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ABSTRACT

The research project focused on using audiovisual aids through Flipped classroom strategies
to improve speaking skills in sophomore students at “César Antonio Mosquera” high school
from 2021 to 2022. The primary purpose of this research project is to contribute to the
teaching-learning process of speaking fluency. Therefore, to carry out this study was
necessary to use mixed method; in that way, it applied a survey and interview. The survey
used a quantitative method to know the level of acceptance of students in integrating
audiovisual aids in the Flipped classroom. On the other hand, the interview used a qualitative
method to know the opinion and perceptions based on the teacher’s experience with applying
Flipped classroom strategies. In this way, the results obtained through collected data showed
that students are interested in using audiovisual resources from educational platforms. They
also indicated that Flipped classroom helps them to maximize time to practice speaking
activities in class. However, data showed that teacher has never applied Flipped classroom
strategies using audiovisual resources. Consequently, this research project proposed a
didactic guide that contains speaking activities based on Flipped classroom strategies. They
were supported by educational platforms that help students improve their speaking fluency,
such as Biteable, Emaze, Powtoon, Flipgrid, VVoki, Padlet, and VVocaroo.

Keywords: Audiovisual aids, Flipped classroom strategies, Communicative competence,

Speaking fluency.
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RESUMEN

El proyecto de investigacion se centrd en el uso de ayudas audiovisuales a través de
estrategias Flipped Classroom para mejorar la habilidad de hablar en estudiantes de segundo
afo del colegio “César Antonio Mosquera” del 2021 al 2022. El proposito principal de este
proyecto de investigacion es contribuir al proceso de ensefianza-aprendizaje de hablar con
fluidez. Por lo tanto, para llevar a cabo este estudio fue necesario utilizar métodos mixtos;
de esa manera, se utilizd la encuesta y la entrevista. En la encuesta se utiliz6 método
cuantitativo para conocer el nivel de aceptacion de los estudiantes en la integracion de ayudas
audiovisuales en el aula invertida. Por otro lado, la entrevista utilizé el método cualitativo
para conocer la opiniény percepcion a partir de la experiencia del docente sobre la aplicacion
de las estrategias de aula invertida. De esta forma, los resultados obtenidos a través de los
datos recopilados mostraron que los estudiantes estan interesados en el uso de los recursos
audiovisuales de las plataformas educativas. También indicaron que el aula invertida les
ayuda a maximizar el tiempo para practicar actividades de habla en clase. Sin embargo, los
datos mostraron que el docente nunca ha aplicado estrategias de aula invertida utilizando
recursos audiovisuales. En consecuencia, este proyecto de investigacién propuso una guia
didactica que contiene actividades de habla basadas en estrategias de aula invertida apoyadas
en plataformas educativas como Biteable, Emaze, Powtoon, Flipgrid, Voki, Padlet y
Vacaroo que ayudaran a los estudiantes a mejorar su fluidez en el habla.

Palabras claves: Ayudas audiovisuales, Estrategias de aula invertida, Competencia
comunicativa, Fluidez en el habla.
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INTRODUCTION

Developing speaking in English is a problem within the Ecuadorian educational system. The
reason is that teachers use repetitive and traditional materials in speaking activities, such as
a book or pictures. Students are not interested in monotonous and everyday tasks presented
during class. Students speak communicatively based on the basic principles of the English
Foreign language curricular proposal (EFL). It means they interact in a daily conversation,
not reproduce memorized knowledge (Ministerio de Educacidn, 2016). Therefore, learners
must achieve this purpose by improving fluency in speaking skills. For this reason, this
project is motivated to present activities using audiovisual aids available in different sources
to improve speaking fluency. It is possible through Flipped classroom strategies according
to the needs and expectations that the sophomore year students of the "César Antonio
Mosquera" school present in their current context.

English is considered one of the world's most widely spoken and studied languages;
therefore, many educational institutions include it in their curriculum. Learning English as a
foreign language usually takes place in the classroom with activities where learners can
achieve higher levels of development by focusing more on work (Ministry of Education,
2016). According to data from the Proficiency Index (2020), Ecuador ranks 81 out of 100
countries evaluated, corresponding to a low English level with a score of 46.57, equivalent
to level Al. Furthermore, it is essential to mention that low scores on speaking refer to low
speaking fluency.

Ricoy and Alvarez (2016) mentioned that teaching English as a foreign language in schools,
colleges, and universities is facing severe problems in students learning due to the lack of
speaking master skills among students. Additionally, the teacher does not apply different
teaching strategies in oral activities that allow students to interact and communicate
creatively. On the other hand, activities to develop speaking are mostly the same for all
classes. Generally, the tools and support materials used are books, pictures, and a
blackboard. Students' attention is lost when a class or activity becomes common. It causes
students to get bored of participating in what the class always offers.

To sum up, it is crucial to avoid mechanics methodologies and adopt others to develop their
spoken communicative competence. In recent years new pedagogical options have emerged
to enhance students' learning by making them play a more important role and work with their
teachers as co-creators or co-producers of their knowledge. It includes active, analytical,
reflective, productive, proactive, and collaborative activities, for instance, Flipped classroom
(Gallego, 2016).



Justification

The EFL curricular proposal based on the Common European Framework of Reference
Languages (CEFR) details sophomore students’ English profile as B1 (Ministry of
Education, 2016). Speaking is a productive skill requiring continuous interaction,
communication, and practice. The teacher must find and apply strategies and techniques to
create effective learning based on a specific approach. On the other hand, students must
activate their participation by implementing helpful resources in class.

Consequently, the research work presented is vital to support students improve speaking
fluency by using Flipped classroom strategies to innovate the learning language process. The
Flipped Classroom model aims to break the paradigms of traditional classes. Students take
the lessons in another place outside the classroom through videos, audio, online exercises,
learning guides, and other resources that explain the content. Then, in class, they practice
through interaction with their classmates.

Therefore, the teacher is a guide in developing the proposed activities or tasks. The
environment of each class is dynamic and interactive between students and teachers (Babak
& Iraj, 2016). This student-centered model changed the traditional idea of teacher-centered.
According to Peche and Giraldo (2019), student-centered learning is an educational trend
that seeks to transcend the traditional education model focused on the teacher. It motivates
students to become responsible for the whole learning process.

Finally, a student is considered the leading actor in developing their knowledge. They use
tools and materials to present their ideas and points of view in the academic context. The
implementation of audiovisual aids allows learners to simultaneously generate exhibition
ideas using their senses to improve fluency in speaking English. It is a good technique for
effective learning because students manipulate audiovisual aids according to their needs and
expectations (Ihsan, 2020). It means that through this type of resource, students create,
improve, practice, and express their knowledge in speaking activities.



Objectives

General objective:

- To propose Flipped classroom strategies using audio-visual aids to develop English
speaking fluency in sophomore students at “César Antonio Mosquera” high school
from 2021 to 2022.

Specific objectives:

- To identify audio-visual aids used by teachers to improve English speaking fluency
in sophomore students at “César Antonio Mosquera” high school.

- To create a didactic guideline proposal using audio-visual aids in the improvement
of English-speaking fluency in sophomore students at “César Antonio Mosquera”
high school.

- To determine conclusions and recommendations to enhance speaking fluency.

Structure of the research report

This research project was divided into chapters:

Chapter | presents the Theoretical framework. It based on information from different
sources such as books, articles, magazines. It supported the project through the analysis of
scientific arguments.

Chapter Il is about Methodology. It explained the type of research, techniques and
instruments, populations and samples, and data analysis used to identify the problem and get
information.

Chapter Ill contains Analysis and Discussion. This chapter described the interpretation of
the survey results applied to sophomore students of “César Antonio Mosquera” high school.
In the same way, it presented the interpretation of the interview of their English teacher.

Chapter IV corresponds to the Proposal. It exposed a didactic guideline using audio-visual
aids supported by Flipped Classroom strategies to improve speaking fluency in sophomore
students at “César Antonio Mosquera.”



CHAPTER |: THEORICAL FRAMEWORK

1.1 Language Learning Theories

Language learning theories are necessary for the process of acquiring a language. It is
essential to mention that each human learns in different ways. Therefore, learning theories
support understanding how people learn, how to help people learn, and how to determine
what people know to cover learners ‘needs during the language learning process
(Ostanknowicz, 2016). It means that they aimed to develop and improve language skills. The
principal language learning theories are Behaviorism theory by Skinner, Sociocultural
theory by Lev Vygotsky, Cognitivism and Constructivism by Jean Piaget:

1.1.1 Behaviorism theory

This theory by Skinner considers that a child develops oral competence through imitation,
rewards, and practice. The parents are the first model to imitate during speech development.
In the classroom context, students go through the steps of stimulation, response, and
reinforcement. In this way, the teacher can manipulate the environment to control and
generate a specific behavior in the students. The teacher helps students as an assistant to
facilitate the learning process. On the other hand, students' role is to react according to the
stimulus presented in the activities (Clark, 2018). The student must get a reward as a
motivation for positive reactions. However, some reactions are adverse because the student
struggles to understand completely. It is necessary to support students through activities to
reinforce.

Additionally, this theory is essential to support the present research because it is necessary
to stimulate students to active a behavior (reaction). The students are immersed in different
activities using the target language. They receive information through the teacher to practice
in class. A positive reaction is noted when the student completes the activities in class. In
contrast, the negative reaction produces difficulties and mistakes during the development of
the activities in class. For this, it is essential to guide and support the teacher's side.

1.1.2 Sociocultural theory

The sociocultural theory by Lev Vygotsky defines learning as a social process. This social
interaction is the most crucial part of developing cognition in humans. Vygotsky divided
learning into two parts: inter-psychological (social level) and intra-psychological (individual
level) (Panhwar, Ansari, & Ansari, 2016). Students exchange information with others, and
that knowledge needs to be internalized and integrated into their mental structure.

On the other hand, this theory is based on the idea that the students need interaction and help
to achieve a successful development that is limited by the "zone of proximal development”
(ZPD). Podolskiy (2012) mentioned:



The zone of proximal development is the gap between what a learner has already
mastered (actual level of development) and what he or she can achieve when
provided with educational support (potential develop-ment). It is the level of a child’s
development which displays itself in collaborative activity with an adult but not in
the child’s individual activity. (p. 3485)

For instance, the theory relates to this study because students generate social interaction in
speaking activities. In addition, students expose their personal information on social websites
as oral production. Therefore, their role is to exchange information with their peers, teacher,
or others. In this case, the teacher's role is to participate as a guide and mediator during those
interactions.

1.1.3 Cognitivism theory

Piaget proposed this theory with the idea that knowledge is acquired through a human mental
process (metacognition: thinking about thinking). The principal objective is that students
acquire, retain, and transmit information. Learners play an essential role because they
actively process internal information (Lefa, 2014). This process requires conscious
reasoning using different learning strategies. Consequently, cognitivism focuses on learners'
understanding, thinking, and knowledge rather than the content that students prefer to learn
quickly.

Consequently, Cognitivism theory supports this research work because students internalize
the information shared differently, then it is consciously constructed and transmitted. The
activities are aimed to think and reason topics at home to be discussed in class. The teacher's
role is to provide a comfortable environment where learners feel confident to discuss.

1.1.4 Constructivism theory

In this theory, Piaget related cognitive theory as part of Constructivism. Cognitivism
internalizes the information, but Constructivism uses internalization and interaction.
Learners construct knowledge through the assimilation of their experiences. This theory has
the advantage that students practice with real situations (Aljohani, 2017). It helps students
to retain information without the necessity of memorization. The materials and the
environment are the principal influence in developing learning. These resources must be
connected to the student's attention because presenting didactic and creative information is
essential.

Consequently, this theory is an essential help in understanding how students assimilate the
information sent by the teacher at home. Then in class, the processed information is shared
and discussed using the relation of the information with students' experiences. On the other
hand, the teacher motivates students to communicate actively during oral activities as a
guide. This classroom environment improves the analysis and oral fluency discussions.



1.2 Communicative Approach

Communicative Language Teaching (CLT) is an approach focused on developing linguistic
and communicative competence. The learning process is aimed at the meaning of the
language rather than the grammatical function (Sayera, 2019). This approach emphasizes
active practice and interaction to understand, retain and transmit knowledge. Therefore,
students are exposed to develop activities in real situations. Consequently, this process helps
students to use the language to solve problems and situations of daily life.

On the other hand, teachers play an essential role in creating circumstances to produce
communication. In this way, teachers cooperate and participate in the discussions with the
whole class (Rambe, 2017). The classroom environment changes because it is dynamic and
exciting. The activities support students to be involved in active interaction. Additionally,
the students develop fluency and security in transmitting knowledge.

Finally, it is essential to mention that the CLT approach is related to other approaches like
Flipped classroom approach. It is a support and complement to develop communicative
competencies, specifically in speaking skills. CLT contributes to Flipped classroom
approach by increasing opportunities for students to participate and interact inside and
outside the classroom (Phoeun & Sengsri, 2021).

1.3 Flipped Classroom Approach

In 2007, Chemistry teachers Bergmann & Sams changed the idea of a traditional class for a
class with new technological resources at Woodland Park High School in Woodland Park,
Colorado. Bergman & Sams, in their first book, "Flip your classroom: Reach every student
in every class every day" (2012), explained the origin and objective of this approach. The
idea arose from the lack of student attendance for activities related to high school. They
started to videotape parts of the course material through PowerPoint. The students were
interested because they were listening to and watching the lesson through this program.

On the other hand, Bergmann & Sams noticed that other students were watching their
recordings, even from different high schools and regions. After that, they did not apply it for
a moment because the face-to-face interaction with the students was lost. Therefore, they
applied this method in the way that students have previous knowledge at home to be solved
in a physical class (Bergmann & Sams, 2012).

The conceptual and fundamental idea of the flipped classroom is found in the book by
Bergman & Sams (2012). It explains that the traditional activities in the classroom are now
done at home. It means that the reinforcement activities done at home are now completed in
the classroom. Consequently, this process allows students to be autonomous learners for
active interaction because it focuses on student-centered learning.



1.3.1 Teacher’'s role

It is a vital role in this approach because the teacher is responsible for choosing and
presenting topics differently. The instruction is not direct as in a traditional classroom. The
teacher sends a topic presentation to students at home using different audiovisual materials.
The teacher provides and facilities information using understanding explanations (Hung H.-
T., 2015). Therefore, the teacher's challenge is to address students clearly and precisely so
that the students understand and internalize the information presented at home. In class, the
teacher is a guide to reinforce students' difficulties. The teacher must manage the time
carefully to complete the lesson plan. Finally, the teacher evaluates students in class,
incorporating activities to discuss and communicate. The teacher gives feedback about what
students learned and their difficulties.

1.3.2 Student’s role

Students play an essential role based on autonomous learning, reviewing, and acquiring
information at home. They have the chance to repeat and review the information as many
times as necessary. Learners are interested in seeking extra information at home to share in
class (Turan & Akdag-Cimen, 2020). Then, they participate in groups or with the whole
class in active communication and collaboration in class. Students share information, ask for
doubts, resolve problems, and complete the teacher's assessments for the lesson successfully.

1.3.3 Role of the material

The material is an integral part of Flipped classroom approach. The role is based on the
didactic way of presenting the information. It is the only connection through which
information is transmitted from teacher to student. In this case, technology and the internet
support the type of material (Abdullah, Hussin, & Ismail, 2019). The different tools help
teachers create audiovisual presentations to students, such as videos, slides, narrative
lectures, and audio. In short, it is impossible to develop a flipped classroom without
materials.

1.4 Planning a Flipped Classroom

The flipped classroom has a plan to be developed to generate a productive lesson. The
content needs to be ordered and prepared carefully. It is essential to know what kind of
information and materials are implemented before, during, and after the lesson. According
to the book “Innovating Vocational Education. Flipped classroom in practice” (Hartyanyi,
et al., 2018), a speaking lesson plan aims to know what to teach and how to develop a
successful lesson. It is indispensable to consider the following components for each lesson
plan:



Figure 1

Components for a Flipped classroom lesson plan

Content for students:
Leaning objectives

e N

Assessment: Strategies

Practice: Activities to

to know  students’ E— teach and learn
understanding.

Note: This figure shows the components for a Flipped classroom lesson plan.
Source: (Hartyanyi, et al., 2018)

Those components help develop a speaking lesson plan for a Flipped classroom with the
following structure:

Table 1

Flipped classroom speaking lesson plan

Lesson plan
Teacher’s name: Course: Date:
Objective of the lesson: Establish the main objective of the lesson.
Before English speaking lesson

Presentation
Activities | The teacher introduces and explains the topic in precise
detail.

During English speaking lesson
Activate schema
Activity | Through this activity, the teacher knows what students learn
about the topic at home.

Practice: The teacher establishes the way in that students are going to
work (Working forms)

Activity 1 | The teacher exposes the topic to discussion and practice to
find a solution to the problem. Activities to work on in class.

Activity 2

Production




Activity | Students share the activity with the class.

After English speaking lesson

Activity | Students practice or produce what they learn.
at home
Note: This table details the structure of a Flipped classroom lesson plan. Source: Hartyanyi,
M., Balassa, S., Babocsy, C., Téringer, A., Ekert, S., Coakley, D., & Tauchmanova, V.
(2018). Adapted by Angie Tatamues.

1.5 Flipped Classroom strategies to enhance speaking fluency

Flipped classroom approach implemented strategies to be applied inside and outside the
classroom. Focus on speaking skills; the strategies described below have an effective result
in developing oral activities:

1.5.1 Implement lecture videos

This strategy was incorporated to distance teaching-learning. However, it is used as
supporting material for English teaching in a Flipped classroom. In this way, a teacher has
the option to record the explanation of a topic. The teacher uses creativity and didactic
audiovisual aids to create an exciting lecture video. The advantage is that teacher maximizes
the time because there are no interruptions during the presentation.

Moreover, students can reproduce the lecture video as often as necessary at home. Through
this previous presentation of the topic, students have information to start to think about the
topic (Bui, 2021). The challenge is that students find and solve questions by themselves at
home. Then, they present and share extra information with their classmates and teacher in
class. Consequently, the environment is cooperative, interactive, and dynamic by using oral
communication.

1.5.2 Individual work

This strategy is based on the principle that students build their knowledge by themselves
(Kapur, 2019). It aims to acquire pre-information to be shared communicatively in front of
a class. It means individuals are responsible for organizing their time at home and in class.
This learning requires materials to auto tutorial instruction such as videos, pictures, slides,
or audio.

On the other hand, motivation is important because students must complete all activities
successfully. As a result, learners activate their creativity and curiosity to look for more
information. On the other hand, support is essential for the assessments with improvement
criteria. In this case, the teacher is a guide to clarify doubts using feedback and analysis with
the whole class.



1.5.3 Whole class discussion

This kind of discussion is an advantage in increasing participation in class. Students must be
prepared to transmit their knowledge as speakers and get ideas as listeners. According to
Coppens (2020), “This begins by creating a classroom culture in which students know how
to ask questions, feel comfortable sharing their understanding, and value listening to and
lerning fom each other” (p. 16). Thus, students feel free to participate actively and
collaborate in discussions. It helps them develop oral communication and fluency by
speaking consistently.

1.5.4 Pair-Work/ Group-Work

Developing speaking activities in pairs or small groups supports students to share and learn
from each other. The teacher notices that each student has the same opportunity to participate
in and organize an activity. A student's difficulties are resolved with the whole group to find
a solution and understand (Hung & Mai, 2020). All participants feel the responsibility to
take a role in each group. In the case of speaking activities, everyone expresses their ideas
and then chooses and combines these contributions to complete an activity successfully.
Consequently, knowledge is built through individual cooperation in their group.

1.6 Audiovisuals to support speaking fluency activities

The teacher must offer activities in the classroom using audiovisual materials. There, it is
necessary to consider the appropriate material to disseminate the knowledge and get the
objectives settled to achieve. There is no relationship between teaching and learning without
materials to carry out classroom speaking activities unless the only communication link is
speech (traditional and monotonous lessons). Indeed, textbooks are still crucial in academic
interactions but are not the primary tool for teaching. Therefore, to avoid this situation, it is
necessary to innovate other didactic materials to attract students' attention and enhance
teaching-learning. It makes active pupils and develops their speaking fluency skills.

Nowadays, there are many audiovisual aids available supported by educational systems such
as websites and platforms where the teacher creates videos, audio, slides, pictures, and more.
According to Moran (2017), audiovisual media create a more pleasant atmosphere in the
classroom. This kind of material has the effect of motivating and involving students in
language learning. These are present in the classrooms and facilitate the development of
speaking skills in the English classroom because students understand and transmit
information through their senses.

Additionally, it provides functional didactic materials to be applied before, during, and after
classroom speaking activities. Materials need to be adapted according to the class because
every lesson is different. In this case, the teacher chooses suitable materials for their learners.
The teacher considers the program's suitability for a specific context to develop or select an
appropriate material (Kurniawan, 2016).
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1.7 Sorts of audiovisual tools to enhance speaking activities

In Flipped classroom approach, the teacher uses audiovisuals tools to share information. In
the same way, there are materials that students use to produce their knowledge. On the other
hand, the links or presentations are easily transmitted by WhatsApp groups, flashcards, or
CDs.

1.7.1 Biteable

This online platform was designed to create videos with images, animations, and sound. In
this case, the teacher must create an account to start a new project. There is the possibility to
use templates available for a variety of topics. It depends on the type of video needed, such
as animations, lectures, images, audio, or text. All the design tools are modifiable and
creative because images or videos are added from the internet or computer. On the other
hand, the user can create a new format for each video. It also allows users to invite and record
videos with other people. Finally, the teacher sends a link where the video is available for
learners.

1.7.2 Powtoon

Powtoon offers to make video and visual content to present information in the educational
and business fields. It is free to create visual material with the program's tools. Powtoon is
dynamic because it has transitions, animations, pictures, and words. It is necessary to present
clear and precise information because the objective is to make didactic and understandable
presentations. The teacher organizes and chooses the format in which the information is
shown. It is possible to convert the presentation into a video shared online through YouTube,
Facebook, and WhatsApp.

1.7.3 Emaze

This application is to make dynamic, creative, and interactive content. It allows for creating
presentations, websites, blogs, e-cards, photo albums, and quizzes. Professional templates
are for presentations on any topic related to education, health, business, art, and more. The
content is presented as slides or videos. Additionally, the app can access and download
photos and videos from Google Drive and YouTube accounts.

1.7.4  Flipgrid

It is a free app for creating and posting videos online. The teacher creates groups and shares
the code with the students. The videos are interactive because the user develops an
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explanation with images and letters. People in the group can access the content and respond
with a new video. This way, teachers and students learn and discuss a topic as a community.

1.7.5 Voki

It is an exciting tool for creating speaking characters for oral activities. It is funny because
teachers and students create an avatar using their physical characteristics or even use temples
of animals and famous people. This way, teachers and students feel confident in sharing their
opinions or information through an animated presentation. According to the research by
(Manty, Md Yunus, Badusah, & M. Shah, 2016), students expressed that VVoki helped them
to become fluent in English by repeating words correctly after listening to the avatars. It is
because students or even teachers feel confident to speak and watch to themselves through
an avatar and notice the possible mistakes to be corrected with a new presentation.

1.7.6 Padlet

Padlet is a platform for sharing information as a forum. Creating a group with the topic's
name and adding the participants or sharing the link is essential. Users can use pictures and
record their voices in the same part of the post. Finally, everybody watches and listens to the
group's comments to be analyzed and replicated.

1.7.7 Vocaroo

It is an easy tool to use for teachers and students. It offers the service of recording a voice
message. There is no limit for each audio. The user can record, stop and repeat the audio to
be reproduced. It is an advantage because teachers use their voices to explain the topic in
detail. On the other hand, students record audios to be shared through a link to the teacher
or classmates.

1.7.8 Liveworksheets

Liverworksheets is a free platform to share and send information. In this case, the teacher
creates interactive notebooks by course. In each notebook, students find different activities
about topics. However, the teacher creates interactive online activities for students. In those
activities, the teacher uses different tools like pictures and audio to do a short explanation of
the topic. Additionally, the teacher reviews the students' participation because they use their
e-mail accounts to send it to the teacher. At the end of the activity, students noticed their
mistakes and grade.
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1.8 Communicative competence

Communicative Competence (CC) refers to the ability to communicate orally, in writing, or
in nonverbal. It is possible through social and educative interactions with adequate fluency.
In its origin, Chomsky (1965) related competence (knowledge about language) and
performance (use of the language in different situations). The mistakes made by the speaker
are affected by elements like competence during production.

It is necessary to focus on developing CC in teaching the English language because students
and teachers must have the ability to interact socially and culturally. The learners participate
in different contexts, such as in class, workplaces, and stores. However, it is essential to
mention that knowledge about grammar and meaning is insufficient to develop speakers'
interaction in a second language effectively.

Yufrizal (2017) mentions the components of communicative competence:

Linguistic competence is knowledge of grammar. It involves understanding vocabulary,
phonology, sentence, and word formation. It is to combinate those elements to correctly
produce a language structure.

Sociolinguistic competence is the ability to use rules in sociocultural contexts. It means that
the speaker must use grammatical rules according to the situation because each people and
place have a different expression and meaning of some words.

Discourse competence is the capacity to produce understanding. It depends on oral or
written text. Oral communication involves speaking and listening skills to produce speeches,
discussions, and dialogues. On the other hand, written text involves reading and writing and
includes coherence and cohesion.

Strategic competence is recognizing and applying strategies to support learner difficulties
in linguistic, sociolinguistic, and discourse competencies. In this way, learner improves their
communicative competencies through practice and correct mistakes.

1.8.1 Oral communicative competence

Oral communicative competence is the ability to speak according to the situation presented.
For this, speakers must interact with each other and practice in the target language and
specific time. Therefore, learners develop verbal expressions based on linguistic competence
to produce a structured language (Bakar, Noordin, & Razali, 2019). This way, the
conversation between two or more people is meaningful because they provide opinions and
different perspectives. Additionally, oral communicative competence is directly related to
speaking skills and its elements to develop and improve verbal expression.

1.8.2 Speaking skills

This productive skill is vital in the development of a second language. It is the way to
produce effective oral communication in academic or social situations. However, speaking
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skills involve pronunciation, fluency, accuracy, and intonation that complement the correctly
used words and context. Finally, they are essential in producing a clear and correct message.

1.8.3 Fluency

Fluency in speaking skills is the ability to speak a specific language quickly. According to
(Shahini & Shahamirian, 2017), a speaker is fluent when naturally participates and maintains
a meaningful conversation without engaging in problems. The person does not need time to
stop to think about what to say and how to say something. It means that it is the security and
confidence to speak with different people for each necessary time to solve daily problems
and transmit messages. It naturally demonstrated the dominance of the language and its
grammatical structure applied according to the context.
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CHAPTER II: METHODOLOGY

2.1 Type of Research

This research work was based on a mixed methodology; according to Hernandez (2018), this
type of research combinates quantitative and qualitative elements. It helps to answer the
questions to provide a solution to the research problem related to "Flipped Classroom,”
aimed to enhance the fluency of verbal expression using audiovisual aids among sophomore
year students of César Antonio Mosquera high school from 2021 to 2022.

2.1.1 Qualitative research

Qualitative research refers to information provided by personal opinions, experiences, and
thoughts about something specific (Rossman & Rallis, 2016). This methodology was critical
in this study because the survey instrument and the teacher extended important information
from experience. It allowed the project to analyze and interpret data. As a result, it was to
understand the teacher's viewpoint about the problem.

2.1.2 Quantitative research

Similarly, quantitative research focuses on analyzing numerical values on a given topic. In
other words, this modality focuses on establishing a numerical estimate of the data of a
variable (Sampieri , 2018). It helped through a survey to know the students' preferences
about developing speaking activities using audiovisual aids. The data was revealed
numerically to be analyzed and interpreted.

2.2 Research method

Through the research method, it was possible to identify and logically detail the concepts
and particularities of the research problem. The method used is described below:

2.2.1 Deductive Method

The deductive method starts from the general to the specific. It means that there is a
hypothesis to examine each possibility to determine and prove the reasons for the main
problem (Martini, 2017). This method was necessary to analyze the results of the instruments
applied for the subsequent drawing of conclusions. Those conclusions allowed the project to
find a solution to the problem.
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2.3 Techniques and Instruments

In this research, an interview and a survey were used. The technique of survey used a
questionnaire as an instrument. It is a set of closed questions oriented toward a specific target
to collect information about common problems using audiovisual aids using a Flipped
classroom to improve English speaking fluency in sophomore students at "César Antonio
Mosquera" high school.

Additionally, the semi-structured interview technique was also used, detailed with the
instrument of an interview with open questions oriented towards knowing the teacher's
perspective about the use of audiovisual aids using Flipped Classroom methodology to
improve English speaking fluency. Unplanned questions allowed the project to know more
about the teacher's experience. Consequently, it was applied to a particular person. In the
case of this research, the person responsible was the teacher of sophomore students of the
institution.

2.4 Research questions

Why Flipped classroom approach create interactive class environment?
How do flipped classroom strategies help to improve speaking fluency skills?

Which audiovisual aids help the teacher to catch students' attention?

2.5 Population and Sample

The population and sample were taken from "César Antonio Mosquera" high school. The
institution is located at Julio Andrade, Carchi providence. Work carried out consisted of a
study population; under no circumstances was it necessary to estimate a sample. The study
included all the students of the A, B, C, and technical education parallels. It is correct to state
that the population selection was a non-probabilistic selection by convenience. The survey
applied to each of them. In contrast, the interview was administered to only one teacher of
sophomore students in the institution. A more detailed description of the target population
is given below.

Table 2

Population of Unidad Educativa "Cesar Antonio Mosquera™

Population
Educational Unit Year Class Male Female Total Percentage
Unidad Educativa  2nd BGU A 20 6 26 27%
Cesar Anto'r'no B 14 11 25 26%
Mosquera
C 12 13 25 26%

16



Technical 8 11 19 20%
Parallel

Total 54 41 95 100%

Note: Researcher elaboration.

2.6 Data Analysis

The process for processing the information for the survey to students was applied through
the Google Forms platform. The interview with the English teacher was done at the "César
Antonio Mosquera™ high school. The survey was designed to last 15 minutes, and there was
no time limit for the interview. The information collected was moved on to the processing
phase to organize, interpret, and evaluate the quantitative and qualitative information. It was
through figures and analysis.
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CHAPTER I11: ANALYSIS AND DISCUSSION

This chapter addresses the theme that converges in analyzing the instruments applied to the
subjects that made up the study sample. It is essential to detail that in the first instance, the
students' survey results of the different parallel courses of the César Antonio Mosquera
institution are analyzed. This chapter aims to determine the teacher's perspective on the
application of audiovisual aids for language speaking improvement.

3.1 Student’s Survey

As detailed above, the first step was to analyze the survey applied to the study population:
1. Do you like learning English?

Figure 2

Students’ survey: Question 1

Learning English

WA ot
Quiet a lot
A few
Nothing

Note: Researcher elaboration. Source: sophomore students’ survey.

Regarding the interest in learning English, data evidenced that most participants responded
that they dislike learning this language. Some of them responded that they do like to learn
English. This data may suggest that there is not a good level of motivation to learn English
among the participants. However, it could assume that factors like teacher methodology,
materials, and infrastructure have had a low impact on the interest in learning English. A
further study would be optime to determine the reasons for the Nah respondents. In this
study, the materials become an essential point to consider because it is necessary to find
support tools to enhance students’ participation and motivation to complete activities.
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2. How often do you participate in oral activities in the English language?

Figure 3

Students’ survey: Question 2

Participation in oral activities

H Always
B Sometimes
M Rarely

Never

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph shows the participation of students in oral activities during the English class. Data
revealed that most students have low participation during speaking activities in class. On the
other hand, some of them try to participate occasionally in those activities. In this way, the
data suggested that students are not interested in actively participating in oral tasks. It could
be for the teacher’s strategies and techniques in the way that students must develop and
complete speaking activities. For this study, it is necessary to consider the importance of
strategies and techniques to produce effective and fluent oral production.
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3. How often does your English teacher use audiovisual materials to explain a
topic?

Figure 4

Students’ survey: Question 3

Use of audiovisual aids by Teacher

W Always
B Sometimes
I Rarely

Never

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph shows the students' answers about how their teacher uses audiovisual aids to
explain a topic. Most students noticed that their teacher rarely uses different audiovisual aids.
However, a few students answered that the teacher sometimes explains a topic using
audiovisuals. Therefore, the data indicated that teacher does not use support materials to
make presentations. It could be assumed that the factor that the teaching methodology is still
traditional. Additionally, a class's point and methodology are essential in creating dynamic
and creative ways to teach and learn.
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4. What audiovisual materials does your English teacher use to transmit
information to the class?

Figure 5

Students’ survey: Question 4

Audiovisuals to transmit information

H Book
M Picutres, posters
= Videos

Slides

B None of the above

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph shows the students’ answers about audiovisual materials that the English teacher
uses to transmit information to the class. Most students answered that the book is the
principal visual material that the teacher uses. In contrast, some students indicated that
teacher uses pictures and posters to teach. A few students responded that sometimes videos
and slides are used by the teacher in the presentation of a topic. This data revealed that the
teacher uses the same support materials in explanations and activities. Overall, it is necessary
to find support materials to catch students ‘attention and improve the learning environment
to be interactive and dynamic.
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5. Do you enjoy oral activities using audiovisual materials that the teacher includes
in the English classes?

Figure 6

Students’ survey: Question 5

Enjoyment of students in oral activities

H A ot
B Quiet a lot
m A few

Nothing

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph above shows the results from the question about students” enjoyment of oral
production activities using audiovisual materials that the teacher includes during the English
classes. Most students indicated that they do not enjoy developing speaking activities with
materials applied by the teacher. Besides, a few students are not comfortable participating in
those activities. Consequently, data suggested students are not motivated to participate and
enjoy speaking activities using support materials. Finally, students need to increase their
interest in participating, knowing, and using new materials applied by the teacher.
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6. From the following list of online platforms: Which ones do you know and used
in oral activities before and during English classes?

Figure 7

Students’ survey: Question 6

Online platforms

H Biteable
B Powtoon
B Emaze
Flipgrid
m Voki
M Padlet
W Vocaroo
M Liveworksheets

B None of the above

Note: Researcher elaboration. Source: sophomore students’ survey.

This pie chart contains information on the answers about online platforms that students
know and use in oral activities before and during English classes. As an impact result, most
students do not know and do not use the applications mentioned in the question. At the same
time, some students answered that they ever used PowToon and Liveworksheets for oral
activities. These results revelated that the students are not currently involved with extra
resources to practice and acquire knowledge. In this study, the implementation of alternative
materials is essential to facilitate and increase the students’ improvement of their fluency in
speaking activities.
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7. Do you agree that the use of audiovisual materials mentioned before facilitating
the interaction between teacher/student and student/student?

Figure 8

Students’ survey: Question 7

Audiovisual materials facilitates the
interaction

B Strongly agree

M Agree

 Neutral
Disagree

M Strongly disagree

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph shows the answers about the audiovisual materials to facilitate the interaction
between teacher/student and student/student. Most of the participants are in standard
agreement that those support materials help interaction in class. However, some students
think that interaction does not improve through audiovisuals aids. Therefore, this data
indicated that students are interested to learn and using new ways to acquire, interact, and
produce knowledge. It could assume they are bored with developing the same activities with
the same materials.
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8. Do you agree that having previous knowledge of the topic discussed in the
English class is essential?

Figure 9

Students’ survey: Question 8

Knowledge before class

B Strongly agree

W Agree

= Neutral
Disagree

W Strongly disagree

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph shows the students’ opinion about the importance of having previous knowledge
of the topic to be discussed in the English class. The results showed that most students think
it is crucial to know and understand information about a topic before a class. Nevertheless,
some students believe it is unnecessary to acquire previous information before classes. In
this way, data indicated that students are encouraged to get information to help them
understand the topic before discussing it with the whole class. It could be related to problems
such as the student failing to fully understand the topic in class because there is no more time
to practice. Additionally, it is essential to focus on the approach to develop a lesson. In the
case of this study, flipped classroom approach will allow students to know information
before a class at home to then discuss and practice with interaction in class.
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9. From the following strategies, choose the ones you consider essential to improve
the development of oral activities in your English class.

Figure 10

Students’ survey: Question 9

Activities to improve oral production

M Carry out activities individually

B Implement discussion activities with
the whole class

m Develop oral activities in pairs or
groups

Note: Researcher elaboration. Source: sophomore students’ survey.

The graph shows the answers about strategies that students consider essential to improve the
development of oral activities in English class. In this case, most students believe that
activities with the whole class, in pairs and groups, help them improve their speaking fluency
skills. In contrast, just a few students think individual activities enhance oral production.
Consequently, this data suggested that students feel confident working in pairs and group
activities. It could assume that strategies in the way of doing activities influence the
interaction and fluency of students. For this study, strategies are fundamental for students to
feel more comfortable and supported when working with their peers.

3.2 Teacher semi-structured interview

Question 1. What was the reason you decided to become a teacher?

In this question, the teacher mentioned, "1 like that other person, in this case, the students,
know the language of other countries, especially English, which is essential today."

This teacher has a clear idea that English is an important language today because this means
that students have the advantage of creating opportunities not only in their own country but
also in other countries around the world.
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Question 2. How many years of experience do you have as an English teacher?

The teacher mentioned that the experience of seven years has been significant. Therefore,
during that time, the teacher had the opportunity to teach English to children of different
levels to teenagers. This way, this teacher knows how students work, problems, and needs
depending on the class.

Question 3. Have you been a teacher in public or private institutions?

The teacher said, "I have worked all these years in the public sector as part of the Ministry
of Education." Consequently, the teacher knows the educational system of the Ministry of
Ecuador about teaching English and its curriculum.

Question 4. About English skills; listening, speaking, reading, and writing. Which
presents a higher level of difficulty to develop in your students? Why?

As expressed by the teacher, speaking is a more difficult skill than the others. Some of the
reasons are described, such as the embarrassment that students must speak in front of others.
Although the teacher constantly mentions to his students that those mistakes are not
something to be afraid of in class, they do not feel confident enough.

Based on the information provided by the teacher, there is not enough practice of English
skills in front of the classroom. For example, it is necessary to create oral activities such as
debates or presentations where everyone can speak, listen, and respond to the information
transmitted. The choice of these activities allows students to overcome the fear of public
speaking.

Question 5. According to the Ministry of Ecuador (2017), by the end of the 2nd year of
BGU, the exit profile of sophomore students is to get B1 level based to the Common
European Framework (CEFR. In what ways is this objective achievable for sophomore
students of this Institution?

In this question, the teacher indicated that this objective is possible, but many students were
affected because they did not study the English subject in previous years.

According to the information from the teacher, the subject of English is required at all levels
of education. The constant practice of this language over time allows students to develop
and improve their skills, such as speaking. In this level, B1.1, students can be independent
users. Regarding speaking skills, students communicate in unprepared conversations
describing the topics they already know as family, hobbies, travel, and more.

Question 6. What activities do you often use to develop oral production in class?

For this question, the teacher described some activities to develop oral production in class,
such as talking about the daily routine and using songs and pictures. An important detail that
teacher mentioned is that they prefer to do this kind of activity in groups because they work
better.

Considering what was mentioned by the teacher, the students choose to work in groups
because the ideas contribute to developing a complete activity. Topics such as daily routines
are of great interest to students because they give personal information, they know about
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themselves. It helps them to have fluency when expressing said information. The strategy of
songs and images is a fun and accessible option to be developed.

Question 7. Which of the activities mentioned above is the most enjoyed?

In this question, the teacher mentioned the class activity students enjoy. Presentation is a
creative activity where students are free to develop and use their imagination through
pictures. As the teacher mentioned, this question is related to meaningful learning because
students can internalize and practice their knowledge with the whole class. They remember
the information and make a presentation fluently.

Question 8. How do you motivate your students to use audiovisual aids to innovate their
learning process?

For this question, the teacher referred to online platforms as tools containing applications or
activities. Students at that age know about the management of these technological tools.
However, students have not had the opportunity to use and practice them. Applications are
a good option for finding speaking activities. On the other hand, students must have enough
practice to avoid problems with these support resources.

Question 9. To what extent do you consider important the use of audiovisual aids to
make your English class more interactive and dynamic? Why?

As the teacher mentioned, this question is related to how students learn. Everyone uses their
five senses, but some learn more by listening, speaking, or writing. Consequently, this
answer is related to the student's attention and curiosity to learn in different ways. The
teacher pointed out that it is essential to find support materials to facilitate the development
of good oral production in activities.

Question 10. What programs have you been using to improve speaking skills in your
students? Why?

Based on the information provided by the teacher, the lack of audiovisual resources is a
problem. Consequently, the teacher has used resources such as books, images, posters, a
blackboard, a projector, and a tape recorder. On the other hand, new tools such as songs,
slides, and collages, among others. These options allow them to renew the environment in
oral activities during class.

Question 11. Have you ever used Flipped classroom to help develop speaking in your
students? Why/ Why not?

As the teacher expressed, a Flipped classroom is not used in this class. It is due to the lack
of capacitation about audiovisual resources. Some students do not have access to the internet,
or they do not know how to use it. Regarding the information provided, it is important to
find materials accessible to all students at home. The interaction and dynamics of oral
activities are carried out with support material such as images, songs, online games, or face-
to-face.
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Question 12. Why do you think Flipped classroom strategies, such as individually, in
pairs, or in groups, are essential?

The teacher mentioned that the Flipped classroom is a good group idea. She describes the
most important reason that when students work in groups, they feel more supported and
confident in their activity. According to this information, it is essential to mention that when
students work in groups on oral activities, they help each other so that the whole group
obtains good participation.

Question 13. How does a didactic guideline proposal about audiovisual aids using
Flipped classroom approach improve speaking skills in your students?

According to the teacher, a didactic guide is helpful because there are activities to develop
speaking fluency. At the same time, these oral activities are supported by audiovisual
materials that capture the attention of students and teachers. The idea of an inverted class is
interesting because students can know some facts at home to talk about in class. As a result,
there is a dynamic and interactive class. Students have the freedom of creativity to express
all information orally and fluently in front of their class.

3.3 Discussion

3.3.1 Audiovisual aids

According to Moran (2017), audiovisual media create a more pleasant atmosphere in the
classroom. This kind of material has the effect of motivating and involving students in
language learning. These are present in the classrooms and facilitate the development of
speaking skills because students understand and transmit information through their senses.
This information is related to the data provided by the participants. Some stated that using
interesting applications innovates a traditional lesson into an environment where students
interact, understand, and practice. However, most students and even the teacher indicated
that the teacher uses the same support materials such as books, pictures, and slides in
explanations and activities because students are not currently involved with extra resources
to practice and acquire knowledge.

Additionally, this data suggests that the lack of audiovisual aids influences the dynamics and
creativity of a classroom environment. For this, students and teachers agreed that
implementing activities using audiovisual materials to share information helps students have
a better interaction and facility to explain something. Finally, the action points for these
findings are to find free online platforms available for teachers and students. According to
their needs, it is necessary to determine what audiovisual aids help teacher share information
visually or orally and establish audiovisual aids that help improve students” speaking skills.

3.3.2 Flipped classroom

The Flipped classroom is also called an inverted class. It is because the traditional activities
in the classroom are now done at home. In this approach, students are autonomous learners
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for active interaction because it is focused on student-centered learning. It is possible through
information provided by the teacher before a lesson. Regarding data obtained, the teacher
mentioned that Flipped classroom is not used in this class due to the lack of capacitation
about audiovisual resources. In the same way, students confirmed that they never had a class
focus on the Flipped classroom.

On the other hand, most of the participants in the survey and interview were interested to
learn and use new ways. To acquire, interact, and produce knowledge. They know it is
necessary to acquire information at home to go to the classroom to discuss and clarify doubts.
The teacher said that Flipped classrooms could be engaging for the opportunity to share
information before a class to maximize the time for discussion and practice with students. In
this case, the action points present important information about Flipped classroom approach,
its strategies, roles, syllabus, and template for design lessons. It also details the use of each
application for its correct execution and proposes activities to increase students’ participation
in discussion and collaborative tasks.

3.3.3 Speaking Fluency

Speaking is a productive skill that requires some elements like Fluency to be developed.
According to (Shahini & Shahamirian, 2017), speakers are fluent when they naturally
participate and maintain a meaningful conversation without engaging in problems. Based on
the data, students are not fluent speakers because they are not motivated to participate in and
enjoy speaking activities. According to the teacher, students feel embarrassed to talk in front
of their classmates. It affects their participation and speaking practice. Therefore, most
participants mentioned that activities with the whole class, in pairs and groups, help them
improve their speaking fluency skills because they help each other so that the whole group
obtains good participation. The teacher stated that a didactic guide is helpful because there
are activities to develop speaking fluency. Consequently, the action points to address are
proposing oral activities where the student is the active center of expression, increasing
students” participation through interactions with their classmates and teacher, and clearly
describing the information and activities so that the student is clear about what and how to
execute the tasks.
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CHAPTER IV: PROPOSAL

4.1 Title

LET'S IMPROVE SPEAKING FLUENCY

4.2 Introduction

The proposal was developed based on the analysis results from the research instruments
applied to teacher and sophomore students' years at "César Antonio Mosquera" high school.
The didactic guide contains three units; in each unit, there are three activities; these activities
are divided into three stages (before, during, and after). In each lesson, the teacher and
students could find relevant information about how audiovisual aids can be used to support
language learners. Additionally, the Flipped classroom strategies presented in this didactic
guide help improve speaking skills because this approach is focused on interaction, practice,
and production of the target language.

4.3 Theoretical Foundations

4.3.1 Audiovisual aids

Nowadays, there are many audiovisual aids available supported by educational systems such
as websites and platforms where the teacher creates videos, audio, slides, pictures, and more.
According to Moran (2017), audiovisual media create a more pleasant atmosphere in the
classroom. This kind of material has the effect of motivating and involving students in
language learning. These are present in the classrooms and facilitate the development of
speaking skills in the English classroom because students understand and transmit
information through their senses.

Additionally, it provides functional didactic materials to be applied before, during, and after
classroom speaking activities. Materials need to be adapted according to the class because
every lesson is different. In this case, the teacher chooses suitable materials for their learners.
The teacher considers the program's suitability for a specific context to develop or select an
appropriate material (Kurniawan, 2016).

4.3.2 Flipped classroom

The conceptual and fundamental idea of the flipped classroom is found in the book by
Bergman & Sams (2012). It explains that the traditional activities in the classroom are now
done at home. It means that the reinforcement activities done at home are now completed in
the classroom. Consequently, this process allows students to be autonomous learners for
active interaction because it focuses on student-centered learning.
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4.3.3 Flipped classroom strategies

Flipped classroom approach implemented strategies to be applied inside and outside the
classroom. Focus on speaking skills; the strategies described below have an effective result
in developing oral activities:

4.3.3.1 Implement lecture videos

It is used as supporting material for English teaching in a Flipped classroom. In this way, the
teacher has the option to record the explanation of a topic. The teacher uses creativity and
didactic audiovisual aids to create an exciting lecture video. The advantage is that teacher
maximizes the time because there are no interruptions during the presentation (Bui, 2021).

4.3.3.2 Individual work

This strategy is based on the principle that students build their knowledge by themselves. It
aims to acquire pre-information to be shared communicatively in front of a class. It means
individuals are responsible for organizing their time at home and then in class. This learning
requires materials to auto tutorial instruction such as videos, pictures, slides, or audio (Kapur,
2019).

4.3.3.4 Whole class discussion

Students must be prepared to transmit their knowledge as speakers and get ideas as listeners.
According to Coppens (2020), "This begins by creating a classroom culture in which
students know how to ask questions, feel comfortable sharing their understanding, and value
listening to and learning from each other” (p. 16). Thus, Students feel free to participate
actively and collaborate in discussions.

4.3.3.5 Pair-Work/ Group-Work

Develop speaking activities in pairs or small groups to support students to share and learn
from each other. The teacher notices that each student has the same opportunity to participate
in and organize an activity. A student's difficulties are resolved with the whole group to find
a solution and understand (Hung & Mai, 2020).

4.3.4 Template for Flipped Classroom Design

Table 3

Template for Flipped classroom

Lesson plan
Teacher’s name: Course: Date:
Objective of the lesson: Establish the main objective of the lesson.
Before English speaking lesson

Presentation
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Activities | The teacher introduces and explains the topic in precise
detail.

During English speaking lesson

Activate schema

Activity | Through this activity, the teacher knows what students learn
about the topic at home.

Practice: The teacher establishes the way in that students are going to
work (Working forms)

Activity 1 | The teacher exposes the topic to discussion and practice to
find a solution to the problem. Activities to work on in class.

Activity 2

Production
Activity | Students share the activity with the class.

After English speaking lesson
Activity | Students practice or produce what they learn.
at home
Note: This table details the structure of a Flipped classroom lesson plan. Source: Hartyanyi,
M., Balassa, S., Babdcsy, C., Téringer, A., Ekert, S., Coakley, D., & Tauchmanova, V.
(2018). Adapted by Angie Tatamues.

4.4 Speaking skills

This productive skill is essential in the development of a second language. It is the way to
produce effective oral communication in academic or social situations. However, speaking
skills involve pronunciation, fluency, accuracy, and intonation that complement the correctly
used words and context. Finally, they are essential in producing a clear and correct message.

4.5 Speaking Fluency

Fluency in speaking skills is the ability to speak a specific language quickly. According to
(Shahini & Shahamirian, 2017), a speaker is fluent when they naturally participate and
maintain a meaningful conversation without engaging in problems. The person does not need
time to stop to think about what to say and how to say something. It means that it is the
security and confidence to speak with different people for each necessary time to solve daily
problems and transmit messages. It naturally demonstrated the dominance of the language
and its grammatical structure applied according to the context.
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4.6 Objectives

4.6.1 General objective

- Design a didactic guide using audiovisual aids based on flipped classroom strategies to
improve speaking fluency in sophomore students' year at "César Antonio Mosquera," high
school.

4.6.2 Specifics objectives

- Select using audiovisual aids based on flipped classroom strategies helpful to enhance
speaking fluency in sophomore students' year at "César Antonio Mosquera" high school.

- Develop activities based on students' needs with audiovisual aids based on flipped
classroom strategies to help develop speaking fluency in sophomore students' year at "César
Antonio Mosquera™ high school.

4.7 Beneficiaries

The work-study population (beneficiaries) are the sophomore students at César Antonio
Mosquera; under no circumstances was it necessary to estimate a sample. The study included
all the students of the A, B, C, and technical education parallels. It is correct to state that the
population selection was a non-probabilistic selection by convenience.

4.8 Development

The topics of this didactic guide were taken from English Pedagogical Modules B1.
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Syllabus

Obijective: Students will be able to improve and develop speaking skills using visual aids
through flipped classroom strategies.

Units Lessons Goals Grammar | Skills/Strate
and gies
Vocabulary
Unit 1 Lesson A Students will be able to use | Past simple | Speaking
past simple tense to talk Listening
The Story | Family activities and | about past family activities
Be;‘,}l"‘i the celebrations and celebrations.
oto Lesson B Students will be able to use | Present Speaking
present perfect to talk about | perfect Listening
Life experiences life experiences.
Lesson C Students will be able to use | Past simple | Speaking
time sequencers past simple | and Present | Listening
Spending Time with | and present perfect tense to | perfect:
Friends talk about activities with | Time
friends. sequencers
Unit 2 Lesson A Students will be able to use | Past simple | Speaking
past simple and past|and Past | Listening
Education Sports and Art continuous to talk about | continuous
gﬁflt%';“ll‘;y sports and art in Education.
Y Lesson B Students will be able to use | Past perfect | Speaking
past perfect to describe past Listening
First day of classes | activities at school.
Lesson C Students will be able to use | Second Speaking
the second conditional to | conditional | Listening
Importance of talk about education.
Education
Unit 3 Lesson A Students will be able to use | Tourist Speaking
vocabulary to  describe | activities Listening
Touring Tourist places in tourist places of Ecuador. vocabulary
Ecuador Ecuador
av"l,z:lhf Lesson B Students will be able to use | Traditions, | Speaking
vocabulary to talk about | customs, Listening
Traditional Traditional celebrations in | and
Celebrations in Ecuador. festivities
Ecuador vocabulary
Lesson C Students will be able to use | Indefinite Speaking
indefinite pronouns to talk | pronouns Listening

Most traditional
celebrations around
the world

about most traditional
celebrations around the
worldwide.
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Lessen Plan

Farmily activities and celebrations

Objective: By the end of the lesson students will be able 1o use past simple [ense o talk abouwt
past family acivitkes and celebrations.

Before lesson

Presentation

-Teaches presents a shaft presentation about past simple structure theough examples i Ermare
plant'or

-Students complete blanks mdividuwally. The activity S (o complee i Lisewor koheats anm.
-Teacher asks stwdents 0 bring a photograph redated 1o familly adivites and celebrations.

Druring lesson

Activate schema

-Teacher shows pichwres aboul a sequence of a family celebration.

-Teacher asks: What was the celeration? How did they prepare the celebration? How did each
person feal?

-Students have a rmanute o watch and think 1o ghve possible answers by inferring,

Practice

Activity 1

-Teacher checks grammar par through examples.

-Teacher completes the first example with the class and then students complere ndividualy
-Sludens compans amnd dSCUSS ANSwers in Erowps.

-Teacher checks the answers and complees de activity with the sdole class by asking shedents
10 pEmicipare givig answers

Activity 2

-Teacher faciltates flash cards about different acthvities and celebrations of families 1o tak abouwt
thesm.

-A5 gxample of the acthdly: Teacher choases a card and starts 1o talk about what she thowght
about the pacture.

Teacha! Bsks & STudent 10 make uesTions 1o know more detals.

Then, the actkity chances The sudent chooses a card o talk abowr i, and teacher asks
CRLIESTi NS

~STudems praice this adivity in pairs and share wich The class.

Praductian

-Andividually, student makes a presentation describing the acivity of celsbration in his/her
photograph.

-Students share with the class and make questions 1o know more decais.

After lessan

Activity at home

Teachar creates a Flipgrid group with the tope Family actifies and celebr Smhons.

Stwdents record and share their presentation in Fliggrid group. (4-6 misnutes)

Shdsnits watch the wideass of their classmates amnd reply ar Bast tead of tham with & mesw wideo.
[2-F minuresh
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Family activities ancJ celebrations

PRESENTATION

1 Enter o the bnk and review digtal book sent by teacher

2 The dgral book presents information about past smple
tense.

2 Take notes about mportant irdanmation

4 Brong to the class a photograph cefated 10 acivities or

cefebratons with hiv/her family

Iaformation Hnic
htps//www.emaze Com/SALRTWOTLW/ lets-start

sTpeisiaroend

LAt's S1art! | Posnerniation by argelatamn

Used to talk about actons
that happened in the past
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Family events
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Family events
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Past simple
=x
=
oy B3 =
EX EZE =)
A Put the vorts in the cormrect column.

Regular verbs
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Famili activities ancl ce|ebrations

SGLIVEWORKSHEETS

€. Complete the Blarks with the werd in the comedt Form by recording your voke.
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.Family activities and celebrations
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Family activities and celebrations
Strategy: Poir-Work

PRACTICE

Activity 2

WTEEINE & et s to et LAl a0t 2 Wy deturl e




Fami|y activities ancl celebrations
Strategy: Whole doss discussion

Activity 1

! Pymw oo prorcyr ash e Bos et a0 ik s
LG T AT

PROUDUCTION

R

v’*“t

Activity at home

1 Recons oo preserzsaon n g S oo (46 msurwn)
4. W™ the woieoy of your Castrrates Arcd ragry & g S of

e ath & reewwecie (24 ety

Link Flipgrid: https/Mip.com/ 1519900
Join Code. f58¢00e

[N
Formdy octivities and celstrutions - \ A E
vl A - .






Lesson Plan, "

Life Experiences
Objective: By the end of the kesson studens will be able 1o use present perfect 1o tak about We

i TR MBS,

Before lesson
Presentation

-Teacher shares a video abaut Present Perfect in PowToan platfonm

-Students enter to the video and take notes of impomant poins.

-Students record an audio talking about a summary about the video in viocaroo platform. [1
TIiNUCE)

During lesson
Activate schema
-Teacher shows some picdures to ask: Hawve you ever traveled by plane? Have you ewer drunk

milksh aes? Hae wou &ved wan an award or 4 medal? Have you ever saten Chinese food? Have
YOU &ver Desn in other Countrny? Have you eser besn |ate far school?

- Students [ake a minute 1o think and talk asour Tham

Practice

Activity 1

- Teacher checks grammar pan through speaking acthaty.

-Teacher practice an inMerview as axampe of the actikity with a Student.

- Theeq, STUdenis complefe the ineniews and dramatize one dialogue with a dassmare
-Studens share The inendews with the class.

Activity 2
- In pairs, students play the board game about present perfect.
- Teacher explains the rubes of the game and ghes an example.

<Al e Ed STLIdeNEs Share with the dass about thesr Jassmares’ expedences.

Production

-Teacher explain the activity and share an example.
-Individually, studers chooss and Ut out Jt least 2 speaking cards.

-Students prepare a speach to talk about the experience of the cards.
-Sudents share their speaking acriviny with the class.

After lesson

Activity at home

-Teacher shares a puzze activity trough Liveworkshests.

-Sdents complete the puzzie and record an audio talking abaut the experience of the pioune.
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Life Experiences

PEEIENT PERFECYT

Zomom
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S ndin Time witk Friends

e e O .
. ’
| Time sequencers (Past simple and Present porfect)




S.An(lin Time.wit‘\ Frien(ls -




Spending Time with Friends
PRACTICE i

Activity 1

1. Comaiem e Seaences with 1he word in e DOx 10 ordes the
Rocy
2Srone 1he anbeers with the dass

Don't forget

® L1 the Pasl Sergie YWhan
the 400N 6 Inared and
e Dired o Dl

o LxS 1he Paml Povr Ty
Mesm hat 20 Aon
NadCerwd Belors 4rnothsm
“ Ve (ue

bought x2
arrived
already
have

was

never

has
decided
came

Last month
seen

like



Spending Time with Friends

Strotegy: Pair-Work

Activity 2

1, Read and ardwer the Questons usifig time  sequencers
with A classmate.
2. Talk sbout the activities with the class

=3 T = A
| ' TENDS

Mave you ever organized &

Have you ever played any spert Mawe you ever gone to cnema
with friends? with




Spending Time with Frienc]s

Stravegy: Whole dlass discussion
PRODUCTION

Activity 1

1. Prepare & pressntation to talk about the best activity you

have done with your friends

2. Describe in detas

o What was 7

o When & was?

* How it was?

o ‘What have you done?

A Use a photograph for your presentation in frare of the
Class (2-3 minutes)

Activity at home

1. Record your presentatian n Padiet group
2.(Video 2-3 minutes)

3 Reply &t least 2 wdeds of your gdassmates
Padiet:
https://padiet.com/angictatamues19
991018/hecz172errvooud 7
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dLessen Plan

Sport and Art

Objective: By the end of the lesson students will be abde to use past simgle and past
connuous to talk about sports and art in Educaton.

Before lesson =
Preseantation .-""'-F-
-Teacher shares a video about past sample and past continuous in Biteabde platform.

-Students enter to the wwiea and take notes of Important points.

-Students record an audio talking about a summary about the wieo in Vocaroo

platfiorm. {1-2 manutes)

During lesson
Activate schema
-Teacher shows some pectures 1o discuss: Why did they become famous? How were

they influencing current education?
- Students take a minuie to think and talk about themo

Practice

Activity 1

- Teadher checks grammar par theough speaking acthty.

-Teacher complete the first sentence as example of the actity.

- Then, students compdete the story and dramatize in front of the dass.

Activity 2
- In pairs, students comglete an experience relate 1o swimming.
-A1 the end students share with the class abowt the complete experience.

-Teacher asks and discuss with the class: Ded you practice any sport or ded art in your
schoal?

Production
-Teacher explain the acisity and share an example.

-In groups, students create a story for Dwo saquences of pictures.
-Students talk about the stones with the class.

Afrer lesson

Activity at hame
-Teacher shares a Voki acthety trough.

-Students create and imagine that they are a famous dharacter for Spot or art.
-Students record their story about how it all happened. (3-5 minutes)
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Sports and Art

ACTIVE SCHEMA R LR AR

Activity 1

e | Waesh she prtures send chacuns et the sz
R dS HWHY DID THEY BECOME FAMDUS?

O R TR




Sports an& Art

PRACTICE

Straregy: Whole closs discussion

Activity 1

1 rrugmree (e you arv Ovadcts Gusyessres. Corvgame the rrezmsson
e tea coree fagta £ Busttziee Dtz gacn
d Moy mh g chnsnaw srel e las perkrmarsy et fw AroR

] (be) Oswaldo Guayasamin and |

. [(be) an Ecuadorian painter. Many
years ago, education In Ecuador
e (be) not recognized. Therefore, |
(was/try) to make all my
works based on the humanistic. Through
my paintings, | (show) the culture of
our country while !
(besthink)of opening museums.
Years later, | ______  (open) three
museums: Pre-Columbian Art -with more
than 2,000 pieces-, Colonial Art -more than
500 pleces- and Contemporary Art -with
more than 250 works. |

o [bescontribute) to education in the
historical field through paintings to
understand.
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Sports ancJ Art

< Activity at home
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Lessan Plan

First day of classes

Objective: By the end of the lesson studsnts will be able 1o use past perfect to describe past
activities at school.

Before lesson N
Presentation Eﬁ,,_r'ﬁ'ﬂ
-Teacher presents a shoe presentation about past perfect soructure through examp Emaze

placfonm
“Students record awdios for the blanks Liveworksheets app.

During lesson

Activave schema

-Teacher shows some pictures related 1o school contex.

-Teacher asks Had you oried at school? Had you shared your lunch at school? Have youw
forgotten your homework?

“Students hawe aminute to watch and think 10 Zhwe answers.

Practice

Activity 1

-Teacher checks grammar par through examples.

-Teacher completes the first example with the class and then students complete indivedwally
“Students compare and disCuss answers in groups.

-Teacher checks the answers and completes de adivity with the whole dass by asking stedents
[0 parmticipate giving answers.

Activity 2

-Teacher faclitates speaking cards about different acivites at schoal.

Az example of the actkvity: Teacher chooses a speaking card and stams to 1alk about what she

thashit about the picture.
Teacher asks a student [o make Questions 10 know more details.

Then, the acthdty dhancoes. The Stwdent chooses a card 1o talk abowt i, and [eacher asks

QUESTIONS.
-Students practice this activity in pairs and share with the dass.

Production

Students remember thesr first day of classes at school and talk about it Uss past perfect.
“Students share with the dass and make quastions 1o know more defails.

Afver lesson
Activity at haome
-Teacher creates a Flipgrid group with the topic My first day of schoal.

Students record and share their presentation in Fipgrid group. (4-6 minuces)
-Srudents watch the videos of their classmates and reply at least wo of them with a new video.

{2-3 minutec)



PRESENTATION

1_Enter to the presentation
2 1t presents nformation about past perfect ternse

3 Take notes abowt mmportant indarmabon.
4 Campiete the Lveworksheets spesking actasty

Imaze: htpn/ Swwws amaze com/GALR TWWCCF past-parfect
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Past Perfect | Presentaron by 2@ statamses] 7991018 WEeAL LI L

I had srudied French bafere 1 went! te France

°

L ooy VEE Com Ui SRR, | “ _ e, “ a N\ “ - - “
“
Past Perfect
“
1. Recerd snd complete the Men for the nent sentences using past perfect

-
X | wan ke ot school bocause| '
S Ikuu\cylndanlhchnb“nq V_'
-

She At vy Dachpack before |
X | o
“~ My clavemates Lnew mry name hevawse .
“

The teacher was happy because | '
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Strotegy: Whole class discussic
ACTIVE SCHEMA

1. Watch the pctures and arswer.

HADAY(O]U

cried at school?




Strategy: Whale class discussio
PRACTICE

Activity 1

1. Complete the blarks using the verbs from the box with
correct and share wath the class

forgert take(no} kose
made bong go

He had marny
friends in the break.




PRACTICE

Activity 2

1.0 pars. choose a speakng card and tak about the

sEUMION Using past perfect




PRODUCTION Strategy: Whole class discussion

Activity 1

1. Remember your first cay of dasses & school and talk
ahour k. Use past perfect

2You can mndude the followrg pictures for your

preserzabons

MYFIRST.DAY.OESCHOO!

Activity at home

T Becord pour premmrteson n Rpg o proag (&0 et
2 Wzt the videorn of your classrraes ancd reply ot inast S of
e wtt 4 rews vicea (2.0 rremizas)

Link Flipgrid: hetps /Mg com/2715¢S35
Join Code: 2715¢535

owpe Wb

My first day of school
...4| R . S

B



LESSON C

IMPORTANCE OF EDUCATION




Lessan Plan i

Importance of Education

Objective: By the end of the lesson students wall be able to use present perfect to talk
abaut ke experiences.

Before lesson
Presentation
~Teacher shares a video about Second Conditanal in PowTaon platform

~Students enter to the video and take notes of mpartant paints.
-Students record an sudio talking about a summary about the wideo in Vocaroo

platform. {1-2 manutes)

During lesson

Activate schema

~Teacher shows a picture about education and gree an example of its mpartance: |F |
studied comsistently, | could have a profession.

= Students take a minute to think and talk about themo

Practice

Activity 1

= Teacher checks grammar part through speaking activity.

~Teacher gives an example of the actrity with a student.

= Then, studerts coemplete the table abaut the advantages of Education.
= Students add more advantages and share with the whole dlass,
~Students share their advantages with the class.

Activity 2

= Teacher shows pictures about some professions.

= In pairs, students imagine they are the professional of the pictures and answer: What
waould you do? How could you feel?

= Teacher practices the actwity with a stodent a< example.

-t the end students share with the dass about their classmates’ opinion.

Produwction
~Teacher explain the activity and share an example.

=In pairs, students think and discuss about the question: What would happen if there
was no education in the world?

= Students dras a representative picture of the problem and share the disousson weth
the whale class.

After lesson
Activity at home
~Teacher fadlitates a link of Emaze platform.

= In pairs, students create a digital book abouwt the presentation of “What would happen
if there was no education n the world? n Emaze platfarm.

~Students add thesr own voice and pictures to present the shdes.



PRESENTATHN

1 Emer to the wieo about Second Condbonal n
PowToon platicrm

2. Take notes of mportant pores.

1 Record an audio taleng about examples of Second
Conditional in Yocarco platform. (1-2 minutes)

Watch my Powtoon: Second conditional
https://www.powtoon.comv/s/foedNwehS3£/1/m/s
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Strategy: Whale class discus

ACTIVE SCHEMA

Activity 1

1 Think and ik about the acvantages of stuchag

EXAMPLE:

e
1AL
'Empowering

Education




Straotegy: Whole class discussi

PRACTICE

Activity 1

I.Compiete the tabie about the adantapes of Ecucation
2.Add mare advamages and share with the whole class




PRACTICE

Activity 2

LIn pairs, iImagne you ane the profes=onal of the piures:
WHat wouls you do? How ooyl you feel?




PRODUCTON

Activity 1

Linpars think and dsouss
What would happen if there was no education in

the world?
2 Draw a representathe pictura of the problem
3. Share the dEqssion with the whole class

Activity at home

L Dresw o dgeal SOoK atioce the pregersataon of Whae woudd hacpen
Hetere was ro exhucatns e mor ™ 0 Cresow sdatorm
4 ASH] s San VOCR At DCRsm D Dremere e slces
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TOURIST PLACES
OF ECUADOR




Lessan Plan 1

Towrist places of Ecuadar

Objective: By the end of the lesson students will be able to use vocabul ary to descoribe
tourist places of Ecuador.

Before lesson =
Presentation —

= Students look for mformation sabowt towrest places in Ecuador and their activibes ta da

there

= Students recard an audo and add pictures for thesr presentation. (2-Imanutes)
~Teacher fadlitates the link Padlet group.

During lesson

Activate schema

~Teacher thows some pictures. of tourist places in Ecuadar.

= Students look at the pictures and dscuss: What do you kbnow about these places?

Practice

Activity 1

» Teacher checks vocabulary part through speaking actrty.
~Teacher gives an example of the actrity with a stndent.

= Then, studerits write the correct word from the bax for each picture.

= Students descuss with their class Do you like to do tourssm? Do you thank it is necessary to
mvestigate the place to wisit t?

Activity 2

~Teacher explains the activity and gives an example

~Studerts match the word with itz correct defnition abowt some acthaties to da in the
Galapagos Islands.

= Students share the anowers with the whole class and disouss,

PFroduction

-Teacher explain the activity and share an example.
=l pairs, students prepare a presentatson talking about details of a touret place n Ecuadoar.

-The rest of the clazs will have to guess which place it is: What is the place? ‘Where isF What
to do there?

After lesson

Activity at home

~Teacher fadlitates a link of Yoo platform.

- Students recard a video taliang abaut the mast mteresting place far they to go sightseeing
m Ezuador {34 manutes).



PRESENTATHON

1.Look for mformation abole tourst places = Ecuador
and ther xctivties to do there.

4 Enter ta the Padiet proup record an audio and add
prtures for your presersation (2-3mirnutes)

1999018/ 0yofmiatbeeldog




Strategy: Whole class discussic
ACTIVATE SCHEMA

1.Loak 2 the ptures and answer

WHAT DO YoU




Strotegy: Whale class discussic

PRACTICE A Cﬂ\lky 1

1. Wnite correct ward from the box for each picture
2 Dvzcuss wth your class: Do you Mke to do tourism?

Do you think it s necessary to investigate the
place to wisit it?




Strategy: Whole dlass discussic

PRACTICE A cﬂvky 2

1 Match the word with its correct definmion about some
activities to do i the Galapagos Idands
2.Snhare weh the whole dass and dsouss

* Tha Galbpagoes Slands aiso
Pave ROOd waves 10 pradie &
PYoughout Tw yaar. Tha best
anda B the wast coast of San
Crstbbal, with desant beaches
Aangd naliow andy Dotoas

The imtence of the wlands av
sxuberant pleces of rature, idesl
for wpiorng Tats The mow
Heusart rewrd i3 nomng e
# you reach the g, you witl find
spectadue vews of the nlared

and its neighbenng slands

Galapagos 0ol i O oasing
recogniaed woridwide. You
visit their coffee farmvs and
Q510 good cofes. And Speaking
of cal feod, & wu a8k
cursedves wihat we wil sat n
T Gadapagos Mands the
answer % Nish and sheifich.

el & one of e grealest
avacions of the Galagages
slands For this reasan, this
Ecuadorian  achipelago  has
Decome “ banchmark
ARSTNANON woldwaSe, and S
alkko conudered e  Best
SRSTINAGon to do thia sport wath
large asimals.

* These are wry diversa. Ther
are from e wihite sand
rocky. Thare are 0 Corse
sands that 20 through al ki
of colors such as the red
of Ratada Blnd oange n
Bnolomd o sand  with
Frearssh tones, sray 10 black n
Floceana




Strategy: Pair-Work
PROODUCTION Whole closs discussio

Activity 1

| Prepare wth your partner a preserzabon taking abous
dotals of a 1ounsr place n Ecuador. The rest of the
class wil have to guess which place it s

ce?
570
510
wnd

Activity at home

1 Berorss 4 Vo 430U thel oot SRRty jtiace for vl o
aXTtaenrg n uasy
LU par estaty n Yol pietorm (3 rraaemy)
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Lessan Plan

Traditional Celebrations in Ecuador

Objective: By the end of the lesson students will be able to use vocabul ary to talk about
Tradibanal celebrations in Ecuador.

Before leszon
Presentation
= Students ook for mformation abouwt papular celebrations in Ecuadar. |

= Students record an audo about their findings n Vocaroa platfarm. (2-3minutes)
~Teacher fadlitates the link of Viocaroo platform.

During lessan i A
Activate schema

-Teacher shows and students discuss about:

‘Why are customs and traditions impaortant?

Do you think that Ecuadar has ureque traditions in the warld?

How to preserse the celebrations in Ecuador?

Practice

Activity 1

- Teacher checks votabulary part through speaking actraty.

~Teacher shows some pictures and ask students to describe with pactures wath a word.
~Teacher gives an example.

Activity 2
-Teacher explains the activity and gives an example
=In pairs, students look at the speaking cards and choase the tradition or cedebratson that

they like the mast.
= Share the corversatan with the whole dass.

PFrodwction

-Teacher explain the activity and share an example.
-In groups, students discuss how families celebrate a specific traditsan in Ecuadar.

= They share their ideas with the whaole class.

After besson

Activity at home

-Teacher fadlitates the link and code far the Flipgrid group.

= Indresdually, student recards a video taliong abaut how hisher farmily celebrate a spechic
tradition in Ecuador {(4-6 manubes).

= Students watch at |east 2 wideos of their classmates and reply their opmion wath a new
widesa [1-2minutes )



1.look for nformation about popular celebratiors N
Ecuador.

2.Enter to the Wooaroo and record an audo of your
findings (2-3minubes).

e

Wegasm B rueigin bie um grobac b da oo




Traclitiona' Celebrations in Ecuador

Strategy: Whaole class discussion
ACTIVE SCHEMA

Activity 1

w y 1. Dnouss with your dass the next guestions
N Why are customs and troditions important?
Do you think that Ecuador has unique

traditions in the world?

How to preserve the celebrations in Ecuador?




Traclitional Celebrations in Ecuador

Strotegy: Whale class discussion
PRACTICE
Activity 1
s I DEcuss with ir class and write a2 rd descr
é:éoss : : :(,. pcute your a 1 word to e
“<,6 o xamprie:
o Religion
[\ | =




Traditional Celebrations in F_cuador

Strategy: Pair-Work
PRACTICE Whole class discussion

Activity 2

& 6 1 LOaK at the Deaklng cargs and choose the radexan or
\’s cieDranon that you e the most
“ &" 2. Talk weh & pantner about £ and share wieh the whole

Claxss

Why do you like
to celebrate...?

Carnival

SEMANA SANTA.

[3)1

Difuntos or
Day of the dead




_ ' Straregy: Group-Work
PRODUCTION whole class discussion

Activity 1
1L groups, dscuss how families celebrate a specdic
tragition in Ecuador,

2.Share your ideas with the whole dass.

How families celebrate...?

Activity at home

1indraduslly, record a wdeo talking about how your
family celebrate a specific u-uhm i Ecuador (&6
minutes)

2. Watch & leass 2 wdeos of your classmates and reply
your opinion wieh 3 new video (1-2mnutes).

3 Record your wieo in Flipgnd group.

MMW
Join Code: fbeadbas

& Fip

- L I S N s

;rodttiond celebrations in Ecuador
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LESSON C

MOST TRADITIONAL
CELEBRATIONS
AROUND THE
WORLD
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dessen Plan N |

Muost traditional celebrations around the world

Objective: By the end of the lesmon students will be able to use indefnite pronouns to talk
express about most traditonal celebratiors araournd the warld.

Before kesson
Fress=ntation
= Teacher fadlitates a video presentation about Indefnite pronowns.

-Students take notes about smpoartant mfcrmation.
-Students record an audio talking about a summary about the video in Vocaroo platform. (1

FTirEe)

During lesson
Activate schema
~Teacher shows a chart with sorme woards and studemts complete the rules of indefinite

pronours:
- Students share some examples with the whaole class.

Practice

Activity 1

- Teacher checks the grammar part thraugh speaking actrity.

= In pairs, students complete the conversation using the word fram the bax.
= Teacher gives an example.

= Students share the corversation with the class.

Activity 2

-Teacher explains the activity and gives an example.

-Srudents look at the speaking cards and choose teso flash cards abaut different celebration
around the warid.

= Sfudents talk about them wsng Indefinite= pronouns.

Production
~Teacher explain the activity and share an example.

= In pairs, students choose one of the celebratons that they consider most popular arownd
the warld.

-Students prepare a presentation usng Indefmite Pronouns. They draw a representatiee
picture far your presentation.

After lesson

Activity at home

-Teacher fadlitates the link aof Emacze platform.

= Students create a digital book about the presemntation of ‘Most popular celebration arownd
the warld’ i Emaze platfarm.

= Sfudents add thesr own vosce and pictures to present the shdes.
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PRESENTATION
: 1.Enter to the krk and watch the vdeo
2.The wdeo preseres miformation about  Indefinee

pronouns
3. Take notes about mportant information
4 Record an audio tallng about 2 summary about the
video in Vocaroo platform. (1 minuee)

Indefinite oronouns

#

Verarme £ npnchm b on paba bon de von
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ACTIVE SCHEMA Sireniemy: Whale cleys ciscoaaly

Activity 1

1.Complete some of the ries for the use of indefinke
Pronours.
d.Share some examples wich the whale class

to refer to places.
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PRACTICE

Activity 1

1.Compiete the conversation using the word from
the box
2 Share the conversation weth the dass

S MerrY &
G

A: Today | woke up very happy because | was gong

to buy Christmas gifts with my family bue
was there.

8: Wheredd ____go?

A lthought theywert 1o buy gifts.

Then | realized that were all in the

backyard.

8: what were they doing?

A was prepanng breakfast because

there was nothing to buy. Then we went for the

presents.

A |l needed ___ for my grandmother,

parems and brother.

8: Dud you find cute?

A That day, | didnt find ______ far them

e e theremustbe ____________tobuy.
A: Tomorrow | will g0 to a new store ta buy
for them,

et L S e PT I T I CAT -4

something x2
nobody

. x2
everything x2
somewhere
anything
Somewhere
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Straregy: Poir-Work

PRODUCTION

Activity 1

1 pars $S0oas one of the oelsfirations st pou COrETeT et pocudsr sTeured
e workd

2 Trepare a preerzanoes sy, irdeicte ronours
1 O aww @ "9 et e IOF YOuUr ZTeeettat e
4 500w Sytass I rTeTTRDEY

When is cefchrated?
What people do?
Where do people go?

Activity at home

T. Dmate 4 Syt ook atxoct the preosrseson of Wnt pogrier
Ctetr o aroured thw et ¢ Brvwae prathorTe
2 A2 WOLE TR WEORCE RS PO D) praeee e s

Emaze bk

oy
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS

Conclusions

Speaking is a productive skill that requires the application of interactive strategies for its
development. For this reason, teachers must focus on using current methodologies such as
Flipped classrooms to change traditional English lessons. In this way, using audiovisual
materials in oral activities helps teachers support their teaching process. At the same time,
the student's participation in activities in pairs/group work and whole class discussions create
a space for creativity and security for students to improve their speaking fluency.

Based on the result of the study, the researcher must find, develop, and apply research
instruments to collect relevant and valuable data. The teacher interview and student survey
allowed this research project to be immersed in the research to know the participants'
opinions, experiences, and perceptions. It was a crucial part of the research because the data
was analyzed to find points to discuss the problem.

Regarding on the results obtained show that teachers and students are interested in the
integration of support resources and interactive speaking activities. The students accept the
integration of Flipped classroom strategies because it is a new way to maximize the time for
learning at home and in class. However, the problem of this research was that teacher has no
experience in applying Flipped classroom strategies using audiovisual aids; for that reason,
the teacher needs to receive training about the use of audiovisual aids in speaking activities
for a Flipped classroom.

The deductive guide was the proposal in this research. It was organized based on the structure
of a Flipped classroom lesson plan focused on speaking activities and the integration of
audiovisual aids. Each lesson plan contains three stages: activities after the lesson
(presentation at home), activities during the lesson (active schema, practice, and production),
and activities before the lesson (at home). Consequently, the students are immersed in
constant speaking practice to improve their fluency in daily situations. It is essential to
mention that the teacher is interested in using this didactive guide to include different and
interesting English lessons.
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Recommendations

It is recommended that English teachers apply current strategies because speaking is an
essential skill for communication. Consequently, Flipped classroom presents strategies
recommended to change the traditional English language teaching method into a creative,
interactive, and dynamic learning environment. Those strategies motivate students to
activate their participation in oral activities because they need to feel that learning English
is fun. For this, it is necessary to find attractive audiovisual aids that allow students to
improve their speaking skills.

Based on the conclusion, it is essential to use appropriate research instruments to minimize
time on the data collection. It is recommended that the researcher uses and applies good
techniques to obtain reliable information and find suitable solutions for the established
problem.

English teachers must include audiovisual aids using different educational platforms. Also,
the teacher needs to organize an inverted lesson following the Flipped classroom lesson plan
for speaking activities. In that way, English teachers must look for information about current
teaching methods. It is recommended to apply strategies that students feel support from their
classmates to complete speaking activities.

It is indispensable that the English teacher of sophomore “César Antonio Mosquera” high
school uses the didactic guide. It can be included and adapted for oral activities dynamically
and efficiently. It is because the guide contains interactive activities based on Flipped
classroom strategies using audiovisual resources available for students to improve their
speaking fluency. Also, It is suggested that English teachers use the “Let’s improve speaking
fluency” guide as a useful tool to improve the teaching-learning process of speaking skills.
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