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ABSTRACT 

The research project focused on using audiovisual aids through Flipped classroom strategies 

to improve speaking skills in sophomore students at “César Antonio Mosquera” high school 

from 2021 to 2022. The primary purpose of this research project is to contribute to the 

teaching-learning process of speaking fluency. Therefore, to carry out this study was 

necessary to use mixed method; in that way, it applied a survey and interview. The survey 

used a quantitative method to know the level of acceptance of students in integrating 

audiovisual aids in the Flipped classroom. On the other hand, the interview used a qualitative 

method to know the opinion and perceptions based on the teacher’s experience with applying 

Flipped classroom strategies. In this way, the results obtained through collected data showed 

that students are interested in using audiovisual resources from educational platforms. They 

also indicated that Flipped classroom helps them to maximize time to practice speaking 

activities in class. However, data showed that teacher has never applied Flipped classroom 

strategies using audiovisual resources. Consequently, this research project proposed a 

didactic guide that contains speaking activities based on Flipped classroom strategies. They 

were supported by educational platforms that help students improve their speaking fluency, 

such as Biteable, Emaze, Powtoon, Flipgrid, Voki, Padlet, and Vocaroo.  

 

  

Keywords: Audiovisual aids, Flipped classroom strategies, Communicative competence, 

Speaking fluency. 
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RESUMEN 

El proyecto de investigación se centró en el uso de ayudas audiovisuales a través de 

estrategias Flipped Classroom para mejorar la habilidad de hablar en estudiantes de segundo 

año del colegio “César Antonio Mosquera” del 2021 al 2022. El propósito principal de este 

proyecto de investigación es contribuir al proceso de enseñanza-aprendizaje de hablar con 

fluidez. Por lo tanto, para llevar a cabo este estudio fue necesario utilizar métodos mixtos; 

de esa manera, se utilizó la encuesta y la entrevista. En la encuesta se utilizó método 

cuantitativo para conocer el nivel de aceptación de los estudiantes en la integración de ayudas 

audiovisuales en el aula invertida. Por otro lado, la entrevista utilizó el método cualitativo 

para conocer la opinión y percepción a partir de la experiencia del docente sobre la aplicación 

de las estrategias de aula invertida. De esta forma, los resultados obtenidos a través de los 

datos recopilados mostraron que los estudiantes están interesados en el uso de los recursos 

audiovisuales de las plataformas educativas. También indicaron que el aula invertida les 

ayuda a maximizar el tiempo para practicar actividades de habla en clase. Sin embargo, los 

datos mostraron que el docente nunca ha aplicado estrategias de aula invertida utilizando 

recursos audiovisuales. En consecuencia, este proyecto de investigación propuso una guía 

didáctica que contiene actividades de habla basadas en estrategias de aula invertida apoyadas 

en plataformas educativas como Biteable, Emaze, Powtoon, Flipgrid, Voki, Padlet y 

Vacaroo que ayudarán a los estudiantes a mejorar su fluidez en el habla. 

 

 

Palabras claves: Ayudas audiovisuales, Estrategias de aula invertida, Competencia 

comunicativa, Fluidez en el habla. 
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INTRODUCTION 

 

Developing speaking in English is a problem within the Ecuadorian educational system. The 

reason is that teachers use repetitive and traditional materials in speaking activities, such as 

a book or pictures. Students are not interested in monotonous and everyday tasks presented 

during class. Students speak communicatively based on the basic principles of the English 

Foreign language curricular proposal (EFL). It means they interact in a daily conversation, 

not reproduce memorized knowledge (Ministerio de Educación, 2016). Therefore, learners 

must achieve this purpose by improving fluency in speaking skills. For this reason, this 

project is motivated to present activities using audiovisual aids available in different sources 

to improve speaking fluency. It is possible through Flipped classroom strategies according 

to the needs and expectations that the sophomore year students of the "César Antonio 

Mosquera" school present in their current context.    

English is considered one of the world's most widely spoken and studied languages; 

therefore, many educational institutions include it in their curriculum. Learning English as a 

foreign language usually takes place in the classroom with activities where learners can 

achieve higher levels of development by focusing more on work (Ministry of Education, 

2016). According to data from the Proficiency Index (2020), Ecuador ranks 81 out of 100 

countries evaluated, corresponding to a low English level with a score of 46.57, equivalent 

to level A1. Furthermore, it is essential to mention that low scores on speaking refer to low 

speaking fluency.  

Ricoy and Álvarez (2016) mentioned that teaching English as a foreign language in schools, 

colleges, and universities is facing severe problems in students learning due to the lack of 

speaking master skills among students. Additionally, the teacher does not apply different 

teaching strategies in oral activities that allow students to interact and communicate 

creatively. On the other hand, activities to develop speaking are mostly the same for all 

classes. Generally, the tools and support materials used are books, pictures, and a 

blackboard. Students' attention is lost when a class or activity becomes common. It causes 

students to get bored of participating in what the class always offers. 

To sum up, it is crucial to avoid mechanics methodologies and adopt others to develop their 

spoken communicative competence. In recent years new pedagogical options have emerged 

to enhance students' learning by making them play a more important role and work with their 

teachers as co-creators or co-producers of their knowledge. It includes active, analytical, 

reflective, productive, proactive, and collaborative activities, for instance, Flipped classroom 

(Gallego, 2016).  
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Justification 

 

The EFL curricular proposal based on the Common European Framework of Reference 

Languages (CEFR) details sophomore students' English profile as B1 (Ministry of 

Education, 2016). Speaking is a productive skill requiring continuous interaction, 

communication, and practice. The teacher must find and apply strategies and techniques to 

create effective learning based on a specific approach. On the other hand, students must 

activate their participation by implementing helpful resources in class.  

Consequently, the research work presented is vital to support students improve speaking 

fluency by using Flipped classroom strategies to innovate the learning language process. The 

Flipped Classroom model aims to break the paradigms of traditional classes. Students take 

the lessons in another place outside the classroom through videos, audio, online exercises, 

learning guides, and other resources that explain the content. Then, in class, they practice 

through interaction with their classmates.  

Therefore, the teacher is a guide in developing the proposed activities or tasks. The 

environment of each class is dynamic and interactive between students and teachers (Babak 

& Iraj, 2016). This student-centered model changed the traditional idea of teacher-centered. 

According to Peche and Giraldo (2019), student-centered learning is an educational trend 

that seeks to transcend the traditional education model focused on the teacher. It motivates 

students to become responsible for the whole learning process.  

Finally, a student is considered the leading actor in developing their knowledge. They use 

tools and materials to present their ideas and points of view in the academic context. The 

implementation of audiovisual aids allows learners to simultaneously generate exhibition 

ideas using their senses to improve fluency in speaking English. It is a good technique for 

effective learning because students manipulate audiovisual aids according to their needs and 

expectations (Ihsan, 2020). It means that through this type of resource, students create, 

improve, practice, and express their knowledge in speaking activities.  
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Objectives 

General objective:  

-  To propose Flipped classroom strategies using audio-visual aids to develop English 

speaking fluency in sophomore students at “César Antonio Mosquera” high school 

from 2021 to 2022.   

 

Specific objectives: 

- To identify audio-visual aids used by teachers to improve English speaking fluency 

in sophomore students at “César Antonio Mosquera” high school.  

 

- To create a didactic guideline proposal using audio-visual aids in the improvement 

of English-speaking fluency in sophomore students at “César Antonio Mosquera” 

high school.  

 

- To determine conclusions and recommendations to enhance speaking fluency.   

 

Structure of the research report  

This research project was divided into chapters:  

Chapter l presents the Theoretical framework. It based on information from different 

sources such as books, articles, magazines. It supported the project through the analysis of 

scientific arguments.  

Chapter ll is about Methodology. It explained the type of research, techniques and 

instruments, populations and samples, and data analysis used to identify the problem and get 

information.  

Chapter lll contains Analysis and Discussion. This chapter described the interpretation of 

the survey results applied to sophomore students of “César Antonio Mosquera” high school. 

In the same way, it presented the interpretation of the interview of their English teacher.  

Chapter lV corresponds to the Proposal. It exposed a didactic guideline using audio-visual 

aids supported by Flipped Classroom strategies to improve speaking fluency in sophomore 

students at “César Antonio Mosquera.” 
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CHAPTER l: THEORICAL FRAMEWORK 

1.1 Language Learning Theories 

Language learning theories are necessary for the process of acquiring a language. It is 

essential to mention that each human learns in different ways. Therefore, learning theories 

support understanding how people learn, how to help people learn, and how to determine 

what people know to cover learners ‘needs during the language learning process 

(Ostańknowicz, 2016). It means that they aimed to develop and improve language skills. The 

principal language learning theories are Behaviorism theory by Skinner, Sociocultural 

theory by Lev Vygotsky, Cognitivism and Constructivism by Jean Piaget: 

 

1.1.1 Behaviorism theory 

This theory by Skinner considers that a child develops oral competence through imitation, 

rewards, and practice. The parents are the first model to imitate during speech development. 

In the classroom context, students go through the steps of stimulation, response, and 

reinforcement. In this way, the teacher can manipulate the environment to control and 

generate a specific behavior in the students. The teacher helps students as an assistant to 

facilitate the learning process. On the other hand, students' role is to react according to the 

stimulus presented in the activities (Clark, 2018). The student must get a reward as a 

motivation for positive reactions. However, some reactions are adverse because the student 

struggles to understand completely. It is necessary to support students through activities to 

reinforce.  

Additionally, this theory is essential to support the present research because it is necessary 

to stimulate students to active a behavior (reaction). The students are immersed in different 

activities using the target language. They receive information through the teacher to practice 

in class. A positive reaction is noted when the student completes the activities in class. In 

contrast, the negative reaction produces difficulties and mistakes during the development of 

the activities in class. For this, it is essential to guide and support the teacher's side. 

 

1.1.2 Sociocultural theory 

The sociocultural theory by Lev Vygotsky defines learning as a social process. This social 

interaction is the most crucial part of developing cognition in humans. Vygotsky divided 

learning into two parts: inter-psychological (social level) and intra-psychological (individual 

level)  (Panhwar, Ansari, & Ansari, 2016). Students exchange information with others, and 

that knowledge needs to be internalized and integrated into their mental structure. 

On the other hand, this theory is based on the idea that the students need interaction and help 

to achieve a successful development that is limited by the "zone of proximal development" 

(ZPD). Podolskiy (2012) mentioned:  
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The zone of proximal development is the gap between what a learner has already 

mastered (actual level of development) and what he or she can achieve when 

provided with educational support (potential develop-ment). It is the level of a child’s 

development which displays itself in collaborative activity with an adult but not in 

the child’s individual activity. (p. 3485) 

For instance, the theory relates to this study because students generate social interaction in 

speaking activities. In addition, students expose their personal information on social websites 

as oral production. Therefore, their role is to exchange information with their peers, teacher, 

or others. In this case, the teacher's role is to participate as a guide and mediator during those 

interactions. 

 

1.1.3 Cognitivism theory 

Piaget proposed this theory with the idea that knowledge is acquired through a human mental 

process (metacognition: thinking about thinking). The principal objective is that students 

acquire, retain, and transmit information. Learners play an essential role because they 

actively process internal information (Lefa, 2014). This process requires conscious 

reasoning using different learning strategies. Consequently, cognitivism focuses on learners' 

understanding, thinking, and knowledge rather than the content that students prefer to learn 

quickly.  

Consequently, Cognitivism theory supports this research work because students internalize 

the information shared differently, then it is consciously constructed and transmitted. The 

activities are aimed to think and reason topics at home to be discussed in class. The teacher's 

role is to provide a comfortable environment where learners feel confident to discuss.   

 

1.1.4 Constructivism theory  

In this theory, Piaget related cognitive theory as part of Constructivism. Cognitivism 

internalizes the information, but Constructivism uses internalization and interaction. 

Learners construct knowledge through the assimilation of their experiences. This theory has 

the advantage that students practice with real situations (Aljohani, 2017). It helps students 

to retain information without the necessity of memorization. The materials and the 

environment are the principal influence in developing learning. These resources must be 

connected to the student's attention because presenting didactic and creative information is 

essential. 

Consequently, this theory is an essential help in understanding how students assimilate the 

information sent by the teacher at home. Then in class, the processed information is shared 

and discussed using the relation of the information with students' experiences. On the other 

hand, the teacher motivates students to communicate actively during oral activities as a 

guide. This classroom environment improves the analysis and oral fluency discussions. 
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1.2 Communicative Approach 

Communicative Language Teaching (CLT) is an approach focused on developing linguistic 

and communicative competence. The learning process is aimed at the meaning of the 

language rather than the grammatical function (Sayera, 2019). This approach emphasizes 

active practice and interaction to understand, retain and transmit knowledge. Therefore, 

students are exposed to develop activities in real situations. Consequently, this process helps 

students to use the language to solve problems and situations of daily life.  

On the other hand, teachers play an essential role in creating circumstances to produce 

communication. In this way, teachers cooperate and participate in the discussions with the 

whole class (Rambe, 2017). The classroom environment changes because it is dynamic and 

exciting. The activities support students to be involved in active interaction. Additionally, 

the students develop fluency and security in transmitting knowledge.  

Finally, it is essential to mention that the CLT approach is related to other approaches like 

Flipped classroom approach. It is a support and complement to develop communicative 

competencies, specifically in speaking skills. CLT contributes to Flipped classroom 

approach by increasing opportunities for students to participate and interact inside and 

outside the classroom (Phoeun & Sengsri, 2021).  

 

1.3 Flipped Classroom Approach 

In 2007, Chemistry teachers Bergmann & Sams changed the idea of a traditional class for a 

class with new technological resources at Woodland Park High School in Woodland Park, 

Colorado. Bergman & Sams, in their first book, "Flip your classroom: Reach every student 

in every class every day" (2012), explained the origin and objective of this approach. The 

idea arose from the lack of student attendance for activities related to high school. They 

started to videotape parts of the course material through PowerPoint. The students were 

interested because they were listening to and watching the lesson through this program. 

On the other hand, Bergmann & Sams noticed that other students were watching their 

recordings, even from different high schools and regions. After that, they did not apply it for 

a moment because the face-to-face interaction with the students was lost. Therefore, they 

applied this method in the way that students have previous knowledge at home to be solved 

in a physical class (Bergmann & Sams, 2012).  

The conceptual and fundamental idea of the flipped classroom is found in the book by 

Bergman & Sams (2012). It explains that the traditional activities in the classroom are now 

done at home. It means that the reinforcement activities done at home are now completed in 

the classroom. Consequently, this process allows students to be autonomous learners for 

active interaction because it focuses on student-centered learning. 
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1.3.1 Teacher´s role 

It is a vital role in this approach because the teacher is responsible for choosing and 

presenting topics differently. The instruction is not direct as in a traditional classroom. The 

teacher sends a topic presentation to students at home using different audiovisual materials. 

The teacher provides and facilities information using understanding explanations  (Hung H.-

T. , 2015). Therefore, the teacher's challenge is to address students clearly and precisely so 

that the students understand and internalize the information presented at home. In class, the 

teacher is a guide to reinforce students' difficulties. The teacher must manage the time 

carefully to complete the lesson plan. Finally, the teacher evaluates students in class, 

incorporating activities to discuss and communicate. The teacher gives feedback about what 

students learned and their difficulties. 

 

1.3.2 Student´s role 

Students play an essential role based on autonomous learning, reviewing, and acquiring 

information at home. They have the chance to repeat and review the information as many 

times as necessary. Learners are interested in seeking extra information at home to share in 

class (Turan & Akdag-Cimen, 2020). Then, they participate in groups or with the whole 

class in active communication and collaboration in class. Students share information, ask for 

doubts, resolve problems, and complete the teacher's assessments for the lesson successfully.  

 

1.3.3 Role of the material 

The material is an integral part of Flipped classroom approach. The role is based on the 

didactic way of presenting the information. It is the only connection through which 

information is transmitted from teacher to student. In this case, technology and the internet 

support the type of material (Abdullah, Hussin, & Ismail, 2019). The different tools help 

teachers create audiovisual presentations to students, such as videos, slides, narrative 

lectures, and audio. In short, it is impossible to develop a flipped classroom without 

materials. 

 

1.4 Planning a Flipped Classroom 

The flipped classroom has a plan to be developed to generate a productive lesson. The 

content needs to be ordered and prepared carefully. It is essential to know what kind of 

information and materials are implemented before, during, and after the lesson. According 

to the book “Innovating Vocational Education. Flipped classroom in practice” (Hartyányi, 

et al., 2018), a speaking lesson plan aims to know what to teach and how to develop a 

successful lesson. It is indispensable to consider the following components for each lesson 

plan:   
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Figure 1  

Components for a Flipped classroom lesson plan  

 

Note: This figure shows the components for a Flipped classroom lesson plan. 

Source:  (Hartyányi, et al., 2018) 

 

Those components help develop a speaking lesson plan for a Flipped classroom with the 

following structure:    

Table 1  

Flipped classroom speaking lesson plan  

Lesson plan  

Teacher´s name:                      Course:                     Date:  

Objective of the lesson: Establish the main objective of the lesson. 

Before English speaking lesson 

Presentation  

Activities  The teacher introduces and explains the topic in precise 

detail. 

During English speaking lesson 

Activate schema 

Activity  Through this activity, the teacher knows what students learn 

about the topic at home. 

Practice: The teacher establishes the way in that students are going to 

work (Working forms) 

Activity 1  

 

Activity 2  

The teacher exposes the topic to discussion and practice to 

find a solution to the problem. Activities to work on in class. 

Production  
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Activity   Students share the activity with the class.  

After English speaking lesson 

Activity 

at home 

Students practice or produce what they learn. 

Note: This table details the structure of a Flipped classroom lesson plan. Source: Hartyányi, 

M., Balassa, S., Babócsy, C., Téringer, A., Ekert, S., Coakley, D., & Tauchmanova, V. 

(2018). Adapted by Angie Tatamues.  

 

1.5 Flipped Classroom strategies to enhance speaking fluency 

Flipped classroom approach implemented strategies to be applied inside and outside the 

classroom. Focus on speaking skills; the strategies described below have an effective result 

in developing oral activities: 

 

1.5.1 Implement lecture videos 

This strategy was incorporated to distance teaching-learning. However, it is used as 

supporting material for English teaching in a Flipped classroom. In this way, a teacher has 

the option to record the explanation of a topic. The teacher uses creativity and didactic 

audiovisual aids to create an exciting lecture video. The advantage is that teacher maximizes 

the time because there are no interruptions during the presentation. 

Moreover, students can reproduce the lecture video as often as necessary at home. Through 

this previous presentation of the topic, students have information to start to think about the 

topic (Bui, 2021). The challenge is that students find and solve questions by themselves at 

home. Then, they present and share extra information with their classmates and teacher in 

class. Consequently, the environment is cooperative, interactive, and dynamic by using oral 

communication. 

 

1.5.2 Individual work  

This strategy is based on the principle that students build their knowledge by themselves 

(Kapur, 2019). It aims to acquire pre-information to be shared communicatively in front of 

a class. It means individuals are responsible for organizing their time at home and in class. 

This learning requires materials to auto tutorial instruction such as videos, pictures, slides, 

or audio. 

On the other hand, motivation is important because students must complete all activities 

successfully. As a result, learners activate their creativity and curiosity to look for more 

information. On the other hand, support is essential for the assessments with improvement 

criteria. In this case, the teacher is a guide to clarify doubts using feedback and analysis with 

the whole class.   
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1.5.3 Whole class discussion 

This kind of discussion is an advantage in increasing participation in class. Students must be 

prepared to transmit their knowledge as speakers and get ideas as listeners. According to 

Coppens (2020), “This begins by creating a classroom  culture in which students know how 

to ask questions, feel comfortable sharing their understanding, and value listening to and 

lerning fom each other” (p. 16). Thus, students feel free to participate actively and 

collaborate in discussions. It helps them develop oral communication and fluency by 

speaking consistently. 

 

1.5.4 Pair-Work/ Group-Work  

Developing speaking activities in pairs or small groups supports students to share and learn 

from each other. The teacher notices that each student has the same opportunity to participate 

in and organize an activity. A student's difficulties are resolved with the whole group to find 

a solution and understand (Hung & Mai, 2020). All participants feel the responsibility to 

take a role in each group. In the case of speaking activities, everyone expresses their ideas 

and then chooses and combines these contributions to complete an activity successfully. 

Consequently, knowledge is built through individual cooperation in their group. 

 

1.6 Audiovisuals to support speaking fluency activities 

The teacher must offer activities in the classroom using audiovisual materials. There, it is 

necessary to consider the appropriate material to disseminate the knowledge and get the 

objectives settled to achieve. There is no relationship between teaching and learning without 

materials to carry out classroom speaking activities unless the only communication link is 

speech (traditional and monotonous lessons). Indeed, textbooks are still crucial in academic 

interactions but are not the primary tool for teaching. Therefore, to avoid this situation, it is 

necessary to innovate other didactic materials to attract students' attention and enhance 

teaching-learning. It makes active pupils and develops their speaking fluency skills. 

Nowadays, there are many audiovisual aids available supported by educational systems such 

as websites and platforms where the teacher creates videos, audio, slides, pictures, and more. 

According to Moran (2017), audiovisual media create a more pleasant atmosphere in the 

classroom. This kind of material has the effect of motivating and involving students in 

language learning. These are present in the classrooms and facilitate the development of 

speaking skills in the English classroom because students understand and transmit 

information through their senses.  

Additionally, it provides functional didactic materials to be applied before, during, and after 

classroom speaking activities. Materials need to be adapted according to the class because 

every lesson is different. In this case, the teacher chooses suitable materials for their learners. 

The teacher considers the program's suitability for a specific context to develop or select an 

appropriate material (Kurniawan, 2016).   
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1.7 Sorts of audiovisual tools to enhance speaking activities 

In Flipped classroom approach, the teacher uses audiovisuals tools to share information. In 

the same way, there are materials that students use to produce their knowledge. On the other 

hand, the links or presentations are easily transmitted by WhatsApp groups, flashcards, or 

CDs. 

 

1.7.1 Biteable 

This online platform was designed to create videos with images, animations, and sound. In 

this case, the teacher must create an account to start a new project. There is the possibility to 

use templates available for a variety of topics. It depends on the type of video needed, such 

as animations, lectures, images, audio, or text. All the design tools are modifiable and 

creative because images or videos are added from the internet or computer. On the other 

hand, the user can create a new format for each video. It also allows users to invite and record 

videos with other people. Finally, the teacher sends a link where the video is available for 

learners. 

 

1.7.2 Powtoon 

Powtoon offers to make video and visual content to present information in the educational 

and business fields. It is free to create visual material with the program's tools. Powtoon is 

dynamic because it has transitions, animations, pictures, and words. It is necessary to present 

clear and precise information because the objective is to make didactic and understandable 

presentations. The teacher organizes and chooses the format in which the information is 

shown. It is possible to convert the presentation into a video shared online through YouTube, 

Facebook, and WhatsApp. 

 

1.7.3 Emaze 

This application is to make dynamic, creative, and interactive content. It allows for creating 

presentations, websites, blogs, e-cards, photo albums, and quizzes. Professional templates 

are for presentations on any topic related to education, health, business, art, and more. The 

content is presented as slides or videos. Additionally, the app can access and download 

photos and videos from Google Drive and YouTube accounts. 

 

1.7.4 Flipgrid 

It is a free app for creating and posting videos online. The teacher creates groups and shares 

the code with the students. The videos are interactive because the user develops an 
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explanation with images and letters. People in the group can access the content and respond 

with a new video. This way, teachers and students learn and discuss a topic as a community. 

 

1.7.5 Voki 

It is an exciting tool for creating speaking characters for oral activities. It is funny because 

teachers and students create an avatar using their physical characteristics or even use temples 

of animals and famous people. This way, teachers and students feel confident in sharing their 

opinions or information through an animated presentation. According to the research by 

(Manty, Md Yunus, Badusah, & M. Shah, 2016), students expressed that Voki helped them 

to become fluent in English by repeating words correctly after listening to the avatars. It is 

because students or even teachers feel confident to speak and watch to themselves through 

an avatar and notice the possible mistakes to be corrected with a new presentation.   

 

1.7.6 Padlet 

Padlet is a platform for sharing information as a forum. Creating a group with the topic's 

name and adding the participants or sharing the link is essential. Users can use pictures and 

record their voices in the same part of the post. Finally, everybody watches and listens to the 

group's comments to be analyzed and replicated. 

 

1.7.7 Vocaroo 

It is an easy tool to use for teachers and students. It offers the service of recording a voice 

message. There is no limit for each audio. The user can record, stop and repeat the audio to 

be reproduced. It is an advantage because teachers use their voices to explain the topic in 

detail. On the other hand, students record audios to be shared through a link to the teacher 

or classmates. 

 

1.7.8 Liveworksheets 

Liverworksheets is a free platform to share and send information. In this case, the teacher 

creates interactive notebooks by course. In each notebook, students find different activities 

about topics. However, the teacher creates interactive online activities for students. In those 

activities, the teacher uses different tools like pictures and audio to do a short explanation of 

the topic. Additionally, the teacher reviews the students' participation because they use their 

e-mail accounts to send it to the teacher. At the end of the activity, students noticed their 

mistakes and grade. 
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1.8 Communicative competence 

Communicative Competence (CC) refers to the ability to communicate orally, in writing, or 

in nonverbal. It is possible through social and educative interactions with adequate fluency. 

In its origin, Chomsky (1965) related competence (knowledge about language) and 

performance (use of the language in different situations). The mistakes made by the speaker 

are affected by elements like competence during production.  

It is necessary to focus on developing CC in teaching the English language because students 

and teachers must have the ability to interact socially and culturally. The learners participate 

in different contexts, such as in class, workplaces, and stores. However, it is essential to 

mention that knowledge about grammar and meaning is insufficient to develop speakers' 

interaction in a second language effectively.  

Yufrizal (2017) mentions the components of communicative competence:  

Linguistic competence is knowledge of grammar. It involves understanding vocabulary, 

phonology, sentence, and word formation. It is to combinate those elements to correctly 

produce a language structure.  

Sociolinguistic competence is the ability to use rules in sociocultural contexts. It means that 

the speaker must use grammatical rules according to the situation because each people and 

place have a different expression and meaning of some words.  

Discourse competence is the capacity to produce understanding. It depends on oral or 

written text. Oral communication involves speaking and listening skills to produce speeches, 

discussions, and dialogues. On the other hand, written text involves reading and writing and 

includes coherence and cohesion.   

Strategic competence is recognizing and applying strategies to support learner difficulties 

in linguistic, sociolinguistic, and discourse competencies. In this way, learner improves their 

communicative competencies through practice and correct mistakes. 

 

1.8.1 Oral communicative competence  

Oral communicative competence is the ability to speak according to the situation presented. 

For this, speakers must interact with each other and practice in the target language and 

specific time. Therefore, learners develop verbal expressions based on linguistic competence 

to produce a structured language (Bakar, Noordin, & Razali, 2019). This way, the 

conversation between two or more people is meaningful because they provide opinions and 

different perspectives. Additionally, oral communicative competence is directly related to 

speaking skills and its elements to develop and improve verbal expression. 

 

1.8.2 Speaking skills  

This productive skill is vital in the development of a second language. It is the way to 

produce effective oral communication in academic or social situations. However, speaking 
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skills involve pronunciation, fluency, accuracy, and intonation that complement the correctly 

used words and context. Finally, they are essential in producing a clear and correct message. 

 

1.8.3 Fluency 

Fluency in speaking skills is the ability to speak a specific language quickly. According to 

(Shahini & Shahamirian, 2017), a speaker is fluent when naturally participates and maintains 

a meaningful conversation without engaging in problems. The person does not need time to 

stop to think about what to say and how to say something. It means that it is the security and 

confidence to speak with different people for each necessary time to solve daily problems 

and transmit messages. It naturally demonstrated the dominance of the language and its 

grammatical structure applied according to the context. 
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CHAPTER II: METHODOLOGY 

2.1    Type of Research 

This research work was based on a mixed methodology; according to Hernández (2018), this 

type of research combinates quantitative and qualitative elements. It helps to answer the 

questions to provide a solution to the research problem related to "Flipped Classroom," 

aimed to enhance the fluency of verbal expression using audiovisual aids among sophomore 

year students of César Antonio Mosquera high school from 2021 to 2022. 

 

2.1.1    Qualitative research 

Qualitative research refers to information provided by personal opinions, experiences, and 

thoughts about something specific (Rossman & Rallis, 2016). This methodology was critical 

in this study because the survey instrument and the teacher extended important information 

from experience. It allowed the project to analyze and interpret data. As a result, it was to 

understand the teacher's viewpoint about the problem. 

 

2.1.2 Quantitative research  

Similarly, quantitative research focuses on analyzing numerical values on a given topic. In 

other words, this modality focuses on establishing a numerical estimate of the data of a 

variable (Sampieri , 2018). It helped through a survey to know the students' preferences 

about developing speaking activities using audiovisual aids. The data was revealed 

numerically to be analyzed and interpreted. 

 

2.2 Research method 

Through the research method, it was possible to identify and logically detail the concepts 

and particularities of the research problem. The method used is described below: 

 

2.2.1 Deductive Method 

The deductive method starts from the general to the specific. It means that there is a 

hypothesis to examine each possibility to determine and prove the reasons for the main 

problem (Martini, 2017). This method was necessary to analyze the results of the instruments 

applied for the subsequent drawing of conclusions. Those conclusions allowed the project to 

find a solution to the problem. 
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2.3 Techniques and Instruments  

In this research, an interview and a survey were used. The technique of survey used a 

questionnaire as an instrument. It is a set of closed questions oriented toward a specific target 

to collect information about common problems using audiovisual aids using a Flipped 

classroom to improve English speaking fluency in sophomore students at "César Antonio 

Mosquera" high school. 

Additionally, the semi-structured interview technique was also used, detailed with the 

instrument of an interview with open questions oriented towards knowing the teacher's 

perspective about the use of audiovisual aids using Flipped Classroom methodology to 

improve English speaking fluency. Unplanned questions allowed the project to know more 

about the teacher's experience. Consequently, it was applied to a particular person. In the 

case of this research, the person responsible was the teacher of sophomore students of the 

institution. 

 

2.4 Research questions 

Why Flipped classroom approach create interactive class environment? 

How do flipped classroom strategies help to improve speaking fluency skills? 

Which audiovisual aids help the teacher to catch students' attention? 

 

2.5 Population and Sample  

The population and sample were taken from "César Antonio Mosquera" high school. The 

institution is located at Julio Andrade, Carchi providence. Work carried out consisted of a 

study population; under no circumstances was it necessary to estimate a sample. The study 

included all the students of the A, B, C, and technical education parallels. It is correct to state 

that the population selection was a non-probabilistic selection by convenience. The survey 

applied to each of them. In contrast, the interview was administered to only one teacher of 

sophomore students in the institution. A more detailed description of the target population 

is given below.   

Table 2 

 Population of Unidad Educativa "Cesar Antonio Mosquera" 

Population  

Educational Unit  Year  Class Male  Female Total  Percentage  

Unidad Educativa 

"Cesar Antonio 

Mosquera" 

 2nd BGU A 20 6 26 27% 

B 14 11 25 26% 

C 12 13 25 26% 
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Technical 

Parallel  

8 11 19 20% 

Total  54 41 95 100% 

Note: Researcher elaboration. 

 

2.6 Data Analysis  

The process for processing the information for the survey to students was applied through 

the Google Forms platform. The interview with the English teacher was done at the "César 

Antonio Mosquera" high school. The survey was designed to last 15 minutes, and there was 

no time limit for the interview. The information collected was moved on to the processing 

phase to organize, interpret, and evaluate the quantitative and qualitative information. It was 

through figures and analysis. 
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CHAPTER III: ANALYSIS AND DISCUSSION 

This chapter addresses the theme that converges in analyzing the instruments applied to the 

subjects that made up the study sample. It is essential to detail that in the first instance, the 

students' survey results of the different parallel courses of the César Antonio Mosquera 

institution are analyzed. This chapter aims to determine the teacher's perspective on the 

application of audiovisual aids for language speaking improvement. 

 

3.1   Student´s Survey  

As detailed above, the first step was to analyze the survey applied to the study population: 

1. Do you like learning English? 

Figure 2  

Students’ survey: Question 1  

 

Note: Researcher elaboration. Source: sophomore students’ survey.   

 

Regarding the interest in learning English, data evidenced that most participants responded 

that they dislike learning this language. Some of them responded that they do like to learn 

English. This data may suggest that there is not a good level of motivation to learn English 

among the participants. However, it could assume that factors like teacher methodology, 

materials, and infrastructure have had a low impact on the interest in learning English. A 

further study would be optime to determine the reasons for the Nah respondents. In this 

study, the materials become an essential point to consider because it is necessary to find 

support tools to enhance students’ participation and motivation to complete activities. 
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60%
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Learning English 

A lot

Quiet a lot

A few

Nothing
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2. How often do you participate in oral activities in the English language?  

Figure 3  

Students’ survey: Question 2 

 

Note: Researcher elaboration. Source: sophomore students’ survey.   

The graph shows the participation of students in oral activities during the English class. Data 

revealed that most students have low participation during speaking activities in class. On the 

other hand, some of them try to participate occasionally in those activities. In this way, the 

data suggested that students are not interested in actively participating in oral tasks. It could 

be for the teacher´s strategies and techniques in the way that students must develop and 

complete speaking activities. For this study, it is necessary to consider the importance of 

strategies and techniques to produce effective and fluent oral production. 
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3. How often does your English teacher use audiovisual materials to explain a 

topic? 

Figure 4  

Students’ survey: Question 3 

 

Note: Researcher elaboration. Source: sophomore students’ survey.   

 

The graph shows the students' answers about how their teacher uses audiovisual aids to 

explain a topic. Most students noticed that their teacher rarely uses different audiovisual aids. 

However, a few students answered that the teacher sometimes explains a topic using 

audiovisuals. Therefore, the data indicated that teacher does not use support materials to 

make presentations. It could be assumed that the factor that the teaching methodology is still 

traditional. Additionally, a class's point and methodology are essential in creating dynamic 

and creative ways to teach and learn. 
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4. What audiovisual materials does your English teacher use to transmit 

information to the class? 

Figure 5 

 Students’ survey: Question 4   

 
Note: Researcher elaboration. Source: sophomore students’ survey.   

 

The graph shows the students’ answers about audiovisual materials that the English teacher 

uses to transmit information to the class. Most students answered that the book is the 

principal visual material that the teacher uses. In contrast, some students indicated that 

teacher uses pictures and posters to teach. A few students responded that sometimes videos 

and slides are used by the teacher in the presentation of a topic. This data revealed that the 

teacher uses the same support materials in explanations and activities. Overall, it is necessary 

to find support materials to catch students ‘attention and improve the learning environment 

to be interactive and dynamic. 
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5. Do you enjoy oral activities using audiovisual materials that the teacher includes 

in the English classes?  

Figure 6  

Students’ survey: Question 5 

 
Note: Researcher elaboration. Source: sophomore students’ survey.   

 

The graph above shows the results from the question about students´ enjoyment of oral 

production activities using audiovisual materials that the teacher includes during the English 

classes. Most students indicated that they do not enjoy developing speaking activities with 

materials applied by the teacher. Besides, a few students are not comfortable participating in 

those activities. Consequently, data suggested students are not motivated to participate and 

enjoy speaking activities using support materials. Finally, students need to increase their 

interest in participating, knowing, and using new materials applied by the teacher. 
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6. From the following list of online platforms: Which ones do you know and used 

in oral activities before and during English classes? 

Figure 7 

 Students’ survey: Question 6 

 
Note: Researcher elaboration. Source: sophomore students’ survey.   

 

This pie chart contains information on the answers about online platforms that students 

know and use in oral activities before and during English classes. As an impact result, most 

students do not know and do not use the applications mentioned in the question. At the same 

time, some students answered that they ever used PowToon and Liveworksheets for oral 

activities. These results revelated that the students are not currently involved with extra 

resources to practice and acquire knowledge. In this study, the implementation of alternative 

materials is essential to facilitate and increase the students’ improvement of their fluency in 

speaking activities. 
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7. Do you agree that the use of audiovisual materials mentioned before facilitating 

the interaction between teacher/student and student/student? 

Figure 8 

Students’ survey: Question 7 

 
Note: Researcher elaboration. Source: sophomore students’ survey.   

 

The graph shows the answers about the audiovisual materials to facilitate the interaction 

between teacher/student and student/student. Most of the participants are in standard 

agreement that those support materials help interaction in class. However, some students 

think that interaction does not improve through audiovisuals aids. Therefore, this data 

indicated that students are interested to learn and using new ways to acquire, interact, and 

produce knowledge. It could assume they are bored with developing the same activities with 

the same materials. 
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8. Do you agree that having previous knowledge of the topic discussed in the 

English class is essential?  

Figure 9  

Students’ survey: Question 8 

 
Note: Researcher elaboration. Source: sophomore students’ survey.   

 

The graph shows the students’ opinion about the importance of having previous knowledge 

of the topic to be discussed in the English class. The results showed that most students think 

it is crucial to know and understand information about a topic before a class. Nevertheless, 

some students believe it is unnecessary to acquire previous information before classes. In 

this way, data indicated that students are encouraged to get information to help them 

understand the topic before discussing it with the whole class. It could be related to problems 

such as the student failing to fully understand the topic in class because there is no more time 

to practice. Additionally, it is essential to focus on the approach to develop a lesson. In the 

case of this study, flipped classroom approach will allow students to know information 

before a class at home to then discuss and practice with interaction in class.   
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9. From the following strategies, choose the ones you consider essential to improve 

the development of oral activities in your English class.  

Figure 10 

Students’ survey: Question 9 

 
Note: Researcher elaboration. Source: sophomore students’ survey.   

 

The graph shows the answers about strategies that students consider essential to improve the 

development of oral activities in English class. In this case, most students believe that 

activities with the whole class, in pairs and groups, help them improve their speaking fluency 

skills. In contrast, just a few students think individual activities enhance oral production. 

Consequently, this data suggested that students feel confident working in pairs and group 

activities. It could assume that strategies in the way of doing activities influence the 

interaction and fluency of students. For this study, strategies are fundamental for students to 

feel more comfortable and supported when working with their peers. 

 

3.2   Teacher semi-structured interview 

Question 1. What was the reason you decided to become a teacher? 

In this question, the teacher mentioned, "I like that other person, in this case, the students, 

know the language of other countries, especially English, which is essential today."  

This teacher has a clear idea that English is an important language today because this means 

that students have the advantage of creating opportunities not only in their own country but 

also in other countries around the world. 
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Question 2. How many years of experience do you have as an English teacher? 

The teacher mentioned that the experience of seven years has been significant. Therefore, 

during that time, the teacher had the opportunity to teach English to children of different 

levels to teenagers. This way, this teacher knows how students work, problems, and needs 

depending on the class.  

 

Question 3. Have you been a teacher in public or private institutions? 

The teacher said, "I have worked all these years in the public sector as part of the Ministry 

of Education." Consequently, the teacher knows the educational system of the Ministry of 

Ecuador about teaching English and its curriculum. 

 

Question 4. About English skills; listening, speaking, reading, and writing. Which 

presents a higher level of difficulty to develop in your students? Why?  

As expressed by the teacher, speaking is a more difficult skill than the others. Some of the 

reasons are described, such as the embarrassment that students must speak in front of others. 

Although the teacher constantly mentions to his students that those mistakes are not 

something to be afraid of in class, they do not feel confident enough. 

Based on the information provided by the teacher, there is not enough practice of English 

skills in front of the classroom. For example, it is necessary to create oral activities such as 

debates or presentations where everyone can speak, listen, and respond to the information 

transmitted. The choice of these activities allows students to overcome the fear of public 

speaking. 

 

Question 5. According to the Ministry of Ecuador (2017), by the end of the 2nd year of 

BGU, the exit profile of sophomore students is to get B1 level based to the Common 

European Framework (CEFR. In what ways is this objective achievable for sophomore 

students of this Institution?  

In this question, the teacher indicated that this objective is possible, but many students were 

affected because they did not study the English subject in previous years. 

According to the information from the teacher, the subject of English is required at all levels 

of education. The constant practice of this language over time allows students to develop 

and improve their skills, such as speaking. In this level, B1.1, students can be independent 

users. Regarding speaking skills, students communicate in unprepared conversations 

describing the topics they already know as family, hobbies, travel, and more.  

 

Question 6. What activities do you often use to develop oral production in class?  

For this question, the teacher described some activities to develop oral production in class, 

such as talking about the daily routine and using songs and pictures. An important detail that 

teacher mentioned is that they prefer to do this kind of activity in groups because they work 

better.   

Considering what was mentioned by the teacher, the students choose to work in groups 

because the ideas contribute to developing a complete activity. Topics such as daily routines 

are of great interest to students because they give personal information, they know about 
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themselves. It helps them to have fluency when expressing said information. The strategy of 

songs and images is a fun and accessible option to be developed. 

 

Question 7. Which of the activities mentioned above is the most enjoyed? 

In this question, the teacher mentioned the class activity students enjoy. Presentation is a 

creative activity where students are free to develop and use their imagination through 

pictures. As the teacher mentioned, this question is related to meaningful learning because 

students can internalize and practice their knowledge with the whole class. They remember 

the information and make a presentation fluently.  

 

Question 8. How do you motivate your students to use audiovisual aids to innovate their 

learning process?  

For this question, the teacher referred to online platforms as tools containing applications or 

activities. Students at that age know about the management of these technological tools. 

However, students have not had the opportunity to use and practice them. Applications are 

a good option for finding speaking activities. On the other hand, students must have enough 

practice to avoid problems with these support resources. 

 

Question 9. To what extent do you consider important the use of audiovisual aids to 

make your English class more interactive and dynamic? Why? 

As the teacher mentioned, this question is related to how students learn. Everyone uses their 

five senses, but some learn more by listening, speaking, or writing. Consequently, this 

answer is related to the student's attention and curiosity to learn in different ways. The 

teacher pointed out that it is essential to find support materials to facilitate the development 

of good oral production in activities. 

  

Question 10. What programs have you been using to improve speaking skills in your 

students? Why?    

Based on the information provided by the teacher, the lack of audiovisual resources is a 

problem. Consequently, the teacher has used resources such as books, images, posters, a 

blackboard, a projector, and a tape recorder. On the other hand, new tools such as songs, 

slides, and collages, among others. These options allow them to renew the environment in 

oral activities during class. 

 

Question 11. Have you ever used Flipped classroom to help develop speaking in your 

students? Why/ Why not?  

As the teacher expressed, a Flipped classroom is not used in this class. It is due to the lack 

of capacitation about audiovisual resources. Some students do not have access to the internet, 

or they do not know how to use it. Regarding the information provided, it is important to 

find materials accessible to all students at home. The interaction and dynamics of oral 

activities are carried out with support material such as images, songs, online games, or face-

to-face.  
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Question 12. Why do you think Flipped classroom strategies, such as individually, in 

pairs, or in groups, are essential?  

The teacher mentioned that the Flipped classroom is a good group idea. She describes the 

most important reason that when students work in groups, they feel more supported and 

confident in their activity. According to this information, it is essential to mention that when 

students work in groups on oral activities, they help each other so that the whole group 

obtains good participation. 

 

Question 13. How does a didactic guideline proposal about audiovisual aids using 

Flipped classroom approach improve speaking skills in your students? 

According to the teacher, a didactic guide is helpful because there are activities to develop 

speaking fluency. At the same time, these oral activities are supported by audiovisual 

materials that capture the attention of students and teachers. The idea of an inverted class is 

interesting because students can know some facts at home to talk about in class. As a result, 

there is a dynamic and interactive class. Students have the freedom of creativity to express 

all information orally and fluently in front of their class.   

 

3.3   Discussion 

3.3.1   Audiovisual aids 

According to Moran (2017), audiovisual media create a more pleasant atmosphere in the 

classroom. This kind of material has the effect of motivating and involving students in 

language learning. These are present in the classrooms and facilitate the development of 

speaking skills because students understand and transmit information through their senses. 

This information is related to the data provided by the participants. Some stated that using 

interesting applications innovates a traditional lesson into an environment where students 

interact, understand, and practice. However, most students and even the teacher indicated 

that the teacher uses the same support materials such as books, pictures, and slides in 

explanations and activities because students are not currently involved with extra resources 

to practice and acquire knowledge.  

Additionally, this data suggests that the lack of audiovisual aids influences the dynamics and 

creativity of a classroom environment. For this, students and teachers agreed that 

implementing activities using audiovisual materials to share information helps students have 

a better interaction and facility to explain something. Finally, the action points for these 

findings are to find free online platforms available for teachers and students. According to 

their needs, it is necessary to determine what audiovisual aids help teacher share information 

visually or orally and establish audiovisual aids that help improve students´ speaking skills. 

  

3.3.2 Flipped classroom 

The Flipped classroom is also called an inverted class. It is because the traditional activities 

in the classroom are now done at home. In this approach, students are autonomous learners 
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for active interaction because it is focused on student-centered learning. It is possible through 

information provided by the teacher before a lesson. Regarding data obtained, the teacher 

mentioned that Flipped classroom is not used in this class due to the lack of capacitation 

about audiovisual resources. In the same way, students confirmed that they never had a class 

focus on the Flipped classroom.  

On the other hand, most of the participants in the survey and interview were interested to 

learn and use new ways. To acquire, interact, and produce knowledge. They know it is 

necessary to acquire information at home to go to the classroom to discuss and clarify doubts. 

The teacher said that Flipped classrooms could be engaging for the opportunity to share 

information before a class to maximize the time for discussion and practice with students. In 

this case, the action points present important information about Flipped classroom approach, 

its strategies, roles, syllabus, and template for design lessons. It also details the use of each 

application for its correct execution and proposes activities to increase students’ participation 

in discussion and collaborative tasks. 

 

3.3.3 Speaking Fluency  

Speaking is a productive skill that requires some elements like Fluency to be developed. 

According to (Shahini & Shahamirian, 2017), speakers are fluent when they naturally 

participate and maintain a meaningful conversation without engaging in problems. Based on 

the data, students are not fluent speakers because they are not motivated to participate in and 

enjoy speaking activities. According to the teacher, students feel embarrassed to talk in front 

of their classmates. It affects their participation and speaking practice. Therefore, most 

participants mentioned that activities with the whole class, in pairs and groups, help them 

improve their speaking fluency skills because they help each other so that the whole group 

obtains good participation. The teacher stated that a didactic guide is helpful because there 

are activities to develop speaking fluency. Consequently, the action points to address are 

proposing oral activities where the student is the active center of expression, increasing 

students´ participation through interactions with their classmates and teacher, and clearly 

describing the information and activities so that the student is clear about what and how to 

execute the tasks.     
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CHAPTER IV: PROPOSAL 

4.1   Title 

LET´S IMPROVE SPEAKING FLUENCY 

 

4.2   Introduction  

The proposal was developed based on the analysis results from the research instruments 

applied to teacher and sophomore students' years at "César Antonio Mosquera" high school. 

The didactic guide contains three units; in each unit, there are three activities; these activities 

are divided into three stages (before, during, and after). In each lesson, the teacher and 

students could find relevant information about how audiovisual aids can be used to support 

language learners. Additionally, the Flipped classroom strategies presented in this didactic 

guide help improve speaking skills because this approach is focused on interaction, practice, 

and production of the target language. 

 

4.3   Theoretical Foundations  

4.3.1 Audiovisual aids 

Nowadays, there are many audiovisual aids available supported by educational systems such 

as websites and platforms where the teacher creates videos, audio, slides, pictures, and more. 

According to Moran (2017), audiovisual media create a more pleasant atmosphere in the 

classroom. This kind of material has the effect of motivating and involving students in 

language learning. These are present in the classrooms and facilitate the development of 

speaking skills in the English classroom because students understand and transmit 

information through their senses. 

Additionally, it provides functional didactic materials to be applied before, during, and after 

classroom speaking activities. Materials need to be adapted according to the class because 

every lesson is different. In this case, the teacher chooses suitable materials for their learners. 

The teacher considers the program's suitability for a specific context to develop or select an 

appropriate material (Kurniawan, 2016).   

 

4.3.2   Flipped classroom  

The conceptual and fundamental idea of the flipped classroom is found in the book by 

Bergman & Sams (2012). It explains that the traditional activities in the classroom are now 

done at home. It means that the reinforcement activities done at home are now completed in 

the classroom. Consequently, this process allows students to be autonomous learners for 

active interaction because it focuses on student-centered learning. 
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4.3.3   Flipped classroom strategies 

Flipped classroom approach implemented strategies to be applied inside and outside the 

classroom. Focus on speaking skills; the strategies described below have an effective result 

in developing oral activities: 

 

4.3.3.1   Implement lecture videos 

It is used as supporting material for English teaching in a Flipped classroom. In this way, the 

teacher has the option to record the explanation of a topic. The teacher uses creativity and 

didactic audiovisual aids to create an exciting lecture video. The advantage is that teacher 

maximizes the time because there are no interruptions during the presentation (Bui, 2021). 

4.3.3.2   Individual work  

This strategy is based on the principle that students build their knowledge by themselves. It 

aims to acquire pre-information to be shared communicatively in front of a class. It means 

individuals are responsible for organizing their time at home and then in class. This learning 

requires materials to auto tutorial instruction such as videos, pictures, slides, or audio (Kapur, 

2019). 

4.3.3.4   Whole class discussion 

Students must be prepared to transmit their knowledge as speakers and get ideas as listeners. 

According to Coppens (2020), "This begins by creating a classroom culture in which 

students know how to ask questions, feel comfortable sharing their understanding, and value 

listening to and learning from each other" (p. 16). Thus, Students feel free to participate 

actively and collaborate in discussions. 

4.3.3.5   Pair-Work/ Group-Work  

Develop speaking activities in pairs or small groups to support students to share and learn 

from each other. The teacher notices that each student has the same opportunity to participate 

in and organize an activity. A student's difficulties are resolved with the whole group to find 

a solution and understand (Hung & Mai, 2020).  

 

4.3.4    Template for Flipped Classroom Design 

Table 3  

Template for Flipped classroom 

Lesson plan  

Teacher´s name:                      Course:                     Date:  

Objective of the lesson: Establish the main objective of the lesson. 

Before English speaking lesson 

Presentation  
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Activities  The teacher introduces and explains the topic in precise 

detail. 

During English speaking lesson 

Activate schema 

Activity  Through this activity, the teacher knows what students learn 

about the topic at home. 

Practice: The teacher establishes the way in that students are going to 

work (Working forms) 

Activity 1  

 

Activity 2  

The teacher exposes the topic to discussion and practice to 

find a solution to the problem. Activities to work on in class. 

Production  

Activity   Students share the activity with the class.  

After English speaking lesson 

Activity 

at home 

Students practice or produce what they learn. 

Note: This table details the structure of a Flipped classroom lesson plan. Source: Hartyányi, 

M., Balassa, S., Babócsy, C., Téringer, A., Ekert, S., Coakley, D., & Tauchmanova, V. 

(2018). Adapted by Angie Tatamues.  

 

4.4   Speaking skills 

This productive skill is essential in the development of a second language. It is the way to 

produce effective oral communication in academic or social situations. However, speaking 

skills involve pronunciation, fluency, accuracy, and intonation that complement the correctly 

used words and context. Finally, they are essential in producing a clear and correct message. 

 

4.5   Speaking Fluency  

Fluency in speaking skills is the ability to speak a specific language quickly. According to 

(Shahini & Shahamirian, 2017), a speaker is fluent when they naturally participate and 

maintain a meaningful conversation without engaging in problems. The person does not need 

time to stop to think about what to say and how to say something. It means that it is the 

security and confidence to speak with different people for each necessary time to solve daily 

problems and transmit messages. It naturally demonstrated the dominance of the language 

and its grammatical structure applied according to the context. 
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4.6  Objectives 

4.6.1 General objective  

- Design a didactic guide using audiovisual aids based on flipped classroom strategies to 

improve speaking fluency in sophomore students' year at "César Antonio Mosquera," high 

school. 

4.6.2   Specifics objectives  

- Select using audiovisual aids based on flipped classroom strategies helpful to enhance 

speaking fluency in sophomore students' year at "César Antonio Mosquera" high school.  

- Develop activities based on students' needs with audiovisual aids based on flipped 

classroom strategies to help develop speaking fluency in sophomore students' year at "César 

Antonio Mosquera" high school. 

 

4.7 Beneficiaries 

The work-study population (beneficiaries) are the sophomore students at César Antonio 

Mosquera; under no circumstances was it necessary to estimate a sample. The study included 

all the students of the A, B, C, and technical education parallels. It is correct to state that the 

population selection was a non-probabilistic selection by convenience. 

 

4.8 Development  

The topics of this didactic guide were taken from English Pedagogical Modules B1.
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Syllabus 

Objective: Students will be able to improve and develop speaking skills using visual aids 

through flipped classroom strategies.  

Units Lessons Goals Grammar 

and 

Vocabulary  

Skills/Strate

gies 

Unit 1 

 
The Story 
Behind the 

Photo 

Lesson A  

 

Family activities and 

celebrations 

Students will be able to use 

past simple tense to talk 

about past family activities 

and celebrations. 

Past simple 

 

Speaking  

Listening  

  

Lesson B 

 

Life experiences  

 

 

Students will be able to use 

present perfect to talk about 

life experiences.  

Present 

perfect 

 

Speaking  

Listening  

 

Lesson C  

 

Spending Time with 

Friends 

Students will be able to use 

time sequencers past simple 

and present perfect tense to 

talk about activities with 

friends.  

Past simple 

and Present 

perfect: 

Time 

sequencers 

Speaking  

Listening  

 

Unit 2 

 
Education 
Yesterday 
and Today 

Lesson A  

 

Sports and Art  

Students will be able to use 

past simple and past 

continuous to talk about 

sports and art in Education.  

Past simple 

and Past 

continuous  

Speaking  

Listening  

 

Lesson B 

 

First day of classes 

Students will be able to use 

past perfect to describe past 

activities at school.   

Past perfect  Speaking  

Listening  

 

Lesson C  

 

Importance of 

Education 

 

Students will be able to use 

the second conditional to 

talk about education.  

Second 

conditional  

Speaking  

Listening  

 

Unit 3 

 
Touring 
Ecuador 
and the 
World 

Lesson A  

 

Tourist places in 

Ecuador 

Students will be able to use 

vocabulary to describe 

tourist places of Ecuador.  

Tourist 

activities 

vocabulary 

Speaking  

Listening  

 

Lesson B 

 

Traditional 

Celebrations in 

Ecuador 

Students will be able to use 

vocabulary to talk about 

Traditional celebrations in 

Ecuador.  

Traditions, 

customs, 

and 

festivities 

vocabulary 

Speaking  

Listening  

 

Lesson C  

 

Most traditional 

celebrations around 

the world 

Students will be able to use 

indefinite pronouns to talk 

about most traditional 

celebrations around the 

worldwide.  

Indefinite 

pronouns 

Speaking  

Listening  

 

 

 



 

37 

 

 



 

38 

 

   



 

39 

 



 

40 

 



 

41 

 



 

42 

 



 

43 

 



 

44 

 



 

45 

 



 

46 

 



 

47 

 



 

48 

 



 

49 

 



 

50 

 



 

51 

 



 

52 

 



 

53 

 



 

54 

 



 

55 

 



 

56 

 



 

57 

 



 

58 

 



 

59 

 



 

60 

 



 

61 

 



 

62 

 



 

63 

 



 

64 

 



 

65 

 



 

66 

 



 

67 

 



 

68 

 



 

69 

 



 

70 

 



 

71 

 



 

72 

 



 

73 

 



 

74 

 



 

75 

 



 

76 

 



 

77 

 



 

78 

 



 

79 

 



 

80 

 



 

81 

 



 

82 

 



 

83 

 



 

84 

 



 

85 

 



 

86 

 



 

87 

 



 

88 

 



 

89 

 



 

90 

 



 

91 

 



 

92 

 



 

93 

 



 

94 

 



 

95 

 



 

96 

 



 

97 

 



 

98 

 



 

99 

 



 

100 

 



 

101 

 



 

102 

 



 

103 

 



 

104 

 



 

105 

 



 

106 

 



 

107 

 



 

108 

 

Guide link: 

https://www.canva.com/design/DAFHke6a7sA/xLKDbRDg2EeoFBPDKl93Kg/view?utm_c

ontent=DAFHke6a7sA&utm_campaign=designshare&utm_medium=link2&utm_source=sh

arebutton  

https://www.canva.com/design/DAFHke6a7sA/xLKDbRDg2EeoFBPDKl93Kg/view?utm_content=DAFHke6a7sA&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFHke6a7sA/xLKDbRDg2EeoFBPDKl93Kg/view?utm_content=DAFHke6a7sA&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFHke6a7sA/xLKDbRDg2EeoFBPDKl93Kg/view?utm_content=DAFHke6a7sA&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

Speaking is a productive skill that requires the application of interactive strategies for its 

development. For this reason, teachers must focus on using current methodologies such as 

Flipped classrooms to change traditional English lessons. In this way, using audiovisual 

materials in oral activities helps teachers support their teaching process. At the same time, 

the student's participation in activities in pairs/group work and whole class discussions create 

a space for creativity and security for students to improve their speaking fluency.  

Based on the result of the study, the researcher must find, develop, and apply research 

instruments to collect relevant and valuable data. The teacher interview and student survey 

allowed this research project to be immersed in the research to know the participants' 

opinions, experiences, and perceptions. It was a crucial part of the research because the data 

was analyzed to find points to discuss the problem.  

Regarding on the results obtained show that teachers and students are interested in the 

integration of support resources and interactive speaking activities. The students accept the 

integration of Flipped classroom strategies because it is a new way to maximize the time for 

learning at home and in class. However, the problem of this research was that teacher has no 

experience in applying Flipped classroom strategies using audiovisual aids; for that reason, 

the teacher needs to receive training about the use of audiovisual aids in speaking activities 

for a Flipped classroom.  

The deductive guide was the proposal in this research. It was organized based on the structure 

of a Flipped classroom lesson plan focused on speaking activities and the integration of 

audiovisual aids. Each lesson plan contains three stages: activities after the lesson 

(presentation at home), activities during the lesson (active schema, practice, and production), 

and activities before the lesson (at home). Consequently, the students are immersed in 

constant speaking practice to improve their fluency in daily situations. It is essential to 

mention that the teacher is interested in using this didactive guide to include different and 

interesting English lessons.  
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Recommendations  

It is recommended that English teachers apply current strategies because speaking is an 

essential skill for communication. Consequently, Flipped classroom presents strategies 

recommended to change the traditional English language teaching method into a creative, 

interactive, and dynamic learning environment. Those strategies motivate students to 

activate their participation in oral activities because they need to feel that learning English 

is fun. For this, it is necessary to find attractive audiovisual aids that allow students to 

improve their speaking skills.  

Based on the conclusion, it is essential to use appropriate research instruments to minimize 

time on the data collection. It is recommended that the researcher uses and applies good 

techniques to obtain reliable information and find suitable solutions for the established 

problem. 

English teachers must include audiovisual aids using different educational platforms. Also, 

the teacher needs to organize an inverted lesson following the Flipped classroom lesson plan 

for speaking activities. In that way, English teachers must look for information about current 

teaching methods. It is recommended to apply strategies that students feel support from their 

classmates to complete speaking activities.  

It is indispensable that the English teacher of sophomore “César Antonio Mosquera” high 

school uses the didactic guide. It can be included and adapted for oral activities dynamically 

and efficiently. It is because the guide contains interactive activities based on Flipped 

classroom strategies using audiovisual resources available for students to improve their 

speaking fluency. Also, It is suggested that English teachers use the “Let’s improve speaking 

fluency” guide as a useful tool to improve the teaching-learning process of speaking skills. 
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ANNEXES   

Annex 1: Teachers’ semi-structured interview  

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS INGLÉS 

 

Audio-visual Aids using Flipped Classroom to Improve English Speaking Fluency in 

Sophomore Students at César Antonio Mosquera High School from 2021 to 2022 

 

Objective: To determine the teachers’ perspective about the use of audiovisual aids using 

Flipped Classroom methodology to improve English speaking fluency in sophomore 

students at César Antonio Mosquera high school.  

Teachers’ semi-structured interview  

1. What was the reason you decided to become a teacher? 

2. How many years of experience do you have as an English teacher? 

3. Have you been a teacher in public or private institutions? 

4. About English skills; listening, speaking, reading, and writing. Which presents a 

higher level of difficulty to develop in your students? Why?  

5. According to the Ministry of Ecuador (2017), by the end of the 2nd year of BGU, the 

exit profile of sophomore students is to get B1 level based to the Common European 

Framework (CEFR. In what ways is this objective achievable for sophomore students 

of this Institution?  

6. What activities do you often use to develop oral production in class?  

7. Which of the activities mentioned above is the most enjoyed? 

8. How do you motivate your students to use audiovisual aids to innovate their learning 

process?  

9. To what extent do you consider important the use of audiovisual aids to make your 

English class more interactive and dynamic? Why? 

10. What programs have you been using to improve speaking skills in your students? 

Why?    

11. Have you ever used Flipped classroom to help develop speaking in your students? 

Why/ Why not?  

12. Why do you think Flipped classroom strategies, such as individually, in pairs, or in 

groups, are essential?  

13. How does a didactic guideline proposal about audiovisual aids using Flipped 

classroom approach improve speaking skills in your students? 

Thank you for your collaboration 
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Annex 2 Students’ Survey 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS INGLÉS 

 

Audio-visual Aids using Flipped Classroom to Improve English Speaking Fluency in 

Sophomore Students at César Antonio Mosquera High School from 2021 to 2022 

 

Objectivo: Encontrar problemas comunes del uso de materiales audiovisuales usando 

Flipped Classroom para mejorar la fluidez en la habilidad de hablar de inglés en los 

estudiantes de segundo año de bachillerato del colegio César Antonio Mosquera 

 

Introducción  

Reciba un cordial saludo estimado estudiante, soy Angie Mariuxi Tatamues Chamorro, 

estudiante de la Carrera Pedagogía de los Idiomas Nacionales y Extranjeros de la 

Universidad Técnica del Norte. Solicito de manera especial su colaboración en este 

cuestionario relacionado con los diferentes materiales visuales y auditivos que aportan con 

el desarrollo de su fluidez al hablar inglés. No tardará más de 10 minutos. Nadie de su 

institución tendrá acceso a la información brindada ya que el propósito es recolectar 

información de manera anónima y confidencial con propósitos totalmente académicos que 

me servirán para llevar a cabo mi trabajo de titulación. 

 

Instrucción  

Se solicita por favor tomar el tiempo necesario para responder cada pregunta marcando con 

una X la respuesta o respuestas que considere a su opinión dependiendo de la pregunta.  

 

Students’ Survey 



 

122 

 

Información personal: 

Género  

 Masculino 

 Femenino  

 Otro:…………………………………. 

Edad 

 14-15 

 16-17 

Lugar de origen  

 Zona Urbana  

 Zona Rural  

 

1. ¿Te gusta aprender el idioma inglés? 

 Mucho  

 Bastante 

 Poco 

 Nada  

2. ¿Con qué frecuencia participas en actividades orales en clase? 

 Siempre   

 A veces 

 Poco frecuente   

 Nunca  

3. ¿Con qué frecuencia usa su docente de inglés materiales audiovisuales para 

explicar sobre un tema? 

 Siempre 

 A veces  

 Poco frecuente  

 Nunca  

4. ¿Qué materiales audiovisuales usa tu profesor de inglés para transmitir 

información a la clase? (Es posible marcar más de una respuesta) 

 Libro  

 Imágenes, posters 

 Videos 

 Diapositivas 

 Ningún material audiviosual  

5. ¿Disfruta de las actividades de producción oral usando materiales audiovisuales 

que el docente incluye en sus clases de inglés? 

 Bastante 
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 Mucho  

 Poco 

 Nada  

6. De la siguiente lista de plataformas online: ¿Cuáles conoce y usó en actividades 

orales antes y durante las clases de inglés? 

 Biteable 

 Powtoon  

 Emaze 

 Flipgrid 

 Voki 

 Padlet 

 Vocaroo 

 Liveworksheets 

 Ninguna de las anteriores  

7. ¿Está de acuerdo con que el uso de materiales audiovisuales previamente 

mencionados, facilitan la interacción entre docente/estudiante y 

estudiante/estudiante? 

 Totalmente de acuerdo 

 De acuerdo 

 Neutral 

 Desacuerdo 

 Totalmente desacuerdo  

8. ¿Está usted de acuerdo con que es importante tener un conocimiento previo del 

tema que se va a discutir en la clase de inglés? 

 Totalmente de acuerdo 

 De acuerdo 

 Neutral 

 Desacuerdo 

 Totalmente desacuerdo  

9. De las siguientes estrategias, escoja las que considere importante para mejorar 

el desarrollo de actividades orales dentro de su clase de inglés. (Elija las opciones 

que considere necesarias) 

 Llevar a cabo actividades en forma individual 

 Implementar actividades de discusión con toda la clase 

 Desarrollar actividades orales en parejas o grupos.  

 

Thank you for your collaboration 
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Annex 3: Instruments’ validations 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS – INGLÉS 

 

A continuación, marque con una X en el criterio de evaluación según el análisis de cada pregunta 

que conforma el cuestionario, las cuales se encuentran representadas en el siguiente instrumento 

de evaluación como Ítem. De ser necesario realice la observación en el casillero correspondiente. 

INSTRUMENTO DE EVALUACIÓN CUANTITATIVO 

CRITERIOS DE EVALUACIÓN 
OBSERVACIONES 

Ítem Dejar  Modificar  Eliminar  

1.1 X   Cambiar numeración. 

1.2 X    

1.3  X    

2.1 X    

2.2 X    

2.3 X    

3 X    

4 X    

5 X    

6.1 X    

6.2 X    

 

 

………………………………………………………. 

Firma del Evaluador 

C.C.: 1002188470 

 

Apellidos y nombres completos Flores Albuja Darwin Fernando  

Título académico Magister  

Institución de Educación Superior Universidad técnica del Norte  

Correo electrónico dfflores@utn.edu.ec 

Teléfono 0986357931 
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UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS – INGLÉS 

 

A continuación, marque con una X en el criterio de evaluación según el análisis de cada pregunta 

que conforma el cuestionario, las cuales se encuentran representadas en el siguiente instrumento 

de evaluación como Ítem. De ser necesario realice la observación en el casillero correspondiente. 

INSTRUMENTO DE EVALUACIÓN CUANTITATIVO 

CRITERIOS DE EVALUACIÓN 
OBSERVACIONES 

Ítem Dejar  Modificar  Eliminar  

1 X    

2 X    

3 X    

4 X    

5 X    

6 X    

7 X    

8 X    

9 X    

10 X    

11 X    

12 X    

13 X    

 

 

Firma del Evaluador 

C.C.: 1714076120 

 

Fecha de envío para la evaluación 
del experto: 

17 de diciembre del 2021 

Fecha de revisión del experto:  
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Apellidos y nombres completos Christian David Andrade Molina 

Título académico Magister  

Institución de Educación Superior Universidad técnica del Norte  

Correo electrónico cdandrade@utn.edu.ec 

Teléfono  

 

 

Annex 4: Institution’s authorization for the study 

 

Fecha de envío para la evaluación 
del experto: 

17 de diciembre del 2021 

Fecha de revisión del experto:  
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Annex 5: Application of teacher’s interview  
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Annex 6: Instruction of the application of students’ survey  
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Annex 7: Urkund análisis  

 


