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ABSTRACT

The following research is about the Online Technological tools to develop the English
pronunciation of Senior students at “Victor Manuel Guzman” High School during the scholar year
2020-2021. This research aimed to help develop English pronunciation and delimit why Senior
students have pronunciation problems in English classes. Also, the methodology chapter
determines the suitable online technological tools to develop English pronunciation in senior
students. Surveys and interviews were applied to English teachers and students, analyzing the
online tools students and teachers used during English classes. Based on the information obtained
from the surveys and interviews, a guide was developed to find online tools to help students
improve their English pronunciation. The main conclusions were that there were some reasons for
English pronunciation problems as differences between English pronunciation of words and time
to practice. Using the online technological tools in a guide can help improve senior students’
English pronunciation.

Keywords: English, pronunciation, students, online technological tools.
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RESUMEN

La siguiente investigacion trata sobre las herramientas tecnologicas en linea para desarrollar la
pronunciacion en inglés de los estudiantes de ultimo afio del Bachillerato “Victor Manuel Guzmén”
durante el afio académico 2020-2021. El propdsito de esta investigacion fue ayudar a desarrollar la
pronunciacion del inglés y delimitar las razones por las cuales los estudiantes de ultimo afio tienen
problemas de pronunciacion en las clases de inglés. Asi mismo, el capitulo sobre metodologia
determina las herramientas tecnoldgicas online adecuadas para desarrollar la pronunciacion del
inglés en estudiantes de ultimo afio. Durante el proceso se aplicaron encuestas y entrevistas a
profesores y alumnos de inglés, que analizan las herramientas online que los alumnos y profesores
utilizan durante las clases de inglés. Con base en la informacion obtenida de las encuestas y
entrevistas, se desarroll6 una guia en la que los profesores de inglés pueden encontrar herramientas
en linea para ayudar a los estudiantes a mejorar su pronunciaciéon en inglés. Las principales
conclusiones fueron que habia algunas razones para los problemas de pronunciacién en inglés
como diferencias entre la pronunciacion de las palabras en inglés y tiempo para practicar. EI uso
de herramientas tecnoldgicas en linea en una guia puede ayudar a mejorar la pronunciacion del
inglés de los estudiantes de Gltimo afio.

Palabras clave: Inglés, Pronunciacion, Estudiantes, Herramientas tecnoldgicas online.
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INTRODUCTION

The following research is about the Online Technological tools to develop the English
pronunciation of Senior students at “Victor Manuel Guzman” High School during the scholar year
2020-2021. According to the national regulations, in Ecuador, senior students of high schools
should have a level B1 of English as a Foreign Language, based on the Common European
Framework of Reference. The speaking skill for this level requires “to communicate effectively
while traveling in countries that use the target language” (Ministerio de Educacion, 2017, p. 5).
According to the guidelines for the English language as a required subject, schools should have an
academic hour of English of 45 minutes class to complete the required 480 hours of English during
a scholar year.

Despite the number of English class hours, reaching the needed goals in the English curriculum
has been difficult because of different circumstances. According to Daud, Ras, Novitri, & Putri
(2019), students “feel like they have a lack of grammar or structure, limited vocabulary, or bad
English pronunciation”(p.418). Those aspects can affect English learning. It is evident that when
students are speaking, they are afraid to make mistakes. Because of that frustration, they may even
mispronounce words, making it more difficult for them to get the aim of the level. Daud, Ras,
Novitri, & Putri (2019) stated that “students’ speaking anxiety is because the students feel afraid
of making mistakes” (p.417 ).

Speaking is a productive skill of English, and pronunciation is fundamental since it is a productive
skill. It allows communication. About Ecuadorian students of English as a foreign language (EFL),
the British Council (2015) affirmed: “Participants were least comfortable with their speaking skills,
with almost half (46%) rating their skills as Poor/basic and a further 38 percent classing their skills
as Intermediate” (p.36). This research shows that speaking has a deficient basic level which is
necessary to improve since English is a mandatory subject in Ecuadorian High Schools.

The speaking skill development varies from one student to another; some students may have a
lower or higher level than others because of many different reasons and circumstances that take
place inside and outside the class. Research by Tanveer (2007) stated that “learners are challenged
to be able to speak in the target language spontaneously in various social contexts” (p. 9). Inside
the class, there can be some factors that avoid the correct development of this skill. Sinaga (2018)
said that “teachers should accept the fact that without learners’ participation in the English class,
there will not be an effective and enjoyable teaching and learning will be up to failure”(p.109).

A student’s lack of time for English practice can potentially keep the learning-teaching process an
ongoing problem. Students and teachers need more time to apply new strategies to practice further
and use the language to improve fluency, mainly when referring to speaking skills. The lack of
time has a consequence on students’ ability to communicate in their target language.

On the other hand, outside the class, the time to learn English or develop the necessary skills may

not be used appropriately by students; some use technological devices and online resources in a
1



non-academic way. A study made by Yot-Dominguez & Marcelo (2017) stated, “students are not
inclined to using technologies when regulating their learning process”(w.p.).

The practice is an essential part to help students to use the target language, but most of the time,
students have not been able to fully develop their fluency in speaking because they have other
subjects to care about; that is why students focus more on written homework rather than on
speaking or oral production. Avoiding practicing produces a lack of confidence in speaking English
in the classroom, with their classmates, teacher, and friends (Akkakoson, 2016).

BACKGROUND

English in Ecuador is taught and learned as a foreign language; every institution, private and public,
has English as a mandatory subject as a part of their curriculum. Nevertheless, based on research
carried out by the EF (2020), the position of Ecuador is #93 out of 100 countries in Latin American
on English Proficiency which is a significantly lower percentage. During the year 2020, the level
of English in Ecuador was decreasing. It means that students were not developing the skills needed.
English is an essential language around the world, and it allows many opportunities to study and
work. That is why students need to develop the necessary skills to communicate effectively in
English. In order to do so, it is vital to have an accurate pronunciation which helps their
communication in English.

An essential part of speaking is pronunciation because it allows understanding. Each language has
a way to pronounce its specific words and an appropriate intonation; these and other factors can
change the meaning of what people say. When learning a foreign language, some students are
reluctant to use the target language; based on previous research findings, some reasons for this are
“lack of confidence, fear of making mistakes, cultural factors, and teacher effectiveness” (Savasci,
2014. p.2686). That is why English teachers need to find the most appropriate ways and resources
to help students produce the target language in a precise way.

How can online technological tools help English learning? It is an essential question for English
teachers nowadays because every day, more people are using technology. When computers and the
internet appeared, they provided a door to improvement in many aspects of life; one of them is the
process of teaching and learning languages. Technology motivates students to learn differently.
Currently, teachers and students can update their way of teaching and learn languages. The use of
technology is attractive to English learners, and it is an effective and innovative way to teach
languages.

PROBLEM

The research problem is how to improve the English pronunciation in senior students from “Victor
Manuel Guzman” of Ibarra Canton through online technological resources to help students
communicate with more fluency when using the target language English during the scholar year
2020-2021.



There are some reasons why students have problems getting a correct pronunciation in the English
language; as research by Ehrlich & Avery (2013) states, “The sound system of the native language
can be seen to influence our students’ pronunciation of English” (p.12).

Other researchers found that students’ confidence and fear of making mistakes are other factors
students have when speaking English (Savas¢i, 2014). Commonly, English learners have to deal
with affective factors like stress and anxiety when learning a different language as English.
Nevertheless, with the correct motivation and enhancement, they can get the pronunciation they
need to communicate accurately with others with appropriate teaching sources and guidance.

JUSTIFICATION

Online technological tools are valuable resources to help Senior students of Victor Manuel Guzméan
High School improve their English pronunciation. This research is necessary because it will allow
students to use online technological tools for academic purposes like enhancing their English
pronunciation. It will demonstrate how pronunciation can become better and can help to develop
speaking English skills more accurately. Also, it will be a valuable and innovative way to help
teachers and students achieve a better level in English pronunciation with the use of innovative
online technology tools.

Senior students from Victor Manuel Guzman high school, which will be the direct beneficiaries of
this research, will increase their English knowledge. Students will have the opportunity to improve
their English pronunciation with accessible and innovative online technological tools. Also,
teachers, parents, and members of the high school community will be beneficiaries because they
will notice how these tools help students avoid making mistakes and mispronouncing when
speaking English. Pronunciation helps to develop speaking English skills. English pronunciation
can help students communicate their ideas in English.

This research will be possible because the High School already mentioned is available to help
develop this project. The researcher can fully fund it. Students can use the online technological
tools and get them quickly since they are free.

Enhance English pronunciation through online technological tools will help students from Victor
Manuel Guzméan High school. English learning can become exciting, and in different ways, the
students’ productive English skills will increase, and their English development will be noticed.

SIGNIFICANCE OF STUDY

The realization of this research project has aspects and information which can be helpful for English
teachers and students. Besides, it is focused on pronunciation and the use of technology in teaching
and learning. The importance of this research is divided into linguistic, academic, and affective
impacts.



Linguistic Impact

Through innovative technological tools, senior students from “Victor Manuel Guzman” High
School will improve their English pronunciation which allows communication in the target
language. Students can be motivated to use the target language, especially the productive part,
speaking skills.

Academic Impact

This present research contributed to students of the “Victor Manuel Guzman” High school from
Ibarra Canton, promoting the use of technology to enhance the language learning process, and help
to improve students’ pronunciation in the English classroom, developing oral activities in the
foreign language successfully by applying current methodological strategies.

Affective Impact

The affective impact this research has is the way students will feel when using the target language
because by using technological tools, students will be more motivated. Therefore, the affective
factors which can interfere with students’ development and learning this foreign language will be
lowered. Therefore, the learning will be heightened.

OBJECTIVES

General Objective

To use online technological tools to improve the English pronunciation of senior students at “Victor
Manuel Guzméan” High School in Ibarra during the scholar year 2020-2021.

Specific Objectives

o To delimit why Senior students have pronunciation problems in English classes at “Victor
Manuel Guzméan” High School.

o To determine the adequate online technological tools to develop English pronunciation in
senior students.

e To create a guide to use adequate online technological tools to improve English
pronunciation in senior students at Victor Manuel Guzman High School from 2020-2021.



CHAPTER I: THEORETICAL FRAMEWORK

This chapter is about the theoretical information needed for the Research about the Online
Technological tools to develop the English pronunciation of Senior Students at “Victor Manuel
Guzman” High school during the scholar year 2020-2021.” This chapter shows the theoretical
information to develop this research and achieve the corresponding objectives.

1.1 English as a Foreign Language

English is one of the most important languages which people use around the world. The process of
teaching and learning this language in countries where English is not the first language is English
as a Foreign Language (EFL). Deshors, Go6tz, & Laporte (2016) state that in "EFL context English
is taught and learned primarily as an international means of communication.”(p.131). Through time
the way of English teaching has changed, communication being possible and easy with these new
methods and approaches developed.

1.1.1 English Education in Ecuador

Ecuador has taught English as a foreign language as a mandatory subject in secondary education
since 1992 (Paredes et al., 2018). It is mandatory in school and high school, and the English
teaching is based on the Ecuador Education Ministry regulations (2014), which state that ”. There
is the need to align the English curriculum to standards like the Common European Framework of
Reference: Learning, teaching, assessment”(p.5). English in Ecuadorian public high schools has to
follow these regulations and attach to these standards with the correct level per each school year.
English is a mandatory subject because of its importance around the world and the communication
it allows.

English in Ecuador had being improve with the different governments and projects implemented
by the Ecuadorian Ministry of Education. Research made by Cifuentes, Contreras, & Beltran,
(2019) stated “ the English Language Teaching in Ecuador has gradually developed, to such an
extent that it is now taught in every school, either public, private or parochial schools” (p. 90).
English teaching is in passing through a continuous process of improvement, and it is a positive
impact on Ecuadorians.

1.1.2 English level required by senior students in Ecuador

The Common European Framework of Reference (CEFR) states levels from Al to C2. English
Education suit those level to local needs, each school year has a category to achieve in English. Al
is from the eighth and ninth scholar year, A2 for the 10th and first scholar year, and B1 for the 2"
and thi' scholar year. This research will be focused on senior students who have to get the B1
level. The B1 level implies the communicative competencies and linguistics competencies that
have to be achieved by the students. B1 level means students have to be independent users of the
language. (Ministerio de Educacion, 2014)



1.1.3 English Skills

The English skills in EFL have productive and receptive skills. The productive skills are speaking
and writing because students and people use them to communicate and transfer information. The
receptive skills are Listening and Reading, in which people get information. Research determined
that “listening and reading skills are often referred to as passive language skills” (Metruk, 2018, p.
2545). This research focuses on productive skills especially speaking or called oral production.

1.1.4 English Speaking or Oral production

Speaking skills are essential to express ideas, thoughts, feelings, opinions, or anything people want
to say or communicate. Therefore, teachers and students use oral production to communicate
between themselves in class. Research states that “Speaking is one of the four basic language skills
which are required to be developed by EFL learners to communicate efficiently and effectively in
different contexts” (Zafari, Heidari, & Chalak, 2020, p. 50).

1.1.5 English Pronunciation

Pronunciation has suprasegmental features as intonation and stress of words. Bani (2018) explained
that intonation “makes others better to recognize and even differ sentence in statement, question or
instruction” and “Stress is the emphasis on a particular syllable in one word”(p. 2). Those
suprasegmental features develop the communication in a better way and allow understanding.

English pronunciation means “students' ability in stress words of English sentences” (Bani, 2018,
p. 1). The correct pronunciation of words helps people understand each other. The stress on words
is significant because that makes sentences understandable for everyone who listens to them.
English pronunciation could make communication easier or difficult.

English pronunciation in EFL classes has been researched a lot because of its importance in
communication. Teaching pronunciation in English classes has been changing and improving for
ages. Pronunciation researches have had positive results allowing speaking skill becomes more
manageable, more productive, and practical. However, it is still not enough. Researchers have also
shown how this part of speaking has been affected by different factors in English classes.

1.1.6 Pronunciation as part of a linguistics competence

Linguistic competence is essential in learning a foreign language, and pronunciation is an essential
part of this process. Sajad & Saeed (2017) stated,” pronunciation should play an essential role in
any language learning experience”(p.85). The pronunciation accuracy can help English learners to
have understandable conversations and use the target language with meaning. This section of
linguistics and communicative competence, which is pronunciation, has been analyzed a lot by
experts.



Pronunciation activities in the teaching-learning process are part of developing linguistics
competencies. It is a “need to integrate pronunciation with communicative activities” (Sajad &
Saeed, 2017, p. 83). They are practicing pronunciation using different activities and resources that
allow the target language to communicate ideas, feelings, and thoughts with peers. Students'
pronunciation will improve, and they will feel motivated to learn their language and develop
productive competencies such as speaking. Students can use different kinds of resources to improve
their pronunciation. Many of these resources can be found online and imply the use of technology;
with this, autonomy in the learning pronunciation process can be unlimited.

1.1.7 EFL students and pronunciation

EFL students need to pronounce words when they are producing language orally. Research states
that “Error pronunciation of learners in learning English can hamper communication” (Bani, 2018,
p. 2). Language learners mispronounce words, which could cause misunderstandings to their
message recipients when they have a conversation in the target language.

English Foreign Language students are gaining linguistics competencies when they do activities
that help them use the language. Once they do that, “language learners need to be fluent in spoken
interactions to be considered proficient and competent language users” (Topal, 2019, p. 5).

1.1.8 The role of pronunciation in language learning

The ability to communicate with others using English in an intelligibly and comprehensive
language in learning-teaching will have an important role. The role of pronunciation is changing
with the presence of new language teaching methods. Pronunciation is forming an essential part of
new methods and techniques. Awareness in pronunciation is part of learning a language. Learners
and teachers know how it can make productive skills as speaking develop more gradually. Some
researchers agree that “pronunciation is one critical field most learners have severe difficulty with
regarding the significant impact of learner’s mother tongue, age, attitude, motivation, etc.” (Afshari
& Ketabi, 2017, p. 69).

1.2 Factors affecting pronunciation learning

Learning something new will always make students aware of what they do not know. Learning a
new language will include many aspects that can affect the learning process positively and
negatively. Pronunciation is one of the various factors that make students worried about, as well as
other factors stated below:

1.2.1 Personality

The student's personality is an essential factor to consider because each student is a different
individual with their characteristics. Therefore, the language learning experience will differ from
one student to another. Students usually have a positive or negative attitude towards learning a new
language depending on different reasons, circumstances, and others facts. Some factors such as
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“learning goals, attitude towards the target language, culture, native speakers, and type of
motivation, which are beyond the teacher’s control, all influence the development of pronunciation
skills” (Afshari & Ketabi, 2017, p. 80). A decent analysis will make teachers understand students
better.

1.2.2 Motivation

Motivation is the desire people have to do something. There are many definitions of motivation. A
research proved that “In the context of language learning, motivation usually refers to the longing
to initiate second language learning and also the exertion, which is basically applied to sustain it”
( Ortega as cited by Marashi & Khatami, 2017, p. 44). Language learning motivation can help
student development in the target language. It is crucial how students feel towards the language
and the learning process “The learners' motivation and the desire to be integrated with the target
language” (Afshari & Ketabi, 2017, p. 69).

Motivation has two types as integrative motivation and instrumental motivation. Integrative
motivation means “having a longing to learn a second language to acquire the ability to
communicate with people from different cultures speaking one language” (Marashi & Khatami,
2017, p. 44). That desire makes language learning feasible for the students because they are
motivated. Instrumental motivation refers to “accomplishing goals” (Marashi & Khatami, 2017, p.
44). The feeling of accomplishing a goal is enough motivation to learn a language.

1.2.3 Mistakes and concern for good pronunciation

Mistakes are part of life and learning. Students make mistakes when they learn something new. In
language, learning mistakes are an essential element of the process to make learning possible.
Mistakes are different from errors. Mistakes are when students do not know something and do it
wrong without previous knowledge about it. Errors are the mistakes students make, but after a
correction has happened. According to Ababneh, “Errors are not the same as mistakes” (2018, p.
244). In learning, mistakes are an essential part and make learning effective. Students do not have
to be worried about making mistakes during the production process of the target language, the
problem is when those mistakes get fossilized because of the lack of correction, but it can be
prevented with an appropriate guide.

EFL students are usually concerned about having good pronunciation. The influence of students’
mother tongue sometimes interferes with students’ pronunciation and provokes mistakes during
their oral production. Students feel unable to use the language as much as they would like to
communicate their ideas, feelings, thoughts, and emotions. An incompetence feeling or frustration
can be a consequence, which may affect them in their improvement in language learning

1.2.4 Mother tongue Influence

Learning a new language that is different from the mother tongue is always a challenge. The

influence of learners’ mother tongue is evident, especially when pronouncing. Ababneh ( 2018)
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said, “the speaker tries to transfer words and meaning of sentences to the second language”(p.258).
It helps sometimes, but students make mistakes in the target language due to its influence.

The sound system of students’ native language affects students' target language pronunciation.
Afshari & Ketabi (2017) state, “a sound in the target language, which is absent from the learners’
native sound inventory, or vice versa, learners may not be able to produce or even perceive the
sound(s)”(p. 76). In English, some sounds are not included in Spanish, which students overlook.
Besides, intonation and streets of words or sentences vary from one language to another. This
influence in pronunciation sometimes makes students want to avoid speaking in the target
language. Teachers teaching must encourage and motivate them to use the language to develop and
improve pronunciation when they speak.

Teachers teaching and their model in pronunciation will help students improve their pronunciation.
Levis, Sonsaat, Link, & Barriuso (2016) said, “instruction on pronunciation skills is more
dependent on knowledgeable teaching practices”(p.1). Mother tongue can influence students, but
if they practice, and teachers guide them. Students can get intelligibility in their pronunciation and
be able to produce oral communication accurately.

1.2.5 Anxiety

Language learning anxiety is when “learners tend to develop apprehension, worry, or even fear
which lead them to have difficulty concentrating, becoming forgetful, sweating, and having
palpitations” (Gabonada, 2019, p. 127). The language learning process could, on some occasions,
develop an environment where anxiety could affect students.

Anxiety affects any person. In the language learning process, students may feel anxiety many times.
The level of anxiety will vary from one student to another. Many reasons in students learning
process cause this anxiety. Pronunciation is one aspect that makes language students feel anxious.
A study made by Szyszka (2011) said, “statistically significant negative correlations were noted
between the levels of anxiety and self-perceived competencies of several suprasegmental aspects
of pronunciation” (p.283). Knowledge about it will help teachers control anxiety levels in class and
make the English language learning process enjoyable.

1.2.7 Practice and Time

Practice is part of learning. When students use the target language in different contexts and at any
time they have, they put what they have learned into practice. Students are developing and
improving in the language. An article states that “practice can promote confidence” (Engwall,
Lopes, & Ahlund, 2020, p. 1). Language learners need to use the target language more and more.
They need to practice as much as possible to gain confidence, improve and develop skills, and
become more fluent.

Time in the EFL learning helps to improve language learning. The most extended students practice,
the better development of skills they will acquire “if the practice time is limited to the class time,
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the learners may forget the correct pronunciation of the words” (Navaie, 2018) (p.63). Students
need to use the learning time properly, which allows the improvement to happen.

1.3 English Teaching Methods and Approaches

English teaching has changed very much through time. Some many different methods and
approaches have been used, and English teachers still use them. The way people learn the language
is now different. Some methods and approaches were developed to make learning easier around
the world. The methods and approaches are currently changing the way English teachers teach the
language. All of the methods and approaches improve the way of teaching. Richards & Rodgerds
(2014) stated, “the foundations of contemporary approaches to language teaching were developed
during the early part of the twentieth century “ (p. 3) . English education improved with these new
methods and approaches.

1.3.1 Methods and approaches focused on developing Oral Production

Even though the methods and approaches focus on English teaching in general and how students
learn the language. Richards & Rodgerds (2014) state, “The impetus for change in approaches to
language teaching is generally a response to increased demand for speakers of second and foreign
languages. Nevertheless, in history, people had different needs, one of them is oral communication
world War 11, for example, prompted the need for new ways of teaching oral skills in foreign
languages* (p. 3). The following information will present the most important methods and
approaches to develop the accuracy, learning, proficiency, and fluency of a second language L2,
all of which are necessary for English teaching and learning.

1.3.2 Language learning methods and pronunciation teaching: A brief History

Language learning methods and approaches were changing since English started to being teaching
and learning around the world. Some methods, especially from the first and following, did not pay
attention to pronunciation as an essential part of learning a language and use it to communicate
comprehensively and intelligibly with others as native speakers of the target language. Experts
agree that “that pronunciation ought to be included in all EFL/ESL textbooks and curriculums”
(Afshari & Ketabi, 2017, p. 85). Develop and improve learners' pronunciation will help language
students produce the target language easier. There are some methods and approaches that
emphasize pronunciation.

1.3.2.1 Reform movement

This reform movement was the first method to take into account pronunciation in language
teaching. This method introduced speaking as part of the learning because the methods before
focused only on writing and grammar. The reform movement started to “focus on spoken language
also led to recommending the use of proper pronunciation and the use of conversation in the
classroom” (Thomas, 2016, p. 3). This method created an opportunity for learners to communicate
in the target language orally too. Besides the pronunciation (phonetics) became a fundamental part
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of classes. The International Phonetics Association was founded, it created a new International
Phonetics Alphabet, which made the way to aim the proper pronunciation of sounds. (Afshari &
Ketabi, 2017).

1.3.2.2 Direct Method or Natural Method

This method appeared during the nineteenth century, after Grammar Translation, and the main
principles of this method are Teach language inductively, Only use the target language, and Oral
communication is the main objective. It was a change from the Grammar Translation Method,
which did not use oral communication, and its teaching was focused more on grammar and writing.
Teachers in the Direct Method encourage “students to speak, even if they make grammatical
mistakes, so they can get their point across and put into practice what they are learning in their
classrooms” (Millsaps, 2020, p. 5). The encouragement of oral communication in teaching
pronunciation was a part of it, besides the English teaching includes inductively presentation of the
target language where the sounds were reproduced through imitation and repetition during classes
(Afshari & Ketabi, 2017).

1.3.2.3 Audio-Lingual Method and Situational Language Teaching

The appearance of the Audio Lingual Method was because of the need to communicate in World
War Il. That is why this method was called the Army method. People were traveling where the war
was, and many languages were spoken. New ways to learn were required to be found. At that time,
especially American soldiers have to “become orally proficient in the languages of their allies and
enemies alike” (Thanasoulas, 2002). Communication and understanding in the target language
were essential. The learning was to focus on pronunciation, memorization, repetition of phrases,
and fewer grammatical structures. The context became an essential part of the learning, including
vocabulary. Errors or mistakes were not bad seen in the learning.

This situation Language teaching developed between 1940 and 1960 in British. The pronunciation
in this method had the same importance as in the audiolingual method. Skills as listening and
speaking were required. So, to improve oral production and pronunciation, some new ways of
teaching were developed. “Listening and speaking exercises were designed to concentrate on the
area of pronunciation” (Afshari & Ketabi, 2017, p. 71). Pronunciation was taught via imitation and
memorization drills which allow preparation for oral communication. During the nineteen’s
teaching languages improved, and research was

1.3.2.4 Cognitive Code Learning

Chomsky established cognitive Code learning in 1960. The main characteristic is meaningful
learning and practices of the target language. Demirezen (2014) states, “Learning occurs through
internal processing of information”(p.309). It was a new way to teach the second language in
contrast to the Audio Lingual Method. Language learning was seen as a complex system that can
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develop control of lexical and grammatical patterns of the language. It became a kind of Grammar
translation inductive teaching-learning process. Some substantial parts of other methods and
approaches made not mandatory to a teacher to apply in classes. Language learning considers some
cognitive aspects.

Regarding pronunciation in this Cognitive code, it had been emphasized less because native
pronunciation was not needed in class and communication. It provides a new view of pronunciation
teaching, and teachers were not to focus on perfect pronunciation, and mistakes were part of
learning. Students focused on vocabulary and grammar proficiency of pronunciation in classes was
not necessary to gain as other aspects of language learning (Afshari & Ketabi, 2017).

1.3.2.5 Communicative Language Teaching

Communicative Language Teaching began in the 1980s to achieve communicative competencies
in the four skills as listening-speaking, reading, and the role of the teacher is “is to act as an
independent participant within the learning-teaching group” (Parrula, 2019). Besides, teachers have
other roles in this communicative language teaching to facilitate communication in the target
language, researcher, and learner.

This approach indicates communicative activities and drills during classes. Research by (Nasrin &
Atefeh, 2017) said, “the instruction starts with the explicit teaching of pronunciation features and
then moves to communicative activities and tasks”(p.862). Pronunciation in this method is essential
because it makes students feel confident when they are speaking. Meaningful activities and
authentic conversations help students to pronounce better in class. It allows communication in the
target language, practice, and use of it.

The teacher’s goal for teaching pronunciation with CLT should reduce the native influence in
pronunciation. Teaching pronunciation is connected with teaching vocabulary, stress intonation,
listening, and grammar. The use of communicative tasks and drills makes learning more practical
during the class and honest. Students and teachers can notice how pronunciation activities and
communicative drills permit language learners' oral skills.

1.3.2.6 A Mixed-Method Approach

Teaching pronunciation was a research topic between language teachers and researchers.
Pronunciation learning and teaching vary with each teacher and group of students. Teachers apply
their procedures which used to be a mix of methods and approaches. It works differently for each
group of EFL students because of their background in the language. Research developed by (Melor,
Hadi, & Mahdi , 2016) states, “teachers’ previous language learning experiences establish and
develop cognitions about language learning and language in general” (p.23 ). The use of a mixed-
method approach in pronunciation fluctuates results in teaching English pronunciation. It means
that pronunciation will be taught and learn in many ways.
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1.3.3 Approaches and Methods related to other skills.

During the history of language Education, there were developed and applied methods and
approaches that may not focus on speaking skills. Those are the following:

-Grammar Translation Method
-Behaviorism

-Total Physical Response
-Suggestopedia

-Whole Language

-The Lexical Approach
-Competency-Based Language Teaching

-Silent Way
-Content-Based Instruction
-Task-Based Language Teaching

1.4 Common European Framework of Reference (CEFR)

English has aspects and standards regulated by the Common European Framework of Reference
(CEFR). Language is graded with the Al, A2, B1, B2, C1, and C2, which start from the
beginning to experts. This scale considers some aspects in each level. Based on those levels
of English or any language learning resources, classes, courses, books, and any resource to
help the language learning process are elaborated.

Table 1

Global-scale according to Common European Framework Reference Levels

C2  Canunderstand with case virtually everything heard or read. Can
summarize information from different spoken and written
sources, reconstructing arguments and accounts in coherent

Proficient User presentations. Can express him herself spontaneously, very
fluently and precisely, differentiating finer shades of meaning
even more in complex situations.
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C1

Can understand a wide range of demanding, longer texts and
recognize implicit meaning. Can express him/herself fluently and
spontaneously without much obvious searching for expressions.
Can use language flexibly and effectively for social, academic
and professional purposes. Can produce clear, well-structured,
detailed text on complex subjects, showing controlled use of
organizational patterns, connectors, and cohesive devices.

Independent User

B2

Can understand the main ideas of complex text on both concrete
and abstract topics, including technical discussions in his/her
field of specialization. Can interact with a degree of fluency and
spontaneity that makes regular interaction with native speakers
quite possible without strain for either party. Can produce clear,
detailed text on a wide range of subjects and explain a viewpoint
on a typical issue giving the advantages and disadvantages of
various options.

Bl

Can understand the main points of clear standard input on
familiar matters regularly encountered in work, school, leisure,
etc. Can deal with most situations likely to arise whilst traveling
in an area where the language is spoken. Can produce simple
connected text on topics, which are familiar, or of personal
interest. Can describe experiences and events, dreams, hopes, and
ambitions and briefly give reasons and explanations for opinion
and plans.

Basic User

A2

Can understand sentences and frequently used expressions
related to areas of most immediate relevance (e.g., very basic
personal and family information, shopping, local, geography,
employment). Can communicate in simple and routine tasks
requiring a simple and direct exchange of information on familiar
and routine matters. Can describe in simple terms aspects of
his/her background, immediate environment, and matters in areas
of immediate need.

Al

Can understand and use familiar everyday expressions and very
basic phrases aimed at the satisfaction of needs of a concrete type.
Can introduce him/herself and others and can ask and answer
questions about personal details such as where he/she lives,
people he/she knows, and things he/she has. Can interact in a
simple way provided the other person talks slowly and clearly
and is prepared to help.

Taken from: (Common European Framework of Reference for Languages, 2001)
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1.5 Technology in English teaching and learning

Nowadays, technology has become part of daily life. The improvement in technology helps people
to do more things faster. Education adds technology to the learning process because it allows
students and teachers to develop the knowledge and skills needed more quickly. The use of
technology to help the process of English teaching and to learn each time grows. People are using
technology and online resources every day for different purposes. The primary purpose of teachers
is to make learning better. English teachers who use online tools have an extensive library and
resources to help students develop language competencies.

1.5.1 Technology and English pronunciation

English pronunciation is one of the parts of speaking skills that people want to achieve in English
learning. Technology is an excellent tool to improve it; the resources, pages, and apps to improve
and learn English appear more and more. Those have a variety of aspects that facilitate learning.
English pronunciation learning and teaching resources each day are becoming more common and
easier to use. Students and teachers can use them to improve their speaking skills.

1.5.2 Advantages of using technology to improve pronunciation

Online technological tools have become valuable for education; English pronunciation teaching
and learning have advantages in classes. The learning becomes innovative and exciting for English
language students, and it facilitates the teaching. Using these tools as online technological
resources can be adequate in learning English and students' pronunciation in this target language.
Advantages of using online technology are for teachers and students in the teaching-learning
process.

Student's advantages of using online technological resources are the input students received.
Research by (Abbas & Narjes , 2017) states, “Learners can have access to infinite input. It can
automatically provide individualized feedback for learners.”(p.78). The advantages for teachers
and students are that they “ can compare their sounds to that of a native speaker” (Abbas & Narjes
, 2017). Technology has a variety of fields in English pronunciation which can be used in classes
to improve the English learning pronunciation intonation and stress to allow the understanding in
the communication.

1.5.3 Correct use of technology to develop English pronunciation

The use of technology in Education has to be effective, and teachers have to avoid the incorrect
use of it and make students use it effectively to allow the learning to be possible. Young people as
high school students are using technology more and more each time. Walden University (2020)
stated that “According to the Pew Research Center, 92% of teachers said that the internet has a
major impact on their ability to access content, resources, and materials” (parr. 1). It means that
education has to be adding technology to engage students in language learning.
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Currently, technology is used to improve some aspects of humans life as education. That allows
students can get it and use it to improve their learning. Technology allows increasing resources to
learn a language, but it is essential to use it accurately, mainly to communicate in another language.
Technology has a speedy development, but students do not use it for academic purposes in most
cases. That is why teachers have to find a way to motivate students to use technological resources
to develop and improve students' language learning and, as a result of it a better communication
and pronunciation.

1.6 The use of Technology in Ecuador English teaching

The use of technology in Ecuador for English teaching varies from one school to another, public
and private, and from Urban zones to Rural areas. Depending on the different circumstances,
technology can be used or not used at all. During the years 2020 and 2021, because of the pandemic
of Covid 19, schools and high schools have to use technology to teach all the classes online.

Schools need to use this kind of resource to communicate with students. The use of them allows
some teachers and students to keep and continue with their Education. Research by (Asanov,
Flores, McKenzie, Mensmann, & Schulte, 2020) shows that “most students engage in remote
learning. Access to remote learning technologies are reasonably high, with 74 percent having
internet access at home, and 59 percent also have a computer or tablet.”(p.2) It means that
technology in education through this time was needed to students and teachers.

1.7 Online technological tools to learn and teach pronunciation

Online technological tools are resources that help people to do a specific activity via the internet.
They could be apps, websites, and others. These online tools can be used through computers,
laptops, tablets, smartphones. There are many online technological tools, but this research focused
on the online tools to develop or improve English pronunciation, allowing better communication
in this language. Some of the online technological tools are mentioned below.

1.7.1 Cambridge Dictionary

Cambridge Dictionary is a website where people can find the meaning of words, the translation in
some languages as Spanish, the British and American pronunciation. Besides, the grammar and
examples of accurate English. This website can be reached at the following
link https://dictionary.cambridge.org/. Teachers and students can practice listening to the
pronunciation they prefer, improving their learning English.

1.7.2 English accent coach

English accent coach is a website where there are some interactive activities and games to improve
English pronunciation. According to Thomson (2017), it “trains the brain to recognize the
sounds”(parr.1). This website can also be download as an app to cellphones in the app store
(iPhone). On the website, students and teachers can practice while listening to the pronunciation
and recognizing the sounds in words. Research made by Petterson (2018) stated, “English learners
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who still have difficulty pronouncing some English vowels could use these games to overcome
their particular difficulties. Although these games seem intended for individual use, a creative
teacher might be able to use them” (p.39). The website can be reached at the following link:
https://www.englishaccentcoach.com

1.7.3 English central

English central is a website that has a dynamic way to make practice English and pronunciation.
Research completed by Petterson (2018) stated that “English Central’s activities revolve around
short video clips graded for difficulty. More advanced videos tend to contain more academic
vocabulary, while beginner and intermediate-level videos contain simpler language, as well as
subtitles in the learners’ native tongue”(p. 43). This website also provides one free lesson with a
tutor, and the student can schedule it. This website can be reached at the following
link http://www.englishcentral.com.

1.7.4 Glendworld

Glendworld is an interactive website to practice English. Glendworld works with games English
learners can use to practice their English and improve it. This website can be reached by the
following link https://apps.glenworld.org/glenlearn.

1.7.5 Mangolanguages

Mango languages is a website with students can practice their English. The objective is “listening
perception and speech production” (Petterson, 2018, p. 49). This website can be reached at the
following link https://learn.mangolanguages.com/pathway/from/es-419/to/en-US/792/1/1.

1.7.6 Youtube

Youtube is a platform where people upload videos and share content with the rest of the world. It
also can post comments. There is a variety of content, especially for Education and learning
English. Video of pronunciation, or about different teacher o native speaker of English post videos
with educational purposes. It is a helpful tool in language teaching. This website can be reached at
the following link https://www.youtube.com/.

1.7.7 Onestopenglish

Onestopenglish is a website to practice English academically with different materials and videos.
The objective is “One-Stop English provides English language teachers with lesson plans,
worksheets, flashcards, audio, and videos. The resources are organized by skill areas” (Petterson,
2018, p. 54). Teachers and students can have fun while learning English and learn about
pronunciation parts to improve this area. This website can be reached by the following link
https://www.onestopenglish.com/.
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1.7.8 Duolingo

Duolingo started with an evaluation. This website provides the users with different activities and
games to keep learning English daily. Teachers can make assignments for students, see how they
improve and work on their English skills. This website can be reached by the following link
https://www.duolingo.com/learn.

1.7.9 Posttest

Posetest is divided into students or teachers. Once the student chooses the part for students, the
learning and practice of English start. Research by Petterson (2018) “the POSE Test focuses on the
perception of both segmental and suprasegmentals. The problematic areas that this instrument can
diagnose include vowels, consonants, word stress, sentence-final intonation, and sentence
stress.”(p.56 ). This website can be reached by the following link https://posetest.com/.

1.7.10 American English pronunciation

American English pronunciation is a website that had different activities and lessons to practice
English A research made by Petterson (2018) stated that it “provides articulatory explanations with
pictures and audio files, production and practice (quizzes), and awareness-building activities”
(p.59). This website can be reached by the following link https://pronuncian.com/.
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CHAPTER II: METHODOLOGY

This chapter states the research methodology used throughout this research. The different types of
research and methodology were helpful during the inquiry. A variety of instruments were used with
teachers and students from “Victor Manuel Guzman” High school. Likewise, this chapter shows
the research sites, the Population needed to apply the instruments and get the results for the inquiry
about the pronunciation issues students have, and the online tools students and teachers used to
develop and improve English pronunciation.

2.1 TYPE OF RESEARCH

The methodology used in this research was a mixed method. The mixed method includes
quantitative and qualitative research. The mixed methodology has a way to get the objective of this
research. Shorten & Smith (2017) said that this method “can provide opportunities for participants
to have a strong voice and share their experiences across the research process, and they can
facilitate different avenues of exploration that enrich the evidence and enable questions to be
answered more deeply. Those methods can help this research collect the information needed to
develop online technological tools for developing speaking.

During this research, the kind of method used allowed the interpretation and analysis. Mufioz
(2020) stated:

Mixed methods research integrating quantitative and qualitative research to collect
data simultaneously from teachers and students to capitalize on the strengths of each
approach and explore different layers of the areas of this study to withdraw a more
comprehensive answer to the study's research questions (p. 25).

The information collected from the Population supported the research analysis and allowed the
achievement of the objectives. The mixed qualitative and quantitative research provided a holistic
view of the resources teachers and students used during the English classes to improve English
pronunciation.

2.1.1 Research sites

The analysis unit is a public high school called "Victor Manuel Guzméan." AMIE CODE:10H00131
It is located in Ecuador, Imbabura province, in Ibarra city, parroquia San Francisco, on El Retorno
Avenue 3176 number between Rio Chimchipe street and Tahuando street. The institution has
another environment for kindergarten. Since March 2020, all the academic activities were
developed in a telematic way, which means different platforms usage, emails, and other online
resources. The following table provided the information of the physical buildings as address of the
High school.
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Table 2

Research site information

Sector High school Streets
Los Ceibos Victor Manuel EI Retorno Avenue between Rio Chinchipe street and
Guzmén Tahuando street.

Note: researcher elaboration.

2.2 METHODS

Methods were essential during this research because they contributed to developing the parts of the
inquiry. The methods used were the inductive method, deductive method, and the analytic method.
Which are described below:

2.2.1 Inductive Method

During this research, the inductive method was applied. The aim of it is “developing a theory,” and
it “moves from specific observations to broad generalizations” (Streefkerk, 2018, p. 1). The
inductive method allowed us to go through the results from the surveys and interviews.

2.2.2 Deductive Method

The deductive method was used to get the results from the surveys because it is based on hypotheses
in quantitative research. The surveys were analyzed using this method which allowed to find the
causality of the research problem (Deborah, 2013).

2.2.3 Analytic Method

The analytic method was used to develop this research until the results from surveys and interviews
were obtained. Research made by Kosterec Milos (2016)states:

Thus the use of an analytic method enlarges the researcher’s knowledge without
traversing the logical closure of such knowledge. In other words, one uses an analytic
method to obtain, decode or make explicit information that is hidden, encoded, or
entailed by the information in a preexisting knowledge base (p.84).

This method provided logical analysis during data collection and, after that, in the results gotten
from the surveys and interviews.

2.3 RESEARCH INSTRUMENTS

The research techniques or research instruments allowed the correct development and data
collection for this research. The data collection was a survey, which was to senior students. Besides,
another instrument was the interview applied to English teachers and English coordinator teachers,
and a survey applied to the vice-principal. Every instrument followed an order in the questions that
allowed the accurate development of the inquiry. Each instrument was developed by the researcher.
All the research instruments were validated by an English teacher from the English Major of UTN.
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2.3.1 Interview

Structured interviews were applied in the present research to English teachers and coordinators
from senior students Tercero de Bachillerato Genera Unificado (BGU). The questionnaire was
created to have information about students' pronunciation during English classes and the online
technological tools.

The vice-principal interview was structured and divided into five questions to obtain information
about senior students' English curriculum; further, the speaking difficulties in the student's goals
required by the Education Ministry, especially pronunciation issues.

2.3.2 Survey

The survey is “the collection of information from a sample of individuals through their responses
to questions” Check & Schutt in (Ponto, 2015,p. 5). A structured survey was applied to 68 students
from senior-level (BGU). Students answered the survey about their English pronunciation
problems, the causes, and the possible technological tools they would like to use in English classes.

2.5 PARTICIPANTS
2.5.1 Population and context

The Population of the present research was senior students of Bachillerato General Unificado from
Victor Manuel High school. Besides, English teachers’ participation, English teacher-coordinator,
and the vice-principal. The observation units correspond to 35 from parallel A and 33 from parallel
B students in the senior level. The total of students able to participate in the research was 68. The
institution’s data is presented in the following table:

Table 3

Population information

Sector High school Senior “A Teachers Vice-principal Total
and B” Coordinator Number
Los Ceibos Victor Manuel 68 2 1 71
Guzman

Note: researcher elaboration.

2.5.2 Sample

The sample was not applied in this research because the Population was less than 100 participants.

2.6 PROCEDURE AND DATA ANALYSIS

The procedure to develop the research methodology, data collection, and analysis started with the
research of the theoretical foundation to create the instruments. These target instruments created
by the researcher were a survey to be applied to senior students, an interview for teachers, and an
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interview for the vice-principal, all of them focused on the English curriculum, mainly on oral
production, especially on the English curriculum the pronunciation and online tools. These
instruments were checked and validated by a teacher from English Major (Appendix 1).

A letter of permission was addressed to District 10D01 (Appendix 2) to fulfill all the legal
requirements to collect the data. Then, with the District’s permission (Appendix 3), “Victor
Manuel Guzman” Authorities wrote the acceptance to proceed in a telematic way with the research.
(Appendix 4) The target population was then informed about the investigation and signed an
informed consent letter to participate in the research voluntarily (Appendix 5). The information
obtained was confidential and just for academic purposes.

Data collection started with the vice-principal interview (Appendix 6). The approximate time was
15 minutes. Then, the first contact with the senior English teachers was in a telematic way,
informed by authorities about the permissions to develop the research. After that, the teacher agreed
to proceed with the interview; the approximate time was 20 minutes. Then the English coordinator
teacher was interviewed in around 20 minutes (Appendix 7). Students survey was carried out
during their English classes (40 minutes). Each parallel answered the interview on different days
with the guidance of the student-researcher and their English teacher; (Appendix 8). The results
and analysis are in the following chapter.
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CHAPTER I11: DATA ANALYSIS AND DISCUSSION

This chapter shows the data analyzed after applying the research instruments as surveys and
interviews used for this investigation. The first interview applied was to the authority of the target
institution, the vice-principal, who provided vital information about the English curriculum.
Another interview was applied to the English teacher of the senior students, parallels A and B. An
interview with the English coordinator teacher has also been applied to triangle the information.
The information obtained was about students' difficulties to achieve the English curriculum goals
for senior students focused on communicative skills as speaking, primarily centered on
pronunciation and the use of online tools in class. Finally, the students' survey provided information
on students' issues in their English speaking skills, especially in pronunciation, and their
preferences in using online tools to learn English. This information was necessary for the
development of the guide as part of the proposal due to this research work. The discussion and the
interpretation of the results described the main findings of the research.

3.1 RESULTS FROM VICE-PRINCIPAL INTERVIEW

The interview questions allowed the vice-principal to provide information based on the institution's
reality, mainly of senior students and teachers from BGU parallels A and B. The objective of this
interview was to know the institution's reality in the English area from his point of view based on
his experience. The interview was developed in Spanish because the Vice-principal does not speak
English. However, the questions and answers have been translated into English (Appendix 6). The
questionnaire contained five questions

Questionnaire

Question 1: According to the Ministry of Education (2017), a Level B1 must be reached
following the Common European Framework at the end of the senior year.

Do you consider that the curricular objectives are met, as regards the oral production of the
English language established by the Ministry of Education, that students must have a B1 level
according to the CEFR, which implies that they can communicate with a certain confidence,
reasonably fluent relating to a straightforward narrative?

The response to this question, which was related to the academic curriculum for students in the
English area, the authority answered based on the reality of the high school, focused mainly on
senior students.

According to the Vice-principal of the institution, getting a B1 level in the English language. It is
a challenging goal to achieve. The authority mentioned some factors as the teachers" training and
resources; another difficulty was the curriculum, which was challenging to complete. Those were
some of the most relevant reasons why the achievement of this objective may not be possible.
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Question 2: From your perception, what are the most significant difficulties in implementing
and developing the English curriculum?

The second question was about the most significant difficulties in implementing and developing
the curriculum in the English area. The authority responded based on the experience and reality
because of the institution's pandemic during the academic year 2020 — 2021.

In response to the difficulties, the vice-principal stated them as the lack of daily practice because
of the emergency. The necessity to apply a regular foreign language practice in classes, vice-
principal said, is missing in the curriculum. The authority suggested that language teaching should
be practical rather than structured. Also, the content and procedures, vice-principal mentioned, may
still be more structured than practical, and practicing the language will help improve fluency.

The implementation and development of the English curriculum are not completed for reasons such
as the structured teaching-learning process and the lack of adequate practice of the target language.

Question 3: Taking into account the four skills: speaking, writing, reading, and listening,
What skill do you consider to be the most difficult to develop in the students of the Institution
you represent?

The third question mentioned the four skills speaking, listening, reading, and writing; it was
focused on the most difficult to develop in students. The authority responded by adding information
that some skills could be more straightforward than others to develop in students and may be the
most difficult to achieve.

The response showed that the productive skills were the most difficult to develop in students,
especially the pronunciation. The other skills became more achievable because students had the
opportunity to read in books, internet, in class, and they get familiarized with listening because of
music and the internet. But, the productive skills, as writing and speaking, may be more challenging
for them to develop because of the different grammar and pronunciation. Also, writing gets
complicated to achieve for students.

Question 4: Do you know if research processes related to the area of oral production, such as
the pronunciation of the English language, have previously been implemented into this
Institution?

Question four asked about the researches already carried out in the institution related to the oral
production area, such as pronunciation. The response indicated that there had been applied other
researches on the methodology and techniques used in teaching English, but not in the area of oral
production.

Question 5: Do you consider it necessary to use online technological tools that facilitate
students’ performance in pronunciation of the foreign language? Why?
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This question was about the online technological tools that facilitate the performance of students’
pronunciation. The answer presented the importance of using these resources, like games, to
practice the computer, cellphone, or tablet. Because we are in a technological era, the authority
mentioned that technology facilitated the process somehow.

3.2 VICE-PRINCIPAL INTERVIEW SUMMARY

This interview indicated that students' achievement of a B1 level when they finish high school was
challenging in the institution because of many reasons such as lack of teachers training, structured
learning and teaching processes, lack of resources, among others. Students needed more practice
to reach the goals required by the Ministry of Education. The most difficult skills to accomplish by
students were the productive skills: speaking, especially pronunciation and writing. In addition,
some researches had been previously developed within the institution, but none of them were about
oral production. On the other hand, technology is an essential part of the teaching and learning
process. Moreover, using online technological tools to improve production skills as speaking is
vital because technology facilitates the learning process.

3.3 ENGLISH TEACHER INTERVIEW

The English teachers interviewed were teachers from the Senior year (BGU), parallels A and B,
and the English area coordinator. The objective of this interview was to know, based on their
teaching experience in situ, the reasons why Senior students have pronunciation problems in
English and the online technological tools teachers used to develop English pronunciation.

Questionnaire

1.- According to the Ministry of Education (2017), at the end of the Senior year, students
must have a B1 CEFR. Do you consider this objective is achievable or not? Why?

This question was about the English goals required by the Ministry of Education of Ecuador for
the senior students. The teachers answered based on their experience and students' reality during
the academic period 2020-2021. The responses analyzed the new difficulties presented because of
the pandemic.

The teachers mentioned some reasons why the goal of students getting a B1 is challenging to
achieve. First, the students’ low attendance to classes, because of the problems of internet
connection. Second, nowadays, they were working through projects, not focusing on specific skills.
Third, teachers mentioned that the students' differences in the development of abilities, their self-
motivation, and other personal circumstances that help or hinder their learning are other reasons
why some of them may be able to reach the goal and others will not. Fourth, the lack of teachers’
training and the techniques and strategies used to provide input to students can be another reason.
Fifth, the student's commitment and awareness to know the importance of learning English are not
desired. Finally, the lack of interaction because of the impediment to physically attending classes
is another essential factor to mention.

25



2.- Which skill (listening, speaking, reading, or writing) do you consider is the most difficult
to teach?

This question was related to teachers' difficulties when teaching English listening, speaking,
reading, and writing.

The teachers said that listening and speaking are the most difficult skills to develop for students.
The first reason was that English listening and speaking skills were not taught independently but
integrated into a students’ learning. The second reason was that students had difficulty
understanding what they listened to in English, so they got bored or frustrated. The third reason
was that students do not use English enough, not even in class and even less outside, so the input
is impoverished. The teachers’ answers showed that if students do not attend classes regularly, they
have little hope to produce English orally as expected.

The main finding of this question was that there was not just one skill that was the most difficult
to teach, but there were two: Listening and Speaking. Speaking and listening to English outside of
the classroom were hindered due to the complexities of a pandemic. It is a complex situation
because the teaching process did not provide enough English input for students to grasp.

3.- What are the possible reasons why pronunciation in English may be difficult for students?

The third question was focused on the possible reasons for English pronunciation difficulties for
students.

The teachers answered that the language does not have a one-to-one correspondence in writing and
speaking, as students are used in their mother tongue. There are more vowel and consonant sounds
in English, which the native language does not have. The second reason teachers mentioned was
that English was not used all the time in the English classes. The teachers did not always speak
English to avoid frustration. Teachers suggested that speaking English would be a great benefit
because it could help students be familiar with the language. Teachers try to do their best to teach
English, but there is not enough time or resources to model the oral production and pronunciation
as desired.

4.- Do you use any technological tools to improve your students’ pronunciation?
Yes No

This question was about using online technological tools to improve students’ pronunciation, and
the teachers answered that they did not use a specific resource to teach pronunciation. It means that
this research could be beneficial for English teachers.

5. Which technological tools do you use to improve their pronunciation?

This question was focused on the tools teachers used to improve students' pronunciation. The
response to this question showed that the teachers did not use a specific tool to develop
pronunciation. It is included in the speaking lesson as dialogues, role-plays, oral presentations,
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voice recordings, or videos. However, the teachers mentioned that the online tool they explained
to students was a dictionary on the internet. Teachers said that students could use it to listen to the
pronunciation and with it improve their English. Online dictionaries are the only tool used that
could help pronunciation.

6.- Would you be willing to use a guide that provides innovative online tools to improve
English pronunciation in students?

Question number six was about using a guide that provides innovative online tools to improve
English pronunciation.

The teachers answered that they would like to have and use a guide with online tools. Teachers
mentioned that they need to learn more about online tools to make classes more exciting and
motivating. Furthermore, teachers suggested that the guide should be accessible for all the students.

3.4 ENGLISH TEACHER INTERVIEW SUMMARY

The results of the English teachers’ interview and English teacher coordinator interview indicated
that the curriculum goals were more challenging to achieve during this academic period because
of the pandemic situation, which made the learning process more difficult due to projects and
classes being virtual, which made some students unable to attend all the classes. In the question
about the skills, the main finding was that the teacher's challenge was to teach listening and
speaking. The reasons why students have problems with pronunciation were: The first one was the
differences between pronouns in English and Spanish. The second was that the input of English in
students' lives during class hours was not enough.

On the other hand, the teachers mentioned that they did not use specific online tools to teach
pronunciation. They just explained to students how to use an online dictionary and through
activities in class to practice speaking. The teachers agreed on the necessity of having a guide to
use online technological tools and enhancing teachers' ability to have more productive outcomes.

3.5 RESULTS OF STUDENTS’ SURVEY

The student's survey was applied during their English classes through the platform Microsoft Forms
to 68 students from BGU parallels A and B. Students' results showed the importance of English in
their future life. The objective of this survey was to delimit the reasons why Senior students have
pronunciation problems in English classes and to determine the adequate online technological tools
to develop English pronunciation. The results were as shown below with the figures and the
corresponding analysis.
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3.5.1 Interpretation of English importance for senior students and their future life

Figure 1

Do you consider English is essential for you and your future life?

Importance of English in students' future life

H No

mYes

Note: researcher elaboration. Source: students’ survey 2021

The figure shows the answers to the first survey question applied to senior students about the
importance of English in students’ future lives. The majority of the students answered that English
is essential for them and their future lives. Only a tiny minority responded no, which means that
English is not as crucial for their classmates.

3.5.2 Interpretation of Challenging English skills for senior students
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Figure 2

What is the most challenging skill for you to achieve in English classes?

The most challenging skill for senior students

Ho Listening
B o Reading
Mo Speaking

o Writing

Note: researcher elaboration. Source: students’ survey 2021

The English language has four skills such as listening, speaking, reading, and writing. This question
was about the most challenging skills to achieve in English language classes. Students had to
choose according to their reality. The figure showed that listening and speaking were the most
challenging skills for Senior students to achieve, representing 70%, followed by reading and
writing skills representing 30%.

3.5.3 Interpretation of Speaking parts difficult for senior students
Figure 3

What part of speaking is more difficult for you?

Speaking parts more difficult for senior students

Bo Accuracy
Ho Fluency
B o Pronunciation

o Understanding
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Note: researcher elaboration. Source: students’ survey 2021

This question was about the more difficult speaking parts for students, and the options were
accuracy, fluency, pronunciation, and understanding. The figure showed that pronunciation was
the most difficult for almost half of the population. A small minority considered that accuracy is
challenging for them.

3.5.4 Interpretation of Frequency of mispronouncing awareness of words in English

Figure 4

How often are you aware of mispronouncing words in English?

Awareness of mispronouncing words in English

Ho Always
o Often
o Sometimes

o Rarely

0,
Bo Never

Note: researcher elaboration. Source: students’ survey 2021

Students mispronounce words in English when they are learning. This question focused on the
frequency of students’ awareness of mispronouncing words in English. The options were always,
often, sometimes, rarely, and never. Nearly half of students said sometimes are aware of
mispronouncing words. However, a minority of the students are not mindful of mispronouncing
words in English.
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3.5.5 Interpretation of Usage of online tools to improve English pronunciation in class

Figure 5
Do you like to use any online technological tools during English classes to improve your

pronunciation?

Usage of online technological tools during English classes to improve
students' pronunciation

H No

M Yes

Note: researcher elaboration. Source: students’ survey 2021

There are various online tools on the internet, and this question focused on using online
technological tools to improve English pronunciation during English classes. More than half of the
participants answered that they like to use online tools to improve their pronunciation.
Nevertheless, a significant percentage of the population responded that they do not use online tools
to improve their pronunciation during English classes, which could mean they used after classes or
do not use them.

3.5.6 Interpretation of Online technological tools to improve pronunciation
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Figure 6

Which of these online tools to improve English pronunciation would you like to use in your classes?

Online tools to improve English pronunciation inclasses

B Cambridge dictionary

M English accent coach

15% English central
Glenworld

B Mangolanguages

H Youtube

W Onestopenglish

B Duolingo

M Posetest

W American English pronunciation

Note: researcher elaboration. Source: students’ survey 2021

The previous graph shows the results of the last question of the survey. The question referred to
the online tools to improve English pronunciation that students would like to use in their English
class.

Participants chose some online tools which had different levels of acceptance. The highest
percentage of acceptance was Youtube. Some online tools with similar percentages were
Cambridge Dictionary, American English pronunciation, and English accent, coach. Finally, the
less preferred options were English central and Onestopenglish.

3.6 STUDENTS SURVEY SUMMARY

The results from the survey showed the reality students had in their classes. The majority of the
participants (97%) thought that English was essential for their future lives. In addition, English
learning has four skills which are listening, speaking, reading, and writing. The ones that students
selected as the most challenging to achieve in English classes where listening and speaking.
Besides, the part of speaking which was burdensome for students was pronunciation with almost
half of the population. When students mispronounce words in English, their awareness frequency
was 83% between sometimes, often, and always. That was a high percentage of awareness.

Further, senior students would like to use online technological tools during English classes to
improve their pronunciation, that had high positive responses; more than half of the participants'
answers showed that they would like to use some online tools like Youtube, Cambridge dictionary,
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American English pronunciation, English accent couch, English central, and Duolingo. Those were
the online tools with the most considerable acceptance. In conclusion, the online tools to improve
English pronunciation in students will be helpful for the population researched and future English
teachers and students to improve their English pronunciation, thus, their oral skills.

3.7 DISCUSSION

Based on the interviews and the surveys’ answers, it is possible to state that the reality of senior
students from BGU of Victor Manuel Guzman High School had become more difficult during the
pandemic time. It is the same reality as for many students around the world. Most schools had to
use online tools to allow the learning process, as research made in Jordan by Younesi & Mousa
(2021) stated that “to sustain learning during the pandemic, the Ministry of Education has turned
to distance learning tools” (p.16). This same situation was happening in Ecuador. The high school
“Victor Manuel Guzman” was not the exception. It had to work in a telematic way, with the
students who had an internet connection and could join online classes. For those who could not
access online classes, the study guides provided by the Ministry of Education had to be used at
home.

The interview's findings of the most challenging skills to teach and achieve during English classes
were listening and speaking. Students answered that listening and speaking are the most difficult
skills to learn. In a similar situation, the research made by Pérez (2021) stated that “students
consider that the most difficult skill is speaking. For this reason, teachers must apply strategies in
order to help students develop this difficult skill in an easy, fun, and attractive way” (p.51). This
research was made in a public high school as the target high school of this study. The research
highlights the importance of developing the speaking skill of students in different ways.

After analyzing the instruments, it can be said that students and teachers would like to use online
tools to develop and improve their English oral skills. Online tools to improve English
pronunciation had been studied a lot. Research developed by Petterson J. (2018) mentioned that
“language learners and teachers are coming to rely on online resources and mobile apps to help
them develop their English language knowledge and skills” (p. 24). These kinds of resources online
provide a variety of input that helps the English learning process. Teachers and students recognize
the necessity and benefits of using online tools as part of the English classes.

The discussion revolves around looking back at this past year and realizing the necessity for
valuable online tools to improve English language learning. After examining the evidence, the data
points to the school system not being well prepared to meet the challenges of online learning.
Therefore, it is crucial to set up a guide that provides online learning tools that best address a
student's language needs. The discussion leads to the question, what is the best online model to
follow? Students found six different online tools to be most helpful for them: Cambridge
Dictionary, Youtube, American English pronunciation, English accent couch, English central, and
Duolingo.
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CHAPTER IV: PROPOSAL

4.1 INTRODUCTION

This present proposal was developed to help to improve the English pronunciation of senior
students and contribute to the teaching process of English teachers from “Victor Manuel Guzman”
High school. This proposal has as a primary objective to improve Students’ English pronunciation
through online technological tools. A variety of online tools will be provided so that students and
teachers could use them during their English classes to have a more innovative and motivating way
to enhance oral skills.

The online technological tools contribute to the English learning and teaching process, making it
more interactive and innovative. Teachers and students could use them as a guide or additional
source in the English learning process.

Significantly, the pronunciation and the speaking of English language learners could improve a lot.
They will be able to have better and more understandable communication. The online tools selected
focused on improving pronunciation, but teachers and students could use them in the process to
assess it, too.

The online tools used to develop this guide are the ones that Senior students selected during the
data collection of this research.

4.2 Topic of the proposal:

English Pronunciation Practice Guide

4.3 Presentation of the guide

In this guide, each unit will present different online technological tools and activities to develop
and improve pronunciation

Objectives

General
e« To create a guide to using adequate online technological tools to improve English
pronunciation in senior students at Victor Manuel Guzman High School during the academic
period 2020-2021.

Specific

o To identify the useful online technological tools to improve pronunciation in senior
students.
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o To create activities with the online technological tools to improve pronunciation in
senior students.

o Todevelop an evaluation that determines the utility of the online technological tools
to improve pronunciation in senior students.

4.4 GUIDE

The guide was developed in an online source called Book creator. Which helps to have an
interactive booklet. The link to the guide is the following: https://n9.cl/onlineguide

It is also available in format epub, which can be used in different devices like computers,
smartphones, tablets, etc. As an interactive way to be able to watch embedded videos, listen to
audio, and more. The link is: https://n9.cl/englishpronunciation

This format can also be downloaded to be used without the need for an internet connection. A cd
with a sample file is attached to facilitate teachers and students, ready to be used.

However, a Pdf, printable version will be available to facilitate people who do not have an internet
connection or access to the different technological devices.
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Introduction

This present proposal was developed to help to improve the English pronunciation of senior students and contribute to the
teaching process of English teachers from “Victor Manuel Guzman” High school. This proposal has as the main objective to
improve Students’ English pronunciation through the use of online technological tools. A variety of oniine tools will be
provided so that students and teachers could use them during their English classes to have a more innovative and motivating
way to enhance oral skills.

The online technological tools contribute in many ways to the English learning and teaching process making it more
interactive and innovative. Teachers and students could use them as & guide or extra source in the English teaching-learning
process.

Significantly, the pronunciation and the speaking of English language learners could improve & lot. They will be able to have
better and more understandable communication. The online tools selected focused on the improvement of pronunciation,
but teachers and students couid use them in the process to assess it, too.

The online toois used to the develop of this guide are the ones that were selected by Senior students during the data
collection of this research.

Guide Objective
To improve Students’ English pronunciation through the use of online technological tools.

Presentation of the guide

English pronunciation practice guide contains five units with online tools. Which
were the most chosen by the target of the research. The units have different topics
with activities to engage students with the topic. Each unit has three activities. The
activities were divided into pre, during, and after listening and speaking. To
differentiate each activity there is information about the online tools or parts of
pronunciation. Some activities showed the American and British pronunciation.

At the end of the guide, there is information about other online tools to improve
English pronunciation, answer sheets, and rubrics. All the activities and online tools
were focused on English pronunciation improvement in senior students.

UNIT 1 Pronunciation of letters

Places and people

Cambridge

Dictionary
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UNIT 1
Places and people

Cambridge

Dictionary

Time: 1 hour per activity approx

Resources: computer, tablet, or smartphone; internet
access, the English pronunciation practice guide, pen or
pencil, paper or notebook or take notes app.

Students Level: Senior

CEFR descriptors (2020) B1

Understanding audio (or signed) media and recordings

Can understand the information content of the majority of
recorded or broadcast material on topics of personal interest
delivered in clear standard language.

Overall oral production

Can reasonably fluently sustain a straightforward description of
one of a variety of subjects within their field of interest
presenting it as a linear sequence of points.

Taken [roen:
Picture 1 hups//tamaris-charter comy 5
Picture 2 hitp</fwww sharingourexperiences com/



Online technological tool

Cambridge

§ Dictionary

Cambridge Dictionary is a website where people can find the meaning of the
words, translation, and pronunciation in British and American. Just write the word
you want to know. Then, try to practice the pronunciation by listening and
imitating. o

https://dictionary.cambridge.org/es/diccionario/ingles/thought thought
verb

UK«) /g2t us<d Jea

Pre-listening and speaking

Teachers Students

Explain how to use the Cambridge Dictionary. Pay attention to the teachers’ explanation about the Cambridge

Provide the Activities students hawve to search in the Cambridge Dictionary.
Search some words and try to repeat the pronunciation of the

Dictionary-
Explain the activities students have to do. Students have to find words.
the meaning and translation of the words and practice the Complete the activities.

pronunciation.

How to use the Cambridge Dictionary

1.- Enter the following link, or go to google and type Cambridge Dictionary.
https://dictionary.cambridge.org/es/diccionario/ingles/thought
2.- Select the language and type the word you want to know.

3.- Click the sound of the word. Cambridge
4. Try to imitate the sound. D'ct'on
ICTI ary

5.- Erase the word and type a new one and keep doing it
with the words you want to know and practice.

https://app.animaker.com/video/FEFOSUI|UVPTSYGS3




What do you need to know about pronunciation?

Pronunciation in English was taken into account with the Reform

Movement. This method created an opportunity for learners to
communicate in the target language orally too. Besides the pronunciation
(phonetics) became a fundamental part of classes. The International
Phonetics Association was founded, it created a new International
Phonetics Alphabet, which made the way to aim the proper pronunciation

of sounds. (Afshari & Ketabi, 2017).

International Phonetics Alphabet
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Phonemic Chart | Prorunciation | CrglishClut
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Unit 1- Activity 1- Pre-listening and speaking
Activities

Name: Date:

Vocabulary 1 Enterin Cambridge Dictionary and search for the translation and pronunciation of the words. Practice the

pronunciation.

() ﬁ O— O
Threw Three
translation

translation

Pronunciation

Pronunciation

Q

seashells

Q .

translation translation

Pronundation Pronunciation

Taken from:

Image 1,3 hetps:/Mearnenglishkids britishcouncl org
A stock.com/
explore/frée-animation
ldchanney/
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Throws Free

translation translation

Pronunciation Pronunciation

Seashore @ Think
translation translation

Pronunciation Pronunciation

mage 6 hitps://www.amazoa.com/
Image 7 hitpsiunsplash.com/



Unit 1- Activity 1- Pre-listening and speaking

Name:

Activities

Date:

Vocabulary 2 pronunciation.

Enter in Cambridge Dictionary and search for the translation and pronunciation of the words. Practice the

- AN
0
4 o i WiH!
- T
. o. v

Thank Thought @ Fresh Fish
translation translation Wanclaton translation
Pronunciation Pronunciation

r

@kll:ried

translation

Pronunciation

Pronunciation

@ Round

translation

Pronunciation

Pronunciation

Around

translation

Pronunciation

Ground
translation

Pronunciation

1 0 Taken from:
Hatps/ . pirterest <

During-listening and speaking

Teachers

What to do ...

Students

Make students listen to the tongue
twisters and repeat them.

Tell the student to repeat the tongue
twister and try to figure out the words
they have problems with.

Make students practice those words and
repeat the tongue twisters.

Pay attention to the teacher's
instructions.

Use the vocabulary learned before to
help to practice the tongue twister
funny.

Enjoy practicing your tongue twister
faster.

Record yourself saying the tongue

twister.

11




Tongue twisters

Image 7 Fres throws

Image 2 Seasnelis inthe seashore

He threw three free throws. @ Sally sells seashells by the seashore.

® Four Fresh Fried Fish.

2

Image 1 Ground Image 2 Thanking you
Round around the ground. @ I thought of thinking of thanking you.

Image 3 Black and orown background Image 4 Norman Rockwell "Butter Girl"

Black and brown, background. @ Betty Botter has some butter,
but a bit of better butter.

MAINPRLLIES Het Taken fron
P> Tongue twisters: hitps//www.youtube cominatd-yZQHGCIGRQ 1 3



After-listening and speaking

What to do ...

Explain to students how to make their own tongue

twister, Pay attention to the teacher's

Provide the questions they will answer to make their instructions.

tongue twister. Use the vocabulary learned before to
It could be a group activity or on their own. help to make the tongue twister funny.
Group activity Use your imagination.

Make groups of 5 students, each student has to

answer a question complementing the answer of R ]

their classmates. At the end of the activity make  [@5(el- )
them repeat their tongue twister faster. REFord yourself saying the tongue
One student twister.

Give the student the activity with the questions. At Send the audio you record to your
the end of the activity, the student has to repeat his teacher.

o her tongue twister faster.

Make students record themselves saying their

tongue twisters.

Rubrics page 132

14

Unit 1- Activity 1- After-listening and speaking ..
Activities

Names:
Date:

Create your own tongue twister. (Group)

Try to use words that sound similar to make your tongue twister.

1. Write your first name. (Student 1)

2. What did she or he do? (Student 2)

3. Where? (Student 3)

4. When? (Student 4)

5. Why?/ Because (Student 5)

Example:

Mari writes ride on the road, it is a perfect day because she loves writing.
Mari makes mucky mud pie in the museum during May for mother's day.

Write your tongue twister.

Repeat it faster. Enjoy it. ;)
Record voice. Enter the link and evaluate your progress.

Send it to your teacher https://forms.office.com/r/wGwfmF1EpN




Unit 1- Activity 1- After-listening and speaking ..
Activities

Mame: Date:

w Create your own tongue twister. (Individually)

16

Try to use words that sound similar.

1. Write your first name.

2. What did she or he do?

3. Where?

4. When?

5. Why?/ Because

Example:

Mari writes ride on the road, it is a perfect day because she loves writing.

Write your tongue twister.

Repeat it faster. Enjoy it ;)

Record your voice.
Send it to your teacher. Enter the link and evaluate your progress.

https://forms.office.com/r/iwGwfmF1EpN

Other Activities

Play Broken Telephone

Groups

Make groups of 5 students give one of the students a tongue twister, the student has to
repeat the tongue twister as 2 secret to the next student. They have to keep doing it
until the last student. When they finished the last student must say it aloud to
everybody.

Try to see how many words are similar to the original tongue twister.

Enjoy it.

Online

Make groups of five students give to one of the students a tongue twister. The students
have to send audio to another student. The student has to listen and try to repeat what
the student heard to another student. In the end, the last student says what he or she
listened to in the audio.

Enjoy it.

Contest

Give five students one tongue twister.

Tell them, they have 5 minutes to practice it.

Then make them say it aloud.

The winner will be the one who says the tongue twister well and fastest.

Further tongue twisters

50 tongue twisters
hittps:/ v enevid.com/english-resource/50-tongue-twisters-improve-pronunciation’

Taken lnam:
it . piri By est. e




Pronunciation of letters

Spanish speakers have problems with the pronunciation of some letters. Melanie
Frederick (2005) mentioned that "There are 15 phonemes that occur in both languages, 5
that occur in Spanish only, and 9 that occur in English only. Here are a few examples”.

- There are other allophonic variations of the “b,” “d,” and “g" sounds that exist in Spanish
that we do not produce in English. Also the trilled “rr” is a phoneme in Spanish and will
carry a different meaning than a word produced with an “r.” For example, perro means
“dog"” and pero is the conjunction “but.”

1 8 Taken from:

Irnage hupa//paabay comiesiphotos/ists hablar-rricr e 3%b3lone-puede-sut s 3%b 1 o-2IB4RE/

Pre-listening and speaking

Teachers Students

Provide the activities to the students. Pay atrention to the teacher.

Explain what students have to do, students will have some | There are some pictures and words about professions and

pictures and words about professions and countries. They | countries. Match the words and pictures. Search the

have to match them. Search the meaning and pronunciation | meaning and pronunciation of the words with Cambridge
| of the words with Cambridge Dictionary. | Dictionary.

During-listening and speaking

What to do ...
Explain to the students what to do Read the table and think on
with the information table. sentences with the information in
There a table with information the table.
about names, countries, and There a table with information
professions. about names, countries, and
Make students write sentences to professions.
help them to explain the table to a Write sentences to explain the
partner or to the class. information in the table to a partner

or to the class.

Taken fram:
Irnage Mgpadfpocs bay.comdes photaslala-hablar-ricrc %A lono-puede-ea a5 3Hh 1 o-2384BE
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Unit 1- Activity 2- Pre-listening and speaking
Activities

Name: Date:

Vocabulary 1 Match the words with the pictures using the letters. Search for the translation and
pronunciation of the words, and practice them.

1.-Builder (___) 2.- Dentist (___) 3.- Engineer (___) 4.-Fireman(___) 5.- Farmer (__)

translation translation translation translation translation
pronunciation pronunciation pronunciation pronunciation pronunciation
20 ‘I;’:;;:U'L;p xaby comvesiphoroslats hablar micriee 3en3ons puede oo T 0 238458/

Unit 1- Activity 2- Pre-listening and speaking
Activities

Name: Date:

Vocabulary 2 Match the words with the pictures using the letters. Search for the meaning and
pronunciation of the words and practice them.

A B C D E
g - /
M \/
Il
5 |
1.- Australia 2-China{__) 3.-Ecuador{___ ) 4.-France{_ ) 5.- Nigeria ()
-
translation translation translation translation
translation
_ pronunciation pronunciation pronunciation pronunciation
pronunciation
Takan Irom:

Iriage Mtpefpocs bay.comdesphotoslata-hablar-mic i %balona-puede-ea a8 03%E01 o-2384RRS
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IUnit 1- Activity 2- During-listening and speaking

22

Activities

Name: Date:

Look at the table and write sentences with the information you have there. Talk with a friend about
it.

Names Professions Country
Alan Fireman France
Lizeth Engineer
Ecuador
Carlos Farmer
Australia
Sara Dentist Nigeria
1
2
3
4
Tawen from:
Iriage hitpeifpocabay comfesphotaslal s hablarricrfc3Sbalono-puede-ea st 3801 - 23RARES

After-listening and speaking

What to do ...

Explain to students what to do at the
table.

Make them complete the table with
information about a friend, family o
famous people they like.

Pay attention to the teacher to know
what to do at the table.

Complete the table with information
about a friend, family o famous people
they like.

Then practice and class, or record a
video in flipgrid to practice your English
pronunciation.

Then practice and class, or record a
video in flipgrid to practice their English
pronunciation.

Rubrics page 132

Online tools to record the video
flipgrid
httpsZlipgrid com/fBEd6a31

Write (nickname): one

23



Unit 1- Activity 2- After-listening and speaking

24

Activities

Write in the table below information about, friends, family o famous people you like.

Names Professions Country

Write sentences with the information to help you to record the video.
1

2
3
4

Intonation

What is the intonation?
Based on Oxford definitions, the intonation is the rise and fall of the voice in speaking.
It can help to understand better what we are saying.

For example, in questions like:
Information questions

What's your name? The intonation rise.
Yes/ No questions

Are you in high school? The intonation fall.

Taken fram: 25
Iriage bl pinabany comifesipholostala-hablar-rmic i 33 fand-puede-sal A% %601 o-2 IB4RES




Pre-listening and speaking

Teachers

Students

Provide the activities to the students. | Pay attention to the teacher.

Explain what students have to do, students will have some | There are some questions and answers about directions.
questions and answers, Make students have to match them. | Match the words and pictures. Search the meaning and
Search the meaning and pronunciation of the words | pronunciation of the words with Cambridge Dictionary.

| students do not know with Cambridge Dictionary.

_ During-listening and speaking
4 g

What to do ...

Teachers Students

Explain to the students what to do
with the information table.
There two audios about people

Listen to the audios about people
giving some information to meet.
Fill the blanks. Talk to a friend about

talking and giving some direction to it.

others.

Make students complete the

dialogue. Then, make students talk

to a partner or to the class.

26 ]I—;“:._I,ule::-“:'..'p wa By ¢ e Aphiolasilala-hablar-rrid ribe I3 land-pu ed e-eal 2% 3HE1 o-2 IB4BR]
Unit 1- Activity 3- Pre-listening and speaking
Activities
& o
Name: Date:
> Match the questions with answers. Search for the translation and pronunciation of the
Questions : 2 P
s words that you do not know, and practice them. Take notes in your notebook, if it is
- - necessary.
Answers

Questions

1. Where is the bathroom?

2. Is it near to the high school?

3. Excuse me, where can | find a hospital?
4. Where can | take the bus?

5.1'm looking for a bank. Is it near the park?

Taken from:
Irnage hupa//paabay comiesiphotos/lsts hablar-ricr¥c 3%b3lono-puede st s 3%b 1 o- 23848/

__A.No, there is one in the center of the city.
__B.There a bus stop in the corner.

___C. Two blocks that way.

___D. Near to the high school there are a lot of
bars and shops. Maybe you can find it there.
__F.There's a bathroom in the middle of the
park

27




Unit 1- Activity 3- During-listening and speaking

Activities

¢

Name:

Date:

Listen to the audio and fill the blacks. Try to pay attention to the audio, then practice the

dialogue with a friemk

Registro de |3 Propledad |
del Canmtén tharra "

BanEcuador o

¥ Gargiy Mojsng Cnt ibarra centro

9 Hustre Municipio de
San Miguel de tbarra

. Museo El Cuartel ibatra

Q

SR - Servicio de) ,
w$lm“n.‘° n.?.‘ Aap data €2021 @ Google

o BOMBDA oencasokma v

‘Los Olvos”
aNetwom\ 9
Escuela 17 de Julio
'
? Universidad ¢ SR
Tecnica del
vctambaya Parque, Norte ‘UTN

Qe

\

s donmontnc
Conyersation A :::\?hrds:rt;olna; in the Cumbaya Are you the
Davito: Hi Mariza, | am in the of the city. UTN? g 3
5 ?
Vl:he'r < ﬁ' inthebank: Mariza: Yes, | am at the . You can leave at the
Daa:;::: o!:,elaa.rnTa markene?al: = ikea 535 station or leave at the bus station ;
castle . P Sami: ok, I'll call you when | am Dianita's
$3; : house.
Mariza: you just have to to the = o
cihas coZ:erJ THera e tha bade Mariza: great, because | where it is.
Davito: Tl wait for voul Stk Sami: Itis the university. But wait for me, I'll
. Y . show you.
28 ’I"m from: =P
After-listening and speaking
What to do ...

b 2t

Explain to students what to do.

Make students draw their own
neighborhood, they make a dialogue
with a friend or with someone about it.
Then practice and class, or record a
video in flipgrid to practice their English
pronunciation.

Rubrics page 132

Pay attention to the teacher to know
what to do.

Draw your neighborhood then write
how to go there to friends, family o
famous people. Write a dialogue.

Then practice and class, or record a
video in flipgrid to practice your English
pronunciation.

29



Unit 1- Activity 3- After-listening and speaking

- Activities

>y

Draw your own neighborhood. Write a
dialogue about giving information to
others. Giving directions. Practice the
dialogue and the pronunciation of the
words. Record yourself giving
information about your neighborhood.
Send it to your teacher. (You can do it
alone or with a friend)

Write sentences with the information to help you to record the video.
1

2
3
4

30

UN T 2 // . _
Take care of Other.s

Time: 1 hour per activity approx

Resources: computer, laptop, smartphone, or
microphone, earphones, something to take notes.

Students level: senior

CEFR (2020) B1

Overall oral comprehension

Can understand the main points made in clear standard language
or a familiar variety on familiar matters regularly encountered at
work, school, leisure, etc., including short narratives.

Sustained monologue: describing experience

Can dearly express feelings about something experienced and
give reasons to explain those feelings. Can give straightforward
descriptions on a variety of familiar subjects within their field of
interest. Can reasonably fiuently relate a straightforward
narrative or desaiption as a sequence of points. Can give
detailed accounts of experiences, describing feelings and
reactions.




Online technological tool

£ YouTube ™

https://www.youtube.com/

YouTube

YouTube is an online platform that can provide a variety of
content of different subjects and languages. It could be used for
academic purposes and to improve English learning skills.
Students can listen to music in English, or watch different videos
about English learning.

Pre-listening and speaking

Students

Pay attention to the teachers’ explanation about the Lyrics

Teachers

Explain how to use YouTube.

Provide the Activities students have to figurate out on the online
tool youtube.

Explain the activities students have to do. Students have to match

training.

Try to figure out the meaning the words you hear and try to
repeat the pronunciation of the words.

Complete the activities.

| the words with the translation, pronunciation, and with the image.

Taken roerc
32 R L sl grimler s asd

How to use the YouTube

YouTube

1.- Enter the following link, or go to google and type YouTube.
https://www.youtube.com/

3 YouTube ™

2.- Write in the search section the name of the song you want to hear with lyrics.

3.- Listen and try to imitate the difficult words for you from the song.

4. Practice the song.

5.- Write the words you do not know in your notebook, and try to find the meaning of the words

(Cambridge Dictionary).
= 0 Yoslsbe U o
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Unit 2- Activity 1- Pre-listening and speaking
Activities

7q Name: Date:

Vocabulary 1 Match the words with the meaning and the picture.
And listen to the pronunciation of the words.

__oscuridad__
translation count
_ [Idark/____
Pronunciation

encontrar. d
= e ark
translation

__I/faind/
Pronunciation

__atascadalo___ lost
translation

i ERYe e

Pronunciation

_perdido___ stuck
translation

st/

Pronunciation

_contar______ find
translation

__lkaunt/___

Pronunciation

© 00660 6
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Unit 2- Activity 1- Pre-listening and speaking
Activities

Name: Date:

!

Vocabulary 2 Match the words with the meaning and the picture.
And listen to the pronunciation of the words.

___Euialguiar__

translation suppose
__fgaud/

Pronunciation

_medio___ sail
translation

_fmadalf

Pronunciation

middle

_luz, ligero__
translation
_ Mams
Pronunciation

guide

__navegar
translation

- .
Pronunciation |Ight

__suponer___

translation

__ Ise'pouz/__
Pronunciation

©006 06

Take froerc
bmage 1 hpssfawecalliredictionany com/
bmages, hips v, pinteresy gsf




IUnit 2- Activity 1- Pre-listening and speaking

Activities
Date:

Qq Name:

Vocabulary 2

___destefirse,
desvanecerse__
translation

_ fHed/

Match the words with the meaning and the picture.
And listen to the pronunciation of the words.

envy
Pronunciation
_Hamb_re_ starving
translation
_ {"hangar/
Pronunciation
. fades

__superficie__
translation
_ 'sarfas/
Pronunciation

hunger
_ fameélico
translation
___{smarvind___
Pronunciation surface
_envidia___
translation
_ lenwid__
Pronunciation

Take frier:
36 |':’IJZEI;‘I|II.|.|J=.."I'|‘\IWW.T.CI|“ID.Ijif.l.il.l"..l"_-‘.f.ul'b'
mages hups i, pinterest es’
Unit 2- Activity 1- Pre-listening and speaking
Activities
’Zq Name: Date:

Vocabulary 2

___precipitarse,
darse prisa__
translation
__Inaft
Pronunciation

_ fuerte, alto___
translation

_ fNlavd/_____
Pronunciation

__adivinanza__
translation
___I'paz-al/

Pronunciation

_devuelta_____
translation

_ [Iba=ki____
Pronunciation
__verguenza__
translation
__/feim/__
Pronunciation

Match the words with the meaning and the picture.
And listen to the pronunciation of the words.

shame
back
puzzles
loud
rush
Zdv‘:;:' :"!’:.lpzu‘ Pevencollinedictionary cormd 37

Images hupssiwwwpinterest e/



During-listening and speaking

What to do ...

Teachers Students

Make students listen to the songs and Pay attention to the teacher's
repeat them. instructions.

Enjoy practicing your songs.

Record yourself singing the songs you
like.

Tell the student to repeat the songs and
try to figure out the words they have
problems with.

Make students practice those words and
repeat the songs.

38

During-listening and speaking Ka raOke

Karacke is when people sing a song without the singer just with the music and
the lyrics. The international day of Karacke is on the 3rd Saturday in October.
Try to listen to the song many times.

Try to pronounce the words you do not know well.
Listen to the song and repeat it as similar as possible.

Count on me - Bruno Mars
Find out what we're made of

If you ever find yourself stuck in the middle of the sea When we are called to help our friends in need
I'll sail the world to find you You can count on me like one, two, three
If you ever find yourself lostin the dark and you can't see  1'll be there
I'll be the light to guide you And | know when | need it
Find out what we're made of | can count on you like four, three, two
When we are called to help our friends in need You'll be there
‘Cause that's what friends are suppose to do
You can count on me like one, twe, three Oh, yeah
I'll be there (Qoh, ooh, ooh, uh, uh)
And | know when | need it (Ooh, ooh, ooh, uh, uh)
I can count on you like four, three, two (Yeah, yeah)
You'll be there You'll always have my shoulder when you cry
‘Cause that's what friends are suppose to do 'l never let go, never say good bye
Oh, yeah You know you can count on me like one, two, three
I'll be there song
{Coh, ooh, ooh, uh, uh) And | know when | need it
{Qoh, ooh, ooh, uh, uh) | can count on you like four, three, two
(Yeah, yeah) And you'll be there
If you tossing and you turning and you just can't fall asleep "Cause that's what friends are suppose to do
I'll sing a song beside you Oh, yeah
And if you ever forget how much you really mean tome  (Ooh, ooh, ooh, uh, uh)
Everyday | will remind you (Ooh, ooh, ooh, uh, uh)
Oh You Can count on me
'Cause | can count on you
Taken lfarre KaraD k.E
rrage 1 hps: e colliredictionany comd Karaoke &pp:
rrage 2 ML e poucubed. oo hittps:play google com/storefappsidetails?
Lymics hilps:Dhamse lelras comrounc-mans/ 1 63331 9 id-comm srmube gingandroid 39
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Karaoke

She just wants to be, beautiful

She goes, unnoticed she knows, no limits
She craves, attention she praises, an image
She prays to be, sculpted by the sculpror
Oh, she don't see, the light that's shining
Deeper than the eyes can find it

Maybe we have made her blind

So she tries to cover up her pain

And cut her woes away

"Cause covergirls don't cry

After their face is made

But there's a hope that's waiting for you in the dark
You should know you're beautiful just the way you
are

And you don't have to change a thing

The world could change its heart

Mo scars to your beautiful

We're stars and we're beautiful

Oh-oh-oh-ch

Oh-oh-oh-ch

(CHORUS)

And you don't have to change a thing
The world could change its heart

No scars to your beautiful

We're stars and we're beautiful

Taken froerc
Iriagpes L prse Y ol .0 TS
Wicded Wit youlube comiwalch?v- apVgBDPBOg
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Scards to your beautiful- Alessia Cara

She has dreams to be an envy, so she's starving
You know, covergirls eat nothing

She says, beauty is pain and there's beauty in
everything

What's a little bit of hunger?

| could go a little while longer, she fades away
She don't see her perfect

She don't understand she's worth it

Or that beauty goes deeper than the surface
Oh-oh, oh-oh

Song

So to all the girls that's hurting

Let me be your mirror

Help you see a little bit clearer

The light that shines within

There’s a hope that's waiting for you in the dark

You should know you're beautiful just the way you are
Chorus

And you don't have to change a thing

The world could change its heart

MNa scars to your beautiful

We're stars and we're beautiful

Mo better you than the you that you are x2

No better life than the life we're living x2

Mo better time for your shine, you're a star x2

Ch, you're beautiful, oh, you're beautiful

There’s a hope that's waiting for you in the dark

You should know you're beautiful just the way you are
Chorus x2

Oh-oh-oh-oh

Karaake app
hitps:/iplay google com/storefappa/details?

=t smle singand raid

Karaoke

Come up to meet you, tell you I'm
sorry

You don't know how lovely you are
I had to find you, tell you I need you

Tell you | set you apart

Tell me your secrets and ask me your
questions

Oh, let's go back to the start

Running in circles, coming up tails

Heads on a science apart

MWobody said it was easy

It's such a shame for us to part
Nobody said it was easy

No one ever said it would be this hard

Taken fram:
Irruage 1 hiLLps s olinsdiclonary. comy

Lyrics - Mycbamag

The Scientist - Coldplay

Oh, take me back to the start

I was just guessing at numbers and
figures

Pulling the puzzles apart
Questions of science, science and
progress

Do not speak as loud as my heart

But tell me you love me, come back and
haunt me

Oh and I rush to the start

Running in circles, chasing our tails
Coming back as we are

Mobody said it was easy

Oh, it's such a shame for us to part

>

A Rush !.\__//

Mobody said it was easy

Mo one ever said it would be so hard
I'm going back to the start

Oh ooh, ooh ooh coh ooh

Ah ooh, ooh ooh ooh ooh

Oh ooh, coh ooh coh ooh

Oh ooh, coh ooh coh ooh

SONE

Karaoke app:
hittpesf play google comdstonelappaldetais?

id=com_smule singandroid

Head
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After-listening and speaking

=gy

Explzin to students how to make their song.
Provide instructions they will follow to make their
song.

It could be a group activity or on their own.

Group activity

Make groups of 5 students, each student has to
follow the instructions with their classmates. At
the end of the activity, students can sing the song
with a melody.

One student

Give the student the activity with the instructions.
At the end of the activity, the student has to sing
the song.

Make students record themselves singing their

SONgEs.
Rubrics page 132

Unit 2- Activity 1- After-listening and speaking

What todo...

Pay attention to the teacher's
instructions.

Use the vocabulary learned before to
help to make a song.

Use your imagination.

Enjoy practicing your song.

Record yourself singing your song.

You could make a video if you want it.

Activities
Names:
Date:
% Create your own song. (group)
Write your song.
) Title:
Instructions
Try to use words you have
to learn before and use
similar sounds to make Chorus:
your song.
1. Select a topic.
2. Brainstorming about
the topic chosen.
3. Make sentences with
similar words' sounds. Chorus:
4. Write the chorus.
5. Check the song to write
the title.
6. Add a melody.(optional)
Enjoy it. ;)
Record the song.
Send it to your teacher

43




Unit 2- Activity 1- After-listening and speaking
Activities

Mame: Date:

H?w Create your own song.

Write your song.

. Title:
Instructions
Try to use words you have
to learn before and use
similar sounds to make Chorus:

your sang.
1. Select a topic.

2. Brainstorming about
the topic chosen.

3. Make sentences with
similar words' sounds. Chorus:
4. Write the chorus.

5. Check the song to write
the title.

6. Add a melody.(optional)

Enjoy it. ;)
Record your song.
Send it to your teacher

Pronunciation of letters

Spanish speakers have problems with the pronunciation of some letters. Melanie
Frederick (2005) mentioned that "There are 15 phonemes that occur in both languages, 5
that occur in Spanish only, and 9 that occur in English only. Here are a few examples".

- “ch” and “sh” are two different phonemes in English. However, in Spanish, students may
pronounce these interchangeably without changing word meanings. For example,
students may pronounce chimenea as “chimenea” or “shimenea.”

Taxen from:

Image hatpa/l posbay comies/photoaata hablar ricric3%b3lano puede-eo AW 1 o- 2IBARR/
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Pre-listening and speaking

Students

Teachers

Provide the activities to the students. Pay attention to the teacher.

Explain what students have to do, students will have some | There are some pictures and words about diseases and
pictures and words about diseases and doctors. They have to | illnesses. Match the words and pictures. Search the
match them. Search the meaning and pronunciation of the | meaning and pronunciation of the words with Cambridge
| words with Cambridge Dictionary. | Dictionary.

During-listening and speaking

+ What to do ...

2 = "
Explain to the students what to do. Watch the video with the
There a video with information information about illnesses and
about ilinesses and diseases. diseases.
Make students write sentences There a video with information
answering the questions. Make aboutillnesses and diseases.
students search for the words they Write sentences to answer the
do not to help them to explain their questions. Search words you do not
answers to a partner or to the class. know explain the information you

write to a partner or to the class.

46 Taken from:

Irmage hpe/fpivabay comiesiphotaclal s hablar-rmicric b alone-puede-ea %3401 o-2IR4RE]

Unit 2- Activity 2- Pre-listening and spesking
Activities

+
g m— s Name: Date:

Vocabulary 1 Match the diseases with the pictures using the letters. Search for the translation and
pronunciation of the words, and practice them.

A ____1.-headache
B ___ 2.-stomachache
C ___3.-High blood pressure
D ___4.- Pediatrician
E ____5.-5Surgeon
Taken from:

Irage psfpiabeay comdesiphotostaa-hablar-rmicrc 3b3 lone-puede-eaaMoI%61 o 23E488
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Unit 2 - Activity 2- During listening and speaking

- Activities
+ Name: Date:
..\ _,”..

Watch the video about illness and diseases. Answer the questions. Talk with a friend
about it.

1. Which diseases or illnesses do you hear?

Emergency

2. What kind of people do you see in the
video?

3. What do people do when they feel bad?

4. What would you do when you feel bad?

Taken from:
48 Image tpa// poaabay comiesiphotosista hablar micrfc 3%b3lono puede-esadbc 34 10- 238488/
Video hitps/Awwwytutube comiwstch-RLGENyve2vg

After-listening and speaking

[ ]
+ What to do ...
o S~

Explain to students what to do.

Make students think about a situation
they did not feel well or a family
member's illness.

Then practice and class, or record a

Pay attention to the teacher to know
what to do.
Think about an illness that you have or a

family member has.

Then practice your pronunciation while
you speak in class, or record a video in
flipgrid to practice your English
pronunciation.

video in flipgrid to practice their English
pronunciation.
Rubrics page 132
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Unit 2- Activity 2- After-listening and speaking
Activities
+

MName: Date:

Practice the pronunciation o the difficult words for you. Record a video telling
your experience or the experience of a friend or family in an illness time.
Answer the questions to help you.

Answer the question with your information about an illness to help
you to record the video.
1. When did that illness happen?

2. Were you alone? How old were you?

3. What were the symptoms?

4. Diyou go to the doctor? What did the doctor say?

5. How do you feel? How much time did you take to recover?

6. What do you recommend to others?

50 Taken from:

Irnge Pt paedf picabng eomiesiphutasan s Mablar-rrie riie 3%hafano-puede-eo A% 40 o- 2 IRIRE,

Intonation

What is the intonation?

Based on Oxford definitions, intonation is the rise and fall of the voice in speaking.

It can help to understand better what we are saying.

Why is intonation important in English?

It conveys meaning in many ways.

For example:

Changing the pitch in your voice - making it higher or lower - allows you to show surprise
“Oh, really!” (higher) or boredom “Oh, really" (lower).
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Pre-listening and speaking

Students

Teachers

Provide the activities to the students. Pay attention to the teacher.

Explain what students have to do, students will have some | There are some pictures and questions about taking care of

pictures and questions about taking care of others. They | others. Match the questions and pictures. Search the

have to match them. Search the meaning and pronunciation | meaning and pronunciation of the words with Cambridge
. of the words with Cambridge Dictionary. | Dictionary.

g During-listening and speaking

What to do ...

Teachers Students

Explain to the students what to do. Watch the video and answer some
There a video about taking care of questions.

others. Make students watch the Practice your pronunciation.

video and answer the guestions. Talk to a partner or to the class
Make students explain it to a about it.

partner or to the class.

52 Takan from:

Irinage htpe/fpabay comdesipholoatats-hablar-ricrbic %3l ono-puede-ea %o 301 o- 238488

Unit 2 - Activity 3- Pre-listening and speaking
Activities

MName: Date:

Vocabulary 1 Match the questions with the pictures using the letters. Search for the translation and
pronunciation of the difficult words for you, and practice them.

A 1.-How can | help you?

B 2.- Can you help me, please?

C __3.-Canyou bring me some water,
please?

D __4.- Excuse me, can you tell me
what is the menu?

E __ 5.-Hi, how are you? | am
here to help you.

Tk from: . ) ) . 53

Irnage haeps/fpica by comdesiphotosTaus-hablar-micric 3%bAlono-puede-ea M 3401 o- 2 IR4RR)




Unit 2- Activity 3- During-listening and speaking

Activities

N

Name: Date:

Watch the video about taking care of others. Answer the questions about it. Talk with a
friend about it. Ask your friend some questions and practice the pronunciation of the
words.,

1. Where was the video development?

2. What were the kids doing?

3. What was happening with the kid?

4. What did he decide to do when he sees
his classmates eating?

5. What did the boy's classmates do?

6. How do you think he feels about it?

7. What would you do in a similar situation?

After-listening and speaking

% What to do ...

Explain to students what to do.

Make students think about situations
they can help others or they could
need help. Make students take notes
about it.

Then talk in the class, or record a video
in flipgrid to practice their English
pronunciation.

Rubrics page 132

Online tools to record the video
flipgrid
httpsZ//flipgrid com/fB8d6331

Write (nickname): one

Pay attention to the teacher to know
what to do.

Think about situations people need
help or you can need help.

Then practice and class, or record a
video in flipgrid to practice your English
pronunciation.
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Unit 2- Activity 3- After-listening and speaking
Activities

oy

Mame: Date:

Think about situations people need help or you can need help. Practice your
pronunciation before recording. Then, write your notes and record a video saying what
could you do in those situations.

Write sentences with the information to help you to record the video.




Online technological tool

Aim

*¥pronunciancom

American English Pronunciation is a website. Where English teachers and students can practice
their English pronunciation. It offers Minimal pairs, Lessons, podcasts, Products, videos, and
assessments. y

https://pronuncian.com/

=

cx] W O

[ prooucts I vieo Il assessment |

58

How to use American English pronunciation

1.- Enter the link. ‘¥ pronunciancom
https://pronuncian.com/ ==
2.- There are some options you can choose such as Minimal pairs, Lessons, podcasts,
Products, Video, and Assessment.

3.- Choose the option you want, depending on what you have selected there will be some
activities with audios, podcasts, or other things. Those will help you to improve your English
pronunciation.

‘S pronunciancom

© .. O

= 1 =
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Pre-listening and speaking

Students

Teachers

Provide the activities to the students. Pay attention to the teacher.

Explain what students have to do, students will have some | There are some words called minimal pairs. |dentify the
words called minimal pairs. They have to differentiate their | differences and similarities in the pronunciaton of the
pronunciation. Search the meaning and pronunciation of the | words. Search the meaning and pronunciation of the words
| words with Cambridge Dictionary. | with Cambridge Dictionary.

*m During-listening and speaking
What to do ...
f': ! Teachers Students

Explain to the students what to do. Watch the video and answer some
There a video about uniforms. questions.
Make students watch the video and Use the words learn to practice
answer the questions. your pronunciation.
Make students explain it to a Talk to a partner or to the class
partner or to the class. about it.

60 1;:‘:‘;; I':-.IlIL::‘.-'-'umLue.-:ul'ln'E:-':hu.uw'I.s..s habilar-rrid re 3 A land-pued e-el a3 3401 -2 IRARRY

lnit 2- Activity 1- Pre-listening and speaking ,._% Fg: =

- Activities
V0 Name: Date: @ ® ®

Vocabulary 1 o . .

Enter to the link and practice the minimal pairs. Find the differences and similarities in the
pronunciation.
httpsi//pronuncian.com/long-a-long-0-1

Differences Similarities

Taken from:
Irmage brtpe i pcabarny ¢ ormdes iphotoslans-hablar-rricriie 36 3lano-puede-eo a5 3561 o- 2 3R4RE/




Unit 3- Activity 1- During-listening and speaking

-

B Name:
=

Activities
Date:

Watch the video, listen carefully to the pronunciation of the words, and talk about

-~

the use of uniforms. Answer some questions.

1.- What are the advantages the video mentioned about wearing a

uniform?

2.- Think about the disadvantages of wearing a uniform.

Taken from

Image hupa//piabay tomdsd/ohotoalats hablar rrecr¥ic 33 3lone puede easMcINbio

After-listening and speaking

s

Explain to students what to do.

Make 4 groups of students. Give two
groups the same topic and another two
groups the other topic.

- Uniforms

-Color for men and women in clothes
Make them discuss in their group. Then
students have to debate the pros and
cons of the topics. (You can make them
record themselves if it is necessary)
Rubrics page 132

What to do ...

Pay attention to the teacher to know
what to do.

Talk with your partners to decide what
are the pros and cons of the topic.
Prepare your speech.

Online tools to record the video

flipgrid
httpsZ//flipgrid.com/f88d&831
‘Write (nickname): one

D

Takan fram:

Irmage hutpeipina by comies fohotoalans- hablar-ricrbic 3903 Tong-puede-so %330

1o-23RARES
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Unit 3- Activity 1- After-listening and speaking

Activities

64

1 Name: Date:

Think about the pros and cons of the following topics. Practice your

pronunciation. Prepare your speech.
Color for men and women in clothes

Uniforms

4

Are specific colors for men or women to

Wear uniforms yes or not wear?
In what situations. Why or why not?

Taken from:
Image hitpe//paabay comies/photosiata-hablar imicric 393 lone-puede-est 9 31 o- 238488/

Pronunciation of letters

Spanish speakers have problems with the pronunciation of some letters. Melanie
Frederick (2005) mentioned that "There are 15 phonemes that occur in both languages, 5
that occur in Spanish only, and 9 that occur in English only. Here are a few examples".

-“v" and “b" are two different phonemes in English. However, in Spanish, both letters
appear in written words but the typical pronounciation is “b” (depending on dialect). For
example, vaca sounds like “baca” just as baja sounds like “baja.”

C A

Taken frorm:
Image hitps//pabay comfes/photos/iata hablar micric 3%b3lone- puede-es s 3% 1 0- 238488/




Pre-listening and speaking

Students

Teachers

Explain what students have to do, students will enter the | Pay attention to the teacher.

American English pronundation and listen to a podcast | Enter the link and listen to a podcast about pronunciation
about pronuncdiation issues. issues take notes about the tips. Discuss with your partners
Make students take notes about the tips of pronunciations | about it and practice your pronunciation.
| the speaker mentioned in the podcast. |

i -—ﬂ | }I\ During-listening and speaking
) .4\,'\ What to do ...

A
Teachers Students
Explain to the students what to do. Watch the video and answer some
There a video about uniforms. questions.
Make students watch the video and Use the words learn to practice
answer the questions. your pronunciation.
Make students explain it to a Talk to a partner or to the class
partner or to the class. about it.
66 1;:":;"’:?‘!:;."-‘”.-\dLl..l\'.'_dl"-'r.‘h-':"b.uh'-d.d hablar-rrie rife b Mano-puede-eo %3401 0-2 3B4RR/

IUnit 3- Activity 2- Pre-listening and speaking

Activities
L
";11\ Name: Date:

Enter the link and listen to a podcast about pronunciation issues take notes about the tips.
Discuss with your partners about it and practice your
pronunciation.https://podcasts.apple.com/us/podcast/american-english-pronunciation-
podcast/id276921054?mt=2

Tips

Taken from:
Irmnage hpsipicabey comdesiphoostaa hablar-rricrie T 3lonae-puoede-eo a5 3561 0- 2 JRARES
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Unit 3- Activity 2- During-listening and speaking
o Activities
A2 B Name: Date:
AR

Watch the video, listen to the
pronunciation of the words, practice
them, and comment what do you
think about it. Answer some
questions.

What did the video say about cheap clothes?

What did the video say about expensive clothes?

What is the main message about clothes?

Taken lroem:
Image § o i
68 Video bl ps:/iveen youtube. comiwatch?v-sReOWs W

After-listening and speaking

A What todo ...

Explain to students what to do.

Make students imagine that they are
customers and sellers of clothes.

Make them sell and buy clothes for
each other.

Pay attention to the teacher to know
what to do.

Imagine that you are a seller of clothes
or a customer who wants to buy some

clothes.
(You can make them record themselves . .
o Talk to a partner selling or buying
if it is necessary)

clothes.

Rubrics page 132

Taken from:
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Unit 3- Activity 2- After-listening and speaking

. Activities
AT A Name: Date:

AR
Imagine that you are a seller of clothes or a customer who wants to buy some clothes.
Practice the pronunciation of the words you do not know.
Talk to a partner selling or buying clothes.
What do you sell? What do you buy?

70 e Mupusmsbiycorve hat =t

Pitch

What is Pitch?

Pitch is the rise and fall of our voice when we speak, sometimes called "highness" or
"lowness." We use pitch to gives subtle meaning to sentences. The use of pitch is called
intonation, but the words "pitch" and "intonation” are often used interchangeably.

Pitch is directly related to word and syllable stress.

English speakers mark words with a higher pitch for many reasons, including:
-to make a simple statement (neutral statement)
-to contrast or clarify information

-to give new information
-to show emphasis

-to ask questions

71




Pre-listening and speaking

Students

Teachers

Provide the activities to the students. Pay attention to the teacher.
Explain what students have to do. Make students enter the | Enter the link and practice the vowels or consonants
link and listen to the audios abourt the different vowels and | sounds.
consonants sounds in words. Practice the pronunciation.
| Make students practice the pronunciation. |

During-listening and speaking

What to do ...
Teachers Students
Explain to the students what to do. Watch the video and answer some
There a video about uniforms. questions.
Make students watch the video and Use the words learn to practice
answer the questions. your pronunciation.
Make students explain it to a Talk to a partner or to the class
partner or to the class. about it.
?2 1;::!":‘:&.::t":.:;.‘-'l.lA.dLl.:l|’.'_t_'l"-'!b-':"b.n_'h'-..l...l Tnabalar-rrne e S ATand-gu e e-e A0 IHE1 o-23R4RRS
1Unit 3- Activity 3- Pre-listening and speaking
Activities

Name: Date:

Enter to the link and practice the vowels or consonants sounds.
Practice the pronunciation. https:.//pronuncian.com/pronounce-short-a
-https://pronuncian.com/short-a-spellings

Vowels and consonants
-https://pronuncian.com/sounds

What letters do you practice?

What sounds were difficult for you to pronounce?

Taken fram;
Iriage htpafpoca by ¢ omdesipholosata-hablar-rid i b alona-puede-ea 538033801 0-23BARRS
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Unit 3- Activity 3- During-listening and speaking
Activities

Name: Date:

é

Watch the video and answer some questions. Practice the pronunciation of
the words. Talk to a partner.

How many different styles do you see in the video?

Do you see your style of clothes in the video?

What was the main message of the video?

Do you like the video? Why or Why not?

74 el -

After-listening and speaking

What to do ...

Explain to students what to do.

Make students think about their
clothing style. Make them answer some
questions and comment to other
students about it. (You can make them

Pay attention to the teacher to know
what to do.

Talk with your partners about your
style clothes and comment about them.

Practice your speaking skills.
record themselves if it is necessary) y P 5

Rubrics page 132

Online tools to record the video
flipgrid -
httpsflipgrid com/fBEd6a31 -'}"
Write {nickname): one




Unit 3- Activity 3- After-listening and speaking
Activities

Name: Date:

Think about your cloth style and comment about it to a classmate. Practice your
pronunciation.

Describe your style.

Have you ever felt judge for your style?

What did you do?

joen from:
Image hips X/ posbay comiss/photoslsts hablar-micr¥c3%b3lons puede st 331 0-2IB488/
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UNIT4 -
Taking care of the
environment English

Accent Coach




78

Online technological tool

English

Accent Coach

English Accent Couch is a website where people can develop and improve their English
pronunciation. This website provides different activities and games of pronunciation.

https://www.englishaccentcoach.com

This website provides different games to practice pronunciation with vowels and

consonants.
The English accent couch is an easy way to identify the vowels you are saying when you

speak.

Taken fram:
Image hitpsd/pixabay com/es/photos/iana hatiar micr %c3%h3lono-puede-eatadc 3% 10-238483/

How to use the English Accent Couch

1.- Enter the following link.
https://www.englishaccentcoach.com/

2.- You can take a tour of the page or you can click on play a game.

3.- You are going to start the game.

4. There are some games about vowels and consonants in English pronunciation.
You can try as a guest o create an account.

5. Practice your pronunciation playing.

En IlSh Version 2.3
& Accent Coach :

Play About FAG

Welcome to English Accent Coach!

The interactive enline game that improves your English pronunclation.

WNW(ywrwmmt’\euhndkmll glish Acvent Coach
n for imy

Average Score by Country @

Vowels Consonanrs
Beg T ol e
= Phlsam } - AN IR twi ww
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p

Pre-listening and speaking

Students

Teachers

: L Pay attention to the teacher.
eI R T2 sh s Enter a link and practice the vowels.

Explain what students have to do, students will enter a link | wiie the vowels you are master and the vowels you have
and practice the vowels. Make students write the vowels you | practice more

are master and the vowels you have to practice more.

‘l,? During-listening and speaking
What to do ...

o Teachers Students

80

Explain to the students what to do. Listen the podcast and answer
Make students listen to a podcast some guestions.

about people talking about science Use the words learn to practice
and the environment and answer your pronunciation.

the questions. Talk with your Talk to a partner or to the class
friends about it. about it.

Taken from:
Irmnage hpsipicabey comdesiphoostaa hablar-rricrie T 3lonae-puoede-eo a5 3561 0- 2 JRARES

Unit 4- Activity 1- Pre-listening and speaking
D Activities

= Name: Date:

Vocabulary 1 Enter the link and practice the vowels.
https://www.englishaccentcoach.com/vowels.aspx

Write the vowels you are master and the vowels you have to practice more.

Mastered Need more practice ’

b

ik

—

Register your percentage and them practice again and register your second percentage to
see your advantage.

First try percentage: ____

Second try percentage: _____

You can download your results in each vowel in pdf.

Taker from:
Irnage Mipsfpicabany comfesiphotoslaus- hablar-rmicric 3%halone-puede-eo s%c3%01 0-2 IB4RR
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Unit 4- Activity 1- During-listening and speaking
Activities
e Name: Date:

Listen to the podcast about the environment and science. Listen carefully to
the pronunciation of the words.
Answer some questions about it and talk to a friend about it.

Where are the seals?

What does the speaker promoting?

What do you think about it?

Taken from:
82 Image tps//pxabay comissiphotociats hablar-ricric %3 lons pusde sas%cI%h 1 o 238488/
Podcast hine /s hwatch orpfsloces/egisode siehy

_ After-listening and speaking
A
@ What to do ...

e

Explain to students what to do.

Make groups of two. Make students
imagine that one is the expert and the
other is the interviewer. Think about an
area that has been affected or the
animals have been affected somehow

Pay attention to the teacher to know
what to do.

Talk with your partner imagine that one
is the expert and the other is the
interviewer. Think about an area that
has been affected or the animals have
been affected somehow and find a
solution.

and find a solution.

(You can make them record themselves
if it is necessary)

Rubrics page 132

Taken fram:
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Unit 4- Activity 1- After-listening and speaking
\ Activities
O

Z 2% Name: Date:
—&

Talk with your partner imagine that one is the expert and the other is the interviewer. Think
about an area that has been affected or the animals have been affected somehow and find
a solution. Practice the pronunciation of the words.

_-—

Expert
Answers

Interviewer
Questions

Taicen from:
84 Image hitpre//pixabay com/esiohotostas hablar micrt3u3lons gpuede et aMc %16 238488/

Pronunciation of letters

Spanish speakers have problems with the pronunciation of some letters. Melanie
Frederick (2005) mentioned that "There are 15 phonemes that occur in both languages, 5
that occur in Spanish only, and 9 that occur in English only. Here are a few examples".

-“s" and “z" in English are two different phonemes. However, in Spanish, both letters
appear in written words but the typical pronounciation is “s” (depending on dialect). For
example, zapato sounds like “sapato” just as sopa sounds like “sopa.”

a

Taken from:
Image tps//pixabay comdesiphotouiats hablar-rmicre 3%b3fone puede sa M I%h 1 o 238488/




Pre-listening and speaking

Teachers

Provide the activities to the students.

Explain what students have to do, make students enter to
English accent couch, and practice the vowels they had
problems with before. Make swudents choose just those
| vowels and practice them.

Students

Pay atrention to the teacher.

Enter to the English Accent couch, and practice the vowel
you have problems with in activity 1.

Practice them.

During-listening and speaking

Teachers

What to do ...
Students

Explain to students what to do.
Make students watch a video and
answer some questions.

Make them discuss with their
classmates. Then students have to
talk with others about it.

Watch the video and answer some
questions.

Use the words learn to practice
your pronunciation.

Talk to a partner or to the class
about it.

Talkr frol
86 Irnge harpsfpicaburny ¢ omdesiphotoslats- hablar-micriie 353 lono-puede-eo a5 351 o- 2 IB4RR7

Unit 4- Activity 2- Pre-listening and speaking

Activities

Name: Date:

Enter the link and practice the vowels.
https://www.englishaccentcoach.com/vowels.aspx

Write the vowels you are master and the vowels you have to practice more.
Choose just the vowels you have problems with in the exercise in activity one.

What are the vowels you had chosen?

Choose the Vowels

CEEIEE TONGUEPOSTION SN

Ok

What is your percentage now?

!ﬂ

AW POSITIO

u
:

You can enter the link and read about the vowels and consonants.

Taken from:
Image huepe// prxabay cor

hotoalsts hablar ricr¥e3%b3fono-puede saa¥tc 3% 1o 238488/
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Unit 4- Activity 2- During-listening and speaking
Activities

Name: Date:

Watch the video. Listen carefully to the pronunciation of the words. Talk with your partners
about the video, and comment on what you think about it. Answer the questions.

What are people doing?

What are the transports they use?

What are the suggestions they give to
protect the environment?

What can you do in your city?

Taken from:
88 Image hatpel posbay com/es/photoatata hablar-rricr¥cIWb3lono puede-est s 31 0- 238488/
Video bl /v vl ndwealehy -0 elfebillg

After-listening and speaking

What to do ...

Explain to students what to do.

Make students draw the transport they
think can help the environment.

Make them describe it to the class.

(You can make them record themselves
if it is necessary)

Rubrics page 132

Pay attention to the teacher to know
what to do.

Draw the transport you think can help
the environment.

Describe it to the class.

Tk from:
Irnage hueps/fpica by comdesfphotosTaus-hablar-rmicrc3%b3lTono-puede-eo e 341 o 2384887
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Unit 4- Activity 2- After-listening and speaking
Activities

Name: Date:

Draw the transport you think can help the environment. Practice your
pronunciation. Take note to help you to describe it.
Describe it to the class. Try to pronounce the words well.

Describe

Taken from:
Iriage Mtk pe i prealbury omiesiphot o)

Stressed Syllables

What are Stressed Syllables?

Spoken English follows a loose, rhythmic pattern of soft beats. Stressed syllables form the
underlying basis of that rhythm. Unstressed and secondarily-stressed syllables are
necessary off-beats that fill the space between stressed syllables in spoken English.

The vowel sound of the stressed syllable is emphasized by being pronounced longer,
louder, and often at a higher pitch than the surrounding syllables. Vowel sounds of
stressed syllables are more likely to be phonetic (pronounced as the spelling would
suggest).

The symbol / /is used to represent the stressed syllable of a multi-syllable word.
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Pre-listening and speaking

Students

Teachers

Provide the activities to the students.

Explain what students have to do, Make students enter the
link, and practice consonants. Then, make students practice
just the consonants they had problems with. Make them
| wirite their percentages each time.

Pay atrention to the teacher.

Enter the link and practice the consonants. Once you finish

writing your percentage. Then, practice just the vowels you

have a low percentage. Write your percentages to notice
| the difference.

During-listening and speaking

What to do ...

Teachers Students

Explain to the students what to do. Watch the video and answer some

Make students watch the video

recycling.

questions.

about Answer the Use the words learn to practice

guestion and talk to a friend about
how you recycle.

your pronunciation.
Talk to a partner or to the class

Make students explain it to a about it.
partner or to the class.
92 ]I—:'q:;:,ulelllr.ll::i_.ﬂ'uAn:Luf.f.ul'l-’::.-':hu.u'_'l.:..s hablar-rricrie 3balano-gpued e-eal a3 3401 -2 IBABE
IUnit 4- Activity 3- Pre-listening and speaking
Activities
Name: Date:

Enter the link and practice the consonants. Once you finish writing your percentage. Then,
practice just the vowels you have a low percentage. Write your percentages to notice the

difference.
. Mastered

- Satisfactory

What are the consonants you have problems

with?
First percentage: Needs More
Second percentage: Practice

Taken from:
Irmaage hape/fpicabay comies fofotocan s hablar-rricrbc 393 lono-puede-ea %330 o- 2IRIRES




Unit 4- Activity 3- During-listening and speaking

Date:

Activities

Watch the video about recycling.
Listen carefully to the
pronunciation of the words and
practice them. Answer the
question and talk to a friend
about how you recycle.

What are the things people do about recycling?

What are the problems in some cities?

What can we do?

What do you do?

Explain to students what to do.
Make students create a story about

recycling and taking care of the
environment.

Make students tell their stories to the
class.

(You can make them record themselves
if it is necessary)

Rubrics page 132

What to do ...

Pay attention to the teacher to know
what to do.

Create a story about recycling and
taking care of the environment.

Tell the story to the class.

Online tools to record the video

flipgrid
https/fflipgrid com/f58d5831
Write (nickname): one

Taken from:

Irnage Mpssiipicabiy «omfesidpholoslats-hablar-ricre W Slons puede-eo a9 35601 o-2 IRARES
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Unit 4- Activity 3- After-listening and speaking
Activities

Mame: Date:

Create a story where people recycle things. Make draws something to make the story vivid for
others. Read in the next link the elements of a story:

http:/fwww. katiekazoo.com/pdf/KK FiveEssentialElements.pdf Tell your story to the class.
(Practice your pronunciation)

Title:
Characters:
Setting:

Plot:

Conflict:

Resolution:

Takan fram:
96 Storkes hpa learnenglish.britsheoundil. or gl e al-englishis Loces
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Online technological tools

Aim

EnglishCentral #®

English Central is a website to improve English pronunciation in students and teacher
around the world.

It provides videos interactives, where people can learn new vocabulary. Also, different
curses with the levels Beginers, Intemediete and advance. http://www.englishcentral.com

g duolingo

Duclingo is a platform where you can find also an app for your smartphone.
It takes a test to help you know how much you know about English.
It has many levels that you can pass while you are playing daily and learn with different

activities. https://www.duolingo.com/learn

How to use English Central and Duolingo

1.- Enter the link. 1.- Enter the link.
https://es.englishcentral.com/browse/courses  https://www.duolingo.com/learn

2.- Register with Google or Facebook. 2.- Register with Google or Facebook.
3.- You can program a free class with a 3.- Start the test.

tutor, and if you do not want then you can 4.- Complete the activities

cancel it. 5.- Keep practicing.

4.- Choose your level Beginner,
Intermediate, or Advance.
5.- Choose the videos and practice.

—
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Pre-listening and speaking

Students

Teachers

Provide the acrivities to the students. Pay attention to the teacher.

Explain what students have to do, students will enter the link, | Enter the link, register en starts watching videos and
register en starts watching videos and learning new words. | learning new words. Write the new words you have
Write the new words you have learned. learned.

During-listening and speaking

What to do ...
Teachers Students
Explain to the students what to do. Watch the video and answer some
There a video about Culture. Make guestions.
students watch the video and Use the words learn to practice
answer the questions. your pronunciation.
Make students explain it to a Talk to a partner or to the class
partner or to the class. about it.
1 00 ]I—;IN:;-:_-::JI;J,p by conmeriphut ol a- ha blar-rradrSee 39 3 lond-pu ede-e<) 5% 331 -2 IERRS
Unit 53- Activity 1- Pre-listening and speaking
Activities
Name: Date:
Vocabulary 1 Practice in the following link https://es.engli

Choose the video you want.
enter the link, register en starts watching videos and learning new
words. Write the new words you have learned. Practice your

pronunciation.

What video do you watch?

What is the main idea of the video?

What words do you learn?

Taken from:
Image Mtps// paabay com/esiphotasiats hablarrmicr % 3%b3fono-puede estsdbc 3%b1 0- 238488/
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Unit 5- Activity 1- During-listening and speaking

Activities
Name: Date:

Watch the video, listen carefully, and comment on activities people do in the video, to a
classmate. Answer questions. Pay attention to your pronunciation.

E;g‘f'c"ll hted

Expediti\i_i'n's

What do you see in the video?

What activities do people do there?

After-listening and speaking

What to do ...

Explain to students what to do.

Make students search for recipes of
traditional food from  different
countries.

-Ecuador, Guiana, and Surinam.

Make the choose what recipe and they
have to describe the process.

(You can make them record themselves
if it is necessary)

Rubrics page 132

Online tools to record the video
flipgrid
https/flipgrid com/TEEd6a31

Write (nickname): one

Pay attention to the teacher to know
what to do.

Search recipes from the traditional
food from other countries such as
Ecuador, Guiana, and Surinam.
Describe the process of one recipe.

easgy hon L s bl aslata-hablar-rrie rie 3% 3 lano-puede-e0, 00 3401 o- 2 IEARE 103
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Unit 5- Activity 1- After-listening and speaking
Activities

Name: Date:

Search recipes about the traditional food from other countries such as Ecuador, Guiana, and
Surinam. Describe the process of one recipe. Draw or put a picture of the dish. Practice the
pronunciation of the words.

Ecuador:
Guiana:
Surinam:
Ingredients:

Process:

Taken fram:
ll 04 Iriage Milpafifpmabay comdesipholoslala hablar-rrcric b alano-puede-ealaMo3I%E] -2 IBAREF

Pronunciation of letters

Vowels: There are only five vowels found in the Spanish language. There is no unstressed
schwa / 2/ as found in the English word “above.” This is very different from the 30+ vowels
found in English. Spanish speaking children may substitute a tenser vowel for the
unstressed vowels in an English word. Also, in addition to diphthongs, triphthongs are also
common in Spanish (though not typically found in English). ( Frederick Melanie, 2005, p.2)

- The following are the five Spanish vowels:
«/il=keep

+/ e/ =made, vet
+/al/=cot
+/u/=you
+/o/=sew

Taken from: ‘] 05
Image htps//paabay com/es/photasists hablar micr%c 3% 3fons-puede est 9 331 0- 238488/




Pre-listening and speaking

Students

Teachers

Provide the activities to the students. Pay attention to the teacher.

Explain what students have to do, students will enter English | Enter the link and complete the vocabulary. Write the werd
central and practice the vocabulary. The swdent will write | you have learned.

the words they have learn.

During-listening and speaking

What to do ...

Teachers Students

Explain to the students what to do. Watch the video and answer some
There a video about uniforms. questions.

Make students watch the video and Use the words learn to practice
answer the questions. your pronunciation.

Make students explain it to a Talk to a partner or to the class
partner or to the class. about it.

‘| 06 Takan from:

Irinage htpe/fpabay comdesipholoatats-hablar-ricrbic %3l ono-puede-ea %o 301 o- 238488

Unit 5- Activity 2- Pre-listening and speaking
Activities

Name: Date:

Enter the link and complete the activities with vocabulary.
https://es.englishcentral.com/course/1851

Write the vocabulary learn. Listen to the pronunciation of the words and
practice them.

Vocabulary

Taken from:
Image Mtpa//poabay com/es’photos/lats hablar ricr¥c 3%b3long-puede ea b 331 o- 238488/
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Unit 5- Activity 2- During-listening and speaking

108

Name: Date:

Activities

Watch the video. Listen carefully to the pronunciation of the words. Practice the

pronunciation of the words. Answer the questions and comment with a partner about

e SERVI
B ooy

Where was the video development?

What was happening in the video?

What kind of food do you see?

Taken from:
Image hips /il pxabay comy

Video hiltneAv voulidbe comwatdh - Z-Deie

After-listening and speaking

Explain to students what to do.

Make students report news about
different countries about the culture,
food or something interesting.

-Angola

-Ethiopia

Search information and present it to
the class.

(You can make them record themselves
if it is necessary)

Rubrics page 132

What to do ...

Pay attention to the teacher to know
what to do.

Report news about different countries
about the culture, food or something
interesting.

-Angola

-Ethiopia

Search information and present it to
the class.

Online tools to record the video

flipgrid
https//flipgrid.com/fa8d6831
Write {nickname): one

Taken from:

Iriage M pes piwabny comiesipholoslats-huallar-rric rie 33 Mana-guede-eo 5% 33401 o- 2 IRARE]
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Unit 5- Activity 2- After-listening and speaking

110

Activities

Name: Date:

Report news about different countries about the culture, food or something interesting.
-Angola

-Ethiopia

Search information and present it to the class.
Before your present practice your speech.

Pay attention to your pronunciation.

Title:
Country:
News:
11% 4q5
Image hitge/lumabin oy

Unstressed syllables

What are Unstressed syllables?

Within a multi-syllable word, an unstressed syllable is frequently located next to a stressed
syllable. Often, this vowel sound is not phonetic (not pronounced the way it is spelled), and
is instead pronounced with a quick, neutral vowel sound called schwa. Because schwa is a
function of syllable stress and not spelling, schwa can have almost any spelling.

For example:
In dictionary transcriptions, the vowel sound schwa is represented with an upside-
down e: /al.




Pre-listening and speaking

Students

Teachers

Provide the actvities to the students. Pay atrention ta the teacher.

Explain what students have to do, students will enter | Enmter Duolingo and test your level. Keep passing at least
Duolingo and test their level. Them, students have to keep | the first part of it.

working on the first level of it.

During-listening and speaking
What to do ...

Teachers Students

Explain to the students what to do. Watch the video and answer some
There a video about Chinese questions.

culture. Make students watch the Use the words learn to practice
video and answer the questions. your pronunciation.

Make students explain it to a Talk to a partner or to the class
partner or to the class. about it.

Taker fram:
1 1 2 Iriage Mtpadf pocabay comdeaiphol oslata- ha blar-rmic i 38h3 lond-puede-ea A% 3% - 2384887

Unit 3- Activity 3- Pre-listening and speaking
Activities

@ Name: Date:

Enter Duolingo and test your level. Keep passing at least the first part of it. Write
the vocabulary you learn and practice the pronunciation of the words.

Vocabulary - Tag

| earned the Level 3 trophy in the

Taian from:
Irinage hitpeifpocabay comfes/photaslal s hablarmicrfc3sbalono-puede-ea s 340 o-23R4RR)




Unit 5- Activity 3- During-listening and speaking

Activities

Name: Date:

Watch the video, listen carefully to the pronunciation of the words, and answer the questions.

Practice the pronunciation of new words with a classmate.

What was the video about?

New words

el NEYUHICPEXT

After-listening and speaking

Explain to students what to do.

Make students research a country and
its culture and food.

-Kazakhstan

-Nepal

Make students make a presentation
about one of them and present it to the
class.

(You can make them record themselves
if it is necessary)

Rubrics page 132

What to do ...

Pay attention to the teacher to know
what to do.

Research a country and its culture and
food.

-Kazakhstan

-Nepal

Make a presentation about one of
them and present it to the class.
Prepare your speech.

Online tools to record the video

flipgrid
htepsZ/flipgrid.com/fB8dsa31
Write {(nickname). one

Takan fram:
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Unit 5- Activity 3- After-listening and speaking
Activities

Name: Date:

Research about a country and its culture and food.
-Kazakhstan

-Nepal

Make a presentation about one of them and present it to the class.
Prepare your speech. Practice your pronunciation.

¥ INNOVATION

Country:

Culture aspects:

Food:

'I 1 6 Taken frorm:

Irnage hpa/fpoabay comisalphio




More online tools to improve English
Pronunciation

Mangolanguages
https://learn.mangolanguages.com

Onestopenglish
https://www.onestopenglish.com

Posetest

https://posetest.com

Glendworld
https://apps.glenworld.org/glenlearn

118

ﬁ m ﬂ y Online Games

Unit 1
https://garticphone.com/es

Unit 2

https://es.lyricstraining.com/

Unit3
https://www.gamestolearnenglish.com/fast-english/
Unit4

https://www.waywordradio.org/listen/

Unit5
https://learnenglishkids.britishcouncil.org/es/games
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< W
nswersheets

¥ - .: l

Unit 1- Activity 1- Pre-listening and speaking

Activities
m Name: Date:

Vouibidaiv 1 Go to Cambridge Dictionary and search for the translation and pronunciation of the words. Practice the
- ¥y pronunciation.

: ’ J . ¢
( =
Co— e
=
Threw Three Throws Free
tird _tres _lanza __libre, gratis__
translation transla.tlon translation Uanglatuon
/8ru/ oo O e 5o _/Brouf_______ __[fril
Pronundaton Pronunciation Pronunciation Pronunciation
SN T i
seashells Seashore Think
_vender, _conchas marinas__ __costa __pensar
translation translation translation wanslation
_fsell____ __I'sifelf _I'si for, - four/_ _/Bmk/
Pronunciation Pronunciation Pronunciation Pronunciation
Taken frem:
Image 1,3 hups:/Aearnenglishkids britishcouncil.org X
Image 2 hitps//iwww.vectorstack.com/ knage 6 hitps/iwww.amazoa.com/ 1 21
Image 4 hitps//giphy comiexplore/lree-animation Image 7 hitpsiunsplash.com/
Image 5 hupsiwww.reginaldchan.ned Image E Pixton



Unit 1- Activity 1- Pre-listening and speaking

Activities

w Name: Date:

Go to Cambridge Dictionary and search for the translation and pronunciation of the words. Practice the
pronunciation.

Vocabulary 2

N NN -
S (0008
.o oH!

: @ L . :
; o' ' s . -
Thank @ Thought Fresh @ Fish
__agradecer__ _pensamisnto_ fresco_____ _pez

translation translation translation translation
___[8z=nK/ _/Bai/ S — I
Pronunciation Pronunciation Pronunciation Pronunciation

V;

® Friéd @ Round @ Around @ Ground

_frito redondo __alrededor___ _suelo
translation ;ranslation trarjslation translation
_ Mfraid/ Jraund/ _fa'ravnd/____ _/graund/.
Pronunciation Pronunciation Pronunciation Pronunciation
1 22 :::le‘:;j;\?\:\‘;’.pﬂlﬂe%,h
Unit 1- Activity 2- Pre-listening and speaking
Activities

Name: Date:

Vocabulary 1 Match the words with the pictures using the letters. Search for the translation and
pronunciation of the words, and practice them.

1.- Builder (_E) 2.- Dentist (D) 3.-Engineer (A) 4.-Fireman (_B_) 5.- Farmer (_C_)
_constructor_____ _ Dentista____ _ingeniero/a__  _Bombero____ __granjero____
translation translation translation translation translation
__/'bil-dar/ __/'den-ist/, _/endse'nrer/__ __/farermen/____ __/'farmear/__
pronunciation pronunciation pronunciation pronunciation pronunciation
Taiken from: ‘| 23

Image tps//pixabay comdesiphotouisns hablar-ricric 3% I lons puede s e I%h1 o 238458/




Unit 1- Activity 2- Pre-listening and speaking
Activities

Name: Date:

Vocabulary 2 Match the words with the pictures using the letters. Search for the meaning and
pronunciation of the words and practice them.

A B C D E
Q
1.—Au5tra_|lia (B) 2.- China (_C) 3.- Ecuador (_D) 4,- France {_A) 5.- Migeria (_E_)
_Australia__ _China__ __Fcuador____ __Frandia___ _ Nigeria___
translation translation translation translation translation
_fa'stred.ja/__ _ ltfarnal___ _ f-darf__ _ Mransi _ fdgrid
pronunciation pronunciation pronunciation pronunciation pronunciation

1 24 Taken from:

Iriage Mk e piabng damiesiphutoslat s hablar-rracre b Iand-pu e e-el a0 01 o- 2 IRARRF

Unit 1- Activity 2- During-listening and speaking
Activities

MName: Date:

Names Professions Country
Alan Fireman Erance
Lizeth Engineer

Ecuador
Carlos Farmer

Australia
Sara Dentist Nigeria

1 Alan is a farmer who lives in France.
2 Lizeth is an Ecuaderian engineer.

3 Carlos is a farmer in Autralia.

4 Sara is a Nigerian Dentist.

Taken from: 1 25
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Unit 1- Activity 3- Pre-listening and speaking

9 o Activities

Name: Date:

Questions  Match the questions with answers. Search for the translation and pronunciation of the

and words, and practice them.

Answers
Questions Answers

A. No, there is one in the center of the city.
B. There a bus stop in the corner.
C. Two blocks that way.

1. Where is the bathroom? -F

2. Is it near to the high school? -D

3. Excuse me, where can | find a hospital? -C
4. Where can | take the bus? -B

5. 1I'm looking for a bank. Is it near the park? -A E. There's a bathroom in the middle of the

park

Taen from:
126 image hpsipnbaycomiesphotsls hablsr micrte 0 3ons puede est e TN 6 238488/

Unit 1- Activity 3- During-listening and speaking

& o Activities

Name: Date:

Listen to the audio and fill the blacks. Try to pay attention to the audio, the practice the dialogue.
A D
9‘-0".[-:" ) de la Propledad S, e :.-k: ~I'JJJV

0l mon tbharra
g 3 e
Bankcuador 960 f.1eanr‘:nur-'~,o
. )
Q o ericand E

t ibarra centro

lustre Municipio de ‘;:”'7"4':' "7"’:"!
San Miguel de Ibarra Joamtg g e
Q Cumbaya Parque Norte ‘UTN

Museg El Cuartsl Ibarra Qh"'l"‘

SR - Servicio ,:go o
Rentas Imerna Go gle cata C202
Google . (Map dals £202¢ G Map cata €2021

Conversation A Conversation B
Davito: Hi Mariza, | am in the center of the city. Sami: Mary, | am in the Cumbaya Park. Are you close the

UTN?
Where are you? : o
3 : Mariza: Yes, | am at the gas station. You can leave at the
Mariza: Great! | am in the bank. £

e = s e gas station or leave at the bus station in the school.
:g;:f’e' ok. I am in a park near abig building like Sami: ok, I'll call you when | am there to g0 to Dianita’s

Z ) house.
SR Ta you Just ha\{e ko croes e parkto Mariza: great, because | do not know where it is.
other corner. There is the back.

Davito: I'll wait for you outside the bank. gﬁg\:\":;gf siaiEht to the university. But wait for me, Fi

scuela 17 ge Julio

Taken from:
Image google maps

D. Near to the high school there are a lot of
bars and shops. Maybe you can find it there.
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Unit 2- Activity 1- Pre-listening and speaking

Activities
7q Name: Date:

Vocabulary 1 Match the words with the translation and with the picture.

_ oscuridad__
tranzlation count
_ Idarks

Pronunciation

__encontrar__
translation
_ ffand/____
Pronunciation

dark

_ atascadalo___
translation
fstakd
Pronunciation

@ lost
_ perdido___
translation
flastd

F'raru*u iation

_contar______ find
translation

feaunt!_____
Prcununa ation

Taken froem:
1 28 Wotabulary: hups e youtube comdwalche—GkBcpUkKKAC
Iimayzess: FulEgess ¥ vmanm, vl el gt

Unit 2- Activity 1- Pre-listening and speaking
Activities

7q Name: Date:

Vocabulary 2
Match the words with the meaning and the picture.

___guia/guiar__

translation suppose
__/fgaid/
Pronunciation
__medio___ sail
translation
_l'madal/
Pronunciation

middle

_luz, ligero__
wranslation
__ MNar/,
Pronunciation

__navegar.
translation
Isell/
e T \ - e
Pronunciation llght —
__suponer___
translation
__Isa'povz/__
Pronunciation

©006 66

Take from:
image 1 hatps/fvemccollinsdictionary com/
images hitps//www.pinierest es/
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nit 2- Activity 2- Pre-listening and speaking
Activities

4 MName: Date:

Vocabulary 1 Match the diseases with the pictures using the letters. Search for the translation and
pronunciation of the words, and practice them.

A _E_1.-headache

B _A__2.-stomachache

C _D__3.-High blood pressure
D _B_4.- Pediatrician

Taien fram:
1 30 Irinage ik pa i pcaby comiesiohotos/la.s- hablar-rric e 390 lono-gpuede-go 2833

UInit 2 - Activity 3- Pre-listening and speaking
Activities

A
-
)

Name: Date:

Vocabulary 1 Match the questions with the pictures using the letters. Search for the translation and
pronunciation of the words, and practice them.

A _A__1.-How can | help you?

B _E__2.- Canyou help me, please?

C _C__3.- Can you bring me some water,
please?

D _B_4.- Excuse me, can you tell me

what is the menu?

to help you.

E 1 ili B _D_5.- Hi, how are you? | am here

Taken from: 1 3 1
Irmage pedfpicabny comdes fphotaslats-hablar-rmicric 3%b A long-puede-eoaSc 3401 o-2 JRARRY




Rubric Unit 1 Activity 1

2 15 1 0.5

Questions Answer all the | Answer most of | Answer some of | Answer less
questions the questions the questions than the half of

the questions

Recording Record the Record the Record the Record the
audio with the audio with the | audio not with | audio not with
online tools online tools the online tools | the online tools
asked in the asked in almost | asked in less asked in less
time asked. the time asked. | time asked. time asked.

Pronunciation | It is noticed that | It is noticed that | It is noticed that | It is noticed that
the student the student the student the student did
practice the practice the practice the not practice the
pronunciation pronunciation pronunciation | pronunciation
of the words. of most the of some words. | of the words.

words.

Follow the Student follows | Student follows | Student follows | Student follows

instructions all the most of the some the almost any of
instruction instruction instruction the instruction
given by the given by the given by the given by the
teacher. teacher. teacher. teacher.

Speaking Student Student Student Student does
practices a lot practices practices a little | not practice the
the speaking enough the the speaking speaking with
with the tongue | speaking with with the tongue | the tongue
twister. the tongue twister. twister.

twister.
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Rubric Unit 1 Activity 2

2 1.5 1 0.5

Table Complete all the | Complete most of | Complete some of | Complete less than
table and write | the table and write | the table and the half of the table
sentences with | sentences with the | write sentences and write sentences
the information | information of the | with the with the information
of the table. table. information of the | of the table.

table.

Recording Record the Record the audio | Record the audio | Record the audio or
audio or video | or video with the | or video not with | video not with the
with the online | online tools asked | the online tools online tools asked in
tools asked in in almost the time | asked in less time | less time asked.
the time asked. | asked. asked.

Pronunciation | It is noticed that | It is noticed that It is noticed that | It is noticed that the
the student the student the student student did not
practice the practice the practice the practice the
pronunciation pronunciation of | pronunciation of | pronunciation of the
of the words. most the words. some words. words.

Follow the Student follows | Student follows Student follows Student follows

instructions all the most of the some the almost any of the
instruction instruction given | instruction given | instruction given by
given by the by the teacher. by the teacher. the teacher.
teacher.

Speaking Student Student practices | Student practices | Student does not
practices a lot enough the a little the practice the speaking
the speaking speaking with the | speaking with the | with the table of
with the table of | table of table of information
information. information. information.
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Rubric Unit 1 Activity 3
2 1.5 1 0.5

Map Draw the map of | Draw the map of | Draw the map ofthe | Draw the map of the
the neighborhood | the neighborhood | neighborhood and neighborhood and
and give clear and give almost give enough clear give unclear
instructions to get | clear instructions | instructions to get instructions to get
there. to get there. there. there.

Recording Record the audio | Record the audio | Record the audio or | Record the audio or
or video with the or video with the | video not with the video not with the
online tools asked | online tools asked | online tools asked in | online tools asked in
in the time asked. | in almost the time | less time asked. less time asked.

asked.

Pronunciation | It is noticed that It is noticed that | It is noticed that the | It is noticed that the
the student practice | the student student practice the | student did not
the pronunciation | practice the pronunciation of practice the
of the words. pronunciation of | some words. pronunciation of the

most the words. words.

Follow the Student follows all | Student follows Student follows Student follows

instructions the instruction most of the some the instruction | almost any of the
given by the instruction given | given by the teacher. | instruction given by
teacher. by the teacher. the teacher.

Speaking Student practices a | Student practices | Student practices a Student does not
lot the speaking enough the little the speaking practice the speaking
with the table of speaking with the | with the table of with the table of
information. table of information. information

information.
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Rubric Unit 2 Activity 1

2 15 1 0.3
Song Create the song | Createthe song | Create the song | Craate the sons
with a topic with a topic with a topic kand | wath a topic
related wath almost related of relatad with none related at
take care of with take care of | take care of all with take
others. others. others. care of others.
Recording Racord the Record the Record the Record the
audio or audio or audio or andic or
video withthe | video with the video not with vidao not with
online tools online tools the online tools | the online tools
asked m the asked in almost | askad mn less asked mn Jess
time asked. the time asked time askad. time asked
Pronunciation | It 1s moticed that | It is noticad that | It 1s noticed that | It 1s noticed that
the student the student the student the student did
practice the practice the practice the not practice the
pronunciation | pronunciation of | prommciation of | pronunciation
of the words. most the words. | some words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions | all the most of the some the almost any of
=ven by the givan by the given by the given by the
teacher. teacher. teacher. teacher.
Speaking Stodent Studant practices | Student practices | Studant does
practices alot | enough the 2 hittla the not practice the
ths speaking spealang with speakang with speaking with
with the songs. | the songs. the songs. the songs.
136
Rubric Unit 2 Activity 2
2 15 1 035
Iliness Answer all the | Answer most the | Answer soms of | Answer less
axparience questions about | questions about | the queshons than ths half of
your your about your the questions
Expenence. Expenence. Experience. about your
Expenence.
Recording Racord the Racord the Record the Racord the
audio or audio or audio or audio or
video withthe | video with the video not with video not with
online tools online tools the online tools | the onlme tools
asked m the asked i almost | askad m less asked m less
time asked. the time asked | tima asked. time asked
Pronunciation | It 1s noticed that | It is noticed that | It 1s noticed that | It is noticed that
the student the student the student the student did
practice the practice the practice the not practice the
prommciation | pronunciation of | prommciation of | pronunciation
of the words. most the words. | some words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions all the most of the some the almost any of
1ven by the grven by the given by the grven by the
teacher. teacher. teacher. teachar.
Speaking Student Student practices | Student practices | Student does
practices alot | enough the a hittls the not practics tha
with the questions. the questions the quastions.
the questions.
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Rubric Unit 2 Activity 3
2 1.5 1 0.3
Nead help Talk about Talk about Talk a Iittle Talk about
situations and | almost situations | about situations | other things not
things you can | and thinss vou and things you about situations
do to help can do to halp can do to help youcan do to
others. others. others. help others.
Recordmne Racord the Record the Record the Record the
audio or audio or audio or audio or
video withthe | video wath the video not with video not with
online tools online tools the onlme tocls | the online tools
ackad in the asked i zlmost | askad in lass asked in less
Pronunciation | It 1s noticed that | It 1s noticed that | It 1s noticed that | It 1s noticed that
the student the student the student the student did
practice the practice the practics the not practice the
pronunciation | pronunciation of | promunciation of | promunciation
of tha words. most the words. | soms words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions | all the most of the some the almost any of
ziven by the given by the siven by the siven by the
teacher. teacher, teacher. teachar.
Speaking Student Student practices | Student practices | Student does
practices alot | enough the 2 littls tha not practics the
the speaking speakang with speaking with spaaking with
with the mformation. | the mformation. | the
138
Rubric Unit 3 Activity 1
2 1.5 1 0.5
Pros and It seems that It seems that the | It seems that the | It seems thatthe
cons the student student 12 student is land of | student not
prepared the enough prepared | prepared preparad with
pros and cons | with the pros with the pros and | the pros and
of the topic. and cons of the | cons of the cons of the
topic. topic. topic.
Recordme Racord the Record the Racord the Record
audio or audio ar audio or audio or
video with the | video with the video not with video not with
online tools onlme tools the onlme tools | the online tools
azked m the asked in almost | askad i lase azked in less
time asked. the time asked | time askad time asked|
Pronunciation | It 1s noticed that | It 1s noticed that | It 1s noticed that | It is noticed that
the student the studant tha student the student did
practice the practice the practice the not practice the
pronunciation | pronunciation of | promumciation of | promunciation
of the words. most the words. | somea words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions | all the most of the some the almost any of
ziven by the given by the given by the grven by the
teacher. teacher. teacher. teacher.
Spezking Student Student practices | Student practices | Student does
practices afot | encugh the a hittls the not practica the
the speaking speakmg with speakang with speaking with
with the mformation. | ths information. | the
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Rubric Unit 3 Activity

2

b
-

1.5

0.5

Sell or buy
clothes

It seems that
the student 15
more than

prepared the
mformation.

It seems that the
student 15

enough prepared
the information.

It seams that the
student 1z kand of
preparad with

the nformation.

Tt seems that the
student not
preparad with

Racord the
audio or
video with tha
online tools
askad in the
time askad

Record the
audio or

video wath the
online tools
azkad in almost
the time asked.

Record the
audio or
wideo not with
the online tools
asked m less
time asked.

Record the
audio or
wideo not with
the online tools
atked i Jose
time asked

It 1s noticed that
the student
practice the

S
of the words.

It 15 noticed that
the student
practice the
pronunciation of
most the words.

It 15 noticed that
the student
practics the
pronunciation of
some words.

It 1s noticed that
the student did
not practics the

of the words,

Follow the

Student follows
all the

: ;

grven by the
teacher.

Student follows
most of the

s1ven by the

Student follows

given by the
teacher

Student follows
almost any of
the mnstructions
given by the

Spezking

Student
practicss a lot
the speaking
with

the mformation.

Studant practices

speakang with
the imnformation.

Student practices
a littla the
speaking with
the mformation.

Student does
not practics the
speaking with

mformation.

Rubric Unit 3 Activity 3

1.5

1

0.5

Clothing
style

It seems that
the student 1s
more than

preparad the

It seems that the
student 13

It seems that the
student 1s land of
prepared with

the mformation.

It seems that the
student not
preparad with

Recording

Racord the
audio or
video with the
online tools
askad in the
time askad.

Record the
audio or
video not with
the onlme tools
asked in lass
time askad.

Record the
audio or
video not with
the online tools
azked in Jess
time asked.

r —

It 15 noticed that
the student
practice the

of the words.

1t is noticed that
tha student
practice the
promumciation of
soma words.

It is noticed that
the studsnt did
not practice the
o i
of the words.

Follow the

Student follows
all the
mstructions
given by the

Student follows
some the

2 2

given by the
teacher.

Student follows
abmoest any of
the mstructions
given by the

Spezking

Student
practices a lot
the speakins

the information.

Student practices
a littla the
speaking with
the mformation.

Student does
not practice the
speaking with

141



142

Rubric Unit 4 Activity 1

2 L5 1 0.3
Interview It seems that It seems that the | It seems that the | It seems that the
the students are | students are students ara kand | students are not
more than enough preparsd | of prepared with | prepared with
preparad the the mformation. | the mformation. | the
o 3 s -
Recording Record the Record the Record the Record the
audio or audio or audio or audio or
video withthe | video with the video not with video not with
onlme tools online tools the onlme tools | the online tools
askad mthe asked i almost ahdmlas azked in lese
Pronunciation | It 15 noticed that | It 1s noticad that | It 1s noticed that | It 1s noticad that
the student the studant the student the studant did
practice the practice the practics the not practice the
pronunciation | promunciation of | pronunciation of | promunciation
of tha words. most the words some words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions all the most of the some the almoﬁanyof
siven by the given by the given by the given by the
teacher. tzacher. teacher taacher.
Speakmng Student Student practices | Student practices | Student does
practices alot | enough the 2 littls the not practice the
the speakmg speakang wath speakmg with spaalang with
Rubric Unit 4 Activity 2
25 2 15 1
Transport It seems that It seems that the | It seams that the | It seems that the
the student 13 student 1s student is Jand of | student not
more than enough preparad | preparad with preparad with
preparad tha the information. | the mformation | the
inf . infor :
Pronunciation | It 1s noticed that | It i1s noticad that | It 1s noticed that | It is noticed that
the student the student the student the student did
practice the practice the practice the not practice the
pronunciation | pronunciation of | promumciation of | pronunciation
of the words. most the words. | some words. of the words.
Follow the Student follows | Studant follows | Student follows | Student follows
mstructions | all the most of the some the almost any of
mstructions mstructions mstructions the mstructions
erven by the given by the srven by the grven by the
teacher, teacher, teacher. teacher.
Speazking Student Student practices | Student practices | Student does
practices a lot | snough the a little the not practice the
the speaking speaking with spaaking with speaking with
with the mformation. | the mformation | the
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Rubric Unit 4 Activity 3

2 15 1 0.3
Story It seems that It seems that the | It saems that the | It seems that the
the student 12 student 12 student 13 land of | student not
more than enough prepared | preparad with preparad with
preparad the the mformation. | the mformation. | the
e’ ins .
Recording Record the Record the Record the Record the
aud:o or audio or audio or audio or
video withthe | video wath the video not with video not with
onlme tools online tools the onlme tools | the onhine tools
askad in the askedmalmost askead in less azked in Jess
Pronunciation | It is noticed that | It is noticed that | It is noticed that | It is noticed that
the student the student the student the student did
practice the practice the practice the not practice the
pronunciation | promunciation of | promunciation of | pronunciation
of the words. most the words. | some words, of the words,
Follow the Student follows | Student follows | Student follows | Student follows
instructions all the most of the some the almost any of
: ’ : : : s e :
grven by the given by the grven by the given by the
teacher. teacher. teacher. teacher]
Speaking Student Student practices | Student practices | Student does
practices alot | enough the a little the not practice the
the spezking speaking with speaking with speaking with
with the mformation. | the mformation. | the
B ikt iah :
Rubric Unit 5 Activity 1
25 2 135 1
Traditional It seems that It seems that the | It seems that the | It seems thatthe
food the student 1 student 13 student 1z land of | student not
mora than enough prepared | prepared with preparad with
preparad the the mformation. | the imformation. | the
Pronunciation | It 1s noticed that | It i1s noticed that | It 1s noticed that | It is noticed that
the student the student the student the student did
practice the practice the practice the not practice the
pronunciation | pronunciation of | pronunciation of | pronunciation
of the words. most the words. | some words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions | all the most of the some the almost any of
zrven by the grven by the given by the given by the
teacher. teacher. teacher. teachar.
Spezking Student Student practices | Student practices | Student does
practices a lot | enough the a hittle the not practice the
the spezking spealkang with speakme with spaaking with
with the information. | the information. | the
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Rubric Unit 5 Activity 2

25 2 15 1
News It seems that It seems that the | It seems that the | It seems that the
the student is student is student is land of | student not
more than enough prepared | preparsd with preparad with
prepared the the information. | the mformation. | the
mformation. mformation.
Pronunciation | It 1s noticed that | It 1z noticed that | It 1s noticed that | It is noticed that
the student the student the student the student did
practice the practice the practice the not practice tha
pronunciation | pronunciation of | pronunciation of | pronunciation
of the words. most the words. | some words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions all the most of the some the almost any of
mstructions mstructions instructions the mnstructions
given by the given by the given by the given by the
teacher. teacher. teacher. teacher.
Speaking Student Student practices | Student practices | Student does
practices a lot | enough the a little the not practice the
the speaking speakang with speakmg with speaking with
with the information. | the information. | the
e il ’ inf .
Rubric Unit 5 Activity 3
25 2 15 1
Culturs It seems that It seems that the | It seems that the | It seems that the
the student 1z student 12 student is kand of | student not
more than enough prepared | preparsd with prepared with
preparad the the information. | the nformation. | the
Pronunciation | It is noticed that | It 1s noticed that | It 1s noticed that | It is noticed that
the student the student the student the student did
practics the practice the practics the not practice the
pronunciation | pronunciation of | pronunciation of | pronunciation
of the words. most the words. | some words. of the words.
Follow the Student follows | Student follows | Student follows | Student follows
mstructions all the most of the some the almost any of
zrven by the grven by the given by the given by the
teacher. teacher. teacher. teacher.
Spezkmng Student Student practices | Student practices | Student does
practices a lot | enough the a little the not practice the
the speaking speakang with speaking with speaking with
with the information. | the mformation. | the
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45 PROPOSAL EFFECTS
4.5.1 Introduction

Once the guide was completed with the online tools, the activities and strategies to improve English
pronunciation. Unit one, called Places and People, was applied to the senior students in a 40-hour
class. A survey was applied to know how students feel and what students learn from the guide in
the class.

4.5.2 Procedure

The procedure to apply the guide started with the approval of the vice-principal. Then, the
agreement of the day with the teacher to apply the guide with the students. A part of the guide is
applied in a class. The class was virtual because of the pandemic. (Appendix 9) One of the activities
from Unit 1 of the guide was applied with the students. Then, a post-survey was sent to the students
to answer questions about the effects and impacts of the guide. (Appendix 10). The teacher
monitors the class and completes a checklist about the impacts of the guide. (Appendix 11) Also,
the guide was socialized with the English teachers. A copy of the guide was delivered to High
school. (Appendix 12)

Then the data collected from the post-survey was analyzed, and the following are the results.

4.5.3 Students post survey’s results to evaluate the impacts of the guide

The student's post-survey had ten questions that analyzed the class and the Unit with the activity
of the guide that was applied during the 40 minutes class. The majority of the questions contains
the options strongly agree (high positive affect), agree (medium positive effect), slightly agree (low
positive affect), neutral (no effect), slightly disagree (low negative effect), disagree (medium
negative effect), and strongly agree (high negative effect).

Question 1 Were the online tools useful to improve English pronunciation in class?
Table 4

Were the online tools useful to improve English pronunciation in class?

Options Percentage
Strongly agree 62.50%
Agree 12.50%
Slightly agree 12.50%
Neutral 12.50%
Slightly disagree 0%
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Disagree 0%

Strongly disagree 0%
Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The table shows the answers to the first question, which has some options. The majority of the
participants who selected the option strongly agree. The following options selected were agreed,
slightly agree, and neutral. Any of the participants selected the options with negative impacts.

Question 2 Were the online tools useful to avoid mispronunciation awareness when you spoke

English words?

Table 5

Were the online tools useful to avoid mispronunciation awareness when you spoke English words?

Options Percentage
Strongly agree 50%

Agree 25%
Slightly agree 12.50%
Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The results show that most of the population considered the online tools used during the class
helpful in avoiding mispronunciation awareness with a high positive affect and medium positive
effect. Followed by the options Slightly agree and neutral with an equal percentage. Any of the
participants selected the options with disagreement meaning.

Question 3 Was the environment comfortable to improve your pronunciation in the class?

Table 6

Was the environment comfortable to improve your pronunciation in the class?

Options Percentage
Strongly agree 37.50%
Agree 50%
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Slightly agree 0%

Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%
Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The table results show that most of the population considered that the environment helped improve
the pronunciation with a positive impact. Just a tiny part of the population selected the option with
no impact. Furthermore, the negative impact options had no been chosen by any of the participants.

Question 4 Do you consider the activities helped you to improve your English pronunciation?

Table 7

Do you consider the activities helped you to improve your English pronunciation?

Options Percentage
Strongly agree 37.50%
Agree 37.50%
Slightly agree 12.50%
Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The table results show the options more selected by the participants. Those are the different levels
of agreement about the question. It means the activities developed during the class helped students
to improve their English pronunciation at different levels. Any of the participants thought that the
activities caused a negative impact.

Question 5 Were the strategies applied helpful to create a safe environment to improve your

English pronunciation?

114



Table 8

Were the strategies applied helpful to create a safe environment to improve your English
pronunciation?

Options Percentage
Strongly agree 37.50%
Agree 50%
Slightly agree 0%

Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The results show the level of the agreement the participants had about the strategies applied in the
class. The majority of the population selected the option strongly agree and agree. A small part of
the participants selected the option neutral and the other options: the disagreement levels.

Question 6 Were the strategies, online tools, and activities helpful to motive you to improve
your English pronunciation?
Table 9

Were the strategies, online tools, and activities helpful to motive you to improve your English
pronunciation?

Options Percentage
Strongly agree 50%

Agree 25%
Slightly agree 12.50%
Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021
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The table shows the different levels of agreement and disagreement of the participants to the
activities. The most selected was strongly agree with half of the population. Followed by agreeing
with a quarter of the population. Any of the participants selected the disagreement options.

Question 7 Did you feel engaged in the activities to improve English pronunciation?

Table 10

Did you feel engaged in the activities to improve English pronunciation?

Options Percentage
Strongly agree 50%

Agree 37.50%
Slightly agree 0%

Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The results about the feeling of engagement in the table show that the options “strongly agree” and
“agree” were the most selected with 87.50%. Followed by a small percentage in the neutral option.
The levels of engagement were positives.

Question 8 Did the strategies, online tools, and activities promote class participation?
Table 11

Did the strategies, online tools, and activities promote class participation?

Options Percentage
Strongly agree 62.50%
Agree 12.50%
Slightly agree 12.50%
Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%
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Note: researcher elaboration. Source: Post-survey June 2021

The table shows the results of question 8, where the option selected with more than half of the
population strongly agrees. Followed by the options agree, slightly agree, and neutral, which
represent 37.50%. Any of the participants considered that the strategies, online tools, and activities
caused a negative impact.

Question 9 Were the strategies, online tools, and activities help to understand the topic?
Table 12

Were the strategies, online tools, and activities help to understand the topic?

Options Percentage
Strongly agree 62.50%
Agree 12.50%
Slightly agree 12.50%
Neutral 12.50%
Slightly disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021

The table shows the highest percentage, strongly agree, then slightly agree and neutral with a small
percentage. The other options, which are the disagreement, were not selected by any of the
participants.

Question 10 Do you consider the guide's regular use will help you improve your English
speaking skills? Why?
Table 13

Do you consider the regular use of the guide will help you to improve your English speaking skills?
Why?

Options Percentage
Yes 87.50%

No 12.50%
Maybe 0%

Total 100%

Note: researcher elaboration. Source: Post-survey June 2021
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The results of question ten show that option yes was the most selected by the participants, and a
small minority selected option no. Any of the participants selected the option maybe. Some of the
answers students mentioned were that the guide and the class were engaging and help them to
improve their pronunciation and understand the topic.

4.6 IMPACTS

The impacts of the guide applied to the senior students were divided and analyzed in Linguistic

impacts, Academic impacts, and Affective impacts.

The indicators of the impacts were analyzed based on the post students survey and the teacher's
checklist, and they are the following:

Linguistic impacts

a) Using the online technological tools to improve L2 pronunciation

b) Improving L2 pronunciation with different activities divided into Pre, During, and After stages.
¢) Motivating to develop L2 pronunciation in students through different strategies.

Academic Impacts

a) Encouraging engagement in the L2 pronunciation class.

b) Promoting class participation with the different activities, strategies, and online tools.

¢) Understanding the topic in the L2 with the different activities, strategies, and online tools.
Affective impacts

a) Avoiding mispronunciation awareness when pronouncing a word in the L2.

b) Creating a safe environment in class with the activities, online tools, and strategies.

¢) Making comfortable the environment in class with the activities, online tools, and strategies

Table 14

Table of equivalence

Number -3 -2 -1 0 1 2 3
Impact High Medium Low No impact Low Medium High
Negative Negative negative positive Positive positive

Note: Researcher elaboration.
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4.6.1 Linguistic Impact
The following table shows the linguistic impacts after applying the guide.

Table 15

Linguistic Impact table

Impact levels -3 -2 -1 0 1 2 3

Indicators

Using the online technological tools to X

improve L2 pronunciation.

Improving L2 pronunciation with X
different activities divided into Pre,

During, and After stages.

Motivating to develop L2 X
pronunciation in  students through
different strategies.

Total 2 6

Note: researcher elaboration. Source: Post-survey and checklist June 2021

x=8

o z (8) _
Level of Linguistic impact= = _ =2.6
# Indicators 3

Level of Linguistic Impact= Medium positive impact
Analysis

Using the online technological tools to improve English pronunciation in the students was
considered high positive because they were designed for that purpose. Teachers can use them to
teach and improve English pronunciation in the students. The students could use them quickly and

efficiently.

-The improvement of English pronunciation with different activities divided into stages (pre-

during- after) was considered medium positive because the time was short, and students need more
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time to complete the activities. Not all the students could participate in all the stages, but most of

the students at least were able to participate in one stage.

-Students' motivation to improve English pronunciation was considered high positive. Teacher
strategies and activities were helpful to motivate the students. Students enjoyed the activities to
improve their English pronunciation. It was noticed when they participate in the class.

4.6.2 Academic Impact
The table shows the academic impact analyzed with a rubric.

Table 16

Academic Impact table

Impact levels -3 -2 -1 0 1 2 3

Indicators

Encouraging engagement in the L2 X

pronunciation class.

Promoting class participation with the X

different activities, strategies and online

tools.

Understanding the topic in the L2 with X
the different activities, strategies and
online tools.

Total 9

Note: researcher elaboration. Source: Post-survey and check list June 2021

x=8

. z (9)
Level of Academic impact= = - =3
# Indicators 3

Level of Academic Impact= High positive impact
Analysis

-Students' engagement in English pronunciation class had a high positive impact because students
followed the class and the activities. The activities were interactive with the students in the different

stages.
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Promoting class participation through different activities, strategies, and online tools was highly
positive because students could participate in class. All the activities were designed to make
students participate. The stages helped to make students participate at least once in the class.

-The understanding of the topic had a high positive impact on the L2. The activities were addressed
to follow a sequence. That made the topic easier to understand for the students and easy to teach to

the teacher.
4.6.3 Affective Impact
The information below shows the affective impacts.

Table 17

Affective Impact table

Impact levels -3 -2 -1 0 1 2 3

Indicators

Avoiding mispronunciation awareness X

when pronouncing a word in the L2.

Creating a safe environment in class X
with the activities, online tools, and

strategies.

Making comfortable the environment X
in class with the activities, online tools and
strategies.
Total 4 3
Note: researcher elaboration. Source: Post-survey and checklist June 2021

=7

L (7)
# Indicators 3

=2.3

Level of Affective impact=

Level of Affective Impact= Medium positive impact
Analysis

Avoid mispronunciation awareness when pronouncing a word in English had a high positive impact

because students could participate in class in English. The activities help students to be sure of the
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pronunciation of the word before speaking. The activities pre and during helped them to encourage

their pronunciation.

-The creation of a safe environment has a medium positive impact. The activities helped students
to know what they have to do. The time was short, but the students were able to develop the
activities.

- Making the environment comfortable had a medium positive impact. The strategies, the activities,
and the online tools helped to create a comfortable environment. The whole class was developed
in English, and the students could not accustom to it.
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS

Chapter V shows the conclusions and recommendations about this research. The conclusions and

recommendations were based on the research objectives General and specifics.

CONCLUSIONS

- Pronunciation is vital to communicate in a better way in the English language. The improvement
of English pronunciation can help students to develop their speaking skills. The use of online
technological tools can help to improve English pronunciation in language learners.

-There are some tools students prefer to use at the moment of checking their pronunciation. Six
online tools were selected based on the survey applied to them: YouTube, Cambridge Dictionary,
English American Pronunciation, English Accent Coach, English Central, and Duolingo.

-Based on the results obtained, the reasons for pronunciation problems were the following. First,
students find it challenging to learn listening and speaking skills, which allows pronunciation
production. Second, because of the pandemic, not all the students were able to attend all the English
classes for their internet connection. Third, in the interview, teachers mentioned that another reason
was the differences in Spanish and English pronunciation. Finally, the input in English students
was exposed was not enough.

-A guide was created with the online technological tools selected by the target population. To the
elaboration of the guide, the results of the survey and interviews were taking into account. The
guide has activities (Pre-During- After), with information about pronunciation and the online tools
chosen. A part of the guide was applied to the target population. A post application students survey
and teachers checklist helped to define the impact the guide caused on the target population. This
guide caused different impacts on the target population, such as Linguistic, Academic, and
Affective. The guide produced a medium positive Linguistic impact, high positive Academic
impact, and medium positive Affective impact.
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RECOMMENDATIONS

- The online technological tools can help to develop and improve English pronunciation in senior
students. To use them in an interactive and deductive way, teachers and students can use the English
Pronunciation Practice guide during the English classes.

Some of the causes of students' English pronunciation problems can be solved if teachers and
students use the English Pronunciation Practice Guide in the English classes and for those students
who cannot connect at home. It can also be used without internet connection in the epub version or
the pdf version, and still listen to the audios and videos to do the activities, improving their English
pronunciation to have better communication in English.

-Many resources on the internet could also be added. Some of them were used in the guide with
specific activities, and others were just mentioned. The use of online technological tools with
different activities to motivate students' English learning can be helpful to improve the student's
pronunciation.

-The English Pronunciation Practice Guide can have positive impacts in the Linguistic, Academic,
and Affective impacts with the continuous use during the English classes. The activities, online
tools, and strategies can motivate students and make them practice their English pronunciation
differently. Also, senior students can be familiarized with a new vocabulary of different topics.
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GLOSSARY

Online tools: something that helps people to do an activity via the internet.

Online learning tools: something as it can be any program, app, website, or technology that can

be accessed via an internet connection and enhance the teaching and learning process.
Pronunciation: it is the way people pronounce a word in a language.

Pitch: the quality of sound produced by vibrations made of high or low tones.
Intonation: the accuracy of the pitch, the rise and fall of the voice in speaking.
Stress: stress is the degree of emphasis given a sound or syllable in speech.

Guide: something that advises others to do something in a way.

Epub: it is a format that combines images, text, and audio, called electronic publication.

Pdf: it is a format in images and text as a printed file that could be read electronically.
Letters: a character that represents symbols of the alphabet and sounds used in speech.

Phoneme: a unit of sound that distinguishes one word from another.

Speech: discourse or the expression of thought, ideas, or emotions by articulations of sound

delivered to an audience.
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Vice principal and Teacher’s interviews

(Appendix 1)
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Fecha:
Poskcidn: Vicermector

v et ivio:

Utalizar herramientas ecnoldgicas en linea para mejorar la pronunciscidn en inglés de
los esmndiantes de dlnmo afio de la Unidad Educativa “Victor Manuel Gurmin™ de
[barra durante el afio académico 2020-2021.

CuesEbmario
Pregunia 1:

Seglin el Ministeno de Educacibn (200 7)., al finalizar el 3er afio de Bachillerato se debe
alcanzar el Mivel Bl acorde com el Manso comin Europes.

JConsidera usted que los objetives curnculanss se cumplen, en cuanto se refiere a la
produceidn oral del idima melés establecidos por el Ministeno de Edusacibn, de que
los estudianies deben sali con un mivel Bl segln el CEFR, lo que implica que puedan
cominicarse con cierta confianza, relacionar razonablements con fludez una narrativa
sz lla?

Pregunta 1:
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Dresde su percepeitn, jcwdles son las mayores dificuliades en la implementacidn v
desarrolle del comeulo del inglés?

Pregunta 3:

[k las 4 habilidades que son produccidn oral, escrta, de lecura v de escucha, ; Oud
habilidad comsadera usted que es la mds dificil de desarrollar en los estudiantes de la
Institueidn a la Ud representa?

Pregunta 4:

JConoce wsted & 52 han implementado anfenomente en su Instiiucidn

procesos de investigacion relacionados al drea de la produceidn oral, como e la
pronunciacidn del idioma inglés?

Pregunta 5

JConsidera usted necesano el uso de herramientas tecnologicas online que facaliten el

dizsempeio de los estudiantes en pronunciacibn de la lengua extranjera? jPor qué?

Crracias

.

%‘- UNIVERSIDAD TECNICA DEL NORTE yr Yy
< FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA Srghimmtx
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS-

INGLES

GRADUATION WORK
“OMNLINE TECHMOLOGICAL TOOLS TO IMPROYVE THE ENGLISH
PRONUNCIATION OF SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-2021."

Interview dage:

Interviewed: English teacher

Ohbjective

To wse online techsologeeal tools o improve the English pronusciation of semior
students at “Victor Manuel Guemdn™ High School in [harra dunng the scholar year
2020-M21.

Duestionmaire
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1~ According to the Minstero de Educacicn (2007), af the e of the Senior year,
stdents must bave a Bl CEFR. Do vou eonsider this abjective is achbevable?
Why?

2 Which skill (lstening. speaking, reading, or writing) do voo consbder is the
il difficult to temch?

- What are the possible reasons why proausciatbon in English may be difficuli
for students?

A= Do youi wse wny technological tosks o iImprove vour students” pronunciation?
Vs Mo

& Which technological toals do vou use to improve their pronanciation?

b= Wonld vou e willing to use a guide that provides innovative online tools to
improve English pronuncation in siwdents?

Thanks fisr your help.

P~ o

it UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA 59
PEDAGOGIA DE LOS IDIOMAS NACIONALES ¥ EXTRANJEROS- INGLES

PEDAGOGIA DE LOS IDIOMAS NACIONALES ¥ EXTRANJEROS-INGLES
GRADUATION WORK

“ONLINE TECHNOLOGICAL TOOLS TOo MPROVE THE ENGLISH

PROMUNCIATION OF SENIOR ~ STUDENTS AT “VICTOR  MANUEL

GUZMAN" HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-

2021.

Swrvey date:
Class:

Oibjective:
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Ta uze gnline tachnological tool: ta twprove the Enslish pronomciztion of senior
stidents 3t *Victor Mannel Cuznan™ Hish School in Tharra duaring the scholar year 2020-
2021

Questionnaire
1.- Do you consider Enzlizh is important for vou and your fumre life?

o ez
o Mo

2 -What is the most challenging sl for you to achieve in Englizh clazzes?

o Speaking
o Listening
o Peading
o Wrotng
3.- What part of spealing i= more difficult for von?

Flusncy
Drommeciztion
Acorracy
Tnderstanding

o o 0o

4.- How often are you aware of mispronouncing words in English?
o Mewer
=] R.E.I!'El’j.'
o Sometimes
o Often

o Always

&.- Do you lilke to nse any online technological tools during Englizh claszes to
improve yoor promanciation?

o Yag

o Mot
G.- Which of these online tools to improve Englizh prosunciation would you lile fo
usze? Chooze five.

o Cambridze dictonary
o Emngzlizh accemt coach
o Enszlizh ceniral
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To use online technological tools to improve the Esglish pronunciation of senior
students at “Victor Manuel Guersdn "™ High School in Ibarra duning the scholar year 2000-
2021

uestbonnaire

1.- Do vou consider English is important for voun and your fubare life?

o Yes

a Mo
2.-What is the mest challenging skill for vou to achieve in English elasses?

o Speaking

o Listenmg

o Reading

o Wrting

3. What part of speaking is more difficali for you?

o Fluency

o Pronunceation
o Accuradcy
a

Undierstanding

d.- How often are you aware of mispromouncing words in English?

Mewer
Buarely
Sometimes
Ofben
Always

o oo O o0

S.- Do vou use any anling technological tools during English classes to improve
yiour pronunciaion?

o Yes
a Mod

i Which of these anline tools to improve English pronunciaton would vou Like bo
wse? Choose five.

o Cambrdge dictionary
o English acoent coach

o English central
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o Gilenworld

o Mangolanguages
o Youlube

o Omestopenglish
a  Duolingo

o Posebest

a Amercan English pronunciation

Thanks for your help.

Fecla de envio para la evaluacién del

eXperio:

Fecha de revisidn del experto:

280472021

En la siguiente matriz margue con una X el crtenio de evaluacidn segin corresponda en
cadla iem. De ser niscesario realice la observacitn en el aparado comespondienie.

INSTRUMENTO DE EVALUACION CUALITATIVO

ITEMS

CRITERIOS DE EVALUACION

MUCHO PO NADA
Instruceidn  breve, dama v X
completa,
Formulacidon  clara de  cada X
prégunia.
: . X
Comprensabn de cada pregunta,
Coberencia de las pregunias en X
nelacabn con el objetiva,
X
Relevancia del contenidio
. X
Orden v secuencia de las preguntas
X

Miimeno de pregunias l.'||:lli|:|:||.'l

Observaciones:

A continuacitn, mangue con una X en el criterio de evaloacidn segin el asdlisis de cada

pregunta que conforma el cuestionario. las cuales se encuentran representadas en ¢l

siguiente instrumento de evaluscdn como lem. De ser necesario realice la observacidn

en &l casallero cormespondients.
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INSTRUMENTO DE EVALUACION CUANTITATIVO

CRITERIOS DE EVALUACION

OBSERVACIONES

liem

Dhjar

Wodificar

Eliminar

fadf | I | —

=S

=

A

Firma del Evaluador

CoC: 1711539090

Apellidos v nombres completos

Marcia Lucia Mantilla Guerma

Tiulo académsco

Mgs. Lingilistica Aplicada

Mes. Docencia Superior

[nstrmuciin
SO

Educaciion

Universidad Técmca del Morte

Comeo elecirbnico

rnlrantillali@ vin_eduw.ec

Teldforms

(301 4909
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Request to the district
(Appendix 2)

(‘\‘ UNIVERSIDAD TECNICA DEL NORTE
'.,s% FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
s DECANATO

Oficio 130-D 25 MAF 202 #034&5\4)
Ibarra, 24 de marzo de 2021 4

Magister ,
Juan Pabk Rojas
DIRECTOR DISTRITAL IBARRA ~ PIMAMPIRO - URCUQUI

De mi consideracin

A nombre de la Facultad de Educacian, Ciencia y Tecnologia, reciba un cordial
saludo, & la vez que le auguro el mejor de los éxilos en 18s funcionas que viena
desempafiando.

Me dirjo a usted con la finalidad de solcitarie da B manera mas comedida, se
brinde las faciikdades necasarias, a la senorta Mariza Marn Paredes Reascos,
estudiante de octavo nvel de la carera de Pedagogia de los ldomas Nacionales
y Extranjercs, portador de la cédula de cudadania 1004675490, para que
obtenga nformacién y desarole el trabajo ge grado con &l tema: “Online
tachnological tools 1o develop Englsh pronunciation of Senior students at Victor
Manuel Guzmédn High school dunng the scholar year 2020-2021° en Unidad
Educativa Victor Manuel Guzman, ubicado en ia dudad de Ibarra, slendo Rectora
de ka institucion & Mgs. Myriam Tapa.

Por su tavorable atencitn, le agradezco.

Mgs. Raimundo Alonso Lopaz Ayala
CC: 1001308905
DECANO FECYT
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District Letter of acceptance

(Appendix 3)

MINISTERIO DE EDUCACION

Oficio Nro, MINERDUC-CZI-10D01-DDASR-2021-0347-0
Ibarra, 25 de marzo de 2021

Asanto: RESPUESTA: SOLICTTUD AUTORIZACION PARA REALIZAR
INVESTIGACION EN LA UNIDAD EDUCATIVA VICTOR MANUEL GUZMAN

Seiar Magister
Radmundo Alonso Lapez Ayals

Decano de la Facultad de Educackén Ciencls y Tecnebogia
UNIVERSIDAD TECNICA DEL NORTE

En sa Despacho

De mi consideracién:

Ea respacsta ol Docamento No, PAC-71-0TRO-1-0346-AP, < ¢l gue solicila s brinde
las facilidades necesarios, a la seflodita Mariza Paredes Reascos, estudlame de ocavo
nivel de lx carrera de Péadagogia de dos Idicoas Naciooaks y Extranjeros, de la
Unsversidad Técnlca del Nore, pam gue obteoga infoemacide y desarrolie o trabajo de
grado coa el tema: “Online technological tools to dewelop English peonunctation of
Senior Svedents ® Vicsor Mamicl Guzmia High scholl doring the scholar year
2020-2021", debo indicar gqoe 52 pedido es procedense para ko cual debe comunicanse con
1a Auloridad de & insttoadn educativa, ademds indicar que esta prohibido la asistencia
de manera peesencial 4 las Instapcones edocativas v gue 10do ¢l trabajo que se vaya a
realizar debe ser de mamera telemitica y en coordinackde con las Autocidades de la
Instatucion Edacativa,

Leda, Pagls Dunicls Buensio Palles
ANALISTA DISTRITAL DE APOYO, SEGUIMIENTO Y REGULACION
(LIDER)

Refoeacias

Dweroiter A Armures

o IO 401 4 Ae N saga v_‘i‘ - "
¢ ute foaaye .~ 4! %
N e sdracsn gk o > o

Gediao postall 1M
Teghsas: 5204 ¥ |

| pr— v

= MINEDUC-CZ5- 10001 UDAC- 2001 - 18478

4
&

Bl ve vy
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Institution Letter of acceptance

(Appendix 4)

Oficio Nre. MINEDUC-CZI-10D0I-DDASR-2021-0347-0
1Barra, 25 de marzo de 2021

Asunte: RESPUESTA: SOLICITUD AUTORIZACION PARA REALIZAK
INVESTIGACION EN LA UNIDAD EDUCATIVA VICTOR MANUEL GUZMAN

Sefior Magistar

Raimmedo Alonso Lépez Ayala

Decano de Ia Facultad de Educacién Ciencia y Tecnologia
UNIVERSIDAD TECNICA DEL NORTE

En su Despacho

De mi consideracidn:

En respuesta al Documento No. PAC-71-OTRO-1-0346-AP, en el que solicis se brinde
las facilidades necessrias, a la sefiorita Masiza Paredes Reascos, estudiante de octavo
nivel do la carrern de Pedagogfa de los Idiomas Nacionales y Exwanjeros, de s
Universidad Técnica del Norte, para que obtenga informacién y dasarrolle ¢l trabajo de
grado coa el tema: "Online technological tools to develop English promunciation of
Senlor Students al Victor Manvel Guzmén High scholl during the scholar vear
2020-2021", debo indicar que su pedido ¢s procedenis para lo cual debe comunicarse con
Iz Autoridad de la institucién educativa, ademés indicar que esta prohibido la asisencia
ds manera presencial 2 las institaciones educativas y que todo el trubajo gue se vays a
realizar debe ser de manera telemdtica ¥ en coordinacién con las Autoridades de k=

Leda. Paula Daniela Buenaiio Palles
ANALISTA DISTRITAL DE APOYO, SEGUIMIENTO Y REGULACION
(LIDER)

Referrocias
- MINEDUC-CZ1- 10001 -UDAC- 2021 - 184 7-2

i.;. | cL.» A
“g: 4 . ) }on ‘a.!-i (" v
a3 Lu\' \D-’i Mc‘n Lﬂ . Svk‘ Hm-x

. Q\M 32, . \ |
PO L"r( v e .-m(.«-m"fh ow Unde P LH S:L«eL .-«*“'- Aa Bvo ﬂ‘-;—’ S -J e

L celnborr fon }o« m‘\re..s‘)t\ o binza, \

/’~ 7‘/(//

:'_S\A-\\ L
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Informed consent letter

(Appendix 5)

Vice principal
7 UNIVERSIDAD TECNICA DEL NORTE
3 P/ Y s
(l‘i ! FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA ala”
N .Q-} 7 =
ST Pedagogia De Los Idiomas Nacionales Y Extranjeros con Mencién Btk
Inglés
Consentimiento informado

Acepto participar voluntariamente en esta investigacién, conducida por Mariza Mari Paredes
Reascos estudiante de la carrera de Pedagogia de los Idiomas Nacionales y Extranjeros
mencién Inglés de la Universidad Técnica del Norte, He sido informado (a) de que ka meta
de este estudio es “Utilizar hesramientas tecnoldgicas en linea para mejorar la pronunciacién
en inglés de los estudiantes de Gltimo afto de la Unidad Educativa “Victor Manuel Guzman™
de Ibarra durante ¢l afio académico 2020-2021",

Me han indicado también que tendré que responder cuestionarios y preguntas en una
entrevista, lo cual tomard aproximadamente de 10 2 15 minutos.

Reconozeo que la informacién que yo proven ¢n ¢l curso de esta imvestigaciin es
estrictamente confidencial y no serd usada para mingdn otro propésito fuera de los de este
estudio sin mi consentimiento. He sido informado de que puedo hacer pregu

que esto acarree perjucio alguno para mi persona.

Enticndo que una copia de esta ficha de consentimiento '. :
informacién sobre Jos resultados de este estudio cuando ¢
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Teacher

FACULTAD DE EDUE:!.CIfT_‘i, CIENCIA Y TECNOLOGIA
Pedaropia De Loz Idiomas Nacionalez Y Extranjeros con Mencion Inelés

Conzentimiento mformado

Acapto participar voluntariamente en esta investizacion, conducida por Manza Man Paredaz
Eeascos estudiants da la camrerz de Pedagopia de los Idiomas MNacionales v Extramjeros
mencion Ingléz de la Universidad Tecniea del MNorte. He sido informado (2) de gue lz meta
de este estudio ez “Uthzar herramientas tecnologicas en linea para mejorar la pronumeiacion
en inglés de loz estudiantes da dltimo afo del Unidad Edoeativa “Vietor Manne]l Gueman™
de Iharra durante el afic acadérmco 2020-20217.

Ma han mdicado también que fendré gue responder cusstionarios v preguntas en uma
enfrevista, lo cual tomard aproximadaments de 10 a 13 minutes.

Eeconozeo que la informacidon que vo provea en el curso de ssta imvestizaciom es
estrictamente confidencial v no seri usada parz nmgun otro propoésito fuera de loz de este
estudio s mi consentmisnto. Ha sido mformade de que puedo hacer preguntas sobre el
provecto en cualguier momento v que pusdeo retiramme del mizmo cuando zsi lo decida, sin
que asto acarree perjucio alguno para mu persona.

Entiendo qua una copia de esta ficha de conzsentimiento me zera entregade, v que pusde padir
mformacion sobre los resultados de este aztudic cuande éste hava conchude.

—

o

Posicion: Profazor da Ingla: L:__*
Nombre del participante M=o, Fanny Feazoos Firma del participante
Nombre del investizador : Mariza Man Paredss Eeazscos Firma del investizador | “P

N

Ll g r -*.*-
Enlies - UNIVERSIDAD TECNICA DEL NORTE

>4 Englishy s
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English teacher-coordinator

F2 UNIVERSIDAD TECNICA DEL NORTE (adies
T ! FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIY ~ Snofshoes
Pedagogia De Loz Idiomas Nacionales Y Extranjeros con Mencion
Inglés
Conzentimiento informado

Acepto participer vohuntariamerte an egta irvestizacion, conducida por hlariza hizsd Paredes
Fesscoe esmdiznte de la carrera de Pedasogia de los Idiomas Macionales v Extranjeros
mencian Inglés de la Univerzidad Tammica del Norte. He sido informado (2) de que la metz
de este eztudio ez “THilizar harramientas tacnolégices en lnea pars mejorar la prommciacion
e inglas da los estudiamtes de dltimo afio del Tnidad Educative “Victor hlamel Gozman™
de Iharra durante el afo académico 2020-20217,

Me han indicado tarmbién que tendre que responder cuestionsrios ¥ pregumtas sp una
entrevista, lo cual tomara aprovimadaments de 10 a 15 mimstos,

Feconozco que la infopmacion que vo provea em el carso da esta investigacion es
ssrictzamente confidencial v no sera usada para mingin otro proposito foera de los de aste
azmdio sin mi consentimiante. He sido inforrmade de qoe puado hacer presumtas sobre el
provecto en cuzlquist momento v que puedo retiremme del mismo coando asi 1o decida, sin
que esto acarres perjuicio alEumo para mi persons.

Entiendo gue una copia de astz ficka de consentimmisrta me sera antrazado, v que prado padir
informacian sobre los resultades da exte estudio cuendo aste hava corcluido.

Posicion: Profesor de Ingles-Coordinador de ares

Nombre del participante Lic Melly Mlargoth Lucers . Firma del participante o
s
Nombre del investizador : hlariza blari Paredes Fesscos  Firma del investizador f

147



Students

e UNIVERSIDAD TECNICA DEL NORTE ale”
:1_ - . - T
| EiSss | FACULTAD DE EDUCACION, CIENCIA Y TECNOLOCIA o ¥

Pedagopia De Loz Idiomas Nacionales Y Extranjeros con Mencion
Inglés
Conzentimiento informado

Apcapto participar voluntariamente en asta mvestizacion, conducida por Manza Man Paradas
Eeascos estudiante de lz carrera da Pedaposia de los Idiomas Nacionales v Extramjeros
mencicn Inglas de la Unrrersidad Técmiea del Norte. He sido mformado (2) de que la meta
de azte estudio ez “TThlizar herramientas tecnologicas en linea para mejorar la promumelacion
en mglés de loz estudiantes da wltome afio del Umdad Edveativa “Vietor hManuel Guzman™
de Ibarra durante 2l e académice 2020-20217

his han mdicado tambisn que tendre que rezponder preguntas en una encuesta, lo cual tomara
aprocimadaments da 10 2 15 mumutos.

Eeconozeo gue lz informacion gue vo provea en el curzo de estza imwvestigacion es
eztrictameante confidencial v no serd usada para ningin ofro proposito fuera da loz da este
estudio sm mu consanhmuento. He sido informado de que puedo hacer preguntas sobre el
provacto en cualguier momente ¥ gque puedo retirarme del mizmo cuando azsi lo decida, s
que esto acarres parmicico alguno para mi persona.

Entiendo que una copia de esta ficha da conzantimiento me zera entregado, v que pusdo pedir
mformacion sobre los rezultades de aste estudio cuando éste hava conclmdo.

Pozicion: Estudiante Firma del participante  (Luoz Mana Lara) -
i

MNombre del imvestipador : Manza Ian Paredes Bezzco: Firma del investipador
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Vice-principal interview

(Appendix 6)
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UNIVERSIDAD TECNICA DEL NORTE F\'
2357 FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA AU

- PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS-
INGLES

GRADUATION WORK
“ONLINE TECHNOLOGICAL TOOLS TO IMPROVE THE ENGLISH
PRONUNCIATION OF SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-2021.”

Fecha: 07/05/2021
Posicion: Vicerrector

Objetivo:

Utilizar herramientas tecnoldgicas en linea para mejorar la pronunciacion en inglés de los
estudiantes de ultimo afio de la Unidad Educativa “Victor Manuel Guzman” de Ibarra durante
el afio académico 2020-2021.

Cuestionario
Pregunta 1:

Segun el Ministerio de Educacion (2017), al finalizar el 3er afio de Bachillerato
se debe alcanzar el Nivel B1 acorde con el Marco comun Europeo.

¢ Considera usted que los objetivos curriculares se cumplen, en cuanto se
refiere a la produccién oral del idioma inglés establecidos por el Ministerio de
Educacion, de que los estudiantes deben salir con un nivel B1 segun el CEFR, lo
que implica que puedan comunicarse con cierta confianza, relacionar
razonablemente con fluidez una narrativa sencilla?

Muy buenos dias en lo relacionado a la ... a alcanzar el nivel B1 lamentablemente
si bien es una propuesta del ministerio de educacion no se la ha logrado alcanzar
muchas han sido las dificultades no primero la , primero la preparacién que tienen los
docentes en ciertos momentos ha impedido que se cumpla este objetivo, en los Ultimos
afios muchos de los docentes recién han alcanzado este nivel y la mayoria, he o
recientemente el ministerio de educacion ha exigido que los docentes de inglés
alcancen el nivel B2, entonces esto ha sido una de las dificultades, ademas que el
curriculo que se implementa no se lo logra completar , entonces de esta forma no se
logra alcanzar este objetivo que es que los estudiantes alcancen el B1 al finalizar el
bachillerato.

Pregunta 2:

Desde su percepcion, ¢cuales son las mayores dificultades en la implementacion
y desarrollo del curriculo del inglés?

Ya el curriculo de inglés maneja 3 destrezas béasicas que es leer, escuchar, hablar y
escribir, no. Entonces, al ser un lenguaje se tiene que manejar de una forma distinta a
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la que se maneja en las aulas. Como usted bien conoce los idiomas se aprenden
practicando, vamos a poner de ejemplo el lenguaje materno, que utilizamos lo hemos
aprendido sin necesidad de aplicacién de la gramética sino mas bien con la préctica 'y
la cotidianidad, hemos aprendido a hablar el castellano. Entonces, de esa misma forma
deberia ser la aplicacion del idioma inglés en las aulas, deberia ser mucho mas practico,
mucho menos estructurado en lo que tiene que ver a contenidos y procedimientos que
se realiza. Deberia ser, enfocarse mucho mas a la préactica al que deben hacer los
estudiantes para alcanzar una fluidez en el idioma.
Pregunta 3:

De las 4 habilidades que son produccién oral, escrita, de lectura y de escucha.
¢Qué habilidad considera usted que es la mas dificil de desarrollar en los
estudiantes de la Institucion a la Ud. Representa?

He sin duda la mas dificil es la pronunciacion, entonces siempre ha sido mas
complicado, se les hace un poco mas facil la lectura ya que se trabaja con los textos,
entonces observan en internet, observan publicaciones, leen. Entonces es un poco mas
facil la lectura, a la vez, la escucha también es mas sencilla, por vamos a decir, por
escuchar peliculas, escuchar musica, entonces se les hace mucho mas familiar. En
cambio la escritura y la pronunciacion es lo mas, lo que considero mas dificil en la
actualidad. Primero, la escritura al no tener , al ser una gramatica diferente, se hace
bastante complicado pese a que el estudiante, en ciertos momentos sepa que es lo que
quiere , 0 en su mente sepa lo que quiere escribir o lo que quiere decir, se le hace
complicado plasmarle tanto en el papel y peor pronunciarle. Entonces, las dos areas
mas dificiles son la escritura y la mas complicada aun es la pronunciacion.

Pregunta 4.

¢Conoce usted si se han implementado anteriormente en su Institucion
procesos de investigacion relacionados al area de la produccién oral, como es la
pronunciacion del idioma inglés?

No, Se han realizado otras investigaciones sobre la metodologia y técnicas utilizadas
en la ensefianza del Inglés, pero en el area de produccién oral no.

Pregunta 5

¢ Considera usted necesario el uso de herramientas tecnoldgicas online que
faciliten el desempefio de los estudiantes en pronunciacion de la lengua
extranjera? ¢Por qué?

Si, estamos en una era tecnoldgica y sin duda es importante, utilizar estos recursos
para de alguna forma facilitar los procesos , hablamos de nuevas metodologias como
por ejemplo la gamificacion, que pueden ser utilizar juegos para que los estudiantes
alcancen esta, a traves del juego de la practica, con el computador ,con el celular, o con
la Tablet que se les hace muy facil utilizar para que nos ayude en la practica de estos
idiomas. De esta forma poder pronunciar de forma correcta y practicar este lenguaje,
esta lengua extranjera que sin duda entendemos le servira mucho en su futuro.
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Teachers’ interview

(Appendix 7)
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GRADUATION WORK
“ONLINE TECHNOLOGICAL TOOLS TO IMPROVE THE ENGLISH
PRONUNCIATION OF SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-2021.”

Interview date: 12/05/2021

Interviewed: English teacher

Objective

To use online technological tools to improve the English pronunciation of senior
students at “Victor Manuel Guzman” High School in Ibarra during the scholar year
2020-2021.

Questionnaire

1.- According to the Education Ministry (2017), at the end of the Senior year,
students must have a B1 CEFR. Do you consider this objective is achievable?
Why?

This is the main objective of a the Education Ministry to get B1 in, the students get
B1 when they finish the year. But now they have a problematic situation which is the
pandemic. And, I think , it is difficult to achieve this goal because not all the students
attend the classes. Because some of them do not have internet connection. They have
some difficulties, and they can’t attend the classes. So I think, nowadays it is
challenging for them to get B1, this is the actual situation. How we are working today,
apart from that we are working through projects. And, I think, it is not impossible but
the thing it is more challenging to get this. But of course, if we work of if we continue
working in this way we are going to have difficulties. But if we work, attending classes
in the schools and the high schools. I think we can get B1 in the students. Of course not
in all of the students, because it depends on the abilities too. Because some students are
good at English and they love English, and they study by themselves, they apart from
the English classes, students like to read, they like to listen to music in English. Also,
of course it is going to help them. But, some students don’t like and prefer a different
subject. I think it is more difficult for them. So, what | can say in summary, it is possible
to get B1 if we have the same opportunities to study but now in this situation because
of the pandemic. It is complicated. So, we hope we can working in the classes, in the
high schools. So, we get the students can attend the classes, maybe it is going to be
achievable for them.

2.- Which skill (listening, speaking, reading, or writing) do you consider is the
most difficult to teach?
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Well, 1 think the most difficult to teach for me is listening, because of course we
have to follow the process of the class. But, in high schools, we don’t teach skills by
skill. We teach in general. When we teach skill by skill, I think we have to follow a
process. For example, pre listening, during and after. But, in the high school the reality,
we don’t teach skills by skill, we teach in general. But, I think listening is one of the
most challenging skills to teach, the students say they can’t understand because they
are not costume to listen to English all the time. So we speak Spanish all the time, and
we teach English as a foreign language, not as a second language, they do not listen all
the time English. That is why it is difficult for them, it is complicated. For me as a
teacher, | think guide the process a listening lesson. I think It is kind of tricky because
not all the students like to listening. They say they can’t understand. They don’t want
to listen all of the time. So, | think, as teachers we have to look for some tools that cand
help them to make the listening activity listening. In summary the listening is the most
difficult for me.

3.- What are the possible reasons why pronunciation in English may be difficult
for students?

So the pronunciation is difficult, I think the best thing, of course English is writing
in a way and we speaking or pronounce in a different way. As our native, mother tongue
is Spanish we read and pronounce in the same way. When they have to pronounce
words in English or they read. They realize that they have the word written in a way
and they have to pronounce in a different way. This is the first thing. The first difficult
that they have, when they have the word written in a way and pronounce in a different
way. | think this is the first thing. The second thing, is that, in the English classes, not
all the time we use English, not Teachers all the time don’t speak in English. Because,
| think we should speak all the time speak in English. Because in this way students can
consume to this. But it is difficult, the reality is different. So, they try to understand but
it is not at easy at it seems. So every day, we try to do our best and improve our skills
as teachers to make the classes easer. And the students can continue learning.

4.- Do you use any technological tools to improve your students’
pronunciation?

Yes No

5. Which technological tools do you use to improve their pronunciation?

Basically during the English classes, I don’t use any specific tool to improve
pronunciation, to improve students’ pronunciation. Because in high school, we don’t
teach specific classes about pronunciation, or specific classes about the skills of the
language, we just teach in general. So | think pronunciation is included during the
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lesson for example when we are going to practice speaking. | also emphasize the
pronunciation in some words, the words we are going to use in the speaking activity.
So | make them to pronounce the words, or maybe | play an audio, and they listen the
pronunciation. Then, we started with a speaking activity for example we do in this way
because It is crucial the pronunciation because when they speak it is vital to the rest of
the people understand. What we want to say. And apart from that, just | explain to my
students that they can use a dictionary on the internet, and they just write the word.
And, then they can listen the pronunciation, in this way they can improve their
pronunciation. But apart from this, I don’t use any other technological tools specific
for pronunciation.

6.- Would you be willing to use a guide that provides innovative online tools to
improve English pronunciation in students?

Yes, of course. | think, it could be fascinating to have tools to improve pronunciation
not only pronunciation about students, of course for the teachers too. Because everyday
teachers as teacher, we need to improve our English. We need to know more things,
and we need to learn more things that we can share with our students, and make our
classes more interesting. And this way we can help to students to improve their English
too. So, | would like to know of course, | would like to know tools to improve the
pronunciation.

English teacher coordinator interview

®

FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS-
INGLES

UNIVERSIDAD TECNICA DEL NORTE 2
Englishmajor

GRADUATION WORK
“ONLINE TECHNOLOGICAL TOOLS TO IMPROVE THE ENGLISH
PRONUNCIATION OF SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-2021.”

Interview date: 25/05/2021

Interviewed: English teacher coordinator

Objective
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To use online technological tools to improve the English pronunciation of senior
students at “Victor Manuel Guzman” High School in Ibarra during the scholar year
2020-2021.

Questionnaire

1.- According to the Education Ministry (2017), at the end of the Senior year,
students must have a B1 CEFR. Do you consider this objective is achievable? Why?

It could be possible, but I think it depends of some factors. First, | think that we must
be updated and we must train all the time. yah Second, | think it depends on the
techniques and strategies we use in , to give students enough input in order they can
produce English. And, the third factor is students commitment yah, that sadly the
reason. He students don’t fell the necessity to learn English, they are not motivated
because when they leave school. In real context they don’t use English. So, they just
practice English in the class and they aren’t interested. Yah. So, our work is to continue
they can students understand or making they awareness about the importance of
English and the opportunities that English opens in their future life.

2.- Which skill (listening, speaking, reading, or writing) do you consider is the
most difficult to teach?

All of them are difficult because they are integrated skills. Yah, but it you ask me
what are the most difficult I think that listening and speaking yah. Why I’ll tell you
speaking. Listening first, because when | perform personally when | perform my
listening task. | realize that the students do not understand and they get born. Yah. He
yes, I know we must look for interesting lectures I don’t know but they don’t like lo
listen. They like to listen to music ok, but lectures about educational topics no. And
they get born listening tasks. And if they get born with listening tasks they can’t
produce English, they can’t answer questions, they can’t give opinions and so listening
tasks for me is terrible at the end. Because two, just two or three students speak. yah
and if they don’t listen they can’t speak obviously yah. Ajam For this reason for me to
teach listening is so difficult.

3.- What are the possible reasons why pronunciation in English may be difficult
for students?

Ok first, he we don’t write it as the way we speak. Second, in English we have, there
are a lot of sounds and vowels and consonants. That are so different the vowels and
consonants that we have in our native language. he the stress, the intonation, are
different. So for this reason is difficult for the students to pronounce well in English.
ajam
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4.- Do you use any technological tools to improve your students’
pronunciation?

Yes No

To improve English pronunciation we perform obviously oral presentations, power
point presentations, dialogues, role plays, yes we do it. And we sometimes recorded
and after we checked it. Or sometimes they record their voice in Whats app and nothing
else. But to tell that | use a technological tool just to improve pronunciation not.
Definitely not.

5. Which technological tools do you use to improve their pronunciation?

As | told you before, if you help me with one technological tool to you use not
because he, oral presentation yes, power point presentation, roles plays, they record in
the videos. They record they voice on Whatsapp but a technological device for example
talky voki, I don’t remember, no. I don’t use it. Because we have a problem with our
students. In order to use tools in class we need a smartphone at least and most of the
students in VMG high school, doesn’t have a smartphone. Five months ago, neither me
have a smartphone. Yah.so, To use, well is my criteria to use a technological tools to
improve pronunciation. We need smartphones, and students can afford to this. Well |
think that. When we have the class obviously we work with a topics, we analyze, we
generally make and answer questions. Hee we make group working etcetera, that in
this way we check the pronunciation, they work in grouping yah, and after they perform
they work in from of the class. And we check pronunciation in this way.

6.- Would you be willing to use a guide that provides innovative online tools to
improve English pronunciation in students?

Yes of course, 1 would like it. I would love it. I would love it to have the chance to
use a technological tool that it must be accessible to all the students because as | told
you before hee. Most of the students because of the economic situation they have, the
can’t afford for a technological tool. So I think is good, the idea is excellent. But they
must be accessible for all of them not just for a group of students.
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Students survey
(Appendix 8)
Links:

Concent letter: https://forms.office.com/r/6WKduClchB

Survey: https://forms.office.com/r/AKx0auHcyg
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Class to apply the guide

(Appendix 10)
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Impacts students’ survey

(Appendix 10)

UNIVERSIDAD TECNICA DEL NORTE :
s FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA &C,h;
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS-
INGLES
GRADUATION WORK
“ONLINE TECHNOLOGICAL TOOLS TO IMPROVE THE ENGLISH
PRONUNCIATION OF SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-2021.”

Date:

Objective

To assess the use of guide with online technological tools to improve English
pronunciation.

Students

1.- Were the online tools useful to improve English pronunciation in class?
- Strongly agree

-Agree

-Slightly agree

-Neutral

- Slightly disagree

-Disagree

- Strongly disagree

2.- Were the online tools useful to avoid mispronunciation awareness when you spoke English
words?

- Strongly agree
-Agree
-Slightly agree

-Neutral
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- Slightly disagree

-Disagree

- Strongly disagree

3. Was the environment comfortable to improve your pronunciation in the class?
- Strongly agree

-Agree

-Slightly agree

-Neutral

- Slightly disagree

-Disagree

- Strongly disagree

4.- Do you consider the activities helped you to improve your English pronunciation?
- Strongly agree

-Agree

-Slightly agree

-Neutral

- Slightly disagree

-Disagree

- Strongly disagree

5.- Were the strategies applied helpful to create a safe environment to improve your English
pronunciation?

- Strongly agree
-Agree

-Slightly agree
-Neutral

- Slightly disagree
-Disagree

- Strongly disagree
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6.- Were the strategies, online tools and activities helpful to motive you to improve your
English pronunciation?

- Strongly agree

-Agree

-Slightly agree

-Neutral

- Slightly disagree

-Disagree

- Strongly disagree

7.- Did you feel engage in the activities to improve English pronunciation?
- Strongly agree

-Agree

-Slightly agree

-Neutral

- Slightly disagree

-Disagree

- Strongly disagree

8.- Did the strategies, online tools and activities promote class participation?
- Strongly agree

-Agree

-Slightly agree

-Neutral

- Slightly disagree

-Disagree

- Strongly disagree

9.- Were the strategies, online tools and activities helpful to understand the topic?
- Strongly agree

-Agree
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-Slightly agree
-Neutral

- Slightly disagree
-Disagree

- Strongly disagree

10.- Do you consider the regularly use of the guide will help you to improve your English

speaking skills?
Yes

Not

Maybe

Why?:

Check list of the guide
(Appendix 11)
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PRONUNCIATION OF SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH SCHOOL IN IBARRA DURING THE SCHOLAR YEAR 2020-2021.”

Date:

Objective

To assess the use of guide with online technological tools to improve English
pronunciation in class.
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Teachers

Strongly Agree Slightly Neutral | Slightly Disagree Strongly
agree agree disagree disagree

The online
tools improve
students
English
pronunciation
in class.

The
activities
improve
English
pronunciation
in students.

The guide
create a safe
and
comfortable
environment

in class.
The online
tools and

activities can
motivated the

students
English
learning.

The
activities help
students
understand
the main
topic of the
unit.

The
activities in
the guide
promote the
class

participation.
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The
activities and
online tools
in the guide
engage
students
English
pronunciation
learning.

Suggestions:

The signature is proof that the guide was socialized.
Signature:
Name:

ID:
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Copy of the guide to the high school

(Appendix 12)
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