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ABSTRACT

English Speaking is one of the productive skills that show the learners' performance in real life.
Therefore, the current study about "motivational teaching strategies to develop the speaking skill
in English as a foreign language learner of tenth grade at Miguel Egas Cabezas high school, in
Peguche-Otavalo, evidenced a deficiency and necessity in developing the speaking English
language in the speaking skill. Hence, this study is focused on motivational speaking strategies to
encourage English learners to develop their oral production in the classroom. Therefore, this
investigation has proposed using specific strategies to develop students' oral communication such
as information gap-activities, storytelling, role-play, picture description, interviews, and debates.
On the other hand, this investigation applied a mixed sequential method starting with a quantitative
approach and afterward with a qualitative design. Thus, at the first stage, using an English
diagnostic test focused on speaking skills showed the student's need to develop this important skill.
Meanwhile, using a teachers' survey with open-ended questions evidenced the lack of motivation
and specific speaking strategies to develop and engage students to expand the English oral
production. Based on data collection found in findings, a speaking skill strategies booklet was
proposed by this study. This proposal help students and English teachers develop the oral
production appropriately in the classroom, motivating and giving students the confidence to
practice the speaking skill.

Keywords: Motivational strategies, speaking skill, oral production, booklet, and diagnostic
test.
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RESUMEN

Hablar inglés es una de las habilidades productivas que muestran el desempefio de los alumnos en
la vida real. Por ello, el presente estudio fue elaborado sobre “estrategias didacticas motivacionales
para el desarrollo de la habilidad de hablar en inglés como lengua extranjera en el estudiante de
décimo grado en el instituto Miguel Egas Cabezas, en Peguche-Otavalo. Por lo tanto, este estudio
evidencia una deficiencia y necesidad en el desarrollo de la habilidad de hablar inglés. Entonces,
este estudio se centra en estrategias de expresion oral motivacionales para alentar a los estudiantes
de inglés a desarrollar su produccion oral en el aula. De la misma manera, esta investigacion ha
propuesto el uso de estrategias especificas para desarrollar la comunicacion oral del estudiante,
tales como actividades para completar, narracion de historias, juego de rol, descripcion de
imagenes, entrevistas y debates. Por otro lado, esta investigacion se realizé aplicando un método
secuencial mixto comenzando con un enfoque cuantitativo y luego con un disefio cualitativo. Asi,
en la primera etapa, el uso de una prueba de diagndéstico de inglés centrada en la habilidad del
habla mostro la necesidad del estudiante de desarrollar esta importante habilidad, porque su
interaccion oral era minima. Mientras tanto, el uso de una encuesta a los maestros con preguntas
abiertas evidencio la falta de motivacién y estrategias para desarrollar e involucrar a los estudiantes
para expandir la produccion oral en inglés. Con base en la recoleccion de datos encontrados en los
hallazgos, este estudio propuso un cuadernillo de estrategias de la habilidad de hablar en inglés
para que esta propuesta ayude a los estudiantes y profesores de inglés a desarrollar la produccion
oral de manera adecuada en el aula, motivando y dando a los estudiantes la confianza para practicar
la habilidad del habla.

Palabras claves: Estrategias motivacionales, habilidad oral, produccion oral, cuadernillo y
prueba diagnostica.



CHAPTERII

THE PROBLEM

Introduction

For many centuries, learning a foreign language has been one of the most observable learning
problems faced by the educative community worldwide. However, linguists are constantly looking
for new techniques, methodological approaches, and competency programs to provide alternatives
in the acquisition of the English language. Therefore, this research focuses on developing speaking
skills to keep learners motivated during this learning process. In Miguel Egas Cabezas high school,
the educational community is committed to students achieving the A2.1 level as required by the
Ministry of Education. However, it is essential to know the factors affecting students' speaking
acquisition at this expected level. Many factors might be considered, but as a simple example,
teachers' strategies used in regular English classes to develop speaking skills affect learners'
development in the classroom. Teachers perhaps are not applying updated approaches with
technological or innovative strategies to grab students' attention.

According to Elashhab (2020) “Teachers’ responsibilities include motivating their students
through the use of appropriate strategies that could include: applying the student-centered
approach, relating the curriculum to the students’ personal lives, implementing classroom activities
that stimulate student’s interest, and using authentic materials and technological aides” (p.124).
giving the students the appropriate chances to strive in the classroom in conjunction with their

counterparts.

The student-centered approach to learning and teaching empowers students to create their own
learning experience and providing them with skills to challenge knowledge and drive their own
learning experience and comprehensive curriculum. They are focused on students acquiring their
level, as required by the ministry of education, student-centered learning based on flexibility and
individualization of the learning process. Teachers might use effective teaching methods tailored

to individual needs from a diverse group of students.



It is well known that the main approach used these days in English as a Foreign language (EFL)
classrooms are the Communicative Language Teaching Approach. Then, according to Heng
(2014) “The goal of this communicative approach is to develop learners' communicative
competence through a variety of classroom tasks and activities” (p.6). Hence, the purpose of this
approach is the development of skills that allows teachers to accurately execute a set of knowledge
through the use of classroom strategies to achieve or allow the use of the English language as a
communication tool in order to carry out specific tasks within a specific context. Additionally, this
approach contributes the experimental changes in the learning process of the language surpassing
the traditional teaching where the educators were the center of attention, in situations where the
students have been filled with grammar drills or rules, rather than communication, it is important
to bear in mind that, communicative approach is a process where the students focus on the true

role of the communication.

The purpose of this research work is to apply motivational teaching strategies to develop
speaking skills in English as a foreign language learner of tenth grade at Miguel Egas Cabeza high
school, in Peguche-Otavalo, during the academic year 2020-2021.

This research presents six different chapters to describe the following information as the

researcher's examination to support this investigation.

Chapter one displays different topics, such as the problem description based on the primary
learning process, focusing on general and specific motivational strategies to develop speaking
skills in the EFL classroom. Chapter two is about the theoretical framework, which describes the
theory that explains why the research problem under study exists. Moreover, Chapter three
develops the methodology, tools, and techniques used in this project. Besides, results are analyzed
and interpreted. Furthermore, Chapter four focuses on developing the proposal, which is creating
the pedagogical guide about motivational strategies to enhance speaking. Chapter five contains a
proposal segment to contribute with speaking strategies that motivate students to participate
actively in the classroom. And Chapter six exhibits’ conclusions and recommendations about the

research future.



1.1 Problem Description

For English language learners, the development of the speaking skill is a tricky issue because
communication is an immediate action; learners have only seconds to react in a conversation.
Perhaps this little time that learners have to interact can become a hurdle for learners. Of course,
more factors can be considered at a time student are developing their speaking skills. For this
reason, that no wonder that learners feel demotivated or disappointed, turning down the English

learning process, refusing and disregarding this important subject.

There is plenty of information and researches about this issue because the development of the
speaking skill has grabbed the attention of many stakeholders in education. Likewise, (Khan, 2011)
stated, “Some teachers say that the teaching of the aspects like words, meaning, structure,
grammar, etc. are more important than the skills: listening, reading, writing and speaking.
However, outcome-based education should always be in focus” (p.1249) confirming that the union

of all language devices is important to develop a skill.

Miguel Egas Cabezas is a high school located in a rural area, at Miguel Egas Cabezas parish,
located 3 km from Otavalo city. This rural institution has roughly 750 students, 98% indigenous.
This fact sets up exceptional teaching and learning conditions since their mother tongue is Kichwa
and Spanish is their second language. Therefore, English is learned as their third foreign language.
Maybe, for these students struggling to learn a third language is a considerable challenge. Some
problem language skills are associated with students” learning difficulties in learning English as a
foreign language. Students might master these skills that are essential in the language learning
process.

According to the data collected from the secretary and vice-principal’s files, most students
showed weak academic performance in English and other subjects such as Physics and
Mathematics. However, ultimately, the complex subject has become the linguistic field of English.

Consequently, most students cannot speak English appropriately, looking for other alternatives



like taking reinforcement classes or just feeling frustrated and demotivated when dealing with

English.

One of the leading causes of low grades and weak academic performance is students' lack of
interest and intrinsic demotivation. It could be related to the lack of updated teachers' curriculums
and methods, strategies, and even class activities. Teachers do not use accurate teaching
techniques. Therefore, they do not use the appropriate teaching material in the classroom. Another
factor that affects the difficulty of learning English is that students have a poor vocabulary and
poor comprehension, so they cannot understand easily, even in fundamental interactions. They do
not have confidence and cannot interact during the lesson or in another context outside the

classroom.

1.2 Research Question

Concerning the speaking issue, this current project proposes the following question to find
answers about: How do the motivational teaching strategies influence the development of the

speaking skill of English in tenth graders students at Miguel Egas Cabezas high school?

1.3 Justification

As shown in the problem description, focusing on learning problems will help to reduce the
number of students on the supplementary test, extra activities, and reinforcement processes. Even
with these opportunities, students do not pass the school year. As a result, teachers face this reality
with a high rate of suspension and failing of the school year learners. It is necessary to develop
research to determine the cognitive causes of low performance and weak academic development,

mainly at the speaking skill, which is observable out of all the skills.

The lack of interest in the subject, the difficulty of learning the language affect the skill
development for understanding and communication. Therefore, it would be essential to seek
innovative strategies, methods, and techniques that help develop the speaking skills appropriately

in learning a language.



1.4 Significance

This research has social relevance since families from the community and the surrounding areas
make a great effort to lead children to school. On the other hand, Peguche community in Otavalo
is a tourist place with an intercultural environment with a great tourist potential whose main
income is from the tourist interaction with foreigners. Thus, English is the Lingua Franca for the
communication between tourists and indigenous people. Therefore, indigenous children need to
be encouraged to learn this universal language to be active participants of the economy and social
development in their families and the whole community. However, the lack of motivation to learn
the language has been identified, and it is important to find the learners’ cognitive and
psychological difficulties to take action. Also, the institution needs to continue gaining prestige
because not so long ago, the academic situation was worse than today. The English area has worked
hard to recover the educational place of the institution in the region.

1.5 Objectives

General Objective

Apply motivational teaching strategies to develop the speaking skill in English as a foreign
language learner of tenth grade at Miguel Egas Cabezas high school, in Peguche-Otavalo,

during the academic year 2020-2021.

Specific Objectives

To analyze speaking English level skill in EFL learners of tenth grade at Miguel Egas
Cabezas high school through the use of a questionnaire.



To implement motivational teaching strategies to promote the speaking skill by the

application of a pedagogical guide with playful activities in EFL learners.

To identify main learners' difficulties at the time they speak English to help them improve
their oral communication with specific speaking strategies to motivate students' oral

participation in the classroom.



CHAPTER I

THEORETICAL FRAMEWORK

2.1 English Language in EFL Classroom

Since the English language became the main bridge among countries worldwide, its role in
education systems is a priority. Hence, the Ministry of Education emphasizes the learning of this
foreign tongue in its curriculum. According to Ecuadorian English, Language Curriculum is based
on cultural relevance to enhance the educational inclusion and multidisciplinary content to
reinforce English learning for EFL students. Furthermore, Ecuadorian culture is composed of
different ethnicities with features and language, such as Kichwa culture and mestizos’ culture,
whose mother tongue is not English. This current curriculum embraces general objects like justice,
solidarity, and innovation encouraging learners to develop social and creative skills in English

language learning.

Some Ecuadorian curriculum kernels can be summarized to understand the importance of the
English Language in public schools. For instance, the main approach considered in EFL classes is
the communicative Language approach which excels the active student's participation immersed
in real-life situations in the classroom. A second main factor for learning English is regarding
content and Language Interested Learning (CLIL). For further explanation, it embraces culture and
cognitive aspects in English language learning acquisition. Moreover, the Ecuadorian curriculum
is an essential factor in standardizing English language proficiency based on international
standards. Likewise, the Ministry of Education intends to develop learners' thinking skills,
motivating students to create social skills that are overriding for lifelong learning. Finally, learner-

centered teaching is stressed to magnify students' strengths during their learning process.



2.2 Learning Approaches

2.2.1 Constructivism.

This approach is a well-known philosophy; it is also attributed to Jean Piaget, who proposed
that learners construct their knowledge through accommodation and assimilation. Then
students learn when they experiment or when they do what they are learning. Therefore,
learners assimilate when students incorporate their experiences within their previous
knowledge that is already internalized, it happens when new knowledge is aligned with old
knowledge (Bhattacharjee, 2015). According to the theory, it talks about re-
accommodating or reframing mental representations from external work. It is used with
new experiences; it is also understood that accommaodation is the way to learn even when

students have mistaken.

For Vygotsky (1978) Constructivism focused on the importance of interaction with
other learners, parents, or teachers who help students to construct their knowledge; he also
stresses the use of tools that make easy the process of learning. This statement is also
remarketed by Campbell (2004) who said that the best learning process happens in social
interaction, the more students interact with others the better they acquire knowledge and
social interaction implies the technological tools producing positive effects in learning.
Therefore, students should be involved in social activities where learners construct their
own knowledge, asking questions, making decisions, and solving problems. Additionally,
the subject matter is not delivered by learners they have to acquire it by an inquired process

where students should be involved in cognitive and metacognitive activities (King, 1990).

The teachers’ role in constructivist classrooms goes beyond being just a teacher who
delivers a lesson, providing information, or gives a lecture (Giesen, 2019). Hence teachers
need to do their job guiding students to get cognitive strategies, such as asking questions,
self-testing, reflecting, or articulating. Then teachers should organize their lesson in an

inductive way, then learners are assisted by teachers to connect new knowledge to previous



information to make activities where students are the center of the learning process (Har,
2019).

2.2.2 Communicative Language Teaching Approach.

The communicative approach also called communicative language teaching (CLT) focused
on direct communication through student-student, student-teacher interaction using
meaningful real situations since this approach gives priority to the needs of students where
they are the protagonists of their own creation and the teacher becomes their guide and will
be monitoring all the time to help students. The purpose of this approach is to reach students
through games, role-plays, discussions, problem-solving tasks, interviews, with the sole
purpose of engaging with these activities and having constant interaction and exposure to
the target language according to their affinity so that the production of speaking is
interesting, pleasant using the strategies of this approach so that students develop and

become familiar with the language in a natural way.

Learning English through the Communicative Language approach become students
more sociable in terms of learning English, enhancing students' self-esteem and making
students accept themselves as they are with their strengths and weaknesses (Moskowitz,
1978). In other words, humanistic techniques proposed by the communicative approach
boots learners’ emotions and feelings reducing their affective filter to strive in English
classes (Du, 2009). Furthermore, for La Forge (1983) the English language is considered
as a social interaction based on linguistic sounds system rather than grammar, because,
language is more than a simple sentence or a message that is transmitted to others what’s

more language is the meaningful way of conveying messages interacting in society.

Teachers’ role in communicative language teaching drives as a counseling duty, it
means that teachers can support students when they need help. Therefore, the teacher’s
attitude is calmly and nonjudgmentally, creating warm classroom environments for

learners, then educators respond to students in cognition way, in other words,
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experimenting and acquiring knowledge in real-life situations (Curran, 1972). To stress this
point, teachers develop students’ English learning in indifferent stages. So that, educators
support students when they become their role models or facilitate learning like translating
information at the early stage until students get more confidence to stand by themselves in
their learning process. Hence, later, teachers gradually change their role, monitoring their

oral participation in the classroom and providing help when needed.

Likewise, in communicative English classrooms, open-ended conversations motivate
learners to produce the target language with little emphasis in grammar rules. Students
learn English mainly by doing things, developing all language skills needed for
communication. Something remarkable with communicative learning is that errors are an
essential part of the learning process, and should not be punished, disregarding dialogues
drills or sentence examples where teachers and students tray to avoid errors. Therefore, the

main goal is fluency and accuracy in oral production for EFL students (Richards, 2006).

Finally, for learners, the English language learning process in communicative approach
is aimed to leverage their capabilities to produce language, perhaps contradicting the last
30 years when other approaches were applied, besides, which stressed grammar rules or
mechanical processes to create sentences, after Communicative Language Teaching
appliances thing changed drastically, because collaboration notably took place, for
everyday situations considering this a meaningful learning for long-term memory
(Richards, 2006).

2.2.3 Cooperative Learning.

Cooperative learning can be understood by three essential variables such as input, output,
and context, which are the main pillars in language acquisition success (Kagan, 1993). In
fact, input is taken as the main source of data, because learning cannot happen without
input. Likely input is the only font of knowledge for learners to start constructing their

English language proficiency. This input source might be orally or written and this



11

information can be understanding or not by learners (Krashen, 1985). Then for Stephen
Krashen, the learning of the English language cannot be done while repetition, in contrast,
the target language can be learned by an internal factor such as mental processing when
knowledge is acquired unconsciously. Likewise, it is said that output it cannot stand by
itself according to Swain (2005) input is not enough learners need the comprehensible

output which facilitates acquisition supporting learners to produce the target language.

In cooperative learning, it is worth noting five steps essential to be successful in learning
acquisition: positive interdependence, individual accountability, quality of group
processing, the teaching of cooperative skills, and the teaching of social skills.

2.2.3.1 Positive Interdependence.

For English language learner’s positive interdependence account for the capacity of group
strength, because members of the group are responsible for learning and the understanding
of content during the learning process and also to ensure that all members group get that
information. In other words, either member of the group and the whole group are
indispensable for success, students need to joint efforts, participating and acting actively in

the classroom (Johnson & Johnson, 1989).

2.2.3.2 Individual accountability.

The learning and active contribution for the whole group take place here when every
individual is responsible for contributing with something to enhance the group. It is not
allowed to have students who do not do anything in the group (Kagan, 1993). Therefore,
teachers should monitor every individual's learning material and how much information
was learned by him or her additionally, the whole group is checked for its

accomplishments.
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2.2.3.3 Quality of Group Interaction Process.

Cooperative learning makes groups stay joined and stronger when learners can stand in
front of others to interact orally. Learners remain very close in tight groups, and in the end,
they can interchange information, performing task groups.

2.2.3.4 Teaching Interpersonal and Small Groups Skills.

Developing social skills in EFL learners is the headstone in cooperative language teaching,
taking students and placing them into groups in order to make them learn how to act in
society to construct knowledge. Additionally, it gives learners more chances to interact
with other students to get more confidence to show their strengths and weaknesses (Johnson
& Johnson, 1989). All in all, students can learn social skills by interacting alone, on the
contrary, they need to feel that they are useful for the group.

2.2.3.5 Teaching of The Social Skills.

For this aspect, leadership is one of the important social skills that must be experimented
with by learners, because they can have the opportunity to communicate with others and
solve problems that can come out in the group (Sharan, 1980). It is for this reason that
cooperative language teaching has been accepted widely all over the world and

recommended in EFL classrooms.

2.2.4 Content Based Instruction.

This approach practically, was born with communicative language teaching, emphasizing
content subject matter (Valeo, 2013). Content-based instruction is mainly teaching
different subjects such as history, science, social studies, and so on, using the English
language as the path for instructing in the classrooms. Hence, grammatical and
communicative competencies are present here. Learners have to do activities related to
comprehensive reading, role-plays, grammar drills, and all alignments in a subject content
(Richards, 2006).
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For EFL students in the Ecuadorian curriculum, content-based instruction is developed
as multidisciplinary subjects. It means that some topics from the different subjects are taken
to be covered in English lessons. Then students can relate what they have already learned
in their mother tongue with the same topic in the English language; for learners, it is helpful
because they can remember and use the previous knowledge to be linked with English

activities.

2.2.5 Learner-Centered Approach.

This learner-centered approach, also known as student-centered education, is mainly
focused on the interests of the students, their independence, their autonomy for learning,
and their own responsibility of learning based on their skills and their own practice acquired
in their daily life and problem solving, therefore this theory is focused on constructivist
learning where the student is critical and builds their own meaningful learning and focuses
on their own interests where their learning is active, not passive, where the teacher becomes

a facilitator of learning.

This approach asserts that English language learning is done when students convey a
message using the target language, the role of teachers take place when they create
meaningful-focused activities, when they provide comprehensible input when teachers
incorporate language skills, and finally, when teachers do spontaneous corrections
(Kumaravadivelu, 2006). To remark this point Kumaravadivelu (2006) also states,
Language-centered methods are concerned with linguistic form. It means that

communication is important for a learner-centered approach.

There are some characteristics that identify a learner-centered approach, for example,
students need to be engaged in their learning process. Therefore, learners are involved in
knowledge acquisition, making teachers a secondary role in the classroom. Moreover, in
learner-centered teaching specific skills are developed thus, students are able to solve

problems, decisions making, teamwork, and analyzing arguments all of these language
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resources can be developed with the help of English teachers monitoring learners’ progress.
Finally, English learners became more critical thinking, understanding what they are
learning to be able to know about their strengths and weakness. Finally, motivation is quite
important in learner-centered teaching, this aspect means that teachers should take control
of motivational strategies to encourage students and being engaged in the lesson (Weimer,
2002).

2.3 Motivation

Motivation covers several aspects in students such as attitude, desires, and willingness, which
are the engine to move learners to acquire knowledge. For Richards and Schmit (2002) the
integrative motivation which means the willingness of learning, presented in students. It is also
called intrinsic motivation when students enjoy English subjects because, they feel challenged by
learning English. Moreover, when external factors take place like parents, academic requirements
or social expectations is called extrinsic motivation (Richards & Schmit, 2002). Thus, students can
be motivated by their desired or by their need. Therefore, motivation is the act of provide a motive

where learners feel enchanted to do something.

Likewise, for (Madrid, 1999) motivation is defined as the excitement of doing something
sustained by the behavior, in other words, it is common to see individual behaving in a certain way
to learn. On the other hand, teachers also behave in a certain way to motivate learners, making
changes to encourage students like classroom setting or making activities which can learners’
mood sometimes teachers can give reward to engage students in the lesson. All of these things are

common practice in English classrooms.
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2.3.1 Intrinsic Motivation.

Intrinsic motivation is when learners feel the love to learn, thus, students’ motivation
encourages them to get knowledge or being challenged. Hence, this is based on the
necessity to be competent and self-determinate (Deci & Ryan, 1985). Moreover, when
students feel motivated for learning thus, students are willing to get the knowledge in turn,
their behaviors and mood can chance in favor to their overall and with their classmates as
well. Finally, when students realize that English is important, challenging, and interesting
for them that moment will change the way learners see English as a subject.

Intrinsic motivation can also be moved by job or rule design stated by (Katz, 1964) an
early writer in scientist motivational impact. Therefore, students should be involved in
activities where they can develop their skills, activities with enough complexity then
learners can feell challenged, activities that promote their inner capacities to solve problems

by themselves.

2.3.2 Extrinsic Motivation.

This concept explains that extrinsic motivation happens when teachers create or provide a
stimulus for students (Deci & Ryan, 1985). Among these rewards, there are some of them

that can be used in English classes such as praises, promotions, incentives or punishments.

When extrinsic motivation is applied, it has an extraordinary and powerful effect on
students. This powerful effect of wellbeing in students might be short in some instances
but can also last longer in other cases. Comparing with intrinsic motivation, where it can
stay long-time period of wellbeing, extrinsic motivation cannot last such a long time. Still,
it is a pretty powerful effect on learners to keep motivated working.
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2.3.4 Speaking and Motivation.

Motivation is a cornerstone factor that can allow success or failure in English learners. the
internal and external motivational factors should be clear for teachers to encourage learners
to get information. As was mentioned before by Madrid (1999) the sources of motivation
for learning the English language can change student’s behavior in the classroom to get
changes in learners in which teachers need certain requirements such as, create activities
where students feel comfortable and motivated to learn. Also, teachers’ English level need
to be high to dominate the English classroom environment. On the other hand, parents and
family background influence students lean to learn English. Finally, it is important to
remark that the importance of English in society especially, in places where tourism is the

main economic source for the population.

The Speaking skill is categorized as the main reason to learn English (Harmer, 2007).
Hence, it is needed to emphasize oral development in English classrooms. Moreover, for
learners also communication is their main goal, the ability to communicate or in other
words hold a conversation with someone who speaks English is the desire of all learners,

for that reason speaking skill is placed at the first stage (Depdiknas, 2006).

2.3.5 Teaching the Speaking SkKill.

Listening and speaking are considered the two skills which are inseparable, speaking is a
productive and listening is a receptive skill (Brown, 2000). Communication means
interaction to convey a meaningful message. Therefore, achieving an acceptable level of
communication using the target language involves the development of the speaking skill to
gain adequate proficiency in the English language. Hence, the role of teachers in
developing students' oral production should not be neglected, because, they are the ones
who control and monitor learners in their speaking learning process. Evidently, speaking
is not only producing words to be told these ideas should have meaningful messages. It is
well recognized Chomsky (1957) example about what is said and about what is understood

“Colorless green ideas sleep furiously”. Teachers need to know that speaking English is
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not a form of learn language mechanics functions. Therefore, oral production is not only
placing the right words in the right order. It must be understood that people live in a society
and it has features like culture, gastronomy, religion and maybe other factors that should
be considered to convey a meaningful message to be processed as well by listeners (Brown,
1994).

2.3.6 Speaking Process.

Developing skills in the English Language is done by processes or implications. (Brown
H., 2001). Both the forms and functions of language take place for oral communication.
Namely, speaking skill is understood as the accurate use of ideas to convey meaningful
messages to be understood by receptors to develop oral production. It is necessary to bear
in mind some micro-skills related to language learning. Therefore, learners can start doing
basic steps to get involved in speaking activities that can improve their oral production like
producing short ideas, also they can improve differentiating English phonemes and
allophonic variants. Likewise, learners can start practicing their pronunciation stress in
simple sentences. The use of an adequate number of lexical units with the purpose of

getting a pragmatic understanding is quite important in the speaking process.

Additionally, “practice makes perfect”. Bearing in mind this phrase, learners can get
more confidence whilst they are rehearsing their speaking with their classmates or teacher,
producing a fluent speech at different rhythm (Brown H., 2001). Therefore, students and
teachers can monitor their oral production using specific strategies to enhance their English
production. Finally, learners can use cohesive devices to prepare their speech they also can

use their body language to emphasize something or convey a message (Brown H., 2001).

2.3.7 English Language Speaking Main Difficulties.

English speaking skills seems to be intuitive and easy to produce, but on the contrary, it
can become a big challenge to reach for learners. Common difficulties are notably well

known in oral production like nothing to say or inhibition, worries to commit mistakes, fear
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of criticism, or shyness (Zhang, 2009). It is important to mention that, when researchers try
to find out why speaking skills are neglected in the classroom it might be said that teachers
are the ones who speak more during the learning process (Hosni, 2014). Therefore, this
notion is contradictory when teachers and students say that the purpose of learning a
language is communication. Finally, learners are facing difficulties with their oral
performance in English language, because simply there are not speaking English in the

classroom.

Facing difficulties with oral production can be difficult either for EFL students or for
ESL, because no matter how much English learners know, speaking development is still

complicated for those students.

2.3.8 Oral Production Components.

Speaking skill has been considered one of the most complicated abilities to access due to
its complexity, and also about its accurate measure when a speech is produced (Lado,
1977). Speech production is composed of four components that help to develop oral

production in English classrooms.

Pronunciation.

Pronunciation is the way learners produce word sounds. Moreover, pronunciation is more
than just saying words, it involves grammar aspects, vocabulary, and intonation, learners
need to develop all these aspects to pronounce accurately what they want to say. Therefore,
it works together with the phonological process of language to produce words, sentences
in English language (Lado, 1977).

Grammar.

When learners pretend to say something in the English language, they need to arrange the
words or sentences correctly. This is understood as a grammatical process that helps
students to manipulate grammar components to be used in a conversation. Additionally,
grammar is the system and structure of a language (Heaton, 1978).

Vocabulary.
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A common complaint about learners when they want to say something in English is with
regard to vocabulary the number of English words that learners have stored in their minds
ready to be used in a conversation.
4) Fluency.

This term is interpreted as the way to speak easily and reasonably quickly. Reaching this
capability takes years for English language learners (Lado, 1977). The use of English to
express ideas without pauses that can be inappropriate in a conversation makes those
learners develop a fluency in English performance.

2.4 Motivational Teaching Strategies

Motivation plays an important role in the process of learning a foreign language in students to
acquire the desired level according to the Ministry of Education that requires obtaining the A2.1.
level for 10 graders. The student will have to acquire cognitive knowledge that covers the principal
skills in a foreign language, the knowledge acquisition of the content acquired from a lifetime of
studies. The teacher thus devout their time to reach the desirable English levels, according to the
Common European Framework. However, it is vitally important to take into account how low self-
esteem, anxiety, and lack of motivation affect the activities of students in the face of this enigma
of problems they face with the acquisition and development of language learning. According to
Doérnyei (2001) “Motivational strategies refer to those motivational influences that are consciously
exerted to achieve some systematic and enduring positive effect” (p. 28). Currently, talking about
motivational techniques is talking about improvement, behavior, and potentially the development
of skills, breaking the fear of making mistakes, allowing students to facilitate the teaching-learning
process through motivational techniques and methods that the teacher will use in the teaching
process for students to develop naturally. There are different ways to increase the development of

motivational techniques in student, one of them are:
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2.5 Speaking Strategies

According to Rianingsih (2015) “Strategy means a plan for achieving something. In the
teaching and learning process, strategy is an activity that should be done by both teacher and
learner in order to get the learning activity to become effective and efficient. Of course, the teacher
has the first obligation for designing strategies and follow the students in learning activities” (p.6).
In educational terms, strategies are a process that allows helping assimilate in a better way in the
cognitive and procedural field to easily reach meaningful learning through the use of the best tool
that are learning strategies to achieve the desired results with the use of different types of playful
activities, such as games, dynamics, and techniques that facilitate the integral development of

students in the teaching-learning process.

Speaking is a crucial part of language learning, and sometimes learners think that the ability to
speak in a foreign language comes along with language. For this reason, teachers should emphasize
the use of speaking strategies to boost students' oral production to reveal how speaking can be
taught in the classroom and how learners can acquire it. Moreover, getting confidence through
speaking strategies to produce oral language is worthy because learners enjoy English classes with

innovative strategies that motivate them to stay developing English oral production.

2.5.1 Information Gap-Activity.

Information gap activities help students to learn how to utter, transferring, given
information from one student to another one. Teachers need to be as creative as possible to
set situations where students share information because in information-gap activities two
students participate to speak. According to McKay and Tom (1999) information gap
activities involves the transfer of information from one student to another or from one place
to another place. That information is decoded or encoded to be taken out and conveyed to
classmates. Moreover, the information should be completed the second part of the
information that should have the second student then the whole information or message is
divided into pieces and given to the students and they have to solve or join the message to

be told to their classmates.



21

The main reason to learn a language is to get the capability to speak that language so it
means that learners have gained moderate language proficiency to convey and understand
meaningful messages. Hence, this strategy is developed when students exchange
information in the classroom, thus information gap-activities involves solving problems or
completing a task. Therefore, most of the information gap-activities are done between
students, then they have to complete planned activities in the classroom (Sasson, 2008).
Additionally, the purpose of this activity is mainly encouraging students to speak English
as much as they can, thus classroom setting should be arranged to facilitate English oral
production. Therefore, all students have the same chances to participate in class. In a
classroom not all students are eager to participate in oral production, teachers’ role is

important to motivate learners in information gap activities (Ben-Haim, 2006).

Strategies related to information gap activities are involved in Communicative
Language Treading the for Berns (1990) language teaching embrace oral activity mostly
that’s why teachers need to provide comprehensible input for learners, and students have
to deal with information gap activities to develop their ability to solve problems and convey
the message to others. Therefore, teachers design and organize these kinds of activities to
be performed by students in the classroom creating also comfortable environments

propitiating students’ self-esteem.

2.5.2 Storytelling.

Storytelling is a speaking activity designed to call students' attention. This strategy involves
improvisation to be able to tell stories. Moreover, body language takes place when learners
are telling stories in front of the class as well (Stanley & Dillingham, 2009). Additionally,
for (Stone, 1996) who is an experimented teacher using storytelling activities remarks that,
his way of working is focused on providing students with story patter, themes, characters,
and situations to help learners to create short narration where students need to put their own
words or ideas, improving their oral production in the English language. Moreover,

storytelling activities promote the preservation of traditions, culture and fairy tales
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developing learner’s limitless imagination, all in all storytelling activities are the good way

to develop speaking skill in EFL learners.

Even though storytelling activity is focused to develop speaking skills, it is also related
to reading skills also, because, most of the time learners need to read a story first in order
to create their own stories, and sometimes teachers can use pictures or books with photos
so that students create stories using their imagination. It is important to mention that during
history the humanity started sharing ideas and thoughts via oral production (Anggryadi,
2014).

Teachers’ role in the English classrooms to develop speaking production with
storytelling activities is vital because, teachers can start motivating students through the
use of personal stories that engage students to listen to him or them. Moreover, teachers
should evoke curiosity, willingness to create imaginary stories, the use of body language

to stress certain points in the story is quite important (Taylor, 1991).

2.5.3 Picture description.

This strategy perhaps is well known by all English teachers, but the fact that even though,
it seems easy to do in the classroom, sometimes it is not well learning to develop students’
oral production. This strategy comprises action like showing a strip of pictures to be
described by students. For Kayruye (2012) picture description can be delivered in groups
or pair work, then teachers provide pictures to each group and students organize their

description.

Picture description has many activities that can fit well with students’ moods. Spotting
differences is one example. Then teachers provide pictures to the groups and they have to
discuss which commonalities or differences are presented in the picture. Therefore, picture
description helps students to develop their oral communication and also makes students
think critically (Harmer, 2007).
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2.5.4 Debates.

The debate strategy is a situation where two opposed ideas are shown to be discussed. This
argument might be a real or imaginary issue, where students need to have a piece of basic
information about it then students need to have different viewpoints to be discussed.
Therefore, debate strategy can be used in EFL classrooms to make students practice their
oral production. It also helps students to overcome students’ shyness, fears, and doubts
(Rybold, 2006).

In debate activities, there are some items that are important to develop this strategy, for
example, motion, debaters, theme line, the argument, and rebuttal. Thus, the topic that is
going to be touched is call motion, also teachers should find or create a topic that does not
benefit any group in order to groups feel comfortable to answer questions. Additionally,
debaters who are the individuals that have to debate or give arguments defending their
position about any topic presented in a debate. Theme line is another item that should be
fulfilled by students or participants because it helps students to agree or disagree with the
topic then the theme line could be the reason to give arguments or attack their opponents.
Moreover, the argument is considered as the trigger that activates the gun to attack the
opponents. On the other hand, the Rebuttal is considered as well the gun contrast

opponents’ arguments in a debate (Maharia, 2019).

2.5.5 Role-plays.

The term role-play is also called simulation. For Qing (2011) role-play is understood as
“the projection in a real-life situation with social activities” (p. 37). Therefore, this speaking
strategy called Role-play is a projection of trial situation that happens in human lives. Then
this controlled situation helps students to develop their oral production in collaboration
with other students and teachers in the classroom. Because of this the role-play strategy is
a communicative-based technique designed to work in a different environment to motivate

learners and engage them to participate in oral activities in English classes.
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Then with role-play, activities students have more chances to participate in English
lessons and even they stay motivated as well. For Ments (1999) the use of role-playing,
students can act as similar as real-life, hence, for students whose task is to act like someone
else they have to simulate situations of daily life. This strategy is useful for teachers to
evaluate students' linguistic ability, providing learners with meaningful learning

experiences.

Finally, Ments (1999) also stated, that when learners use role-play activities their
vocabulary amount raises considerably. Furthermore, learners stay engaged with these
activities because they can use verbal and non-verbal communication. On the other hand,
the teacher's role in applying role-play activities is quite important because teachers need
to design situations and organize students to present a role-play in front of the class. Even
though the situation can be a free choice for students but teachers have to organize stages
and rules about how to develop the activity to maintain an organization in the English

classroom.

2.5.6 Interviews.

The interview speaking strategy is intended to develop learners’ oral production and feeling
when they are interviewed in any situation to giving their opinions (Webster, 2000). An
interview strategy can be an effective strategy to express an opinion and get information
from the interviewer and interviewee (Thornbury, 2005). Namely, students have the chance
to participate in oral situations created by the teacher or students. The discussion should be
smooth to avoid conflict among students. The use of open-ended questions for interviews
can be beneficial to develop speaking skills in English classrooms because learners can

express their feeling and interact freely in any situation.

Teachers’ role in interview strategy is focused on grabbing students’ attention with an

interesting question. For Dalton-Puffer (2007) there are two interview interactions when
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students make referential and displayed questions. He remarks that referential questions
are more natural and authentic and of course their answer is easy to respond to. On the
contrary, for displayed questions, he stated that these kinds of questions are restricted and
answers are closed and they can respond with yes or no answers. This kind of question can
be displayed with beginners because they are not ready to articulate more complex

responses.
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CHAPTER 11

RESEARCH METHODOLOGY

3.1. Research approach

This study is based on a mixed approach, quantitative and qualitative design models to collect
data, where the quantitative approach aims to gather numbers or statistic data. On the other hand,
the qualitative approach gathers opinions or viewpoints from responders. With mixed-methods
one approach complements the other one to scaffold the whole investigation (Joason, 2007).
Furthermore, mixed methods have skills within both research approaches then quantitative
research provides measurements orientations from the data collected. On the other hand,
qualitative research permits the gathering of detailed information from interviewed about their
experiences (Creswell, 2008). Hence, mixed methods have been considered as a “third movement”
in research investigations becoming a trend methodology these days (Creswell & Plano, 2007).
This investigation is a sort of investigation focused on quantitative paradigm at first phase and
afterwards it is followed by a qualitative paradigm and at the second stage of this investigation,

then it is understood as a mixed sequential design.

The use of mixed-methods implies the negotiation of decision and dynamic interaction that
takes place during the investigation where both quantitative and qualitative data collection was
collected and interpreted as a whole as a single study or in other words a longitudinal inquire with
several phases (Creswell & Tashakkori, 2007). These mixed-methods are aimed to support and
help, when data collection is not clear at the first stage with quantitative information then the use
of qualitative approach can clarify results using surveys, interviews or focus group conversations
from the population field. Finally, qualitative data collection guarantees the efficacy of this
investigation because qualitative data can explain the power of speaking strategies and the use of

motivation strategies to encourage students to improve their oral production in the classroom.
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This research study has a non-experimental design because it lacks the manipulation of an
independent variable; it has a descriptive scope. It specifies and describes a current phenomenon
responding to learner’s problems with speaking skill in the classroom. Therefore, the analysis of
students’ difficulties in speaking skill was essential to dive into students’ motivation to perform
oral production in English classes. It helped to understand what factors affect learners’ oral

production and encourage them to keep students motivated to talk in English.

Because of the pandemic situation, this study has a proposal perspective since the investigation
was carried out in a lockdown restriction that the government applied to avoid spreading the new
illness. Hence, it was complicated to work in person. Additionally, students did not have laptops
or desktop computers at home. Most of the time, students only have one cellphone that the whole

family shares.

However, at this point, an English-speaking diagnostic test was used to measure students’
problems with speaking skill. On the other hand, a teachers’ survey was applied to collect
qualitative data to understand and determine teachers’ perceptions and feelings about learners’
difficulties with oral production and student’s lack of motivation to perform this specific skill.
Finally, both research data collection helped design helpful speaking strategies to motivate and

encourage learners and teachers to improve students’ oral production in the English classroom.

3.2. Population and sample

This investigation research took place in Unidad Educativa Intercultural Bilingue “Miguel Egas
Cabezas” with tenth level class students “A” and “B”. In total, there were 40 students in the age
range of 14-15; where 60% of the population were males and 40% females. Likewise, itis essential
to remark that 98% of the people live in communities from Peguche parish, a place well known by

tourists who regularly visit it due to its incredible waterfall scenery and handicraft souvenirs.

Concerning English teachers who were part of this investigation, 5 educators responded to the
survey. This instrument was part of the qualitative approach to gather information about speaking
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skill and motivational strategies to encourage learners to improve their English oral practice. The
interviewees were 2 females and 3 males English teachers holding degrees from graduate degree
to Ph.D. Additionally, qualitative data was gathered from English teachers to get to understand
students' difficulties.

It is important to mention that there was not needed to select a sample population for this study
due to the small student’s number at each level. The total population was taken as a non-
probabilistic or intentional sample; the students for this study were selected according to research
interest. Finally, the diagnostic speaking test and survey were applied in “Miguel Egas Cabezas”
High School in the 2020-2021 school year, the population that is shown in table 1.

Table 1.

Students of tenth English class

English Class 10° Grader’s students
Gender 10°“A” 100 “B”

Male 8 11

Female 12 9

Total 20 20

Source: File from secretary office at Miguel Egas High School

3.3 Data collection instruments

The current study was organized to apply at the first stage a diagnostic speaking test to analyze
the speaking skill production in 10th-graders students. Likewise, the second stage for this
investigation was a teacher's survey with open-ended questions to contrast with the first stage
information. It is important to note that the pandemic was a period that forced the lockdown of
students and teachers at their homes. It is for this reason that gathering students was quite
complicated. Nevertheless, the diagnostic speaking test tool was applied in person at the school
through a sequential schedule to ensure this activity turns out more accurate results. On the other

hand, it was necessary to use the Zoom platform and word files for the teachers' survey to gather
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the required information for the investigation. Finally, it is important to say that the instruments

applied were previously validated by experts in English teaching and in the research area.

3.3.1 Speaking English diagnostic test.

The diagnostic speaking test instrument was designed to be applied with 10th-graders
students. This test was an oral evaluation to identify strengths and weaknesses at a time
learner use the English language to convey a message. The test had 6 basic group questions
with pictures to help students focus on the topic. For example, there were groups of
questions with regard to Introduce yourself as the main topic, and there was also sub-
question in each group such as what is your name? how are you? Where do you live? Who
do you live with? Or how many siblings do you have? Moreover, there were more groups
of questions about family, daily routines, and activities that happened in the past. Then all
of these questions were focused on gathering as much as accurate information for this
investigation. Additionally, for the pre-test, simple present and past tense sentences were
used because these topics were taught for these school levels according to the National

Curriculum of English administered by the Ministry of Education.

All in all, the speaking diagnostic test helped to know about students’ English grammar
knowledge using short sentences as responses. Therefore, a speaking rubric was used
having the following indicators: pronunciation, grammar, context, complete responses,
and fluency. Finally, in the test, students were allowed to take a group of questions freely.
Each question was scored 2 points. Hence, the responses were evaluated according to a
speaking rubric following these structures: where 0 meant that students had more than 3
mistakes, 1 meant that students had less than 3 mistakes, and 2 meant that the student’s

speech was perfect.

3.4 Teachers’ survey

According to the purpose of this investigation, this teachers’ survey aimed to validate and

analyze the qualitative data collection about motivation and speaking strategies applied in English
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classrooms by teachers from different educational institutions to improve learners speaking skills.
This qualitative instrument had six open-ended questions which were aimed to contrast
information gathered with the student’s speaking diagnostic test at the first stage. Moreover, the
survey was performed via the internet using a template file sent to the English teachers to be filled
up by them; the main reason for this was that it was impossible to have in-person contact with

teachers due to the pandemic.

3.5. Ethical considerations

This investigation guaranteed the protection of the participants' private information by using
codes to replace the participant's names. Furthermore, partakers agreed with the informed consent
to participate in the research. On the other hand, the school board's collaboration helped develop
this investigation because, with their authorization, all the instruments were applied. Finally, all

the participants took their own decision freely to be part of this investigation.
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CHAPTER IV

ANALYSIS OF RESULTS AND DISCUSSION OF FINDINGS

4.1 Findings

This investigation “Motivational Teaching Strategies to develop the speaking skill in English
as a foreign language learner of the tenth grade was carried out at Miguel Egas Cabezas high
school” had the collaboration of all the participants. Thus, teachers and students demonstrated an
extraordinary willingness to take part in this study. Therefore, a speaking English test and teachers’
survey the data collected the information. The variables of this study were: dependent variable

motivational teaching strategies, and the independent variable was the speaking skill.

4.2 English Speaking Diagnostic Test

This instrument was applied at the beginning of this investigation to analyze the learners’
speaking level, which was the first specific objective of the study. The speaking test was designed
to help students produce oral communication according to learners’ possibilities using the English
language. Additionally, it is essential to pinpoint those questions were organized in several groups,
and all questions were made considering students’ English level and age. Then there were three
groups of questions with subtopics. Likewise, learners had the chance to choose a group of

questions.

This evaluation instrument was a quantitative design, which showed numerical information
about students’ performance in English classes. Therefore, the information displayed below
contains valuable data about student’s pronunciation, grammar context, complete sentences

answers, and fluency performance.
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4.3 Analysis and Interpretation

Pronunciation

Percent

More than 3 mistakes Fewer than 3 mistakes Mo mistakes

Pronunciation
Figure 2. Pronunciation Results

Regarding the Pronunciation indicator, 57.5% had more than 3 mistakes; on the other hand, 25%

had no mistakes they did a well-done job, and 17.5% had fewer than 3 mistakes.

Therefore, most of the students had difficulty in pronunciation; these findings agree with the
statement that English learners can face different problems in pronunciation when students’

pronouns sound which is not familiar with them in their first language (Moosa, 1979).
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Grammar

a0

Percent

More than 3 mistakes Fewer than 3 mistakes Mo mistakes

Grammar

Figure 3. Grammar Results

Concerning the Grammar indicator, figure 3 shows that 42.5% had more than 3 mistakes.
Likewise, 42.5% had fewer than 3 mistakes and finally 15% have done a good job because,
students did not have any mistakes. It showed that learners face common problems with the English
language in oral production; therefore, these common mistakes reveal that misunderstanding,
omission, and miss sentences production are very common for learners where students commonly
miss personal pronouns, auxiliary verbs, objects, prepositions, and others part of the speech,

hindering their understanding when they speak English (Bautista & Gonzales, 2006).
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Context

a0

Percent

More than 3 mistakes Fewer than 3 mistakes Mo mistakes

Context

Figure 4. Context Results

Regarding the Context indicator, the students had to give the appropriate response focusing on
the question presented by the teacher. Therefore, results showed that 72.5% had fewer than three
mistakes in their responses. On the other hand, 15% have done a good job with any mistakes,
responding to all questions correctly. Finally, 12.5% of the population had more than three
mistakes. It means that learners need more social English practice to improve their context in a

conversation because the speaking skill is not automatically transferable (Thornbury S. , 2007).
Figure 4 can explain what was explained above.
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Complete answers

Percent

More than 3 mistakes Less than 3 mistakes Mo mistakes

Complete answers

Figure 5. Complete Answers Results

Regarding the Complete Answers indicator students had to give complete responses for each
question; otherwise, if students give only a Yes or No response their score is affected. Then 57.5%
had more than 3 mistakes they could not respond correctly giving just incomplete answer; they
only said Yes or No as complete statements. On the other hand, 27.5% of the population has fewer
than three mistakes when they responded to the questions. Finally, 15% have done a good job
giving complete answers with any mistakes. Hence, students need to practice the English-speaking
skill as much as they can joining other language skills to scaffold the speaking (Skehan, 1998).
Figure 5 displays the information previously stated before.
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Fluency

a0

Percent

More than 3 mistakes Fewer than 3 mistakes Mo mistakes

Fluency

Figure 6. Fluency Results

Regarding the Fluency indicator, 72.5% had more than three mistakes. On the other hand, 15%
had excellent fluency with teachers’ questions without any mistakes. Meanwhile, 12.5% had fewer
than 3 mistakes regarding their fluency when they responded to the questions. Therefore, it means
that students do not have adequate fluency when they speak English. In other words, students do
not have a sufficient pace or flow; then, learners made too many pauses in their oral production.
For Richards (2009) Fluency refers to when learners are engaged in meaningful interaction and,
of course, when learners keep comprehensible and ongoing communication, regardless of their
oral communication limitations; additionally, fluency is understood as the flow or fluency in
people performs speaking skill in any language.
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4.4, Teachers’ survey

According to the investigation, the second stage was a qualitative instrument that was focused
on teachers’ opinions and feelings about motivation and speaking strategies. Then this instrument
involved five English teachers that were part of this study. On the other hand, it is essential to
mention that the English teachers who were part of this investigation have a wide work experience

in their field. Hence, their opinions played an important role in the study.

The first question was to know how important motivation is in the students when they stand out
in the classroom? Hence, five English teachers have said that motivation is a vital part of English
classes. Because, unmotivated students always have a low performance especially, concerning oral
production, which is a productive skill and complicated to perform when students do not have too
much time to think and respond specially, when learners interact with others students. Therefore,
intrinsic and extrinsic motivation should be focused as a target to encourage students to participate
in English classes, giving them the appropriate reward to get engaged in English activities. For
Aebli (1999) motivation is a synonym of success where teachers should establish positive

arguments to motivate learners to achieve their oral production in the English language.

The second question was targeted to know how often teachers use motivational strategies in
their English classes? Therefore, all teachers stated that they always or almost always use
motivational strategies in their English classes to engage students to learn the English language
and participate in classroom conversations. Also, one teacher said that every lesson is new, and

students need to be motivated always using extrinsic and intrinsic motivation resources.

The third question was aimed to know what kind of motivational strategies teachers use in
English lessons? One teacher has said that she understands students’ fear in her English classes
and motivates her students to produce English. Therefore, that teacher expects students to create
simple conversations giving learners confidence and smiling when learners speak; everything is
done to set a warm classroom environment. Teachers also said that discipline should rule the

classroom. Other teachers remarked that they use games or speaking strategies such as role-plays,
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dialogues, or oral presentations to motivate students to produce the English language. On the other
hand, another teacher stressed grouping activities to encourage students to participate and immerse

in speaking activities with their partners in small groups.

The fourth question was focused to find out information about what kind of things teachers do
to keep students motivated during the English classes? Well, one English teacher stated that he
uses real conversations about funny activities that students can do, although he was not very
specific with the fun activities. Additionally, that teacher said that he uses role-plays to engage
students in the topic. Another English teacher stressed that clear instructions are good to keep
students motivated in English activities. Even though that teacher did not mention specific
strategies applied during the classroom. She remarks that her strategy is effective, she also stressed
that she uses active speaking strategies to motivate learners but she did not mention which active
strategies are those. On the other hand, one English teacher said that to keep students engaged in

speaking activities the teacher changes classroom setting and uses short games as well.

The fifth question is about speaking strategies and teachers' perception of the most effective
one in their English classrooms? Then English teachers had the chance to choose speaking
strategies from a list where educators could see strategies such as debate, role-play, conversation,
simulation, and graphic organizers. Most of the responders have said that their effective speaking
strategy to make students produce the English language orally is conversations. Other teachers
said that role-play and graphic organizers are convenient to practice the speaking skill.

The sixth question was focused on the students’ English level to plan the appropriate strategies
to develop speaking skill in the classroom. The indicators proficiency levels were organized in this
way starter Al.1, Elementary Al.2, Beginner A1.3, and Beginner A2. Therefore, One English
teacher said that her tenth-grade students have a starter A1.1 level according to the Minister of
Education reference table. Another English teacher remarked that his students have a beginner A2
level, the highest English level in this table. Likewise, two English teachers stressed that their
students have a beginner A1.3 and beginner A2 level. The last English teacher said that her tenth-

grade students have an elementary A1.2 level. It is essential to remark that it is necessary to identify
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students’ English level to adapt the appropriate speaking skill to develop their oral communication

is for this reason that this information word worth.
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CHAPTER V
ACADEMIC PROPOSAL
5.1 Title

“Let’s talk pal”

Didactic handbook with Active Strategies to Improve the Speaking Skill in English

Language

ET'S TALK PAL

HIGUEL EGAS CABEZAS”|
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A Handbook with Motivational Strategies to Develop
Speaking Skill

By: Sulay Martinez
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5.2 Introduction

Speaking is a productive English skill that helps students interact with classmates and teachers
in English classrooms. Moreover, using the English language outdoors benefits students who live

in communities, especially when those communities have a high-level sightseeing rate.

For this reason, teachers, school boards, and even parents in their communities should focus on
developing the English-speaking skill to reach a high level of performance with other English-
speaking people from different parts of the world. Furthermore, using specific strategies to develop

oral production can boost the students’ proficiency in this productive skill in the classroom.

On the other hand, when teachers and students do not develop their speaking skills
appropriately, learners are disappointed because they are not learning the English language or are
not English proficient. According to the ministry of education, it promotes communication and
cultural awareness in English classes where culture plays an essential role in the English
classrooms. It is important to stress that the other language skills are equally important in the
English language process; otherwise, developing oral production in English will be challenging

for learners.

Furthermore, this study could evidence that the lack of motivational speaking strategies affects
learners’ performance in English classes because they hardly speak English and their teachers
speak mainly during the English lesson. Findings also showed that students keep having common
mistakes when they produce the English language, which should be done with practice using the

appropriate strategies to overcome speaking difficulties.

Finally, this proposal aims to contribute more resources in the English classes to provide to
English teachers new and enhanced activities to promote the oral production of English.
Additionally, the proposal remarks on intrinsic and extrinsic motivation to keep students active
and willing to participate during the English learning process. Therefore, this booklet has various

speaking strategies that can help teachers guide their English classes step by step because the
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booklet is easy to follow and easy to understand. In the end, teachers can use the activities to

enhance students’ speaking skill or they can vary the activities according to students’ needs.

5.3 Objectives

General objectives

e To build up motivational speaking strategies to motivate learners in developing their oral

production in the English language with the application of “let’s talk pal”” handbook.

Specific Objectives

To select suitable speaking motivational strategies to develop the English-speaking skill.

To design speaking motivational strategies for student’s oral production using motivational

speaking strategies from the “lets’ talk pal” booklet.

To promote cooperative work in the classroom using motivational speaking strategies.

5.4 Beneficiaries

This current proposal called “Let’s talk pal” is focused on developing the speaking skill of
students from Miguel Egas Cabezas high school. The use of a speaking handbook intends to rise
learners” potentials to develop their oral production in the classroom. Likewise, the strategies
proposed in the handbook intends to encourage students and teachers to practice their English

productive skill.

5.5 Impacts
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Learning English has become an essential tool to face the globalized world. Consequently,
learning the English language has become mandatory in different countries' curriculums. Then for
countries, where the English language is not their mother tongue the use of the target language
might be a challenge, because for EFL students’ progress in the language requires a long period of
time to acquire it. Therefore, it is recommended that students need to be espoused to more
immersed activities where learners can develop the English language (Willis, 1996). On the other
hand, Miguel Egas Cabezas high school gathers students from different rural communities whose
primary source of work is tourism. Thus, learning English is vital for students to get immersed in

parents’ activities to raise their productivity using the English language with their clients.

5.6 Development

The present proposal was organized according to students' needs and how they can interact in
the classroom to produce the English language, bearing in mind the speaking situations that
teachers can present to their students. Additionally, the present handbook is scaffolded by essential
approaches that can widen the teachers' outlook on English oral production in EFL classrooms.

5.7 Theoretical framework

Even though English speaking skill seems intuitive and easy to get, it is complicated to reach
for learners (Ur, 1996). The importance of the English language is worldwide recognized for many
countries whose mother tongue is not English (Graddol, 2006). It means that the English language
is a Lingua Franca and it is the bridge to link every region in the world. Therefore, teachers and
students should be aware about the importance of English language and how beneficial it might be

in their lives.

The use of speaking strategies leverages English learning in classrooms consequently, those
strategies should be aimed to apply in real-life situations to improve learners’ oral production
(Harmer, 2007). Therefore, collaborative work and external influence play an important role in

speaking development because, students’ active participation makes that they improve their oral
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communication (Richards J., 2009). Hence, teachers and students should base their participation

on active strategies which scaffold their learning.

5.7.1 Cooperative or Collaborative Learning Approach.

The cooperative learning approach involves group work to solve problems or create a task.
Therefore, in cooperative learning students work on different challenges; then the
responsibility for learning lays mostly on students because they are responsible for group
work and also for themselves without disregarding teachers’ role in the classroom
(MacGregor, 1990). The current proposal engages students to participate actively with
other students to develop their oral production in the classroom, learning from their
counterparts and growing in matureness because they are the leader and also form part of

a group of learning.

For speaking development learners need a social interaction rather than isolated
participation in the classroom, where students’ affective filter might be reduced
considerably to reach the communication objectives in the English language. It is important
to mention that this oral participation should be spontaneous in social settings. Therefore,
teachers are responsible for classroom arrangement and also students grouping to maximize
learners’ potentials with strategies and classroom material to enhance student’s retention
capability using the vocabulary, grammar and language mechanism in real-life
conversation (Paulson, 2002).

5.7.2 Task Based Learning.

Real-life communication involves daily activities based on meaningful doings, because,
the English language is used as a mean of communication. Therefore, learners need to
fulfill teachers’ tasks (Nunan, 1989). Hence, educators can design a task-based lesson
according to some components that can be seen in this way, the establishment of outcomes
for that specific task, arrange the time and doing a similar task for pre-task component.

Likewise, time plays an important role because during the task teachers should press their
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students to finish the activity on time. Finally, it is important to consider the number of
students, a student’s report, a consciousness-raising, and the repetition of the task at the
third stage in post-task (Richars, 1996).

5.7.2.1 The Pre-Task Phase.

At this stage teachers prepare their students to do the task, bearing in mind that this activity
should be meaningful and also promoting communication (Lee, 2000). Moreover, for Lee,
the correct organization and clear understanding of what students are doing are vital;
learners need to know what they will reach the objectives at the end of the lesson. Lee also
emphasizes motivation and how students should be engaged in the task to be involved in
experimental activities that promote learning. According to Skehan (1996) during pre-
task phase teachers should emphasised cognitive and linguistic components, and after that

stundets should focus on linguistic factor.

5.7.2.2 Performing a Similar Task.

When pre-task is ready it means that learners are set for communication performance
(Prabhu, 1987). Therefore, using similar tasks into a whole one helps students correct
mistakes, prepare everything about content, and get confidence for the final results. Prabhu
also states that the pre-task is interactive; there is an interaction between questions and
answers. Then teachers are expected to manage the classrooms to segment the activities
step by step to participate comfortably in the school. Additionally, teachers can find some

difficulties when students create dialogues then the teacher's role is to assist learners.

5.7.2.3 Providing a Model.

In task-based learning providing a model can help learners to go through students succeed
when they learn the English language because learners need to learn without a trial
performance (Aston, 1982). The idea of presenting a model is to give students hints about
what they have to do at the end of the lesson. For both Skehan (1996) and Willis (1996)
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observation helps students to reduce cognitive load therefore, models provide learners a
wide understanding of the task. For instance, the strategies which are going to be used to
develop speaking skills. In other words, providing a model can become a stage to solve
problems, doubts, and get a big picture of the activities.

5.8 Critical Thinking

The way people think or in other words the reflective thinking was defined many years ago by
Dewey (1910) then critical thinking is a predisposition to think deeply to solve problems. It is
essential to mention that critical thinking is applied to all subjects matters because it involves
reflection and judgment about what they are doing. All topics conjoin to learn the target language.

In critical thinking, teachers encourage students to use their own knowledge or viewpoint about
classmates’ ideas or tasks that they have to solve (Thomas & Thorne, 2009). Furthermore, critical
thinking is used to evaluate learners’ ideas because students can differentiate what is right and
wrong using their own experiences to analyze and judge different opinions to monitor their

progress.

A way to encourage learners to acquire the English language and produce it orally is using of
HOTS strategies where students have to answer questions perhaps provided by the teacher or by
their classmates. Hence, learners have to widen their critical thinking given their own opinions of

a topic or solving a problem.

5.9 Speaking

According to different views speaking might be defined using two main approaches such as
bottom-up and top-down. According to Bygate (1987), Speaking is a perceptive motor skill then
learners are aimed to produce the language orally. Therefore, it is understood as the combination

of sounds systematically to convey messages to be understood by others.

In the speaking skill, the interaction can be defined as the proficiency of oral development, in

particular when situations are based on real-life. Nonetheless, three different ways motivate
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learners to develop English oral products are interactive, partially interactive, and non-indicative
speaking. Additionally, the use of HOTS strategies magnifies the improvement of the speaking
skill as well. Even though the other language skills like reading, writing, and listening are the pillar
for supporting the speaking skill (Stovall, 2004). On the other hand, learners also judge their oral

production to measure their ability to master the target language reflecting their improvement.

5.9.1 Interactive Speaking.

Social interaction plays an essential role in developing English language speaking skill.
Therefore, face-to-face conversations trigger a close relationship to establish an utterance
between other people. When students are involved in an interactive speaking situation, they
have to listen to and speak, in other words, holding an interactive conversation with

answers and questions or asking for clarification (Rao, 2019).

5.9.2 Partially Interactive Speaking.

In partially interactive speaking situations, students can give a speech in front of an
audience; hence, the person in front is changed to deliver the message, and on the other
hand, the audience listens to the presenter without any interruption (Rao, 2019). Therefore,
learners’ presentation is judged by the audience then the presenter can use gestures, facial

expressions, and voice tone.

5.9.3 Non-Interactive Speaking.

Conversely, there is another different speaking situation called non-interactive speaking
where learners have to record audios, a radio broadcast, perform in a play, recite a poem,
and sing a song. Everything should be recorded in a file in order to show that material to
the rest of the students in the classroom (Rao, 2019). Therefore, students do not have
interaction with the audience, students only prepare their speech alone, and that material is

recorded.
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All in all, English teachers should expose their students to these speaking situations to
encourage them and boost their English learning production. Learners can get the

confidence to speak English when they use these speaking situations in the classroom.

5.10 Speaking Strategies

5.10.1 Information gap-activity.

Information gap-activity is a way to encourage students to participate actively in English
classes. Thus, in gap activities the information is divided into two groups or two people
then learners have to start a conversation among students and this activity is going to close
the gaps, then in the end both students or groups are going to have the whole information
(Harmer, 1991). Therefore, learners are involved in activities to transfer information. It is
essential to mention that in information gap-activities, the data is transferred among
students only. Thus, students can share their viewpoints or discuss important issues with
others classmates. The purpose of gap-activities is to discover specific information that
other students have. Hence, gap-activities promote the development of oral production in

English students.

Information gap activities can be performed with interactive speaking situations; due to
the nature of this activity, the interaction with other students is fundamental. Therefore,
information gap activities reinforce students’ vocabulary, critical thinking, and grammar

structure taught during the English classes.

5.10.2 Storytelling.

Storytelling is a well known speaking strategy to develop students’ capabilities to improve
their speaking skill. Likewise, storytelling activities push students to produce the target
language using narrations evoking powerful feelings and emotions to convey the ideas to
other students. This strategy embraces other exercises like reading comprehension, picture

description, and imaginary stories. For Safdarian (2013) storytelling activities are aimed
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to retell the story in different words which means that students need to use their English

vocabulary and fluency to reconstruct the story.

Storytelling might be linked with interactive, partially, and non-interactive speaking
situations. Therefore, students can interact with other students with questions while one is
narrating or telling a story. On the other hand, students can only say a story, and the
audience in the classroom listens to the story. Finally, students can also create stories to be

recorded in a video file to be presented to the whole class.

5.10.3 Picture description.

Picture description is one of the main strategies to develop students speaking production in
the classroom. For this strategy, teachers can create activities where students can participate
in small groups or individually. Indeed, students have to describe or create imaginary
stories using pictures. Thus, this activity helps students to practice vocabulary and some
basic grammar structures. In the end, it helps to raise student’s creativity when students
describe images (Harmer, 1998). Therefore, the teacher’s role is fundamental because

teachers have to organize and prepare pictures to be delivered to the students.

This speaking strategy can be performed in different speaking situations according to
the teacher's organization and the lesson's purpose. Thus, the partially interactive situations
can be adjusted well with description situations in the classroom because learners have to
describe pictures, and other students listen to them. Moreover, picture description activities
can be non-interactive. Students can record their descriptions or stories, and later those

stories and descriptions can be presented in a video file format in front of the students.

5.10.4 Debate.

Debate Strategy aims to develop students' oral production through the use of different
themes and high expertise of the topics. Thus, students need to dominate or have reviewed

a topic previously presented by the teacher; hence, students can state judgments or explain
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the pros and cons of a theme. Sometimes, the best way to be ready for a debate is to read a
lot the topic. Therefore, learners need to prepare the material with deep reading
comprehension and setting questions that their opposed classmates' groups will answer. It
Is essential to mention that learners need a broad vocabulary range about the theme. For
this activity, also students need to work on their English fluency and pronunciation so that

the communication flows effectively.

This debating strategy should be linked with interactive speaking situations because
students will interact in person, giving opinions and asking when needed. Additionally,
teachers can rearrange the classroom setting according to the problem. Thus, the teachers

can make a stage to have two groups of students in front of the classroom.

5.10.5 Role-play.

There are various speaking strategies to motivate and encourage learners to improve their
oral production using the target language. Hence, role-play is a well-known strategy used
by English teachers because it can meet the students' needs while developing their speaking
skills. Therefore, in role-play activities, students show their capabilities to imitate or act in
a way that is not the regular one, then students play different roles on a stage. Likewise,

role-play activities involve feelings and emotions to act like another person.

Role-play activities can be linked with interactive, non-interactive and partially
interactive speaking situations thus, it means that role-play allows students to simulate the
real-life and establish conversations or dialogues with other students who are in the play
(Wheeler, 2006). Moreover, a classroom setting can be arranged to set up a stage if students
are going to use a partially interactive situation. On the other hand, if students are going to
use a non-interactive situation, they can record their play and later present it to the whole
class. It is essential to mention that role-play activities should be performed in small or

large groups to promote interaction.



51

5.10.6 Podcast strategy.

This strategy has been grabbing teachers' and student’s attention in different parts of the
world where students have been facing problems with speaking and listening skill. These
two language skills are the target in English learning in order to improve the development
of the foreign language (Hasan, & Hoon, 2012). Therefore, podcast strategy has become
one of the best alternatives to develop and improve student’s oral production in the English
language as is suggested by (Rosell-Aguilar, 2007). Some studies have shown that Podcast
activities have increased students’ motivation and willingness to practice the English

language (Stanley, 2006).

Podcast strategy is a helpful tool for developing speaking and listening skills. These
days the use of technological devices has been increasing in English classes. Thus, social
media networks are part of students' lives today. It is essential to mention that this strategy
IS a non-interactive speaking situation because students have to cast a message or
information through social media networks. Therefore, students can use platforms such as

Facebook, Instagram, and WhatsApp, the most popular websites.

5.10.7 Circle Talk.

The circle talk strategy comes from traditional indigenous activities; thus, the circle talk
strategy is based on equality among students. The main principle is to share power with
other participants rather than owe one-person absolute power. Furthermore, this strategy
stresses communication and listening skills mainly because learners have to organize
discussions in the group where only students who have the talk can speak and the other
students listen carefully (Mills, 2011). Therefore, the English teacher gives the students an
object called a talking piece. The students speak or explain something about an important
topic; when the student finishes talking, the students pass on the thing to another student

until the talking piece completes the circle.
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Circle talk is an interactive speaking strategy where learners have to work in person
with other students. Thus, this speaking strategy help students to keep motivated during the
learning process, discuss interesting topics, and work in collaboration with other students
in the classroom. Furthermore, the English teachers should make sure that each group has

a talking piece and an exciting topic to discuss among students.
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MODULE ONE
Lesson One

What do you do in your free time?

Lesson topic: What do you do in your free time?

Learning outcome: At the end of the lesson, students will be able to ask and answer about their

free time in small conversations.

Speaking strategy: Information gap-activity
Speaking situation: Interactive speaking situation
Classroom setting: Small groups

Procedure: For this information gap activity, students have some completed information and some
missed information at the same time thus; they need to present the information given and also
students have to complete the information that was not given. Finally, students have to talk asking

question with other students to find the information missed.

Group A: Is going to have two pictures with daily activities that represent common free time
activities that can be done by students, likewise, daily activities are given with some information
that can be used by students. On the other hand, group A is going to have missing information

about sports. Thus, students have to make some question to complete the sport activities.

Group B: Is going to have the same pictures with no information in. Therefore, this group have
to listen the first group in order to present the ideas about pictures given asking or organizing the
information in order to complete everything as the first group. Afterwards, both groups have to
work together to complete the information through short questions or short conversations in

English to fill out the missing information.

Students are going to form sentences with the information given in each card; then, the second
group has to take notes to identify the missing vocabulary; afterwards, students have to ask

questions to identify the missing information that was not clear for them.
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In the classroom: Information gap-activities are quite useful because they provide several
opportunities for extended speaking practice in EFL students, then the activities represent real
communication with daily situations. Additionally, motivation can be present there in a high
percentage. Moreover, in information gap-activities, sub-skills such as clarifying meaning and re-
phrasing are required. Finally, in information gap activities students might find; describing and

drawing, spotting the difference, jigsaw readings, and split dictations.
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INFORMATION GAP-ACTIVITY

What do you do in your free time?

Time Management is the Key to Success and Having Fun

It's common for everybody to spend their free time = Nowadays, people can choose from a lot of hobbies to
doing interesting activities. For example, playing have fun or learn something new. There are indoor
sports, listening to music, reading books, etc.  andoutdoor activities, paid or free, in groups or alone.

You decide, the time you spend on yourself is priceless.

Pixabay

Ministry of Education. (2020). Modulos Educacion General Basica-Superior
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Group A:

(Daily activities. \

Get up, wake up, take a shower, brush my teeth, get dress, make the bed, have breakfast, go to
school, do homework, watch Tv, go to bed.

Sports.
Missing information. Make question to find out the right information.

.

Group B:

Daily activities.
Missing information. Make questions to find out the right information.

Sports.
Swimming, jumping, fishing, jogging, basketball, volleyball, soccer, tennis, running.

- 4



https://recursos2.educacion.gob.ec/portfolio/sup_mod1_10mo_ingles/

Group A.

e Inthe morning I get up at 6.00 am but | woke up at 5.00 am.
e After that, | took a shower the water was cold.

e Right after, I brushed my teeth, next I got dressed.
Quiestions to identify missing information.

e What do you do in your free time?
e Which activity do you like to do? and why?

e Which sport do you practice often?

Group B.

56
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Lesson Two

Do you remember when you were a child?

Lesson topic: Past events.

Learning outcome: At the end of the lesson, students will be able to tell real or imaginary stories

about past events using used to and simple past tense.

Speaking strategy: Storytelling

Speaking situation: Partially interactive, non-interactive speaking situation.
Classroom setting: Small groups, or individually

Procedure: Students can interact in two ways with their classmates. Thus, the English teachers

have to decide which interaction can adjust with students’ needs.

Students can prepare some stuff regarding their memories for partially interactive speaking
situations to tell a short story. Then learners have to tell a story in front of the class; only the student

can speak in front of the classroom.

For non-interactive speaking situations, students can record a video or audio file to be presented

to the whole class.

English teachers have to organize students by forming small groups. Perhaps one group can work
with a partially interactive situation and the second group with a non-interactive problem to vary

presentation.

In the classroom: Storytelling activities encourage students to produce the target language,

creating real or imaginary stories.
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Storytelling

Tell Me About a Time When...

Tell a 2-minute story describing a memory of an event. Prompts should be concrete and short. It
was cold; it was raining; you were lonely, lost track of time, and stories should be true or
imaginary. Finally, students should use pictures to illustrate and support their stories.

v" When | was child, | used to run faster

but now I do not run anymore.

v" When | was a child, | used to jump on my

bed before | went to sleep.

v When | was a child, | used to have a tree

house where | played with my neighbors.
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Lesson Three

Can you tell me what are you seeing?

Lesson topic: | love outdoor activities

Learning outcome: At the end of the lesson, students will tell what they are seeing in the pictures
with outdoor activities creating short stories by using the simple present tense, present continuous,

and future tense.

Speaking strategy: Picture description

Speaking situation: Partially interactive, non-interactive speaking situation
Classroom setting: Small groups or individually

Procedure: For this activity, English teachers should organize students to form small groups, or
maybe students can perform this activity individually; it depends on teachers’ lesson class

objective.

Then, the English teacher hands out some pictures to the students to ensure all students or groups

have material for this activity.

Afterward, students will see the pictures and describe everything they can in the picture, or they

can create a short story using the image provided.

In the classroom: Picture description is a strategy to motivate students to get more confidence to

start speaking English.
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Picture Description

Student 1. In the picture, the woman is taking photos on the shore. It is a beautiful sunny day in
Ecuador. The woman has sunglasses, a beach hat, and a pretty blue dress. Her family is not in the
picture; they are resting lying on the beach. Her passion is taking pictures of her family, and she

loves outdoor activities.

Students 2.

Student 3.
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Lesson Four

Videos games

Lesson topic: What kind of video games do you like? Why?

Learning outcome: At the end of the lesson, students will discuss video games, their likes, and

preferences.

Speaking strategy: Debate

Speaking situation: Interactive speaking situation.
Classroom setting: Small groups

Procedure: For this activity, the English teacher should organize students to form two groups.
Both will have the same topic, and the two groups can also read information about the theme to
have more chances to talk about the topic. Additionally, the interaction between students is direct

because they have to hold a conversation answering and asking questions.

In the classroom: Debate activities promote students' critical thinking in the classroom. Thus,

students have to give their opinions or contradict other students’ claims to provide their viewpoints.
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Debate

Types of Video Games

N

Video games are so popular with teens that it may seem they could
spend days playing them. They are a way to release stress and to have
a good time. There are many different types of video games. Some
of them are listed below:

- Action video games: They involve shooting, attacking, and fighting. L ¢.
Call of Duty.

v 000 @000

- Adventure video games: They follow a story line and they look like
movies. E.g. Minecraft

- Racing video games: They include cars and chases. E.g. Need
for Speed.

- Strategy video games: They develop thinking skills. E.g. Plants vs
Zombies.

- Sports video games: They are related to sports or athletics. E.g. FIFA.

Ministry of Education. (2020). Modulos Educacion General Basica-Superior
https://recursos2.educacion.gob.ec/portfolio/sup mod1l 10mo ingles/

Example questions:

What kind of video games are you interested in?

What does playing video games do for teens?

Freepik

What type of video game seems the most violent?

Ll s

What type of video game makes you think a lot?


https://recursos2.educacion.gob.ec/portfolio/sup_mod1_10mo_ingles/
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Lesson Five

What can people do in Otavalo?

Lesson topic: A visit to Otavalo

Learning outcome: At the end of the lesson students will be able to simulate real-life situation

when foreigners visit Otavalo.

Speaking strategy: Role-Play

Speaking situation: interactive, partially interactive, non-interactive speaking situation.
Classroom setting: Small groups, pairs

Procedure: For this activity, the English teacher should organize the whole class into small groups
or pairs. Thus, students in the groups have to set the activity, organizing who will play the main
and secondary characters. Additionally, students have to write down a script to be rehearsed with
the characters before presenting the pay to the whole class.

First, the students have to read the information provided by the teacher about tourism in Otavalo.

Second, students need to search for more information if it is needed for more clarification about
the theme.

Third, organize the dialogues for each character.

In the classroom: Role-play activities encourage and improve learners’ oral production in the
classroom, giving them more chances to participate in English activities. Moreover, the interaction
among other students to prepare the play and dialogues makes those students get involve in English

learning enjoying what they are doing.
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Role-play

A Visit to Otavalo

People from all over the world visit Ecuador, and they go to famous
places. One of these places is Plaza de los Ponchos in Otavalo. In this place,
visitors can take amazing pictures, and, of course, choose from thousands
of souvenirs to buy. Also, this is the perfect place for people who enjoy
taking photos because the market is an interesting place. For everybody
who loves going to festivals or going sightseeing in their free time, Otavalo
is perfect. The city offers a lot of cultural activities for the whole family.
For example, adventurers can go cycling, trekking in the mountains,
or kayaking. Visiting the lakes and traditional restaurants is a good idea
to enjoy the views and try typical food.

Fixabay / bezalb

Ministry of Education. (2020). Modulos Educacion General Basica-Superior
https://recursos2.educacion.gob.ec/portfolio/sup mod1l 10mo ingles/

Group 1 Characters:

Foreigner: Hi! Good morning. Could you help me? Do you know where the plaza de Ponchos is?
Local: Sure! two blocks forward, you can’t miss it.
Foreigner: Thank you

Local: Sure, no problem

Seller: Good morning, Sir. How can | help you?
Foreigner: Well, 1 would like see some hammocks. What kind of fabric is made of them?
Seller: It is cotton, for today there is a big discount. It is 40% percent off.

Foreigner: That’s cool. I’ll take one.

Seller: Nice purchase, thank you very much.


https://recursos2.educacion.gob.ec/portfolio/sup_mod1_10mo_ingles/
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Lesson six

A Family Interview

Lesson topic: Tell me about your family.

Learning outcomes: At the end of the lesson, students will be able to make a family interview,

asking and answering questions with other students about family characteristics.
Speaking strategy: Interview

Speaking situation: interactive, non-interactive speaking situational.
Classroom setting: Small groups

Procedure: The English teacher has to organize students to set up a family interview. Thus, the
English teacher can form very small groups or just pairs of work, then the English teacher can
assign students’ roles such as who might be the interviewer and the interviewee. Afterward,

students can prepare their material to talk in English with a specific topic for interviews.

In the classroom: Interview activities help students to participate actively producing the English
language because interviews can be performed in person with direct interaction with other

students, or learners can record a video simulating interviews.
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Family Interview

Christian

Example:

Karla: Good morning Mr. come on in.

Christian: Good morning, Miss. Thank you very much.

Karla Manager: How would you describe your family?

Christian: Well, I have a short family my dad, my mom and my little brother.
Karla: Very interesting, what does your parents do?

Christian: Well, My Father is a bus driver, he a public bus and my mother is a nurse, she helps

people at the hospital.
Karla: Do you spend time with outdoors activities?

Christian: Well, my family usually love hiking on the mountains and we go out there once a

month.
Karla: Wow! that’s sound cool

Christian: Thank you very much. | have a wonderful family.
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Lesson seven

Olympic games

Lesson topic: Athletes of gold

Learning outcomes: At the end of the lesson, students will be able to cast information about

Ecuadorian athletes, their backgrounds, and physical characteristics.
Speaking strategy: Podcast strategy

Speaking situation: Non-interactive speaking situation.
Classroom setting: Individual or very small groups.

Procedure: For this activity, the English teacher has to organize students to create a podcast using
their favorite social network. Students have to make their script or find information about the topic;
after that, they have to cast the information about famous athletes from Ecuador. For instance,
learners can talk about the current Olympic game’s gold medals winners Richard Carapaz and
Neisi Dajomes. Students can use Facebook as a web platform to cast their content, and other

students can watch it on their computers or cellphones.

In the classroom: Podcast activities encourage students to participate actively, producing the
English language in a funny way. Therefore, students can create their material to cast their content

about a specific topic.
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Podcast Activity

Richard Carapaz and Neisi Dajomes gold Olympic medalist.

Good morning, everyone!

Today | will talk about two greats athletics
that won a gold medal in Tokyo.

Then, we are going to learn a little bit more about
their background.

Richard Carapaz was born in Carchi province; his origins are very humble, and his parents are
farmers.

Now lets’ see something about Neisi Dajomes. Well,

her origins are humble as well. Her parents are refugees from Colombia, and she lives in Puyo
province.

She is 20 years old, and her siblings are athletes too.
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Did you have an emergency?

Lesson topic: Yesterday | had a mishap

Learning outcomes: At the end of the lesson, students will be able to tell their experiences when

they have had an accident or any emergency.
Speaking strategy: Circle talk

Speaking situation: Interactive speaking situation.
Classroom setting: Small groups

Procedure: For this activity, the English teacher has to organize students to form groups in
different parts of the classroom. The English teacher has to give the students the topic about
emergency time. Then students have to talk about any emergency or a mishap; students can tell
some sentences tell their experiences using question such as what happened? how do they solve
their trouble? And how do they feel when they had a wrong time? Moreover, the English teachers
have to explain to students that they have turns to speak. Then students can tell when they have an

object given by the teacher it is called the talking piece.

In the classroom: Circle talk activities are a way to encourage students to improve their oral

communication, and then many activities can be done using this strategy.
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Circle Talk

1 -

L el

©) dreamstime.com

Group 1

Student one: One week ago, | fell on the ground; the floor was slippery. | twisted my foot; it was

so painful I felt pretty bad. My mother took me to the hospital immediately.

Student two: Well, when | was a child, | used to ride horses, and one day one horse kicked me. It
was not a big emergency, but | felt so bad about it. | was in pain for hours.

Student three: Two years ago, | was in a car accident, it was a terrible scene. | saw many people
injured and dead people. My parents called 911 immediately.
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CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS

6.1 Conclusions

v’ This current study determined that English learners face difficulties with speaking English
production in the classrooms. Thus, the research evidenced problems with their English
fluency limiting their responses. most of the students only used short answers to address
questions.

v The study also shown some difficulties with grammar structures when students form
sentences to respond teachers’ questions. Therefore, students answer luck of meaning or
they are very difficult to understand in a conversation. For instance, students get confuse

personal pronouns, or verbs form.

v" Moreover, the study displayed data about students’ mispronunciation. Hence, when
students produce the English language is complicated to understand them. Thus, students
face difficulties when they have to pronouns unfamiliar words.

v" Regarding motivation, teachers stated that students do not feel engaged enough to do
English activities. Hence, English teachers try to motivate students with different games
and activities. Teacher also said that learners need more speaking strategies which can

provide more motivation to keep learning the speaking skill.



72

6.2 Recommendation

v" According to the findings, it is recommended to use a handbook proposed in this
investigation where English teachers can find some speaking activities to perform with
students in the classroom. The handbook was designed according to learners' needs and
their current interests. Additionally, the activities were planned to work in collaboration to

students have more interaction with other students.

v The English language is the main way to keep in touch with other people worldwide
regardless of their mother tongue. It is the bridge among other countries. Therefore,
teachers and school boards should consider doing extra-curricular activities to show their

capabilities to hold conversations with other students, teachers, or foreign people.

v It is recommended that English teachers reduce students’ affective filter using simple
speaking strategies at the beginning of the class to give the students confidence to produce
the target language, activities like we can find in the proposal. Moreover, teachers should

also emphasize other language skills to boost oral production in English learners.



73

REFERENCES

Aebli, H. (1999). Factores de la Ensefianza que Favorecen el Aprendizaje Autdnomo. Ed. Narcea.

Anggryadi, M. (2014). The Effectiveness of Storytelling in Improving Students' Speaking Skill.

English Education Journal .
Aston, G. (1982). Interact . Oxford : Modern English Publications.

Baker, L. (2003). The Role of Parents in Motivating Struggling Readers. Reading and Writing
Quarterly.

Bautista, M. L. S., & Gonzales, A. B. (2006). Southeast Asian Englishes. In B. B. Kachru, Y.
Kachru & C. L. Nelson (Eds.), The Handbook of World Englishes. Malden, MA: Blackwell.

Ben-Haim, B. (2006). Information-Gap Decision Theory . The Technion .

Berns, M. S. (1990). Contexts of Competence: Social and Cultural Consideration in
Communicative Language Teaching. New York : Plenum.

Bhattacharjee, J. (2015). Constructivist Approach to Learning—An Effective Approach of

Teaching Learning. A Peer-Reviewed Monthly Research Journal.

Brinton, D. (2003). Content-Based Instruction. In Nunan, D. (Ed.), Practical English Language

Teaching. McGraw-Hill Contemporary . Heinle and Heinle Publishers .

Brown, H. (2001). Teaching by Principles: An Interactive Approach to Language Pedagogy (2nd
ed.). New York, NY: Addison Wesley Longman.

Brown, H. D. (1994). Principles of Language Learning and Teaching. Upper Saddle River. NJ:
Prentice Hall.

Brown, H. D. (2000). Teaching by Principles an Interactive Aproach to Language Pedagogy (2d).

San Francisco, California : Longman .

Brown, H. D. (2007). Peinciples of Language Learning and Teaching. New York : Pearson
Education .

Bygate, M. (1987). Speaking. Oxford: Oxford University Press.



74

Campbell, K. (2004). Effective Writing for E-Learning Environments. Information Science
Publishing: Hershey, PA.

Chomsky, N. (1957). Syntactic Structures. Mouton: Linguistic Society of America.

Creswell, J. & Plano, C. (2007). Designing and Conducting Mixed Methods Research . Thousand
Oaks, CA: Sage.

Creswell, J. & Tashakkori, A. . (2007). Differing Perspective on Mixed Methods Research. .
Journal of Mixed Methods Research .

Creswell, J. (2008). Educational Research: Planning, Conducting, and Evaluating Quantitative
and Qualitative Research . Upper Saddle River, NJ: Pearson/Merrill Education .

Curran, C. A. (1972). Counseling-Learning: A Whole-Person Model for Education . New York :

Grune and Stratton .

Dalton-Puffer, C. (2007). Discourse in Content and Language Integrated Learning (CLIL)

Classrooms . Amsterdam : Benjamins .

Deci, E. & Ryan, R. (1985). Intrinsic Motivation and Sel-Determination in Human Behaviour.

Plenum, New York .

Depdiknas. (2006). Peraturan Menteri Pendidikan Nasional Republik Indonesia, Nomor 23 tahun
2006, tentang Standar Kompetensi Lulusan Untuk Satuan Pendidikan Dasar dan

Menengah. Jakarta : Depdiknas.
Dewey, J. (1910). How We Think . Boston: New York and Chicago: D.C. Heath.
Du, X. (2009). The Affective Filter in Second Language Teaching. . Asian Social Science, 5-162.

Fraser, H. (2000). Coordinating Improvements in Pronunciation Teaching for Adult Learners of
English as a Second Language. Canberra: DETYA (Australia National Training Authority
Adult Literacy Project).

Giesen, J. (2019). Constructivism: A Holistic Approach to Teaching and Learning . Northern

Illinois Univesity .
Graddol, D. (2006). English Next. the English company. Ltd.

Har, L. (2019). Constructivist Learning and Teaching . The Hong Kong Institute of Education .



75

Harmer, J. (1991). The Practice of English Language Teaching. London : Loggman Group UK
Limited.

Harmer, J. (1998). How to teach English: An Introduction to the Practice of English Language
Teaching. San Francisco : United Sates: Harlow: Longman.

Harmer, J. (2007). How to teach english . Longman Pearson Education Limited .
Harmer, J. (2007). The Practice of English Language Teaching. England: Peason Longman.

Hasan, M. & Hoon, T. . (2012). ESL Learner's Preparation and Attitudes Towards the Use of
Podcast in Developing Listening Skills. . The English Teachers.

Heaton, E. (1978). Introduction to Old Testamente Theology. Book Review .

Hedeen, T. (2003). The Reverse Jigsaw: A Process of Cooperative Learning and Discussion.

Teaching Sociology, 325.

Heng, K. (2014, January). Communicative Language Teaching in EFL Contexts: Challenges and
Suggestions for Successful Implementation. ResearchGate, pp. 1-60.

Hosni, S. (2014). Speaking Difficulties Encountered by Young EFL Learners. International
Journal on Studies in English Language and Literature .

Joason, R. (2007). Toward a Definition of Mixed Methods Research. J Mixed Methods Res.

Johnson, D. & Johnson, R. . (1989). Cooperative and Competition: Theory and research. . Edina,

MN: Interaction Book Company .
Kagan. (2009). The Strusctural Approach to Cooperative Learning. January 1990.

Kagan, S. (1993). The structural Approach to Cooperative Learning. In D. Daniel (Ed.),

Cooperative Learning: A Response to Linguistic and Cultural Diversity.
Kagan, S. (1994). Cooperative Learning . San Clement CA: Kagan Publishing .
Katz, D. (1964). The Motivational Basis Organizational Behaviour, . Behaviour Science .
Kayruye, K. (2012). Thechniques for Teaching Speaking Skills. University of Nevada.

King, A. (1990). Enhencing Peer Instruction and Learning in the Classroom Through Reciprocal
Questioning . American Educational Research Journal .

Krashen, S. (1985). The Input Hypothesis: Issues and complication. Oxford : Oxford University

Press.



76

Kumar, R. (2007). Understand Language Skills: Reading and Writing . University of Kashmir.

Kumaravadivelu, B. (2006). Undestanding Language Teaching from Method to Post-Method.

London : Lawrence Erlbaum Associates, Publishers .

La Forge, P. (1983). Counseling and Cultural in Second Language Acquisition. Oxford :

Pergamon.
Lado, R. (1977). Language Testing . London : Longman .
Lee, J. (2000). Tasks and Communicating in Language Classrooms. Boston: USA: McGraw-Hill.

MacGregor, J. (1990). Coolaborative Learning: Shering Inquiry as a Process of Reform . San

Francisco : USA, Jossey-Bass Publishing .

Madrid, D. (1999). The Investigation of Motivational Factors in Language Classroom. Group

Editorial Universitaio.
Maharia, A. (2019). Developing Speaking Skill Through Debating. Mulawarma University .

McKay, H. & Tom, A. (1999). Teaching Adult Second Language Learners . Cambridge University
Press.

Ments, V. (1999). The Effective Use of Role Play: Practical Techniques for Improving Learning
(2nd ed.). Retrived May 12, 2012.

Mills, H. (2011). Talking About Talk: Reclaiming the Value and Power of Literature Circles . The
Reading Teacher .

Moosa, M. (1979). Difficulties of Learning the Pronunciation and Structural Differences Between
Arabic and English. MA Dissertation, Library of Saudi Arabia, Educational mission.

Moskowitz, G. (1978). Caring and Sharing in the Foreing Language Class. Rowley, Mass:
Newbury House.

Nakanishi, T. (2002). Critical Lierature Review on Motivation . Journal of Language and
Linguistics .

Nunan, D. (1989). Designing Task for Communicative Classroom. Cambridge : Cambridge

Univesity press.

Paulson, D. (2002). Active Learning For the Collage Classroom . Los Angeles : California

Univesity press.



77

Prabhu, N. (1987). Second Language Pedagogy. Oxford : Oxford University Press.
Qing, X. (2011). Role-Play an Effective Approach to Developing Overall Communicative

Competence . Cross-Culture Communication .
Rao, P. (2019). The Importance of Speaking Skills in English Classrooms. ResearchGate.
Richards, J. & Schmit R. (2002). Logman Dictionary of Teaching and Applied Linguistics . Essex:

Longman Group Limited .

Richards, J. (2009). Teaching Listening and Speaking: From Theory to Practice (RELC Portfolio

Series). Regional Language Center.

Richards, J. C. (2006). Communicative Language Teaching . New York : Cambridge Univesity

press.
Richars, J. (1996). Tearchers' Maxims in Language Leaching. TESOL Quartery.

Rosell-Aguilar, F. (2007). Top of the Posds: In Search of a Podcasting "Podagogy" for Language
Learning. . Computer Assisted Language Learning.

Rybold, G. (2006). Speaking, Listening and Understanding: Debate for Non-Native English. New
York : International Debate Education Assosiation .

Safdarian, Z. (2013). The Effect of Oral Reproduction of Short Stories on Speaking Skill in Iranian

High School Students . International Journal of Science and Research .

Sasson, R. (2008). Importance of Time Management.
http://www.successconsciousness.com/blog/time-management/importance-of-time-

management/.

Sharan, S. (1980). Cooperative Learning in Small Groups: Recent methods and Effects on

Achievement, Attitudes and Ethnic Relations . Review of Educational Research , 22-24.
Skehan, J. (1996). A framework for the Implementation of Task-Based Instruction. Applied
Linguistics.
Skehan, P. (1996). A Framework for the Implementation of Task-Based Instruction. Applied
Lisnguistic .

Skehan, P. (1998). A Cognitive Approach to Language Learning. Oxford: Oxford University Press.



78

Snow, M. (2001). Content Based and Immersion Models for Second and Foreign Language-

Teaching. Boston : MA: Heinle & Heinle Thompson Learning .
Stanley, G. (2006). Podcasting: Audio on the Internet comes of age. . TESL-EJ.

Stanley, N. & Dillingham, B. (2009). Performance Literacy Through Storytelling . Maupin House
Publishing .

Stone, R. (1996). Human Resources Management, 3rd Ed. Milton . John Willey & Sons Australia,
Ltd.

Stovall, D. (2004). School Leaders As Negotiator:Critical Theory, Praxis, and the Creation of
Productive Space. Multicultural Education.

Swain, M. (2005). The Output hypothesis: Theory and Reasearch. Mahwah, NJ: Erlbaum, 471-
483.

Taylor, S. (1991). Telling a Story About Innovation: Issues & Observations. Center for Creative

Leadership.
Thomas, A. & Thorne, G. (2009). How to Increase Higher Order Thinking.
Thornbury, S. (2005). How to Teach Speaking . London : Longman .
Thornbury, S. (2007). How to Teach Speaking. Harlow. Harlow: Pearson Education Limited.

Ur, P. (1996). A Course in Language Teaching: Practice and Theory. Cambridge : Univesity Press

Valeo, A. (2013). The Integration of Language and Content: Form-Focused Instruction in a

Content-Based Language. . The canadian Journal of Applied Linguistics , 25-50.

Vygotsky, L. (1978). Mind in Society: The Development of Higher Pychological Process.
Cambridge, MA: Harvard University Press.

Webster, M. (2000). Collegiate Dictionary. New York : Britannica Company .

Weimer, M. (2002). Learner-Centered Teaching: Five Key Changes to Practice. San Francisco,

CA:: Jossey Bass.

Wheeler, S. (2006). Role-Playing Games and Simulations for International Issues Courses. Journal

of Political Science Education.

Willis, J. (1996). A Framework for Task-Based Learning. Harlow: Longman.



79

Zhang, S. (2009). Strategies of Improving Spoken English for Learners. Beijing: Atlantis Press.

APPENDIX

Appendix 1




Appendix 2




Appendix 3




Appendix 4

2 Migue] Egas Cabezas bigh schol.

1 Ieoduce ool
- &
Gmadme 6. Let's talk shost your activity that happened It weskend
e e)‘ ‘What did you do in e mormng? = .
Who do you e wiE? 'Di you 22t up ey on Smmday? (.Q t’ é
How mamy shimes do you have? Did o Belp your mom = he Echen? g l -

Who made the ek
2 Difioremces: Look ate o pictres. Which cme & &ffest? Wiy What program & you wakch s TV?

o §

Let's ok shost your Sl
How mamy pecple are there = vour Sy
Fow s e oldestm your Smily?

What zre you dome = your family”

Tell me shoot your Saher

s e wosking in Oreeale?

82



Appendix 5

(Ecuadar)

ENCUESTA A ESTUDIANTES

Curso: Paralelo: A: () B:()
Edad: Género: Femenino () Masculine () Fecha:
OBIETIVO

Conocer sstratesias diddcticas motivacionales para desarrollar la destreza oral en inglés como
estudiante de lengua extranjera de los décimos A y B, en el 1a Unidad Educativa Miguel Egas
(Cabezas, en Peguche-Otavalo, durante el afio lective 2020-2021

Instruccién: Responda cada pregunta segin su realided.

_ ;,Con qué frecuencia usa el docents el inglés en la clase?
Siempre ) Casi siempre ( ) Aveces()  Nunca()

o

. ¢Hace el docente una revisién previa de los temas tratados en la clase anterior?
Siempre () Casi siempre ( ) Aveces()  Nunca()

3. Entiende cuando el profesor habla inglés en la clase?
Siempre ()  Casi siempre ( ) Aveces()  Munca()

4. ;Motiva el docente al salén de clases para que se vuelva agradable. confiable para
producir el habla?
Siempre () Casi siempre ( ) Aveces()  Nunca()

5. Dirige el docente a toda la clase con preguntas para que todos los estudiantes participen y
comprueben su progrese
Siempre () Casi siempre ( ) Aveces()  MNumca()

6. Elige el docente temas de acuerdo con el interés y la realidad de los alumnos?
Siempre()  Casi siempre ( ) Aveces()  Nunca()

7. (Con qué frecuencia usa usted el inglés en el aula?
Siempre () Casi siempre ( ) Aveces()  Nunca()

8. Muestra el docente comentarios positivos cuando los estudiantes participan en clase?

Siempre () Casi siempre ( ) Aveces( ) Nunea( )

o

. Tiene dificultad para desempefiarse en la clase de inglés? ;Por qué?
Siempre()  Casisiempre()  Aveces()  Nunca () Porqué?

=

. ¢Cusles son sus estrategias favoritas para practicar inglés? Clesifiquelos de 1 al 3, siendo
3 la estratzgia que més le gusta v el uno el que menos le gusta. Maque con una X.

Estratesia: 1 2 3 4 5

Diélogos

Organizador
grifico

Tuegos de rol

Debates
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Appendix 6

- ) i
TEACHER'S SURVEY

fem_ 39 Gender: Female () Male ()

OBIECTIVE

‘Know motivational teaching strategies o develop the speaking skill in Englith as 2 foreizn
language Jeamuer of teath rade at Miguel Eigas Cabezas bigh schosl. in Peguche Otavalo, during
the academic year 202021 Tnseruction:

Tnstruction: Answver i 3 fence i ith your
students.

1. How importantis modivation for the student to stand oot in class”

Ndotivation s the main part ofthe class becanse we e teschers can get student's

attstion and motivate them to be active atthe beginning, during and finishing the classes

2 How often do you use motivation strtegies n clase?

1 e

iving their opinons, idras znd It them to integrate o whole growp

3. What o ies do pou use i class ing?

‘Promoting specking cn my studeats fhe best sirategies are games, rokplays 2nd debates

‘beczuse they need to defend faeir points of views.

84

becase children
can have the
eyt
mgrove their
Imowledge cn
speakimg by
wing simgie

vocsbnulary

= ) — =
. What doryou do o keep your studests mofvad daring clase? o
Thke: md fm. v cam frtezmate 2 comversation r—
Besides, interesting role plays are the good way to help them to motivate their comeshend imecaet.
participation I
. [———
5. TWhat are the most effsctive sratesies to develop spesking” —
5.1 Debate —
52 Raleplay Defnsin
53 Convesstion
5.4 Simulation
55 Grapic crgmizer Fhiemey
560k pr—
I yoar o, for you and Wiy

6. Within the A1 level How woald you defermine the proficiency beve of the majerity of your

leamers in the speaking sill?
Todicaios SmmaAll | Hememmy | Bemme Sezma
Proficiency level A12 a13




Appendix 7

TEACHER'S SURVEY
Agdl Gender Female (x) Melz () Date: 2506202
OBECTIVE

Koow motivations] teaching sraegies 0 develop the speeking <ill in Engish = 2 forsizm
Ienguege kearer of teth erad at Miguel Eggs Caberas hish school, = Begche Otevalo, daring

the academur year 2020-2021 Instruction”

Tnstruction: Amswer

‘stodents.

1. How important i+ motivation for the stmdent to stand out in class?

Motivaion & @ very important factor that allteechers should wse i cless nonder o

‘encourage students o spesk in English out ofclase
2. How aften do you mse motivation stegies i claw?

Tussally e motivaticn siategies i class.

What konds d glong”

T ach speaking clas, T e role plare, garmes, oral presemtioes, and dislognes.

4 What do you do o keep your students motivated during cless”

‘To keep students, motivate during he clas, | provide them clar nstrctions and very active
sraties where they can have the opportmity to speak it ther permers b, [ cheer when.
smuderts do good job.
5. What are the most effecive sraegiesto develop speaking?

51 Debate

52 Rleplay

33 Comversation

¥ our answer i other, s what srategics i he best foryou znd Whs?

6 Wahin the A1 level How would y i semcy level o the majority of your

learmers m the spesking ll?

Todbeater Semerill | Hememmry | Bemmer Bezmar A1
Proficimcy level A a3




Appendix 8

TEACHER'S SURVEY

Age:32 Gender: Female (X) Male () Date: Saturday, Tune 36, 2021

OBJECTIVE

Kaow motivational teaching siategies to develop the speaking skill in English 25 2 foreign
Ianguage leamer of tenth zvads at Miguel Egas Cabezas high school, in Pagyche Otavalo, during
the academic year 2020-2021 Tnstruction:

Tnstruction: Answer the following questions based on your experience in the clsssroom with your

students.

1. How important is mtivafion for the student fo stand out in class?
Well... When working with students in speciall with teenagers, it is lways important that
they fee] confident, without fearor shame. &nd fo achieve that security in the studeats i the
‘mofivation,  motivated student always will be initatve drivers in class. Morcover, they are:
atan age that is evolving and absorbing al the changes n their environment. The least thing

2 teacher should do in classis try to bumiliae him direcly or indirectly

2. How often do you use mefivafion stetegies in class?

Ty stategies as , each cl

language is new for them, although they kmorw the theme of the class.

What kinds of motivational strategies do you use inclass o promte spezking?

Well, Tty to understand your fer, I don’t expect perfectionism but kope they re

disciplned, T speak: simple conversations with each one and T always try to smile so that

they are not affaid.

-

What do you do to keep you students motivated during closs?
Talways smile with them, [ always respect them, and sometimes I talk bout my

anecdotes from when I was an English student.

What ar the most eFective strategis to develop speaking?
5.1 Debate

52 Raleplay

53 Conversation

5.4 Simulation

Graphic organizer
5.6 Other
For me, the most effective strategies to develop speaking are: Roleplay, simple

conversations and simulation.

16 your answer is other, show what stategies isthe best for you and Why?
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6. Within the Al level How would you detenmine the proficiency level of the majority of your

Ieamers in the speaking sill?
Tadiator Strer AL | Elememary | Begimmar Begmar A
Proficiency level AL AL3
Communication | They oy o
o the comprebend.
comprteng s
s comerston

srsesies ad maks

emsaves
miemod,
Definition]
Fluency They don't
have fuency
Reouracy They iy 0
develop
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Appendix 9

“Talk sbout a topic of interest, need or curiosiy to him. 6. Withinthe A1 level How would you determine the proficiency level o the majoriy of your

TEACHER 'S SURVEY leamers in the speaking skill?
Age 49 Gender:Female (F)Male) Date 20062001 4. What do you do to keep your students motivated during class? Indicator Serer ALl | Elementiy | Begiuner Begimer A1
That students leam by doing, creating, writing designing and solving. Encomrsge Proficiency level A2 AL
students to sugzest approaches to 2 problem Communication X
OBJECTIVE (Ability 1o

Kuow motivations] teaching stategies to develop the spesking skill in English a5 a foreign 5. Whatare the most efectve sategisto develop speking? e bz,

Ianguage learmerof teuth grade at Migoel gag Cabezas high schoal, n Deguche Otavalo, durng p——

5.1 Debate
the academnic year 2020-2021 Instructon: ‘somegeswd e
52 Roleplay e
Instruction: Anser based o your experience in the classroom with your Py temsers
students. 53 Conversation (¥) p—
. Definition)
1. How impottant is motivation for the student to stand out in class? 3.4 Simulation
55 Graphic organizer Fluency
N " . osity
Tt s very important. Use the student s interest and natural curiosity appeal aid in o =

‘motivation. Student will be motivated to leam when the course i structured a way that

ey leam best whe ncentives or larning in & lasnoom satsy thedr v motives for

1 your answvar i other, horw wht trategies s thebestfor you and J?
enroling i the coure,

2. How often do you use mofivation sraegies n clss?

Allthe time, otherwise if you do not use a motivational strategy, you will not be

successful in class,

3. What kinds of motvational sategies do you us i clas o promote pealing’?




Appendix 10

TEACHER'§ SURVEY

Ager 4 Gender: Female () Male (x) Date:

2500601

OBJECTIVE

Know motivationsl teaching strategies to develop the speaking skill in Englih as 2 foreign
language leaner of tenth grade at Miguel Egas Cabeaas high school, in Baguche-Otavalo, during
the acadenmic year 2020-2021 Instructon

Instruction: Answer the following questions based on your experience inthe classroom with your
students_

1. How important is motivation for the student to stand out in class?

T believe, motivation i one of the comerstones for lezmers, to encourage them to

perticipate and leam in the classzoom.

2. How often do you use motivation strategies in class?

In my opizion, | sometimes use mofivational strategies i classzoom.

3. What kinds of motivati es do you use in class to p

4.

n

Mostof the time I change classtoom seting to form students’ groups. The use of shot

‘ganie can help students to change their mood and engage leamers n the English class

‘What do you do to keep your students motivated during class?

Tuse shot game md ] change classroom seting sometime to imes
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6. Within the Al level How would you determine the proficiency level of the majoriy of

your learners in the speaking skill?

Tndicator!

Proficiency level

Starter ALT

Elementary

A2

Begimer

Al3

Begmmer A2

‘What are the most effeetive strategies to develop speaking?
51Dehate x

52 Roleplay x

53 Conversation

5.4 Simulation

5.5 Graphic organizer

5.6 Other

18 your answer s oher, shovw what strtegies s the best for you and why?

Communication
(awitivio
E 4 imesc,
]
sraesies ke
emalves
mdetood

Defnition;

Fluency

Reoway




