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ABSTRACT

The purpose of this research project was to identify affective factors in EFL (English as a
Foreign Language), finding that anxiety and confidence are affective factors interfering
negatively in student’s oral production. This descriptive research was conducted with 95
students from the 8th grade of Basic General Education. Information was collected through
surveys, interviews, checklists, and observation sheets to characterize confidence in
students. The main findings show that anxiety levels in students increase when they face
large groups or when they are in direct conversation with the teacher. On the other hand,
there is a lack of knowledge on the part of teachers regarding methodologies and strategies
to cope with anxiety and with development of confidence in students. As a final product, this
project presents a didactic guide of activities, based on strategies to minimize the negative
effect of anxiety and develop confidence in students and to improve oral production at the
time of performing activities within the classroom.

Keywords: anxiety, confidence, affective factors, oral production, didactic guide
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RESUMEN

El proposito de este proyecto se centrd en identificar los factores afectivos dentro del
aprendizaje del idioma inglés como lengua extranjera, encontrando que la ansiedad y la
confianza son factores afectivos inciden en la produccion oral de manera negativa en los
estudiantes. Esta investigacion, de caracter descriptivo incluy6 estudiantes de octavos afios
de Educacion Baésica. Se recopilé informacion mediante encuestas, entrevistas, listas de
cotejo y fichas de observacion, con el propdsito de caracterizar los niveles de confianza en
los alumnos. Como hallazgos principales se encontrd que los niveles de ansiedad en los
estudiantes son mayores cuando afrontan a un grupo grande o en una conversacion directa
con el docente. De otro lado, se evidencia un desconocimiento por parte de los docentes en
cuanto a las metodologias y estrategias para sobrellevar la ansiedad y desarrollar la confianza
en los estudiantes. Como producto final, este trabajo presenta una guia didactica de
actividades, basada en estrategias para minimizar el efecto negativo de la ansiedad y
desarrollar confianza en los estudiantes e incidir en la produccion oral al momento de realizar
actividades dentro del aula de clase.

Palabras claves: ansiedad, confianza, factores afectivos, produccion oral, guia didéctica
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INTRODUCTION

The following research concerns to affective factors affecting oral production in
English in students of the 8th grade of Basic General Education; these factors are anxiety
and confidence which influence students’ performance activities in the classroom.
Problems related to affective factors are an obstacle to learn. According to the Affective
Filter Theory of Krashen (1982), there is a relationship between affective factors and the
acquisition of a second language, in which anxiety, confidence, and motivation, are the
factors that delve into learning a new language. Students must develop high confidence in
their educational environment to be able to function in any activity; therefore, it is also
necessary to have a low level of anxiety to carry out the class activities

Learning the English language involves some branches such as grammar, writing,
reading, listening and speaking, within these branches, students must learn to communicate
fluently in this language. Therefore, speaking skills are fundamental in learning EFL.
Students should feel comfortable to speak fluently, much more in a foreign language.

The teacher has the responsibility to transform the educational environment into a
place that generates confidence for students, so they can develop activities in the classroom
without difficulty. The role of the teacher is fundamental in teaching a foreign language.
According to some methods and approaches, Rodger and Richards (2014) conceive
teachers as part of the design, an indispensable component of a method. In this way, the
teacher is considered as a facilitator of knowledge. In other words, the role of teachers will
describe the following: facilitator, independent participant, needs analyst, counselor, group
processing manager. It is not easy to learn a new language, and almost impossible to
develop oral production overnight; therefore, students need the motivation to perform
activities of speaking successfully.

The contents are presented as Chapter | contains the theoretical framework, which
provides detailed information on previous investigations and theoretical considerations
underlying the proposal. Chapter Il includes the methodology for obtaining information,
used during the process of investigation, it also contains the tools used to collect the
information, interview, survey, checklist and observation sheet, through all this it addresses
the approach to the direct beneficiaries of the project. Chapter 111 covers the data collected
within the investigation, figures of the information organized and tabulated with the
respective analysis. Chapter IV contains the proposal, which was socialized with the 8th
school year of Basic General Education (BGE) of the "Rafael Suarez Meneses"
Educational Unit. Chapter V contains conclusions derived from the research work and
present a link of the topics discussed. Finally, Chapter VI presents conclusions and
recommendations.



JUSTIFICATION

It is important to recognize that the main actors in the teaching-learning process are
students and teachers and their duly fulfilled roles lead to the completion of that process
successfully. From this point of view, each student has different characteristics at the time
of learning, and these are known as affective factors, which determine students” attitudes
towards learning the foreign language. On the other hand, there are teachers performing a
role of teaching, so that the students need to receive the information necessary to function
successfully in the academic environment in which they are.

This investigation was important because its approach is directed towards two main
elements in education. First, teachers, who should know their students in a panoramic way
to recognize their strengths and thus enhance their learning, with the help of different
strategies duly applied. Second, students, who have certain difficulties when carrying out
speaking activities in the classroom. Due to the problem encountered, it is necessary to
promote strategies that help improve oral production in students.

Consequently, 8th grader students of BGE Educational Unit "Rafael Suarez
Meneses", in Ibarra city are the main characters that will provide the necessary
information to know how affective factors influence the oral production of the foreign
language, being the main beneficiaries of this research work .The research also includes
teachers, who will beneficiate from a series of strategies through which we will try to
counter the potential negative effects of management inadequate affective factors. These
recommendations are addressed to teachers and students to improve the teaching-learning
process of the English language and especially in speaking skills.



OBJECTIVES

General objective

Identify characteristics related to anxiety and confidence in speaking skills from the
perspective of teachers and students.

Specific objectives

« Identify from the experiences of teachers and authorities, factors and strategies linked to
anxiety and confidence.

» Measure students' perceptions with regard to anxiety and confidence in oral production.

*Develop recommendations based on findings, for teachers and students in order to
improve oral production of 8th grade students at “Rafael Suarez Meneses” High School.



CHAPTER |

1. THEORETICAL FRAMEWORK

1.1 Affective filters in second language acquisition.

Behavioral symptoms that are related to the acquisition of the foreign language are
the adverse attitudes that in one way or another hinder the process, and are known as
affective filters:

The affective filter is a theoretical construct in second language acquisition that
attempts to explain the emotional variables associated with the success or failure of
acquiring a second language. The affective filter is an invisible psychological filter
that can either facilitate or hinder language production in a second language.
(Vasquez, 2020, p.2)

Sometimes young language learners feel bored, angry, frustrated, nervous, anxious,
unmotivated, or stressed in the English classes when they have to speak in front of their
classmates or in front of their teacher. Moreover, they may not be receptive to language
input and then they do not assimilate the input given. This difficulty is referred to as the
affective filter. According to Krashen the learners who have high motivation, self-
confidence, and a low level of anxiety are prepared for acquiring the second language
successfully. In other words, the author expressed that is necessary to obtain all these
affective filters for having a better development in the process of acquiring a second
language (Krashen, 1982).

1.2 Anxiety

Anxiety is part of the teaching-learning process because this factor can hinder the
process when the student's mind becomes blocked. The term anxiety is considered a
momentary emotion that can affect the learner's mind when he/she is in an uncomfortable
situation. This event may trigger other reactions such as worry, nervous fear, and impact on
memory and learning process. The most frequent uncomfortable situations for students are
tests, exams, and presentation of a topic in front of the class (Hashempour & Mehrad,
2014).

Academic anxiety can present a negative effect on academic performance, a low
level of anxiety is normal, but severe anxiety can be detrimental. As the academic
performance of the students is affected students can feel anxiety in relation to academic
tasks and even with activities of social order, as to speak with classmates (Hooda & Saini,
2017).



1.3 Confidence as a recurring element in the teaching-learning process

Confidence is an internal factor that helps the individual to face various situations,
so this factor is immersed in the teaching-learning process because students need this
confidence to be firm in their actions or even performing difficult tasks. It is important to
know that “confidence refers to a self-perceived sense of competence and/or skill to deal
with various situations effectively”(Boyle, Saklofske, & Matthews, 2015,
p.161).Therefore, it is necessary to encourage confidence in the educational environment,
teacher and student to better development could exist inside the classroom and even
outside.

The teacher-student relationship is important regarding the educational environment
because the teacher is called to build confidence in each student and thus develop a
pleasant environment for learning, confidence to teach subject matter influences the
teaching outcomes (Bandura, 1997). The teacher is the main actor called to develop the
proper confidence in the student in the academic environment, "when the teachers show
enthusiasm, and there is interaction in the classroom, the work of learning process is turned
into a pleasure. In addition, teachers who are enthusiastic about their subjects and learning,
motivate students and therefore increase achievement™ (Moreno Rubio, 2009, p.40).

On the other hand, self-confidence is considered an essential factor for human
beings to successfully develop activities of any order. Therefore, this factor is relevant in
the educational field:

Self-confidence is defined in believing in a person's ability to perform a
successful activity or task, regardless of whether they have not previously
succeeded. However, there are actually two aspects of self-confidence. The first is
competence, whether you have the necessary skills and abilities to complete a task.
The second is self-assurance and whether or not you believe that you can complete
the task. (Kostenlose, Auf, & De, 2010, p.14)

1.4 Anxiety in English as a Foreign Language

Over time, anxiety has been characterized as a factor influencing the learning
process, much more so regarding learning a foreign language. Students at the time of
speaking in the class feel anxiety and other symptoms related to this factor because anxiety
causes an instantaneous tension. “Anxiety is a term used to describe a normal feeling
people experience when faced with threat, danger, or when stressed. When people become
anxious, they typically feel upset, uncomfortable, and tense” (Craske et al., 2011, p. 2)



Anxiety is considered a natural reaction of the human being, according to
psychology it is a mechanism that possesses everyone regardless of age. Anxiety is set to
an alarm that is triggered in the face of an adverse or uncomfortable situation. Accordingly,
reference is made to the fear of expressing themselves verbally in another language,
learners feel anxiety at different levels, until they get to the point of blocking their mind
and skipping participation in front of the group. All of this leads to the greatest fear of
embarrassment to make mistakes in front of their classmates or teachers (Hashempour &
Mehrad, 2014).

The teaching-learning process is immersed in various situations, which may benefit
or affect the students in their academic development. Anxiety is considered as an affective
factor for students because foreign language students feel difficulty in speaking. In other
words, learners have difficulty understanding another language outside the mother's
tongue, consequently, this situation is considered as the negative factor that can block the
mind of students. It is natural for humans to feel anxiety in certain situations, so it is very
important to control these negative emotions so as not to affect life, learning, and
performance. Because an anxious student represents a less effective student in learning
(Kralova, 2016).

Learning a foreign language involves certain difficulties and among them, there
may be vicious circles that hinder better cognitive development. Foreign language anxiety
is considered a stable feature that presents the student while learning another language.
Language learning is a process that is exposed to anxiety- success. The expectation of
feelings of anxiety goes into the minds of students and leads them to make very common
mistakes. Mistake correction becomes a fundamental part of learning but is also considered
a key source of anxiety. Therefore, it is ironic that anxiety success tends to increase the
number of mistakes the student normally makes (Dewaele & Macintyre, 2014).

1.5 Self-confidence in English as a Foreign Language

Self-confidence is an important factor in the learning of any second language, and it
is important that this factor prevails in students because with the help of this one there may
be better development. Sometimes students consider learning a new language as a difficult
process, it is necessary to master certain emotions or attitudes to be able to feel confident
about their skills, and thus fulfill the role within the classroom, as a collaborative learner
and participant in the learning process.



According to Lenney (1981) “self-confidence is defined as individuals’
performance expectancies and their self-evaluations of ability and completed
performances”(Uludag, 2015, p. 2). Human beings have a certain level of self-confidence
to carry out various activities, however, in the learning process, self-confidence plays a
necessary role because students must surround themselves with an appropriate
environment to achieve their safety and thus extract self-confidence. Indeed, students need
to develop excellent self-confidence to perform successful tasks. Foreign language may
cause certain disturbances, but with the necessary self-confidence, the student may perform

the activities in the English class.

Speaking skill demands much more self-confidence development, the simple fact
that the students speak in front of the class leads to having the necessary tools to have a
successful presentation, otherwise, the students repel this action. "Self-confidence has a
key characteristic to start any action especially for speaking in L2. Among all other
language skills, speaking is of an exclusive place to have effective communication, and
self-confidence is one of the facilitators to start a conversation”(Gdrler, 2015, p. 14). In
this way, self-confidence is considered as a help to improve the student's skills in the
foreign language class, especially regarding the ability to speak.

The difference with respect to having a high or low self-confidence is evident in the

classroom, as the following table shows:

Table 1

Difference between self-confident and low self-confidence.

Self-Confident

Low Self-Confidence

Doing what you believe to be right, even if
others criticize you for it.

Governing your behavior based on what
other people think.

Being willing to take risks and go the extra
mile to achieve better things.

Staying in your comfort zone, fearing
failure and so avoid taking a risk.

Admitting your mistakes and learning from
them.

Working hard to cover up mistakes and
hoping that you can fix the problem before
anyone notices.

Waiting for others to congratulate you on
your accomplishments.

Extolling your virtues as often as possible
to as many people as possible.

Accepting compliments graciously.
“Thanks. I really worked hard on that
prospectus. I'm pleased you recognize my
efforts.”

Dismissing compliments offhandedly. “On
that prospectus was nothing really, anyone
could have done it.”

Source: Psychological Problems and Challenge in EFL Speaking Classroom

Author: Listyaningrum Arifin (2017)



According to Kanza (2015), self-confidence becomes one of the key factors in
improving the ability to speak through the presentation because with the help of this factor
the speaker can express his or her opinions or ideas clearly. For students to speak fluently
in the foreign language class, they need to hold a high level of self-confidence. If their self-
confidence is good, they can do any activity without any problem. because their self-
esteem is ready to assimilate their mistakes and learn from them. Jamila (2014) states that
students with a lack of motivation lack self-confidence, resulting in a high level of anxiety
and thus an obstacle to the achievement of objectives. Self-confidence is considered the
key to achieving the goal of promoting the speaking skill (Christie, 2018).

1.6 References to learn English as a Foreign Language in Ecuador.

The Common European Framework established that, in order to know what levels
students need to reach according to their age, and also to know what the objectives are to
reach of students in the English language.

The Common European Framework of Reference for Languages (CEFR) is
an international standard for describing language ability. It describes language
ability on a six-point scale, from Al for beginners, up to C2 for those who have
mastered a language. This makes it easy for anyo9ik9-ne involved in language
teaching and testing, such as teachers or learners, to see the level of different
qualifications. It also means that employers and educational institutions can easily
compare our qualifications to other exams in their country. (“International language
standards | Cambridge English,” n.d., p.1)

This framework gives a common basis for the elaboration of a language syllabus
for language learning, thus there are curricular guidelines, examinations, textbooks, etc. to
achieve the required level of a language. This system states that learners first need to know
or learn to do regarding the use of language to communicate, it is necessary to understand
the knowledge and skills to develop in order to be able to act in an efficient and timely
manner (Marco Comun Europeo de Referencias para las Lenguas: Aprendizaje,
Ensefianza, Evaluacion, 2002).

Table 2
Common Reference Levels according to CEFR: self-assessment grid (Speaking)
Level Spoken Interaction Spoken Production
Basic User

Can interact in a simple way, as long as the  Can explain where 1 live and
other person is willing to repeat or rephrase  people | know in simple phrases
things at a slower speaking rate and help me and sentences.

formulate what | am trying to say. In areas

Al




of immediate need or on common topics.
Be able to ask and answer basic questions.

Can interact in simple and repetitive Can identify my family and
activities, which involve a quick and direct  others, living conditions,
knowledge exchange on familiar subjects. employment, and my present or

A2 Although, cannot usually understand most recent job with a variety of
enough to keep the conversation going. Can phrases and phrases in simple
handle very small conversations terms.

Independent User
While driving in an environment where Can link phrases to explain
language is spoken, can interact with most  events, activities, expectations,
situations. Can enter into a discussion hopes and goals in a simple way.

B1  without planning on subjects which are Can give ideas for the views and
familiar, personal or of daily interest (e.g. plans briefly. Can tell a story or
family, hobbies, work, tourism, world relate a book or a movie plot and
events). describe my answer.

Can communicate with a degree of fluency  On a broad range of subjects
and fluidity that makes it possible to relating to my field of interest, can
connect frequently with natives. In familiar ~ provide simple, detailed

B2  contexts, can play a more active role in explanations. Can clarify a view
expressing my opinion and taking them into  on a topical problem which gives
account. you different options advantages

and disadvantages.
Proficient User
Without much apparent speech analysis, Can provide simple, detailed
can express myself fluently and explanations of complex subjects
spontaneously. For social and technical which integrate sub-themes,

C1l interests, can use terminology accurately. develop certain things and end
Can articulate views and experiences in with a proper conclusion.
depth and make a strong link with other
speakers' contributions.

Can easily engage and have experience with In a discussion-friendly and
language expressions and panel discussions  efficient logical structure, can
in any conversation or debate. Can speak provide a straightforward,

C2  fluently and accurately convey finer shades  smoothly flowing explanation or
of language. When have a problem, can argument to the recipient to

manage the issue quite well and restructure  identifies and recalls significant
it so well that someone who does not learn.  points.

Source: Common European Framework of Reference for Languages (CEFR)
Author: Europe Council

As indicated by the Ministry of Education guidelines, eighth grade understudies must
get Al.1, viewed as the most reduced degree of generative language use, where the student
can associate words in a basic way, can comprehend and utilize well-known regular
articulations and fundamental expressions focused on the fulfillment of necessities of a
solid kind. Can present him/herself as well as other people and can ask and answer
inquiries about close to home subtleties, is able to communicate in a straightforward



manner gave the other individual talks gradually and plainly and is set up to help (Marco

Comun Europeo de Referencias para las Lenguas: Aprendizaje, Ensefianza, Evaluacion,
2002).
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Figure 1. L2 learning outcome for high schools in Ecuador. Source: Ecuador Ministry of Education.

1.7 Methods and approaches for teaching and learning English as Foreign Language.

Over the years, some theories have been developed about learning a foreign
language, these theories have proposed different points of view and in them the need for
the use of methods for successful learning.

A method is a plan for presenting the language material to be learned and should be
based upon a selected approach. In order for an approach to be translated into a
method, an instructional system must be designed con-side ring the objectives of
the teaching/learning, how the content is to be selected and organized, the types of
tasks to be performed, the roles of students, and the roles of teachers. An approach
is a set of assumptions about the nature of language and language learning but does
not involve procedure or provide any details about how such assumptions should be
implemented into the classroom setting. Such can be related to second language
acquisition theory (Waheed, n.d., p.3).
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Methods are considered as a necessary tool to obtain excellent results, in this case
good learning result, the teacher needs to apply some methods for the topic to be treated
better, students must collaborate with the teacher to develop the applied method and thus

achieve the learning goals.

Table 3. Methods and approaches comparative table

1. Grammar translation method

General characteristics

Focuses on the teaching of foreign
language grammar through the
presentation of rules together with some
exceptions and lists of vocabulary
translated into the mother tongue. The
translation is considered to be the most
important classroom activity.

Learner roles

- Translates

- Acts or imitates mistakes
- Uses sentences

-Speaks with single words.

Approach

The basic approach is to analyze and study
the grammatical rules of the language,
usually in an order roughly matching the
traditional order of the grammar of Latin,
and then to practice manipulating
grammatical structures through the means
of translation both into and from the
mother tongue.

Teacher roles

- Being a supervisor

- Actives the most part of the time
- Answers questions

- Gives a unique meaning of words.

2. The oral approach and situational language teaching

General characteristics

Based on a structural view of language.
Speech, structures, and a focus on a set of
basic vocabulary items are seen as the
basis of language teaching.

Learner roles:
-Listens and repeats what the teacher says
and to respond to questions and comments.

Approach

The theory of language underlying
Situational Language Teaching can be
characterized as a type of British structural
model or “structuralism.”

Teacher roles:

-To be a skillful manipulator, using
guestions, commands, and other cues to
elicit correct sentences from the learners.

3. Audio-lingual method
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General characteristics

Emphasizes the teaching of listening and
speaking before reading and writing. It
uses dialogues as the main form of
language presentation and drills as the
main training techniques. Mother's tongue
is discouraged in the classroom.

Learner roles

- They can be directed by skilled training
techniques.

- External displays

- Reactive role

- They do not initiate interaction

Approach

Particular emphasis was laid on mastering
the building blocks of language and
learning the rules for combining them.

Teacher roles

-Central and active

- Model of the target language
-Controls the process of learning

- Monitors and controls the learner’s
performance

4. Communicative language teaching

General characteristics

It aims to make learners to attain
communicative competence, use language
accurately and appropriately.

The syllabus emphasizes the functional use
of language.

Learner roles:
-Are communicators
- Greater degree of responsibility.

Approach

Provides opportunity to the learners to
communicate in the target language. They
use of functional aspects of language
makes them able to communicate in their
target language in their day to day life.

Teacher roles:

- Facilitates the communication in the
classroom

-Acts like an adviser and a guide

5. Content — based instruction and content and language integrated learning

(CBI) (CLIL)

General characteristics

(CBI) refers to an approach to second
language teaching in which teaching
organized (CLIL) is commonly used to
describe programs of kids. Both are part of
a growing trend in many parts of the world
to use English as a medium of instruction.

Learner roles

- Becomes autonomous.

- Supports collaborative modes of learning.
- Learns by doing.

- Actives learning.

Approach

CBI and CLIL have some principles as:

- People learn a language successfully
when they use language as a means of
understanding.

- Reflects learners” needs for learning a
second language.

- Provides the basis for activating both the
cognitive and the international processes in
the second language learning process.
Teacher roles

- Changes in the design of courses and
materials.

- Keeps context and comprehension

- Selects and adapt authentic materials
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- Uses group works
- Facilitates dialogic and scaffolding
instructions.

6. Whole language

General characteristics

It is a method of teaching reading in which
reading is combined with listening,
speaking. People learn by emphasizing the
recognition of words in everyday contexts
and the use of books.

Learner roles

-Learners are collaborators and also
evaluators of their own and others’
learning with the help of the teacher.

Approach

Whole language is said to be authentic,
personalized, self-directed, collaborative
and pluralistic.

Teacher roles

-Teachers are facilitators or active
participants in the learning process rather
than experts sharing knowledge.

7. Competency-based language teaching

General characteristics

Language is seen as a medium of
interaction and communication between
people. Systematic. Focuses on outcomes
and outputs.

Learner roles

-Active in the classroom

- Performs the skill taught

- Judge the relevancy and usefulness the
activities

- Should demonstrated the learnt behavior
- Integrate, produce, and extend knowledge

Approach

Functional and interactional perspective on
the nature of language which means that
language learning always needs to be
connected to the social context it is used in.
Communicative competence

Teacher roles

-Corrects the students immediately

- Gives positive feedback

- Aware of the learner needs

- Adjusts the activities and the syllabus
according to learner needs

8. Task — based language teaching

General characteristics

It provides both input and output
processing necessary for language
acquisition. Language learned by
interacting communicatively and
purposefully.

Learner roles:

-Active participants.

- Has to work with others and be
collaborative

Approach

It offers students opportunities to actively
engage in communication in order to
achieve a goal or complete a task. TBLT
seeks to develop students’ interlanguage
through providing a task and then using
language to solve it.

Teacher roles:

-Facilitator

- Sets up the tasks and help students to
complete them
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- Risk taker and innovator

-Supervises the reporting of the task.
- Provides vocabulary needed
- Gives feedback and suggestions

9. Text - based instruction

General characteristics

TBI is an approach that is based on
teaching explicitly about the structures and
grammatical features of spoken and written
texts.

Linking spoken and written texts to the
social and cultural contexts.

Designing units of work that focus on
developing skills in relation to whole texts.
Providing students with guided practice as
they develop language skills for
meaningful communication.

Learner roles:

- Uses rules and patterns to create texts
related to their needs.

- Learns through a process of collaboration
and guidance.

Approach

Texts occur in relation to different genres
of discourse and have distinctive patterns
of organization and distinctive linguistic
features. Language use reflects the
contexts in which it occurs.

Teacher roles:

- Develops a syllabus based on learners'
needs.

- Selects suitable texts as the basis for the
course.

- Sequences elements of the course.

- Models processes of deconstructing and
constructing appropriate texts.

- Evaluates students’ progress.

10. The lexical approach

General characteristics

The lexical approach is a way of analyzing
and teaching language based on the idea
that it is made up of lexical units rather
than grammatical structures.

The units are words and chunks formed by
collocations and fixes phrases.

Learner roles

- Assumes an active role in chunk — based
on learning.

- Assumes the role of data analyst in
constructing his or her own linguistic
generalization.

Approach

The lexical approach reflects on what we
have termed a structural view of language.
This views language as a system of
structurally related elements for the coding
of meaning.

Teacher roles

- Language analyst, capable of recognizing
multi-words units in texts.

- Maintains the attention of learners in the
class.

11. Multiple intelligences
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General characteristics

It refers to a learn-based philosophy that
characterizes human intelligence as having
multiple dimensions that must be
acknowledged and developed in education.

Learner roles

- Sees themselves engaged in a process of
personality development.

- Becomes more successful learners in
general.

- Knows how to use multiple intelligences
and access the necessary information.

Approach

Language is held to be integrated with,
mental models, music, bodily activity,
interpersonal relationship, intrapersonal
relationship, nature, and language.
Language is not seen as limited to a
linguistics perspective but encompasses all
aspects of communication.

Teacher roles:

- Does not think of themselves merely as
language teachers.

- Improves the language activities of their
learners.

- Becomes major contributors to the
development of student's intelligence.

12. Cooperative language learning

General characteristics

Raise the achievement of all students,
including those who are gifted or
academically handicapped. Help the
teacher build positive relationships among
students. Give students the experiences
they need for healthy social, psychological,
and cognitive development. Replace the
competitive organizational structure of
most classrooms and schools with a team-
based, high performance organizational
structure

Learner roles

- Work collaboratively on tasks with other
group members.

- Must learn teamwork skills.

- Be directors of their learning (plan,
monitor, and evaluate their own learning)
- Learning requires student’s direct and
active involvement and participation.

- Alternate roles involve partners in the
role of tutors, checkers, recorders, and
information sharers.

Approach

It is an approach that makes maximum use
of cooperative activities involving pairs
and small groups of learners in the
classroom. To provide opportunities for
naturalistic second language acquisition
using interactive pair and group activities.
To provide teachers with a methodology to
enable them to achieve this goal and one
that can be applied in a variety of
curriculum settings

Teacher roles

- Create a highly structured and well-
organized learning environment

- Setting goal, planning, and structuring the
tasks

- Facilitator of learning

- Teacher speaks less than in teacher
fronted class. Post question to challenge
critical thinking

13. The natural approach
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General characteristics

It is based on observation and
interpretation of how learners acquire both
first and second languages in non-formal
settings

Learner roles

-Pre-production stage: participate in the
language activity without having respond

- Early-production stage: answer questions,
with single words and short phrases

- Speech-emergent stage: involve
themselves in interactive activities

In the classroom natural approach, learners
have four forms of responsibilities:

- Share details about their particular
interests so that acquisition research will
concentrate on their needs-related topics
and situations.

- Take an active part in ensuring the
feedback is understandable. To regulate
your input, you should learn and use
conversational management techniques.

- Decide when to start speaking and update
it.

- In cases where training activities (i.e.
grammar study) are to be included in the
curriculum, you will discuss with the
instructor how many days it will spend on
them.

Approach

It is a language teaching approach which
claims that language is a reproduction of
the way humans naturally acquire their
native language. It is based on the use of
language in communicative situations
without recourse to the native language

Teacher roles

-Generator of a constant flow of language
input (source)

- Creates a classroom atmosphere that is
interesting, friendly, and in which there is a
low affective filter learning (create
environment)

- Responsible for collecting materials and
designing their use, elicited students needs
and interests (director)

14. Total physical response

16



General characteristics
Language teaching method built around the
coordination of speech and actions.

Learner roles

- Becomes listener and performer.

- Monitors and evaluate their own
progress.

- Responds physically to commands

Approach

Emphasize active learning through actions,
using verbal communication accompany
by physical actions.

Approach to teaching a second language
(reading-writing-vocabulary-, based on
physical activities which are designed to
reinforce comprehension.

Teacher roles

- Has an active and direct role.

- Controls the language input.

- Decides what to teach models and present
new material.

- Provides opportunities for learning.

15. The silent way

General characteristics

It is the name of a language teaching
method which the main point is the usage
of Cuisenaire rods to approach the
language in which sounds are coded by
specific colors and silence is used as a tool
for learning

Learner roles

Learners are expected to develop
independence, autonomy, and
responsibility while also improving their
pronunciation skills while cooperating with
classmates rather than competing with
them.

Approach

The method focuses on the learner’s
autonomy and active participation. The
teacher uses a wide variety of gestures and
expressions in order to elicit responses
from the students.

It only teaches a small number of
functional and versatile words.

Teacher roles

- Focuses on how students learn rather than
on how to teach.

- Authority figure that gives instructions
and provides exercises to help them
develop language facility.

16. Community language learning
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General characteristics

Humanistic approach. It deals with the
emotions and feelings as well as with
linguistic knowledge and behavioral skills.

Learner roles

-Plays the role of client

- Becomes members of a community
- Be assertive to have conversation

- Take more and more responsibility
- Interact with each other

Approach

The goal of this method is attaining near-
native mastery of the target language.
Specific goals include developing a whole
person learning process and a trusting
relationship among the members of the
class.

Teacher roles

-Plays the role of counselor

- Responds calmly and nonjudgmentally
- Having a supportive manner

- Helps the client to understand the
problems better

- Provides a safe environment

17. Suggestopedia

General characteristics

Method of language learning to develop
speaking skill. It uses music (baroque) to
calm students, structure and make
linguistic content presentable.

Learner roles

- Students volunteer for a suggestopedia
course

- Learners must not try to figure out,
manipulate, or study the material presented
but must maintain a pseudo-passive state.

Approach

Students will experience the sensation of
controlled relaxation while learn. Through
the use of background music and softly
spoken information at a much higher rate
than is otherwise possible.

Teacher roles

- Teacher should create situations in which
learners are most suggestible and then to
present linguistic material in a way most
likely to encourage positive reception and
retention by learners.

- Show absolute confidence in the method
- Maintain a modest enthusiasm

Source: Approaches and Methods in Language Teaching. Richards & Rodgers (2014)

Authors: 8th Level Students - English Major 2019

18



1.8 Strategies for improving oral production

Methods and approaches contain defined roles that are performed by students to
assume a contribution to language learning, these activities that may be considered
"appropriate” can help improve learning in a certain field and are more known as
strategies.

Strategy is a plan, action or series of actions designed and aimed to achieve a
particular purpose, in the case of teaching-learning to improve an activity or topic and this
is learned successfully, “it is used to create appropriate teaching learning environment
which helps the students in attaining teaching learning objectives” (Gill & Kusum, 2017, p.
6696).

The methodologies that contribute to oral production suggest the following strategies and
activities:

Table 4
Strategies and activities to improve oral production according to methods and approaches

Communicative Language Teaching (CLT)

e Jig-saw activities e Opinion-sharing activities: values,
e Task-completion activities: opinions, beliefs
puzzles, games, map-reading ¢ Information-transfer activities
e Information-gathering activities: e Reasoning gap activities: inference,
surveys, interviews practical reasoning
e Role plays
Competency — Based Language Teaching (CBLT)
e Real work tasks: activity linked to e Work schedule: job application, job
field of work and to social survival interview

e Systematically designed activities
Task — Based Language Teaching (TBLT)

e Ordering and sorting: sequencing, e Sharing personal experiences:
categorizing describing, exploring, and
e Comparing: matching, finding explaining opinions
similarities e Create tasks: brainstorming, fact
e Problem solving: reasoning and finding, problem solving

decision making
Cooperative Language Learning (CLL)
e Formal cooperative learning group: o Cooperative projects
group assignment, group project e Three step interview: 1. Students
are in pairs (interviewer and

19



e Informal cooperative learning interviewee) 2. Students reverse

group: role play, group discussion roles. 3. Share what was learned of
e Cooperative base group: support interview
each other to achieve academic e Roundtable
goal e Think-pair share
e Team practice from common input e Solve-pair share
e Jigsaw e Numbered heads
The Natural Approach
e Acquisition activities: meaningful e Group-work activities: sharing
communication, pair or group information in order to complete a
work, whole-class discussion led task
by the teacher ¢ Visual aids and games are used to
e Direct method activities: mime, facilitate acquisition and to
gesture, and context are used to promote comprehension and real
elicit questions and answers communication
Community Language Learning
e Translation: repetition e Recording: conversations
e Group work: small-group e Transcription: utterances and
discussion of a topic, conversation, conversation, record, and analysis
summary of a topic for of linguistic forms
presentation, share a story in front e Analysis: target language sentences
of the class
Suggestopedia
e Dramatized texts e Games
e Fine arts: music, active participant e Choosing a new identity
in songs e Positive suggestion

Source: Approaches and Methods in Language Teaching. Richards & Rodgers (2014)
Authors: 8th Level Students - English Major 2019

The suggested strategies correspond to the 8th graders in basic education.

Strategies play an important role as they promote and facilitate language
learning, and act as 'problem-solving mechanisms' that aid the complex learning
processes. Allowing students to reflect on their own learning process to be aware of
what criteria influence their learning is important (Palacios, 1996).
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CHAPTER I

METHODOLOGY

For the achievement of this research work, the decision was made to choose an
educational unit in Ibarra city. It is necessary that there is an agreement between Universidad
Técnica del Norte and the school to investigate. Therefore,"Rafael Suarez Meneses™” High
School is considered an option for such fieldwork. On the other hand, there is an obvious
need with regard to foreign language, where students of 8th grade of Basic General
Education evidence a main difficulty in oral production of English language.

Fieldwork was carried out from April to June thanks to the collaboration of
authorities, teachers, and students from the "Rafael Suarez Meneses" High School, Ibarra
city. The direct collaborators of the investigation were: Vice-Principal, English Area
Coordinator; English Area Teachers, 8th Year Teachers, and, of course, the 8th grade
students.

With the collection of data a low performance of the students in the field could be
found, because there is an obvious demotivation in the students and therefore a rejection of
the foreign language, considering it necessary to implement strategies and the motivation by
teachers.

2.1 Methods

Deductive

This method of research contributed to the obtaining of general data about the
phenomenon studied, in order to obtain a particular knowledge about how affective factors,
anxiety and confidence, influence in oral production in EFL of 8th graders students of BGE
"Rafael Suarez Meneses" High School. Deductive approach begins from a hypothesis, which
goes from the most general point to the most specific point of the investigation, its
sequencing is theory, hypothesis, observation and confirmation (Gabriel, 2013).

Inductive

Through the investigation particular facts were obtained which led to general
conclusions of this phenomenon, so it is considered to use the inductive method within this
investigation. This implies the search for patterns of observation and also the development
of explanations to theories through a series of hypothesis (Bernard, 2012). Therefore, the
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results of this method contributed to the adaptation of strategies that help to counteract the
negative effects of affective factors (anxiety and confidence).

Descriptive

Using this method helps to evaluate the characteristics of the situation of the
investigation (problem), obtaining in-depth data on a phenomenon. Descriptive method aims
at evaluating the characteristics of the population or the phenomenon to be investigated, in
other words it describes the topic of research without investigating why (QuestionPro, 2015).

2.2. Population identification

Table 5
Research units

Educational Unit Position Informant N°
Authority 1
Area Coordinator 2
“Rafael Suarez Meneses” EEr:]%IIIiSST] :.Zi?g j
English Teacher 5
Teacher of 8th years BGE 6
Total 6
Source: Educational Unit “Rafael Sudrez Meneses”
Table 6 Research units
Educational Unit Year Class Number of Students
Rafael Sua A o1
“Rafael Suarez
Meneses” Bth (E; g;
Total 95

Source: Educational Unit “Rafael Sudrez Meneses”

2.3 Sample identification

All 8th grade students of "Rafael Suarez Meneses” High School were involved in the
investigation, therefore it was not necessary to stablish a sample of the existing population.

2.4 Research techniques
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2.4.1 Interview

This technique was directed to the authorities and teachers of the institution to gather
the views on the investigation. Using a structured interview, following a conversation, the
adults interviewed argued about the positive or negative influence of anxiety and confidence
in students during oral production activities.

2.4.2 Survey

Surveys were applied to students of 8th grade of Basic General Education at “Rafael
Suarez Meneses” High School, The direct beneficiaries of research work, with respect to the
effect of anxiety and confidence in oral production in EFL. The survey addressed to 8th
grade of BGE students was elaborated by students of the 7th semester of English Major
taking into account the problem regarding oral production in EFL, this survey seeks to
identify affective factors (anxiety and confidence) can develop in daily academic activities
of students. This technique provided the necessary information for the design and adaptation
of strategies that help within the institution.

2.4.3 Scientific observation

This research technique has been of great help because the reactions of students in
oral production activities demonstrate the existence of the affective factors mentioned above.
Based on this information different levels of anxiety and confidence have been identified in
students of 8th grade of BGE at "Rafael Suarez Meneses" High School, in Ibarra city, while
carrying out oral production activities in EFL.
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CHAPTER I

ANALYSIS AND INTERPRETATION OF RESULTS
3.1. Analysis of qualitative information from teachers

3.1.1. Relationship between the use of foreign language in public and affective
factors.

Teachers interviewed acknowledged two different things, that some students have
difficulty to use the foreign language in public, while other students do so without any
difficulty. From the data, two key factors were identified within the teaching-learning
process of oral production of EFL. These factors are anxiety and low confidence, which
show a clear relation. Because lack of confidence or low confidence increases the level of
anxiety, if the student does not have confidence tends to get nervous or be afraid when
speaking (anxiety symptoms).

Using the foreign language in public for some students can generate anxiety fear or
insecurity and makes this activity a little more difficult than normal, "If you don't master a
subject, worse still a language, it will always cause a little nervousness in the student”
(Teacher interviewed 1, personal communication, 24 April 2019). On the other hand, the
lack of confidence of the students also causes insecurity in order to be able to perform in
oral production in public. "The lack of self-confidence and the lack of habit of speaking in
front of their classmates adversely affected the development of the students™ (Teacher
interviewed 2, personal communication, 25 April 2019).

Obviously, there are several factors that one way or another hinders the oral
production of the language abroad in students, therefore, students do not feel capable of
carrying out such activity with security. Teachers say it is necessary to promote an interest
in the topic to overcome fear or, in this case, to promote the interest in EFL, and in this
way make students become more involved to generate a successful oral production. From
another point of view, the lack of orality in front of the public is included in these factors;
consequently, it is very important to promote a better development of speaking skills

3.1.2. Main difficulties that interfere with the oral production of the foreign

language.

Public speaking can lead to a certain dissatisfaction in people much more so in
students. The fact of working orally in another language can trigger certain emotional
states such as insecurity or frustration of themselves. Students tend to feel nervous when
expressing themselves, and much more if they are not confident with those around them. If
this usually occurs in the mother tongue the degree of difficulty is greater when it comes to
a foreign language.
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Regarding the questions directed to teachers, they have stated that students have
difficulties at the moment of speaking in English, being the fear and shyness the main
factors that reduce the participation of students. "Fear of speaking and making mistakes in
front of your classmates is the worst factor limiting the educating you to have a better
development™ (Teacher interviewed 6, personal communication, 25 April 2019). "The
shyness and the fear of getting it wrong™ (Teacher interviewed 3, personal communication,
25 April 2019). On the other hand, the lack of practice is also assumed as an obstacle to the
oral production of the language. "The lack of vocabulary practice, in addition to shyness
affects students"” (Teacher interviewed 5, personal communication, 25 April 2019).

There are several factors that affect oral production, but the main ones that appear
in the students are anxiety and low confidence. Within these factors are certain emotions
that invade the student when performing orally, it should be emphasized that students need
to feel confident to perform any activity much more the activity of expressing themselves
orally and in another language.

3.1.3. Strengths of the students regarding the oral production of the foreign

language.

Feeling motivated is a factor that allows a better development, so it is possible to
give also a successful orality. Self-confidence drives to do any activity with greater
satisfaction than possible outcomes. Even negative features pulses at the moment of
speaking in public, there are also positive impulses to develop oral production that have
been identified by teachers within the classroom.

The teacher must play an important role in strengthening each student's skills, so
the teacher is considered as a counsellor, model or guide to help within education. The
simple fact of helping students emotionally is helpful, *When students feel motivated, they
like to participate, especially with topics that are of interest to them™ (Teacher interviewed
3, personal communication, 25 April 2019). When the student feels in a trusted
environment it is clear the results that can be obtained, in the case of oral production of the
foreign language is obtained in a certain way a fluency in the language, "The strength is
that some students have the fluidity to speak” (Teacher interviewed 5, personal
communication, 25 April 2019). The fact of feeling immersed in a new topic and of its
interest it does also that the student feels motivated inside the class classroom, "Another
strength is the interest and the predisposition of acquiring the knowledge of a new
language™ (Teacher interviewed 6, personal communication, 25 April 2019). All this
presents us to motivation like a fundamental factor for the successful oral production of the
foreign language.

Another important factor identified is that teachers are not able to identify strengths
in students themselves. They identify external factors are the motor for oral production,
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however, it is necessary to determine very clearly what are the factors that are immersed in
order to obtain a successful production by students, and this way to find strategies to
improve the orality with regard to the foreign language.

3.1.4. Strategies for the oral production of the foreign language.

Teachers are aware of what "should be done" but their description present about the
use of strategies within education has played a very important role because, with the help
of them, students manage to develop a better potential in learning. Therefore, the use of
strategies within a foreign language is essential for the student to be able to acquire new
knowledge in a dynamic way. With the help of appropriate strategies, it is possible that
students can develop without any difficulty the oral production of the foreign language,
and thus feel immersed in this topic.

Teachers considered necessary to implement strategies to facilitate the performance
of students in the oral production of the foreign language. They also stated that the
curriculum of the ministry is very limited, so what a change is necessary for best results,
"The area of English has to be interactive with materials such as audiovisuals, cartoons or
real-life texts, not only framed in the curriculum of the Ministry of Education™ (Teacher
interviewed 1, personal communication, 24 April 2019). Other person interviewed also
considers the teacher is an agent who helps in the implementation of strategies
successfully, and in this way be an entity that motivates students to improve, "The teacher
should serve as an example for the students and encourage them to learn another language™
(Teacher interviewed 2, personal communication, 25 April 2019).

According to the above, it is necessary to improve strategies in such a way that they

are helpful in improving the oral production of the foreign language within the classroom,
this means that they help to minimize anxiety and encourage better confidence in students.
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3.2. Analysis of quantitative information from students

3.2.1. Anxiety levels of students when performing activities in the class.

B No anxiety B Low anxiety Moderate anxiety B High anxiety B Very high anxiety
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Figure 2 Anxiety levels of students when performing activities in the class.
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Figure 3. Anxiety levels of students when performing activities in the class.

Figures 2 and 3 show the anxiety levels of students when performing activities in
the class. According to the data presented in the graph, there is 41% of students that feel
anxious while they are taking an oral exam. On the other hand, only a minority do not feel
anxiety at all while performing this activity (5%). Furthermore, the bar charts give
information about students who feel anxious while interacting with their classmates in the
classroom, it is clear that 31% of participants researched do feel anxious when interacting
with their partners. In contrast, 12% of them feel low anxiety.
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The graphs also show, 32% of participants feeling anxious while interacting with
the teacher. Nevertheless, 10% of the students surveyed do not feel anxious. These figures
also show the anxiety generated during oral lessons. Learners with anxiety account for
around 30% of the total while the level of students researched who feel low anxiety and
high anxiety is 16%. From the bar charts are clear that the percentage of learners surveyed
feel anxious at the moment to memorize a dialogue for a presentation it is 27%. On the
other hand, exactly 10% of students do not feel anxious at all and also feel low anxiety.

There is a 27% of students that feel anxious during text memorization. On the other
hand, a minority do not feel anxiety at all and feel low anxiety while performing this
activity (13%). Additionally, the data collected gives information about students who feel
very high anxious while participating in class; it is clear that 28% of participants
researched feel very high anxiety and 4% feel low anxiety. Furthermore, the survey's
results show nearly a third of participants that feel very anxious during an oral presentation
while 14% said feel low anxious developing this activity. Finally, learners feel very high
anxiety account for around 28% of the total during a correction by the teacher.
Nonetheless, the percentage of students researched who feel low anxiety is 14%.

In conclusion, from all activities that involve speaking. Those that show higher
values are speaking exam, interaction with classmates, oral lessons and others, it is evident
that almost a third of learners in each English activity feel anxiety and high anxiety, while
a minor number of them experience low anxiety performing these activities. In the case of
the option others (62%) does not show anxiety because students propose more relaxing
activities for them.
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3.2.2. Analysis of levels of confidence when students carrying out activities in
the English class.

50% 45%
45% 41%
40% 37%
35% 32%
30% 27%
249
25% 22% ’
20% 19%
C15% 14% 16%
15% 12% 12% 9%
(]
10% 6% 7%
5% 2%
0% -
Sing Dramatize Present a topic to the  Record audios with the
class voice
B No confidence M Low confidence B Moderate confidence
High confidence B Very high confidence
Figure 4.Levels of confidence during activities in the English class.
70%
62%
60%
50%
38%
40% 37 i 34%
29%
30% 24% 25% 25%
° 21% 23%
20% /15%:
20
) 8% 7% o 11% 8% J
10% 4% 5% %
0%
Converse in pairs Tell stories Read texts in front of Others
the class
B No confidence M Low confidence B Moderate confidence
High confidence m Very high confidence

Figure 5. Levels of confidence during activities in the English class.

Figures 4 and 5 show the levels of confidence when students carrying out activities in the
English class. According to the data collected, there is 37% of students that feel confident
while they are singing. On the other hand, only the minority feel low confidence while

performing this activity (6%). Furthermore, the bar charts give information about students
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who feel confident while dramatizing in the classroom, it is clear that 41% of participants
researched feel confident. In contrast, 7% of them do not feel confident.

Following the graphs, 45% of participants feel confidence while presenting a topic
in front of the class. Nevertheless, 2% of the students surveyed feel low confidence. These
figures also show the confidence generated during record audios with the voice. Learners
with confidence account for around 32% of the total while the level of students researched
who feel low confidence is 9%. From the bar charts are clear that the percentage of
learners surveyed feel very high confidence at the moment to converse in pairs is 37%. On
the other hand, exactly 4% of students do not feel confident at all.

There is a 38% of students that feel confident during tell stories. On the other hand,
a minority feel low confidence while performing this activity (7%). Additionally, the data
collected gives information about students who feel highly confident while reading texts in
front of the class; it is clear that 34% of participants researched feel high confidence and a
7% do not feel confidence at all. Finally, the majority of students surveyed purpose other
activities to feel very high confidence.

In conclusion, it is evident that almost a third part of learners in each English
activity feel confident, while a minor number of them experience low confidence
performing these activities that involve speaking. On the other hand, within the option
other, students propose to carry out easier and more dynamic activities to enhance their
strengths in speaking skills.
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3.2.3. Analysis of aspects of the oral exam in the foreign language that
generates greater states of anxiety.

60% 55%
50% 45%
42% 42%
39%
40% 36%
2% 2%
0% 4% 27%69
20% .
20% 16% 7% Lo
0 11% w 11% ?
10% 8%9/: ° 7% ° 8%9
6 4% I 29
| I I [ i
0% l
Individual in Individual in ~ Understanding Interruptions  Interruptions Level of
front of the front of the class instructions (teacher) (classmates) confidence with
teacher the teacher
m No anxiety M Low anxiety M Moderate anxiety High anxiety  ® Very high anxiety

Figure 6. Levels of greater states of anxiety during an oral exam in English.

60%

0,
50% 48% o
(o

41% 41%
40%
33%
30% 6% 6% 4%
0% 20%
0,
20% 15% . 3% 14%  14%
9% 9o 1% | 12%  11%, 9% 9% || [I11%
- ] II I II I I I
0%
Forget the required Do not know what Shyness Fear of being Fear of making
vocabulary word use wrong pronunciation
mistakes
B No anxiety M Low anxiety B Moderate anxiety High anxiety =~ ® Very high anxiety

Figure 7. Levels of greater states of anxiety during an oral exam in English.

As shown in figures 6 and 7, the greater states of anxiety during an oral exam in
English. According to the data collected, 42% of students that feel anxious while they are
taking an individual oral exam in front of the teacher. On the other hand, only a minor
percentage do not feel anxiety at all while performing this activity (8%). Furthermore, the
bar charts give information about students who feel anxious while they are taking an
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individual oral exam in front of the class, it is clear that 45% of participants feel moderate
anxiety. In contrast, 4% of them feel low anxiety.

The figures 6 and 7 also show a 36% of participants who feel anxious while
understanding the instructions of the teacher. Nevertheless, 5% of the students surveyed do
not feel anxious. These graphs also show the anxiety generated by the interruption of the
teacher during an oral exam. Learners with anxiety account for around 55% of the total
while the level of students researched who feel low anxiety is 7%. From the bar charts, the
percentage of learners surveyed feel anxious at the moment of receiving interruptions of
classmates is 42%. On the other hand, exactly 7% of students do not feel anxious at all.

There is a 39% of students that feel very high anxiety during an oral exam
depending on the levels of confidence with the teacher. On the other hand, a minority do
not feel anxiety while performing this activity (2%). Additionally, the data collected gives
information about students who feel anxious while they are taking an oral exam and forget
the required vocabulary; it is clear that 41% of participants researched feel anxiety and 8%
feel very high anxiety. Furthermore, the survey's results show nearly half of participants
that feel anxious during an oral exam do not know what word use, while 9% said do not
feel anxious developing this activity. According to the results, 41% of participants feel
anxious while taking an oral exam and feel shy. Nevertheless, 9% of the students surveyed
feel low anxious.

These graphs also show the anxiety generated by fear of being wrong during the
oral exam. Learners with anxiety account for around 33% of the total while the level of
students researched who feel low anxiety is 9%. Finally, learners feel anxiety account for
around 51% of the total during an oral exam and fear of making pronunciation mistakes.
Nonetheless, the percentage of students researched who feel low anxiety is 9%.

In conclusion, it is evident that almost a third of learners feel anxiety during an oral
exam in English that is considered as a greater state of anxiety, while a minor number of
them experience low anxiety performing this activity. Nevertheless, the neutral results of
data collected show students are not able to differentiate what causes them anxiety and
what causes them confidence.

3.3. Findings Contrast

From teachers’ perspectives:

While teachers are aware of problems within the students in regard to anxiety, they
also report to self-confidence among them, and the main difficulties are fear and shyness.
The research also resulted, teachers, are not able to distinguish the strengths of their
students to focus on each of them and their different way of learning. In this way improve
the development of oral production in a foreign language. But on the other hand, teachers
are unable to identify the strengths and the strategies they use in their own classes.
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Based on the results, there is a need of teachers to know how each student learns, to
assist and help them with the implementation of new strategies that are useful to their
development. It is necessary that teachers perform an auto-analysis and self-evaluation to
know what they are doing well and what can be improved within their way of teaching.
Self-awareness of teaching performance is part if professional development of all teaching
fields and are likely to attain good results in the students” learning.

From students’ perspective:

According to the results of the investigation students present evident difficulties
when speaking, due to there is a moderate level of anxiety during a speaking exam, also a
very high level of anxiety in the dialogue memorization. However, there is a high
percentage of no anxiety when implementing other activities such as practicing
pronunciation or talking about other topics, this can be considered as a viable access to
improve oral production in students.

On the other hand, it was shown that students have a medium level of confidence
with respect to class activities. It is stated that the levels of confidence are moderate when
performing activities in the class especially when presenting a topic to the class or when
conversing in pairs. The second option is considered moderate level of confidence because
students perform the activity with close classmates, therefore they feel confident.
Nevertheless, it is necessary to improve levels of confidence so that students may develop
their potential in oral production without the need to inhibit themselves from carrying out
the proposed activities in the class.

As a summary from the data, students feel less anxious when they experience new
activities or even unknown activities. To overcome a situation like that, it is necessary to
find helpful activities to develop oral production within the classroom. On the other hand,
students show a good level of confidence in some activities performed in class, so it should
be taken into account to benefit students for a better learning.

In regard to the English language, the data collected reveal a certain lack of interest
of the student because they find the subject as somehow boring, and students suggest in
some way the implementation of activities, it is necessary that teachers, based on the
appropriate methodologies and strategies to develop oral production, adapt some activities
in the classroom and thus cultivate in the students the interest by the subject. and as a
result, an improvement of oral production. However, with the help of teachers and the
employment of new strategies according to what is required (see tables 3 and 4), the
students' vision may change.
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CHAPTER IV

PROPOSAL

4.1 Proposal title

iHELLO ENGLISH! A DIDACTIC GUIDE TO IMPROVE ORAL PRODUCTION

Introduction
This is a didactic guide aimed at improving the oral production of the English
language, the guide is directed to students of 8th grade BGE, ages ranging from 11 to
13 years. In this guide are activities of different kinds, that go consecutively, from
basic activities to fill in the blanks to presentation of topics in front of the class, to
minimize the anxiety that students feel when speaking.

The guide consists of three units, which include different topics focused on the daily
living, this way to attract students' attention and to be motivated to learn the language,
but above all to encourage the confidence to speak in the second language.

Unit 1 contains activities based on songs, to generate a good level of confidence in
students. Unit 2 is based on creating presentations of topics related to everyday life,
thus losing the fear of speaking in class or in front of classmates. Unit 3 is a
combination of the previous units, students will be able to create content to present in
class, will also perform role play activities and eventually show security and fluency
when speaking in English.

Justification
Within the research of this undergraduate work, it was observed that there are affective
factors, anxiety and confidence, which harm students in the process of learning the
foreign language. The reasons why this guide was designed focuses on the anxiety and
confidence that exists in students when speaking in English. Students are the center of
education, playing the most important role in this process, learning. Therefore, it is
necessary to minimize the negative effects of anxiety and develop confidence so that
there is a good learning outcome.

This guide is intended to help students develop and improve the oral production of the
foreign language in the classroom, with easy, dynamic and strategic activities, which
takes a consecutive order so that the student can finally lose the fear of speaking and
doing it naturally in front of the class and in front of the classmates.
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Objectives

e Design a didactic guide to encourage English language learning in 8th grade
BGE students, based on methodological strategies for the minimization of
affective factors and the development of oral production.

e Apply productive and viable activities to improve oral production of the
foreign language in the classroom.

e Justify the use of methods and strategies that benefit students in minimizing
affective factors in oral English language production.

Authorship
The guide was developed by English Major 8th semester students in 2019, with the
assistance of Professor Marcia Mantilla in the subject of Thesis Work 11, the activities
of the guide are based on methods and strategies for developing oral production. The
design illustration was made with images available on the internet.

4.1.1 Characteristics

e The following work is a didactic guide to improve oral production through some
activities in class.

e This guide is directed to students in the 8th grade of Basic General Education, ages
between 11 to 13 years old, to improve English language skills.

e The guide will help improve the proficiency of oral production in students, with
respect to EFL, the use of new activities will encourage students to produce orality
successfully.

e Each of the activities of the guide is based on methodologies and strategies to
improve oral production in the classroom, such as Communicative Language
Teaching, Competency — Based Language Teaching, Task — Based Language
Teaching, Cooperative Language Learning, The Natural Approach, Community
Language Learning, Suggestopedia.

e The guide is focused on enhancing the ability to speak, however, the activities
within the guide can serve as the help of other branches of the foreign language
such as grammar, listening, reading and writing.

e According to the analyses of the results obtained from the student surveys, it is
necessary to implement creative activities and develop them in the class to promote
confidence and in this way also minimize anxiety.

4.1.2 Contents

The guide contains 3 units, which present a sequence to achieve what is required,
improve oral production in students, start with basic activities to complete and repeat, and
then students may be able to create and speak in front of the class.
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Unit 1: Sing freely and show your feelings

In this unit students will develop activities based on three songs, creating a level of
confidence within the classroom while singing the songs and performing the
assigned activities (see annex 1 — proposal socialization).

Unit 2: Creating my successful presentations

In this unit students will develop step by step the idea of making a presentation of
a topic in front of the class or with a group of classmates, so they may lose the fear
of speaking. First, the teacher will give tips to have a successful presentation with
this, students will be able to develop their presentation.

Unit 3: Creative and funny use of role-playing to develop oral production

In this unit students will be exposed to new activities where they can demonstrate
their potential to dramatize or interpret the voice of a character with whom they
feel identified, the activities within this unit try to lead the student to have fluency
in the foreign language and finally enhance oral production.

36



o4 APl W
A DIDACTIC GUIDETO

IMPROVE ORAL
PRODUCTION

The puide was developad by Englich Magor 8th semestar students m 2019, with the asmistance of Professor Marcaa Mantilla 1n the subject of Thesis Work I1 the activities
of the zuide are basad on methods and stratemes for developing oral production The desizn illustration was made with imapes avaslable on the mtemest



b

N

UNIT I

SING FREELY AND
SHOW YOUR FEELINGS

JBEYOND THE SONG!

“/J  UNIT OBJECTIVE
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Sharing our feelings to feel better

MATERIALS
* Song
* Song lyrics
* Magazines / newspapers
* Cardboard
* Scissors
* Glue

Time required:

~

1, Vocabulary Review
2. Teacher reads lyrics oloud while students listen carefully.
3. Students bisten to the song twice
4. Pronunciation Proctice.
5. Piay and sing the song.
6. Oral Guide Practice: What are your feelings?
6.1 Students make My Feelings coltage.
6.2 Students share the collage with another classmates,

6.3 Students share the colloge with the hole class.
7. Teacher elicit conclusions from students.

L et
——




=\ I Listen to the song and practice the pronunciation. QJ:]
>

"Feeling Good” - Nina Simone
And I i
Birds flying high, you know how | fee! o foeteg good.
Sun in the sky, you know how | feel Dragon fly out in the Sun
Breeze driftin’ on by, you know how | feel You know what | mean, don't you know
Butterflies all havin' fun, you know what

It's @ new down | mean
it's a new doy Sleep in peace when day Is done

It's o new life That's what | mean

And this old world f
Fish in the seq, you know how | feel Sk dirisrimien
River running free, you know how I feel ‘Formr
ﬂaswnonmem yau know how | feel
S mmmmmmm:

pme: (noun) a tafl tree with joeg, thin leaves

GLOSSARY P e e

blossom: (roun) @ small fiower, or the small
flowers on a trew or plant

bofd: (odjective) strong in color or shape.
breeze: froun) a gentle wind

scent: [moun) o mice smel,
shine: Ivrrb} ta maﬁr bnyﬁf nohl

down. [noun) the early morning when Rght
first oppears in the sky.

drift: (werb) to be moved slowly sumewbere
by wind or water.

ﬂl o




Materials:

* Song

* Song lyrics
*  Flash cards

Time required:

i = = = =g D

PRACTICE TASK

e—— Y

Talking care of our hearts

|

Vocabulary revlew
Teachers reads lyrics aloud while students isten carefully
Students listen to the song twice
Students pronunciotion proctice
Ploy and sing the song
Guided oral proctice: How do you feel now?
4 Rale playing
7.1. Divide students into groups of four
7.2. Assign classroom situation 1o role-playing
Feeling sod about low grodes.
Feeling depressed about bullying.
Feeling onxious about teacher s correction.
Feeling angry/ sad about family problems.
Feeling sick and unable to participate.
Feeling disoppointed after a breakup.
Feeling regret an arqument with classmote/ friend,
7.3 Students identify woys 1o deal with situations like those roleplo-

A NN

~

Teacher’s conclusions.

]

——




PRACTICE Jn

Listen to the song and practice the pronunciation
f "God Only Knows" - For king and country

Wide awake while the world is sound asleepin® But there's 0 kind of love thot God only knows
Too efraid of what might show up while you're dreamin’

Nobody, nobody, nabody sees you There's o kind of love thot
Nobody, nobody would believe you There's a kind of love

Every day you try to pick up all the pieces There's a kind of love that

the memaries, they somehow never leave you

[ Nobody, nobody, nobody sees you

Nobody, nobody would believe you

- God oniy knaws what you ve been through
WWWMWWM

g

Hut there's o kind of Jove that God only knows God only knows what you've been through
‘God only knows what they soy about you
There's o kind of fove that God only knows the real you

There’s a kind of love There's o kind of love that God only knows
You keep a cover over every singlé secret God only knows what you've been through
So afroid that if sameane saw they would leave, Gad only knows what they say ahout you
God only knows the real you
MM‘WWOIMMMMM

God only knows what you've been through There's a kind of love thot '
God only knows what they say obout you There's a kind of love

 God only knows how it's killing you mww«vmmu
MM&GWdMMWWM




GLOSSARY

afroéd: [adective) feeling fear or feeling worry
obout the possible results of o particwor situa-
tion.

kind' (nown) a group with similar characteris
tics. or G particufor type.

nobody: [pronoun) not anyone; no person

through: (preposition) from one end oy side of
something to the other.

wide: [adiective] hawng a larger distance fraom
ane side Lo the other than is usual or expected

ASSIGN CLASSROOM SITUATION TO RO-
LE-PLAYING (FLASH CARDS)

Feeling sick and unable to porticipate

Feeling regret on argument
with dassmate/ friend

Feeling anvious ahout teacher's | Feeling disappointed after o
correction, beeakup.

!

Feeling depressed about

Feeling angry/ sad about family
. bulrxmg. p

Feeling sad obout low grodes.
o




Losing the fear to speak in front of

A the class.
¢
T
Materials:
l * Song
e Song lyrics
' e Paper
' Time required:
T
Y

PRACTICE TASK

——— S
1. Vocabulary review
2, Teacher reads lyrics aloud while students fisten carefully
3. Students listen to.the song twice
4. Pronunciation practice
5. Ploy and sing the song
6. Guided oral practice: Whot ace the feors thot control me?
6.1 Palr work

Both students write four sentences about your fears, They take turn
shoring their sentences and feelings about the previous tasks. Students
build sentences like this:

“I felt fanxiety, sadness, shome, fear) to {speak in frant of the closs,
speak with my teacher, speak with my clossmotes, orol exams, presento-
UONS) BECOUSE ..o coicsscsicsiirasssiisiicsiisinasnanns AN the fears thot once
controVled me, Can’t get to me at ol

7. Teacher provides feedback to some individuol students




QJ@‘ Listen to the song

€ The snow glows white on the
mountain tonight
Not a footprint to be seen
A kingdom of isolation
And it looks Iike I'm the gueen

The wind #s howling ke this
swirfing storm Inside
Couldn't keep it in, heoven
knows | tried!

Daon't let them in, don't let

GLOSSARY

bothered: (odjective) if you are bothered
about soamething, it is important o you and
you are warried about it

[fear. (nown) @ strong emotion toused by
@reat worry obout something Jongerous,
painful, or unknown that s happening or
might happen

Qlow: (ver) to shine with 0 continuaus ight

Practice

and practice the pronunciation.

I don't care
What they're going to say
Let the storm rage on
The cold never bathered me an-

yway!
./s It’s funny how saime distonce
Makes everything seem small
And the fears thot once controlied
me

Can‘t get to me at all!
It's time to see whot | can do
To test the limits and break throu-

Let it go, let it go
Tam one with the wind and sky
Let it go, let it go
uwmmm?v -

| :.,"i e |

heaven: (noun) a situation that gives you
great pleosure

hold: {verh) to toke and keep samething in
your hand or ormu

howt: fverb) to make o lang, Mah, crying
sownd, ke that of o dog

Lsolotivn: (poun) the condition of being alone,
=specially when this makes you feel unhappy

rise: fverb) 1o mowe up

sow: [moun) the part of o person that is not his
ar her body

starm: {noan) a strong expression of feeling
swirt: fwerd) 1o move quickly with a rwisting
circular movement, or to couse something 1o
move this woy

%

Heve | stond
And here I' stay
Let the storm rage on!
My power flurrles through the air
into the ground

My soulls spiraling In frozen frac-
tals all around
And one thought crystallizes like an
iy biast
The past is in the past! S{
Let & go, let it go

I'm never going back
And 1'll rise like the break of dawn




UNIT 2

CREATING MY SUCCESSFUL
PRESENTATIONS

ISHOWING ME TO THE CLASS!

UNIT OBJECTIVE

To minimize students’ anxiety while doing presentations

¢




< - - - - D

1 Vocabelary Review

2 Vocabulary proctice

and enjoyable.
Material required:
Computer
Projector
Cardboard
Markers
Pictures (family, friends, pets)
Worksheet
Teacher’s slides
Teacher’s poster

Time required:

PRACTICE TASK

1.1 Teocher reads the words with their corresponding meaning while students listen carefully.

2:1 Students Internaiize the new vocabulary.

3 Teacher presentation

4 Do's:
a)  Orgenize your information.

3.1 Teocher shows the tips {do's and don'ts) to do o power point and o cordboard presentation.

b)) Cotch your audience's attention with an intevesting topic.

¢}  include important points only,

d)  Follow o similar design in all shides: the same heoder, colors, bockground, the fonts, and the format.

e}  Use oreadable font {size not less than 30).
b Wirite black-colored fetters on o white background, or bright yellow on black or dark blue give the best result
g} Write no more than 4-8 lines per siide.

h)  Use pictures, imoges, with o title, a short, clear coption.
i) Remember you have 3 minutes to present the topic

S

Don'ts:

o) Do not include too much information b) Da not read your peesentatton.
6. Orol Guided Proctice
6.1 Students complete the pattern according to the topic:

a) introducing myself b)

The most tmportant person in my life

c)  Describing a typicol doy d] My favonte spot at home
7 Students design the power point presentations or cordboards.

8. Teocher’s feedback.

Making our presentation fun, engaging,

¥




INTRODUCING MYSELF

4

KAREN TRUJILLO

SPORTS

Football
Basketball
Cycling
Running

SUBJECTS

English
Physical education
Sclence

* Good morning/ofternoon teacher and closs-

mates.

* My name is Karen.

* My lost name is Trujillo.

* fam 21 years old.

* | was born in Quito.

* [live in Jbarra,

[ have 3 brother(s) and 2 sister(s).
* My favorite subject is English,

GLOSSARY

chassmare; (nown) sameone who (s m the same
chass ax you at schooy.

cycling: (noun) the sport of riding o bicycie

habby. (nown) on activity That yeu do for pleasise
when you are not working.

R N
“HOBBY~

A1

'e

. -
.

Histary
Math
Music
Literature

HOBBXES

-Reoding books

-Playing computer games
Surfing the Internet

-Listening to music

-Chatting with best friends

iast name: fnoun) your fomily name.
ruaning’ fmoun) the activity of govng somewihwre
Quickiy on foat, as a sport or for pleasure
subject: fnoun) an arew of knowledge thot i
studied in schaol, cofegr, oF Wity

physicol educortion. (moun) classes ot school in
wivch children do exercise ond leorn to ploy
wport, or the area of study reloting to such clas
ses

I}



M

THE MOST IMPORTANT PERSON IN

MY LIFE

The most important person in my life is my mother. She is @ mutitasking woman. She shares everything with me
like a friend and heips me o fot with my homework. She is unique, beautful, ond awesome. She prepares o deficious
breakfost and lunch every doy. Also, she teoches me discipline, punctuality, and respect, She is the only person who
is with me in both the good and the bod sitvetions ond overoll she is o great inspiration in my Nfe. | fove her 5o much,

GLOSSARY

a lot: (noun) o large amownt or number af peopie
ov things.

ount: (noun) the sister of someone s father ar mo-
ther:

owesome: [odjective) cousing feelngs of greot
OdmirGlion, respect, ov feor

both: (determiner] two peapie or things together.
tvove: fudlective) ing no fear of dange or
AMcult things

breakfast: (nown) @ mea! eaten in the morming as
the flrst meol of the doy.

brother: (noun} a man ar boy with the some pe
rents @3 another person,

cousin: (noun) a member of o group of peaple
with similar ariging.

ADJTECTIVES

-unique
-beautiful
-owesome
-brove
-successful
-friendly
kind
‘responsive
-positive

clever; fodiective) hoving or showing the ability to
learn and understond things quickly and casiy.
[riendly: fadjecttve) having an attitude or aching

i a way that shows that you fike people and
wont them to ke and tnist you

great: (odyechve) iovge i amount, uize, or degree.
grandfother. (nown) the fother of o person’s mo-
ther or father

grandmother: fnoun) the mother of o person’s
Jother or mother.

help: (verty) ta make it possibie or casier for so-
meone 1o do something.

humility. (nown) the guolty af being humd
nd: fadjective) generous, helpfuf, and thinking
obout other people's feelings,

kindness: {noun) the quality of being kind

We. (noun) the period between birth and deoth.
lunch; (nown) @ meal that is eaten in the middle
of the day.

NOUNS

-discipline
-punctuality
-respect
-honesty
eomwork
-persistence
humility
-kindness

punctuohty: (noun] the foct of arrsing on tres
responsive : [odpective) saying or dovng some
thing @ a reaction 1o something or someone.
sister: {moun) o girf or woman who has the
same parents @s anathes persan.

shove: (verb] to have or use something ot the
same Mme as sameane ¢ise

s0 much: (idiom) an amount that you do not
know or state exoctly

surcesshul (odjective) achiewng the resuity
wanted or hoped for.

teach: (verb) 1o give someone knowledge or to

trein someone.

teamwovk: (noun) the octivity of working toge- )Y
ther as o tram

uncle: {noun) the brother of someone’s mother
or fother
waman: {nounj an adult female human being




DESCRIBING A TYPICAL DAY

First, | wake up at 5:30 am every morning. Second, | tum off the alarm and get up, Third, | like to have
o shower before having breakfost. | usually have breakfost breod with cheese and a cup of coffee. It is
important to brush my teeth. After that, | get dressed, make the bed and go to high schoo! | finish elas-
ses at 13:00 pm, Then, | go back home 1o have funch at 13:30 pm. | always wash the dishes. | rest for
one hour and do my homework, Next, | have dinner at 7:00 pen, Finally, at night | brush my teeth and

CONNECTORS | ADVERBS OF
A FREQUENCY

-First
-Second
-Third
-After thot
-Then

FOOD AND
DRINKS

alwoys rice
-usually
-often
-Sometimes
-never

~cheese
-bread

-apple

-Next
-Finally

GLOSSARY

after: foomuncnon) at a e that is fater than
another event.

vhwoys: (odverd) every time or ol the time.
oppie: (noun) @ round frult with firm, white flesh
ond a green, red, or pelfow skin

Bed: (noun) o lorge plece of fuenilvre with o flot
swfoce that a person con Ne on to skeep or rest
before: (preposition) of or during a time eorler
than (the thing mennioned)

breod: (nouvn) o basic food made from flout woter,
ond yeast mised together and boked.

breckfast: (nown) @ meal eaten m the moming as
the first meal of the duy

brush: (verb) to cleon something ov make some-
thing smooth with o brush

cheese: (noun) a type of s0id food made from
mife.

coffer: (noun) o dark brawn, sghtly Stter drink
that is uswally served hot, esp. in the morming
d0: (werd) to oCT Or foke actipn

dish: fmoun) 0 round, fiat container with o roised
edge, wsed for serving or holding food.

finally. fadverd) used especraliy at the beginning
of o sentence to introcuce the jast point oy idea.
finish: (ver) the end of o roce, ar the last part
of samething

first: fording) mumber ] i or ot the beginmng fof
a senes of events).

qutd d. {phrasal verd)
waoaring ol your lsuni clothes

g clothes, or

third: { ) coming fi

] ! iy ofter the
second and before all others.
twen off- (phrusal verb) to stop working by
switching & off.

-k

et wp. (phrusal vertr) to stand wp.
go: {verb) to travel or move to another place.

go back: {phrasa! vert) to retum

have: (verb) to own or possess something.

have kunch (verts) a meal that is caten In the
middie of the doy.

moke the bed, (ifiom) to put sheets ond tovers on

@ bed so that sameone con sieep in it

mever: fadverty) not at any time, or not an any

occesion

often: (adverh) mony times

rest; (vevb) to stop doing o particular octwty,

rice: (moun) the small brown or white seeds

produced by a gross plont thot ave o major food 21
SOUNCE M Mary countries

second: fodverb) after the first and before any

others.

tometimaes: faduerh) on some occacans St not
olways or aften

take @ shower: (idiom) to wash yourself by using
o shower.

teeth: (nown) plural of tooth.

then: [adverd) next ar after that

wswaly: fadverh) i the woy that most often ha-
ppens.

woke up: [phrasal vert) 1o come bock to cons-
cousness after baing asleep.

wish: (verb) to dean something wsing water



Al

MY FAVORITE SPOT AT HOME

My favorite spot in my hame Is my bedroom. It is blg and has everything / want. The walls in my room

are yellow and white. When | am In my room | con feel freedom and colm because it is my own spoce. My
room is atways clean and organized. My bed is comfortable. it has many pictures of my friends and other
interesting places. My room is the place where | do my homework and ! can listen to my favorite music.

PARTS OF
THE HOUSE

-bedroom
-Iving room
-dining room
-bathroom
-kitchen
study
garden

GLOSSARY

spot: (noun) o partukr ploce.

home: (noun) the house or apartment where you
Nve, especialy with your firemiy,

bedroon:. (nown) o room with o bed or beds for
sleeping

everything: {prancun] ol things,

want: (verb| to need something

wall: (noun) o vertical structire thar divides or
encloses something.

roam. (noun) an area within o buliding that has its
own wals, fioor, celling, and door

feel: (verb) to experience something physica! or
emativeol,

freedom: (noan) the condition ar right of being
abie or ollowed to co, say, think, whotever you
want o

colm: jodjective) peacefuld, guiet, amnd withowt
waorry,

awn: [odjective) belonging to or done by a porti-
cular person or thing,

aiwoys: ([adverd) every time or ol the time.
cfeon. (verb) to remove dirt from something.

arganaed, (adyectve) abie to pian things carefu-
Uy and keep things neat.
comfoartoble: (comfortable) producing a relang
feefing of physical camfart
pictwre; (moun) @ drawing, poinTing, or photogro
ph

Q- (odjective) holding one’s 1.
place: (moun) an area, town or Balting
where' (conjunchion) ta, at, or im whar place.
do: (ver} to perform, Tuke povt in, of ochieve
something,
lwing room® {noum) the raom in @ house or apart-
ment where people sit or relox togethes.
dining roam: (noum) @ roosm in wisich meals are
eaten,

ADJECTIVES

-favorite
-big
ellow
-white
~calm
~clean
comforta-
ble
orqonized

bathroom: (noun) o roam with o todet i it
Wtchen: (noun) a roam where food 15 prepared
and cooked,

study: (nown) o room, especally in o house, used
for guiet wark such as ading or writiog.

M

govden, (nown) @ plece of \and, usuoly neor @
hovne, winre flowers and other plants ove grown




INT RODUCING MYSELF
SPORTS

-Football

-Ba.fkcth ball
~Cycl
P ng
~Volleyball

SUBJECTS

» Good morming/ofternoon teacher and classmates.
* My name is
* My last nome is
*lam years oid.
| was born in

o/ lvein modmg books

* lhave____ brother{s} and ___ sisterfs]. -Playing computer games
* My favorite subject is -Surfing the internet

* My hobby is -Listening to music

* My favorite sport s -Chatting with best friends

THE MOST IMPORTANT PERSON IN
MY LIFE

The most important person inmy lifelsmy . Sheiso woinon. She shares everything
with me like a friend and helps me a lot with my homework. She is > , and . She pre-
pares a delicious breakfast and funch every doy. Also, she teaches me L and

sheameonlypersanwhauwnhmembof»lhegoadundmbadmuaumsmdommm
Is a great in my life. 1 love her so much




DESCRIBING A TYPICAL DAY

First, | at____am every moming, Second, | the alarm &
and , Third,  like to have a shawer before having breakfast. | , 9
wswatly _ breadwith__ andocupof___ .1t
is importont to my teeth. After that, |
to high school | closses at 13:00 pm. Then, |
home to ot pm. | always the dishes. |
for one hour and do my homework. Next, at pm. Fina-
Wy, at might / and 3

CONINECTORS | ADVERRS OF
FREQUENCY

~First -alwoys
-Second -usually
~Third -often
-After that -sometimes
~Then -never
-Next
-Finally

MY FAVORITE SPOT AT HOME

My fovorite spot in my home is my Ltk and has everything | want. The walls in
my room ore - When 1 am in my room | can feel ond because it is
my own space. My room is olways and .Mybedis - It has many pictures
of my and other interesting places. My room is the ploce where | do my homework ond | can

PARTS OF ADJECTIVES
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Rehears

ing to keep control and
knowledge

Material required:

Teacher’s
Teacher’s

Projector

Time required:

power point presentation
cardboard

Computer

Worksheets

PRACTICE TASK

—

e

L
11

2
4.
tation,
5
b.

7

ning while students listen carefully.

3. Teacher presentation

———— —
T ~

feccher recds the words with their corresponding mea-,
Tips to do a successful presentation

Teacher shows a power point and a cordboard presen-

Oval Guided Proctice
Student’s presentation (power point or cardboard) oc-
cording to the topics.

Teacher’s feedback







Rl

GLOSSARY

audhence: (naun) the group of people together
i ane ploce to watch or Safen to o play, fim,
someone speaking.

best; (adpectives of the highest quaity, or being
the most saitable, pieosing, or effective type of
thing or person

body. [noun) the whale physical structure that
Joemns o persan or animal,

breathe: {verb] to move ol into and our of the
lungs.

consider; (verb] to spend time thinking about
a possibiity or making o declslon,

effectively: (odverb) in a way that i successfidl
ond achieves what you want

enjoy. (verd) to get pleasure from something,

O C R SR, Y -

favorite, (odiective) best Med or most eénjoped.
L focus on: (phrnsal wvt] to give @ Jat of artention to
one particulor person, skbiect, or thing

impev tont: (adjective) mecessary or of great value.
introduce: (verb) to put something info use, opevo:
bon, or a ploce for the first time.

keep: [verty) to hove or continue 10 hove I your
possession.

like: (verd) to enjoy or opprove of sumething or
someane,

moment. (noun) a vary short period of time
myself: fpronoun] wsed when the subject of the verls
15 V" and the object i the same persan.

need: (noun) the things yow must hove for o sonis-

Sfoctary Kfe

redax: fverb) o become or couse someone to beco-
me calm and comfortable, and not wovried or nes-
wOus, OV 20 Become Or couse a musche o the body 1o}
become fess ight.

remember; fverb) 1o be oble to bring bock o plece
af iformanon (ato your mind, or 1o keep @ pece of
Iinformation i your memory

share: {wert) 2o have or use something at the same
time as comeone olse,

show: (verb) to moke it possite for something to be;
seen.

sifeshow: (noun) @ smal show ar event & addition
1o the mofn entertainment

smile: fverd) to make o happy or friendly expression
I which the cormers of yowr mouth curve up.

spelt fverb) to form @ ward or words with the
letters in the correct arder.

spend: fverb) 1o use time Soing something or
boing somewhere.

strongly: (odverb) very much or in o very serious

woy,

typical fod)ectvej showing oV the charactesnsiics
thet you would wsually cxpect from o povticelor
group of things

wsundy: [oaverd) in the way that moit often

happens.

vaice: {noun) the sounds that are made when
peuple speok or sy,

weekend: (noun) Saturday and Sundoy, the part
of the week in which do not go to wark

My presentation day

Material required:
*  Rubric

* Colored pencils
* Computer

*  Projector

¢ Video

Time required:

120) (ulallies




PRACTICE TASK
pe———

e \

Vocabulary review

Teacher explains the ceiterfa to present the topic,

Teacher exploins what the rubric Is.

Teacher gives the students the rubric.

Students personalize the rubric provided by the teocher

Students divided into groups of five.

Student’s presentation

Students develop confidence with classmates while presenting the

topic for them.

6.
7.

Ovpl Guided Proctice
Video presentation hitps://www.youtube.com/watch de=PHCBOO-

quIIM

Students show something representative, such as photograph or pet

to feel confident during the oral presentation.

81
82
83
9.

Individual presentation in front of the class,
Students choose two questions to the presenter.
Students answer the questions of clossmates
Teacher elicits conclusions from students.

INTRODUCE MYSELF

Excuse me what's your name 7
My name s Jane
Whots your first last name?
My fiest last name is Smith
How do you spell Smith?
Its S-m-i-t-h
Where are pou from?
I'm from Conado
What s your telephone nurmber?

It's 555-668-877




THE MOST IMPORTANT
PERSON IN MY LIFE

1.-Why do you considler_

s the

mast importont pecson for you®

2.-She/he (s the most impor-
tant person in my life becau-

1-What ore the Dest moments you re-
member with that person?

2. remember when

MY FAVORITE

SPOT AT HOME

1-Why is that your favavite spot/

2.0t's my favorite spol because

1.-Who do you Kke to share that spot with?

2. prefer to shore my favorite spot

with

because

NAME: NAME;
TEACHER: CiAss
5 4 3 2 1 SCORE
Comfort ) —_— ;
Redawed, easy Generafly comfor- | Somewhat comfar- | Generally uncomfor- | Completely uncom-
presentotion with | foble appearance, | toble appearance, | [toBl, difficufty with | fortabie, fock af flow
minimal hesitotion. | occasional hesitn- | some fesitation 10w of presentotion, | to presentation,
tiov. Jrequenat hesiration
fi mm but recovers quic- | noted, snffhody | ge, frequent mis- | ness are obuious,
kly. language. takes. multiple mistakes
CONNECHION | froquent ye con- | consitent eve | Some ape contac, | Wil e con reodig
tact, reodily enga- | contoct, uses notes | dependent on toct, frequently rotes without
ges oudronce infrequentiy. notes. using notes. CONIECt or conned
with audience
Clanty S 'T——| T’ T—] || N— E——
Chevy, easy to Occasionofly Audlence must put | Unclear, difficutt to | Loses audience’s
understond. difficult to unders- | forth effoet to fisten, 3 attontion due o lock
tond. poor pronuncigtion. of clarfty.
—Votume :
Eosy to heor, Overoff appropriote, | Generafly sudibie. | Dificult to heoy, Generally inoudi-
doesn't overpower | some sentences trail | aften hard 1o hear. | poarly positioned | bie, nat using audia
nudlo eguipment, | off ar ane havd to oudio equipment, | EQuipment.
heor.

Total




GLOSSARY

clovity: {nown) the quality of baing ciear ond easy
to understand.
equipment. (noun) the set of necessavy tools,
clothing, ete. for @ particwlar purpose
hesitation. (moun) the act of pousing before

appearance. (noun) the way a person or thing
looks to other peaple

comfort: (noun) a pleasant feeling of being re-
laxed and free from poin.

confidgence: (nown) the quaity of being cortain of
your abilities or of having trus? in peopie, plons,
or the futwre,

comnection’ (moun) the state of being related o
someane or something else

“ E@ Ed

downg something, especiolly because you are
nervawus or not certain

lack: {verd) to not have or not heve enough of
something that s peeded or wanted

mistoke; (nown] on achion, decesion, or fudgment
thot produces an umntad or unstertional
result.

poar: {odpective)

rubric: (roun) 0 seT of instructions, especially
0n an exom poper, uswally printed in a different
stvle ov color

NAME: NAME:
TEACHER: CLASS
Items 5 4 3 2 1 SCORE
Rekeved, easy Geaerally comforte- | Samewhat comfor | Generally uncom- | Completely uncom
Comf ort prusantotion with ble oppeovance, oc- | table appearance, Jortotle, difficutty | fortable, fock of flow
minima) hesitanian, | casionof hesddalion. | some hesitation with flow of presen- | to presentation,
toton frequent hositation
Fase of movement, | Occasional mestokes | Some tension noted, | Tense body langua- | TERSIR0 ond nervous
minimal tension. but recovers quicidy. | A0 body language. | ge, frequent mvs- | ™SS B abwios,
Confidence takes multiple mistakes
frequent eye con- | Consistent eye Some eye contoct, Minimal eye con- |Generally reading
Connection toct, reodily engoges | comtoct, uses rotes | dependent on notes. | toct, frequently  Jffom notes without
oudience. infrequently using notes. ey contoct ar connect
ton with cudience.
. Cheor, easy to Occasionally dif Autience must put | Unclear, digiiculr toses oudience’s an
Clarity tndorstond cutt to understand. | forth affort to fisten, | to understand. tention due to fock
LOOF Pronunciation. of dority.
Volume Eavy to heav, Overall appropria: | Generaly audible, | Difficut ta hea, | Genevally inouditie,
doesn't overpower | 1€, some sentences | often hord to hege. | poorly positioned | not using oudio
audio equipment, o off ov ove havd audio equipmene, | Equipment.
o hear.
Total




CREATIVE AND FUNNY
USE OF ROLE-PLAYING

TO DEVELOP ORAL
PRODUCTION

IA BI& CHARACTER EXISTS BEHIND YOU!

UNIT OBJECTIVE

To improve the level of confidence through
role- playing

n
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Acting out our favorite character.

Material required:

Puppets
Cloth

Cardboard box

Video /audio: Brave story.
Script

Computer

Speakers

Projector

Worksheet

PRACTICE TASK

—

1 Vocobulary Review.
1.1 Teacher shares the glossary about the script
2 Teacher reads the script aloud whife students isten carefully.
3 Students watch and listen to the video twice.
htrps-//youtu. be/TI1SBIAUMNGA
Students filling the gaps in the worksheet about the script.
e Pronunciation Prochce.
6. Oral Guide Practice:
6.1 Teacher groups and assigns the roles to each student.
6.2 Students practice their own character.
6.3 Students practice the dialogue from the script to present a role
play through puppets.
7. Students present the scene.
8 Teacher elicits conclusions from students

\ R

—



SCRIPT

TP OH, wee lamb

Queen F donce with our lows, only the

first born may compete for the hand of the fair moiden.

Queen Clinor; Archers! To you mark!

Feast vour eyes!

arrow find its target

-Public: ooooooh! 4 E E
Queer ¥ . what ore you go. ng

-Queen Elinor: | bet he wishes he was tossing cobers - 2 Merid
: Queen Elinor: Meridai

top bridges

-Queen Eiinor: Merida! Stop this!

Queen Elnor: Don't you dore lose another

urrow!

Queen Elinor: Merida! | forbic

Shooting: (nown) the act af iring o gun

he:
GL OSSA R y :vaatw :"::.:?Luv:‘mu, thin prece of wood

bent inta a curve by o piece af string
feost. (noun) o special meal with very

maiden: (nown] @ gl or @ young woman @ood food or o lorge meai for many
archer: (noun) a person who shoots orrows people.

from o bow for sport or 05 0 weapon Joetid: [verb) to refuse to alow some-
tossing: {verh) to throw something carsless- thing, especioly officioly, or to prevent
" o povticudor plon of action by moking it
cabwrs: (moun) @ I0ng, héavy Wooden pole Impossitle

that i thrown as o test of strength in trods-
rfonal Spavts compenimons in Scotkand.
locks: (nown) a small group of hairs




| CABERS | FORBID |
Fl the gaps with - ‘

-Quesn Finor In acenodance with our \aws, anly the fivst darn may

compete for the hand of the falr
I

Queen Enor. 2 !'To yow mavk!

Mg Fergux ape! 3 ! du your murta!
Quesn Finor and may the lucky aveow flad its rarget
Ky Fergus Get an with It

-Pubiic: ooooooh!

-Queen Eiinar. | bet he wishes he was 4
5

Yy Fergus. o \ong tow Seidpes
YOOO00!

someone from publie: 1 got !
Queen Einor: Gooa arm!

Ving Ferguy: and 3

i = = = =g D

King Jwrguy. What

Queen FVane ON, wee lamd

MAIDEN (oi ARROW |SHOOTING | TOSSING

King Rergus: Of, COME ON) SHOOT S0V

Same fraum putrls pRir

yes

WA WRIT rhat s it grond now ('t it

T and (' &

Gueen Ebnor: what ore you doing

ween Efnor; Merida!

“Qween inor Menda! Stop this)

5 for my swn

Gueen Elnor: Don't you dare lase onother 9,

Queen E¥nor: Meride! | 10

Material required:

Computer

Speakers

Worksheet

Video /audio: Inside out story.
Script

Projector

Time required:

wl

Role-playing "Inside out” scenes



PRACTICE TASK \
W == iy

P

Vocobulary Review.
Students watch and iisten to the video.
ttos//www.youtube.com/wotch v=-fNXZQTyLTU&feoture=share

Teacher reods the script aloud while students listen carefully.

Students choose the charocter they want to roleplay.

Students complete the crossword from the vocabulary.

Oval Guide Practice:

Teacher groups and gives the roles to éach student.

Students proctice the chosen character.

Students practice the scene from the script to make the dubbing of
their charocters.
6.4  Students role play their charocters (dubbing) in a determined time.
7 Students write down situarions which make them feel ongry, sad,
scared, disgusted, happy.
8 Teocher elicit conciusions from students.

INSIDE OUT SCRIPT

The main characters




- That is terrible wait! Somebody is walking forward us Yes! let’s
cross the street ohhh! Its mom discovered us!

What we do the bag?
- Riley needs central thoughts That’s moving on

Sadness sadness! Come on sadness! where are you? Well! Ckay if
| were sadness, where | would be? Auchhhhh! Everything is awful and
my legs don’t work and | have to drag me while | touch them all

No! Nol it’s Mom again we do?

This is crazy! she shouldn’t run away

Let’s get this idea out of her head

Sodness sodness!

Happiness

Wait sadness

Please let me go! Are better without me

Come back

Well, she said that his husband went flying by an elephant . Was
she with someone?

Yes! she is there

Eyyyy Come back here! Forget this Jake! this is nuberia

That sadness just | am made things worse

Wuit sadness! we must do that come back her

something's stuck

Great!

What do you mean blocked?

And now what?

No no no! What is that? How do she stop? | know it

If she gets scared that’ll help her change her mind

Shinyl

Nothing works

Let me see what's up!

Welll you broke it

No no no! | did not break it

Do not touch that move Guys we cannot make Riley feel
anything
- What did we?

Hey! Look at me whot have you said before, it was serious?




INSIDE OUT VOCABULARY

DOWN

1.- Leave or escape from a place, penson, or situation of danger.
3.« Thrawn into or begin in o state of fear, fright, or panic.

5.- An idea or opinion produced by thinking, or occwrring sudden-
fy in the mind.

8.-0f poorer quality or lower standard: less good or desirable,
more N or unhappy.

10.-Pull (someone or something) olong forcefully, roughly, or
with difficufty.

ACROSS

2.- Is a sense of well-being, joy,or cantentment. When people are
successfui, or safe, or lucky, they feel happiness

4.-Separate or couse to separate into pieces os o result of o blow,
shock, or stroin.

6.- Used to emphasize the extent of samething, especially some-
thing unpleasant or negative.

7.« Make peogress; develop in @ particular manner or dicection
9.- Handle in order to mamipuiate, alter, or atherwise affect, es-
pecially in an odverse way

11.- Extremely or distressingly bod or serious.

WHAT MAKES YOU FEEL?

A “N

Kl
DiSGUSTED
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Material required:
Flash cards
Puzzles
Whiteboard
Markers

Pens
Notebooks

Time required

PRACTICE TASK

et |

When I grow up, I want to be

Role-play character card

Role play dialogue copies

——

Teacher divides students into groups of four.

Teacher provides students a puzzie about a profession.
Vocobulary review.

Teacher uses flash cards to rewiew vocabulory about professions.
Guided oral practice: What do you want to be in the future?
Students take turns sharing their answers

Polr work

Teacher asks students to work in pairs

Both students tolk about their aspirations for the future. \
Teacher pravides students a role-ploy character card.

“Porty Guests” Teacher assigns students’ situations to role-play.

.5  Students will role play being at a party with assigned character name:
and job titles. Severol role-ploy parties occur in the classroom ot the some
time.

5.6 Party Quests must introduce themseives and ask one another about
thelr jobs.

& Teacher provides students a pattern fo create a dialogue.

6.1 Students bulld o dialogue using phrases from de Smali-Talk

6.2  Teacher provides feedback te some Individual students.

7. Teacher’s cmmm//'

—




SMALL-TALK
FUNCTION CHART i

IntroductionsGreetings * Nice 1o mest you,

. / Nice to meet
Storting the Conversation you, 100,

o |see. /Oh, | see.

. - Acknowledgement  That's interesting. /
Statements * MHow interesting/
SAMPLE CHARACTER CARD * Oh, really?
Keeping the * That's great.
Conversation Going * That sounds fun / exc)-
ting /difficult, etc.

Name: James(male) « 1t wos nice tafking to
you.

-
Kelly (female) e hfenxésatnrccboromd
/'l see you later. *See
Ending the Conversation you later,
* Have a good time.
* Bye. / Good-bye.

Job: Doctor

Frank: Hello. My name is Frank.
Paul: Nice to meet you, Frank. I'm Paul.
Frank: Nice to meet you, too. Paul, what

do you do?

Paul: | work in a school. I'm a teacher.
Frank: Oh, that’s interesting! what is your job?
Frank: I'm a doctor.

Paul: That sounds exciting.

Frank: Yes, | like to help people
Paul: That's great! Have a good time at
the party, Frank.

Frank: You, too, Paul.
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CHAPTER V

CONCLUSIONS

5. Conclusions

e Anxiety is an emotional factor that affects the oral production of the English
language in 8th graders.

e Confidence is a fundamental factor in learning a foreign language, much more in
developing speaking skill.

e All methods help to learn EFL, however there are methods that specifically
contribute to oral production, these are: CLT, CBLT, TBLT, CLL, Natural
Approach, Community Language Learning and Suggestopedia.

e Teachers tend to focus more on lack of abilities rather that in strengths of students,
therefore, it is the teacher's responsibility is to look in a different direction to
facilitate knowledge and create an appropriate environment for learning a foreign
language.

e Highly motivated students adopt a positive attitude towards teaching and learning,
as a result of the practice of a series of particular strategies different from those of
low motivated learners.

e Students prefer to associate the English language with creative activities and related
to their lives (see annex 1).

e The guide has contents which have decreased the levels of anxiety in the students,
because the activities are based on the strategies and methodologies to promote oral
production, these activities have also increased confidence levels for their dynamic
content and class interaction.

e Activities during the English class such as class participation, oral presentations,
dialogue memorization and teacher correction are those that cause a very high level
of anxiety, while the possible implementation of activities makes students feel no
anxiety.

e Interruption by the teacher or by classmates, the fear of making pronunciation
mistakes and do not know what word use are the situations that make students feel
moderate anxiety and thus interrupt or shorten the time of speaking during an Oral
exam in English.

e While teachers claim that students create barriers to speaking in English, based on
the results obtained, students have some external factors in the classroom that do
not allow a good development of oral production.

e Teachers consider the implementation of strategies to be a good idea and necessary
for successful learning, however that does not manifest in the classroom, because,
students propose adapting or implementing other activities to create an environment
of confidence and thus be able to participate without any problem.



CHAPTER VI
RECOMMENDATIONS

6. Recommendations

e To create a relaxed and confident learning environment, avoiding pressing
moments in students (interruption by teacher or by classmates), through the use
of innovative activities.

e To implement useful activities like creation of stories, interaction in groups,
giving ideas, etc., that build confidence in students with respect to oral
production.

e To adapt the methods and approaches according to student needs and obtain a
class that encourages the oral production of the foreign language.

e To adapt strategies to develop confidence and minimize anxiety levels to the
curriculum of 8th grades of Basic General Education students.

e To value the effort and the predisposition of the students when they realize
activities of oral production.

e To flip roles in which students are only listeners with others that help to
improve L2.

e The didactic guide is developed based on the methodologies and strategies
aimed at promoting the speaking skill, in this way the activities it contains are
considered reinforcements to encourage the student to speak during the English
class.

e The didactic guide is oriented for students of 8th grade of Basic General
Education, nevertheless with due adaptations it can be useful for students of
lower or higher grades.
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ANNEXES

Annex 1. Survey applied to students

ENCUESTA DIRIGIDA A LOS ESTUDIANTES
Factores afectivos que inciden en la produccion oral en inglés en los estudiantes de
8vo aiio EGB de la Unidad Educativa “Rafael Suarez Meneses”, del Cantén Ibarra.

1. En la siguiente tabla, ponga un visto en el nimero que corresponda a los niveles de
ansiedad (qué tan nervioso/a se siente) al realizar las siguientes actividades en la clase de

inglés. Para los casos en los que usted haya escogido los numerales 4 y 5, indique la razon.
5|4 21 1| ASIGNE ESTA

ACTIVIDAD DE CLASE DE LENGUA EXTRANJERA @ @ @ VALORACION A LA

Bt
D)

ACTIVIDAD
PORQUE...

Exéamenes Orales

Interaccion con compafieros de clases
Interaccion con el docente

Lecciones orales

Memorizacion de dialogos
Memorizacion de textos
Participacion en clase

Presentacion oral

Correccidn por parte del docente

j. Otros:

Sle|>|o|jalo|o|e

2. En la siguiente tabla, ponga un visto en el nimero que corresponda a los niveles de
confianza (qué tan a gusto se siente) al realizar las siguientes actividades en la clase de

inglés. Para los casos en los que usted haya escogido los numerales 4 y 5, indique la razon.
54| 3| 2| 1| ASIGNE ESTA
VALORACION A LA

ACTIVIDAD DE CLASE DE LENGUA EXTRANJERA o
@ k¢ U@@ ACTIVIDAD
PORQUE...
Cantar
Dramatizar

Presentar un tema ante la clase
Grabar audios con su voz
Conversar en pares

Contar historias

Leer textos ante la clase

Otros:

Sle|~e|lalo|o|e

3. ¢Qué aspectos del examen de produccion oral en la lengua extranjera generan mayores
estados de ansiedad en usted? En la siguiente tabla, ponga un visto en el nimero que



corresponda a los aspectos que generan ansiedad. Para los casos en los que usted haya
escogido los numerales 4 y 5, indique la razon.

5] 4] 3] 2] 1| ASIGNE ESTA
) VALORACION A LA
EXAMEN DE PRODUCCION ORAL Q'@© : : ACTIVIDAD
PORQUE...

Individual ante el profesor

Individual ante la clase

Comprension de instrucciones

Interrupciones (docente)

Interrupciones (compafieros)

Nivel de confianza con el docente

Olvidar el vocabulario requerido

Sle|+e|jalo|o|e

No saber qué palabra utilizar

Timidez

L

Miedo a equivocarse

k. Temor a cometer errores de
pronunciacion




Annex 2. Checklist applied to students

LISTA DE COTEJO DENTRO EL AULA DE CLASE

Factores afectivos que inciden en la produccion oral en inglés en los estudiantes de
8vo afio EGB de la Unidad Educativa “Rafael Suarez Meneses”, del Cantén Ibarra.

1. Lista de cotejo a ser administrada por el investigador. En la siguiente tabla, ponga un visto
en el casillero que corresponda, segun el nivel de ansiedad que genera en los estudiantes

la administracion de una evaluacion oral en la lengua extranjera.

CRITERIOS DE EVALUACION

5

4

3

2

¢Por qué?

a) Interaccion con los comparieros de clase

b) Interaccion con el docente

c) Memorizacion de didlogos

d) Memorizacion de textos

e) Correccion por parte del docente

f) No recordar el vocabulario requerido

g) No saber qué palabra utilizar

1= Ninguno
2= Bajo

3= Medio
4= Alto

5= Muy Alto




Annex 3. Observation sheet applied to students

FICHA DE OBSERVACION DE LA CLASE

Factores afectivos que inciden en la produccion oral en inglés en los estudiantes de 8vo
afio EGB de la Unidad Educativa “Rafael Suarez Meneses”, del Canton Ibarra.
Institucion Educativa:

Fecha: Afo y paralelo:

PARTICIPACION EN CLASE
Indicador/Criterio/ltem OBSERVACIONES

Estudiantes:

a) Conversacion con compafieros de clase

b) Interaccion con el docente

c) Memorizacion de didlogos

d) Memorizacion de textos

e) Correccion por parte del docente

f) Presentacion de un tema ante la clase

g) Lectura de textos ante la clase

h) Dramatizaciones

i) Interaccion en grupos de trabajo.

j) Retroalimentacion por parte del docente

k) Retroalimentacién por parte de los
comparieros de clase

I) Comprension de instrucciones.

m) Manejo de aula

n) Infraestructura fisica

0) Recursos didacticos

p) Recursos tecnoldgicos




Annex 4. Interview applied to Vice-Principal

“FACTORES AFECTIVOS QUE INCIDEN EN LA PRODUCCION ORAL
EN INGLES EN LOS ESTUDIANTES DE 8VO ANO EGB DE LA UNIDAD
EDUCATIVA RAFAEL SUAREZ MENESES, DEL CANTON IBARRA.”

Entrevistado: Fecha de entrevista:

Cargo: Vicerrector/a

Objetivo

La presente entrevista tiene como finalidad, la recoleccidn de datos para identificar
los factores afectivos que inciden en la produccidn oral en inglés, en los estudiantes
de 8vos Afios de EGB, del Canton Ibarra; por parte de los estudiantes de la Carrera
de Licenciatura en Inglés, de la Universidad Técnica del Norte, con el objetivo de
aplicar estrategias para minimizar el efecto de los factores afectivos en la
produccién oral de la lengua extranjera.

Preguntas:
P1. ;Conoce usted si procesos de investigacion similares a este se han
implementado anteriormente en su Instituciéon?

P2. ¢En qué medida se ha logrado alcanzar los objetivos curriculares en cuanto se
refiere a la produccién oral del idioma inglés establecidos por el Ministerio de
Educacion?

P3. ¢ Cudl es el porcentaje de repitencia en la asignatura de inglés?

P4. En su percepcidn, ¢cuales son las mayores dificultades en la implementacion
del curriculo del inglés? ;Por qué?

P5. Para algunos estudiantes, emplear la lengua extranjera en pablico puede
generar ansiedad, miedo e inseguridad. ¢Cual es su percepcion al respecto?

P6. ¢Considera usted necesario implementar estrategias que faciliten el desempefio
de los estudiantes en la produccion oral de lengua extranjera? ¢Por qué?

GRACIAS POR SU COLABORACION



Annex 5. Interview applied to English Area Coordinator

“FACTORES AFECTIVOS QUE INCIDEN EN LA PRODUCCION
ORAL EN INGLES EN LOS ESTUDIANTES DE 8VO ANO EGB DE
LA UNIDAD EDUCATIVA RAFAEL SUAREZ MENESES, DEL
CANTON IBARRA.”

Entrevistado: Fecha de entrevista:

Cargo: Coordinador/a

Preguntas:

P1. ¢;Conoce usted si procesos de investigacion similares a este se han
implementado anteriormente en su Institucion?

P2. ;Qué estandar se tiene previsto alcanzar con los estudiantes de 8vo en la
produccién oral de la lengua extranjera?

P3. En su percepcion, ¢cuales son las mayores dificultades en la
implementacién del curriculo del inglés? ¢Por qué?

P4. Para algunos estudiantes, emplear la lengua extranjera en pablico puede
generar ansiedad, miedo e inseguridad. ;Cuél es su percepcion al respecto?

P5. ¢Cémo se puede minimizar los efectos de la ansiedad en la produccién oral
del inglés en los estudiantes de 8vo?

P6. ;Como se puede fortalecer la autoestima de los estudiantes de 8vo en la
produccion oral de la lengua extranjera?

P7. ;Qué estrategias para la produccion oral de la lengua extranjera no han
alcanzado los resultados de aprendizaje esperados? ¢;Por qué?

P8. ¢Considera usted necesario implementar estrategias que faciliten el

desempefio de los estudiantes en la produccion oral de lengua extranjera? ¢Por
qué?

GRACIAS POR SU COLABORACION



Annex 6. Interview applied to English Area Teachers

“FACTORES AFECTIVOS QUE INCIDEN EN LA PRODUCCION
ORAL EN INGLES EN LOS ESTUDIANTES DE 8VO ANO EGB DE
LA UNIDAD EDUCATIVA RAFAEL SUAREZ MENESES, DEL
CANTON IBARRA.”

Entrevistado: Fecha de
entrevista:

Cargo: Docentes del Area de inglés

Preguntas:

P1. En su percepcion, ¢cudles son las mayores dificultades en la
implementacion del curriculo del inglés? ¢Por qué?

P2. En su percepcidn ¢cuales son las mayores dificultades que presentan sus
estudiantes en la produccion oral de la lengua extranjera (a nivel afectivo y
linguistico)?

P3 ¢Cudles son las fortalezas que presentan los estudiantes en la produccion
oral de la lengua extranjera (a nivel afectivo y linglistico)?

P4. ;Cuéles son las estrategias metodoldgicas que usted aplica para fomentar
la autoestima en la produccién oral de la lengua extranjera?

P5. ¢Cuales son las estrategias que usted aplica al momento de evaluar la
produccién oral en la lengua extranjera?

P6. ¢Cuales son los instrumentos que aplica al momento de evaluar la
produccion oral en la lengua extranjera?

P7. ¢Considera usted necesario implementar estrategias que faciliten el
desempefio de los estudiantes en la produccion oral de lengua extranjera?
¢Por que?

GRACIAS POR SU COLABORACION



Annex 7. Interview applied to 8th Year Teachers

“FACTORES AFECTIVOS QUE INCIDEN EN LA PRODUCCION
ORAL EN INGLES EN LOS ESTUDIANTES DE 8VO ANO EGB DE LA
UNIDAD EDUCATIVA RAFAEL SUAREZ MENESES, DEL CANTON
IBARRA.”

Entrevistado: Fecha de entrevista:

Cargo: Docentes de aula — 8vos afios EGB

Preguntas:
P1. En su percepcion, ¢cudles son las mayores dificultades en la
implementacién del curriculo del inglés? ¢Por qué?

P2. En su percepcion ¢cudles son las mayores dificultades que presentan sus
estudiantes en la produccion oral de la lengua extranjera (a nivel afectivo y
linguistico)?

P3 ¢ Cuéles son las fortalezas que presentan los estudiantes en la produccion
oral de la lengua extranjera (a nivel afectivo y linglistico)?

P4. ;Cudles son las estrategias metodoldgicas que usted aplica para fomentar
la autoestima en la produccién oral de la lengua extranjera?

P5. ¢Cuales son las estrategias que usted aplica al momento de evaluar la
produccién oral en la lengua extranjera?

P6. ¢ Cudles son los instrumentos que aplica al momento de evaluar la
produccion oral en la lengua extranjera?

P7. ¢Cudles son los factores afectivos que inciden en la produccion oral de la
lengua extranjera en el aula?

P8. ¢ Cuales son los factores afectivos que inciden en la administracién de los
examenes orales en la lengua extranjera?

P9. ¢Como afectan estos factores la calidad de la produccién oral en la lengua
extranjera, (en el aula 'y durante los procesos de evaluacion)?

P10. ¢Considera usted necesario implementar estrategias que faciliten el
desempefio de los estudiantes en la produccion oral de lengua extranjera? ¢Por

qué?

GRACIAS POR SU COLABORACION



Annex 8. Photographs

Source: Proposal socialization
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