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SUMMARY

The purpose of this research is to improve reading skills through the application of a didactic
guide based on cultural aspects in 6 de Julio de Cuellaje town. This study was carried out
during the 2019-2020 school year, with English teachers and students of the Unidad
Educativa “Cuellaje”, from the Intag area, Canton Cotacachi, Imbabura Province. The
general objective of this research was to strengthen the English teaching material to improve
reading skills for 1% secondary school students. The main beneficiaries of this work are 35
students surveyed and 3 English teachers who were interviewed. All the information was
gathered through various instruments and techniques. Then, a didactic guide that contains a
series of practical exercises based on Cuellaje information was designed to contribute to
solving the identified problem.

KEYWORDS: Reading skills, didactic material, cultural aspects, technique, guide.

ABSTRACT

El propdésito de esta investigacion es mejorar las habilidades de lectura a través de la
aplicacion de una guia didactica basada en aspectos culturales en el pueblo 6 de Julio de
Cuellaje. Este estudio se llevo a cabo durante el afio escolar 2019-2020, con profesores y
estudiantes de inglés en la Unidad Educativa “Cuellaje”, del area de Intag, Canton Cotacachi,
provincia de Imbabura. El objetivo general de esta investigacion fue fortalecer el material
de ensefianza de inglés para mejorar las habilidades de lectura para los estudiantes de 1° de
secundaria. Los principales beneficiarios de este trabajo son 35 estudiantes encuestados y 3
profesores de inglés que fueron entrevistados. Toda la informacion se reunid a traves de
diversos instrumentos y técnicas. Luego, se disefidé una guia didactica que contiene una serie
de ejercicios practicos basados en informacion de Cuellaje para contribuir a la resolucion del
problema identificado.

PALABRAS CLAVE: Habilidad de lectura, material didactico, aspectos culturales,
técnica, guia.
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INTRODUCTION

Ecuador has twenty-four provinces with a wide variety of attractions, whether natural,
ethnic, and cultural, however, one of the most visited provinces is Imbabura. It is located in
the northern part of Ecuador and is made up of 6 cantones: Ibarra, Antonio Ante, Otavalo,
Cotacachi, Pimampiro and San Miguel de Urcuqui. This research was carried out in the
Canton Cotacachi, Intag area. Cotacachi is one of the most attractive places for its nature
and culture, considered as the cultural capital of Ecuador. Within this canton, Cuellaje town
has had a strong influx of tourists who are attracted by the friendliness of its people,
traditions and a variety of activities that attract the attention of visitors. For the reasons
mentioned above, this research was carried out at this location.

In the last ten years, Cotacachi has been one of the most visited cantons by tourists. It has
been seen that there are tourists who have been interested in visiting the Intag area to know
the tourist places and learn about the culture. It is important to mention that this area is a
remote region of the Andes formed by eight towns. So, this research took place in 6 de Julio
de Cuellaje which has eight communities La Loma, San Joaquin, EI Rosario, Napoles, San
Antonio, San Alberto, La Magdalena, and Playa Rica. Therefore, the importance of teaching
English related to culture is seen.

According to Agreement No. MINEDUC-ME-2016-00020-A (2016) of the Ecuadorian’s
Constitution states in its articles No. 26 and 27 of the Constitution of the Republic define,
education as a right of the Ecuadorian citizen and the inevitable and inexcusable obligation
of the state to guarantee equality and social inclusion, as a priority area of public policies
and as an indispensable condition for Good Living (Ministerio de Educacién, 2016).

In addition, it indicates that all students from 1 EGB to 3" BGU year must take English
in the curriculum as a mandatory subject. So, All Ecuadorian educational institutions must
structure the foreign language field into a general Baccalaureate, considering all the criteria
to comply with the English Language Standard. The objectives, contents and methods of this
framework are intended to measure the level of understanding and expression of a particular
language, the Common European Framework of Reference for Languages (CEFR) will help
students reach their English language comprehension scale A2.2 (Common European
Framework of Reference for Languages, 2004).

Learning English as a foreign language includes proficiency in the four skills (speaking,
listening, reading, and writing). Reading is known to be a highly complex cognitive process
involving several mental operations, which gives meaning and purpose to every reader.

Thus, this project has been developed taking into account the most recent norms provided
by the Ecuadorian Ministry of Education. Therefore, a methodological guide is provided to



improve reading skills with practical exercises based on local cultural aspects linked to each
illustrative A2.2 scale.

Research problem

A considerable aspect of the lack of resources to teach English took place in 6 de Julio de
Cuellaje town. The main research problem of this work is how to improve the English
teaching material of the 1% secondary school students of the Unidad Educativa "Cuellaje",
Cantdn Cotacachi, to develop reading skills based on local cultural aspects through a didactic
guide presented in this study.

Justification

It is important to point out that this study was conducted in Cuellaje town due to no research
has been conducted to assist students who are attending this local school. Therefore, learners
in the rural area are those who most need the support of people who can contribute to their
academic training. Besides, it is necessary to emphasize that students learn from motivating
material, so didactic materials play an important role in their learning. One of motivating
material to learn are topics based on local culture, which help students to take an interest in
the foreign language. There is a direct link between motivational materials and the outcomes
of the learning process. Therefore, it is important to study this relation in detail to improve
reading materials.

It is also important to mention that 1% secondary school students of the Unidad Educativa
"Cuellaje" are the direct beneficiaries of this research because they will have the opportunity
to experiment with the proposed didactic reading guide based on local cultural aspects to
improve their reading comprehension as they develop their language skills. Besides, the
indirect beneficiaries will also be English teachers and inhabitants of Cuellaje, who can now
use different strategies to improve reading comprehension and learn about their roots of
culture.

Impacts

The execution of this research project had important impacts in the linguistic, academic, and
cultural fields.

Linguistic impact

The present research supported the 1% secondary school students of the Unidad Educativa
"Cuellaje", Canton Cotacachi, improving reading material based on local cultural aspects by
applying methodological strategies to practice English foreign language.



Academic impact

By using methodological strategies, reading comprehension was improved in the 1% year
secondary school students in the Unidad Educativa "Cuellaje” of the Intag area, Canton
Cotacachi. Thus, they can improve their performance in their education process and gain
better scores that contribute to their academic record and personal development.

Cultural impact

The role played by culture in language learning is important. A good understanding of this
will allow us to grow every day in a wide number of situations. So, it is necessary to
encourage cultural knowledge so that students can understand their environment. Also, to
learn to respect others starts with self-respect and all their culture.

Objectives

General Objective

To improve English teaching material to develop reading skills based on local cultural
aspects from Cuellaje for 1% year secondary school at Unidad Educativa “Cuellaje”.

Specific Objectives

To identify what kind of didactic material English teachers use to develop reading skills at
1% secondary school students.

To determine the most relevant information about local cultural aspects from 6 de Julio de
Cuellaje - Intag.

To develop methodological guide based on local information to improve reading skills for
1% secondary school students.

Problems presented

Due to the location of the field of study, this current research had some difficulties because
the Cuellaje town is located 64 km from the Otavalo city and 61 km from the Cantdn
Cotacachi, which represents a bus trip of 3 to 4 hours. The transport cooperative "Otavalo"
offers its services to the inhabitants of the Intag area. This transport goes from the city of
Otavalo to Cuellaje. Therefore, there are two established schedules to travel to that place.
The first time is at 1 p.m. and the second at 5:30 p.m., which arrives directly at the site of
this study. Therefore, it was difficult to access these travel schedules as there is no
transportation to return on the same day. On the other hand, there was a difficulty in
interviewing the English teachers because two of them were teaching in the communities of
the Cuellaje town. However, the interview was carried out and everything went well.



This research is separate in four chapters as follows:

In Chapter I, provides a focused review on the theoretical framework, which gives details
of the essential elements, concrete principles, and relevant information for validating the
research.

In Chapter II, the research methodology is presented considering that this research is
exploratory, narrative, and descriptive. That is to say, within the institution, the knowledge
of the English language of the students who are the principals of this study, which allows
developing an in-depth analysis of them and how to apply the educational improvement of
reading skills.

In Chapter I, the analysis and interpretation of results were developed. It was used
statistical graphs to represent the results of each of the questions asked in the surveys and
the results of the interviews of English teachers.

Chapter 1V, this chapter presents the research proposal, through the design of a reading
guide material based on local cultural aspects, which the teacher can apply with the students.
Besides, this material will contain examples and simple reading exercises that can be applied
to the improvement of reading skills in teaching the English language.



CHAPTER I: THEORETICAL FRAMEWORK

1.1. Second language acquisition (SLA) theory

Second Language Acquisition (SLA) involves a study of a second language (L2) apart from
the native language (L1). Garibaldi (2013) states that “second language acquisition, it is the
process of learning any language after the first language whether it is the second, third or
fourth language” (pag. 2). Anyone at any age can learn a second language, but it takes a lot
of practice after their native language has been developed and learned.

Some are lucky enough to live in a multicultural community where more than one language
has been used and in situations close to first language learning they can acquire a second
language. It can be formal or informal, as in the classroom environment, such as when the
learner is an active participant in society and learns any language voluntarily. This can be
done by attending school in a foreign language country, watching TV, listening to
conversations, or reading newspapers in L2 or also referred to as a target language (TL).
Besides, each person can learn a second language either through a formal education
complying with the country's curriculum or in an informal way such as traveling abroad, for
the taste of the language or to get a better job.

In addition, the second language learning process in both children and adults refers to
learning other languages apart from the mother tongue. Learning of second languages
includes first language knowledge (L1) and involves a process through which people learn
new language elements such as vocabulary, phonological parts, grammar, reading and
writing. There are five predictable stages that students improve with practice to advance to
the next step more effectively. The following table illustrates the prompts for each stage.

Table 1
Stages of Second Language Acquisition
Stage Characteristics Approximate Teacher prompts
time frame
Pre- The student 0-6 months ~ Show me...
production Circle the...
Has minimal comprehension. Where is...?
Does not verbalize. Who has...?
Nods “Yes” and “No.”
Draws and points.
Early Has limited comprehension. 6 months Yes/no questions
production Produces one- or two-word 1 year Either/or questions
responses. Who...?
Uses key words and familiar What...?
phrases. How many...?
Uses present tense verbs.
Speech Has good comprehension. 1-3 years Why...?
emergence How...?




Can produce simple Explain...

sentences. Questions requiring
Makes grammar and phrases or short-
pronunciations errors. sentence answers
Frequently misunderstands
jokes.
Intermediate ~ Has excellent 3-5 years What would happen
fluency comprehension. if...?
Makes few grammatical Why do you think...?
errors. Questions requiring
more than a sentence
response
Advance The student has a near-native  5-7 years Decide if...
fluency level of speech. Retell...

Taken from: The Stages of Second Language Acquisition (Hill & Bjork, 2008).

The previous table describes the stages of second language acquisition that a foreign
language student must follow to achieve a high level of the language. Thus, they need to
practice both at school and at home doing autonomous work to reach the level of English
they want. According to the Ecuadorian Ministry of Education, 1% secondary students high
must reach a level A2.2 that is based on the understanding of sentences and expressions that
they use most in daily life.

1.2. Method and approaches

Over the years, many researchers have tried to find the best way to understand the teaching
of foreign languages by applying different methods and theories. These methods provide
numerous insights and approaches that teachers can plan, present, and evaluate students in
learning foreign languages. Therefore, the methods and approaches offer teachers a view
into how language has developed in the teaching environment. There are many methods and
approaches that support the development of English skills which are mentioned below.

= Cooperative Language Teaching (CLT)

= Community Language Learning (CLL)

= Suggestopedia, Multiple Intelligences

= Total Physical Response (TPR)

= Audio-Lingual Method

» The lexical Approach

» Task-Based Language Teaching

= The Natural Approach

= Whole Language

= Competency-Based Language Teaching (CBLT)



Teachers should choose the best methods and approaches to help students understand and
facilitate their building and application of the content. Unfortunately, all these
methodologies that lead to contribute to the development of English skills do not emphasis
on reading skills and it is not necessary to detail because this study is based on reading.
Therefore, these ones must not be examined in depth. However, there are other methods and
approaches that focus on the mentioned skill.

A comparative table shows some of the methods used in the development of theoretical
language ability for reading skills to students can practice and study foreign languages. The
methods and approaches that help reading development are analyzed in the following table.



Table 2

Methods and Approaches
Methods Approach The role of the The role of the Student-Teacher Culture View Language skill
teacher student interaction emphasized
Intercultural This approach is The teacher The students will The teacher of the  The culture This approach
Approach aimed at identifying provides materials be interested in students occupies interaction in the works on all four
and describing the about beliefs, values cultural topicsand ~ most of the classroom has a skills (reading,
language and actions  and institutions, and motivated by them. classroom. profound writing, speaking,
of the target group to  behaviors such as significance on the  and listening).
members of the customs, habits, ultimate objectives
"home" culture and dress, foods, and of the language
vice versa. leisure motivating curriculum, which
students the leads to consider
language use. why teachers teach
students to interact
inL2.
Grammar Students will be able  The teacher is the The students doas  The interaction in Culture isviewas  Vocabulary and
Translation to read literature authority in the the teacher puts it the classroom is literature and fine grammar are
Method written in the target classroom. so that they mainly from the arts. emphasized.

language.

understand what
they do.

teacher to the
students.

There is little
initiation of
students and little

interaction between

students.

The main skills that
students work on
are reading and
writing.

The Silent Way

Students become
independent by

The teacher is a
technician or
engineer.

To use their
knowledge.

The teacher is quiet

for much of the

Culture has a
unique view of the
world and is

All four skills are
worked on from the
beginning of the
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relying on
themselves.

Working with them
silently on their
production by using
non-verbal gestures
and the tools
available to them.

To free themselves
from any barriers
that interfere with
the process of
learning.

student-teacher
contact.

The teacher works
with the student,
the student

works on the
language.

inseparable from its
language.

academic year.
Although the
students learn how
to read and write in
a sequence.

The Direct
Method

Learners should learn
to think in their target
language.

The teacher directs
the class activities.

The position of the
student is less
passive than in the
Grammar-
Translation
Method.

The interaction is
both between
teachers and
students as well as
between students
and teachers.

Culture contains
the past of the
people who speak
the target language
and the everyday
life of the language
speakers.

Vocabulary is
emphasized over
grammar.

While work on all
four skills (reading,
writing, speaking,
and listening).

Thus, reading and
writing exercises
are based upon
what the students
practice orally first.

Taken from: Techniques and Principles in Language Teaching. Author: (Freeman, 2000) & An Intercultural Approach to English Language Teaching. Author: (Corbett,
2000)

It is important to note that approaches to teaching a language connect thinking and behavior between teachers and students. The teacher needs
to create a favorable context so that students can feel inspired, encouraged, and confident to participate when they want to do so. The table above
describes approaches that help to improve reading skills in a foreign language.



1.3. Didactic materials

Materials play a significant role in the learning process and are necessary for the educational
field. Ali (2007) says “teaching materials are very important instruments to help the learners
take part in the learning and teaching processes” (pag. s/p). Therefore, the teaching materials
will facilitate learning and improve the progress of the students and the correct use of these
materials are the absolute responsibility of the English teacher. Thus, one of the main tasks
for teachers is to provide students with the best material for successful learning.

Among the variety of resources, it is important to mention that these materials can be printed,
some of these also can be visual, auditory, and taken from the internet. Also, this may include
games, videos, cards, project materials, books, worksheets and more. In general, teaching-
learning materials refer to a variety of curricular resources used by educators to support
specific learning objectives in the classroom, as established in the curricula. As mention
above, the teaching materials are available in many shapes and sizes and all can help students
to learn (Ministry of Education Guyana, 2016).

Regarding teaching material, various forms and resources are developed to be applied in
education to improve student learning. Most resources also provide a wealth of knowledge
and provide real-life facts in all subjects. The best-known teaching materials are:

. Digital projector

. Textbooks with many visual resources
. The language lab

. Journals

. Brochures, leaflets, photocopies, advertisements
. Vocabulary cards

. Slideshow

. Photos

10. Postcards

11. Posters

12. Cardboards

13. Recordings

14. Videos

O© 00 N O O ~hh WK

The previous list of materials is essential to student performance progress and they must be
done based on the needs and interests of the students. The educational elements of teaching
planning and students’ success learning depend on the choice of teaching materials (Kenji
& Kathleen, 1997). So, teachers can adapt, aggregate, and monitor the progress and needs
of the students and evaluate them at the end to know if the applied material had success in
the teaching-learning process.
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1.4. Learning from culture

1.4.1. Teaching culture through language

In EFL classrooms, while teachers teach English, they automatically teach culture. So, all
content including greetings, phrases that are found in dialogues and cultural aspects of a
certain place represents cultural information. As Cakir (2006) noted “the culture of people
refers to all aspects of shared life in a community” (pag. 156). Therefore, the contribution
and learning of the student they obtain will depend on the type of information they will study
in the classroom.

For this author students learn a language through culture, that is, a student feels interested in
learning when there is local information and the student will be curious and put into practice
the ability to read and learning will be significant; otherwise, the student will perform the
activity mechanically but without acquiring knowledge. Besides, language and culture have
a common and intertwined relationship, communication and cultural structures, since the
form and content of the language are related to the attitudes, values , and needs present in
the culture of its speakers (Cakir, 2006).

According to Cakir (2006), in foreign language schools, students will be as related to culture
as possible. Therefore, the reasons for familiarizing students with cultural elements are
therefore to be;

= Develop the communicative skills,

= Understand the linguistic and behavioral patterns both target and the native culture at a
more conscious level,

= Develop intercultural and international understanding,

= Adopt a wider perspective in the perception of the reality,

= Make teaching sessions more enjoyable to develop an awareness of the potential
mistakes that might come up in comprehension, interpretation, and translation and
communication (pag. 157).

1.5. Contribution of the Foreign Language to the exit profile of high school students
from Ecuador

The aim of the exit profile is to prepare Ecuadorian high school students with an emphasis
on learning life skills, working skills and entrepreneurship to effectively participate in a
globalized and democratic society in the 21% century (Ministerio de Educacion, 2016).

EFL program includes learning the ability to think creatively and objectively, as well as the
values, honesty, and intellectual integrity. In addition, the competencies are incorporated
into the five curriculum lines, which allow students to act responsibly and value themselves
and others while participating in the learning process.
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This curriculum is designed to promote linguistic knowledge by interpreting language and
recognizing written documents, which involve a basic understanding such as inference,
interpretation, and synthesis of simple texts. Also, through the EFL curriculum, students can
learn how linguistic diversity contributes to the construction of an intercultural,
multinational, and global society. In addition, foreign language learning provides students
with a better global view of the world in which we live and makes them socially responsible
citizens.

1.6. Common European Framework of Reference (CEFR) for Languages

Common European Framework of Reference (CEFR) is an international standard for the
growth of language skills. So, when learning a foreign language, it is necessary to consider
the Common European Framework to evaluate the levels of proficiency and development at
each point of this process.

There are six levels Al, A2, B1, B2, C1 and C2 within the CEFR. Through these levels, you
can easily develop your skills in 40 languages. Language students often use the levels loosely
to illustrate their ability to speak, read, write, and understand a language. To continue, in the
following table shows different levels and the possibilities at each level for students.

Table 3
Common Reference Levels: global scale (CEFR)

C2 Can understand almost anything that is heard or read with ease. Can
assemble facts in a clear manner from different spoken and written
sources to recreate arguments and accounts. Can express itself naturally,
very smoothly and precisely, in even more complicated contexts,
differentiating finer shades of competent language.

Proficient

Can understand and recognize a wide range of challenging longer texts.
It can speak fluently and spontaneously without the search for
expressions being obvious. Can express yourself fluently and naturally
without searching a very simple quest for word. May use language for
social, academic, and professional purposes in a versatile and efficient
manner. Can produce a simple, well organized, and in-depth text on
complex subjects.

User

B2 Can understand the key ideas in complex text, including technical
discussions in his specialization area, on both practical and abstract
topics. Can communicate with a level of fluidity and spontaneity which
allows daily interaction with native speakers without any pressure. Can
provide a clear, detailed text on a wide range of topical topics and
explain an overview of the advantages and disadvantages of different

Independent options.
User

Bl Can understand the principal elements of simple standard knowledge
about common issues that occur frequently in work, education, leisure,
etc. Can handle simple text with situations that connect with the family
or personal interest. Can explain experiences and activities, desires,
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hopes, and goals and offer reasons for opinions and plans briefly. Can
define events and experiences, dreams, hopes, goals, and offer reasons
for views and plans.

A2

Basic User

Can understand sentences and phrases often used in areas of greatest
significance (e.g. very specific details on personal and family matters,
shopping, local geography, work). Can express simple and routine tasks
requiring a quick and clear exchange of information on common and
routine issues. Can explain aspects of its context, its immediate
environment, and problems in areas of urgent need in clear terms.

Al

Can comprehend and use daily common words and very simple
sentences designed to meet needs. Can introduce yourself and others and
pose and answer questions about personal information such as where
you live and people you meet and things you have. Could quickly
interact if the other person talks slowly and clearly and is willing to help.

Taken from: (Common European Framework of Reference for Languages, 2018)

1.7. L2 high school result in Ecuador through the Ministry of Education regulations

During their first years of secondary education, students will be taught new context and
vocabulary that they have already learned in the previous school years. So, teaching is more
formal in high school, assessment is more rigorous, the pace of the lessons is often faster,
and students benefit from language recycling that already learned. The following diagram
shows the levels of proficiency, which are expected for students at EGB and BGU.

PRE-BASIC USER BASIC USER INDEPENDENT USER

= W ] ‘
MINEDUC : : :
Cw Al A M2 A A Bl B
QUSCABDENTAL | ' _M ) Jp = -
siscamen & 2EGB 4265 5EGB 7EGB
BASICA SUBERIOR pren i cn b ommen Horamy i osnmy §ozpe
BACHILLERATO b oo : . g E\JE i _ W Eob = i £ 8GU i J EJL

Figure 1. Ministry of Education L2 for high schools in Ecuador
Taken from: Ministry of Education of Ecuador (2019)
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According to the new regulations provided by the Ecuadorian Ministry of Education,
students of the 1 BGU must obtain A2.2 from the Common European Framework of
Reference for Languages (CEFR), which states that students should read short and simple
texts, find predictable information in simple everyday material such as advertisements,
newspaper, leaflets, timetables and understand short simple personal letters, among others
( European Union and Council of Europe, 2004).

So, according to Ministerial Agreement 2016-0020-A all students from 1% EGB to 3™ High
School must learn English, so they have 5 class hours per week. In addition, according to
Organic Law on Integral Education (LOEI) in its article N° 19 claims that the curriculum
can be completed according to the cultural characteristics of the various educational
institutions which form part of the national education system in the different regions,
provinces, cantons and communities.

1.8. Content and Language Integrated Learning (CLIL)

According to Wiseman (2018) states that “Content and Language Integrated Learning
(CLIL) is an approach where students learn a subject and a second language at the same
time” (pag. s/p). Most teachers have seen to CLIL as a more natural way to study a language
with a purpose to learn a subject and a language both at the same. So, to succeed, CLIL
courses combine language and content, and success is decided when the subject and
language are learned.

Since students have a real experience to learn the language, sometimes they feel more
inspired to do it, because only if they understand the language that surrounds them will they
understand the content. In addition, CLIL classes focus on content and add an additional
dimension to class, especially when students are not excited to learn a language. It also
benefits from the possibility to teach several topics in English, thereby increasing the
student's exposure to the language, which means their language skills are faster.

Moreover, the Ministry of Education of Ecuador is focusing on the CLIL content which is
oriented on critical thinking skills and Bloom's Taxonomy for educational goals. It is a
method used to connect the skills of thought with results through the use of concise learning
goals that are described as verbs that are reflective of certain fields: remember, understand,
apply, examine, evaluate and develop. The diagram below will show the scale of the critical
thinking skills.
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Bloom’s Taxonomy

Produce new or original work
Design, assembie, constiuct, conjecture, develop, fonmulate, author, investigate

ate

Justity a stand or decision
eva I uate appraise. argue, defend, judge. select. SUpport, value. critique, weigh

Draw connections among ideas
differentiate, organize, relate, pare. distinguish, examine,
experiment, question, test

Use information in new situations

execute, implement, solve, use, demonstrate, Interpret. operate,
schedule, sketch

analyze

Explain Ideas or concepts
, describe, discuss, explain, identify, locste, recognize.
roport, sefect, transiate

detine. duplicate. Hst. memorize, repeat. staté

understand

Figure 2. Bloom’s Taxonomy
Taken from: Vanderbilt University Center for Teaching (2016)

EFL classrooms in Ecuador has a curriculum that incorporates the education of critical
thinking teaches all fields, by using lower order thinking to promote the development of
higher order skills while at the same time promoting a range of cognitive processes and
language communication by functions. So, the previous hierarchical graphic as a pyramid
underlines the value of scaffolding for creating important critical thinking skills of students.

1.8.1. Curricular Threads of high schools in Ecuador

English Language Teaching divisions (ELT) for Educacion General Basica (EGB) and
Bachillerato General Unificado (BGU) are divided into five divisions. These are
Communication and Cultural Awareness, Oral Communication (Listening and Speaking),
Reading, Writing, and Language through the Arts. Each of these divisions, as shown in the
following figure, can in turn be further divided into subdivisions:

4Cs Curricular Threads Sub-Threads

Intercultural Awareness

Cormmumnication and and ldentity

Cultural Awareness Social Compeetence and Values

Listening Skills

Culture /
Citlzens :
itizenship Oral Communication
amoka o O R Ttk
CListening and Spoken Production
»peaking) Spoken Interaction

Communication Literacy-rich Environment

g Raading Caompraehension
(&) Reading R i
Coanition Use of Resources & Stucy Skills

Cross-curricular Content

Content Writing Initial Litaracy
: Text Production

Literary Texts in Context
Language through
Creative Writing
the Arts

Creative Thinking Skills

Figure 3. Critical thinking skills, and curricular threads
Taken from: Ministry of Education of Ecuador (2016)
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Content and Language Integrated Learning (CLIL) is a means to understand and study
English in a real and practical sense for Ecuador's English as a Foreign Language (EFL)
curriculum. Therefore, the emphasis is not on the material but on the use of language and
vocabulary. CLIL and critical thinking skills are regularly communicated in conjunction
with the student's outcomes within each sub-thread, considering the interconnectedness of
these factors to make language development and learning possible.

The previous graph describes the curricular threads that teachers must achieve with students.
According to English Language Teaching (ELT) curriculum, it is important to states that the
main objective of the curriculum of reading is the development of students who are prepared
and able to autonomously interact with written texts to do a range of tasks, such as extracting
information, learning more about them and communicating with others. The following table
illustrates the sub-threads about reading in A2.2 according to CEFR applied to 1% level
students.

Table 4
Curricular sub-threads for reading

CURRICULAR THREAD

Reading
Literacy rich in Reading Usage of tools and  Cross-curricular
literature Comprehension skills Content

Create access to a Improve their critical ~ Use of the diverse ~ Overlap subject
specific culture, the thinking skills, resources and content from the
"print culture,” that develop coding and information sources other curricula of
views writing as social ~ decoding skills, which surroundus  EGB and BGU
practice. improve study skills,  daily. onto English

and use reading texts language use.

as sources of

information.
Self-expressionanda  Skimming for gist, Use of libraries and Create interest,
better understanding of scanning for specific  internet access. increase motivation
the world. information. to learn.
Explore the wide Through reading, The skills needed Establish an
variety of learners can improve  to be able to authentic context
opportunities offered grammar, spelling, recognize, select, for foreign
by foreign language vocabulary, and compile, organize  language
print culture. punctuation. and interpret communication.

information using
these tools.

Taken from: Ministry of Education of Ecuador, Bachillerato General Unificado, English as a Foreign Language
(Curriculo de los Niveles de Educacién Obligatoria, 2019)
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1.9. Reading comprehension strategies

Reading comprehension consists of understanding what is read, both as far as the meaning
of the words forming a text and the general understanding of the written content is concerned.
In fact, society promotes the conscience and the value of reading, and encourages the cultural
development of young people, demonstrating their way of thinking and taking into account
reading as a key tool in the development of social and cultural people’s progress.

Besides, reading habits may not be perceived effectively, but keep in mind that interest in
exploring topics that attract the reader's attention is at least one way to represent new
constructive ideas that have social value. The description of these processes allows for the
analysis of certain information strategies and techniques used to gain comprehension
complemented by the inferences while reading. Following that, some stages are presented:

1.9.1. Pre-reading stage

Reading comprehension strategies consisted of promoting and integrating the interests of the
students by identifying their previous knowledge. According to Tsai (2010) states that “ in
this stage were to stimulate students’ interests through identifying their background
knowledge and incorporating it into new information” (p&g. 80). Therefore, it can be said
the activities carried out before reading the students should organize ideas about reading and
making predictions according to the title.

1.9.2. During-reading stage

Tsai (2010) says that “use different types of cues to solve unfamiliar words, parse
complicated sentences, reread, annotate, and summarize strategies” (pag. 80). In other
words, readers make predictions while reading a text and then confirm or refuse their
predictions about reading. Also, during the reading process, students develop reading
strategies, strengthen foreign language control, and decipher difficulty passages in the text.
It can be difficult to help students use strategies when reading because students monitor and
need different strategies.

1.9.3. Post-reading stage

As Tsai says (2010) “students would try out new knowledge, and practice new skills
supported by the teacher and peer feedback” (pag. 80). So, this strategy provides students a
way to summarize, analyze, and challenge what they already read. Besides, this strategy
includes distinguishing between facts and opinions, understanding the author's objectives,
evaluating the credibility of the sources of information, that is, criticizing the author and
whether the reader is really satisfied with the need to expand or improve your knowledge.
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1.9.4. Skimming

Asmawati (2015) “skimming is a strategy in looking for a text to get a quick idea of the gist of
a text” (pag. 71). In other words, this strategy consists to quickly move the eyes over the text to
find general overview of the material. So, students should consider reading the first and last
passages, using the titles as a guide and summarizing the text. Also, it is a fast reading
technique to locate the information key which helps students to provide an idea about what
the text is about and this technique helps students to create an image and understanding of a
text. There are some steps that students need to apply this strategy, these are:

1. Read the title

2. Read the introduction

3. Read the first paragraph if there are subheadings of each main paragraph
4. Look for clue words and read the final paragraph completely.

1.9.5. Scanning

As Asmawati (2015) explains “scanning strategy is the strategy for quickly finding specific
information in a text while ignoring its broader meaning” (pag. 71). Therefore, this strategy
helps students to find specific facts or part of information without reading all text. When
scanning the text, the reader can only selectively read and quickly search for the information
that interests him, whether or not it is in the text and the doubts acquired in texts of great
value are overcome without wasting time so that he can apply fast reading. Based on this
knowledge, students may conclude that most of the texts can be comprehended through
skimming and scanning strategies. There are some steps that students need to know to use
this reading strategy, these are:

1. Look for repeated phrases

2. Search terms

3. Look for phrases or words in bold
4. Check numbers

1.9.6. Reading for details

Westbrook (2014) explains that “reading for details means reading the text carefully to
extract important details which help with understanding the text” (pag. 112). In other words,
this is a slower reading strategy since it starts from the beginning of the reading and continues
until the end. When reading in detail, students should read each sentence in greater detail,
but should not search for the exact meaning of each word. However, students can try to guess
the meaning of unknown words from the context which is a valuable ability of each learner.
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1.9.7. Reading for main ideas

As we read, understanding the main ideas in the text is crucial. A section of a text typically
has one main idea and by reading the topic sentences we can find the key ideas of every
paragraph (O’Neill, 2015). Thus, most of the main ideas are found in the first of the last
sentence of each paragraph. The authors give information to days to give the main idea, they
give supporting information so that the text has coherence. There are some key points that
students should know to find the topic sentence of a paragraph or text, these are:

1. Read the text carefully

2. Note the text tittle

3. Pay attention to the information provided in the text

4. Ask yourself what the main topic of the text is?

5. Take your own decision and consider the possible answers

1.9.8. Previewing

Previewing strategy may be helpful to think about your own experience and opinions on any
topic before reading a text. Also, ask yourself if there are any questions the text can answer.
This will help increase your interest in the text and allow you to understand it quickly
(Sowton, 2014). This strategy helps readers to think before reading a text. So, the reader
attempts to gather as many details as the can and this information collection allows the reader
to obtain an overview of the text. Following, there are five important points that readers
should follow when applying this strategy.

1. Look and read the title

2. Read the titles and subtitles

3. Look at the photographs provided in the text
4. Scan special words (words in bold)

5. Skim the review questions

1.9.9. Predicting

In agreement with the Texas Education Agency, predicting strategy is applied when the
student is reading a text actively. It can be used for short or long reading (Agency, 2002).
Thus, it is a good idea to predict by looking at the images and headings before you start
reading to familiarize yourself with the text. Readers can use text knowledge including
headings, names, pictures, and diagrams and predict what they are reading or what will
happen in the story. Besides, learners use their previous experience to predict content and
ask questions about the topic making that they are active with the teacher.
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CHAPTER II: METHODOLOGY

This chapter will show the research methods that were applied in this study answering the
research problem which is to improve reading skills in the 1% secondary school students of
the Unidad Educativa “Cuellaje” through practical exercises based on local information that
is presented in the didactic guide.

2.1. Research type

The project will be reached with a mixed approach, which has a combination of a quantitative
and qualitative approach. Besides, it includes a series of procedures in which numerical and
non-numerical data are collected, analyzed, and linked to solve the problem already
presented.

According to Sampieri (2014), “qualitative research focuses on understanding and exploring
the opinions and contexts of the interviewees in a natural environment” (pag. 33). It comes
from a face-to-face interview in which the interviewed responds to the interviewer. In this
case, three English teachers were interviewees to collect data on the materials that teachers
use for teaching and to measure the variables through statistical methods to reach one or
several conclusions.

On the other hand, this research also has a quantitative approach that generates quantifiable
data from the 1% secondary school students of the Unidad Educativa “Cuellaje” through a
structured survey, so, the results can be analyzed and presented with numbers.

Likewise, this research is exploratory, descriptive, and narrative, since it is presented in the
reality that is felt within the institution whose problem is the implementation of teaching
material for the improvement of reading skills. In the follow-up study, it is considered field
research and it can relate directly to the research place. Besides, needs are treated, problems
identified in the same place where an alternative solution is possible.

2.2. Techniques and instruments research

2.2.1. Survey

Data collection will be done through a survey technique applied to 1 secondary school
students to find out the situation about the use of English reading material related to local
information used by English teachers. As an instrument, a structured questionnaire was
prepared with questions about the reading material that is most used in the class. So, this
technique will generate research data that are used to design a didactic guide.
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2.2.2. Interview

To explore in-depth information regarding subjects’ attitudes toward the conditions of what
kind of reading material teachers use, a semi-structured interview was employed in the study.
The researcher interviewed three English teachers to answer six predetermined questions,
which mainly focused on present experiences and opinions about how useful will be teaching
reading through culture. Besides, an interview was also applied to some inhabitants of the
town to collect local information which was done face-to-face.

2.3. Research methods used

2.3.1. Inductive method

The inductive method was applied in the research of the first-year high school students of
the Unidad Educativa "Cuellaje”, which is intended to order the information to conclude in
a general way. Therefore, by observing reality, it is proposed to implement didactic material
based on local cultural aspects to improve reading skills.

2.3.2. Deductive method

The hypothetical-deductive method, where the situation assumes this form. In other words,
what happens in the institution is assessed as real or unreal or when a set of knowledge has
a series of limitations to research the circumstances of the problem found.

2.3.3. Statistics method

The analysis of a certain function in a population is performed. That is, data, tabulation,
visual representation, and interpretation are collected to conclude the said population where
the research is carried out. In other words, quantitative and qualitative data processing are
statistical methods through the compilation, counting, display, and discussion about the
results of surveys and interviews.

2.4. Research question

What kind of reading materials that contain local information do English teachers use to
reinforce motivate English learning for 1% secondary school students in the Unidad
Educativa “Cuellaje” of the Intag area in Imbabura?

2.5. Operationalization matrix of variables

The process of operationalization of the variables is the strict definition of each variable in
measurable factors. So, it is detailed in the following table.
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Table 5
Matrix of variables

MATRIX OF VARIABLES

Variable Indicators Data collection Information
techniques sources
English Type of teaching material Interview English teachers
teaching used by English teachers to from “Cuellaje”
material improve reading skills. Educational Unit
Reading skill ~ Percentage of students that ~ Survey 1st year secondary
read in English based on (Questionnaire)  school students

local information.
Author: Dayana Suarez - English major student 2020. Taken from: Research project

2.6. Population identification

Based on Morales (2012) “when the sample is very small, it is advisable to analyze the entire
population” (pag. 10). For this research, the sample was small and the entire universe under
study was used, in this case, all English teachers and all students of the first year of the
Unidad Educativa “Cuellaje” in the 2019-2020 school year.

Table 6
Observation units
EDUCATIONAL YEAR CLASS STUDENTS TEACHERS
UNIT
1 15 3
1% 2 20
“Cuellaje”
Total 35 3

Author: Dayana Suarez - English major student 2020. Taken from: Secretariat Educational Unit “Cuellaje”. 2020

Etikan and Bala (2017) noted that “non-probability sampling is a sampling procedure that
will not bid a basis for any opinion of probability that elements in the universe will have a
chance to be included in the study sample” (pag. 125). So, non-probabilistic analysis is a
sampling technique whereby, instead of making random choices, the researcher selects
samples based on a subjective judgment. Therefore, this research will take into account 3
English teachers and two courses of first year of high school students.

2.7. Procedure and data analysis plan

2.7.1. Procedure

The population for this research includes all the 1st secondary school students of the Unidad
Educativa “Cuellaje” in the academic 2019-2020 year. Sampling was done by the
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convenience method. So, two courses were chosen based on their willingness and
availability to take part in this research. So, a class of 15 students and the other of 20 students
who attended that year.

2.7.2. Data analysis

In order to collect data, form the responders a Likert 5-point scale was developed taking into
account the main variables: English hours, reading didactic material, local information,
preference for using reading material containing local information, acceptance of teaching
material. The variables were described first and then the teacher interview questions and the
survey questions for the students were designed to answer this current study.

First, a pilot study was conducted in the Unidad Educativa "Jacinto Collahuazo". Due this is
the beginning of the research and it can provide us outcome information about results. Once
the interview is conducted and the student is evaluated, the results of the analysis will be
decided by tabulation or interpretation of the data collected using excel software.

In addition, an interview was done to elder people from Cuellaje. As Etikan and Bala (2017)
say “the sample selection is by the convenient door of the researcher, any person or
individual was mistakenly seen with the same characteristics will be asked pertaining the
subject of the research for inclusion” (pag. 215). So, this research will have information from
elder inhabitants to gather information about local cultural aspects from Cuellaje — Intag.
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CHAPTER I11: RESULTS AND DISCUSSION

To complete this research properly, it is necessary to analyze the data collected to provide
suggestions to find a solution to the research problem. The present chapter comprises the
analysis and interpretation of the results of this study, in which data is interpreted concisely.
The findings are analyzed and interpreted in two sections. The first part is based on the
responses from the English teachers of the Unidad Educativa "Cuellaje” after conducting a
semi-structured interview. Then, the results of the 35 students of the first secondary school
of the Unidad Educativa "Cuellaje" are presented.

To carry out this analysis, it was necessary to order the semi-structured interviews that were
applied to three English teachers. Then, the survey sheets applied to the 1% secondary school
students with their respective interpretations. In addition, statistical graphics were applied,
grouping the questions in the same variable for a better presentation of the data obtained that
supports the work done.
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3.1. Part one: Qualitative interpretation of interviews

3.1.1. English Teachers interview

Nancy Zacarias, Cristina Arias, and Margarita Pineda, English teachers of the Unidad
Educativa "Cuellaje™, agree with the fact that there is not enough information based on local
cultural aspects and most of the activities to develop reading skills are taken from the
government book. They try to balance these problems using short readings, images with
small texts, and copies taken from other textbooks to make students link the new vocabulary
with English language surrounding. When evaluating reading comprehension, they prefer to
do it by simple readings taken from the Internet with a basic vocabulary. In addition, they
consider that it should be important and necessary to implement new reading material based
on cultural aspects that serve to help all students to have a better knowledge about their
culture and they can provide information to foreigners who visit the town. Therefore, they
consider that it would be very useful to have educational material with local information
since this institution provides an education related to tourism in which students must be in
contact with knowledge of the culture.

3.1.2. Inhabitants of Cuellaje interview

The interview applied to Edmundo Varela and Manuel Bosmediano, inhabitants of Cuellaje,
allowed obtaining information on the foundation of the town and some cultural aspects. In
addition, data was obtained from notable people in the city of Cuellaje, tourist places, local
animals, customs and traditions, and activities carried out by the inhabitants of that sector to
obtain money. Therefore, young people should know all this information, since the only
educational institution in this city trains students in an education related to tourism. In
conclusion, the older inhabitants of Cuellaje hope that today's students have knowledge
about the development that this town. So, they will be able to transmit this information from
generation to generation.
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3.2. Part two: Quantitative interpretation and analysis of the 1%t secondary school
students’ survey

3.2.1 English hours

ENGLISH HOURS PER WEEK

W Frequency B %

100

N
(20}

I o o o o o o

7 HOURS 6 HOURS 5 HOURS LESS THAN 5 HOURS

Figure 4. English hours that students take per week
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

Interpretation

This bar chart illustrates the English hours that students take per week. Most educational
institutions have at least five hours of English. So, based on the theoretical framework and
according to Organic Law on Integral Education (LOEI) in its article N° 19, claims that the
curriculum can be completed according to the cultural characteristics of the various
educational institutions which form part of the national education system in the different
regions, provinces, cantons, and communities.

The students of the Unidad Educativa "Cuellaje™ take seven hours of English a week. This
educational institution trains students with a specialty in tourism, for this reason, two hours
were implemented in the academic curriculum of the foreign language. Therefore, authorities
and English teachers hope that these hours will be sufficient for students to learn and improve
their language skills.
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3.2.2. Reading didactic material

USE OF READING MATERIAL

M Frequency B %

i
n <))
<
)
~
i Ll
I I =} o
YES

SOMETIMES NO

Figure 5. Use of reading material in class
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

READING TEACHING MATERIAL

M Frequency ® %
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BOOKS POSTERS STORIES JOURNALS COPIES GRAPHIC OTHERS
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Figure 6. Type of reading material used in class
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)
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READING MATERIAL SATISFACTION

W Frequency %

54

37

19

[32]
—

o
m
o
o o !
— |

VERY SATISFIED SATISFIED INDIFFERENT LITTLE SATISFIED UNSATISFIED

Figure 7. Level of satisfaction of the material
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

Interpretation

It can be seen in Figure 5 that teachers use reading material to develop reading skills.
According to data collected, there is 51% of students who use reading material in class.
However, 49% of the participants affirm that they sometimes use this kind of material.
Therefore, students are in contact with this resource to improve their reading comprehension.

Figure 6 shows the reading teaching material used in the English class. According to the data
collected, the largest part of the kind of material used in class are books, at 72%. That is
more than half of the use of this material. Following that, copies with 14% and posters with
11% which represents the percentage of the use of these materials. The remaining 3%
belongs to the use of stories as reading material. On the other hand, journals and graphic
organizers have not been part of the materials used by the surveyed students.

Figure 7 shows the level of satisfaction students have with the reading material they use in
classrooms. According to the data collected, there is 54% of students that feel satisfied with
the material used in class. On the other hand, 37% of students surveyed feel unsatisfied with
these materials. The percentage of students who feel a little satisfied is 6%. Finally, the
participants who feel indifferent while use reading material is 3% of the total.

Overall, it is evident that many participants are satisfied with the material they have used
with their teacher. However, some of them are not satisfied with this material. Therefore, it
IS necessary to implement reading material with more information that helps students
improve reading comprehension and learn about culture.
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3.2.3. Local information

READING MATERIAL BASED ON LOCAL
INFORMATION

100

B Frequency B %

35

YES NO

Figure 8. Use of reading material based on local information
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

IMPORTANCE OF LEARNING LOCAL THINGS
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VERY IMPORTANT IMPORTANT REGULAR LITTLE IMPORTANT IT’S NOT
IMPORTANT

Figure 9. Importance of learn local things in English
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)
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LIKING FOR READING LOCAL INFORMATION

W Frequency %

97

YES NO

Figure 10. Liking for reading information about culture
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

Interpretation

Figure 8 illustrates that English teachers do not use reading material based on local cultural
aspects to develop reading skills. Based on the theoretical framework and Cakir’s theory, the
language and culture have a common and intertwined relationship, communication and
cultural structures, since the form and content of the language are related to the attitudes,
values , and needs present in the culture of its speakers. According to the data collected, all
1% secondary school students have not had the opportunity to improve reading skills using
local information. Therefore, as you can see from that figure, students need a variety of
information to put this skill into practice and make it meaningful learning.

Figure 9 shows the importance of learning local things in English. According to the data
collected, there is 74% of students who think that learn from culture is very important.
However, the percentage of students who think that it only important is 23% of the total. The
remaining 3% belongs to students who think that learn local things has a regular meaning
for them.

Figure 10 illustrates the liking for reading information based on local cultural aspects.
According to the bar chart, the majority of students would like to read local things in English.
The remaining 3% of participants said they are not interested in reading this kind of
information.

In summary, the students have not used didactic material related to culture. However, the
participants consider that learning from local things is very important because this
information can be transmitted from person to person. Also, surveyed are interested in
reading local things and improving their reading comprehension based on this information.
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3.2.4. Preference for using reading material containing local information

LIKING FOR USING MATERIAL BASED ON
LOCAL INFORMATION

M Frequency B %

86
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Figure 11. Preference of using material based on local information
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

ENGLISH PREFERENCE TOPICS
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Figure 12. Topics of preference
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)
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Interpretation

Figure 11 illustrates the preference for using reading material containing local information.
According to the data collected, there is 86% of students surveyed would like to use material
with local things in English. However, 14% of the total would not like to use this kind of
material with this information.

Figure 12 shows the results in which students were asked about the topics that they are
interested in. It can be seen that 37% of participants prefer to read about tourist places. Next,
there is 23% of students who would like to read about local animals. On the other hand,
sports have 17% of acceptance by surveyed students. Also, there is 14% of students prefer
to read about the history of this town. Finally, there is 6% of liking for reading tales and
another 3% of students who want to read about traditional food.

Overall, it is evident that a significant number of learners would like to use material related
to local things. Also, the participants are interested in reading about tourist places and local
animals. On the other hand, a minor number of them prefer to learn about tales and traditional
food. However, most of the topics suggested to students will be taken into account when
designing the didactic material.
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3.2.5. Acceptance of teaching material

ACCEPTANCE OF THE MATERIAL

M Frequency B %

94

33

NI [
YES NO

Figure 13. Acceptance of the teaching material
Taken from: Inquest
Author: 8th Level Student - English Major. (2020)

Interpretation

This bar chart illustrates the acceptance of the teaching material to use in class. The large
percentage of 94% of the students agree with the support of this didactic material to
strengthen reading skills. On the other hand, there is a minimum percentage of students who
do not agree with the use of this material.

In conclusion, a great percentage of respondents accept this didactic material to improve

their reading skills. However, there are a few students who do not agree with this material at
all.
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CHAPTER IV: PROPOSAL

4.1. Proposal title

“Let’s Read Culture in English”, reading material guide that offers 1 year secondary school
students of the Unidad Educativa "Cuellaje”, Canton Cotacachi, Intag area, with activities
based on local information aimed to improve reading skills.

4.2. Proposal objectives

4.2.1. Proposal general objective

» To design didactic material guide based on local information to strengthen reading skills
of the 1% secondary school students.

4.2.2. Proposal specific objective

= To identify topics that students are interested in reading to improve reading skills of
foreign language.

= To implement activities based on local information to improve reading skills in the 1%
secondary school students of the Unidad Educativa “Cuellaje” of the Cantdén Cotacachi,
Intag area.

4.3. Importance of the proposal

The elaboration of this guide has an important value because it has linguistic, academic, and
cultural impact. At the first impact, it is important to reinforce and increase interest in reading
local things in a foreign language. Next, the academic increases the success of the students
in their formative phase and improves the grades both in reading and in other English skills.
Finally, in the culture field, students will encourage cultural knowledge so that learners can
understand their environment.
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4.4. Proposal development
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Introduction

Since Cakr's theory states that a ianguage is learned and used with a consext, drawing from the cuiture
distinctive meanings and functions which must be assemilated by language learner (Cakir, 2006). This
guide has been developed taking mro account the fype of material that studens use to mprove therr
readng skills based on local cultural aspects. Aiso, By agreement No. MINEDUC-ME-2016-00020-4
and Content and Language Integrated Learning (CLIL) which 15 the approach used by the Ministry of
Education of Ecuador.

In addition, it is impaortant fo note that when it comes to the lewming process, each student has a
different way ¢f iearming. Thergfore, the current teaching guide I designed to heip students improve
their reading comprehension with exercises containing local imfbrmagon on fopics i which stidents
suggest thay are mterested in.

Proposal general objective

s To design didactic material guide based on local mformation to strengthen reading skiils of 1*
year secondary school students.

p ! specific obiecti

= To identify topics that smdents are mterested in readmg to improve readig skls of foreign
language.

= To implement activities based on local mformation to mprove reading skillz m the 1*

secondary school students of the Unidad Educativa "Cueligje” of the Canton Cotacachi, Intag

area.
‘LC.I.')O‘

A
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Learning Ob]ecmvs Taik about rourizt places and sports.

Readmg techmignes

v Scan for mumbers
v Scannmg to predict content

m_,..m R i
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{lo NP \WIIM" pﬂltopracbcomd‘ns
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:..r. 1
1. Match the words |1-5] to their definitions (a)

1. fisking
2. waterfal
3. lsgoon
4. howsing
5. besutityl
6. orchids
7. pool

8. cabama
9. psth

8. & houze mace of wood

b. water, especially from a river or stream

€. very attractive or pleasant

d. the 3port or job of catching tish

€. an area of se3 water s2parated from the
seabya reef

1. hous for people to Ive in

§- 2 beautiful kind of flower

h. tank to seim

i. narrow road

lmlmﬁnmumbwm mupmwmr

San Joagun

El Rozario
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WONDERFUL PLACES TO VISIT IN CUELLAJE

SanAntonio community is locoted 11.50 kilometers
from Cuellgle. There is o waterfall 30 meters high.
This ploce is surrounded by flora and fauno typical
of the ploce such as bamboo, orchids, suro,
guayacan, cedro, among others. The entrance can
be done by o bridle path. This site is suitable for
canyoning and orchid wotching.

B Rasario i located 9.50 kilometers from Cuelioye.
This ploce has severo! tounst places to wisit with
Jomily or friends. One of them is the Lodge Wasi
Purina house. Thiz ottroction has food ond
accommeodation serwices and it has © carrying
copacity of 20 people. Also, this cabong hes hot
water, coble TV, and g heated poot.

This is ¢ technical construction designed to breed
trout. Each pool is 8 meters length, 2.50 meters
wide, and the depth of eoch is 1.50 meters. The
woter that connects these pools is taken dirsctly
from the San Jooguin nver. The breeding copocity
is 20 thousand trout a year. The stipulated time to
be commercialized in 5 months. Also, thés ploce
offers fishing rods and the price is § 1.50 for eoch
trout caught.

Firian is focoted 14.7 kiometars from Cueliaje. in
thiz ploce there is a logoon that iz surrounded by
permanant lagoons of differant sizes. In the wintar
seazon, there are up to 35 logoons. People who
wsit the logoon can find forests of wildife and
paromo strow on their path. People who have

,ﬂ wsited this paradize say that it has a spectoculor

wew thot anyone wants to return to the plocs.
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4. Find and wnte o the numbers of the previous text.

5. Write 8 number from the text in each gap to compiete the notes.
1. Location of San Antonio from Cueliaye town:

capadity of people that can be accommodated: ...

Pool length: _meters

Pool wide: ............... meters

Pool depth: . meters

Production capscity of trout 8 year: ... thousand

Price of each trout caught: . dollers

pinen iz located: __........... kilometers

There are upto: ... lagoons

pop.MNop P pop N

NOUNS, VERBS AND ADJECTIVES
8. Match the santence halves.

1. Anoun 3 word that a) cezcribes 3 noun
2. Averdizaword that b} refers to a place or thing
3. Anadjective is 8 word that ¢} describes an action

1. Write the words from the box in the comect piace in the table below.

o e horse wax = PY——
excting different rave famity friends Fifan

—

Noun Verd Adjective
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Ut 2= Tour'st olaces end sworts

Lessin *A: Tour'st slaces
TV DammyeBeutie | ¢ Dmobesete 0 ¢ scegars, | ¢ Aedegformak dem
Mamans 13 tak aboat placm. Samethl, flors, Sura, ¥ Scaneing for rusvbect
toutet places 30d v ety nousn, it schid, bosniag ¥ Soameingtopredat
polr o and adiactum. caner

W ap: ewite ttadents b Seec®e the darect phaces St thay can find aroend thar comenunty. Ak & coupie of Quentions and accounage splblont
whbout rMacting avy. M 1hare k ary wolunter maite Sat/bin 10 tell pou torwariing and wrie bay wonds 30 tha board to visualae the sy of pbios

11 pacole can Vet wanarfally, ver, pool, Ligoces, mc

Pramsctation: iwens rradenns 13 rview the tart vialy Sefors 2t coleg the A, Ask them wihat it the oo abou™? W at B yoor dplzin aboat
the places 300and pzar camreanty? Lt them Facuc o0 the piarurse mposssnting SPlarsct placer. Ask thar nome woods relatsd 1o touce places 200
wrie thaas wonds on the Boord, Then, seplale thers sbout sauas, wrbe, and 2 dacives.

Proceica: Ak Codents 0 Mad 30¢ compiets mach ward and tha massing from meechie L Than, muls ttadents comples B sty ranie 1
F2courage 1ham 1 Camolns T ATkt

Appleaton: L siudens read and practios 19 nading coreprebentr, Dapble vncerts about scanaing tacholous 552 tall aaem that this haipe
earnar 1o find tpectic nformunsion or deals I S 4002, DAch 190 Ecerts Paad the bas, et thaom 1o comolens B vt 1,4, 5.6 30d 7

Lid-lb-le-¥-Sc-fg-Th-fa-2

Duseription

§l Resurw

€ 1850- 209,50 J0- -39~ 150- M= 1 50-147- 1

L OHS 006 4150 9L G0 NN 4UT AN
Lis-dc-0a
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Lesson *B: Soerts
o Peww

o Avwwwhiertws Jadetoes ~_,lb-vmmb'r_ . .
. L cemfeagdfe acman under, dlong, ¢ Uncenmasdinghey
¢ Thinleea will saable pepoctices of Deowaee, wound, yocabelary
Warnacs 12 Mo aboet ToweTert over, though, swey Y Scancieg et
Tpom and ik regine frees detake

W upc bvvia ttaden (o talk abou W K your Sverte ot T WA & B moct popelar sport In your comemaninyT Ask sy whoteer and writs
onthe beard sk Eng orty 1 Sadern wygges wou. Thes, Sring Machoand abect dfersat 10 1008 young pecple ik 13 &,

Frossetation: i tadeats 12 00% 3 0 pictere 300 e bl the topk 1o tha comvaruation. Ak Bacm WO M tha Dacpis? Whave are they? Whe
1ng of gaoct Sumy 21w gaig 1o COT AREr thay 3na e 1 Cuadion, sapia i EUGAELE AR e DIROGTER Of MOweTert

Praceice: Lat eudents reat the tat. Tol itadents they 80t 12 worry aboet words thy do 80t Lodecttand. Cocaungs tham 13 beep ading when They
e rew worde. Thar, Aal tham with tha new wocabulay,

Applcation: Lat cuderts tead 02 DOACHICR Tur Meading COnpAtAREan. Fint, M 1A ra® wih the actuity rentier | 18 el 208 Then win the
adhvay ) A4 5 wed

Lic-ib-M-ta-U-fa-Ty
L

<
e S e
\-

20 pave ‘d' 3\ . e
\\

i a d AR

S llmder Jjpat Jjowr 4]akeg
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18 ‘ Sports

READING 2

1 Work with a pertner and discuss the questions below.
1. Doyou play any 5ports? Why? Why not?

2. Do you like wetching sports? If 0, which sports 00 you enjoy watching?

3. Which sports are popular in your community®
2. Mstch the woras (1-7) to their definitons (25|

1 srace a. the uze of a rubber raft to trave! with the current
2. bk of  river, jaly as 2
2 g B e reher g
a W‘S €. 8 competition in which people try to be the
:: W” 5 d.ape.r::\,temampmymismupeﬁns
T, gy €. 2 game pizyed Detwesan two teams of eleven
peple
1. zport that uses a cover attachad to 8 seat or bed
§- phiysical exercizes and activities performed

3. Complete the crozsword with the name of zome sDonts.

43



8&\‘-’“
"\l‘"U'— .-.‘.z'

.J‘{.;,‘

4. Match esch picture to the correct praposition.

1. undar m A %. away from
o
2. pan a z 6, Yhrough

4 ova ﬁ .I P around

5. Read the text. Where do young peopie have to 20 when they po rafting? Write the prepositions in the
§20% to complete the sentences below.

1 89 ... the Dridge

2. %0 .. La Esperanza community

3. g9 several rocks

4 29— the Cristopamba river
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UNIF 2 Amimals

Learning Objecaives: Talk about exoric anmmals.

Reading technigues
v Read for details
v Using visuais to predict content
v Skimmi




2A

Animals around the communities

READING 1

L. In the foliowing worcsearch, find 10 names of animals that people find around the communities of
Cuslisje. Then, write the words that you find. One of them haz been made for you.

& E[T[rJulo]? s |o]s |H N8 |x
2 Y|s |alu |t |[R [RIE L |O |V |E |2
3. E|P|E|V IR |Y |C|WI|E|R |B |A |W™
4. Flr|o]|a | |[wlo]|P s |R |r |8
5. olA|s Y [P |5 IN|Aa|K |E |a o |v
5. Alz oz |x |c [wlErR|T |R |P |L
7. AIR|M[A[D [t [t [t |o Y |G [T |t
8 x|t |Y|ae [o]r [P |w|L [c T |
. Z k[Nt |1 [Z|A|R|O|T |Z |O |O
v T |o[F|o|s |5 [u[m|w|E [k |U |[W

TIrregulor verb: i a verd that does rot follow the usual rules for ver forms, Alsa known
saﬂmuﬁ.kﬁsn&y&mmﬁ Mdu't heve the w -ed
ending (such ¢z esked or ended) in the past tenze and/or past participle forms.

2. Lock st the irreguiar verss. Find the three forms of them and put into the correct pmofmemble(sbnple

present, Smple past or pact participle|. The firt one has been done for you

wruts —_— Le Secame Daguer dhusety atn willes
malen

Simgle present (S5F) Serple past (SPt) Past participle (PF)

| 13
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IF ‘;,_r :“hv .,,\r\& -

.('

I - .'
{ n z"nﬁr-n.o-lfrvr ey v-‘

The OpOIUM ANOWR 85 rEpOs3 OF
rigieyas. R iz 2 medium-sizes
mammal  Detween 13 anc 4D
centmeters, Thz iz 3 nocturnal snimal
that haz 2 lorg and pornted jswtcre.
mumwknm
Darrows far from the village. However,
some of them fve under cid wood
fouzes. Thz snmal iz very cunning and
voracious. It haz an opposadie finger
mqnhdnmnm
chicens, insects. anc zometimes
catches ‘wild  berries such  8s
mmumm

- [N

"e.,.’d -'

LR -

‘Reading for details
MMWNN&!&MMQM M key words.

tmmm;ﬁmﬁmu[ﬂaum(ﬂmmumm.

1. The opassum is 3 dsytime animal.
2. Some of opozsums Bve around the old houses.
3. These snimals are very cunning and voracious.
4. Opozzums do not hunt chickens and insects.
5. During the night this species try to hunt.
5. Read the teit azsin and correct the incorrect form of the verd in bold (SP, SPt, PP).

1. Theopossum is know 25 zarigleyas.

2. This noctumne! animal keve 8 long and pointed jawdone.

3. This snimel are very cunning and vorsoous.

4. They sometimes catches wild berries such a5 Diackberries, native tree seeds from the region, and
gusvas.

14
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AN AT Javis ang woRLTIMAT 10 W 1o werbe 1o deacrine arioua k. Chack 1he worde oo tha board and ghve madents The mwaning of thece warbe.
A tham 10 Tead Mch v 2nd gve them the comact prosanciation. Dl cuadent's sRanian % B susrcies | 30d } and ghes 0 eplacation with
wcara i abcat ragular werde

Praceica: Ak 1taCeats 10 read atwhly aach word 1o Bl rvasniag. M ke cucerts complets the acthvity nember | and I Eacoonge than 1o conplets
e activitiee

Applcaton: Lae exadeoty maad wnd poaics thar reading compriacnn. Dnce the tudect (madthe e, bt tham 1o compiets e achlim ¢ 30d 1
Chach the sntwer wit the whals pou.
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a 4 n |2 X € W |E A T K [
n S USEeN v [a |1 e
x |L [y | Je [ |y |p WL € {1 ||
z e In Je Ju t2 s in o |7 [ | o
! o | .':m'\'—:;‘ Imlw |t 'S u_.’.‘ 3

1. Pouitie anawer: The 2pounrs Inown e ripats or saiglen, 15 and &0 cantiraman, rocaumal saimal, Ivs aader 3k wood Saater, cimh tras
02 bort chchaar, Bascs.

& 1) FoThie x pocumal solmul. ) - Same of than Ive under o wood hauwst. 3T B They bt cAicdeas sednasae. X7

L ioser JAm Ak gent

o - ———
Y ¥, 5 3 1.

M . Te T & 4

oWt Yin & e NN M,
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Lesson 25: A toucen barbet 's Foster thas the s'ickie-bell'ed ovan-

Warms apc onvite two volrtaeen 008 Dring thaes 1 Froet of tha clane. Ak the mat of tha claes wiat dfarsecas the e thiceatt baw? Stan mothating
hem 3ad P 40 suavpbe, Maccs i tuler than Andobc Ak Suarr Wi kamaler? Wiha & jobar? Taks sots of a0 the d®¥emaces thut dudents Sagla 13
oy

Prossetation: vt rtadeons © ook & the phaurm wnd decunt with 3 2amaee 19e quantont of the susecias L Tall snadeons that sy wil uss e
techokgue 0 Fd oot 3 gaoaa| averview of the tant, Aka, ghve Cudeets 89 mpBAItIoN MOUE The s of CompAT DV Aiecier 30d maks Tham T
otet.

Procica: owts 1tadents 13 raad ol the tact clertly 302 Tuks Them te Loceriae the wart ey do not sadestand Fxpiais 12 THher whie they pevory
whileceading acivities, Bunr concaatinsion bt Faconed 26 the bact Bacains My baws 13 achiwve 3 previoadly setatihad goal Ako, ecpiah mudean,
e importance of wring vasak to pradice content. Thie techrique balon raaders Cn cus bt Exawiecgs Incading Deading, mime, phtutm, and
chagrams and 30 pradict what thay s reading ot what wil Rapper bn 19e ttony. Afar that, maks Tham £0 Compiets 1he 3Ty i ).

Applcation: SIa® 3 Ohcumting on what s tha e abost, What did you ko 0w AS0UE 190 pacher? What slie can you 14l gt aboct 1hecs anima? Ga
Owte e Jaaciong of 1he moarcie 2 and 4. Thee, ialte studerts 13 pary tertion 24 the green chart. Ouce ol that you bave mpliioad malks Sadentt
Comphete the muaccia b

L 1) Tonts snivagie 20w bevaean 5500 G4 caothmetars. 2} Pacpls Sant 1hk type of bied 12 st

A 1) Pwcacns pacple humtthar, ) The barbet toecar e Perter than 1he tickie-Sallnd guan  X) Tha sickie-bellad guan i bigger thas the barten
4} The sekie- et puum bt weightior than the Surbet toscar, towcar,

4 8) The barbet foecae and the vickie-balied pumn e d¥areet I aba §) The barter 00can 304 0 e sickie-allng guar am il i food
€ The Burbet toscan anc the vickie-bellad gam we d%srmt b Sabte

* [Ona-sylable odjective | Two- (or mwors) syllable | Twe- syllable odjective | They sre neither
adjective endng with -y wificed with -er nor
-est
Adectie « er + then more/lens v odfective - then | Adecthve + der + Bhan | Imegudar adjectives
Tondwibn s/ aene | Gbolwin |l
S.more [lessbentéd | 7. waightine than 9 varw

to"
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2B

A toucan barbet is faster than the
sickle-bellied guan.

READING 1
1. Work with your classmate. Look at the pictures and Giscuss the questions below.

L What are the animals in the pictures?

2 Doyou have them in your community”
3. Which snimal is faster o fiy” Wiy g0 you think this is?

LEAVING THE FOREST TO
SURVIVE

The Barbet toucan lves in hanskd forests. This type of bied & seen
it the cummunities of the Cuellaje town. Rowwens, some of e
Individoaks are seen b places where farmerns slent lomatoes,
naren)lle, grensdils, asd other products. bs contreal, e sikiie.
Lellied gues fves b the depth frmits and fly Som oos ee 1o
‘ wwther,

On fiest alght, both species sve sirdlar, The baight of the o
Darbet s betwesn 15 to 20 cantimeters whie that the sichle
beilied guan 5 betwoen 51 10 64 canthineters iong. Both of thes
have beauntfid plumeye, loed on intects 00d Dew srody, aod Lan
fly. Powever, the barbet 1oucan can My ot high sittede Setworn
11 end 20 meters. Compared (o thh, the toucan Sarbet s o fester
bibvd,

S0 wivy b the skl -winged guen leaving Its Baletet 1o survive?
Szein 4 factor. The sickde-belfed guan is seen e food for husans
This trens that pecsie hunt this tyse of bisd 10 sat. Therafore,
ecolugivie probilit (he bunting of trese types of bids et are
being an sndangered species.

Skimming:  This techrigue heips us 1o promate quick and efficient reading in ceder to get a general
avervies of the matemal

Using visuals f0 predict content: Mﬂa:umwmw—sm

and diagrams and 1o predict what they ere zeading or what will hagpen in the svory.

2. Skim the previous text and find two reasons why the sickie-bellied guan is jeaving the forest to survive.

| 17
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3. Read the text azain and ancwer the questions.

L Whythe sickie-winged gusn is being an endangered species?

2. Whichof the two species s faster?
3. Which of they both is bigger?
4. cholmqmmyoumitkw

4. Write 3 sentence for each feature to explain the birds are similsr or different.

3) Sae:

b) Food:

o Hebitst

One-syllable edjectve | Twe- (or more) sylicbie | Two- sylicbie edjectve | They ore neither
odjective ending with -y suffixed with -er nor
-est
Adjective « -ef + than mose/less + adiective + than | Adjective + Jder + thes relr od ecive
1 4 & 8
2 L kA L 3
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UNIT 3: Customs and Traditions

- i
Learning Objectives: Talk about customs and tradinions of Cueligje.
Reading technigues
v Previewing
v' Scanning to predict content
v Skimming

2‘?&9‘._

™ ‘\.a b
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3A \ Celebrations in Cuellaje

READING 1

1. Mitch and write the words {1-6] to each picture (a-f).
1 woooenuo'lsm & greasy pole
2. mardles 5 stits
3. perace €. spinning top

ﬂumhhhmmnrmw‘“wumwmwmo

mm WJMQﬂwwdn-dnw
on
Wclﬂﬂmwum l&mmmmw

2. Mstch the cardinal number with the orcinel number. The first one has deen made for you.

one e twenty-zacond
two T T
three Zuth

four fith

five thirty-first
i sacond
seven third
eigre eightn
ten fourth
twenty seventh
twenty-two twentieth
thirty thirtieth
thirty-one tenth



3. Read the cifferent celebrations of Cusiinje (14| and write in each paragraph (a-d].

1. NewYear'sEve
2. Camival

3. cUeuje anniversary

4. Pign'mse of the V'l;in del Quinche

N takes place the Nitst week of August of
vach year. These feativah ere crganized by
the parish govemment. The duration of
the festidties is S deys. Varfous activities

arr carled o0, such & Lulfights,
ontronomic fak, horse race and uthers

his festivid & colebratod ot November 24%,
he devolees of this image Lake & walk Som
the Rotarlo commimity 10 the Cusllaje
thurch, located 950 ometers from the

11 b5 & tadition 10 dress The & worman, The
e g0 0t 1O the sreet. Also, & rag-doll of
old yoor 5 bumed regresenting the yes
hat ends and mt midalght & tetanmmnt &
read whers the surposes for the new yeer
welold

The featival takes plece between Februery
and Mach. R bs & perty thet comists of
petting wel e palntisg the lace between
fimnde. Some of thems celebtmte by

theowlg Bour, egis of foam, Ovarall s e a

coledration fub of joy, costumes, parades, B
musle, others,

bown, Cathodic people come 1o This scthity
o “thank of &k for & special fevor "

&wmm«lemndoywlihemmm(?




Un't 3 Gstons ond trad'mions

Thin leescs will acuble ¢ ety prepecition ¥ weivecary, rag-sel, 7 Prmiewing
a3 o aboct “20" cats, doy. Pe—— Y Sonelngto preda
tadbizan caleratont ¢ Tekuabost parade, pawy pois, cantme
e om0 of the s, kg 1op.

Warms a3: Souderts hawe o ik aboet tradtioes] calwbersion Iy Conilap. i g tome phctires aboot the clerme Saethak and mabke cadents guess the
corract aave of the csebowion, Thee adk forvartaen 1o gt I fronr of $ae clact 33 reste 2 But of the celebeasiont In Doslaje,

Prassrtation: irvte chadenns 12 tead the vecabolary fram Camecies L Hive them ook o2 tha pictatet of the r momecius snd setainh the wpic of the
coovenation, Ak 'What ws thace particpans dolag? wiae tradbiceal game do soa think £ 7 Haw yoo patichaatad i one of thews ganat? el
Sucents Lo ey the cormact awre of sach traditional game sad give tham S meaning of aach ore. Maks thar tais notes 3f new sy, Ako,
I cadern 2 beiel sz ardon 32001 prapotiiont of thye 302 ghve 10Mme Laatenca UEAE TN AGTIIM.

Frocice: ewis Guceats 1o teer thal boowindgs of bow to wrte cardioak 352 ardieak surbere. Cal rdacny aRentian 13 the wriing snd makes then
12 corphens the suneciee 1. Saglh Daem ibour the praviewiog rioniagy thay will wa. Tol udect 190t this srategy haips 1o SVak abaut your awn
pariancs 3ng oplaices 3 any topke Bafore Mading & ted, After that, ke saadenns 1o rasd B Sfermet calateaticon Iy Casias t2 compints the
ouarche b and sccourage them 13 2ar readag Tal them that they duvs 10 30define crhuswt aoih

Applicaton: LAz exadenty tend agaln 1o compiets the mosTior L Mabs radants werk i el F ey peele 13 complens e suwche 4 Slally, reming
Hhen P importarcs of row abus,

L -b-Y-n-la-ia
IS

one  — o  twenty-second
twe e
theen » Nitth
four - > s fith
e v thrtyfiest
s ' " -w setond
seven : * third
"N - -~ - - " "Nh
ten iy~ * fourth
twenty -~ - w wvonth
twenty-two g - » twentieth
tNW - - . thirtiath
thirtyone » tenth
Lotk

— 4
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L arthes  Tadeates Ery weobedey Torhwiow
Thia lneson will sabie ¢ Dwarie Sfww Y Sumen, sercurs, ¢ Simesing
s 13 talkl sbost pacple's trades b Ve bvactock, raking
ek tradec. Cusbafe. cattie, whsimale.
¢ eatty 2 e of

WITS L IS Buderts 10 SIacut 1he tradet of pacoie I B 1awr, EAcocrage v sIATIeA 10 write down on S Daard ol of pecple's trades
and prafemionn. ARer AR, Iovie Cncactt 1 Hhin L aboot what trades st Cormon 1o 1Ak fown. Than dncie the trades 19 Sadesn tel you. Maes than

work i paky making o aval Slalogus 3500t what parens 42 10 Mam masey.

Prassetation: Ask checats 10 laak $he pture 90 andemiand The fapic Ak ther wiut tind of Suite pacple calivite i Cusinge. Than mabe adesn
rnd about what pecpls 22 10 sarm moewy. Ako, sk caudentx what profesion wook! Susy e t3 Dacome, Afar that, sph iy 1ta deats abost the e
of ez, haws 12 30 CaA. Give EHAT S20M SITRMN I0C TURS IAITANT 13 wte LOe AaTpiee or Thatr nonebook. AR, moiin then that i this

a0 19y will 300y dimuming tAChAIGUS, 1 BPK ETISANE 13 PrOMSE 6K 202 ATCANT tanding I onder 10 et 3 pereryl owerview of The TuTerel

Procucac ARar TuGeats s TN euar i, Mawe THAT P 0 the SAS SO0UR DAopia § traces. MSLe thert 13 ras2 uickly la crtar 1o ge a9 kea about
e tacr. Than mmaks cucerts complete 1he suwcha 1. it k optional F you M » teacher make mudents sndering uningw worts to sahanos thar

wocabulary,
Appicaton: Lae maadenns cormpiee the moarcie & Than gve madems tirns 13 conmphets Easrcios 4 3nd g oy & reward for thair sffon.

Lb
Lx-n-M-tb
‘“

Reomsasnodsndl

_y
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a. People’s professions b. Cuelisje people’s trades < Youth jods

1m¢mmmmmmhmmmm

To decome a professional, you have to co well at school,

You don’t have to study in the university to became a farmer.

Merchants must know mathematics to make accounts,

You can study hard to pet pooc prades.

e = 15 15 Ot DECESZRCY

e = thizis possibie

e = thiz is necessary

e S thiz is very strong

4. Chooss the two jobs thet you think are most common in this town and write two advantages and two

cisadvantages for each jcb.
° mF - Famer = Truck-grver
* Carpenter *  Flumder = Other

S R




UNIT 4: History

Learning Objectives: Talk about
history of Cueligje and remarkabie
people.
Reading technigues
v b’m:mndzng m ‘_ocdbn"m'
v Using your knowledee t0

predict conzent

: J 120 7 '
‘
S B g sles oo T SRR EPRIR SRS

VEHE AN

!

r d”"m‘i‘y umg"?"l »é']‘nJ

| ( -’ A."b 5 =1 '“QJQ“_"‘-
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44  Remarkable people of this town

READING 1

Lmumepm:uuwmﬁmmm«ommm

A 8 € 1§
S N

. . T L

mamwmegmmnmm&emmmquw.

Vorbal patierns are grammatical structutms formed by tw secresilve varts and they have special combiaations
thet you 2aed 1o lesrs.

Oulr cerunds Gerunds and WFW'TYES Gerunds ater orenos'tons
You fnishad doing your peoject. | | ke cleaniog sy teom. | 1wt 10 the Ginema ae: deing
| mugine treveling to Gulecages | | ks to Hean my foom. hemewerk
slend. | e oy to gul up eardy. My father b thiniieg o Luyiig s

| He loves gatting ug eerty. new calichone,

2. Circle the word that completes each zentence correctly. The first one had been made for you.

She wants buying (o bups new notedook.

Stucerts are interested in to study / studying Brguages.
My father enjoys to pizy / playing chess.

They lice having | to have friends who care adout the plsnet.
My brother mace & party after to win / winning the race.
Piease z2op to make / making thet roise!

My father iz planning to visit / visiting to his mother.

We zhould svoid to be / being irresponzibie of our sctions.
Excuse me! | need using / to wse the bsthroom.

Why Gid not you help me to do / Going the project.

Alan promised to take / taking me to the cinema.

s Iy s pan o



Understanding key vocabulary

It melps students undersrand end leurn hew woeds, moke sense of new vocabudary by infegrating I

3. Read 80ut two remerkabie peopie from Cuelisie. Pay attertion to the worcs in bold. Underfine the verd
pattemns.
Have you ever heard something about them? If o, what do you know?

REAMARKABLE PEOPLE FROM CUELLAJE

Fichard Guevara was bom in Cueliaje in 1576. He hsd @
cegree in Graphic Desgn. He was 8 kind, intedigent anc
friendly derson. He worked in the “josa L Moreno”
school for zeveral years. He loved his work. He was 3
leader who fought for the ecucation of the youngers of
this town. He loved to manege ail festivals in this town.
In hiz free time, he likec to trave! by bicycle to Inow
new Diaces He died in 2046 due to » diseaze

B R L e

Efren Anguto was dorn in Custiaje in 1364, He gradustec
2: 3 tescher of Physical Ecucation. He was an active,
attentive and strict person. He workes st "Joze L
Moreno® school He likec to share time with hs
stadents. She loved taking the students to run to the
park enc make feel them free of the ciassroom. He loved -
his peopie. In his free time, he Gked to piay soccer with ‘
“ﬁ;ﬂw.&d«iﬂmumumm ' ﬁ

&wmtmasﬁwmmmmhmmwu

ham¢ Pace ¢ brth | Yeur of Professon Behavier Hobby
hirth/ death
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Un't 4: History
Lessen 44- Renor*able sescle ¢° 1h's town

¢ Thin leeses Wil anable ¢ Descriwe twrartable 7 by, risedly, Samiie, ¢ Unceettasdng by
WA 13 ettty pacple of thiz own. el hapes, yocabelary
serarkable paosie of 7 hameily wit patemt, Enantive, kbl by, |
Tk honen e

Warm opc Dang tadeats tonee phoni e Aalatad with pacple wia hat camtrbute 10 the dwwiop of th town. Auk them tall you mmetblng ntermtig
5001 1T Bvac. Norkor 2w g of afecives 10 e 5 penman. Ak, held them the wus of werb pattanac

Frossetation |relte wudents to ok 2t the cictures and et than 1o mad 6 adectiver of Bue suerces L Hsg e 13 mandate mch word 0 nsle
S ThET rreaning MOk Eceets tale notes 3DaU thaee words AR that, W rtadens the lmportancs of socerdand ey sacabuliry whee thay
W poing 13 read sy et Ao tell thin sratagy helae stadeats uadantand anet o new words, mske sanes of S vocsiuiay by Inagrating Pt
what thay aimady mow, Thar, drea guderty’ MTeation 1o the goormar chat, mplaln tham the S¥rect swrh combluationt whh gecaade and
A Ask Daden 1o ity thane combinations wth wose raain wartin D, arjoy, S, prefee, Nk, Be ntarectad 2. Ack tham wAs Und of
comblaution thay sead 13 0 with thaes verbe Aftar 1t bovite amy volurtesr 10 Mad the gramrnar cham. Mobe sate ttadents kerthy the mals wrbe
Once udectx Save idantifad 1he priecipal vt 204 thelr combinaiant, then e acplalaing thae some werbe [ Jove, lke od prefer 22 be foliow
by 3 parand o 59 WV Ghew therm tores ssampiee aung thas warbe | low Beweinyg mevantic mank If yoo R tive mabe madents wots Ther
owr suaephae 30d Tn chack the arewan.

Pracics: Mate vnderts dioust the quarion of 1he aeacive 3 Dafors ciaet raading. Adk udanss 10m 2prkont 302 e sl them 1 1ead shous twe
remarkaie pacpla. Maks B pay Eertion 12 the words I Bold and balp tham wiEn the teaning of aach word. Adk thart 10 andaring the et
pariann T are Iy tha . Dcplade the maning of sach wad patters. Cros sradents Lave Mirdobed this sssrcie make them raad apaia 3nd mubks Shem
13 comphet he mwcns & Firaly, e anewers wit e wihols proun.

Appication: Maks ttudec complens the Dbie of suacha ] 2500t eatatie peocke. TRC0LTAEN ALY 13 WrLe thalr O SEATORE g the
comblaation of vers pattem.

L etecthe  Jaim  A)etaligeet  Afakbh Sy Ellemble  T)Bal A Meady
Lojmching ciplwng  dhovieg/oire  Hwiakg  Omalig Qo Ajberg  [Jud Motils

Lipsluoaome Madtoriel HBadtogus Josdiiiy  adtoohs

k “ote Meze of birth Yeor of Prefeaanan Berover Hebby
Reband Gyesees i tegent | Tommn by
G (199206 | Guotessn [ muendy | Begde b

. it g iy

il L B
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Lesson 45+ Fstory of “ucfioie

[pawen spiorthes Jaderters . T _ Trhwow
¥ Thin lmaan will snable ¥ Descries wncent ¢ Seld, periad, tarhory, ¥ Uadng your b owlecge
amant 12 tak stout - ue 0 peadict canmns.
hrtory of Conlaje, Y ety erucyne of

e sact.

Warms upe Lats xtudents play the hang man game. Wrte o8 the Soard the tamee of the St pecale who Buad bt town aod thel reletvee. For
mcarapie: Alsiarcre Ayals, Cloles Avares, Gesthar Aywls, Virgieks Ayala oc Pades Varel. Sta mothting teadens by wiling tham 3 il sboat The hizory
mummu-mmmmuumnnhumwmdummmmuummn
cicinn wacs Vighes Axala, Getae Ayals 208 st whoss eetPfiotian it saknown. The aaly dioas funlly of the awaw of the iy & W Cether
Aai, w0 el ales and Bvee ittt har dasgiier Tinabets Vareh

Prossetation: dts tEadents 15 read the quentiont of the sumcios | aad et therm 13 clasunt wih & pactrer, Than, spiais them the e of dmpls pat
amed 12 1l 300@t things that happenad Befors now I ther wande, thrphe ot i about & PAST or FINLEAED ACE29 3 § DACTAR MOrM of § paiad
I the pant auiog S acpreacon Hhe 3 wesd, & MOrth, & year 290 [ It pear, Lt wesk, he moa® | pecaeday. For maanipie / Aad & mweting ket
Moadoy, Alsa seinie the e af thrple nae with vert TO BE 30 with the nect of the s Tall tham 4 they can wae the varb TO OF & simple patt
with P Lliowiog formaals [ AR musive soteecac) § o wanfwere « C Aans soag vy bent risecl (Negathon tantencee) § +wnt 1ot [ wem 20t + C She
e 30t ry tARChar. (Oumicut) W [ Ware +5 o7 Were thay jour dectmuatee) Maks Zuderts wTie Gre aanciet Cocs itudentt bawe dentfied
e wne of dimgie part with vers TO O introcucs 1he uoe of dmple pact with the sect of tha warbe (ATImucive et o] S+ Yad « C Wy mother
Mabad 13 Ty graastther pAZATDy L) tham DOCTOA W T TAM CaT ASATCME AT MR the due of [Magathe aaviancad) § o S not 4 Y [Bate
form | oL 4o 0y Dok e projact. Cove tham o let of warte 300 make Tham wria nageive santsccae. Raaly, seplain 1he g of quacient | (uarton)
D02+ 5 oV o (bawa fem) Dt you corme 20 10008 yartardny? ¥ pou Save tne muabs stadients welte partencas saing Sripe paer Wik vert TO 08 and
whth e et of the et

Procica: Lat vaderts docum I oaby the Jaetions of B sanrciie § Then, make eradens 12 tand $oe bt 204 stk 1har thelr opinior aboet thin tapc.
Al hess gustions 'What it yoor oplaion aboot 7 O you know 18R Infarmution shour your town 7 (52 yeu know thars wor & Bbovy i Bk towr?
|emwen vyl

Appicason: Lat madents read again. Ack Swen 50 wrte ol wrbe B dmpie et et they foced n the pravicex ted. Thaa, rusie them 13 wrts 2 chon
PANGrazh 35a4t LOTWTARG Etarsctng that thar parerts o Aty Ban hava told tham Actwers will be imwaring

-
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4  History of Cuellaje

A

READING 2
1. Work with your partner and discuss the question delow.

Wéhere 90 you think the photo was taken?

Can you recognize thet old houze?
What 0o you think that house was used for?

HISTORY OF CUELLATE 'ull“

Cumine [n » derttion of the Cups s nguage. This lenguage war spcken By the Dusctie Tucss [wesl® end Teassrs) e snted nis
Soarish s Cuslaja. This zame was ghvee: by o futer whic wea the St pemson 23 live bt el Serriicry

At w U, Ve Alwjeercho Aynle Dwewinct b2 Cunlie. e and bis srtre Tam By arhvec 20 La Dperscoa. This siecs b loostsd 1.5 Domsters
from Cusliaja. A%er tevers! duys of resching this tarritary, be sew & Suge pam with smchke coming oot He weel 10 the mte of the smcke
wnd oaw D turter Alwlencre Agsle proposed Bl off e encs thooed be sk Lo b end the hurber scoeptes 20 sedl i

Algancrs Agwie bt s touse mace of woos. He end Ss ferlly hved it this town when B wee » terrfizry Gl of Junge. Severs men warted

With tim They plartec tuper CAne, Seanie, oML ree Sometond s potaioes. The ownee of Sheas lande s mery hing and aciidery. Wosn
he pharted procuct wes tos, he wert to Outc S0 donede o s church Thl 0 leated o weed Secause he wertt by horse

When Nr. Alsjandrs Aysls e, e wile Dol Alvares war wriie 10 manege Seoe anca 50, 5t 100k e Secsann 1 g9 8 up the whols
Seeriizey bt Bhree pacts San Josguin war gven 10 Yepas famby, B Aguarics sectsr wan ghven tn Aoguio femslly and La Bigeranis comenunity
wua £ the Pararrd fam iy,

Mra ot Alwerez hired so archrtact and made o pan with everySung that hee Suotend end the werted 12 have i this town, such &t the
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CONCLUSIONS

This research was focused on the designing of a guide to reinforce the reading didactic
material based on cultural aspects of the 6 de Julio de Cuellaje town. In the development of
this study, the literature was reviewed, a detailed field research and a narrative study were
carried out on the inhabitants of Cuellaje. Therefore, the conclusions of this research are the
following:

= Intercultural Approach, Grammar Translation Method, The Silent Way, The Direct
Method, Content Language Integrated Learning (CLIL), all these approaches encourage
the development of reading comprehension.

= Learning about culture is an important factor to encourage reading in English and doing
activities effectively in class.

= Most of the time, English teachers of the Unidad Educativa "Cuellaje” use the
government book as a unique resource to develop reading skills, and unfortunately, they
do not use any complementary material to develop this skill. Consequently, the students
of this institution do not have a variety of learning resources to improve their reading
comprehension.

= Learners of the Unidad Educativa “Cuellaje” have never used extra reading material
related to local information.

= Students are interested in reading information associated with their culture and the tourist
area.
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RECOMMENDATIONS

Some recommendations are based on the results of the research, which allowed the design
of reading materials related to local information and the use of appropriate strategies to
reinforce students' reading skills. These recommendations are:

= Intercultural Approach, Grammar Translation Method, The Silent Way, The Direct
Method, Content Language Integrated Learning (CLIL), must be considered to establish
some strategies that could strengthen reading comprehension of the foreign language.

= Culture can be taught through dynamic, pleasant, and fun activities which are presented
in the methodological guide.

= English teachers should use different didactic materials according to the needs and
interests of the students to improve their performance.

= English teachers and students should share information about their local community to
establish a friendly environment.

= English teachers of the Unidad Educativa “Cuellaje” should apply activities that involve
information about this town.

68



GLOSSARY

The following words were derived from the definitions of the following consultation and/or
dictionaries, Ezequiel, Education Dictionary, Cambridge Dictionary, and several internet
links.

1. Curriculum material: Curriculum materials are educational resources that
provide curriculum and instructional experiences for preschool through 12th grade (P-12)
students. These materials are used by educators to develop curricula and lesson plans and
may also be used in actual instructional situations with P-12 students.

2. Critical thinking: Critical thinking is a process that aims to analyze, understand and
evaluate the way in which the knowledge that is intended to be interpreted and represented
in the world is organized, in particular the opinions or statements that in daily life are
generally accepted as true.

3. Culture: the way of life, especially the general customs and beliefs, of a particular group
of people at a particular time.

4. Didactic: That which is suitable and suitable for teaching. In reference to teachers can
facilitate the learning of others.

5. Learning: Learning is the process of acquiring new, or modifying existing, knowledge,
behaviors, skills, values, or preferences.

6. Intelligence: Intelligence has been defined in many ways, including: the ability of logic,
understanding, self-awareness, learning, emotional knowledge, reasoning, planning,
creativity, critical thinking, and problem solving.

7. Methodology: The methodology is one of the specific stages of a work or project that
starts from a theoretical position and leads to a selection of specific techniques (or methods)
about the procedure to perform the tasks related to research, work or project. study of the
method by levels.

9. Skimming: Skimming is reading rapidly to get a general overview of the material.
10. Scanning: Scanning is reading a text quickly to find specific information, e.g. figures or

names. It can be contrasted with skimming, which is reading quickly to get a general idea of
meaning.
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ANNEXES

Annex 1: Techniques and instruments

English teacher’s interview

P e UNIVERSIDAD TECNICA DEL NORTE 3
fﬁ’% FACULTAD DE EDUCACION, CIENCIAY TECNOLOGIA (\." &
PRl Englishy s

LICENCIATURA EN INGLES
TRABAJO DE GRADO
“ENGLISH TEACHING MATERIAL TO DEVELOP READING SKILLS BASED ON LOCAL
CULTURAL ASPECTS FROM CUELLAJE FOR 1% YEAR SECONDARY SCHOOL AT
UNIDAD EDUCATIVA CUELLAJE”

Fecha de entrevista: 23 de enero del 2020
Entrevistado: Lic. Nancy Zacarias
Cargo: Docente de area de inglés

Objetivo

La presente entrevista tiene como finalidad, la recoleccion de datos para identificar los tipos de material
didactico de lectura que utilizan los docentes de inglés para motivar el aprendizaje, en los estudiantes de
lero de Bachillerato de la Unidad Educativa “Cuellaje” del canton Cotacachi, con el propoésito de realizar
una guia que contenga informacion local para mejorar las habilidades de lectura de la lengua extranjera.

Preguntas

P1. ¢ Utiliza material didactico para desarrollar habilidades de lectura con sus estudiantes?
Si, generalmente trato de buscar lecturas cortas con vocabulario basico para que los estudiantes
puedan entender las lecturas.

P2. ; Qué tipo de material de lectura suele usar con sus estudiantes?
A veces uso diapositivas, tarjetas, copias y el libro del gobierno.

P3. ¢ Alguna vez ha usado material de lectura basado en aspectos culturales locales con sus
estudiantes?

No, no realmente. He usado los temas del libro del gobierno porque no hay material relacionado
con la cultura. Es decir, no hay informacién del pueblo la cual se pueda dar uso del material.

P4. Como profesor de inglés, ;Qué tan importante cree usted que los estudiantes aprendan
inglés basado en la cultura?

Bueno, es muy importante porque los estudiantes pueden aprender de su cultura y costumbres para
compartir con personas extranjeras.

P5. ¢ Qué temas le gustaria tener como material didactico para compartir con sus
estudiantes?

Tal vez aqui en esta parroquia es importante saber acerca de los recursos naturales como rios,
montafias y lugares turisticos debido a que esta institucion les brinda a los estudiantes una
educacion relacionada con el turismo.

P6. ¢ Le gustaria tener material de lectura basado en aspectos culturales locales?
Si, porque es importante saberlo. Sin embargo, no hay mucha informacion sobre esta ciudad, pero
si puede disefiar material de lectura con lecturas cortas, sera Gtil para nosotros.
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P UNIVERSIDAD TECNICA DEL NORTE 3
fif-_i’% FACULTAD DE EDUCACION, CIENCIA'YY TECNOLOGIA K\’ o
LICENCIATURA EN INGLES
TRABAJO DE GRADO
“ENGLISH TEACHING MATERIAL TO DEVELOP READING SKILLS BASED ON LOCAL
CULTURAL ASPECTS FROM CUELLAJE 1% YEAR SECONDARY SCHOOL AT UNIDAD

EDUCATIVA CUELLAJE”

Fecha de entrevista: 23 de enero del 2020
Entrevistado: Lic. Cristina Arias
Cargo: Docente de area de inglés

Objetivo

La presente entrevista tiene como finalidad, la recoleccion de datos para identificar los tipos de
material didéctico de lectura que utilizan los docentes de inglés para motivar el aprendizaje, en los
estudiantes de lero de Bachillerato de la Unidad Educativa “Cuellaje” del cantén Cotacachi, con
el propdsito de realizar una guia que contenga informacion local para mejorar las habilidades de
lectura de la lengua extranjera.

Preguntas
P1. ¢ Utiliza material didactico para desarrollar habilidades de lectura con sus estudiantes?
Solo uso el libro del gobierno.

P2. ; Qué tipo de material de lectura usa con sus estudiantes?

Utilizo flashcards, fotos grandes y actividades del libro. Usualmente traigo algunas copias para
mostrar a mis estudiantes. La mayoria de las veces uso imagenes debido a que yo ensefio a nifios
de 3°, 4°,5° 7°y 8°, Ellos aun no pueden leer apropiadamente y aun no conocen estructuras de
oraciones. Sin embargo, a los estudiantes de 7° y 8° trato de buscar lecturas cortas con
vocabulario muy bésico.

P3. ¢ Alguna vez ha usado material de lectura basado en aspectos culturales locales con sus
estudiantes?

No, no realmente, porque no hay informacién relacionada con esta parroquia. Ademas, porque me
concentro en el plan de estudios y los temas del libro. A veces, es dificil terminar estos temas. Al
momento de evaluar la habilidad de lectura, trato de buscar lecturas con vocabulario simple.
Entonces, me doy cuenta si entienden el contenido de la lectura.

P4. Como profesor de inglés, ;Qué tan importante cree usted que los estudiantes aprendan
inglés basado en la cultura?

Desde mi punto de vista, y teniendo en cuenta que los estudiantes estudian turismo, deben conocer
informacidn sobre su pueblo y sus comunidades, al menos saber como llegar a algun lugar. En el
futuro, pueden ofrecer paquetes turisticos porque muchas personas extranjeras vienen aqui y les
gusta saber qué lugares turisticos pueden visitar.

P5. ¢ Qué temas le gustaria tener como material didactico para compartir con sus
estudiantes?

Tomando en cuenta que los estudiantes estudian turismo, los temas que mas Util podrian ser
sobre lugares turisticos, historia, y leyendas que las personas mayores suelen contar a los nietos.

P6. ¢ Le gustaria tener material de lectura basado en aspectos culturales locales?
Por supuesto, seria bueno. Los estudiantes se sentiran motivados aprendiendo de cosas que una
vez les contaron sus abuelos. En especial, los estudiantes de bachillerato son los que deben saber
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toda esa informacion partiendo de la historia de este pueblo. Ademaés, ese material seria muy (til
para nuestra institucion ya que se ensefiara tomando informacién real y no del internet que a veces
escriben cosas que no es verdad con iméagenes tomadas en otros lugares, no es lo mismo que
alguien investigue y tome fotos reales del lugar y escriba los datos del lugar contados de los duefios
de la finca donde se encuentra el lugar o a las personas mayores de aqui de la parroquia.

iGRACIAS POR SU COLABORACION!

P e UNIVERSIDAD TECNICA DEL NORTE ]
famst FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA (—\.T.»

N e Mz Englishy 1vix

LICENCIATURA EN INGLES
TRABAJO DE GRADO
“ENGLISH TEACHING MATERIAL TO DEVELOP READING SKILLS BASED ON LOCAL
CULTURAL ASPECTS FROM CUELLAJE FOR 1 YEAR SECONDARY SCHOOL AT
UNIDAD EDUCATIVA CUELLAJE”

Fecha de entrevista: 23 de enero del 2020
Entrevistado: Lic. Margarita Pineda
Cargo: Docente de area de inglés

Objetivo

La presente entrevista tiene como finalidad, la recoleccion de datos para identificar los tipos de
material didactico de lectura que utilizan los docentes de inglés para motivar el aprendizaje, en los
estudiantes de lero de Bachillerato de la Unidad Educativa “Cuellaje” del cantén Cotacachi, con
el propdsito de realizar una guia que contenga informacion local para mejorar las habilidades de
lectura de la lengua extranjera.

Preguntas

P1. ¢ Utiliza material didactico para desarrollar habilidades de lectura con sus estudiantes?
Si, yo suelo lecturas cortas de acuerdo con la gramatica y el vocabulario que los estudiantes ya
aprendieron.

P2. ¢ Qué tipo de material de lectura suele usar con sus estudiantes?
Bueno, generalmente hago que lean oraciones, lecturas tomadas de internet, copias y hojas de
trabajo para ensefiarles vocabulario nuevo. Entonces, pueden completar estas lecturas.

P3. ¢Alguna vez ha usado material de lectura basado en aspectos culturales locales con sus
estudiantes?

No siempre, pero a veces tengo que ensefiarles sobre lugares turisticos. Debido a la necesidad de
los estudiantes la institucion tiene dos tipos de inglés. Me refiero al inglés aplicado al turismo e
inglés con los temas que tiene el libro del gobierno. Por lo tanto, el inglés aplicado con el turismo
tenemos que ensefiar como encontrar un lugar y dar direcciones usando preposiciones. Pero como
puedes ver, no sé mucho sobre este pueblo. Sin embargo, tengo que leer la poca informacion que
hay en internet para ensefiar a mis estudiantes. Me gustaria decir algo mas, algunos estudiantes me
han dicho que cuando estan haciendo practicas, tuvieron la oportunidad de hablar con personas
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extranjeras y dijeron que no podian hablar debido a la falta de conocimiento, por lo que nos dimos
cuenta de que se debe aumentar més horas de inglés.

Cuando ensefia sobre lugares locales, ( Como hace trabajar a sus alumnos?

Aungue no sé exactamente donde esta algun lugar, les ensefio qué frases usar para que puedan dar
informacidn sobre cémo llegar, qué tipo de ropa pueden traer, qué pueden llevar y qué otros lugares
estan cerca. Cuando hago evaluaciones de lectura trato de buscar las mas faciles para saber si los
estudiantes estan entendiendo el tema y contenido de la lectura.

P4. Como profesor de inglés, ;Qué tan importante cree usted que los estudiantes aprenden
inglés basado en la cultura?

Bueno, como dice usted, este es un lugar turistico y los estudiantes se dan cuenta de que hay
muchas personas interesadas en visitar este lugar. Por ejemplo, gente local y también gente
extranjera. Por lo tanto, los estudiantes necesitan y deben saber que tienen alrededor de su
parroquia para que puedan guiar a las personas que visitan el lugar.

P5. ¢ Qué temas le gustaria tener como material didactico para compartir con sus
estudiantes?

Realmente, este pueblo tiene lugares interesantes y la gente tiene muchas cosas que ver, como
tipos de animales, flores, rios y montafias. Seria bueno que haya informacién sobre todos los
lugares turisticos que tiene cada comunidad, porque en todas las comunidades hay diferentes
lugares que a veces los estudiantes no saben que existe.

P6. ¢ Le gustaria tener material de lectura basado en aspectos culturales locales?

Si, sera una clase dinamica. Loa estudiantes disfrutaran aprendiendo de su cultura. Hoy en dia,
solo les ensefiamos informacidn tomada de Internety, a veces, esa informacién no es cierto. Porque
no es lo mismo si les muestro una cascada tomada de otro lugar en vez de mostrar una foto tomada
de cualquiera de las cascadas que tienen las comunidades. Ademas, la historia de este pueblo. Con
ese material, se podria comenzar en espafiol y luego hacer que traduzcan. Sera genial e interesante.

iGRACIAS POR SU COLABORACION!
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CUESTIONARIO

Estimado (a) Participante:

El presente cuestionario tiene como proposito la realizacién de un trabajo de investigacion sobre el tipo de
material didactico que el profesor de inglés utiliza en sus clases para reforzar este idioma y si este material
didactico contiene informacién sobre temas locales. Se le solicita ademas que concentre su atencién en cada
una de las preguntas estructuradas y abiertas para que cada respuesta sea fiable y confiable.

Instrucciones:

Existen de 3 a 7 alternativas de respuesta, responda seglin su apreciacion.
Sefiale con una equis (X) en la casilla que crea correspondiente
Aseglrese de marcar una sola alternativa para cada pregunta

Por favor, no deje ningan item sin responder

Si surge alguna duda, consulte al encuestador

¢Cuéntas horas de inglés tiene a la semana?

[ ] 7 horas
[ ] 6 horas
[ ] 5 horas
[ ] Menos de 5 horas

¢Utiliza su profesor material de lectura en las clases de inglés?

[] si
[ ] A veces

[ ] No

¢Qué tipo de recursos didacticos de lectura se utiliza en sus clases de inglés?

[ ] Libros

[ ] Carteles

[ ] Cuentos

[ ] Revistas

[ ] Copias

[ ] Organizadores Graficos

¢ Qué tan satisfecho se siente con el material de lectura que comparte su profesor en las
clases de inglés?

[ ] Muy satisfecho
[ ] Satisfecho

[ ] Indiferente

[ ] Poco satisfecho
[]

Insatisfecho
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¢Ha utilizado material de lectura en inglés referente a su parroquia?

[]Si
[ ] No

¢Que tan importante considera usted aprender cosas de su propia parrogquia 0 comunidad
en inglés?

IS

[ ] Es muy importante
[ ] Es importante

[ ] Regular

[ ] Es poco importante
[ ] No es importante

~

¢Le gustaria leer cosas de su parroquia en inglés?

[]Si
[ ] No

o

¢Le gustaria usar material didactico que contenga informacion sobre su parroquia?

[]Si
[ ] No

9. ¢Qué temas sobre su parroquia le gustaria conocer en inglés? Puede escoger 5 items.

[ ] Lugares turisticos
[ ] Deportes

[ ] Animals

[ ] Historia

[ ] Leyendas

[ ] Comida tradicional

10. ¢Ayudaria a elaborar este material didactico para su escuela y parroquia?

[]Si
[ ] No

iMuchas gracias por su colaboracion!
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Annex 2: Socialization’s documents

Permit office

Ibarra, 2 de Enero de 2020
Licenciada
Elizabeth Varela
Rectora de la Unidad Educativa “Cuellaje”
Presente

Estimada Licenciada:

Reciba un cordial saludo, La presente carta tiene como objetivo informarle que la estudiante Sudrez
Poso Dayana Ruby, con cédula de identidad 1003628896 de la Universidad Técnica del Norte de la
Carrera de Licenciatura en Ingles, se encuentra realizando su trabajo de investigacién para titulacién.
£l tema de este trabajo es "Historical Rescue of Local Cultural Aspects and Places of Interest from
Cuellaje - Intag to Develop English Learning Materlal” (Rescate histérico de aspectos culturales
locales y lugares de interés de Cuellaje - Intag para desarrollar material de aprendizaje de inglés), y
se relaciona con el proceso ensefianza-aprendizaje del idioma Inglés. En tal virtud, solicito su

autorizacién para que la mencionada estudiante recabe informacion en la institucién que usted dirige
para sustentar su investigacién,

Se garantiza que los aportes de todos los miembros de I3 Institucidn serdn anénimos y tendrdn uso y
destino exclusivamente académico. Ademas, este estudio no canlleva ningun riesgo, el participante no
recibird ningun beneficio o compensacién econdmica por su contribucién. Como aparte a la institucion
educativa, se garantiza también el pleno derecho de los participantes a conocer los resultados de esta

investigacidn, en tal virtud 1a estudiante se compromete a retribuir los siguientes productos:
= Si la autoridad de la institucién lo solicita, se hard una presentacién de resultados a la
comunidad educativa,

Entregar a la institucién los hallazgos de la Investigacién en un documento final.

Si tiene alguna pregunta sobre esta investigacién, se puede comunicar con la Dra. Lorena Toro

Mayorga docente de la asignatura de Trabajo de Grado al correo electrénico: litoro@ytn edu.ec.

Cordialmente, Sy
Pancr 1
Lo |. Toro Mayorga

PROFESORA DE TRABAJO DE GRADO
Universidad Técnica del Norte

“CCTORADO



Universidad Técnica del Norte
Carta de Consentimiento Informado

Se me ha informado a las autoridades de la Institucién la realizacién de la investigacién ”rg""g
*Historical Rescue of Local Cultural Aspects and Places of Interest from Cuellaje — Intag in order &
Develop English Leaming Material” (Rescate Histérico de Aspectos Culturales Locales y Lugares

Interés de Cuellaje - Intag para Desarrollar Material de Aprendizaje de Inglés) correspondiente a Ia
estudiante de pregrado Suérez Poso Dayana Ruby.

La colaboracién solicitada consiste en responder una encuesta que le tomara alrededor de 15
minutos, para ello, le informamos lo siguiente:

1. La colaboracién serd totaimente libre y voluntaria, y la E:m suspender en cualquier
momento, sin negativas

Que esto traiga ninglin tipo de para usted, ni la
institucién educativa.

2. Este estudio no presenta riesgos identificables para su integridad fisica o psicolégica.

-

3. Los datos solicitados para la aplicacién de este cuestionario son anénimos, serdn manej

nejados
bajo absoluta confidencialidad y los nombres de los participantes no apareceran en ninguna
parte del estudio o publicacion de sus resultados.

Nombre: Lic. Elizabeth Varela
Fecha: 23-01-2020

ey
RECTORADO
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Topic modification

7

UNIVERSIDAD TECNICA DEL NORTE

FACULTAD DE EDUCACION CIENCIA Y TECNOLOGIA
Universidad acreditada Resolucion Nro. 001-073-CEAACES-2013-13 IBARRA-ECUADOR

H. CONSEJO DIRECTIVO

Resolucion 58 -20 - HCD

El H. Consejo Directivo de la Facultad de Educacién, Ciencia y Tecnologia en sesion
ordinaria de 29 de enerc de 2020, traté el of. s/n, referente a modificacion del tema de
trabajo de grado, al amparo del Art. 38 numeral 11 del Estatuto Organico, RESOLVIO:

Aprobar el pedido de modificacién del Trabajo de Grado quedando de la siguiente
manera:

TEMA APROBADQ

“ENGLISH TEACHING MATERIAL TO DEVELOP
READING SKILL BASED ON LOCAL CULTURAL
ASPECTS FROM CUELLAJE-INTAG FOR 1st.
YEAR SECONDARY SCHOOL".

NOTIFIQUESE. - Con el contenido de la presente Resolucién a la Srta. Dayana Suarez
Poso, autora del trabaje de grado y estudiante de la carrera de Ingles.

En unidad de acto suscriben la presente resolucion el Magister Raimundo Lépez, en su

calidad de Decanc y Presidente del Honorable Consejo Directivo y el Doctor Ricardo
Leon Secretario Juridico.

Particular que comunico para los fines legales perinentes.

Alentamente,
/.GIENCIA Y TECNICA AL SERVICIO DEL PUEBLO

P
-
X8
™

A
“ll
2 P T W (Y
z) ( rgidcee
it £/ “Mec [Raimundd Lopez
SECRETARIO J PRESIDENTE HCD-FECYT |

Anexo. Documentacion
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Annex 3: Photographs
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y disfruta del verdadero turismo
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. 5

Options of tourist places offered by Cuellaje town

Unidad Educativa “Cuellaje” 1% secondary students’ survey
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