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SUMMARY 

The purpose of this research is to improve reading skills through the application of a didactic 

guide based on cultural aspects in 6 de Julio de Cuellaje town. This study was carried out 

during the 2019-2020 school year, with English teachers and students of the Unidad 

Educativa “Cuellaje”, from the Intag area, Cantón Cotacachi, Imbabura Province. The 

general objective of this research was to strengthen the English teaching material to improve 

reading skills for 1st secondary school students. The main beneficiaries of this work are 35 

students surveyed and 3 English teachers who were interviewed. All the information was 

gathered through various instruments and techniques. Then, a didactic guide that contains a 

series of practical exercises based on Cuellaje information was designed to contribute to 

solving the identified problem. 

 

 

KEYWORDS: Reading skills, didactic material, cultural aspects, technique, guide. 

 

 

 

ABSTRACT 

El propósito de esta investigación es mejorar las habilidades de lectura a través de la 

aplicación de una guía didáctica basada en aspectos culturales en el pueblo 6 de Julio de 

Cuellaje. Este estudio se llevó a cabo durante el año escolar 2019-2020, con profesores y 

estudiantes de inglés en la Unidad Educativa “Cuellaje”, del área de Intag, Cantón Cotacachi, 

provincia de Imbabura. El objetivo general de esta investigación fue fortalecer el material 

de enseñanza de inglés para mejorar las habilidades de lectura para los estudiantes de 1º de 

secundaria. Los principales beneficiarios de este trabajo son 35 estudiantes encuestados y 3 

profesores de inglés que fueron entrevistados. Toda la información se reunió a través de 

diversos instrumentos y técnicas. Luego, se diseñó una guía didáctica que contiene una serie 

de ejercicios prácticos basados en información de Cuellaje para contribuir a la resolución del 

problema identificado. 

 

 

PALABRAS CLAVE: Habilidad de lectura, material didáctico, aspectos culturales, 

técnica, guía.  
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INTRODUCTION 

Ecuador has twenty-four provinces with a wide variety of attractions, whether natural, 

ethnic, and cultural, however, one of the most visited provinces is Imbabura. It is located in 

the northern part of Ecuador and is made up of 6 cantones: Ibarra, Antonio Ante, Otavalo, 

Cotacachi, Pimampiro and San Miguel de Urcuqui.  This research was carried out in the 

Cantón Cotacachi, Intag area. Cotacachi is one of the most attractive places for its nature 

and culture, considered as the cultural capital of Ecuador. Within this canton, Cuellaje town 

has had a strong influx of tourists who are attracted by the friendliness of its people, 

traditions and a variety of activities that attract the attention of visitors. For the reasons 

mentioned above, this research was carried out at this location. 

 

In the last ten years, Cotacachi has been one of the most visited cantons by tourists. It has 

been seen that there are tourists who have been interested in visiting the Intag area to know 

the tourist places and learn about the culture. It is important to mention that this area is a 

remote region of the Andes formed by eight towns. So, this research took place in 6 de Julio 

de Cuellaje which has eight communities La Loma, San Joaquín, El Rosario, Napoles, San 

Antonio, San Alberto, La Magdalena, and Playa Rica. Therefore, the importance of teaching 

English related to culture is seen. 

 

According to Agreement No. MINEDUC-ME-2016-00020-A (2016) of the Ecuadorian’s 

Constitution states in its articles No.  26 and 27 of the Constitution of the Republic define, 

education as a right of the Ecuadorian citizen and the inevitable and inexcusable obligation 

of the state to guarantee equality and social inclusion, as a priority area of public policies 

and as an indispensable condition for Good Living (Ministerio de Educación, 2016).  

 

In addition, it indicates that all students from 1st EGB to 3rd   BGU year must take English 

in the curriculum as a mandatory subject. So, All Ecuadorian educational institutions must 

structure the foreign language field into a general Baccalaureate, considering all the criteria 

to comply with the English Language Standard. The objectives, contents and methods of this 

framework are intended to measure the level of understanding and expression of a particular 

language, the Common European Framework of Reference for Languages (CEFR) will help 

students reach their English language comprehension scale A2.2 (Common European 

Framework of Reference for Languages, 2004). 

 

Learning English as a foreign language includes proficiency in the four skills (speaking, 

listening, reading, and writing). Reading is known to be a highly complex cognitive process 

involving several mental operations, which gives meaning and purpose to every reader.  

 

Thus, this project has been developed taking into account the most recent norms provided 

by the Ecuadorian Ministry of Education. Therefore, a methodological guide is provided to 
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improve reading skills with practical exercises based on local cultural aspects linked to each 

illustrative A2.2 scale. 

 

Research problem 

A considerable aspect of the lack of resources to teach English took place in 6 de Julio de 

Cuellaje town. The main research problem of this work is how to improve the English 

teaching material of the 1st secondary school students of the Unidad Educativa "Cuellaje", 

Cantón Cotacachi, to develop reading skills based on local cultural aspects through a didactic 

guide presented in this study. 

 

Justification 

It is important to point out that this study was conducted in Cuellaje town due to no research 

has been conducted to assist students who are attending this local school. Therefore, learners 

in the rural area are those who most need the support of people who can contribute to their 

academic training. Besides, it is necessary to emphasize that students learn from motivating 

material, so didactic materials play an important role in their learning. One of motivating 

material to learn are topics based on local culture, which help students to take an interest in 

the foreign language. There is a direct link between motivational materials and the outcomes 

of the learning process. Therefore, it is important to study this relation in detail to improve 

reading materials. 

 

It is also important to mention that 1st secondary school students of the Unidad Educativa 

"Cuellaje" are the direct beneficiaries of this research because they will have the opportunity 

to experiment with the proposed didactic reading guide based on local cultural aspects to 

improve their reading comprehension as they develop their language skills. Besides, the 

indirect beneficiaries will also be English teachers and inhabitants of Cuellaje, who can now 

use different strategies to improve reading comprehension and learn about their roots of 

culture. 

 

Impacts 

The execution of this research project had important impacts in the linguistic, academic, and 

cultural fields. 

 

Linguistic impact 

The present research supported the 1st secondary school students of the Unidad Educativa 

"Cuellaje", Cantón Cotacachi, improving reading material based on local cultural aspects by 

applying methodological strategies to practice English foreign language. 
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Academic impact 

By using methodological strategies, reading comprehension was improved in the 1st year 

secondary school students in the Unidad Educativa "Cuellaje" of the Intag area, Cantón 

Cotacachi. Thus, they can improve their performance in their education process and gain 

better scores that contribute to their academic record and personal development. 

 

Cultural impact 

The role played by culture in language learning is important. A good understanding of this 

will allow us to grow every day in a wide number of situations. So, it is necessary to 

encourage cultural knowledge so that students can understand their environment. Also, to 

learn to respect others starts with self-respect and all their culture. 

 

Objectives  

General Objective 

▪ To improve English teaching material to develop reading skills based on local cultural 

aspects from Cuellaje for 1st year secondary school at Unidad Educativa “Cuellaje”.  

Specific Objectives 

▪ To identify what kind of didactic material English teachers use to develop reading skills at 

1st secondary school students. 

▪ To determine the most relevant information about local cultural aspects from 6 de Julio de 

Cuellaje – Intag. 

▪ To develop methodological guide based on local information to improve reading skills for 

1st secondary school students. 

 

Problems presented 

Due to the location of the field of study, this current research had some difficulties because 

the Cuellaje town is located 64 km from the Otavalo city and 61 km from the Cantón 

Cotacachi, which represents a bus trip of 3 to 4 hours. The transport cooperative "Otavalo" 

offers its services to the inhabitants of the Intag area. This transport goes from the city of 

Otavalo to Cuellaje. Therefore, there are two established schedules to travel to that place. 

The first time is at 1 p.m. and the second at 5:30 p.m., which arrives directly at the site of 

this study. Therefore, it was difficult to access these travel schedules as there is no 

transportation to return on the same day. On the other hand, there was a difficulty in 

interviewing the English teachers because two of them were teaching in the communities of 

the Cuellaje town. However, the interview was carried out and everything went well. 
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This research is separate in four chapters as follows: 

 

In Chapter I, provides a focused review on the theoretical framework, which gives details 

of the essential elements, concrete principles, and relevant information for validating the 

research. 

 

In Chapter II, the research methodology is presented considering that this research is 

exploratory, narrative, and descriptive. That is to say, within the institution, the knowledge 

of the English language of the students who are the principals of this study, which allows 

developing an in-depth analysis of them and how to apply the educational improvement of 

reading skills. 

 

In Chapter III, the analysis and interpretation of results were developed. It was used 

statistical graphs to represent the results of each of the questions asked in the surveys and 

the results of the interviews of English teachers.  

 

Chapter IV, this chapter presents the research proposal, through the design of a reading 

guide material based on local cultural aspects, which the teacher can apply with the students. 

Besides, this material will contain examples and simple reading exercises that can be applied 

to the improvement of reading skills in teaching the English language. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



5 

 

CHAPTER I: THEORETICAL FRAMEWORK 

1.1. Second language acquisition (SLA) theory 

Second Language Acquisition (SLA) involves a study of a second language (L2) apart from 

the native language (L1). Garibaldi (2013) states that “second language acquisition, it is the 

process of learning any language after the first language whether it is the second, third or 

fourth language” (pág. 2). Anyone at any age can learn a second language, but it takes a lot 

of practice after their native language has been developed and learned. 

 

Some are lucky enough to live in a multicultural community where more than one language 

has been used and in situations close to first language learning they can acquire a second 

language. It can be formal or informal, as in the classroom environment, such as when the 

learner is an active participant in society and learns any language voluntarily. This can be 

done by attending school in a foreign language country, watching TV, listening to 

conversations, or reading newspapers in L2 or also referred to as a target language (TL). 

Besides, each person can learn a second language either through a formal education 

complying with the country's curriculum or in an informal way such as traveling abroad, for 

the taste of the language or to get a better job.  

 

In addition, the second language learning process in both children and adults refers to 

learning other languages apart from the mother tongue. Learning of second languages 

includes first language knowledge (L1) and involves a process through which people learn 

new language elements such as vocabulary, phonological parts, grammar, reading and 

writing. There are five predictable stages that students improve with practice to advance to 

the next step more effectively. The following table illustrates the prompts for each stage. 

 

Table 1 

Stages of Second Language Acquisition 

Stage Characteristics Approximate 

time frame 

Teacher prompts 

Pre-

production 

The student 

 

Has minimal comprehension. 

Does not verbalize. 

Nods “Yes” and “No.” 

Draws and points. 

   0-6 months Show me… 

Circle the… 

Where is…? 

Who has…? 

Early 

production 

Has limited comprehension. 

Produces one- or two-word 

responses. 

Uses key words and familiar 

phrases. 

Uses present tense verbs. 

6 months 

1 year 

Yes/no questions 

Either/or questions 

Who…? 

What…? 

How many…? 

 

Speech 

emergence 

Has good comprehension. 1-3 years Why…? 

How…? 
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Can produce simple 

sentences. 

Makes grammar and 

pronunciations errors. 

Frequently misunderstands 

jokes.  

Explain… 

Questions requiring 

phrases or short-

sentence answers 

Intermediate 

fluency 

Has excellent 

comprehension. 

Makes few grammatical 

errors. 

3-5 years What would happen 

if…? 

Why do you think…? 

Questions requiring 

more than a sentence 

response 

Advance 

fluency 

The student has a near-native 

level of speech.  

5-7 years Decide if… 

Retell… 
Taken from: The Stages of Second Language Acquisition (Hill & Björk, 2008). 

 

The previous table describes the stages of second language acquisition that a foreign 

language student must follow to achieve a high level of the language. Thus, they need to 

practice both at school and at home doing autonomous work to reach the level of English 

they want. According to the Ecuadorian Ministry of Education, 1st secondary students high 

must reach a level A2.2 that is based on the understanding of sentences and expressions that 

they use most in daily life. 

 

1.2. Method and approaches 

Over the years, many researchers have tried to find the best way to understand the teaching 

of foreign languages by applying different methods and theories. These methods provide 

numerous insights and approaches that teachers can plan, present, and evaluate students in 

learning foreign languages. Therefore, the methods and approaches offer teachers a view 

into how language has developed in the teaching environment. There are many methods and 

approaches that support the development of English skills which are mentioned below. 

 

▪ Cooperative Language Teaching (CLT) 

▪ Community Language Learning (CLL) 

▪ Suggestopedia, Multiple Intelligences 

▪ Total Physical Response (TPR) 

▪ Audio-Lingual Method 

▪ The lexical Approach 

▪ Task-Based Language Teaching 

▪ The Natural Approach 

▪ Whole Language 

▪ Competency-Based Language Teaching (CBLT) 
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Teachers should choose the best methods and approaches to help students understand and 

facilitate their building and application of the content. Unfortunately, all these 

methodologies that lead to contribute to the development of English skills do not emphasis 

on reading skills and it is not necessary to detail because this study is based on reading. 

Therefore, these ones must not be examined in depth. However, there are other methods and 

approaches that focus on the mentioned skill. 

 

A comparative table shows some of the methods used in the development of theoretical 

language ability for reading skills to students can practice and study foreign languages. The 

methods and approaches that help reading development are analyzed in the following table. 
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Table 2 

Methods and Approaches 
Methods Approach The role of the 

teacher 

The role of the 

student 

Student-Teacher 

interaction 

Culture View Language skill 

emphasized 

Intercultural 

Approach 

This approach is 

aimed at identifying 

and describing the 

language and actions 

of the target group to 

members of the 

"home" culture and 

vice versa. 

The teacher 

provides materials 

about beliefs, values 

and institutions, and 

behaviors such as 

customs, habits, 

dress, foods, and 

leisure motivating 

students the 

language use. 

The students will 

be interested in 

cultural topics and 

motivated by them. 

The teacher of the 

students occupies 

most of the 

classroom. 

The culture 

interaction in the 

classroom has a 

profound 

significance on the 

ultimate objectives 

of the language 

curriculum, which 

leads to consider 

why teachers teach 

students to interact 

in L2. 

 

This approach 

works on all four 

skills (reading, 

writing, speaking, 

and listening).  

 

Grammar 

Translation 

Method 

Students will be able 

to read literature 

written in the target 

language. 

The teacher is the 

authority in the 

classroom. 

The students do as 

the teacher puts it 

so that they 

understand what 

they do. 

The interaction in 

the classroom is 

mainly from the 

teacher to the 

students. 

 

There is little 

initiation of 

students and little 

interaction between 

students. 

 

Culture is view as 

literature and fine 

arts. 

Vocabulary and 

grammar are 

emphasized. 

 

The main skills that 

students work on 

are reading and 

writing. 

The Silent Way Students become 

independent by 

The teacher is a 

technician or 

engineer. 

To use their 

knowledge. 

 

The teacher is quiet 

for much of the 

Culture has a 

unique view of the 

world and is 

All four skills are 

worked on from the 

beginning of the 
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relying on 

themselves. 

 

 

 

Working with them 

silently on their 

production by using 

non-verbal gestures 

and the tools 

available to them. 

To free themselves 

from any barriers 

that interfere with 

the process of 

learning. 

 

student-teacher 

contact. 

 

The teacher works 

with the student, 

the student 

works on the 

language. 

 

inseparable from its 

language. 

academic year. 

Although the 

students learn how 

to read and write in 

a sequence. 

The Direct 

Method 

Learners should learn 

to think in their target 

language. 

The teacher directs 

the class activities. 

The position of the 

student is less 

passive than in the 

Grammar-

Translation 

Method. 

The interaction is 

both between 

teachers and 

students as well as 

between students 

and teachers. 

Culture contains 

the past of the 

people who speak 

the target language 

and the everyday 

life of the language 

speakers. 

Vocabulary is 

emphasized over 

grammar. 

 

While work on all 

four skills (reading, 

writing, speaking, 

and listening).  

 

Thus, reading and 

writing exercises 

are based upon 

what the students 

practice orally first. 

 
Taken from: Techniques and Principles in Language Teaching. Author: (Freeman, 2000) & An Intercultural Approach to English Language Teaching. Author: (Corbett, 

2000) 

 

It is important to note that approaches to teaching a language connect thinking and behavior between teachers and students. The teacher needs 

to create a favorable context so that students can feel inspired, encouraged, and confident to participate when they want to do so. The table above 

describes approaches that help to improve reading skills in a foreign language.  
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1.3. Didactic materials 

Materials play a significant role in the learning process and are necessary for the educational 

field. Ali (2007) says “teaching materials are very important instruments to help the learners 

take part in the learning and teaching processes” (pág. s/p). Therefore, the teaching materials 

will facilitate learning and improve the progress of the students and the correct use of these 

materials are the absolute responsibility of the English teacher. Thus, one of the main tasks 

for teachers is to provide students with the best material for successful learning. 

 

Among the variety of resources, it is important to mention that these materials can be printed, 

some of these also can be visual, auditory, and taken from the internet. Also, this may include 

games, videos, cards, project materials, books, worksheets and more. In general, teaching-

learning materials refer to a variety of curricular resources used by educators to support 

specific learning objectives in the classroom, as established in the curricula. As mention 

above, the teaching materials are available in many shapes and sizes and all can help students 

to learn (Ministry of Education Guyana, 2016). 

 

Regarding teaching material, various forms and resources are developed to be applied in 

education to improve student learning. Most resources also provide a wealth of knowledge 

and provide real-life facts in all subjects. The best-known teaching materials are: 

 

1. Digital projector 

3. Textbooks with many visual resources 

4. The language lab 

5. Journals 

6. Brochures, leaflets, photocopies, advertisements 

7. Vocabulary cards 

8. Slideshow 

9. Photos 

10. Postcards 

11. Posters 

12. Cardboards 

13. Recordings 

14. Videos 

 

The previous list of materials is essential to student performance progress and they must be 

done based on the needs and interests of the students. The educational elements of teaching 

planning and students’ success learning depend on the choice of teaching materials (Kenji 

& Kathleen, 1997). So, teachers can adapt, aggregate, and monitor the progress and needs 

of the students and evaluate them at the end to know if the applied material had success in 

the teaching-learning process. 
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1.4. Learning from culture 

1.4.1. Teaching culture through language 

In EFL classrooms, while teachers teach English, they automatically teach culture. So, all 

content including greetings, phrases that are found in dialogues and cultural aspects of a 

certain place represents cultural information. As Cakir (2006) noted “the culture of people 

refers to all aspects of shared life in a community” (pág. 156). Therefore, the contribution 

and learning of the student they obtain will depend on the type of information they will study 

in the classroom. 

 

For this author students learn a language through culture, that is, a student feels interested in 

learning when there is local information and the student will be curious and put into practice 

the ability to read and learning will be significant; otherwise, the student will perform the 

activity mechanically but without acquiring knowledge. Besides, language and culture have 

a common and intertwined relationship, communication and cultural structures, since the 

form and content of the language are related to the attitudes, values , and needs present in 

the culture of its speakers (Cakir, 2006). 

 

According to Cakir (2006), in foreign language schools, students will be as related to culture 

as possible. Therefore, the reasons for familiarizing students with cultural elements are 

therefore to be; 

 

▪ Develop the communicative skills, 

▪ Understand the linguistic and behavioral patterns both target and the native culture at a 

more conscious level, 

▪ Develop intercultural and international understanding, 

▪ Adopt a wider perspective in the perception of the reality, 

▪ Make teaching sessions more enjoyable to develop an awareness of the potential 

mistakes that might come up in comprehension, interpretation, and translation and 

communication (pág. 157). 

1.5. Contribution of the Foreign Language to the exit profile of high school students 

from Ecuador 

The aim of the exit profile is to prepare Ecuadorian high school students with an emphasis 

on learning life skills, working skills and entrepreneurship to effectively participate in a 

globalized and democratic society in the 21st century (Ministerio de Educación, 2016).  

EFL program includes learning the ability to think creatively and objectively, as well as the 

values, honesty, and intellectual integrity. In addition, the competencies are incorporated 

into the five curriculum lines, which allow students to act responsibly and value themselves 

and others while participating in the learning process. 
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This curriculum is designed to promote linguistic knowledge by interpreting language and 

recognizing written documents, which involve a basic understanding such as inference, 

interpretation, and synthesis of simple texts. Also, through the EFL curriculum, students can 

learn how linguistic diversity contributes to the construction of an intercultural, 

multinational, and global society. In addition, foreign language learning provides students 

with a better global view of the world in which we live and makes them socially responsible 

citizens. 

 

1.6. Common European Framework of Reference (CEFR) for Languages 

Common European Framework of Reference (CEFR) is an international standard for the 

growth of language skills. So, when learning a foreign language, it is necessary to consider 

the Common European Framework to evaluate the levels of proficiency and development at 

each point of this process. 

 

There are six levels A1, A2, B1, B2, C1 and C2 within the CEFR. Through these levels, you 

can easily develop your skills in 40 languages. Language students often use the levels loosely 

to illustrate their ability to speak, read, write, and understand a language. To continue, in the 

following table shows different levels and the possibilities at each level for students. 

 

Table 3 

Common Reference Levels: global scale (CEFR) 
 

 

 

 

 

 

Proficient 

User 

C2 Can understand almost anything that is heard or read with ease. Can 

assemble facts in a clear manner from different spoken and written 

sources to recreate arguments and accounts. Can express itself naturally, 

very smoothly and precisely, in even more complicated contexts, 

differentiating finer shades of competent language. 

C1 Can understand and recognize a wide range of challenging longer texts. 

It can speak fluently and spontaneously without the search for 

expressions being obvious. Can express yourself fluently and naturally 

without searching a very simple quest for word. May use language for 

social, academic, and professional purposes in a versatile and efficient 

manner. Can produce a simple, well organized, and in-depth text on 

complex subjects. 

 

 

 

 

 

 

 

Independent 

User 

B2 Can understand the key ideas in complex text, including technical 

discussions in his specialization area, on both practical and abstract 

topics. Can communicate with a level of fluidity and spontaneity which 

allows daily interaction with native speakers without any pressure. Can 

provide a clear, detailed text on a wide range of topical topics and 

explain an overview of the advantages and disadvantages of different 

options. 

 

B1 Can understand the principal elements of simple standard knowledge 

about common issues that occur frequently in work, education, leisure, 

etc. Can handle simple text with situations that connect with the family 

or personal interest. Can explain experiences and activities, desires, 
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hopes, and goals and offer reasons for opinions and plans briefly. Can 

define events and experiences, dreams, hopes, goals, and offer reasons 

for views and plans. 

 

 

 

 

 

 

 

Basic User 

A2 Can understand sentences and phrases often used in areas of greatest 

significance (e.g. very specific details on personal and family matters, 

shopping, local geography, work).  Can express simple and routine tasks 

requiring a quick and clear exchange of information on common and 

routine issues. Can explain aspects of its context, its immediate 

environment, and problems in areas of urgent need in clear terms. 

 

A1 Can comprehend and use daily common words and very simple 

sentences designed to meet needs. Can introduce yourself and others and 

pose and answer questions about personal information such as where 

you live and people you meet and things you have. Could quickly 

interact if the other person talks slowly and clearly and is willing to help. 

 
Taken from: (Common European Framework of Reference for Languages, 2018)  

 

1.7. L2 high school result in Ecuador through the Ministry of Education regulations 

During their first years of secondary education, students will be taught new context and 

vocabulary that they have already learned in the previous school years. So, teaching is more 

formal in high school, assessment is more rigorous, the pace of the lessons is often faster, 

and students benefit from language recycling that already learned. The following diagram 

shows the levels of proficiency, which are expected for students at EGB and BGU. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Ministry of Education L2 for high schools in Ecuador 

Taken from: Ministry of Education of Ecuador (2019) 
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According to the new regulations provided by the Ecuadorian Ministry of Education, 

students of the 1st BGU must obtain A2.2 from the Common European Framework of 

Reference for Languages (CEFR), which states that students should read short and simple 

texts, find predictable information in simple everyday material such as advertisements, 

newspaper, leaflets, timetables and  understand short simple personal letters, among others 

( European Union and Council of Europe, 2004). 

 

So, according to Ministerial Agreement 2016-0020-A all students from 1st EGB to 3rd High 

School must learn English, so they have 5 class hours per week. In addition, according to 

Organic Law on Integral Education (LOEI) in its article Nº 19 claims that the curriculum 

can be completed according to the cultural characteristics of the various educational 

institutions which form part of the national education system in the different regions, 

provinces, cantons and communities. 

 

1.8. Content and Language Integrated Learning (CLIL) 

According to Wiseman (2018) states that “Content and Language Integrated Learning 

(CLIL) is an approach where students learn a subject and a second language at the same 

time” (pág. s/p). Most teachers have seen to CLIL as a more natural way to study a language 

with a purpose to learn a subject and a language both at the same. So, to succeed, CLIL 

courses combine language and content, and success is decided when the subject and 

language are learned.   

 

Since students have a real experience to learn the language, sometimes they feel more 

inspired to do it, because only if they understand the language that surrounds them will they 

understand the content. In addition, CLIL classes focus on content and add an additional 

dimension to class, especially when students are not excited to learn a language. It also 

benefits from the possibility to teach several topics in English, thereby increasing the 

student's exposure to the language, which means their language skills are faster. 

 

Moreover, the Ministry of Education of Ecuador is focusing on the CLIL content which is 

oriented on critical thinking skills and Bloom's Taxonomy for educational goals. It is a 

method used to connect the skills of thought with results through the use of concise learning 

goals that are described as verbs that are reflective of certain fields: remember, understand, 

apply, examine, evaluate and develop. The diagram below will show the scale of the critical 

thinking skills. 
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EFL classrooms in Ecuador has a curriculum that incorporates the education of critical 

thinking teaches all fields, by using lower order thinking to promote the development of 

higher order skills while at the same time promoting a range of cognitive processes and 

language communication by functions. So, the previous hierarchical graphic as a pyramid 

underlines the value of scaffolding for creating important critical thinking skills of students. 

 

1.8.1. Curricular Threads of high schools in Ecuador 

English Language Teaching divisions (ELT) for Educación General Básica (EGB) and 

Bachillerato General Unificado (BGU) are divided into five divisions. These are 

Communication and Cultural Awareness, Oral Communication (Listening and Speaking), 

Reading, Writing, and Language through the Arts. Each of these divisions, as shown in the 

following figure, can in turn be further divided into subdivisions: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Figure 3. Critical thinking skills, and curricular threads 

Taken from: Ministry of Education of Ecuador (2016) 

Figure 2. Bloom’s Taxonomy 

Taken from: Vanderbilt University Center for Teaching (2016) 
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Content and Language Integrated Learning (CLIL) is a means to understand and study 

English in a real and practical sense for Ecuador's English as a Foreign Language (EFL) 

curriculum. Therefore, the emphasis is not on the material but on the use of language and 

vocabulary. CLIL and critical thinking skills are regularly communicated in conjunction 

with the student's outcomes within each sub-thread, considering the interconnectedness of 

these factors to make language development and learning possible. 

 

The previous graph describes the curricular threads that teachers must achieve with students. 

According to English Language Teaching (ELT) curriculum, it is important to states that the 

main objective of the curriculum of reading is the development of students who are prepared 

and able to autonomously interact with written texts to do a range of tasks, such as extracting 

information, learning more about them and communicating with others. The following table 

illustrates the sub-threads about reading in A2.2 according to CEFR applied to 1st level 

students. 

 

Table 4 

Curricular sub-threads for reading 

CURRICULAR THREAD 

Reading 

Literacy rich in 

literature 

Reading 

Comprehension 

Usage of tools and 

skills 

Cross-curricular 

Content 

Create access to a 

specific culture, the 

"print culture," that 

views writing as social 

practice. 

Improve their critical 

thinking skills, 

develop coding and 

decoding skills, 

improve study skills, 

and use reading texts 

as sources of 

information. 

Use of the diverse 

resources and 

information sources 

which surround us 

daily. 

Overlap subject 

content from the 

other curricula of 

EGB and BGU 

onto English 

language use. 

Self-expression and a 

better understanding of 

the world. 

Skimming for gist, 

scanning for specific 

information. 

Use of libraries and 

internet access. 

Create interest, 

increase motivation 

to learn.   

 

Explore the wide 

variety of 

opportunities offered 

by foreign language 

print culture. 

Through reading, 

learners can improve 

grammar, spelling, 

vocabulary, and 

punctuation. 

The skills needed 

to be able to 

recognize, select, 

compile, organize 

and interpret 

information using 

these tools. 

Establish an 

authentic context 

for foreign 

language 

communication. 

Taken from: Ministry of Education of Ecuador, Bachillerato General Unificado, English as a Foreign Language 

(Currículo de los Niveles de Educación Obligatoria, 2019)   
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1.9. Reading comprehension strategies 

Reading comprehension consists of understanding what is read, both as far as the meaning 

of the words forming a text and the general understanding of the written content is concerned. 

In fact, society promotes the conscience and the value of reading, and encourages the cultural 

development of young people, demonstrating their way of thinking and taking into account 

reading as a key tool in the development of social and cultural people’s progress. 

 

Besides, reading habits may not be perceived effectively, but keep in mind that interest in 

exploring topics that attract the reader's attention is at least one way to represent new 

constructive ideas that have social value. The description of these processes allows for the 

analysis of certain information strategies and techniques used to gain comprehension 

complemented by the inferences while reading. Following that, some stages are presented: 

 

1.9.1. Pre-reading stage 

Reading comprehension strategies consisted of promoting and integrating the interests of the 

students by identifying their previous knowledge. According to Tsai (2010) states that  “ in 

this stage were to stimulate students’ interests through identifying their background 

knowledge and incorporating it into new information” (pág. 80). Therefore, it can be said 

the activities carried out before reading the students should organize ideas about reading and 

making predictions according to the title. 

 

1.9.2. During-reading stage 

Tsai (2010) says that “use different types of cues to solve unfamiliar words, parse 

complicated sentences, reread, annotate, and summarize strategies” (pág. 80). In other 

words, readers make predictions while reading a text and then confirm or refuse their 

predictions about reading. Also, during the reading process, students develop reading 

strategies, strengthen foreign language control, and decipher difficulty passages in the text. 

It can be difficult to help students use strategies when reading because students monitor and 

need different strategies. 

 

1.9.3. Post-reading stage 

As Tsai says (2010) “students would try out new knowledge, and practice new skills 

supported by the teacher and peer feedback” (pág. 80). So, this strategy provides students a 

way to summarize, analyze, and challenge what they already read. Besides, this strategy 

includes distinguishing between facts and opinions, understanding the author's objectives, 

evaluating the credibility of the sources of information, that is, criticizing the author and 

whether the reader is really satisfied with the need to expand or improve your knowledge.  
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1.9.4. Skimming 

Asmawati (2015)  “skimming is a strategy in looking for a text to get a quick idea of the gist of 

a text” (pág. 71).  In other words, this strategy consists to quickly move the eyes over the text to 

find general overview of the material. So, students should consider reading the first and last 

passages, using the titles as a guide and summarizing the text. Also, it is a fast reading 

technique to locate the information key which helps students to provide an idea about what 

the text is about and this technique helps students to create an image and understanding of a 

text. There are some steps that students need to apply this strategy, these are: 

 

1. Read the title 

2. Read the introduction 

3. Read the first paragraph if there are subheadings of each main paragraph 

4. Look for clue words and read the final paragraph completely.  

 

1.9.5. Scanning 

As Asmawati (2015) explains “scanning strategy is the strategy for quickly finding specific 

information in a text while ignoring its broader meaning” (pág. 71). Therefore, this strategy 

helps students to find specific facts or part of information without reading all text. When 

scanning the text, the reader can only selectively read and quickly search for the information 

that interests him, whether or not it is in the text and the doubts acquired in texts of great 

value are overcome without wasting time so that he can apply fast reading. Based on this 

knowledge, students may conclude that most of the texts can be comprehended through 

skimming and scanning strategies. There are some steps that students need to know to use 

this reading strategy, these are:  

 

1. Look for repeated phrases 

2. Search terms 

3. Look for phrases or words in bold 

4. Check numbers 

 

1.9.6. Reading for details 

Westbrook (2014) explains that “reading for details means reading the text carefully to 

extract important details which help with understanding the text” (pág. 112). In other words, 

this is a slower reading strategy since it starts from the beginning of the reading and continues 

until the end. When reading in detail, students should read each sentence in greater detail, 

but should not search for the exact meaning of each word. However, students can try to guess 

the meaning of unknown words from the context which is a valuable ability of each learner. 
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1.9.7. Reading for main ideas 

As we read, understanding the main ideas in the text is crucial. A section of a text typically 

has one main idea and by reading the topic sentences we can find the key ideas of every 

paragraph (O’Neill, 2015). Thus, most of the main ideas are found in the first of the last 

sentence of each paragraph. The authors give information to days to give the main idea, they 

give supporting information so that the text has coherence. There are some key points that 

students should know to find the topic sentence of a paragraph or text, these are: 

1. Read the text carefully  

2. Note the text tittle 

3. Pay attention to the information provided in the text 

4. Ask yourself what the main topic of the text is? 

5. Take your own decision and consider the possible answers 

 

1.9.8. Previewing  

Previewing strategy may be helpful to think about your own experience and opinions on any 

topic before reading a text. Also, ask yourself if there are any questions the text can answer. 

This will help increase your interest in the text and allow you to understand it quickly 

(Sowton, 2014). This strategy helps readers to think before reading a text. So, the reader 

attempts to gather as many details as the can and this information collection allows the reader 

to obtain an overview of the text. Following, there are five important points that readers 

should follow when applying this strategy. 

 

1. Look and read the title 

2. Read the titles and subtitles 

3. Look at the photographs provided in the text 

4. Scan special words (words in bold) 

5. Skim the review questions 

 

1.9.9. Predicting  

In agreement with the Texas Education Agency, predicting strategy is applied when the 

student is reading a text actively.  It can be used for short or long reading (Agency, 2002). 

Thus, it is a good idea to predict by looking at the images and headings before you start 

reading to familiarize yourself with the text. Readers can use text knowledge including 

headings, names, pictures, and diagrams and predict what they are reading or what will 

happen in the story. Besides, learners use their previous experience to predict content and 

ask questions about the topic making that they are active with the teacher. 
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CHAPTER II: METHODOLOGY 

This chapter will show the research methods that were applied in this study answering the 

research problem which is to improve reading skills in the 1st secondary school students of 

the Unidad Educativa “Cuellaje” through practical exercises based on local information that 

is presented in the didactic guide. 

 

2.1. Research type 

The project will be reached with a mixed approach, which has a combination of a quantitative 

and qualitative approach. Besides, it includes a series of procedures in which numerical and 

non-numerical data are collected, analyzed, and linked to solve the problem already 

presented.  

 

According to Sampieri (2014), “qualitative research focuses on understanding and exploring 

the opinions and contexts of the interviewees in a natural environment” (pág. 33). It comes 

from a face-to-face interview in which the interviewed responds to the interviewer. In this 

case, three English teachers were interviewees to collect data on the materials that teachers 

use for teaching and to measure the variables through statistical methods to reach one or 

several conclusions. 

 

On the other hand, this research also has a quantitative approach that generates quantifiable 

data from the 1st secondary school students of the Unidad Educativa “Cuellaje” through a 

structured survey, so, the results can be analyzed and presented with numbers.  

 

Likewise, this research is exploratory, descriptive, and narrative, since it is presented in the 

reality that is felt within the institution whose problem is the implementation of teaching 

material for the improvement of reading skills. In the follow-up study, it is considered field 

research and it can relate directly to the research place. Besides, needs are treated, problems 

identified in the same place where an alternative solution is possible. 

 

2.2. Techniques and instruments research 

2.2.1. Survey 

Data collection will be done through a survey technique applied to 1st secondary school 

students to find out the situation about the use of English reading material related to local 

information used by English teachers. As an instrument, a structured questionnaire was 

prepared with questions about the reading material that is most used in the class. So, this 

technique will generate research data that are used to design a didactic guide.  
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2.2.2. Interview 

To explore in-depth information regarding subjects’ attitudes toward the conditions of what 

kind of reading material teachers use, a semi-structured interview was employed in the study. 

The researcher interviewed three English teachers to answer six predetermined questions, 

which mainly focused on present experiences and opinions about how useful will be teaching 

reading through culture. Besides, an interview was also applied to some inhabitants of the 

town to collect local information which was done face-to-face. 

 

2.3. Research methods used 

2.3.1. Inductive method 

The inductive method was applied in the research of the first-year high school students of 

the Unidad Educativa "Cuellaje", which is intended to order the information to conclude in 

a general way. Therefore, by observing reality, it is proposed to implement didactic material 

based on local cultural aspects to improve reading skills. 

 

2.3.2. Deductive method 

The hypothetical-deductive method, where the situation assumes this form. In other words, 

what happens in the institution is assessed as real or unreal or when a set of knowledge has 

a series of limitations to research the circumstances of the problem found. 

 

2.3.3. Statistics method 

The analysis of a certain function in a population is performed. That is, data, tabulation, 

visual representation, and interpretation are collected to conclude the said population where 

the research is carried out. In other words, quantitative and qualitative data processing are 

statistical methods through the compilation, counting, display, and discussion about the 

results of surveys and interviews. 

 

2.4. Research question 

What kind of reading materials that contain local information do English teachers use to 

reinforce motivate English learning for 1st secondary school students in the Unidad 

Educativa “Cuellaje” of the Intag area in Imbabura? 

 

2.5. Operationalization matrix of variables 

The process of operationalization of the variables is the strict definition of each variable in 

measurable factors. So, it is detailed in the following table. 
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Table 5 

Matrix of variables 

MATRIX OF VARIABLES 

Variable Indicators Data collection 

techniques 

Information 

sources 

English 

teaching 

material  

Type of teaching material 

used by English teachers to 

improve reading skills. 

Interview English teachers 

from “Cuellaje” 

Educational Unit  

Reading skill Percentage of students that 

read in English based on 

local information. 

Survey 

(Questionnaire) 

1st year secondary 

school students 

Author: Dayana Suarez - English major student 2020. Taken from: Research project  

 

2.6. Population identification 

Based on Morales (2012) “when the sample is very small, it is advisable to analyze the entire 

population” (pág. 10). For this research, the sample was small and the entire universe under 

study was used, in this case, all English teachers and all students of the first year of the 

Unidad Educativa “Cuellaje” in the 2019-2020 school year. 

 

Table 6 

Observation units 

EDUCATIONAL 

UNIT 

YEAR  CLASS STUDENTS TEACHERS 

 

 

“Cuellaje” 

 

Total 

 

1st 

 

 1 

2 

 

 

 

15 

20 

 

 

35 

3 

 

 

 

3 

Author: Dayana Suarez - English major student 2020. Taken from: Secretariat Educational Unit “Cuellaje”. 2020 

 

Etikan and Bala (2017) noted that “non-probability sampling is a sampling procedure that 

will not bid a basis for any opinion of probability that elements in the universe will have a 

chance to be included in the study sample” (pág. 125). So, non-probabilistic analysis is a 

sampling technique whereby, instead of making random choices, the researcher selects 

samples based on a subjective judgment. Therefore, this research will take into account 3 

English teachers and two courses of first year of high school students.  

 

2.7. Procedure and data analysis plan 

2.7.1. Procedure 

The population for this research includes all the 1st secondary school students of the Unidad 

Educativa “Cuellaje” in the academic 2019-2020 year. Sampling was done by the 
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convenience method. So, two courses were chosen based on their willingness and 

availability to take part in this research. So, a class of 15 students and the other of 20 students 

who attended that year. 

 

2.7.2. Data analysis 

In order to collect data, form the responders a Likert 5-point scale was developed taking into 

account the main variables: English hours, reading didactic material, local information, 

preference for using reading material containing local information, acceptance of teaching 

material. The variables were described first and then the teacher interview questions and the 

survey questions for the students were designed to answer this current study. 

 

First, a pilot study was conducted in the Unidad Educativa "Jacinto Collahuazo". Due this is 

the beginning of the research and it can provide us outcome information about results. Once 

the interview is conducted and the student is evaluated, the results of the analysis will be 

decided by tabulation or interpretation of the data collected using excel software. 

 

In addition, an interview was done to elder people from Cuellaje. As Etikan and Bala (2017) 

say “the sample selection is by the convenient door of the researcher, any person or 

individual was mistakenly seen with the same characteristics will be asked pertaining the 

subject of the research for inclusion” (pág. 215). So, this research will have information from 

elder inhabitants to gather information about local cultural aspects from Cuellaje – Intag. 
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CHAPTER III: RESULTS AND DISCUSSION 

To complete this research properly, it is necessary to analyze the data collected to provide 

suggestions to find a solution to the research problem. The present chapter comprises the 

analysis and interpretation of the results of this study, in which data is interpreted concisely. 

The findings are analyzed and interpreted in two sections. The first part is based on the 

responses from the English teachers of the Unidad Educativa "Cuellaje" after conducting a 

semi-structured interview. Then, the results of the 35 students of the first secondary school 

of the Unidad Educativa "Cuellaje" are presented.   

 

To carry out this analysis, it was necessary to order the semi-structured interviews that were 

applied to three English teachers. Then, the survey sheets applied to the 1st secondary school 

students with their respective interpretations. In addition, statistical graphics were applied, 

grouping the questions in the same variable for a better presentation of the data obtained that 

supports the work done. 
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3.1. Part one: Qualitative interpretation of interviews  

 

3.1.1. English Teachers interview  

 

Nancy Zacarias, Cristina Arias, and Margarita Pineda, English teachers of the Unidad 

Educativa "Cuellaje", agree with the fact that there is not enough information based on local 

cultural aspects and most of the activities to develop reading skills are taken from the 

government book. They try to balance these problems using short readings, images with 

small texts, and copies taken from other textbooks to make students link the new vocabulary 

with English language surrounding. When evaluating reading comprehension, they prefer to 

do it by simple readings taken from the Internet with a basic vocabulary. In addition, they 

consider that it should be important and necessary to implement new reading material based 

on cultural aspects that serve to help all students to have a better knowledge about their 

culture and they can provide information to foreigners who visit the town. Therefore, they 

consider that it would be very useful to have educational material with local information 

since this institution provides an education related to tourism in which students must be in 

contact with knowledge of the culture. 

 

3.1.2. Inhabitants of Cuellaje interview 

The interview applied to Edmundo Varela and Manuel Bosmediano, inhabitants of Cuellaje, 

allowed obtaining information on the foundation of the town and some cultural aspects. In 

addition, data was obtained from notable people in the city of Cuellaje, tourist places, local 

animals, customs and traditions, and activities carried out by the inhabitants of that sector to 

obtain money. Therefore, young people should know all this information, since the only 

educational institution in this city trains students in an education related to tourism. In 

conclusion, the older inhabitants of Cuellaje hope that today's students have knowledge 

about the development that this town. So, they will be able to transmit this information from 

generation to generation. 

 

 

 

 

 

 

 

 

 

 

 



26 

 

3.2. Part two: Quantitative interpretation and analysis of the 1st secondary school 

students’ survey 

 

3.2.1 English hours  

 

 
Figure 4. English hours that students take per week 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 

 

Interpretation 

 

This bar chart illustrates the English hours that students take per week. Most educational 

institutions have at least five hours of English. So, based on the theoretical framework and 

according to Organic Law on Integral Education (LOEI) in its article Nº 19, claims that the 

curriculum can be completed according to the cultural characteristics of the various 

educational institutions which form part of the national education system in the different 

regions, provinces, cantons, and communities.  

 

The students of the Unidad Educativa "Cuellaje" take seven hours of English a week. This 

educational institution trains students with a specialty in tourism, for this reason, two hours 

were implemented in the academic curriculum of the foreign language. Therefore, authorities 

and English teachers hope that these hours will be sufficient for students to learn and improve 

their language skills. 
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3.2.2. Reading didactic material 

 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 
  

 

 

 
Figure 6. Type of reading material used in class 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 
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Figure 7. Level of satisfaction of the material 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020)  

 

Interpretation 

 

It can be seen in Figure 5 that teachers use reading material to develop reading skills. 

According to data collected, there is 51% of students who use reading material in class. 

However, 49% of the participants affirm that they sometimes use this kind of material. 

Therefore, students are in contact with this resource to improve their reading comprehension.  

 

Figure 6 shows the reading teaching material used in the English class. According to the data 

collected, the largest part of the kind of material used in class are books, at 72%. That is 

more than half of the use of this material. Following that, copies with 14% and posters with 

11% which represents the percentage of the use of these materials. The remaining 3% 

belongs to the use of stories as reading material. On the other hand, journals and graphic 

organizers have not been part of the materials used by the surveyed students. 

 

Figure 7 shows the level of satisfaction students have with the reading material they use in 

classrooms. According to the data collected, there is 54% of students that feel satisfied with 

the material used in class. On the other hand, 37% of students surveyed feel unsatisfied with 

these materials. The percentage of students who feel a little satisfied is 6%. Finally, the 

participants who feel indifferent while use reading material is 3% of the total.  

 

Overall, it is evident that many participants are satisfied with the material they have used 

with their teacher. However, some of them are not satisfied with this material. Therefore, it 

is necessary to implement reading material with more information that helps students 

improve reading comprehension and learn about culture.  
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3.2.3. Local information  

 

 
Figure 8. Use of reading material based on local information 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 

  

 

 
Figure 9. Importance of learn local things in English 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 
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Figure 10. Liking for reading information about culture 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 

 

Interpretation 

 

Figure 8 illustrates that English teachers do not use reading material based on local cultural 

aspects to develop reading skills. Based on the theoretical framework and Cakir’s theory, the 

language and culture have a common and intertwined relationship, communication and 

cultural structures, since the form and content of the language are related to the attitudes, 

values , and needs present in the culture of its speakers. According to the data collected, all 

1st secondary school students have not had the opportunity to improve reading skills using 

local information. Therefore, as you can see from that figure, students need a variety of 

information to put this skill into practice and make it meaningful learning. 

 

Figure 9 shows the importance of learning local things in English. According to the data 

collected, there is 74% of students who think that learn from culture is very important. 

However, the percentage of students who think that it only important is 23% of the total. The 

remaining 3% belongs to students who think that learn local things has a regular meaning 

for them.    

 

Figure 10 illustrates the liking for reading information based on local cultural aspects. 

According to the bar chart, the majority of students would like to read local things in English. 

The remaining 3% of participants said they are not interested in reading this kind of 

information. 

 

In summary, the students have not used didactic material related to culture. However, the 

participants consider that learning from local things is very important because this 

information can be transmitted from person to person. Also, surveyed are interested in 

reading local things and improving their reading comprehension based on this information. 
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3.2.4. Preference for using reading material containing local information    

 

 
Figure 11. Preference of using material based on local information 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 

 

 

 
Figure 12. Topics of preference 

Taken from: Inquest   

Author: 8th Level Student - English Major. (2020) 
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Interpretation 

 

Figure 11 illustrates the preference for using reading material containing local information. 

According to the data collected, there is 86% of students surveyed would like to use material 

with local things in English.  However, 14% of the total would not like to use this kind of 

material with this information.  

 

Figure 12 shows the results in which students were asked about the topics that they are 

interested in. It can be seen that 37% of participants prefer to read about tourist places. Next, 

there is 23% of students who would like to read about local animals. On the other hand, 

sports have 17% of acceptance by surveyed students. Also, there is 14% of students prefer 

to read about the history of this town. Finally, there is 6% of liking for reading tales and 

another 3% of students who want to read about traditional food. 

 

Overall, it is evident that a significant number of learners would like to use material related 

to local things. Also, the participants are interested in reading about tourist places and local 

animals. On the other hand, a minor number of them prefer to learn about tales and traditional 

food. However, most of the topics suggested to students will be taken into account when 

designing the didactic material.  
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3.2.5. Acceptance of teaching material 

 

 
Figure 13. Acceptance of the teaching material 

Taken from: Inquest 

Author: 8th Level Student - English Major. (2020) 

 

Interpretation 

 

This bar chart illustrates the acceptance of the teaching material to use in class. The large 

percentage of 94% of the students agree with the support of this didactic material to 

strengthen reading skills. On the other hand, there is a minimum percentage of students who 

do not agree with the use of this material. 

 

In conclusion, a great percentage of respondents accept this didactic material to improve 

their reading skills. However, there are a few students who do not agree with this material at 

all.  
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CHAPTER IV: PROPOSAL 

4.1. Proposal title 

“Let’s Read Culture in English”, reading material guide that offers 1st year secondary school 

students of the Unidad Educativa "Cuellaje", Cantón Cotacachi, Intag area, with activities 

based on local information aimed to improve reading skills. 

 

4.2. Proposal objectives  

4.2.1. Proposal general objective 

▪ To design didactic material guide based on local information to strengthen reading skills 

of the 1st secondary school students. 

 

4.2.2. Proposal specific objective 

▪ To identify topics that students are interested in reading to improve reading skills of 

foreign language. 

▪ To implement activities based on local information to improve reading skills in the 1st 

secondary school students of the Unidad Educativa “Cuellaje” of the Cantón Cotacachi, 

Intag area. 

 

4.3. Importance of the proposal 

The elaboration of this guide has an important value because it has linguistic, academic, and 

cultural impact. At the first impact, it is important to reinforce and increase interest in reading 

local things in a foreign language. Next, the academic increases the success of the students 

in their formative phase and improves the grades both in reading and in other English skills. 

Finally, in the culture field, students will encourage cultural knowledge so that learners can 

understand their environment. 
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4.4. Proposal development 
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CONCLUSIONS  

This research was focused on the designing of a guide to reinforce the reading didactic 

material based on cultural aspects of the 6 de Julio de Cuellaje town. In the development of 

this study, the literature was reviewed, a detailed field research and a narrative study were 

carried out on the inhabitants of Cuellaje. Therefore, the conclusions of this research are the 

following: 

 

 

▪ Intercultural Approach, Grammar Translation Method, The Silent Way, The Direct 

Method, Content Language Integrated Learning (CLIL), all these approaches encourage 

the development of reading comprehension. 

▪ Learning about culture is an important factor to encourage reading in English and doing 

activities effectively in class. 

▪ Most of the time, English teachers of the Unidad Educativa "Cuellaje" use the 

government book as a unique resource to develop reading skills, and unfortunately, they 

do not use any complementary material to develop this skill. Consequently, the students 

of this institution do not have a variety of learning resources to improve their reading 

comprehension. 

▪ Learners of the Unidad Educativa “Cuellaje” have never used extra reading material 

related to local information. 

▪ Students are interested in reading information associated with their culture and the tourist 

area. 
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RECOMMENDATIONS 

Some recommendations are based on the results of the research, which allowed the design 

of reading materials related to local information and the use of appropriate strategies to 

reinforce students' reading skills. These recommendations are:  

 

▪ Intercultural Approach, Grammar Translation Method, The Silent Way, The Direct 

Method, Content Language Integrated Learning (CLIL), must be considered to establish 

some strategies that could strengthen reading comprehension of the foreign language. 

▪ Culture can be taught through dynamic, pleasant, and fun activities which are presented 

in the methodological guide. 

▪ English teachers should use different didactic materials according to the needs and 

interests of the students to improve their performance. 

▪ English teachers and students should share information about their local community to 

establish a friendly environment.   

▪ English teachers of the Unidad Educativa “Cuellaje” should apply activities that involve 

information about this town. 
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GLOSSARY 

The following words were derived from the definitions of the following consultation and/or 

dictionaries, Ezequiel, Education Dictionary, Cambridge Dictionary, and several internet 

links. 

 

1. Curriculum material: Curriculum materials are educational resources that 

provide curriculum and instructional experiences for preschool through 12th grade (P-12) 

students. These materials are used by educators to develop curricula and lesson plans and 

may also be used in actual instructional situations with P-12 students. 

 

2. Critical thinking: Critical thinking is a process that aims to analyze, understand and 

evaluate the way in which the knowledge that is intended to be interpreted and represented 

in the world is organized, in particular the opinions or statements that in daily life are 

generally accepted as true. 

 

3. Culture: the way of life, especially the general customs and beliefs, of a particular group 

of people at a particular time. 

 

4. Didactic: That which is suitable and suitable for teaching. In reference to teachers can 

facilitate the learning of others. 

 

5. Learning: Learning is the process of acquiring new, or modifying existing, knowledge, 

behaviors, skills, values, or preferences. 

 

6. Intelligence: Intelligence has been defined in many ways, including: the ability of logic, 

understanding, self-awareness, learning, emotional knowledge, reasoning, planning, 

creativity, critical thinking, and problem solving. 

 

7. Methodology: The methodology is one of the specific stages of a work or project that 

starts from a theoretical position and leads to a selection of specific techniques (or methods) 

about the procedure to perform the tasks related to research, work or project. study of the 

method by levels. 

 

9. Skimming: Skimming is reading rapidly to get a general overview of the material. 

 

10. Scanning: Scanning is reading a text quickly to find specific information, e.g. figures or 

names. It can be contrasted with skimming, which is reading quickly to get a general idea of 

meaning. 
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ANNEXES 

Annex 1: Techniques and instruments 

English teacher’s interview 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

 

LICENCIATURA EN INGLÉS 

TRABAJO DE GRADO 

“ENGLISH TEACHING MATERIAL TO DEVELOP READING SKILLS BASED ON LOCAL 

CULTURAL ASPECTS FROM CUELLAJE FOR 1st YEAR SECONDARY SCHOOL AT 

UNIDAD EDUCATIVA CUELLAJE” 

 

Fecha de entrevista: 23 de enero del 2020 

Entrevistado: Lic. Nancy Zacarias 

Cargo: Docente de área de inglés  

 

Objetivo 
La presente entrevista tiene como finalidad, la recolección de datos para identificar los tipos de material 

didáctico de lectura que utilizan los docentes de inglés para motivar el aprendizaje, en los estudiantes de 

1ero de Bachillerato de la Unidad Educativa “Cuellaje” del cantón Cotacachi, con el propósito de realizar 

una guía que contenga información local para mejorar las habilidades de lectura de la lengua extranjera.   

 

Preguntas 

P1. ¿Utiliza material didáctico para desarrollar habilidades de lectura con sus estudiantes? 

Sí, generalmente trato de buscar lecturas cortas con vocabulario básico para que los estudiantes 

puedan entender las lecturas. 

 

P2. ¿Qué tipo de material de lectura suele usar con sus estudiantes? 

A veces uso diapositivas, tarjetas, copias y el libro del gobierno. 

 

P3. ¿Alguna vez ha usado material de lectura basado en aspectos culturales locales con sus 

estudiantes? 

No, no realmente. He usado los temas del libro del gobierno porque no hay material relacionado 

con la cultura. Es decir, no hay información del pueblo la cual se pueda dar uso del material.  

 

P4. Como profesor de inglés, ¿Qué tan importante cree usted que los estudiantes aprendan 

inglés basado en la cultura? 

Bueno, es muy importante porque los estudiantes pueden aprender de su cultura y costumbres para 

compartir con personas extranjeras. 

 

P5. ¿Qué temas le gustaría tener como material didáctico para compartir con sus 

estudiantes? 

Tal vez aquí en esta parroquia es importante saber acerca de los recursos naturales como ríos, 

montañas y lugares turísticos debido a que esta institución les brinda a los estudiantes una 

educación relacionada con el turismo. 

 

P6. ¿Le gustaría tener material de lectura basado en aspectos culturales locales? 

Sí, porque es importante saberlo. Sin embargo, no hay mucha información sobre esta ciudad, pero 

si puede diseñar material de lectura con lecturas cortas, será útil para nosotros. 
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UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

LICENCIATURA EN INGLÉS 

TRABAJO DE GRADO 

“ENGLISH TEACHING MATERIAL TO DEVELOP READING SKILLS BASED ON LOCAL 

CULTURAL ASPECTS FROM CUELLAJE 1st YEAR SECONDARY SCHOOL AT UNIDAD 

EDUCATIVA CUELLAJE” 

 

Fecha de entrevista: 23 de enero del 2020 

Entrevistado: Lic. Cristina Arias 

Cargo: Docente de área de inglés  

 

Objetivo 

La presente entrevista tiene como finalidad, la recolección de datos para identificar los tipos de 

material didáctico de lectura que utilizan los docentes de inglés para motivar el aprendizaje, en los 

estudiantes de 1ero de Bachillerato de la Unidad Educativa “Cuellaje” del cantón Cotacachi, con 

el propósito de realizar una guía que contenga información local para mejorar las habilidades de 

lectura de la lengua extranjera.   

 

Preguntas 

P1. ¿Utiliza material didáctico para desarrollar habilidades de lectura con sus estudiantes? 

Solo uso el libro del gobierno. 

 

P2. ¿Qué tipo de material de lectura usa con sus estudiantes? 

Utilizo flashcards, fotos grandes y actividades del libro. Usualmente traigo algunas copias para 

mostrar a mis estudiantes. La mayoría de las veces uso imágenes debido a que yo enseño a niños 

de 3º, 4º, 5º, 7º y 8º. Ellos aun no pueden leer apropiadamente y aun no conocen estructuras de 

oraciones. Sin embargo, a los estudiantes de 7º y 8º trato de buscar lecturas cortas con 

vocabulario muy básico. 

 

P3. ¿Alguna vez ha usado material de lectura basado en aspectos culturales locales con sus 

estudiantes? 

No, no realmente, porque no hay información relacionada con esta parroquia. Además, porque me 

concentro en el plan de estudios y los temas del libro. A veces, es difícil terminar estos temas. Al 

momento de evaluar la habilidad de lectura, trato de buscar lecturas con vocabulario simple. 

Entonces, me doy cuenta si entienden el contenido de la lectura.  

 

P4. Como profesor de inglés, ¿Qué tan importante cree usted que los estudiantes aprendan 

inglés basado en la cultura? 

Desde mi punto de vista, y teniendo en cuenta que los estudiantes estudian turismo, deben conocer 

información sobre su pueblo y sus comunidades, al menos saber cómo llegar a algún lugar. En el 

futuro, pueden ofrecer paquetes turísticos porque muchas personas extranjeras vienen aquí y les 

gusta saber qué lugares turísticos pueden visitar. 

 

P5. ¿Qué temas le gustaría tener como material didáctico para compartir con sus 

estudiantes? 

Tomando en cuenta que los estudiantes estudian turismo, los temas que más útil podrían ser 

sobre lugares turísticos, historia, y leyendas que las personas mayores suelen contar a los nietos.  

  

P6. ¿Le gustaría tener material de lectura basado en aspectos culturales locales? 

Por supuesto, sería bueno. Los estudiantes se sentirán motivados aprendiendo de cosas que una 

vez les contaron sus abuelos. En especial, los estudiantes de bachillerato son los que deben saber 
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toda esa información partiendo de la historia de este pueblo. Además, ese material sería muy útil 

para nuestra institución ya que se enseñará tomando información real y no del internet que a veces 

escriben cosas que no es verdad con imágenes tomadas en otros lugares, no es lo mismo que 

alguien investigue y tome fotos reales del lugar y escriba los datos del lugar contados de los dueños 

de la finca donde se encuentra el lugar o a las personas mayores de aquí de la parroquia.   

 

 

 

 

¡GRACIAS POR SU COLABORACIÓN! 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

LICENCIATURA EN INGLÉS 

TRABAJO DE GRADO 

“ENGLISH TEACHING MATERIAL TO DEVELOP READING SKILLS BASED ON LOCAL 

CULTURAL ASPECTS FROM CUELLAJE FOR 1st YEAR SECONDARY SCHOOL AT 

UNIDAD EDUCATIVA CUELLAJE” 

Fecha de entrevista: 23 de enero del 2020 

Entrevistado: Lic. Margarita Pineda 

Cargo: Docente de área de inglés 

 

Objetivo 

La presente entrevista tiene como finalidad, la recolección de datos para identificar los tipos de 

material didáctico de lectura que utilizan los docentes de inglés para motivar el aprendizaje, en los 

estudiantes de 1ero de Bachillerato de la Unidad Educativa “Cuellaje” del cantón Cotacachi, con 

el propósito de realizar una guía que contenga información local para mejorar las habilidades de 

lectura de la lengua extranjera.   

 

Preguntas 

P1. ¿Utiliza material didáctico para desarrollar habilidades de lectura con sus estudiantes? 

Sí, yo suelo lecturas cortas de acuerdo con la gramática y el vocabulario que los estudiantes ya 

aprendieron. 

 

P2. ¿Qué tipo de material de lectura suele usar con sus estudiantes? 

Bueno, generalmente hago que lean oraciones, lecturas tomadas de internet, copias y hojas de 

trabajo para enseñarles vocabulario nuevo. Entonces, pueden completar estas lecturas. 

 

P3. ¿Alguna vez ha usado material de lectura basado en aspectos culturales locales con sus 

estudiantes? 

No siempre, pero a veces tengo que enseñarles sobre lugares turísticos. Debido a la necesidad de 

los estudiantes la institución tiene dos tipos de inglés. Me refiero al inglés aplicado al turismo e 

inglés con los temas que tiene el libro del gobierno. Por lo tanto, el inglés aplicado con el turismo 

tenemos que enseñar cómo encontrar un lugar y dar direcciones usando preposiciones. Pero como 

puedes ver, no sé mucho sobre este pueblo. Sin embargo, tengo que leer la poca información que 

hay en internet para enseñar a mis estudiantes. Me gustaría decir algo más, algunos estudiantes me 

han dicho que cuando están haciendo prácticas, tuvieron la oportunidad de hablar con personas 

http://www.utn.edu.ec/fecyt/carreras/ingles/wp-content/uploads/2012/04/logo-carrera.png


75 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

extranjeras y dijeron que no podían hablar debido a la falta de conocimiento, por lo que nos dimos 

cuenta de que se debe aumentar más horas de inglés.   

 

Cuando enseña sobre lugares locales, ¿Cómo hace trabajar a sus alumnos? 

Aunque no sé exactamente dónde está algún lugar, les enseño qué frases usar para que puedan dar 

información sobre cómo llegar, qué tipo de ropa pueden traer, qué pueden llevar y qué otros lugares 

están cerca. Cuando hago evaluaciones de lectura trato de buscar las más fáciles para saber si los 

estudiantes están entendiendo el tema y contenido de la lectura. 

 

P4. Como profesor de inglés, ¿Qué tan importante cree usted que los estudiantes aprenden 

inglés basado en la cultura? 

Bueno, como dice usted, este es un lugar turístico y los estudiantes se dan cuenta de que hay 

muchas personas interesadas en visitar este lugar. Por ejemplo, gente local y también gente 

extranjera. Por lo tanto, los estudiantes necesitan y deben saber que tienen alrededor de su 

parroquia para que puedan guiar a las personas que visitan el lugar. 

 

P5. ¿Qué temas le gustaría tener como material didáctico para compartir con sus 

estudiantes? 

Realmente, este pueblo tiene lugares interesantes y la gente tiene muchas cosas que ver, como 

tipos de animales, flores, ríos y montañas. Sería bueno que haya información sobre todos los 

lugares turísticos que tiene cada comunidad, porque en todas las comunidades hay diferentes 

lugares que a veces los estudiantes no saben que existe.   

 

P6. ¿Le gustaría tener material de lectura basado en aspectos culturales locales? 

Sí, será una clase dinámica. Loa estudiantes disfrutarán aprendiendo de su cultura. Hoy en día, 

solo les enseñamos información tomada de Internet y, a veces, esa información no es cierto. Porque 

no es lo mismo si les muestro una cascada tomada de otro lugar en vez de mostrar una foto tomada 

de cualquiera de las cascadas que tienen las comunidades. Además, la historia de este pueblo. Con 

ese material, se podría comenzar en español y luego hacer que traduzcan. Será genial e interesante. 

 

 

 

 

¡GRACIAS POR SU COLABORACIÓN! 

 



76 

 

1st level students’ survey 

 

CUESTIONARIO 

 
Estimado (a) Participante: 

El presente cuestionario tiene como propósito la realización de un trabajo de investigación sobre el tipo de 

material didáctico que el profesor de inglés utiliza en sus clases para reforzar este idioma y sí este material 

didáctico contiene información sobre temas locales. Se le solicita además que concentre su atención en cada 

una de las preguntas estructuradas y abiertas para que cada respuesta sea fiable y confiable.   
Instrucciones: 

 
Existen de 3 a 7 alternativas de respuesta, responda según su apreciación. 

• Señale con una equis (X) en la casilla que crea correspondiente 

• Asegúrese de marcar una sola alternativa para cada pregunta 

• Por favor, no deje ningún ítem sin responder 

• Si surge alguna duda, consulte al encuestador 

 

1. ¿Cuántas horas de inglés tiene a la semana? 

  7 horas 

  6 horas          

  5 horas       

  Menos de 5 horas      

 

2. ¿Utiliza su profesor material de lectura en las clases de inglés? 

  Si 

  A veces 

  No 

 

3. ¿Qué tipo de recursos didácticos de lectura se utiliza en sus clases de inglés?  

  Libros              

  Carteles          

  Cuentos          

  Revistas    

  Copias 

 Organizadores Gráficos 

 

4. ¿Qué tan satisfecho se siente con el material de lectura que comparte su profesor en las 

clases de inglés?   

 

  Muy satisfecho    

  Satisfecho     

  Indiferente      

  Poco satisfecho     

  Insatisfecho        
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5. ¿Ha utilizado material de lectura en inglés referente a su parroquia? 

  Si 

  No 

 

6. ¿Qué tan importante considera usted aprender cosas de su propia parroquia o comunidad 

en inglés?  

  Es muy importante             

  Es importante     

  Regular       

  Es poco importante      

  No es importante     

 

7. ¿Le gustaría leer cosas de su parroquia en inglés? 

 

  Si 

  No 

  

 

8. ¿Le gustaría usar material didáctico que contenga información sobre su parroquia? 

  Si 

  No 

 

9. ¿Qué temas sobre su parroquia le gustaría conocer en inglés? Puede escoger 5 ítems. 

  Lugares turísticos    

  Deportes   

  Animals       

  Historia      

  Leyendas       

  Comida tradicional      

 

 

10. ¿Ayudaría a elaborar este material didáctico para su escuela y parroquia? 

  Si 

  No 

 

 

 

¡Muchas gracias por su colaboración! 
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Annex 2: Socialization’s documents 

Permit office 
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Topic modification 
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Annex 3: Photographs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Options of tourist places offered by Cuellaje town 
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