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RESUMEN

La siguiente investigacion se llevo a cabo en el Colegio Universitario “UTN” de la ciudad de
Ibarra durante el ciclo escolar 2020-2021, en este proyecto de investigacion participaron cua-
renta y cuatro estudiantes de Ultimo afio y cuatro profesores de inglés. El propdsito principal de
esta investigacion fue promover el uso de estrategias meta-cognitivas para mejorar las habili-
dades de comprension lectora. La metodologia utilizada en este estudio se baso en una investi-
gacion cualitativa y cuantitativa. En este estudio se aplicaron dos encuestas. La primera se cen-
trd en los estudiantes, la segunda encuesta para profesores de inglés y una prueba de compren-
sion de lectura para los estudiantes. El uso de los datos de las herramientas revel6 que los estu-
diantes tenian problemas con las habilidades de comprensién lectora al momento de realizar
una tarea de lectura. Implicaba problemas con el vocabulario, las estrategias meta-cognitivas y
la auto-reflexion. Para comprender estas dificultades, la investigadora llego a la simplificacion
de disefiar una guia instructiva de estrategias meta-cognitivas con lecciones de lectura diferen-
tes y motivadoras que permitan a los estudiantes ser conscientes de queé tan bien esta funcio-
nando el proceso de comprension lectora en las aulas de inglés como lengua extranjera. Ade-
mas, se analizaron tres impactos para este estudio, como el académico, el social y el cultural,
que sugieren que los estudiantes podrian mejorar sus habilidades de comprension lectora.

Palabras clave: habilidades de comprensidn, estrategias meta-cognitivas, estudiantes de Gltimo
afo.
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ABSTRACT

The following research was carried out at Colegio Universitario “UTN” High school, in Ibarra
city during the scholar year 2020-2021”, forty-four senior students and four English teachers
participated in this research project. The principal purpose of this research was to promote the
use of metacognitive strategies to enhance reading comprehension skills. The methodology
used in this study was based on qualitative and quantitative research. Two surveys were applied
in this study. The first one focused on students, the second survey for English teachers, and a
reading comprehension test for students. Using the tools data revealed that students had prob-
lems with the reading comprehension skills at the moment to perform a reading task. It involved
problems with vocabulary, metacognitive strategies, and self-reflection. In order to understand
these difficulties, the researcher came to the simplification of designing an instructive guide of
metacognitive strategies with different and motivating reading lessons which allow students to
be aware of how well the reading comprehension process is working in EFL classrooms as
foreign language. Also, there were three impacts analyzed for this study such as academic, so-
cial, and cultural, which suggest that students could enhance their reading comprehension skills.

Keywords: comprehension skills, metacognitive strategies, senior students.
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INTRODUCTION
Motivations for the study

Teaching and Learning English as a foreign language can become a complicated process be-
cause it requires the presence of aspects which are essential to achieve good communication
through this language. Reading comprehension sub-skill is one of the main aspects to achieve
the English language. To learn reading comprehension skills, students need to develop meta-
cognitive abilities which help them to comprehend what is being read. Currently, metacognition
has become a major study in educational fields where language teachers’ expectations are to
achieve that students have strategic knowledge to be aware of how effective they are under-
standing a written text. For this reason, metacognitive strategies are an outstanding motivation
to use in the different reading lessons within EFL classrooms.

Apart from that, (Snow, 2015) mentioned that reading comprehension is the act of constructing
meaningful and relevant information through interaction and engagement with the content of
reading material. If students want to be fluent readers, they should learn to distinguish among
them what their own cognitive abilities, learning styles, age, interests, and motivations are. In
this way is how students could create an atmosphere where reading materials’ functions are
related to readers’ backgrounds. Therefore, as Putnam (2020) claimed that the teachers who
teach learning English as a foreign language must have selections of routines and strategies for
establishing classroom procedures and reading lessons on track and so promote students’ read-
ing comprehension domains. As a final point, one motivation for this study is to integrate a set
of multiple and interesting reading topics that enhance students’ reading comprehension skills,
and with it, they will able to increase vocabulary, critical thinking and problem- solving.

Finally, the researcher's motivation principle is to stimulate as language teachers as well as
young learners to use specific metacognitive strategies that help them to enhance reading com-
prehension skills, and later they are aware of how effectively they completed a reading task.
(Afdaleni., 2014) pointed out metacognitive strategies’ principal point is to help students catch
attention on their language skills, lesson, skills or materials so that they can plan, monitor and
evaluate their learning process as they come across different expertise. Therefore, metacogni-
tive strategies are those techniques that students use to plan, monitor their reading comprehen-
sion and evaluate how well they developed the reading task.

The problem of the research:

Learning English as a foreign language involves proficiency in four skills, which are receptive
skills (reading, listening), and productive skills (writing , speaking). Hence, reading as a
receptive skill involves students to use mental capacities that give them positive responses to
the purposes settled by the teachers in the reading lessons. Nevertheless, reading comprehen-
sion is still a challenge that students face during reading lessons. This is because students strug-
gle with reading comprehension in the way they are not be able to understand what they are
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reading, leading students do not make interferences between what they read and what they al-
ready know based on their personal involvements. According to (Common European
Framework of Reference for Languages, 2001) students who are going through the 3" BGU
year must achieve the B1.2 language comprehension scale. They can understand the main ideas
of a complex text on both concrete and abstract topics, including technical discussions on his/
her specialization field. Can regularly interact with native speakers, giving points of view
clearly, defined arguments, advantages or disadvantages of various facts (p. 48). In this case,
students who have comprehension deficits often present vocabulary issues to comprehend the
meaning of words, phrases, paragraphs, and full contexts which affect students who do not
reach the standards established to become proficient language readers.

Apart from that, (Cain, 2008) states that “good comprehension of a several written text involves
that the reader is able to identify the words on the page.” Good comprehension involves ade-
quate reading instruction that covers students’ all reading necessities. To be a proficient reader,
the teacher’s responsibility is to apply strategies that provide students a deep and significant
comprehension skills to identify the characterizations of the text they are reading. As students
start reading, a large range of vocabulary is not used correctly, which means that students in
certain circumstances do not notice errors they make when they read. Such errors tend to change
the meaning of words, phrases, and sentences for the whole text’s purposes. Therefore, the
teachers’ role is to teach metacognition as a key to assess students’ metacognitive capacities to
measuring own comprehension progress, and self- awareness of choosing what strategies are
the best for each reading task.

Besides, (Hall, 2009) mentions “ teachers and students are about cognitive difficulties and
motivation, while a closer look is likely to suggest that they are about the identities that are
prioritized and marginalized in the classroom” ( p. 287). It could happen because teachers do
not interact with students about how they feel before, during, and after reading lessons. In this
way is how students fail in the development of their metacognitive skills that in addition to
avoiding students to think critically when they go through reading problems during the lessons.

Therefore, metacognitive strategies provide a track for students can become intellectuals about
how well they are performing a task, which gives students get criteria to fulfill goals in each
reading lessons, and so raising class participation in each metacognitive learner.

Justification:

Improving reading skills when teaching English is a big challenge for seniors since they need
to read a lot of information, which may not sometimes be done efficiently. In previous research,
(Olaya & Gonzélez, 2020) have examined improving reading skills through the use of four
cooperative learning projects implemented during class where engineering students experi-
enced that reading skills is a complex process considering that they should understand what
they are reading for applying that information on their area of knowledge. Therefore, there is a
wide necessity to enhance reading comprehension in senior students, which is related to their
backgrounds.
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The metacognition takes part into the reading comprehension skills because it engages a mean-
ing knowledge where learners think about their own cognitive processes. A student who is dy-
namically involved with cognitive and metacognitive strategies is considered a self- regulated
reader because he or she starts building up proper meanings from what they have read from
several reading materials. Nevertheless, not all students achieve metacognitive knowledge due
to learners do not employ in a positive way metacognitive strategies which work as means of
enhancing reading comprehension skills. For (Mehrdad, 2012) argues that “Poor readers are
less aware of effective strategies and of the counterproductive effects of poor strategies, and are
less effective in their monitoring activities during reading”(p.3758). For instance,
metacognitive readers require involving metacognitive strategies that are linked what they want
to read and related to their prior knowledge for future situational facts.

The purpose of this study is to enhance teachers’ use of metacognitive strategies in senior stu-
dents at Colegio Universitario “UTN” high school. The use of these strategies will become
essential within English classrooms because it will ensure teachers prepare their reading com-
prehension lessons in a manner that increases students’ awareness of reading comprehension
skills; being it a process of engaging different reading tasks with personal situations aimed to
comprehend, think about what they are reading, and relate it into personal circumstances in
order to gain knowledge so that students can complete their reading tasks easier. By doing it,
students will achieve metacognitive knowledge, be able to grasp information, evaluate their
ongoing-strategic cognitive abilities and determine the content goals, including their prior
knowledge of the topic with new knowledge to get students’ reading comprehension growth.

Therefore, this research will be effective at Colegio Universitario “UTN” high school because
English teachers will stimulate teachers to propose their reading models lessons related to stu-
dents' goals, interests, and skills so they are able to make decisions in solving problems thought-
ful life. The use of these strategies will be a useful source of comprehension, reflection, and
thinking that students will achieve as they go through several reading materials based on real-
life situations in the English classroom.

Objectives

The objective for this research are:
General objective

e To promote the use of metacognitive strategies to enhance reading comprehension skills

in senior students at Colegio Universitario “UTN” High school, Ibarra canton 2020-
2021

Specific objectives

e To identify factors that affect reading comprehension skills development in senior stu-
dents at Colegio Universitario “UTN” high school.

e To determine which metacognitive strategies are used by teachers for reading compre-
hension skills development, as an instrument of teaching-learning in the English lan-
guage process.

17



e To stimulate teachers to use metacognitive strategies through an instructional guide of
metacognitive strategies which enhance reading comprehension skills in senior students
at Colegio Universitario “UTN” high school.

18



CHAPTER I: THEORETICAL FRAMEWORK

1. Learning theories
1.1 Learning

Defining the term learning is notoriously difficult for some educational learning fields to ex-
plain in a satisfactory way. In psychology as an independent science, learning is defined as an
effect of experience in behavior, whereas Houver (2013) explains that the change of behavior
is not sufficient to infer in the presence of learning because not all effects of behavior are con-
sidered as learning and not all effects of behavior are caused by experiences. ( p. 4).

In psychology, human behavior consists of how people act against direct or indirect
experiences. This change of behavior brings that is called the word learning. Children begin to
learn from their birth and throughout their whole life. Hence, experiences are abundant sources
for acquiring new knowledge as actions happen in life. The learning process carries out with
some helpful and cooperative cognitive mechanisms that teachers should start knowing when
they teach their students.

For language classrooms, the word language is an essential element because learners can
promote different cognitive skills to communicate and understand people’s intentions in
English courses. Hence, in the language development course, two language skills have risen for
language communication.

According to (Bashrin, 2013) states

Learners receive language by listening to conversation, music,video and also by reading
comprehension, newspaper, poem, book, etc. Then they move on to Productive Skills:
Teaching Beginners in English Medium School the next stage where they produce the
language to express their thoughts by using productive skills (pp. 3-4).

When students learn English as their first language (L1) through reading skills, they will learn
how to use the three more language skills by practicing every day with the different levels of
English tasks. In this way is how learners can raise productive skills.

Furthermore, it is quite important to highlight that learning processing is not an organized
system where students receive information and then produce it exactly as it was at the beginning
of the process, but inner states also take part into learners’cognitive process because it
encourages students to make judgments; share ideas, opinions, and points of view about how
well they are learning and how to use this knowledge into different English tasks that students
are into.

Therefore, the Language teachers should motivate their students to learn in a cooperative way
where personal experiences, personal habits, actions, and emotions are linked to raising cogni-
tive skills in EFL classrooms.
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1.2. Cognitive theory

According to (Nooteboom, 2009) states: “The cognition is a wide notion of going beyond
rational inference, know about what and how to conclude perception.” (p. 1).

Cognitive language learning theory is a wide study of psychology fields since this theory
remains the importance of cognitive processes during the acquisition of a foreign (L1) in this
case English Language. In reality, cognitive theory relates to all mental applications where
learners take an active role as processors of information data.

In the English language, students acquire this language in many ways. One of them is that read-
ing is the best approach to learn the vocabulary of words and relate them within the content if
they already know said words to make sense of what they are reading. Besides, learning reading
lead students to construct long structures of English, retelling them and use them for academic
English purposes. Consequently, the cognition to learn English as a foreign language motivates
learners to be determined in using their cognitive skills in many English contexts.

Therefore, mental abilities encourage actively learners to produce what is known as cognition
whose aim is to gain knowledge and comprehend why something happens like that. In the Eng-
lish language, for example, cognition has a close interplay with the language because it has con-
tributed learners to construct, interpret meanings by gaining knowledge as they learn and com-
prehend the language. Hence, the cognitive process contributes learners’ cognition development.
English as a foreign language involves deeper understanding about its structures and how it is
spoken.

1.3. Constructivism theory

Constructivism is the theory where learners’ knowledge is put into practice in real-world
conditions and, although knowledge is not all what is learned, the real learning comes from
various experiences across the life itself which works as a contributor of relevant meanings
into social, education, and personal life. To (Fosnot, 2004) constructivism is a theory of
knowledge and learning that describes both “what knowing is” and how one comes to
“knowing.”

From Aljohani (2017) constructivism suggest:

The learner needs to be proactive in how they learn, taking new information, and shaping it
to their understanding, rather than just sitting still and passively absorbing information like
a sponge. In recent decades, this method of learning has gradually become more popular in
the school system. ( p. 98).

Regarding to this, constructivism has become a predominant paradigm in many education fields
since it embraces procedures which search for logic abilities to learn a language, especially in

foreign languages fields since learners become own operants of their own knowledge through
20



the exposure of cognitive processes that provoke the development of new knowledge to
approach activities to be done. So, constructivism focus on the student as a facilitator of his
own learning without teachers’ guide as a processor of entire contents of the information in
language classrooms.

Therefore, constructivism is one of the most approaches of instruction in education fields
because it focuses to apply plenty of instructional approaches related to learners’ interests,
skills, language styles, purposes, and the setting in the fulfillment of learning activities. Sudenhi
& Purwarno (2018) state that “Teaching means organizing the environment so that learners are
motivated in exploring the meaning and appreciating uncertainty.” (p. 89). This theory is
related to apply strategies that contribute students to be aware of how well they are learning.
Metacognitive strategies achieve this view’s principles since it allows students to direct their
own comprehension when they are having problems with something that they are reading.

1.4 Humanisty theory

Humanistic theory’s study object is the human being as a whole. (Johnson, 2015) argues “Hu-
manistic learning theory is based on the premise that all humans have a natural tendency to
grow, to learn, and to develop fully” (p.2). The humanistic perspective proposes that affective
factors, interaction into society, self- learning have a significant role in education language
settings.

Such is the case that (Amini, 2014) his article Teacher and leaner in Humanistic Language
Teaching proposes that the teacher-student relationship is a great deal to goes on learners’
autonomy and independence in the second language classroom. Furthermore, teachers’
attitudes, overviews, awareness, emotions, feelings, classroom managements, and distinct
language contexts make learners more prominent users of achieving fluent second language
instruction. (pp. 14-18). From this way is how HLT may empathy encourage learners to become
proficient members of acquiring in this case, foreign language.

Under these lines, (Arifi, 2017) claims that “The success in learning as a foreign language is
determined by the cognitive structure, as well as the emotional and affective characteristics and
characteristics of the personality.” (p.195) To him, learning a foreign language is not just in-
corporating rules, grammatical rules, semantic structures but it conceptualizes that teachers
must plan their lesson plans in countless ways, for example, teacher should set students’ chairs
into two groups in order to students can interact amongst them, or teacher should prepare ac-
tivities by different students’ cultures and then compare them in front of the class. All these
teaching methods can motivate students to learn that language for communicating and knowing
others’ thoughts, feelings, emotions from different cultural settings.
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On the another hand, Arifi (2017) mentions:

The students do certain things for a definite reason and it is up to the teacher to attempt and
understand these reasons. In addition, the teacher should accept that students have certain
psychological obstructions that prevent learning and can use their knowledge to generate an
environment that helps his students to develop.

Therefore, humanistic learning theory extensively contributes students to learn English as a
foreign language by choosing topics for pleasure which may include inner states, desires, and
interests. Reading comprehension lessons will influence them to participate efficiently with
others who know how others feel, communicate and engage with the reading in classrooms.

1.5 Learning strategies in English as a foreign language
1.5.1. Strategies

The most important of learning English as a foreign language is to know what strategies should
be helpful for each task completion. Teaching is a skill that entails teachers to apply a set of
routines, systems towards task completion. A method is a micro approach that comes under a
strategy so, a strategy is a combination of a set of methods applied to achieve objectives planned
for a lesson (Al-Banna & Mokhama 2014).

Strategy is a trick that many teachers use to accomplish certain objectives for classes. If
students know how to apply such a set of strategies regarding what they need to learn, their
learning process will work efficiently and easier in the process of comprehension. Nonetheless,
strategies use is a huge challenge since teachers have struggled to choose the best strategy that
plays a particular role in every student profile, teaching materials, goals, learners' capabilities,
skills, grade level, size, classroom atmosphere. This controversy allows teachers, and students
to think about specific strategies that lead them to process better learning outcomes within
different teaching lessons.

According to (SoTo, Borot, & Fabre 2015) states:

It is important the application of strategies that allow students to interact with real world
issues and peers while developing academic skills. Moreover, these strategies should guide
students to reach their unique learning goals and personal interests based on their individual
way of learning; this refers to the different multiple intelligences.

Teaching strategies are interactively and powerfully methods that boot students to learn in sig-
nificant ways, considering students’ learning styles in which interests, behaviors, and skills take
part in the learning process. Moreover, when interaction gets involved in students' different
learning contexts, their performances, attitudes, personality, capabilities will get better as they
employ strategies that help them reach active language frameworks.
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1.5.2. Language learning strategies

Language learning strategies are the main factors of helping what and how well students learn

a foreign language. Language learning strategies require that teachers should know what
language is being taught, whether it is a second language or a foreign language. Oxford (2003)
postulates that a second language is that language studied for everyday communication, with
an over-usage input in that language. A foreign language is learned in a setting where there are
daily interaction and its input is not bounded (p.1). Both foreign and second language spread
great importance into people life due to we are living in a globalized world where a lot of
individuals are connected with people around them.

This lack of communication has carried out people to learn more than a language; this could be
for personal interests, academic interests, business, or traveling around the world to know new
adventures. There are a thousand of languages, but the most spoken language is English owing
to the length of usage that people have given for many years. As (Tucker, 2001) mentions “
Many countries in Europe and Asia have increased their efforts to teach English as a foreign
(EFL) or second language (ESL) at the primary school level ” (pp. 597-598). For instance,
teaching English language as a subject has inspired teachers to use language learning strategies
into different contexts based on learners’ profiles.

Language learning strategies have an empathic learners’ proficiency to learn English language
in classrooms, so language theories have also focused on preparing learners to be active, auton-
omous, and masters of their own language learning process. At this point, (Martinez, 1996)
argues ““ Language learning, as learning in general, has to be internalized and strategies are in
fact problem-solving mechanisms or techniques used by learners to cope with the complex pro-
cess of learning.” ( p. 104). In this way, when students learn English as their first or second
language, they present some factors that do not address them to acquire language skills
efficiently. Thus, strategies are unique devices for English language courses.

Additionally, LLS stimulates students' mental talents in foreign or second language production
because those strategies are designed to give positive impacts to various learning EFL
situations. For example, some students have issues with reading skills; they can not
comprehend some readings and how to answer some questions based on the text. In this sense,
the teacher shares with students some LLS ( Language Learning Strategies) in which some of
them are not enough to students learning styles, in comparison to other strategies which are
comfortable for students competency levels. In this case, LLS are aimed to integrate cognitive,
affective, social, metacognitive skills to students can raise understanding, thinking, and
regulatory abilities to their language learning progress.
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Table 1 Types of language learning strategies.

TYPES OF STRATEGIES STRATEGY

STATEMENT

Cognitive
DIRECT
“Direct language strategies

Cognitive strategies concern the
procedures that students adopt from
their experiences..

require mental processing of Memory
the language” (Chilkiewicz,

2015, p. 185 cited at Oxford

R (1990)

These strategies arrange students to
use the memory as a process of
remembering the language by using
creative material which help them to
reinforce memorizing skills. One of
the most challenges is the
vocabulary which adresses students
to be good readers proficiency in the
language. Therefore, teachers take
the role as helpers of developing
memory skills through read more
and more extensive texts in order to
get large range of vocabulary to
make sense of meanings as they are
found in the texts.

Compensation

Compensatory  strategies  refer
modifications in the environment
where learners compensate their
language learning deficits. R

INDIRECT Metacognitive
(Yunus, 2014) aims that
“Indirect strategies consist
support the language learning
through planning, evaluating,
seekinng  opportunies
controlling  anxiety  and
increasing  interaction and
empathy and other means”

Metacognitive strategies concern
oneself in planning, monitoring, and
evaluate own learning process.
Moreover, several sorts of awareness
abilities are part within EFL
classrooms, where learners become
aware of how a task must be
monitored and bear towards
successful learning outcomes..

(Huan, 2006) Socio- affective

Socio-affective strategies consist of
students’ actions to enhance their
learning process by exposure to
social environments.

Social

Social strategies are related to
cooperation and interaction among
teachers- students and students-
students, which principal aim is to
involve  participants  with  all
activities through the class. They
encourage cooperative to create a
social atmosphere with peers during
classes.

Taken from. (Hardan, 2013). Adapted by Diana Changuén, 2021.
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1.6 Metacognition in English language learning

The principal fact about metacognition is that learners through the introduction of their own
mental abilities, prior- knowledge, and content of the language, students will become self-
regulated learners of their language learning outcomes.

Metacognition takes part in English teaching and learning practices within different EFL
settings because language learners do not just learn how to learn a language, but theyuse critical
abilities about how to learn to achieve a task from what they have learned in EFL classrooms.
(Hartman, 1998) stated that “metacognition is very important because it affects acquisition,
comprehension, recall, and application of what is learned, in addition to affecting learning
efficiency, critical thinking, and problem- solving.” (pp. 1-3). The necessity of learning English
as a worldwide language has addressed students to employ a variety of successful strategies for
particular English skills. Therefore, the significance of metacognition is to fulfill an extrinsic
role in instruction into learners' own learning process because it shares common learners’
interests of self-awareness in order to monitor their English language process by choosing a
variety of strategies which are linked to particular tasks goals in English language skills
respectively.

1.6.1. The importance of metacognition in EFL learners

When students begin to learn English as a foreign language, they deal with situations about how
well they learn a foreign language. They sometimes get confused to learn English adequately.
In this regard, English is the most used language for communication purposes where people
worldwide may get connected with others by chatting, reading e-mails, playing a note voice
from the cellphone, reading research from famous writers, etc. As far, English is still the
predominant language study in language curriculums.

Teachers in EFL classrooms have a redundant chore within their methodological teaching
processes where strategies are used as primordial resources for English language learners’
development. Such is the case that Oxford, O’ Malley & Chamot (1990) established that
learning strategies fulfill an important role in language learning. Although strategies are not
used by teachers competently, metacognition conceptualizes how learners are aware of their
own language learning process by adjusting their own ognition process into students’ thoughts,
feelings, reflections about the learning process. Meanwhile, (McCormick, 2013) aims
“metacognition is concerned with cognition, the knowledge , control of cognitive processes,
and thoughts and learning ” ( p.70). A successful learner is the one who knows how his/ her
learning goes on and knows about what strategies are perfect for specific tasks goals.

Metacognition is important in EFL tasks because it raises students’ conscious to understand
how their learning process linked with thoughts and feelings are being monitored, supervised,
and controled while they are learning English language. During this process, appropriate
metacognitive strategies take place in learners’ cognitive process across the learning process.
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(Fisher, 1998) pointed out that metacognition is the only human capacity that people become
self-reflexive by thinking about their own thinking and knowing. Therefore, the importance of
metacognition is not just thinking about students see their leaning process but it requires such
a deep understanding of how they perceive, think critically, understand, and regulate each of
the lessons given by each of the English Language Teachers.

1.6.2. Domains of metacognition

When language learners know how to apply their capacities for learning to think about their
own learning process, self- regulation of their mental abilities takes part in this process because
it allows students to manipulate their mental abilities against at difficult learning tasks and
focusing on figure out ways of solve problems in EFL lessons. According to (Hrbapkova,
Hladik, et al., ( 2012), several frameworks have been developed for categorizing types of
knowledge of metacognition, like Flavell & Brown who carried about the following
components:

1.6.2.1 Metacognitive Knowledge

Metacognitive knowledge is the first domain of metacognition. It involves on the whole learn-
ers’ own knowledge in relation with cognitive processors to regulate their own learning when
they are performing a language task. In this context, metacognitive knowledge is sub-divided
into three components:

Table 2 Components of metacognitive knowledge.

Person knowledge Task knowledge Strategic knowledge

The natural acquisition How to manage a task and The strategies that are better
of own knowledge what skills should be in- to complete all tasks pro-
about  cognitive pro- volved to its fulfillment. posed during the process.
Ccesses.

Taken from. The Relationship Between Locus of Control, Metacognition, and Academic suc-
cess. Hrbapkova, et al., (2012).

According to the table above, learners who are aware of their cognition processors, they obtain
metacognitive abilities that lead them to a deep understanding of how well their mental abilities
work in comparison the other ones as cognitive beings. It comes related to the task and strategies
use to success every learning task into the various process of learning a language. The English
language is a heavy process that involves high levels of understanding, thinking skills,
comprehension through tasks whose aims are to interpret ideas, functions, structure and then
make interferences to reinforce English communication to control one’ meta- cognition level
with the object to study.
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1.6.2.2. Metacognitive experiences

Metacognitive experiences are extremely related to learners’ own knowledge and tasks struc-
tures. When learners use their meta- process of cognition, inner states are manipulated within
the metacognition process. According to (Schwarz, 2008) stated that “Learners draw their own
metacognitive experiences to assess their own knowledge and various task characteristics. The
assessments also inform their choice of processing strategies” (pp. 105-125). In this sense, tasks
vary according how learners learn , think, feel, act , and achieve levels of difficulty to deal with
the task. Furthermore, as learners go through different tasks situations, new experiences can
provoke learners to change perspectives in tasks desires which leads learners to raise
understanding and critical skills along learning process.

Therefore, reading comprehension tasks may evoke fulfillment in the process of solving prob-
lems because it perceives different kind of comprehension where inner factors make learners
relevant to make decisions as for understanding the task’ requirements and so fulfill the tasks
in the way they think it should be.

1.6.2.3. Metacognitive strategies

Metacognitive strategies were designed by Favell in 1979. It refers to the different techniques,
methods that learners use to be aware of how well they begin to understand something and not
just by following teachers’ instructions but in the way of reflection on what strategies are avail-
able for the different learning tasks. (Flavell J. , 1979) states that “metacognitive strategies are
ordered processes used to control one's own cognitive activities and to ensure that a cognitive
goal (for example, solving a math problem, writing an effective sentence, understanding reading
material) have been met.” Consequently, learners by implementing a set of metacognitive strat-
egies tend to be good thinkers, raising understanding levels which, at the same time, strengthen
their awareness skills that oversee products as come across their own learning process for better
ongoing activities. It could occur before, during, and after the learning to serve a variety of
goals.

On the other hand, Raoofi et al (2014) states:

Learners who are equipped with metacognitive strategies, are aware of their learning and
they know how and when to employ the most relevant strategies to accomplish a given task;
they know how to accomplish a particular task in the most effective way (p. 37).

Learners who apply metacognitive strategies support their comprehension process since know-
how, what, and when to use strategies in every task. In addition, strategic users become self-
aware of monitoring their learning process, organizing their thinking abilities, and evaluating
them carefully until fulfilling the reading comprehension tasks. It also helps them to have clear
ideas of what they are doing and then put them into practice in their lives while they go across
more academic experiences.
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1.7. Phases of metacognition

Learners need to understand what a substantial part of metacognitive strategies takes to have a
deep understanding of their learning process by using mental abilities mental across a
foreign/second language. When students can know how well their cognitive process works,
planning, monitoring, and evaluating awareness are helpful ways to achieve goals determined
into different L1 tasks. That is, elements of metacognition play a role in English as a foreign
language.

Graphic 1
Phases of metacognition into students' task completion
OBJECT
TACIT
( Cognitive learner)
LEARNER
.’ Students start planning main chracteristics

before approaching a reading task.

AWARE PLANNING
LEARNER.

Learners constantly supervise their learning
development by applying strategies which

STRATEGIC help to fix reading struggle.
LEARNER. —
Outcomes from what
EVALUATING students have learned before
REELECTIVE ‘ completing a reading task.
LEARNER.

TASK (PURPOSE)

SELE- REGULATED ( Metacognitive learner )

LEARNER

Taken from. Teaching Exellence in Adults Literacy, 2010. Adapted by. Diana Changuén, 2021.
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1.8. Metacognitive strategies

Table 3

Metacognitive strategies in EFL classroom.

Strategy

Statement

Planning — organizing

It is a teaching strategy of reasoning where learners
through the association of ideas and plan what ways
are more efficient to perform reading tasks, reading
struggles become easier to solve at any time. Learn-
ers who become planners organize their knowledge
first and then think about the most effective way to
complete the task’s requirements.

Setting goals

Setting goals is a purposeful process adjusted to stu-
dents' interests, skills, and expectations. Through
this strategy, learners begin to set goals that may be
followed until the final of the task. In this way is
how students become self-awareness of what they
are performing in the task.

Self- questioning

Self-questioning implies learners become seekers
of their learning comprehension by exploring new
techniques that allow them to evaluate by asking
themselves valuable questions to check their under-
standing of the content.

Meditation

Meditation is a mindfulness strategy that focuses on
how learners meditate a particular task, involving
inner states such as feelings, emotions, thoughts, at-
tention, etc. Therefore, meditation practices mental
abilities with learners' awareness, attention, and re-
flection so that students engage emotional skills
with topics they are interested in.

Monitoring

Monitoring denotes taking control of what they are
doing. In some cases, there are tasks that devote stu-
dents to achieving levels of understanding that they
feel impossible to reach Therefore, it is important
that teachers’ role is to show strategies that enable
students to get control to achieve the competencies.

Inferring

Inferring is a thinking skill where learners become
aware of their comprehension process. This strat-
egy emphasizes critical skills in which learners, as
thinkers, deduce information by predicting, reflect-
ing about situations, knowing authors' plans, and
predicting future events that lead learners to be re-
flective, imaginative, and masters of their compre-
hension process.
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Determining levels of im-
portance

It means that readers' central point is to assign a
level of importance, and erase the less important
ones. Determining levels of importance makes stu-
dents more independent to make decisions, decide
what and why something is suitable, interesting,
and then pull it out for bigger comprehension im-
pacts.

Self-management

Self-management is the strategy where learners
through restricted lessons are able to manage them
on time, giving productivity on self-awareness
growth, shrinking behaviors bearings and increas-
ing critical skills to foster confidence, independ-
ence, motivation to construct complex skills to un-
derstand relevant information.

Reflection

Reflection is a strategy designed to establish reflec-
tive attention, power, and assessment in their daily
practices. Learners use reflection as a tool to com-
prehend how well they understand, what strategies,
goals, and activities are the most useful to get inno-
vative knowledge that guarantees positive results in
the comprehension process..

Directed attention

Readers think about how and what ways should be
efficient for their comprehension. Directed- atten-
tion strategy makes sense in this process. This strat-
egy facilitates learners to get involved in specific
strategies to direct comprehension challenges. In
short, this strategy claims learners to be active by
selecting helpful characteristics and using them for
future real-life situations.

Selective attention

Selective attention is a critical strategy for readers.
It helps students to hold on to the concentration on
selecting information. It means that proficient read-
ers involve cognitive capabilities on significant
tasks' contents. Selective attention works in some
ways, regarding texts' importance, levels, goals, and
then, carefully select reading passages. In this style,
readers' selective attention shows how capable stu-
dents are to comprehend what they want.

Self-monitoring

Self-monitoring contributes that learners take con-
trol over their own mental abilities to learn. Learn-
ers use a self-monitoring strategy to quantify how
efficiently they are learning, namely, when learners
are reading, they supervise their reading perfor-
mance and then correct reading mistakes by con-
trasting answers to others. In this way, learners
build self-confidence to remain successful in read-
ing comprehension proficiency.

Self-evaluation

As this strategy has taken a crucial role within
teaching-learning instruction, students also have
used it to stimulate, correct, adjust, clarify and
change some of their learning processes. Overall ,
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this strategy has been used for the reading compre-
hension process by students to increase their own
progress to overcome in many ways towards read-
ing tasks.

Self-reinforcement Self- reinforcement is the process in which students
through simultaneous self-strength procedures ena-
ble them to produce independent skills in order to
control their own learning process. Self- reinforce-
ment in reading comprehension skills motivates
students to increase literacy and critical skills while
they engage their prior knowledge with the context
of the task.

(Ungureanu, 2012). Adapted by Diana Changuan, 2021.

1.9. English skills
1.%.1. Reading skills

Reading is one of the third receptive skills taught in educational curriculums, so learners as
intellectual beings need to interact between different frameworks and searching some reading
strategies that help learners to understand on a whole what they are reading. Such is the case
that (Bojovic, 2010) states that *“ Reading is a complex, purposeful, interactive, comprehending,
flexible activity that takes considerable time and resources to develop.” In other words, readers
should maintain a series of information at a sufficient rate to make connections and inferences
vital to comprehension. This is a great reason to keep in mind that reading is not just learning
words, meanings, phrases, structures but it gives students opportunities to think about what, why,
how something happens at that time, environment and becoming seekers of information until they
draw conclusions from the text, articles, stories, documentaries, etc.

In short, reading skill is a wide ability to comprehend what is being read across longer or short
texts, therefore, language teachers must be conscious of what strategies are better to reach task
goals in every reading stage. Such strategies provoke that reading texts match specific purposes
as teachers shift their teaching methods, techniques, methodologies, strategies within their Eng-
lish practice.

1.4.2. Reading stages
1.9.2.1. Pre-reading

Pre-reading is the first stage of teaching reading lessons. During this stage, teachers apply some
reading activities at which learners must need to be good thinkers, imaginative, and interactive
with what they can see on the cover of the text. As (Toprak, 2009) “The pre-reading phase helps
students define selection criteria for the central theme of a story or the major argument of an
essay.” Therefore, pre- reading stage engages students between what they already know and
what they are going to read.

Pre- reading strategies
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a) Visualization

b) Predictions using visuals

c) Previewing

d) Understanding key vocabulary

1.9.2.2. During reading

During- reading is the second stage in the reading lessons. In this stage, readers initiate imple-
menting strategies that help them to collect aspects of the text to understand in a better way.
The purpose of this stage is that readers identify general ideas, make connections between per-
sonal expertise and what they are reading, self-evaluating themselves by asking questions, and
support them with clear responses from what they have understood. All of these activities allow
students to make sense of what they are reading.

During- reading strategies

a) Skimming: reading for gist, reading for main ideas.
b) Scanning: reading for details
c) Making inferences: Reading between the lines.

1.9.2.3. Post-reading

Post-reading is the final stage, readers become educators of their reading lessons. Post-reading
allows readers to reflect on how well they have read, incorporating thinking, reasoning, and
analyzing skills that benefit them to have balanced reading abilities according to their levels,
skills, needs, and interests. The final result of this stage is that readers complete the reading task
by making discussions that can involve full class’ participation in order to manipulate their own
comprehension progress during the reading courses.

Post-reading strategies

a) Discussing
b) Questioning
c) Summarizing

1.10. Reading comprehension

Reading comprehension is a sub-skill of reading, which contributes to learners’ capacity to
comprehend significant reading texts with different topics. Such reading comprehension texts
are applicable according to students’ different backgrounds such as age, level, abilities, goals,
interests, etc. in order to deal with successful reading comprehension lessons. This ability main-
tains that readers implement kinds of skills, strategies, and knowledge in order to make their
reading comprehension development more articulated, coherent, and fluent at the moment that
students present obstacles to comprehend well a text, or even when learners are not able to
accomplish with certain levels of contingency settled by tasks’ goals.
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During the reading lessons, teachers focus on students' ability to think, reason, analyze and
reflect on what they are reading, and although reading is not just to know the right answers,
students must interpret meanings, be able to know why is the reason that something happens,
why they think this answer is the most feasible for that question, recognize what authors try to
show them, think of why, how and what of the text. These strategies bring students to be self-
aware of their comprehension process, reflect on what strategies fit each reading task, monitor
how strategies work to fulfill the task goals, and regulate their reading comprehension process
with the tasks and strategies used. In this sense, reading comprehension may have positive re-
sults in learners’ reading skills in English language enterprises.

1.11. Factors that affect reading comprehension skills
1.11.1. Motivation

Students without motivation can dramatically affect reading development to understand effi-
ciently what is being read from the text, which leads students to have low interest to read as
long as they are in English class. For that reason, English Language Teachers should first know
students’ interests, desires, goals for the reading, and then show them a list of topics; it could
be extensive reading or intensive reading.

1.11.2. Prior knowledge

Students who have deficiencies in their prior knowledge often bear reading problems that affect
their comprehension skills, whereby the poor understanding of the topic, fluency, and vocabu-
lary are the most common reading problems presented in reading instruction. That is the reason
that teachers need to know how to use different resources to increase students' prior knowledge
to identify if their reading comprehension skills are improving significantly as teachers provide
them with some reading passages.

1.11.3. Understanding of the topic

Background knowledge plays an essential role in reading comprehension skills. Students who
are poor readers encounter difficulties with comprehending a text, especially with vocabulary,
decoding words, inferring main ideas, and lack of prior knowledge that are related to the con-
tents of the new topic. Additionally, the ability to comprehend a full text reflects on students’
motivation to complete a task successfully across different reading lessons.

1.11.4. Anxiety

Reading comprehension is a great ability of memory, where students across reading tasks learn
to use cognitive resources which adjust to each reading demand established by the different
teachers’ aims. Because of kinds of demands on reading comprehension, anxiety takes place
inside students' personal and academic life. Anxiety is an inner feeling that leads students to get
stressed about what they are doing, in this case reading. This kind of anxiety provokes students
to have trouble with understanding a text because they are not patient to learn unknown words

33



(vocabulary) and use them to construct meanings in a text. Apart from that, anxiety affects
students’ cognitive and metacognitive abilities because the lack of time causes students do not
use the right strategy for each reading lesson. Thus, anxiety affects students' capacity to con-
centrate on what they are reading to accomplish certain reading purposes.

1.11.5. ldentifying main ideas in a text

When students are reading, the brain automatically activates older information and uses it as a
reference to generate new knowledge. Through reading, students may develop thinking skills
that enable students to comprehend what the purpose of the reading passage is. As students still
do not recognize the main ideas of the text, it will be difficult for them to explain it in an easy
way which could affect students to forget what they read previously. In conclusion, students
who do not recognize the main ideas of the paragraph, reading comprehension tasks are likely
to fail at the first attempt.

1.11.6. Vocabulary

Vocabulary is a vital element to develop reading comprehension skills in students while they
are reading. VVocabulary consists of students being able to construct the meaning of words from
what they read, understand them, and then using them when they need to write or speak some-
thing in class. However, readers with poor vocabulary tend to be less proficient readers of un-
derstanding, interpreting reading passages and then use them to write a summarize or even talk
to others about what they have read. Therefore, vocabulary is an efficient way of comprehend-
ing the information of a text correctly.

1.11.7. Critical thinking

The process of thinking critically relies on how extent students use their intellectual abilities to
think, interpret, reasoning, and understand effectively when teachers present a new topic during
class. Students' capacity of thinking is not only to involve logical and analytical patterns, but
readers must include rational patterns that help them to act accurately regarding reading texts'
complexity. In addition, lack of critical thinking skills is still a factor that provokes students
not to be open-minders and reflect on what they read.
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CHAPTER II: METHODOLOGY

This chapter presents the research methods that were used for this study. It focuses on finding
a way to respond to the research problem, which is to enhance reading comprehension skills in
senior students at Colegio Universitario “UTN” through the application of metacognitive strat-
egies with a variety of reading lessons and interesting topics.

2.1.Research types

In order to develop this current research, a mixed method was carried out, which will have a
qualitative and quantitative research in order to find out effective metacognitive strategies to
enhance reading comprehension skills in senior students at Colegio Universitario UTN in Ibarra
city.

According to (Campbell, 2014) “ a qualitative research is the method that allows for a study of
an exploratory nature. The exploration and discovery of data via a qualitative research method
often indicates that there is not much written about the participants or the topic of study.” (p.3).
Based on the statement above, a qualitative research involves everything related to students life,
which means it collects information from students’ behaviour, feelings, emotions, and even
personal backgrounds. Furthermore, this method is subjective due to the quality of information
gathered from an inductive method which contributes to understand to the object of study’
reality during this study.

In contrast, quantitative research method where (Campbell, 2014) states “Quantitative research
allows data to be collected that focuses on precise and objective measurements that use numer-
ical and statistical analysis to support or refute a hypothesis. The results of quantitative research
are often generalizable, predictable, and provide a causal explanation.” (p.3). It means,
qualitative research is based on data collection by using instruments whose results contribute
to measure something truly and objectively.

2.2. Research methods
2.2.1.Deductive

For this study, it was possible to apply the deductive method because it allowed the researcher
to grasp the most detailed information about the general problem in this study. Moreover, the
researcher had the opportunity to analyze specific strategies and activities which could be im-
plement in the proposal design.

2.2.2. Synthetic

In this situation, it was useful to incorporate the synthetic method because it facilitated the
researcher to analyze and synthesize data in this study. After doing this, it was easier to recon-
struct a new knowledge that helps to clarify all doubts encountered in this study.
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2.3. Techniques and research instruments

The techniques and research instruments applied in this study were chosen according to the
research problem founded by the researcher. Qualitative research applies a variety of techniques
to collect information. In this case, a test based on reading comprehension helped to know some
struggles that students face in the development of reading comprehension skills.

A quantitative research method is also used in this study. The researcher for this study applied
two surveys. The first one was applied to students who belong to the third bachelor grade at
Colegio Universitario “UTN” High school. Such survey consists of about 17 questions, which
lend a hand to the researcher to know whether students use metacognitive strategies (or not) in
order to accomplish each reading task efficiently which is presented by the teacher. A second
survey also was addressed to all English teachers at Colegio Universitario “UTN” high School
in which 15 research questions were carried out to identify which metacognitive strategies are
used by the teachers and how to use them within each reading class.

2.4. Participants

The present research study was implemented at Colegio Universitario “UTN” high school
where third-grade high school students and English teachers were enrolled in this project. The
students were divided into three courses, which are A, B, C, from which 32 were men and 22
women, giving a total of 54 for all three courses. Additionally, four English teachers were part
of this research study. The next graphic will visibly indicate the participants.

Table 4
Table of participants involved in the study.

Participants N° Students N° Teachers
Female 22 3
Male 32 1
Total 54 4

Author. Diana Changuan. July, 2021

2.5. Procedure

The gquantitative research was used to the 54 students to gain clearly and objectively information
about the participants. It was a survey with closed-ended questions asking about metacognitive
strategies, reading materials, activities and factors that affect their reading comprehension skills
at the moment they are reading in class. A second survey was also applied to the four teachers
who are in charge of these courses and the other courses, too. It was a survey with closed ques-
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tions asking about if they apply metacognitive strategies at every reading task, reading materi-
als, activities, and ways to assess students reading comprehension progress at the final of every
reading classroom.

Apart from that, a test of reading comprehension was applied to the 54 students to know how
good readers they are, strategies they have used to understand a text, and so be able to respond
to every question correctly. It was a test conformed with 19 questions divided into verbal rea-
soning, comprehension, and background knowledge to identify what kind of problems students
have to understand a text and completing it appropriately.
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CHAPTER Ill: RESULTS AND DISCUSSION

3.1. Survey applied to students.
1. ¢Do you consider that reading comprehension sub- skill is important in the develop-

ment of reading into English as a Foreign Language?

Figure 1
Importance of reading comprehension sub-skill.

Author. Diana Changuan

Analysis:

The pie chart shows how important is for students the reading comprehension sub- skill to learn
English Language. Data showed that most students think that reading comprehension sub- skill
is very important of learning English as Foreign Language. A minority of the population indi-
cated that reading comprehension sub- skill is not important enough for learning English. There-
fore, it can be interpreted reading comprehension sub-skill has a huge impact into students’
reading development, because it helps them to comprehend what they read as well as interpret-
ing what is read, and analyze a text as a whole. In conclusion, a significant number of partici-
pants mentioned that reading comprehension sub- skill plays an essential role in the develop-
ment of reading skills in order to have the ability to understand a text given and put it into
practice for Learning English as a Foreign Language.
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2. ¢ Which of the following comprehension strategies do you think that helps you under-
stand a text?

Figure 2
Comprehension strategies to understand a text.

m Decoding words from a text.

m Follow- up comprehension.

6% 4% = Metacognition.
7% 10%

A Sentence construction and cohesion.
m Verbal reasoning and pre- knowledge
m Graphic and semanic organizers.

B Answering questions

m Asking questions.

16% ® Recognizing story structure.

® Summarizing long texts.

Author. Diana Changuén.

Analysis

This pie chart illustrates some reading comprehension strategies which may help students to
comprehend the text according to their own reality. According to the data collected, the strate-
gies that were the most used by students were sentence construction and cohesion, verbal rea-
soning, and graphic and semantic organizers. It is followed by asking questions and follow-up
comprehension. A small group of participants selected the summarizing long texts, recognizing
story structure, decoding words from a text and monitoring were the least strategies by them.
The results indicated that strategies that use critical thinking allow students to understand a text.
Therefore, it is important to include these strategies in the proposal in order to students are able
to adapt the current information from the text into their own reality to have a clear idea of what
the text is aboult.
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3. ¢ Do you think that a large range of vocabulary according to your level helps you un-
derstand better a written text?

Figure 3
Range of vocabulary appropriate to the level of reading comprehension.

mYes mNo

Author. Diana Changuén.

Analysis

The pie chart illustrates students’ results of a survey that asked them if a large portion of vocab-
ulary helps to understand what they are reading. Most of the students claimed that a large por-
tion of vocabulary according to their level helps them to interpret what each word of the text
means and then connect them into the whole text. A small minority do not share the same idea.
As it is interpreted an appropriate vocabulary becomes a critical part into students to read effi-
ciently because it gives them opportunities to construct an overview knowledge and so com-
prehending most of the meaning words in the text. Therefore, the majority of students argued
that learning vocabulary becomes an easier strategy to read comprehensible during, and after
reading.

4. Which of the following comprehension strategies do you use to develop critical thinking
of what you are reading?

Figure 4
Comprehension strategies to develop critical thinking.
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B Prior knowledge.

B Anticipation

M Prediction.
Observation.

B Monitoring

M Inferring.

B Paraphrasing.

H Analyzing.

B Conclusion.

Author. Diana Changuan
Analysis

The pie chart above gives information about some reading comprehension strategies which
were focused on developing critical thinking of what students read. In this sense, more than half
of students indicated that the strategy of observation, analyzing followed by prior knowledge
are the most used strategies for critical thinking. While, few participants claimed that monitor-
ing, predicting, and inferring are the least used strategies in developing critical thinking skills.
It is interpreted, students learn to read critically by implementing visuals and logical skills in
each reading lesson. Consequently, the researcher will make use of these strategies for the pro-
posed design so that students can think about what they are reading, gaining knowledge for
future situations that need to be thought of clearly.

5. Which of the following materials does the teacher use to enhance the sub- skills of read-

ing comprehension during classes?

Figure 5
Teaching materials to enhance reading comprehension sub-skill.

B Magazines.

M Articles.

W Newspapers.
Books.

H Tales.

M Short tales.

M Stories.

B Documentaries.

B Academic research.

Author. Diana Changuan.
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Analysis

This chart describes what reading materials the teacher applies to enhance students’ reading
comprehension skills. As demonstrated in the chart, over a fifth said that the teacher uses books,
documentaries, and academic research as the most important materials to enhance reading com-
prehension skills. Followed by articles, and short tales that somewhat helps to enhance students’
reading comprehension skills. Apart from that, a small minority of teenagers mentioned news-
papers, tales, and stories are the less reading materials applied by during class. The results in-
dicated that English teachers implement academic materials that make the reading comprehen-
sion process easier and interesting in order to learning an advance vocabulary that enhance
students to read comprehensible. Therefore, it is important to take into account these materials
as main resources to enhance comprehension.

6. ¢ Does your teacher socialize the strategies before, during and after reading?

Figure 6
Socializing strategies, before, during and after reading.

m Always

m Usually
Often
Sometimes

H Never

Author. Diana Changuan.

Analysis

This pie chart gives students' results of a survey in which asked how often the teacher shares
with students the strategies to use before, during, and after reading. Under a thirty of students
indicated that the strategies are socialized usually in each reading stage. A few of them showed
that the strategies are socialized always before, during, and after reading which lead students to
have an idea of what they are going to read. Nevertheless, a small minority of the participants
argued that the teacher never shares with them to know what strategies they are going to use in
each reading stage. There seems to be an inclination to the strategies which are socialized most
of the time. Therefore, based on this information, the teacher has the necessity to socialize the
strategies to enhance students’ reading comprehension skills.
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7. Does your teacher use one or some of the following metacognitive strategies to enhance
reading comprehension skills into English language?

Figure 7
Metacognitive strategies to enhance reading comprehension skills.

® Planing- organizing.

m Setting goals in each reading task.
Self- questioning.

= Meditation.

m Monitoring.

m Inferring.
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m Directed- attention.
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m Self- evaluation.

Self- reinforcement

m Others

Author. Diana Changuan.

Analysis

According to the bar chart, there is a list of metacognitive strategies where participants should
choose more than one strategy, which focused on what strategies teachers use during reading
class to enhance students’ reading comprehension skills. As the bar chart showed, over two
fifths of the participants affirmed the strategies of planning- organizing, self-evaluation, deter-
mining level of importance and setting goals are the most used by students to enhance reading
comprehension skills. However, a small minority of teenagers stated that the strategies of self-
reinforcement, self- questioning, meditation, monitoring, inferring, selective attention, self-reg-
ulation, self-control are the lowest strategies used by the teacher which in some case could be
useful enhance students’ reading skills. From the chart, it can be interpreted the strategies which
were the most selected by the students play an interesting role in helping them to direct with
their learning knowledge to understand a text deeply. According to Oxford (1990) describes
“metacognitive strategies as the ones which allow learners to control their own cognition — to
coordinate the learning process by using centering, arranging, planning, and evaluating” at
Katrin & Ali (2018) (pp. 1-17). To summarise, metacognitive strategies should be used
frecuently in the different reading lessons so that students can self- reflect of how well they are
understanding and what skills they need to develop to avoid errors in achieving at the end of
the reading task.
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8. From the list above, do you think that metacognitive strategies help you in the process

of monitoring, regulating, and evaluating your reading comprehension?

Figure 8
Importance of metacognitive strategies in reading comprehension.

B Yes

B No

Author. Diana Changuan.

Analysis

This graph displays how important is for students to use metacognitive strategies in the process
of monitoring, regulating, and evaluating what they read. It can be seen that most of the students
mentioned that these strategies play a primordial role in students’ monitoring, regulating, and
evaluating their own reading comprehension process. Meanwhile, a small minority of them
estimated that metacognitive strategies are not an essential part to monitor, regulate, and
evaluate students’ reading comprehension process. As it is interpreted, the process of
monitoring, regulating and evaluating are the key steps for an effective reading comprehension
development. This means that when students use metacognitive strategies they are monitoring
of what they are start reading, regulate means students already know what strategy fits the text’
complexity, activity and goals, and as final evaluating represents how well students achieved
the text” aims and teachers’ goals. As a result, metacognitive strategies are critical into students’
reading comprehension because it helps students to become an active reader of what they are
reading, regulating their cognition by selecting specific strategies in order to understand a text
clearly and evaluate how well their reading comprehension works.
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9. Do you monitor your reading comprehension process through developing activities be-
fore, during, and after each reading?

Figure 9
Monitoring activities before, during, and after reading.

M Yes

BN

Author. Diana Changuan

Analysis

This pie chart gives information about how important is for students to monitor the activities
which are before, during, and after reading. In this case, there is a significant number of students
who claimed that they definitely monitor their reading comprehension in each reading stage.
However, a small minority of them estimated that they do not monitor their own reading com-
prehension as they go through reading passages in every reading stage. It is interpreted, the
process of monitoring, regulating, and evaluating are the key steps for effective reading com-
prehension development. This means that when students use metacognitive strategies they are
monitoring what they start reading, regulating means students already know what strategy fits
the text’s complexity, activity, and goals, and as final evaluating represents how well students
achieved the text’s aims and teachers’ goals. As a result, metacognitive strategies are crucial in
students’ reading comprehension because it helps students to become active reader of what they
are reading, regulate their cognition by selecting specific strategies in order to understand a text
clearly, and evaluate how well their reading comprehension works.
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10. Which of the following activities does your teacher use to monitor your reading com-

prehension?

Figure 10
Activities of monitoring reading comprehension.

B Asking questions before, during, and after
reading.

B Generating prior- knowledge from
observation.
Visualization of characters and places.

Interpretation of important facts from the
reading
B Order of events.

M Retelling by making encounters with one own
words.

Author. Diana Changuén.

Analysis

The graph describes what activities students use to monitor their reading comprehension pro-
cess. Just under half of the students argued that the activities they use to monitor the reading
comprehension process were asking questions (before, during, and after reading), followed by
re-telling by making encounters with one’s own words. Meanwhile, the equal percentage be-
longed to the strategies of prior- knowledge, visualizing, describing important events, observa-
tion and assessment. Apart from that, a very minority of participants claimed they only apply
the activity of ordering events while they read. As it can be interpreted in the graph above, the
strategies that have percentages from 12% to 27% are founded important to monitor the reading
comprehension, because students may only an activity which can give positive responses, or
more than one in order to make the monitoring process easier to understand and complete the
task. Therefore, it is remarkable to conclude that more than half of students need to apply most
of activities in which encourage themselves to monitor, control and be aware of how well they
understand the text.
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11. Does the teacher give you feedback that encourages the development of your compre-

hension at the end of each reading task?

Figure 11
Reading comprehension reinforcement.

= Always
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m Often
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m Never

Author. Diana Changuén.

Analysis

The chart above shares information about students’ feedback from their teacher at the end of
each reading to enhance reading comprehension skills. Just under half of the surveyed stated
that they usually receive feedback from their teacher, which is the higher percentage in the
chart. Nearly a third of them answered that the teacher always gives them feedback at the end
of each reading task. However, a small minority of them said that the teacher sometimes shares
with them feedback once they have finished reading a text. No one of the participants affirmed
that the teacher never gives them feedback in the reading comprehension process, which is the
lowest percentage in the chart. It can be interpreted, English teachers see the feedback as an an
effective way to know what mistakes students made, and what skills should continue working
to get a good proficiency in the reading comprehension skills. In conclusion, the majority of
English teachers should continue giving feedback at the end of the reading so students are able
to clear doubts from the reading and be able to measure how well they have understood to
complete the reading assignment successfully.
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12. Which of the following materials does the teacher use to assess you reading

comprehension skills?

Figure 12
Assessment materials in reading comprehension skills.

M Rubric
B KWL chart
Checklist

Tests

Author. Diana Changuan.

Analysis

According to the graph, the question was focused on what materials the teacher implemented
to assess their students’ reading comprehension skills. More than half of students said that the
test is the most used material by the teacher to assess the reading comprehension skills. How-
ever, a few of them said that the teacher applies rubric and KWL chart. A small minority of
them claimed that the teacher only uses the checklist. As it is interpreted, students mainly fo-
cused on tests and rubrics as primordial materials to assess their own reading comprehension.
These materials as assessing resources make students know the deficits they struggle with the
reading. These struggles may appear before, during, or after reading, so that by using these
materials help them to pay attention to what aspects they need to develop and how to employ
them in reading comprehension. In conclusion, there is a huge prominence that students en-
hance reading comprehension skills by taking these resources to measure how well they learned
and how to implement them to achieve the task competently.
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13. What factors do you think that impacts your reading comprehension skills?

Figure 13

Factors that impacts reading comprehension skills.

M Lack of motivation
B Lack of critical thinking

knowledge of reading aims related to
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lectura
B Lack of instruction.

M identifying main ideas to supporting
ideas

Author. Diana Changuan
Analysis

From this pie chart, it can be seen the different factors that affect students’ reading comprehen-
sion development while they are reading. As demonstrated in the pie chart, a quarter of students
mentioned that the lack of vocabulary is the highest factor that affected students’ reading com-
prehension development. While a few of them said that lack of critical thinking, knowledge of
reading aims, identifying main ideas to supporting ideas, and deficit of feedback in every read-
ing are the factors that do not let them enhance reading comprehension skills. These are fol-
lowed by lack of motivation, reading materials, cognitive-metacognitive strategies, and reading
instruction are the lowest factors that affect students’ reading comprehension.

Asitis interpreted, vocabulary is the main factor that affects reading comprehension in students.
Therefore, English teachers should focus on this factor and look for ways to improve the vo-
cabulary through activities that include a large range of vocabulary to comprehend a text as a
whole. In brief, this aspect should be taken into account in the proposal design.

14. Would you like the teacher gets an instructional guide of metacognitive strategies that
help you to enhance your reading comprehension skills?

Figure 14
Designing the instructional guide.
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Author. Diana Changuan.

Analysis

This graph illustrates students’ responses on whether they would like the teacher to receive an
instructional guide on metacognitive strategies that enhance their reading comprehension skills.
The data showed that there is a significant number of students who would like the teacher to
use an instructional guide that leads students to stimulate which metacognitive strategies are
effective in improving their reading comprehension skills when completing a reading task in
particular. A small number of participants mentioned that the teacher does not need this guide
within their reading lessons. As interpreted, students believe that this particular guide will pro-
vide them with opportunities to learn what metacognitive strategies are appropriate for each
reading task, in relation to the topics that interest them, the skills to understand the reading
passage, and the desired results. at the end. of the lesson. In general, a significant number of
students stated that this guide will be a useful tool to improve reading comprehension skills by
applying a set of metacognitive strategies that work as a facilitator to improve their abilities to
understand a particular text and complete it in the best way.
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3.2. Survey applied to English teachers
1. Do you think that reading comprehension sub-competence is important to develop read-
ing skills in English language learning?

Figure 15
Importance of reading comprehension in English language learning.
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Author. Diana Changuan.

Analysis

The pie chart illustrates teachers' responses about how important reading comprehension as a
sub-skill is for teachers to improve reading comprehension skills in English language learning.
In this sense, there are a total of teachers who affirmed that the reading comprehension sub-
skill is very important to enhance reading comprehension skills in learning the English lan-
guage. As interpreted, the reading comprehension sub-skill is part of the receptive skill because
it helps students incorporate a simultaneous set of words, construct meaning from previously
learned words, and make connections to their personal experiences. Therefore, teachers need to
pay attention to how students can understand the text and how to use this skill for possible real-
life situations.
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2. Which of these key strategies for comprehension below do you use with your students
during your teaching reading lessons?

Figure 16
Teaching strategies for comprehension.

u Decoding

® Monitoring comprehension

u Metacognition
Sentence construction and cohesion

m Verbal reasoning and background
knowledge.

u Graphic and semantic organizers.

B Answering questions.
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H Recognizing story structure.

® Summarizing.

Author. Diana Changuan.

Analysis

The graphic shows what comprehension strategies teachers use during their teaching reading
lessons. In this question, the teacher should choose more than one strategy. The strategies which
were the most used by the teachers was graphic and semantic organizers to teach reading les-
sons. There was an equal percentage (12%) that the teacher claimed that they use monitoring
comprehension, verbal reasoning ad background knowledge, generating questions, and sum-
marizing. Finally, a small minority of the teachers pointed out metacognition, sentence con-
struction, cohesion, answering questions, and recognizing story structure are the least compre-
hension strategies that teachers use to teach reading lessons. An important observation was that
the use of semantic and graphic organizers is an available strategy that enables students to stay
focused on the reading content.
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3. Do you consider that a large range of vocabulary helps students to understand a text
better?

Figure 17

Vocabulary to comprehend a text.

= Agreatdeal = Quite a bit Somewhat = Very little

Author. Diana Changuan.

Analysis

According to the graph, the question focused on how important vocabulary is to understand the
text as a whole. It can be seen that the total of English teachers stated that teaching vocabulary
is important to understand the text when students are reading. None of the English teachers
stated that vocabulary does not help students to understand the text well. Under these lines, it
is essential to mention that vocabulary is a crucial tool in the teaching-learning process, espe-
cially when students start reading something and find it difficult to understand as they come
across it. For this reason, English teachers argued that teaching vocabulary is a fundamental
step to start reading something and understand it in the best way.
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4. Do you think that critical thinking is important to develop reading comprehension
skills?

Figure 18
Developing critical thinking into reading comprehension skills.

= Yes = No

Author. Diana Changuan

Analysis

This pie chart illustrates English teachers’ answers which asked them if critical thinking devel-
ops reading comprehension skills. As the pie chart mentioned, the majority of English teachers
stated that critical thinking helps to develop reading comprehension skills. As it is interpreted,
applying critical thinking contributes students to gaining knowledge of the most significant
aspects of the text. In other words, students develop critical thinking by interacting with cogni-
tive skills that conduct students to implement doubts and think critically about the solution to
each issue. In general, English teachers stated that the improvement of reading comprehension
IS how students use the criteria to think about something so that they can acquire reading com-
prehension skills of what they are reading in class and how to relate it into spaces outside.
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5. Do you use other reading materials with your students apart from the book of Minis-

try of Education?

Figure 19
Applying extra- reading materials.
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Author. Diana Changuén

Analysis

The chart illustrates teachers’ answers about what extra-reading materials the teachers use with
their students during class. The total of English teachers stated that they apply other reading
materials apart from the book of Ministry of Education in class. Meanwhile, no one of them
uses extra- materials in reading classes. From this information, English teachers prefer to in-
corporate other reading materials due to the book of the Ministry of education sometimes does
not have reading passages in which contents are not based on real-life events that will benefit
to use in daily life. That is the idea that the teacher applies extra-reading materials to students
feel engaged within the text content, so find a logical answer to each answer found in the read-
ing. In conclusion, the majority of the teachers claimed that extra-reading materials are helpful
resources for students to incorporate a set of skills that brings them opportunities to think glob-
ally, as situations happen in the text.

55



6. Which other materials do you use with your students to enhance reading comprehen-

sion skills apart from the book of Ministry of Education?

Figure 20
Extra- reading materials into reading comprehension skills.
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Author. Diana Changuén

Analysis

This graphic provides information about English teachers use other materials during class apart
from the Ministry of Education book to enhance reading comprehension skills. As can be seen,
the majority of the English teachers affirmed that journals and media (videos, documentaries,
films, audiobooks, i.e.) are the materials they use during reading lessons. Meanwhile, some of
them argued that they include magazines, articles, personal experiences, fiction/non-fiction
books, expert opinions, and lectures are the materials to enhance reading comprehension skills.
On the other hand, stories, encyclopedias, and web pages are the least materials they use to
enhance reading comprehension skills. As it is inferred, media materials are the major resources
that not only enhance reading comprehension skills, but it shows improvement in students'
learning styles to learn English as a foreign language. To conclude, most of the English teachers
stated that including other materials in the reading class develops productive skills of the Eng-
lish Language.
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7. Does the material you use in class include one or some of the following metacognitive

strategies to enhance reading comprehension?

Figure 21
Metacognitive strategies.
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Author. Diana Changuén

Analysis

The pie chart gives information about what metacognitive strategies teachers use to enhance
reading comprehension skills. As the pie chart mentioned, the majority of English teachers
stated that they apply strategies of planning- organizing, setting goals, inferring, and self-man-
agement to enhance reading comprehension, which are the most used strategies by the teachers
in class. Meanwhile, a few of them stated they use the strategies of monitoring, determining
levels of importance, and self-evaluation in enhancing reading comprehension. Followed by the
strategies of self-questioning, meditation, directed attention, selective attention, self-monitor-
ing, and self-reinforcement are the least used strategies by English teachers. As it can be seen,
the metacognitive strategies which got the highest percentage are an essential part of the teach-
ing-learning process. English teachers considered that these strategies support their teaching
instruction to enhance the reading comprehension of their students during reading classes.
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8. From the list above, do your students identify what, how and when you use metacogni-

tive strategies to enhance reading comprehension skills during reading lessons?

Figure 22
Applying metacognitive strategies.
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Author. Diana Changuan

Analysis

This pie chart provides information about English teachers’ answers which asked them if stu-
dents can notice what, when, and how the teachers apply metacognitive strategies during the
reading lessons. As mentioned in the chart, three-quarters of English teachers claimed that stu-
dents can identify when the English teacher applies metacognitive strategies, what strategies to
use, and how to apply them to reading. However, a quarter of them argued that students cannot
identify when, how, and what strategies are being applied by the English teacher. It is inter-
preted, when students identify the metacognitive strategy, how to use it, and when to use it,
they get involved between the content of the text and skills they need to use to comprehend a
written text positively. In conclusion, the majority of English teachers argued that recognizing
what, when, and how the teacher uses the metacognitive strategy contributes to students iden-
tifying the type of metacognitive strategy which are associated with every reading profile and
thus enhancing their reading comprehension skills.
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9. Do you set goals for each reading comprehension task?

Figure 23
Setting goals for reading tasks.
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Analysis

According to the chart, the question was focused on if English teachers set goals in every read-
ing task. It can be seen that the majority of English teachers argued that they set goals in every
reading task. Meanwhile, no one of the participants stated that they do not set goals in every
reading task. As it is interpreted, setting goals in every reading tasks allow students to know
the purpose of the reading, following the purposes, and achieve the purposes by task comple-
tion. In conclusion, English teachers stated that setting goals in every tasks provide themselves
to be more aware of what students need to achieve at the end of the task.

10. Do you assess your students’ progress at the end of each reading task?

Figure 24
Assessing students’ progress.
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Author. Diana Changuan
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Analysis

The pie chart displays the English teachers' answers about students’ progress at the end of each
reading task. As can be seen, the total of participants claimed that they evaluate students' pro-
gress at the end of reading lessons, whereas no one of them assess students’ reading task pro-
gress. English teachers through assessment can estimate students’ weaknesses, strengths, abil-
ities, preferences at the moment to apply the reading task. Therefore, the majority of English
teachers stated that assessment is the process to be familiar with students’ learning abilities and
how they perform them by accomplishing reading tasks to know how good readers they have
become.

11. Which of the following materials do you use with your students to assess their reading

comprehension progress?

Figure 25
Materials of assessing reading comprehension progress.
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Analysis

This pie chart illustrates the materials that English teachers implement to assess students' read-
ing comprehension progress in classes. It can be seen that most of the students stated that they
use tests and rubrics as materials to assess their students' reading comprehension. Meanwhile,
a few of them stated that they implement a KWL checklist and chart to assess the students'
reading comprehension process. It is inferred that the test and the rubric are the materials that
English teachers prefer to apply. This is due to these materials are more easy to distinguish
students’ deficits because they themselves notice what errors they made and how to develop
those mistakes, leading students to become metacognitive learner. In summary, through rubric
and tests, English teachers can analyze what students are facing before, during and after reading,
and student to find way to develop their different struggle presented in the reading comprehen-
sion.
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12. Would you like to use a reading guide instruction to enhance students reading com-
prehension skills?

Figure 26
Instructive guide of metacognitive strategies.

= Yes = No

Author. Diana Changuén

Analysis

This graph illustrates the English teachers” answers about if they would like to use an instructive
guide in which show them some effective metacognitive strategies in order to enhance students’
reading comprehension skills. As it can be seen the majority of English teachers mentioned that
they would like to use an instructive guide of metacognitive strategies, whereas no one of them
claimed they would not like to use an instructional metacognitive reading guide during their
reading comprehension classes. This instructional metacognitive guide is a tool that will pro-
vide teachers perceive of what strategies and how students should use the metacognitive strat-
egies regarding each reading profile to enhance their own reading comprehension process.
Overall, most English teachers agree to use an instructional metacognitive guide to encourage
students to use their metacognitive skills to enhance their own reading comprehension skills
during classes.
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3.3. Test applied to students to identify the ability of their reading comprehension.

Figure 27
Students’ reading comprehension proficiency.

Y0

m Intermediate reader ® proficient reader = Basic reader

Author: Diana Changuén.

Analysis

This pie chart displays students’ results about the reading test applied by the researcher. Over
half of students are considered proficient readers because they got a score between 7 and 10 out
of 10, which means they can use strategies that help them to understand what they are reading.
Meanwhile, almost thirty of the participants are intermediate readers, which means they got a
score between 5 and 6.5 out of the total. This refers that they do not get familiarized with strat-
egies very often to complete a task correctly. Finally, a small minority of them are basic readers,
which means they got a score between 0 and 4 out of 10; this is because students do not know
what strategies to use to comprehend a text. To conclude, it is remarkable to mention that most
of the students are between intermediate and proficient readers, which is the appropriate level
of reading comprehension for students of third bachelor grade.

Figure 28
Reading comprehension skills.

2,5
20 2,3 2,2
1,5
1,0
1,0
0,5
0,0
VERBAL REASONING = COMPREHENSION BACKGROUND
MESSAGES KNOWLEDGE

Author. Diana Changuan
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Analysis

The bar chart provides information about what reading skills are the most used by students in
order to enhance reading comprehension skills. It can be seen there are three skills that were
used to evaluate students’ reading comprehension skills. As first one, verbal reasoning which
is the skill that helped students to enhance reading comprehension skills. Verbal reasoning is
the ability that enables students to acquire capabilities that think positively when they are read-
ing and how to use that information to answer questions based on the text. Therefore, it is in-
terpreted that there is a great number of students who know how to use reasoning skills to
comprehend various reading comprehension activities in class. In conclusion, there is a signif-
icant number of students who use verbal reasoning to enhance reading comprehension skills.

On the other hand, comprehension messages skill is the second applied in this test. As the graph
showed, this enormous skill did have low scores, which means that students are attentive read-
ers to differentiate the message main idea. In conclusion, a huge number of students were able
to use this skill as a means of enhancing reading comprehension skills.

Finally, background knowledge was the lowest skill developed by students. In this students did
not have the skills needed to complete the activities effectively. As it is interpreted, there is not
a major number of students who applied this skill as a way of developing reading comprehen-
sion skill by making connection between what they read and what they already know. There-
fore, there is a great importance to practice background knowledge in EFL classrooms in order
to students can enhance reading comprehension skills successfully

In conclusion, the majority of students who apply verbal reasoning and comprehension mes-
sages skills are more proficient readers, in terms of they can understand what they are reading
and contrast specific information from a text given. In this way is how students enhance their
reading comprehension skills.
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CHAPTER IV: PROPOSAL

4.1. Introduction

This proposal is a valuable instructional material for EFL English language teachers who work
at Colegio Universitario “UTN” to help senior students to enhance reading comprehension
skills. The design of this proposal focused on the data collected previously in the questions that
practically directed in reading comprehension development. Moreover, to design this proposal
was necessary to take into account the reading comprehension test, which will help the re-
searcher identify the right level of senior students in reading comprehension skills at Colegio
Universitario “UTN”.

4.2. Proposal objective

o To improve reading comprehension skills by using metacognitive strategies.

4.3. Methodology

This instructional guide has three units. Each unit of this guide has different reading lessons
that provide students to have opportunities to enhance reading comprehension skills. The
presentation of each reading lessons include a set of metacognitive strategies which can be
applied on the pre- reading, during reading, or post reading. The metacognitive strategies play
an essential role in each reading lessons. This means, students start using their own cognitive
skills which help them to identify effective ways to comprehend a reading, and how they have
applied their cognitive abilities to perform a task. This is a good choice to enhance reading
comprehension skills.

4.4. Proposal title
Little thinking minds.

4.5. Importance of the proposal

“LITTLE THINKING MINDS” is an instructional metacognitive guide for senior students at
Colegio Universitario “UTN” High School. This instructional guide was designed with the main
purpose to help students enhance their own cognitive skills to comprehend a reading text effi-
ciently, and learn to use their reading skills by using metacognitive strategies to perform a task.
Also, the reading comprehension test was a tool to measure their reading comprehension profi-
ciency so that identify reading comprehension mistakes in the EFL classrooms.
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TOPIC: MOVIES

LESSON 1: Movies
Lesson Objective

e Students will be able to complete the activities - skimming main ideas to identify the kind of film,
and scanning to find details while working with the text “TITANIC” so that they can discuss about
a movie they have seen.

USING VISUALS TO PREDICT CONTENT

1.) Look at the scenes above. Answer the following questions.

1.1. Where are the people in the pictures?

1.2. What are they doing there?

1.3. What kind of movie do you think they are watching?
1.4. Are they frightened, happy, or sad?

2.) Label each picture with the correct movie genre on the box below

Romantic « Fantasy « Musical.

TITANIC |




UNDERSTANDING KEY VOCABULARY >

3.) Match the desciptions to the correct movie genre learned previously.

Horror

Romantic

It is a fiction film that use magic and supernatural contents such
as witches, creatures with human parts, and enchanted places.

It is a film that has scenes of murders, explosions, fights in which
people die cruelly.

The film usually describes love relationships.

A film which is used to frighten people with a lot of terrified

It is a film that uses songs, dance show in all the scenes.

These definitions were taken from: https://dictionary.cambridge.org/ & https://www.pinterest.com/



https://dictionary.cambridge.org/

STRATEGY SELF- EVALUATION

The night of April 14, 1912 was a dark evening for thousands of passengers above the new White
Star Liner, Titanic. That night, the biggest ship ever built to that date struck an iceberg and plunged
to the bottom of the sea, taking with it around 1,500 souls, sparing only several hundred. The result?
Director James Cameron’s new $400-million-dollar production entitled Titanic. The movie begins in
present day where Brock Lovett (played by Bill Paxton) and crew are underwater, in a submarine,
viewing the ship’s wreckage. Lovett had been searching for 3 years for a 56 karat diamond that Rose
DeWitt Bukater (played by Kate Winslet) had been given by her fiancé, Cal Hockley (played by Billy
Zane) on the ship. When Lovett does come across a safe in her stateroom on the wreckage, they take
it back to the surface, and open it, only to find a drawing, mud and decayed ruins. That day, Lovett
goes on TV to announce his findings. The 101-year-old Rose (played by Gloria Stuart) happens to
see "herself" in the drawing on the news and calls Lovett. She and her granddaughter are flown to a
ship in the middle of the Atlantic to meet with Brock. Rose then begins to recall her experience on
the Titanic. Back in April of 1912, a young traveling artist, Jack Dawson (played by Leonardo Di-
Caprio), wins a ticket for Titanic in a poker game and sets sail with an immigrant friend of his on the
tremendous ocean liner’s maiden voyage. On the ship, he sees Rose and immediately falls in love
with her, without even meeting her. One night, troubled by her engagement to Cal and feeling hope-
lessly trapped in her rich family’s lifestyle, Rose runs to the stern (end) of the ship and climbs over
the railing, contemplating suicide. Fortunately, Jack had seen her run by and assists her to safety. The
next hour of the movie consists of their interaction with each other and how they fall in love, etc. And
half-way through this 3 and a half hour movie, fiction collides with fact, and the Titanic strikes the

gigantic iceberg. The rest is history—mixed in with this fictitious love story, of course.

Taken from. https://www.englishexercises.org/


https://www.englishexercises.org/

Skimming

1. Look at the questions below and answer them according what you have read.

» According to the pictures below, do you know what kind of movie genre is the text about? Put

a check in the correct movie genre?

TITANIC ¥

> What statement are not main ideas of the text? Cross them out.

a) There were thousands of passengers above the new White Star Liner, Titanic

b) The biggest ship ever built struck an iceberg and plunged to the bottom of the sea.

c) The romantic story of a couple who falls in love at first sight.

d) The story of a ship called “Titanic” where a love story begins and ends up in a tragedy

underwater.
> How did Jack and Rose fell in love in the Titanic

a) They were on a date in Rose’ stateroom.

b) Jack was playing poker and saw her get on the ship.

c) Rose ran to the stern (end) of the ship and climbs over the railing, contemplating suicide

and Jack saved her.

d) None of above.

SELF- EVALUATION >

When | skim...

| first focus on the title of the text

| pay attention to the first line of the paragraph
I concentrate for main ideas of the text content.

I focus on the smallest paragraphs of the text

I go ahead the conclusion of the text.

Yes
Yes
Yes
Yes
Yes

No
No
No
No
No




Scanning >

2.-

Question 1. In the first paragraph, what happened in the dark night of April 14, 1912?

From the text, answer the following questions

a) It was a special date for all people who survived on the ship.
b) There were thousands of passengers above the new Star Liner, Titanic.
¢) It was the night where Titanic was built.

d) A biggest ship struck an iceberg which leads the ship to the bottom of the sea, taking

with it 1,500 souls, sparing only several hundred.

Question 2. In the second paragraph, why did Lovett go to the bottom of the ocean in Rose
deWitt Bukater’ stateroom on the wreckage? what were his findings?

c)

a) He wanted to see how Rose de Wit Bukater’s stateroom looked like.
b) Someone told him about Rose deWit Bukater’s wealths.
Lovett came across a safe in Rose deWit Bukater’s stateroom. They found a mud and

decayed drawing.

d) Lovett took some photographs to Rose deWit Bukater’s stateroom.

Question 3. In the third paragraph, how old was Rose when she heard on the news about
Lovett’s findings? What did she begin to recall?

a) Rose was sixty years old. She recalled about her last holidays with her granddaughter.

b)

c)

d)

Rose was eighty years old. When she was cooking, she heard about how Titanic was
found in the ocean.

Rose was 101 years old. Rose began to recall her experience about a young traveling
artist, Jack Dawson and how he won a titanic for Titanic in a poker game with his im-
migrant friend.

Rose was 101 years old. Rose recall how she fell in love with her engagement to Cal.

Question 4. In the fourth paragraph, the writer describes a short story about a couple, who
are they? How did they fall in love?

a) The story is about a single woman who meets a painter on the ship halls.

b) The story is about how Rose fall in love with the captain of the ship.

c) The story is about how a crazy love between Rose and Jack grows every day while they

are on the ship.
d) None of above.
SELF- EVALUATION > When | scan...

» | first focus on the title or images Yes No
> | pay attention to the first line of each paragraph Yes No
» Look for key words or numbers that help me to identify what | need to answer.  Yes No
» | focus on the highlight words in the text Yes No
> | read the question and search in the text any word that matches with the question  Yes No




Sisaed POS
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STRATEGY

" IRIEAIDINGs

DISCUSSION >

4.- Discuss with a partner the following questions, and then compare your responses. Once done, decide
y Questions:

What kind of movie genres do you like to see with your family? Why?
What kind of movie genres don’t you like to see with your family? Why?
What kind of movie genres have you seen lately? Mention them.

What kind of movie genres would you like to see?

NAME OF THE FILM

TYPE OF FILM

MAIN CHARACTERS

ROMANTIC EVENTS

111

THE END OF THE
FILM.



SELF- QUESTIONING >

YV V V V V V V V

When I discuss....

Can | begin a discussion with my partner?

Can | talk about the type of film with my partner?

Can | use words from the text to talk about the type of movie chosen?
Can | express my opinions, feelings, and ideas clearly with my partner?
Can | answer questions quickly based on what I have read?

Can | discuss with my partner in a comfortable way?

Can | talk give a conclusion about the type of movie chosen to my partner?

Yes, I can Yes, more or less
b)

c)

)

O O
O O
O O

> ® 2
O
® O
® O

Can | use the vocabulary learned to talk about the type of film chosen with my partner?




FILM REVIEWS

TOPIC

LESSON 2: Film reviews
Lesson Objective

e Students will be able to demonstrate comprehension of the text “The Lord of the Rings” by using
visuals to build vocabulary, incorporating skimming to know people’s role on a film set, and mak-
ing inferences so that students can describe a type of film review and people’s role on a film set.

PRE READING...

Taken from. https://www.dibustock.com/ Taken from. https://www.dibustock.com/

BUILDING

PRE- KNOWLEDGE

1.) Which things in the box have you ever seen that people need to make a film? Circle
the words.

Cameraman Screenwriter
Filmmaker special effects

Boom operator actors




Look at the pictures below and write the words from the box in the correct role that

2.) people play to make a film.

UNDERSTANDING

KEY VOCABULARY

3.) Match the words ( 1-6) in the box below to their definitions

Cameraman Screenwriter Filmmaker

special effects Boom operator actors

1.- Someone who makes a film or TV program.

2.- Someone who writes the story of the film.

3.- Someone who pretends to be someone else in the film such as: nurse, doctor, teacher, lawyer, singer.
4.- A person who uses a camera when the film is being made.

5.- Someone who operates the boom microphone for a film or TV programmers.

6.- The noise, movements that is created by computer, or special equipment.

These definitions were taken from. https://dictionary.cambridge.org/es/

SKIMMING >



https://dictionary.cambridge.org/es/
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STRATEGY SELF- MONITORING T

1

_ I recently watched “The Lord of the rings”, a fantasy

movie written by JR.Talkin. There are some excellent
performances from the leading actors. Elja Wood who
is one of the main actors won an “Oscar” for the best

performance in “Hooligans” last year.

It’s set in New Zealand and is the story of a battle be-
tween good and evil. Frodo, a normal hobbit, must destroy a (@Hgerous ring. When Frodo takes
on the ring, he became a slave of the ring. The story is made EOMplicated because Frodo must

make a perilous journey to another place of the world.

3

Go and see this film. You won’t be disappointed. As I watched the movie I was amazed by the
special effects. In all the scenes I couldn’t distinguish between what was real and what was
fantasy. The scenery was absolutely gorgeous. Especially the snowcaped mountains and wide

green fields were impressive to watch

4

To sum up, | enjoyed this adventure story owing to the amazing animated battles between dif-
ferent species and the excellent pictures of New Zealand’s scenery. I can wholeheartedly rec-
ommend this film to almost anybody.

( Written by our Students, Ueli, Young., 2016)



https://www.languages.ac.nz/our_school/new_zealand.htm

READING FOR MAIN IDEAS>

5.) Read the film review: The Lord of the Rings again. Write the paragraph

number where you found the information below

It describes the author’s names, main actors and when the film was released.

It starts with a brief summary gftharnlatawnithaut mention the ending of the film.

It gives opinions of some aspects about the film such as actors’ performance, music, special effects,

setting and the script.

It includes recommendations of what people should watch the film.

/ SELF- MONITORING >

When I read for main ideas...

I start thinking about the type of reading

I identify how many paragraphs the text has

| relate the title of the text with images

I ask myself what I have already known about the text topic

I look for paragraphs and how are connected with the vocabulary.

YV V V V V V

I find main ideas by identifying:

(Who) the most important person or people in the text

(When) the specified reference of time or period

(What) the theme of the text

(Where) the most relevant place or settings

(Why) the cause, consequence, effects of what happened in the text

(How) reasons, explanations, theories of how happened in the text

Yes

Yes
Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Jd

No
No
No
No
No

No
No
No
No
No

No




6.) Read the film review: The Lord of the Rings again and choose what
staff each paragraph mentions in the film review.

Introduction

Paragrapgh 2
Paragrapgh 3

Finally

4)

a) screenwriter, main actors

b) cameraman, boom operator
a) film’ settings

b) actors, screenwriter.

a) special effects, actors

b) special effects, screenwriter.
a) screenwriter, actors, settings

b) boom operator, cameraman.

¥ /
U SELF- MONITORING >

YV V V V V

When I read for details...

| read the questions before reading the text

I highlight key words in the questions and then find them in the reading
I look for key words which are related to the main idea

| pay attention to every single word and try to know what is the meaning

| stop in words, phrases or ideas that I think are important to the topic.

Yes
Yes
Yes
Yes
Yes

No
No
No
No
No




MAKING INFERENCES

>

7.) Look at the highlighted words in blue and purple. Then, choose the best option to each

guestion.

7.1. What do the words mean in the text?

a) The words are adjectives which are used to modify a noun.

b) The words mean how well a person; animal or thing is.

7.2. What kind of adjectives do they belong to?

a) Descriptive, qualitative adjectives

b) Quantitative adjectives

7.3. Put the adjectives from the text in the correct place of the chart.

ADJECTIVES

Excelleni — daNgerous- amazing — complicated- gorgeous- impressive-

Positive

7.4. What adjective describes main actors’ performance?

a) impressive

b) dangerous

7.5. What adjective describes the ring in the text?

a) gorgeous

b) dangerous

7.6. What adjective describes the film’ settings?

a) amazing

b) impressive

\

bold,

SELF- MONITORING

When 1 make inferences

. . . .
I notice if there is something different 10 the

experiences.

quotes, or cursive letters)

1 work out meaning from the text’s content.

I relate meaning of words with my personal

I synthesize the content using my own words.

Yes

ext (words in

No

Yes No

Yes No

Yes

No



[ IRIEAIDY \{(‘

DISCUSS >

8.) Think of another film review that you have seen lately. Go back to the film review: “The
Lord of the Rings”, and then replace the words in red. as well as you should replace the ad-
jectives in green by others that have the same meaning.

FIiLM REVIEW: [HEEORDIOENSERINGS
I recently watched “[INCINOIIOIINCNES 2 RSy movie written by [IRENGIRIN. There are some

excellent performances from the leading actors. [EljEINMBOE Who is one of the main actors won an
“Oscar” for the best performance in “[HOONEENSY last year.

1t’s set in [NEHINABAIANG and is the story of EEIISIBGRNEENIGootNnoNY . FFGHH ANGHRENOEGN
must destroy a dangerous ring. When Frodo takes on the ring, he became a slave of the ring. The
story is made Complicated because S HSHAREIDEHIOUSOUHEYNONOHEMBIACIOHTE

Go and see this film. You won’t be disappointed. As I watched the movie I was amazed by the
special BHiBBR. In all the scenes I couldn’t distinguish between what was [l8@ll and what was [EllGS

The scenery was absolutely gorgeous. Especially the SGICappeoImounaIng d WitEIGEenicis

were impressive to watch

To sum up, | enjoyed this adventure story owing to the amazing ERIGICIDamIes between different

BPBGIES and the excellent pictures BENCNIZCaIANEE scenery. | can wholeheartedly recommend this
film to almost anybody.

(' Written by our Students, Ueli, Young., 2016).

9.) Share with a partner your film review.


https://www.languages.ac.nz/our_school/new_zealand.htm

TOPIC: MINI BIOGRAPHIES

STRATEGY MEDITATION

LESSON 3: Mini biographies
Lesson objective

Students will be able to comprehend the Mini biography of Walt Disney by using prior- knowledge that

helps them to make predictions about famous people’s lives and their achievements.

USING YOUR KNOWLEDGE

MEDITATION..

<
/ ’

* Do | feel comfortable with the reading material | have to read? Yes No

« Is the classroom an arranged place where | can concentrate on Yes No
what | am going to read?

* Do I feel engaged with the type of reading material? Yes No

* Do I find the reading material useful to keep my brain active? Yes No

« Will the reading material help me to produce reading skills

so that | can understand, think, and reflect on what | have read? Yes No
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1.) Look at the three pictures on your right side, do you what

these pictures are about? Yes /' No

2.) Have you ever seen the animated character inside of

every picture? Yes [/ No

3.- Do you know what this animated character represent

in the world’s movie? Yes / No

4.Do you have any idea about who is the person in

the third picture? Yes/ No

PREDICTING CONTENT>

2.) You are going to read a mini- biography about Walt Disney. Before to read it, use the

pictures above to answer the following questions:
2.1. Who was Walt Disney?

a) He was a well-known film producer who created the cartoon program of Mickey

Mouse.
b) He was a featured actor who win a lot of awards in the years of 1950.
c) He was a popular musician of the 80’s decades.
2.2. What was Walt Disney’s first success?
a) Looney Tunes

b) Mickey Mouse




3.- Match the words in the below to their definition.

Producer- showman -innovator —series- fictional character- budget

award -nominations -namesake

a) Someone who changes or create new ideas to do something.

b) Someone who has the same name as another person or thing.

c) An official act of giving someone a possession for their great efforts.

d) A person who is needed to make arrangements for a movie, TV show.

e) A number of events that follow an order.

f) The art of having imagination to make particular character for fiction movies.

g) The amount of money available to spend

h) A person who is good making entertainment shows, movies.

i) The act of giving someone something valuable

These definitions were taken from. https://dictionary.cambridge.org/es/


https://dictionary.cambridge.org/es/

STRATEGY SELF- QUESTIONING

MINI BIOGRAPHY: DISNEY WALT

Walt Disney was born on December 5, 1901. Disney became one of the best-known motion pic-
ture producers in the world. He is particularly noted for being a film producer and a popular

showman, as well as an innovator in animation and theme park design.

Disney is famous for his contributions in the field of entertainment during the 20th century. His
first success was through the series, Oswald the Lucky Rabbit which was created by the Disney
studio for Charles Mintz of Universal Studios. When Disney asked for a larger budget for his
popular Oswald series, Mintz refused and Disney had to quit. Later, Disney and his brother Roy
O. Disney started from scratch and co-founded Walt Disney Productions, now known as The Walt
Disney Company. Today] this company has annual revenues of approximately U.S. $35 billion.
This success is largely due to a number of the world's most famous fictional characters and his
staff created including Mickey Mouse, a character for which Disney himself was the original

voice.

Disney won 26 Academy Awards out of 59 nominations, including a record four in one year,
giving him more awards and nominations than any other individual. He is also the namesake
for Disneyland and Walt Disney World Resort theme parks in the United States, as well as the

international resorts in Japan, France, and China.

Disney died of lung cancer in Burbank, California, on December 15, 1966. The following year,
construction began on Walt Disney World Resort in Florida. His brother Roy Disney inaugu-
rated The Magic Kingdom on October 1, 1971.

(Wikipedia , n.d)

READING FOR MAIN IDEA$>
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https://www.myenglishpages.com/english/reading-mickey-mouse.php

4. These main ideas are in the text above. Connect the main ideas to the paragraphs in column A

and pictures in column B.

COLUMN A MAIN IDEAS

The Walt Disney company success
PARAGRAPH 4

through the creation of the character

Mickey Mouse.

PARAGRAPH 2 The Magic Kingdom was inaugurated
by Roy after Disney Walt’s died.

The namesake for Disneyland and Walt
PARAGRAPH 1

Disney World Resort theme parks

Disney became one of the best-known
PARAGRAPH 3

motion picture producers in the world.

SELF- QUESTIONING

COLUMN B

@yr%L:)T’sm

NIMATION STUDIOS

“tul

4 ~

As I read for main ideas...

Am | able to identify the main ideas easily from the reading?

Am | able to ask questions myself before reading the title of the text
and find the main ideas?

Am | able to ask questions and relate them to my own experiences?
Am | able to answer my questions by using images of the text that

help me to find main ideas?

Am | able to use my own questions to find the main ideas?

Yes No
Yes No
Yes No
Yes No

Yes No




READING FOR DETAILS

5.- Read the text of Walt Disney’s mini-biography again. Draw a bubble map where you can
write specific details as follows:

In the middle: Title Walt Disney’s mini-biography
ABOVE

First right bubble: Walt Disney’s birth and death.
Second left bubble: Who was Walt Disney in the world?
BELOW

First right bubble: Walt Disney’s main contributions.

Second left bubble: Walt Disney’s death and after his death.




/) SELF- QUESTIONING

7 V
As I read for details ...
Am | able to pay attention to the key words in the title Yes No
of the reading?
Am | able to read quickly and only focus on numbers, Yes No
proper names or places?
Am | able to identify the key words related to the Yes No

main ideas in every paragraph of the reading?
Am | able to remember the key words selected in the text? Yes No

Am [ able to give a short explication about the reading’s topic? Yes No

READING BETWEEN
THE LINES

6.) Answer the following questions from Walt Disney’s mini biography. Circle the correct

answer

a) Walt Disney was born on:
January 25, 1860 August 13,1913 December 05
,1901.

b) Was Walt Disney one of the best- known motion picture producers?
True False Does not say

c) The Walt Disney company was co- founded by Disney and his brother Roy after Univer-
sal Pictures refused Disney to give more money for his production in the series Oswald,
The Lucky Rabbit?

True False Does not say

d) The Disney company did not have success before the character Mickey Mouse?

True False Does not say

e) Walt Disney died of...

Heart attack Stomach cancer Flu
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SELF- QUESTIONING

£ )
C/ As I read between the lines ...

Am | able to read carefully as | go through the content
Am | able to stop at important parts of the reading?
Am | able to interpret those important parts of the reading?
Am | able to identify what is happening in the reading
Am | able to find a solution to situations that happen
in the reading
Am | able to follow the concentration until to find what
I want from the reading?

Am | able to give a final conclusion?

Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No

?.-s. /'--:-i-,.. R R
\ ]

5 %\'H -‘?:\
-x-.— PO N N 3 S N

/«.

B
I
| Rl

.7 L l\

"/

3

NINCs

https://www.téchnologynetworks.com/

STRATEGY

LET’S DISCUSS

REFLECTION

https://www.technologynetworks.com/

7.- Go back to question 5. In this question, you had to fill in a bubble map with the information

from Walt Disney's mini-biography. Work in pairs and discuss your findings. Once you've done

that, both of you will give opinions on Walt Disney’s life and achievements, and finally write a

conclusion.



My findings

a) Were my findings important for my class-

mate?
Yes No

b) Did my findings have similarities to my

classmate’s findings?
Yes No

c) Did my classmate share opinions about
what and why those findings were important

for him/herself?

Classmate’s findings

a) Were my classmate’s findings interest-

ing?
Yes No

b) Did my classmate’s findings have simi-

larities to my findings?
Yes No

c) Did | share opinions about what and why

my findings were important for myself?

Yes No
Yes No
d) Am [ degree with my classmate’s opin-
ions?
d) Is my classmate agree with my opinions?
Yes No
Yes No
Conclusion:

REFLECTION

I

As I discuss...

» | get into the reading content Yes No
» | check in how well I have understood the reading.  Yes No
» 1 am willing to accept my reading mistakes Yes No
» 1 give my opinions about the reading’ purpose Yes No
» | share my experience about the reading Yes No
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TOPIC: PERSONALITY TYPES

LESSON 1: Personality types

Lesson Objective
e S.swill be able to comprehend brief descriptions of different personality types by completing vocab-

ulary activities to learn about people’s qualities and choose which profession best matches the per-

sonality type so that students can talk about future careers in their lives.

Taken from. https://www.dibustock.com/

PREVIEWING

1.) You are going to read four descriptions of different personality types. Look at the pictures
below and answer the following questions:
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a) Do you know what is a personality? Yes No
b) Do you know what kind of personality each person in the picture has? Yes No
¢) Do people in the pictures have a positive personality? Yes No
No

d) Which personality in the pictures do you distinguish with? Why? Yes



UNDERSTANDING

KEY VOCABULARY

2.) Read the definitions below. Fill the puzzle words with the correct personality types.
ACROSS

1) A person who expects good things to happen in the future.

2) A person who accepts the facts or situations as they are.

DOWN

3) A person who likes to do things with people around.

4) A person who has the ability to create original things.




3.- Choose the best adjectives on the box that describe each of the following personalities:

3.1. Optimistic personality type:

a) confident, talented, cheerful

b) sad, ugly, strong
3.2. Creative personality type

a) original, expressive, skilled.

b) brave, unproductive, conventional.
3.3. Realistic personality type

a) intellectual, analytical, responsible.

b) imaginative, idealistic, visionary.
3.4 Social personality type

a) friendly, happy, communicative

b) weak. unpleasant, private.
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STRATEGY PLANNING- ORGANIZING

SCANNING

FOR INFORMATION
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2.- Read the following descriptions of four personality types and identify them.

>

v Underline the main characteristics of each description in red.

v' Circle the adjectives used to describe people’s qualities in black.

Monica

Isabelle

I am a person who likes spending time in creating new

things. | have a great imagination and always love express-
ing myself by making art that shows how | feel in regard
with people around me. Apart from that, | am a talented artist
because | always come up with possible solutions to real
problems in the life.

I am very realistic person and | like to be analytical, intel-
lectual and responsible to comply with my scholarly obli-
gations. | enjoy doing activities that involve research,
mathematical, scientific or biological sciences. | do not like
to practice any sports, but I prefer occupations that tend to
be curious, busy and independent.

Many of my friends tell me that | enjoy meeting new people
and going parties every weekend. The reality is that | love
sharing with people; my feelings, ideas, likes, dislikes rather
than physical activities. Also, I like to be friendly and enjoy
helping to others when it is necessary. | adore to be myself.

| am a strong woman and | always have a positive attitude
towards problems that happen in my life. Sometimes | am shy
people around me that | do not know, but my personality is
characterized by showing a constructive outlook on my future

life, as well as paying attention to the things that will bring
me peace and confidence.



3.) Read the four descriptions of personality types. Put a tick ( v ) in the correct place of

the boxes in the chart.

Monica | Zack | Nazli Isabella

Realistic personal-
ity type.

Social personality
type.

Optimistic person-
ality type.

Creative personal-
ity type.

4.) Match the following sentences ( a-d) to the correct personality type ( 1-4)

a) | have a great imagination and always love expressing myself by making art that shows how | feel

in regard with people around me.

b) I am a strong woman and | always have a positive attitude towards problems that happen in my
life.

c) | enjoy doing activities that involve research, mathematical, scientific or biological sciences.

d) The reality is that | love sharipg? v s ople; my feelings, ideas, | Planning- organizing hYsicd

activities. : i
When I scan...
1.) Monica’s personality.
| plan to...
2.) Nazli’s personality type.
read twice the instruction for the reading Yes
3.) Zack’s personality type. No
set goals that | want to achieve Yes
4.) Isabella’s personality type. No
choose the strategy to apply in the reading Yes
No
take time to read the content Yes
No
I organize...
how to achieve each goal for the reading Yes No




3) Read Monica, Zack, Nazli, and Isabelle’s personality types again, then decide what careers goes
best from each of them. Draw a line to match each personality type with professions on the box.
You can use more than twice professions for each personality type

1. What career or careers should Monica study?




MAKING INFERENCES

2.- Answer the following questions in regard with what you understood from each personality

type. Choose the correct option to each question.

1. Monica’s personality type

1.1.

1.2.

13.

Which personality type can you identify from Monica’s appearance?
a) Patient personality

b) Optimistic personality

c) Creative personality

d) Social personality

What did Monica say about her personality type?

a) Her personality fits what she would like to be in the future.

b) Her personality motivates her to be an excellent artist.

c¢) Her personality helps herself to express what she feels, think with people around her.
d) Her personality gives her to meet new people.

Why did she say that?

a) because she admires her famous artist too much.

b) because artists have the ability to throw new emotions, ideas and try to do familiar things in
many ways.

c) because she wants to set free from familiar and social problems.

d) because she thinks that all people deserve to be heard regarding how the current world is
changing.

2. Zack’s personality type.

2.1.

2.2.

Which personality type can you identify from Zack’s appearance?

a) Social personality

b) Creative personality.

c) Investigative personality
d) Optimistic personality.

Why did Zack think that his personality type requires to be analytical, intelligent and responsi-
ble with his duties?

a) because he loves doing mathematical problems.

b) because it is better to spend time doing activities that will give opportunities to get a job
abroad.

c) because his personality type goes best with his skills to study these scientific fields.

d) because he follows his father’s career.



2.3. Do you know someone who likes to study these scientific fields and enjoy doing physical activities too?
Yes No
3. Nazli’s personality type.

3.1. Which personality type can you identify from Nazli’s appearance?
a) Optimistic personality
b) Investigative personality
¢) Social personality
d) Creative personality

3.2. Which are the characteristics of a social person?
A social person likes to interact with around people, doing activities which require ac-
tive participation.
A social person is always a supporter to make the best decision in the life.
A social person is characterized by being crazy, humanistic, responsible, and adorable
All of above.

3.3 Do you think that a social person is a creative person?

Yes No

4. Isabella’s personality type.
4.1. Which personality type can you identify from Isabella’s appearance?
Creative personality
Social personality
Investigative personality

Optimistic personality

4.2. How do you think Isabella knew her personality type?
because someone told her that she has a great attitude towards real life problems.
She has an admirable level of confidence that leads her to have a sense of control in her
life and to become a competent decision maker.
because she always has a smile on her face.
All of above.



/') Planning- organizing
&

4 N\
» When | make inferences...
> I plan to...
» recognize the structure of the reading Yes No
» follow up and achieve the reading goals Yes No
» identify whether | am asked to make inferences in the passage of the text Yes No
» infer what | need to make to infer from the text. Yes No
» 1 organize ...
» what | know and what I do not know about the reading Yes No
» the important details from the text and add them what | Yes No
o know from my experience
» to find clues that support the details from the text Yes No
the information and make the inference Yes No
» to draw conclusions about the text’ significance and goals Yes No
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DISCUSSION

4.) Read Monica, Zack, Nazli, and Isabelle’ personality types again. Which one do you distin-
guish with? Think of your personality, likes, dislikes and decide what career you would like

to study.



MY OWN PROFILE -How important is to know
your personality type?
Personality: .

y a) Extremely important
b) Very important

Likes: c) Neither important nor
unimportant

d) Not important

Dislikes: .
- What are the most important

qualities about you?

Career :

-Are your qualities available
for the career that you would
like to study

Yes No

What else did you discover about your personality?

Do you consider that your personality helps you to define what kind of person you are?
Yes No

Do you realize if you use more than one kind of personality with the people around you?
Yes No

Do you plan what kind of personality you are going to use with your friends?
Yes No

Do you agree with your personality or personalities’ types?

Yes No



TOPIC UNIVERSITY DEGREES

Lesson 2. University degrees
Lesson objective

Ss will be able to demonstrate understanding by using prior knowledge that helps them to know about
studying abroad and scanning to find detailed information about University degrees while working
with the post "The Experience of a Lifetime™ so that s.s can talk about the career they would like to

study at University in the future.

: e o

ACTIVATING YOUR
KNOWLEDGE

1.) Look at the picture and answer the following questions:
1.1. What is happening in this picture?

1.2. Have+you ever experienced something similar?

at any time of your life
Yes No

1.3. Have you already decided what career to study?
Yes No

1.4. What University do you hope to go?

1. 5. How important is for you to study at University?
Very important

Important

Not important




UNDERSTANDING

KEY VOCABULARY

2.) You are going to read a post about Gavin J Lawson’s experience studying abroad. Be-
fore to read it, try to guess what these words below mean by choosing the best definition

for each one ofthem

EXPERIENCE STUDYING ABROAD UNIVERSITY

FOREIGN PEOPLE FOREIGN LANGUAGE DEGREE

The act of taking programs in another country.

The place where many high- level students study to get a qualification.

A person who comes from another country.

A language that is spoken in another country.

The work to earn money

Knowledge is gained by the association of events that happen throughout life.

A qualification which is obtained by the completion of studies at University.

3.) Complete the sentences from the text with the correct words in colors above.

a) When | graduated a year later from Temple with a in

Spanish.

b) When | went to Panama, | met a lot of

c) An important part of the course involved

d) The of a lifetime!

e) I found a in Paris.!

f) When | graduated, | decided to learn a

J2
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STRATEGY SELF- EVALUATION

The experience of a lifetime!

| studied marketing at Michigan State University. When | graduated, | decided to learn a foreign language. | chose
Spanish because | heard many people around the world speak Spanish, so | thought it would be useful. A friend
who was a student at Temple University in Philadelphia recommended that | study Spanish there. An important part
of the course involved studying abroad. Well, at first | didn’t really know which country to go to, but one day | saw a
TV show about Panama. It looked like a great place to visit, so that's where | went! When | got to Panama, | was
nervous because it was my first time abroad on my own. However, everyone at the college was really friendly and
welcoming. On weekends, they took me and the other new students to visit a lot of fun places. They also organized
activities so we could meet the local people. Our Spanish teacher was really good, too. | was only there three months,
but | learned a lot. Afterward, | went back to Philadelphia and immediately started investigating other study abroad
options. This time | decided to go to Mexico! After one month in Mexico City, | moved to Guadalajara. | really enjoyed
my time in both places, and felt my Spanish improved a lot. In Mexico City, | stayed with a host family as it was more
economical. | worked part-time in a restaurant and saved some money, so when | moved to Guadalajara, my budget
was bigger and | rented an apartment. My four months there were the best of all. We spoke Spanish all the time in
class! | found it very hard at first and sometimes got annoyed because | couldn’t understand everything. However,
it was a very effective way to learn and actually, by the time | left, | was fluent. That's why, when | graduated a year
later from Temple University with a degree in Spanish, | found a job in Spain. | started working for an advertising
company in Madrid. Nowadays, | can’t believe how lucky | am. Madrid is such an interesting and historic city to live
in, and | really enjoy my job. What's more, shortly after settling here, | met a Spanish girl named Adela. Six months
ago we got married! For me, studying abroad was an amazing opportunity to socialize and become friends with
people from all over the world. It gave me some fantastic insights into different cultures. But it also gave me a great

job, a wife ... in fact, a whole new life. I'd recommend the experience to everyone. Go on, give it a try!

Gavin J. Lawson

2009)




SCANNING TO

FIND INFORMATION

4.- Scan the information on the post above and put the events in the order they happened.

In Mexico City, | started working part- time in a restaurant where | could improve my
Spanish with local people.

I met a Spanish girl called Adela.
| started working for an advertising company in Madrid.
Panama was a great opportunity to study abroad.

Studying abroad gave me opportunities to socialize and get along with people around
the world.

/) Self- evaluation
7
Y /
U When I scan ...

Yes, I can Yes, more or less No, I can’t

» Can | focus on the title or images of the text

» Can | pay attention to how many paragraphs
the text is structured

» Can | always read the first and last line of
each paragraph

» Can | review the headings and subheadings
of the paragraphs

» Can | take notes about the arguments that
support or oppose the titles or subtitles

> Can | brief summarize the main ideas of

il
it

|
L]
L]
L]
|
L]
L]

the paragraphs with my own ideas.




READING FOR DETAILS

5.) Read the post “The experience of a lifetime” again. Write (T) or false ( F) or does not say
( DNS) next to the statements below . Then correct the false statements.

___ 1 Gavin decided to study the Spanish Language at Temple University in Panama.

____ 2 Gavin heard on the radio about studying abroad in Panama.

__ 3 Gavin’s colleagues were friendly and welcoming when Gavin got to Panama.

__ 4 Gavin stayed with a host family in Mexico city.

______5Gavin became fluent in the Spanish Language because he practiced with local people.

6 Gavin started working for an advertising company in Madrid as soon as he graduated a
year later from Temple University.

7 Gavin met Adela when he was twenty years old.

A) Self- Evaluation (A

Cy As I read for details... \Q

Yes, I can Yes, more or less No, I can’t

| | |
Can | understand the vocabulary?
| || L

Can | distinguish the reading structure?

Am | able to define what details | am looking for? | || | | |

YV V V VY

Can | extract detailed information? | | | | | |

Who or what the reading is about? | || | | |

What facts happen in the reading?

When or where the reading takes place? I:I I:I I:I

» Can | read the reading slowly and remember the details? I:I | | | |

in relation to ideas that | have found along the reading? | | | | |:|
» Can | take notes on the details found in the reading? | | | |

» Can | answer the questions with details from the reading? | | | |




READING BETWEEN THE LINES

6.) What is the purpose of the text? Identifying

a) to know Gavin’ s abroad experience. purpose

b) to recommend to study abroad

c) to motivate students to study abroad as a great opportunity of personal growth

7.) What type of reading is the text above?

Recognizing
text type

a) Descriptive

b) Narrative

C) expository

d) argumentative

Self- Evaluation

<‘5/j As I read between the lines...
>
>
>
>
>
>
>
>

Yes, I can Yes, more or less No, I can’t

Can | determine text’s purpose by identifying text’ type

such as novel, poem, tale?

Can | see how the reading is arranged?

Can I identify the purpose at first read?

Can | ask myself questions that help me to know

what is the purpose of the text?

Can | first analyze the reading and see if the main

ideas are justified?

Can | recognize when the reading has valid information

to identify its purpose?

Can | follow reading systematization until I find its purpose?

Can | close the reading with a short opinion about the text?




POST
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https://wWV\;.fébhnoIogynetworks.com/

DISCUSSION

2.- Imagine that you are at University. what University would you like to get in? Draw or
page your University below. Then, compare your University chosen with any of your class-

mates.

Location: (country, city)

Study fields

Levels of the career

Profession ( University degree)

3.) Think about the University that you chose previously. then answer:

v" Why are you interested in that University?

[ My profesional carrer ]

v" Which career would you like to study at the chosen University?

107
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TOPIC ENVIRONMENTAL ISSUES

Lesson 1. Environmental issues

Lesson objective

This lesson will allow students to demonstrate comprehension of the text “Alternative Energy Sources” by
completing the skimming activities to know about the different sources of renewable energy and scanning so
that students can find possible solutions to these environmental problems

EADING

*.‘_i’ ®

PREDICTING CONTENT
USING VISUALS

1.) Look at the photograph on the left side. What is it trying to express ?

Write down your possible answers

Key words: ; ;

Do you think that it will still happen in fu-

ture life?

Yes No

Would you like to avoid this environmental sit-

uation?

Yes No

What would you like to learn in this lesson

to avoid these environmental situation?




2.) Have you ever heard to talk about evironmental issues in your country?
Yes O No O

3.-) Which of the following evironmental issues there are in your country? Cross them out.

|, | Deforestation

Pollution «—

Global . Overpopulation

warming )

Endangered L Greenhouse

species effect
Renewable energy | ‘ Fossil fuels

PREVIEWING >

3.1 Do you know how these evironmental issues can affect your country and its people ?

Yes @ No O

3.2 Which of them can affect your country and its people most? . Mention them below:
3.3 Which of them can affect your country and its people less? Mention them

3.4 Have you ever though about solutions to avoid these evironmental issues?

Yes O No .



UNDERSTANDING

KEY VOCABULARY

4.) Look at the following photographs of environmental issues. Read the descriptions ( a-h) and
match the environmental issues ( 1-8) to the correct photograph.



https://www.pinterest.com.au/

a)| Pollution It refers to the presence of undesirable materials within the

environment.

b) Fossil fuels Fuels are natural matter produced from plants and animals, which are

found on the Earth.
c)| Deforestation | The procedure of cutting down plants, tress in a deforested area.

d) Global warming | It is the gradual effect of temperature caused by the presence of

the greenhouse effect and other gases in the air.

e) | Overpopulation | A country which has many of people for the ammount of basic

services.

f) Greenhouse effect The global warming caused by an increase of ammount of carbon

dioxide and other gases in the atmosphere.

g)| Renewable energy | Energy collected from natural resources such as sun, wind or
crops.
Endangered spe-

h) Species might disappear because there are only a few types of

that animals alive.

Taken from. https://dictionary.cambridge.org/es/



SKIMMING

ALTERNATIVE ENERGY SOURCES

There are many reasons why we are looking toward alternative energy sources. With many countries
E signing the Kyoto Treaty, efforts to reduce pollutants and greenhouse gases are a primary focus in
today’s culture. Alternative, or renewable, energy sources show significant promise in helping to reduce
the amount of toxins that are by-products of energy use. Not only do they protect against harmful by-
products, but using alternative energy helps to preserve many of the natural resources that we currently
use as sources of energy. To understand how alternative energy use can help preserve the delicate eco-
logical balance of the planet, and help us conserve the non-renewable energy sources like fossil fuels,

it is important to know what types of alternative energy are out there.

Alternative energy sources are resources that constantly replace and are usually less polluting. They
are not the result of the burning of fossil fuels or the splitting of atoms. The use of renewable energy is
E contributing to our energy supply. Some alternative energy sources are biomass energy, geothermal
energy, hydroelectric power, solar power, wind power, fuel cells, ocean thermal energy conversion,

tidal energy, and wave energy.

Biomass is renewable energy that is produced from organic matter. Biomass fuels include wood, forest
and mill residues, animal waste, grains, agricultural crops, and aquatic plants. These materials are used
as fuel to heat water for steam or processed into liquids and gases, which can be burned to do the same
thing. With more use of biomass at lower production costs and better technology, the United States
could generate as much as four-and-a-half times more biopower by 2020. It is estimated that biomass
will have the largest increase among renewable energy sources, rising by 80 percent and reaching 65.7
billion KW in 2020.



L

Geothermal energy uses heat from within the earth. Wells are drilled into geothermal reservoirs to
bring the hot water or steam to the surface. The steam then drives a turbine-generator to generate
electricity in geothermal plants. In some places, this heat is used directly to heat homes and green-
houses or to provide process heat for businesses or industries. Reykjavik, Iceland, is heated by
geothermal energy. Most geothermal resources are concentrated in the western part of the United
States. Geothermal heat pumps use shallow ground energy to heat and cool homes, and this tech-
nique can be employed almost anywhere. With technological improvements much more power
could be generated from hydrothermal resources. Scientists have been experimenting by pumping
water into the hot dry rock that is 3-6 miles below the earth’s surface for use in geothermal power

plants.

Hydroelectric (hydropower) energy employs the force of falling water to drive turbine-generators
to produce electricity. Hydropower produces more electricity than any other alternative energy
source. It has been estimated that hydroelectric power will decline from 389 billion KW in the US
in 1999 to 298 billion KW in 2020. This decline is expected because most of the best sites for
hydropower have already been developed and because of concerns about the adverse impact that

large-scale hydroelectric facilities may have on the environment.

Solar energy is generated without a turbine or electromagnet. Special panels of photovoltaic cells
capture light from the sun and convert it directly into electricity. The electricity is stored in a
battery. Solar energy can also be used to directly heat water for domestic use (solar thermal tech-
nology). The domestic photovoltaic (PV) industry could provide up to 15% of new US peak elec-
tricity capacity that is expected to be required in 2020

Wind energy can be used to produce electricity. As wind passes through the blades of a windmill,
the blades spin. The shaft that is attached to the blades turns and powers a pump or turns a generator
to produce electricity. Electricity is then stored in batteries. The speed of the wind and the size of
the blades determine how much energy can be produced. Wind energy is more efficient in windier
parts of the country. Most wind power is produced from wind farms — large groups of turbines
located in consistently windy locations. Wind, used as a fuel, is free and non-polluting and pro-

duces no emissions or chemical wastes. Wind-powered electricity is gaining in popularity.



Fuel cells are electrochemical devices that produce electricity through a chemical reaction. Fuel cells
are rechargeable, contain no moving parts, are clean, and produce no noise. Scientists are exploring
ways that they could be used as a power source for nearly exhaust-free automobiles and how they can
be used as electricity-generating plants. The high cost of manufacturing fuel cells has prevented the

mass use of this valuable energy source.

Ocean sources; Oceans, which cover more than 70% of the earth, contain both thermal energy from the
sun’s heat and mechanical energy from the tides and waves. Ocean thermal energy conversion (OTEC)
converts solar radiation to electric power. OTEC power plants use the difference in temperature between
warm surface waters heated by the sun and colder waters found at ocean depths to generate electricity.
The power of tides can also be harnessed to produce electricity. Tidal energy works by harnessing the
power of changing tides but it needs large tidal differences. The tidal process utilizes the natural motion
of the tides to fill reservoirs, which are then slowly discharged through electricity-producing turbines.
Wave energy conversion extracts energy from surface waves, from pressure fluctuations below the water
surface, or from the full-wave. Wave energy also uses the interaction of winds with the ocean surface.

This technology is still in the exploratory phase in the United States.

(IELTS ACADEMIC, 2020)

READING FOR

MAIN IDEAS

5.) Read the passages again. Match the headings (1-9) with each paragraph ( a-i)

1 Renewable source PARAGRAPH B

produced from the Earth

2 Geothermal energy PARAGRAPH F
process

3 Hydraulic generator of PARAGRAPH D
electricity.

4 Importance of using

alternative energy PARAGRAPH A




ALTERNATIVE ENERGY SOURCES

5 Energy created from PARAGRAPH C
the Sun.

6 Renewable energy PARAGRAPH E
source.

7 Types of alternative PARAGRAPH G
energy sources

8 Non- renewable energy PARAGRAPH I

PARAGRAPH H

9 Surface’s energy.

SETTING GOALS

READING
FOR DETAILS

6.) Look at the photographs.Match the environmental issues ( 1- 6) to the solutions ( a-f). Write
tle letter in each space.

A Hydroelectric energy B Biomas energy C Geothermal energy



C Solar power

1) POLLUTION

D wind power

2) CLIMATE CHANGE

3) DEFORESTATION

4) FOSSIL FUELS

5) GREENHOUSE EFFECT
6) DEFORESTATION

™
ode

LY

DISCUSSION

SETTING GOALS

% POST READING

E ocean sources




6.) Have you ever seen the news lately ?. Make a list of environmental issues that happen in
your country and share them with a classmate

7.) Choose only three environmental issues, share them and listen to the solutions that your
partner gives to your environmental issues and viceversa.

7.1. Do you think that your partner’s solutions will help to avoid your environmental issues ?

Yes No

7.2. Will you use them in future environmental issues?

Yes No



TOPIC PROTECTING THE ENVIRONMENT

Lesson 2. Conserving the environment

Lesson objective

The lesson will allow students to complete the scanning activities to identify ways of conserving the envi-
ronment and how to use them to avoid environmental issue in their country while working with the article

“ECUADOR: ENVIRONMENT?” so that students can talk about different environmental issues and how
to protect them.

PRE READING...

PREDICTING CONTENT
USING VISUALS

1.) Look at the following photographs and pay attention to the events that happen in each

photograph of Ecuador country. photograph Unscramble the words to make sense what
you are looking at.




DEPETISIC




PREVIEWING

2.) Now look at photographs again and answer the following questions about the photo-

graphs.

v" What activities are they doing in each of the photographs?
v" What activities have you ever seen or heard people in your country?
v How these activities can help to avoid environmental issues in your country?

UNDERSTANDING

KEY VOCABULARY

3.) Do you know what these words are used for? Match them with the correct missing

word on the box below in each definition.

discomposed - unwanted - fertilizing- plant - chemical - kill- collecting.

a) Compostisa | lantmaterial whichisusedasa [ |growing plants.

b) Wasteisanykindof [ haterial
c) Reforestation is |:}>es on an empty or spoiled land.

d) Pesticide isa [ libstanceusedto [ lects or unwanted species.

e) Recycling is the process of |:|1aterials which are dumped into different areas.

These definitions wre taken from. https://dictionarycambridge.org/es/.



https://dictionary/
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STRATEGY INFERRING

ECUADOR: ENVIRONMENT

As of 2000, Ecuador's major environmental problems were erosion in the highland areas; deforestation,
especially in the Orient; and water pollution. The Ecuadoran Institute of Water Resources estimated
that the amount of arid land increased by 31.5% between 1954 and 1979, when 7.5% of the coastal
lowland and Sierra were classified as arid. Between 1981 and 1985, 340,000 hectares (840,000 acres)
of land were deforested annually. By the 1990s, Ecuador had lost over 30% of the original mangrove
area, which covered over 117,000 hectares.

As of 1994, it was estimated that, at current deforestation rates, coastal forests will be completely elim-
inated within 15 years and the Amazon forests will be gone within 40 years. Traditional farming prac-
tices have been blamed for most of these problems, but oil development has also played a role in the
clearing of forests. A program for reforestation and maintenance of existing forests was initiated in
1979, but only 4,000 hectares (10,000 acres) were reforested annually during the early 1980s. Ecuador's
principal environmental agency is the Ministry of Natural Resources and Energy. Land erosion is ac-
celerated by deforestation.

Flooding and desertification are related problems which have damaged or eliminated valuable soil,
particularly in the western coastal region. Water pollution is a problem due to the influx of domestic,
industrial, and agricultural contaminants.

Ecuador's cities produce about 1.2 million tons of solid waste per year. The nation has 442 cu km of
renewable water resources with 82% used for agricultural purposes. Some 90% of all urban dwellers
and 75% of the rural population have access to pure drinking water.

The expansion of Ecuador's population centers threatens its wildlife. As of 2001, 28 species of mam-
mals in a total of 302 are currently endangered. Fifty-three of 1,388 breeding bird species and 12 of
380 reptile species are also endangered. Of the 19,000—plus plant species in Ecuador, 642 are threat-
ened with extinction. An extensive wildlife protection system was established in 1970. As of 2001,
42.6% of Ecuador's total land area was protected. Endangered species on the Ecuadoran mainland in-
clude the tundra peregrine falcon, yellow-tailed woolly monkey, five species of turtle (green sea,
hawksbill, olive ridley, leatherback, and South American river), and three species of crocodile (spec-
tacled caiman, black caiman, and American).

Endangered species in the Galapagos Islands include the dark-rumped petrel, Galapagos dark-rumped
petrel (a subspecies), black petrel, African ass, two species of turtle (green sea and hawksbill), and the
Galapagos giant tortoise and 11 of its subspecies. A subspecies of Galapagos giant tortoise is extinct,
and another may be. Darwin's Galapagos mouse, the Fernandina Galapagos mouse, Charles Island tor-
toise, and the Duncan Island tortoise have become extinct.

Ecuador's natural attractions could lead to increased tourism, benefiting the economy. However, envi-
ronmental problems, including further endangerment of native plants and animals, could be exacer-
bated without careful management of the areas attractive to tourists (Nations Encyclopedia, 2009)



SCANNING TO FIND INFORMA-

3.- Quickly scan the article. In which paragraphs are these points mentioned?

v Water pollution is caused by the influx of domestic, industrial and agricultural contaminants.

v The expansion of endangered species on the Ecuadorian mainland

v" Erosion, deforestation and water pollution are the Ecuador’ s major environmental issues

READING FOR DETAILS

4.) Look at the photographs again, and then select the activities Ecuadorian people practice to
save their country. For the rest, place them in regard with the level of frequency these are prac-

ticed.

Activitiy

Activity

Often 75 %
Always 100 %

Ocasionally 35 %

<
<

Sometimes 50 %

Never 0 %

Activity

Activity

Activity




INFERRING

N/

As | scan ...
> | start reading the title of the text Yes No
> | predict the text content by using my own ideas Yes No
> | read the opening paragraph Yes No
> | try to guess the meaning of unknown vocabulary from Yes No
each paragraph of the reading
> | use clues from the text and couple them Yes No
with my own experiences
> | can arrange a set of phrases to express the main ideas Yes No
> | draw conclusions from what | read and what | know Yes No

MAKIG INFERENCES

5.) Read the article again, and answer the following questions:

5.1. What are the main environmental issues that happen in Ecuador? Choose the correct option.
a) reforestation, endangered species, water pollution.

b) fossil fuels, greenhouse effect, global warming

c) endangered species, climate change, overpopulation.

5. 2) How has Ecuador lost over 30% of its original mangrove area?
a) Deforestation made Ecuadorian’ lands were burned to new plants growth.
b) Ecuador is not a develop country.

¢) Land’s deforestation increased in the last few years, which led Ecuadorian’ original areas to replace
by other ones.

d) Ecuadorian’ lands did increase enough for the last few years.

5.3) Why is water pollution a problem in Ecuador’s western costal region?



5.4) How many species of mammals are at extinction?
a) 30 species of mammals in a total of 400
b) 15 species of mammals in a total of 200
c) 28 species of mammals in a total of 302
d) 10 species of mammals in a total of 250

5.5.) What is the most endangered species that you knew in Galapagos before reading the arti-
cle?

a) The dusky-rumpled petrel
b) The African donkey.

C) Galapagos giant tortoise

INFERRING

wy -
‘:‘

FPOST RIBADING :%i%

DISCUSSION

6.) Work in pairs. Read the article again. Next, choose which environmental problems have
affected Ecuador’ regions.




Ecuador:

Environmental

issues

Discuss. What activities could you implement to avoid these environmental issues in Ecuador,
especially in Galapagos island?

Delorestation ‘

Endangered species ‘

Lands erosion ‘
Tourism areas ‘




TOPIC GREEN PRODUCTS

Lesson 3. Green products

Lesson objective

This lesson will enable students to complete the activities of vocabulary to use green products, skimming to
identify the benefits of using them while working with the article “WAYS TO PROTECT THE ENVIRON-
MENT ” so that students can make inferences between what green products are used into eco- scholar pro-
grams and how to save their planet.

PRE READING...

Taken from. https://www.dibustock.com/

USING VISUALS
TO PREDICT CONTENT

1.) You are going to read an article about seven ways to protect the environment. Before read

to it, look at the pictures above and answer the following questions:

1.1)  What does the color green represent in the pictures above?
a) It represents the color of the nature
b) The green color symbolizes wisdom
c) It shows the different ways of taking care our planet.
d) Itis difficult to distinguish in the picture below

1.2) How could these green products be related to the text to read?




a) The text is about using green products to solve environmental issues.
b) Green products are the chore part in the text

c) They give information about how people should take care their planet.
d) All of above.

3.) What green products do you think are helpful to avoid environmental issues?

UNDERSTANDING

KEY VOCABULARY

4.) Match the green products in the box to their definitions (a-f) below.

Rainwater - donation/ charity — turn off devices — detergent — walk or cycle- light
bulbs.

a) A chemical substance used to clean dirty clothes or other things.

b) Water that falls as a rain.

c) The activities of riding a bicycle or walk as means of protecting the environment.

d) Act of helping people or organizations by giving away things that are used anymore.

e) to stop using devices to save energy.

) A rounded glass container that produces energy when an electric goes through it.




STRATEGY SELF-MANAGEMENT

6 WAYS TO PROTECT THE ENVIRONMENT

We all want to protect our planet, but we're mostly too busy or too lazy to put up big change that would
improve our lifestyle and save the environment. These are 7 simple habits to implement in your every-
day life which will make a difference. There is nothing new here but if you follow at least some of these
tips, you can be proud of yourself participating in the protection of the environment.

1. Use compact fluorescent light bulbs: It is true that these bulbs are more expensive, but they last
much longer and they can save energy and in the long term your electricity bill would be reduced.

2. Donate: You have tons of clothes or things you want to get rid of. If they are still usable, give them
to someone who needs them. You may also choose to give them to associations. These associations may
sell them and collect a little money. Not only will you protect the environment, but you will also con-
tribute to a good cause.

3. Turn off your devices: When you do not use a house device, turn it off. For example, if you don't
watch TV, turn it off. Turn off the light when you leave a room (even if you intend to return.) It's an
easy habit to take up which will help you save a lot of money.

4. Walk or cycle: Driving is one of the biggest causes of pollution. If you want to use your car, ask
yourself the following question: do | really need my car? Walk or use your bike if the journey is a short
one.

5. Detergent: Follow the recommended dose of detergent to wash your clothes or dishes.
6. Rainwater: Think of recovering rainwater. This water can be used for different purposes.

This list is far from being exhaustive but in addition to saving the environment, all these tips will help
you save money.

(Romanhuk, 2011)




READING FOR MAIN IDEAS

5.) Read the article again. Label each sentence with the correct green products. In the box

below

Rainwater - donation/ charity — turn off devices — detergent — walk or cycle- light
bulbs.

a) Turn off the light when you leave a room | |

b) Walk or use your bike if the journey is a short one.

¢) You have tons of clothes or things you want to get rid of | l

d) they last much longer and they can save energy

e) Follow the recommended to wash clothes or dishes.

f) Think of recovering rainwater.

SELF- MANAGEMENT

N Z

As | rea?(for main ideas ...

» | am able to get main ideas without teacher instruction Yes No
» | am able to juggle different main ideas without being Yes No

overwhelmed or stressed

» | am able to take time to find the main ideas Yes No

» | am able to keep self- control of what | am Yes No
looking for

» | am able to share with my partner the main ideas Yes No
n right way.

» | am able to keep eye contact when my partner is sharing Yes No

your findings with me




READING BETWEEN

THE LINES

5.- Answer the following questions in regard with what you understood from the article. Choose the
correct option to each question.

1.- How many ways to protect the environment does the text describe?
a) 2
b) 3
c)7
d) 6

2.- Which of the different ways of protecting the environment refers to get rid of clothes or things that
you don't want to use?

a) Walk or cycle
b) Detergent

c) Donation

d) Turn devices off
e) Rainwater

f) Light bulbs

3.- Which is the biggest cause of pollution?
a) Wasting trash

b) Driving

c) Cycling

d) Burning fossil fuels.

4.- Donate means

a) give away

b) take

C) give

d) buy

5.- The seven ways of protecting the environment sugguest:
a) To save money

b) To protect the environment

c) To save money and protect the environment

d) All of above



SELF- MANAGEMENT

£

As | read for details

» | am able to extract information without identifying the main idea

Y

I am able not have issues finding thee indirect information
from the reading
| take time to find to read between the lines
| prefer to work in groups to find the information from the reading
| feel relax when | share with my partner my information

| feel comfortable to work individually

YV V V V VY

I concentrate more working alone

Yes No
Yes No

Yes No
Yes No
Yes No
Yes No
Yes No

DISCUSSION

6.) Read the article again, do you know the benefits of using green products to protect the
environment ? Idetify them and give an explanation of how these work in eco- schoolar

POST IRIEAIDINC 5

programs to protect your country. (' You can include more green products )

Walk or cycle Rainwater Turn devices off

Donate

floresent light bulbs

Detergent




7.- Analyze how green products help your country, then write a summary( no more than 100
words ) that explains the benefits of using green products, and how eco- schoolar programs use
them to protect your country.



4.6. IMPACTS
The impacts of this research project were:

» Academic impacts
» Social impacts
» Cultural impacts

To show the proposal’s outcomes, it requires the presence of the scale level impacts. This scale
enables to analyze real impacts in the proposal designed.

Table 5 Numerical Impacts Levels.

Scale number

-3 High negative impact

-2 Medium negative impact
-1 Low negative impact

0 No impact

1 Low positive impact

2 Medium positive impact
3 High positive impact

Taken from. Posso, 2011. Proyecto, Tesis y Marco légico.

Also, the formula to get the total score of each impact is as follows:

Impact level: % (Total indicators’ score) =X

Number of indicators
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4.6.1. Academic impacts

Table 6 Academic impact indicators.

Level of -3 -2 -1 0 1 2 3
{mpact
Indicator

Enhancing read- X
ing skills

through the use

of metacognitive

strategies

Promoting read- X
ing lessons to

enhance reading

comprehension

skills.

Using vocabu- X

lary to develop
reading skills

Improving self- X
regulation to im-

prove metacog-

nitive

knowledge

TOTAL 2 9

Own elaboration, 2021.
=11
Academic impact: >=11 =2.75

NC indicators 4

Academic impacts level: High positive impact.
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Analysis

-Concerning this academic impact level, indicators showed high positive impacts. This is because
the proposal has a series of metacognitive strategies used in any reading stage. The use of meta-
cognitive strategies will help students to be aware of how well they have understood a reading
text. Therefore, as a conclusion, metacognitive strategies are efficient ways to enhance the reading
comprehension improvement in senior students at Colegio Universitario “UTN” High School.

The proposal presents a variety of activities based on students’ levels of comprehension, interests,
and skills. Through those activities, students will find them easy to learn comprehensibly because
each activity's structure has different reading skills that will help students to know what they are
going to apply. Therefore, this indicator has a positive impact that leads stu-dents to raise reading
comprehension competencies.

-In the proposal, the vocabulary was designed for facilitating the reading lessons. It means that the
vocabulary allows students to know words that are familiar with the reading passage. For this
reason, this indicator has positive impacts levels.

Improving self-regulation in senior students at Colegio Universitario “UTN” High School is not
easy work because it requires that students can choose the best metacognitive strategy in each
reading lesson, so that students cannot identify the strategy to use regarding tasks’ goals and
teacher’s desirable results.

4.6.2. Social impacts

Table 7 Social impact indicators.

Level of -3 -2 -1 0 1 2 3
{mpact
Indicator

s

Improving criti- X
cal thinking

about social top-

ics such as

movie genres,

professional ca-

reers and envi-

ronmental is-

sues.

Creating discus- X
sion activities

136



which will help
students to re-
flect on their
own interests
into society.

Encouraging X
students to be-

come a deci-

sion- maker by

adapting solu-

tions in their

daily life situa-

tions.

TOTAL 2 6

Own elaboration, 202.

>= 8
Academic impact: >=8 =2.66

NC indicators 3

Social impact levels: High positive impact.
Analysis

-The proposal is divided into three units. Each unit provides activities of critical thinking. Those
activities are related to the topics of movies, professional careers, and environmental issues, which
are topics that students are interested in learning. That is the reason that this indicator has a positive
impact level.

- The units designed on the proposal provide activities to make discussions where students will
apply the learning outcome from the reading text. However, not all students always pay attention
to the reading characteristics, which lead students to have issues sharing their knowledge. In this
case, the second indicator has a medium positive impact.

- - Encouraging students to become decision-makers is a little bit difficult for them. This is because
the proposal has activities that require students to give possible solutions to current problems;
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leading students to become metacognitive learners in the learning process to read comprehensibly.

Therefore, this indicator has a high positive impact level.

4.6.3. Cultural impact

Table 8 Cultural impact indicators.

Level of

{mpact
Indicator

-3

-2

-1

Promoting cul-
tural knowledge
such as movies,
professional ca-
reers, and envi-
ronmental is-
sues.

s

Enhance reading
comprehension
skills through
reading lessons
based on real
situations.

Developing self-
regulation
through reading
lessons about
environmental
issues and its
causes.

TOTAL

Own elaboration, 2021.

Cultural impact:

NC indicators 3

8
>=38

=2.66
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Analysis

-The proposal provides reading lessons in each unit to present topics that are related to national
cultures as well as world culture. Those reading lessons may help students to raise cultural
knowledge. Thus, this indicator may have a high positive impact.

- The proposal presents real information, where students as cognitive human beings develop ca-
pacities that help them to preserve the culture and history of the world. That is the reason that real
information is an important source for students’ reading comprehension. Also, it may have a high
positive impact.

- The third indicator has a medium positive impact due to many of students are not able to give
solutions to environmental issues which are related to their personal life. Besides, students do not
need to ask themselves about what will happen in the future if they do not pay attention to the
current problems. For that reason, this indicator may have a medium positive impact.
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CONCLUSIONS
After the investigation was carried out, it was found the following conclusions:

» The implementation of metacognitive strategies become a fundamental role in students
reading comprehension development because these strategies raise what is known as “self-
awareness” which provides students to feel comfortable with what they are reading, avoid-
ing so many of the factors mentioned in this project that affect continuously students’ mo-
tivation, interests to read something that students like.

» There are different metacognitive strategies and activities that English teachers can use to
enhance reading comprehension skills. However, each of the metacognitive strategies has
particular objectives that work in many ways according to the variety of reading character-
izations. Therefore, it is essential to recall that students should manage the metacognitive
strategy based on the purposes of the task, the English teachers’ goals, and students’ goals.
These activities also can help students to supervise their learning by using distinct re-
sources which can be applied in groups or individually, supporting so students to think
dynamically as they read.

» Having an instruction guide which contains topics related to the different students’ levels
of comprehension, skills and interests will stimulate the English teachers at “ Colegio Uni-
versitario UTN” to prepare their reading lessons more interactive, critical , and also give
them opportunities to be aware of how students learn to read a passage by themselves.
Apart from that, this guide will help students to notice how their skills to read work into
different reading settings. In conclusion, the instructional guide had benefits to collaborate
with student themselves, teachers, and reading contents.
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RECOMMENDATIONS

» Itis recommended to consider that English teachers ask students for opinions, feelings, and
interests to apply certain metacognitive strategies. It means, there are situations that
students do not feel comfortable using the strategy as a whole class decided to apply, but
students come from different backgrounds. Hence, the English teachers' duties are to know
students' strengths to apply metacognitive strategies and activities that do not affect their
situational comprehension process.

» The English could make a mix of metacognitive strategies and use them into different
reading topics. The strategies should follow a unique process which is planning,
monitoring, and evaluating. This process helps students to be more active, reflexive, and
independent readers at the moment to choose a strategy and know its goals. Therefore,
students develop skills that enable them to organize their reading comprehension process
within EFL classrooms.

» Make use of this instructional guide of metacognitive strategies to enhance reading
comprehension skills. This will motivate teachers and students to explore new skills to
develop any other English skills.
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APPENDIX



Appendix 1 Test of reading comprehension applied to students.

Praguntas Respuestas )

READING TEST (10 puntos)

VEREAL REASOMNING
Fead the article about two sisters. Are these semtences ™ Right™ or “Wrong”
If there is not enough information to answer 'Right’ or "Wrong', choose Doesn't say’

Something wery strange happened to Tamara. She nsver knew she had 3 twin sister until she
started university!

Tarmarawes bom i Mexico. Her parents could not look after her so she went to Ivewith a
farnily in Manhattan, USA WhenTarmara was twenty years old, she started university in Long
Island. 5he enjoyed her university §fe. But one day she was walking home from clas:s, and
stwden temiled at her. "Hello Adrianal” said the student. “Tm not &driana,” szid Tamara

This happened to Tamara again and again People Tamara didn't knoey kept calling hear Adriana.
It was very strange. One day, when a woman called her Adriana, Tamara asked “Why do you
kzep calling me Adriana?

The woman reghisd, “You book like rmy friend Adnana You hawve the zame face and the same
hair. ks Adrizma your sisters” Tamara said that she did not have a sister called Adnana. But she
was interested in thiz gidl Adriana. Finzlly, she asked somecne for Adriana’s amail address.
When Tamara wrote 1o Adriang, she found out that they both had the same birthday, they
lockad the zame and both of thern wers from Mesioo. When Tamara went to lve with the
farnily in Manhattan, &driana moved to Long Island to Fve with 3 family therz. [t had to be
trug! Adriana and Tamara wen2 twin sistars!

Tarnara and her sister were baoth borm in Maxoo, *
(0.5 purtos)

Hight -

‘Wiming

Doz nok say



Tamara's parents mowed from Mexico to Manhattan.
kS

(0.5 puntos)

() Right
.:::. Il"l“':llll_:

. (Doeas Niok sy

People called Tamara “Adnanz many times. *
(0.5 puntos)

: 2igh

'1:1' Wrong

L Dosas niok say

Adriana wrote to Tamara first. *
(05 puntos)

" Right
.'::. Il"l“':llll_:

L Dosas niok say
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Adriana always knew she had a twan sister. ™
(0.5 puntos)

i %'_ﬂ-l-

b Winomg

_ Do niet sy

Adriana is Tamara's only sister. *
(0.5 puntos)

i :. %'_ﬂ-l-

L Winomg

L Dosis niok sy

Adriana was a student at Long Island University *
(0.5 puntos)

) Righa

'1:3' Wiromg

L Doss it sy

Adriana had only recently amived in Long Island. * [
(0.5 puntos)

) i
.._:. |II|"':..I‘-=

i Doses nob sy
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Comprehension
Messages with comprehension gquestions

(C.5 puntos)

Our science comedy night is very popular

The show will now take place in room 4
of the West Building, so that more people
can see |t.

See you there!

Clothes on sale cannot be returned

Try them on before you buy them!

151



'» PO =
“regunta ™

(1 Punmto

Magazines needed for patients to read

Up to date or out of date

Leave them with our receptionist or
or in the black box by the front door.

Heating comes on between 7am and 10am
and 4pm and 11pm.

Please do not try to change these times
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1. BACKGROUND KMOWLEDGE
Read the textand questions below. For each gquestion, mark the letter next to the
correctanswer A, B, C or D on your answershest

2.1 My Job at a Summer Camp, by CharlieRose

Every year | work 2t a summer camp for kids and | really enjoy secing the children dothings
they never thought they could do. Nearly all the kids know how to swim and play table-tennis
before they come, but things like rock dimbing are new expenencesfor most

. Sorme of them are very nervous, but after a bit of encouragement, they agres to try and they
all get to the top in the end, which makes them feel great The kids stay several weslks and
some do miss home. ¥ou might expect it to be the really young ones who feel like that the
most but it's actually the-ten- 1o- thirtzen-years-olid. We don't let them use their mokbils
phones 2l the time. First we tell them they can phone home after lunch. Then when they ask
again, wsually after dinner, we say it's a bit too late to phone and suggest doing it the maxt
day. Most children are fine in a couple of days and at the end of their stay, it's amazing how
rramy come and thanks us because they have had a great time. it's mot just the children who
get lonshy. We get parents who are on the phone the whole tirne, asking how their child is
getting on, whidh is quite unnecessary. Often their son or daughier will be busy, playing
games or doing something else, 50 we have to tell parents to ring badck anather time.
Somekids arrive dressad in smart, designer, new clothes and they sometimes argue whan we
tell them to change into something they won't mind getting dirty, but before long they realise
what we mean.

What is the writer tryingto do in this text? ~
(0.5 puntos)

! Dascribss how childran makes frends ot & SEmrsT Camp

L Sugoest how parents should choose @ summan camp for childeen

! Expdain what it s Bk tor chilldremn ot & surnirsr camp

) Bdvise childeem how oo bebave o8 2 SLMMEGT Camp

What does the writer say about rock dimbing at the camp? * [
(25 puntos)

7 Some chikhion ahicady now how to do 2

U Some aNAOen e tie 10 owiim oF ploy tahile toovus

o Some chikhan reaTusd 00 Tahe pare

) Sceme ol Sad & Tdee anjoyatils than thoy espectad o
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What surprises the writer about the children who stay at the camp? *
@5 puntos)

./ Tha youngesT coec NS ¥ Ao 0 Do Jwiay o Booms

./ Thay coergiiomm F they Canticr Bihong thll patans

' They mums mual teses with Bl panants

! Thoy sesen CESRE O Thae axpononca horm

What does the writer think about some parents?
0.5 puntos)

' They sthould viah thes shiicken instoad ot phoniag tham
s Thay dooY need 10 ksop oo phaoning tha camp

- Thay shauldn't aliow thaer Chldian 10 Bring pihornes o Gamg

r-.

/' They naee 0 be rervncod 1o phone thelr childomn

Which option might a child at the camp send home? * (1)
2.5 puntos)

7 | wWas annoyed when Thay sugoestad | par on cid 10ans, Bt | guess TReywers nchs

PO S untar that evaryone e Can Uss ot mobue phona DUt By won't SF meaose mine

TV Maoe 50Mme Goac Mancs buf wa're alk hors Berause thaew isn muxch 1o co bt

J 0 was caaity IgiRecad avery Time W want 1ock dimiang, 32 thoy 16T ma Socomarneng aise uvraad

Pasds amgeieil S COgad 0N S Nepcta gD G0 e L Parya anwatn

https://www.office.com/launch/forms?auth=
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Appendix 2 Survey applied to senior students at Colegio Univeritario " UTN".

Metacognitive strategies to enhance reading
comprehension skills survey

Estimado estudiants le agradezcn por I3 stencian y tiempo para |kenar la presenie enouesta Su opinion &5 mugy
importarie pera levar a cabo prayecto academico por b gue se reguiers honestidad pan llenaro

1. Informacion personal
Szun ¢

Mas ol

Femenira

2. Edad *

Escribia U recapisssta

3. Curso - Paralelo *

Escribia i re-apisesta

4. onziderz Ud gue es importants la sub-destreza comprension lectora en el desarrollo dela
lectura dentro dal idioma ingles? *

e
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Praguntas Respuestas. @)

5. Subraye ;Cual de lzs siguientes esuategnasdecorrprensuonptmsaquoeieawdaa
entandsr mejor un texto? *

Descodificacan de prslatvac de un tedo
Segumminnts de la comprernian
Metacognicion

Construccion y cohesion de omoones.
Razorameernito vertxl y conoomientas preyveos
Crganizacores grafioos y semanticos.
Responder proguras

Gereranda peegusttas

Reacooocer [a estructien de la historia

Resumiir lgo comersdos.

6. jFiensa Ud gua un buen rango de vocabulanio apropiade a3 su nivel is ayuda =n comprendar
m2jor un texto ascrmo? *

5

N

7. Subraye. ;Cual de las siguientes estrategias de compransion lectora utilizz ud ayuda en &l
razonamiento critico oz lo gus esta lsyendo? *

Conoomuentos previos
Anticipacian,
Freciconn
Obearvacion.
Moritoeizadan

" Inferencia
Parafrace

Aralsis,
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3. ;Cuales de los siguientes martenales 2l profesor usa para mejoraria sub-dastraza comprension
lectora durante 1a dase? Subraye mas de una cpcion. *

Redstan
Articudas
Lheas
Cuentoe
Hestorins cortm

Fabulas

lrwestigociones academicas

9. ;El profesor socizfiza con Ud. acerca dz las estratagias que 52 va usar amtes-durants v despuss de
cads lectura? *

Siergre

Casi sieempre
Alourms vees
Raru vex

Munca

0. ;ZI profesor utiliza algunas ds i3z sstratsgias mendonadas a continuacion pars maorar la
comprenzion f=ctorz en = idiomrs inglEs? Subrays a3 estrategias gos Ud. idantifica en =l auia de
claze *

Planifcas- orgosssar
Estafhilocer metas oon cada tarca por realizar
Autc cusstonamrierto

Medcitacon

Irddeerir

Derrrminooon del nive® de smpananoa en cxia taaa
Lrencion dirgkda

FArenion solnctva

Autooostion

Avusocoreral

Autcevaloanc ion

Autcrefuocro



11, jFienza que las astrategias meta-cognitivas menconas antsriormente le 3yudan en el proceso
de gestionar. monitorear y evaluar su compransion lectora? *

Si

No

12. ;Monitorsz su proceso de compransion lectors mediants desarrodlo de actividadas antas,
durante y después de cada lectura? *

Si

N

13. ;Qué acividadss su profesor utiza para monitorear la comprension lectorz? *
Foomufncian de pragurites antes, durstte y despoes de cacls lecturs.

Construccicn de canocimientas prevess a pachir e [ phsenaoon

Visualzarion de personaes y hagar

Detafar ciferentes partes de & fectumn
Orcien oo acomeomiesmos
Pe-leer y hacer reencurentm con b= propias paishras

Observacion y evalcacan

14, El profesor les brinds retroslimantacion que I= favorszca en & dezarrollc ds compranzion a3l
finalizar cad= lectura® *

Siergwe

Casi siempre

Raru vex

MNercs

5. ;0ue matenizles 2l profezor usz pars svaluar U comprension lectora’ Suoraye mas o= una
opcicn. *

Ribrica
Tabi= KWL

L=ta de cheguea



16. ;Qué factores pienza Ud. que influyen en su comprension lectora? Subraye mas que uns opdon.
x

Falta die mobvacion por parte ol profescr

Problemas en rzonamiento critco

Desconocimienta de chjetives de kactura en relacion con & stuaton tomuncativa
Falta cie matenales ce trabiagn que bnnaen aterion, interes y partcipacon
Falta en o uso de astrategies tognitacy y mets-cognitwas por parte del prifesor
Falta de vocabulano para entender [y lectura

Minucaasa mstrucoan par parte cef profesor

Probsemas en identificar ideas principales te secundarins en ef teto

Fata de retroafrnentacion en cada tarea redfizads

17. (L2 qustana que &l profiesor cusnte una Quiz instuctiva de estratagias meta-cognitvas quz le
ayudzn 2 meiorar |3 comprension lectora? *

8

N
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Appendix 3 Survery applied to the English Teachers at Colegio Universitario " UTN "..

Metacognition of reading_ comprehension
skills survey

Thank you for taking the time to answer these questions. The following survey cammies out a thorough
imvestigation on howwell you know metacognitive strategies and how to use them to enhance
readingcomprehension skills in senior students at Colegio Universitario * UTM® highschool. The survey is
anomyrnous, 5o that be honest is an essential aspect ofthis process.

* Obligatorio

1. Personal Information

"

Do you think that reading comprehension sub-competence is important to develop reading
ckills in English language leaming? *

L) Yes

(0) Mo
3. Underlying. Which of these key strategies for comprehension below do you use with your

students during your teaching reading lessons?

[] Deceding
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D Decoding

D Monitoring comprehension

D Metacognition

[ ] Sentence construction and cohesion

D Verbal reasoning and background knowledge.

D Graphic and semantic organizers.

D Anzwering quastions
D enerating gusstions
D Recognizing story structure

[] Summarzing

4, Do you consider that a large range of vocabulary helps students to understand a text better? *
() Agreatdesl
() Quitea bit
O Somewhat

O Very little

5. Do you think that critical thinking is important to develop reading comprehension skills? *

() Ve
O No



6. Do you use other reading materials with your students apart from the book of Ministry of
Education? *

I:::I Yes
) Mo

7. Which other materials do you use with your students to enhance reading comprehension skills
apart from the book of Ministry of Education? You can choose more than one option. [}

|:| Media (videos, documentaries. movies audicbooks, et
I:l Blogs
Perzonal experiences
Fiction/unfiction books
Talzs
Journals
M agazine articles
Expert opimicns
Lecturss

Encydopedias

000000000

‘Web page.

8. Does the material you use in class include one or some of the following strategies to develop
reading comprehension?_Underline more than one option

Planning- organizing

Setting goals for 2ach task

Self-guestioning

Meditation

Monitoring

Inferring

Deterrniming bevels of importance for each reading task

Dirscted attention

Zzlective attention

Szlf-management

Self-monitoring

Delayad production

Self-evaluation

Self-reinforcement

OoO0o0o0doodooOoOoonoonod



8. Frorn the list above, do your students identify what, how and whan you uss metacognitive
strategies to enhance reading comprehension skills during reading lessons? =

L Yas

10. Do you s=t goals for each reading comprehension task? *

R

. No

1. Duoyou assess your students’ progress 3t the end of each neading task? *

.'_:. HI:'

12. Undertying. Which of the following materiaks do you uss with your students o assess their
reading comprehension progress? You cn choose more than one opdion, *

] owe chart
|:| Dot Test
|:| Chackhst
[ Rubric

13. Would you ke to use & reading guide instruction to enhance students resdingoomprehension
skills? *

W Yis

L No



