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ABSTRACT 

 

The present research is focused on improving speaking skills using digital didactic 

resources with the Task-Based Language Learning Approach for seventh-grade students 

at “Daniel Reyes” school, in San Antonio de Ibarra, in the province of Imbabura in the 

academic year 2021-2022. The objective of this research was to propose digital didactic 

resources to arouse motivation and interest in learning a foreign language and prevent 

students from feeling frustrated when learning this language. This study was based on the 

theoretical foundation to identify different digital didactic resources, the tasks, and the 

strategies of Task-Based Language Learning that allow improving speaking skills. This 

research was carried out thanks to the collaboration of Principal, English teachers, 

administrative personal as well as the seventh-grade students at “Daniel Reyes” school. 

Likewise, in the development of this study, quantitative and qualitative research methods 

were used. The data was collected using research instruments, such as interviews with the 

principal of the institution, English teachers, and a survey of seventh-grade students. 

Therefore, a guide was designed that presented activities that were based on the use of 

digital didactic resources through Task-Based Language Learning strategies in order to 

improve the teaching-learning process of the foreign language.  

 

 

Keywords: Task-Based Language Learning, students, strategies, English, digital didactic 

resources, speaking skills.  
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RESUMEN 

 

La presente investigación se enfocó en mejorar la destreza del habla utilizando recursos 

didácticos digitales con el enfoque de Aprendizaje de Idiomas Basado en Tareas para los 

estudiantes de séptimo año de la “Unidad Educativa Daniel Reyes”, de San Antonio de 

Ibarra, en la provincia de Imbabura en el periodo académico 2021-2022. El objetivo de 

esta investigación fue proponer los recursos didácticos digitales con el fin de despertar la 

motivación e interés por aprender la lengua extranjera y evitar que los estudiantes sientan 

frustración al aprender este idioma. Este estudio se basó en la fundamentación teórica 

para identificar los diferentes recursos didáctico digitales, las tareas, y las estrategias del 

enfoque de Aprendizaje de Idiomas Basado en Tareas que permitan mejorar la habilidad 

de hablar. Esta investigación se llevó a cabo gracias a la colaboración del Rector, 

Profesores de inglés, Personal administrativo, así como de los estudiantes de séptimo 

grado de la “Unidad Educativa Daniel Reyes”. Asimismo, en el desarrollo de este estudio 

se utilizó los métodos de investigación cuantitativa y cualitativa. La recolección de datos 

fue recopilada usando instrumentos de investigación como; entrevistas al Rector de la 

institución, a los Profesores de inglés, y una encuesta a los estudiantes de séptimo año. 

Por lo tanto, se diseñó una guía que presentó actividades que se basaron en la utilización 

de recursos didácticos digitales mediante las estrategias del Aprendizaje de Idiomas 

Basado en Tareas con el fin de mejorar el proceso enseñanza-aprendizaje de la lengua 

extranjera.  

 

 

 

Palabras claves: Aprendizaje de Idiomas Basado en Tareas, estudiantes, estrategias, 

inglés, recursos didáctico digitales, habilidades del habla.  
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INTRODUCTION 

 

The following research is focused on helping the seventh-grade students at Daniel Reyes 

school to improve their speaking skills using digital didactic resources so that learning is 

meaningful, and that the learners feel interested in acquiring and producing the English 

language. In Ecuador the teaching of English as a foreign language is a compulsory 

subject at education levels; nevertheless, speaking in English and taking this subject often 

generates stress and problems in students due to some factors, such as lack of confidence, 

fear of making mistakes, use of the same resources, and traditional methodology. As a 

result, there is a low level of communication, and this is evident because students do not 

feel safe using the foreign language in class. Due to this reason, English teachers need to 

look for an alternative because speaking is a skill that requires the most attention since 

students need to communicate accurately.  

Consequently, language teaching requires the improvement of students’ communicative 

skills; for that reason, teachers have to apply strategies, use resources, and create activities 

that promote oral production. This is the reason why technology has been incorporated 

into the educational field in the educational field to play an important role in achieving 

the goals of education as a strategy of pedagogy in charge of applying, and systematically 

evaluating the teaching and learning processes (Sancho & Bosco, 2015). That is why the 

implementation of digital didactic resources in education is a very useful tool to support 

and facilitate learning in order to transform teaching since the use of technology gives 

students the autonomy to create their knowledge.  

Finally, the seventh-grade students at “Daniel Reyes” school have frequently struggled in 

activities that include oral production. This situation was evidenced during the pre-

professional practices since the researcher noticed the difficulties and necessities of the 

students in this subject. Most of them do not use the target language in class; however, 

they have shown interest in activities that include interactive resources. Therefore, to 

solve this problem, this research has planned to present an innovative guide that contains 

attractive activities using digital didactic resources with Task-Based Language Learning 

strategies, such as role-play, finding differences, picture description, matching activities, 

questions, and answers. Also, this research has the purpose to highlight the importance of 

applying digital didactic resources to enhance the speaking skills of English students. 

Background  

 

Education has been transformed by the inclusion of Information and Communication 

Technologies (ICT) since the development of these in the educational field has allowed a 

change in the system. In this sense, one of the main tasks of the use of digital resources 

in education is related to the need to know how, when, to what extent, and what results 

will be obtained after the incorporation of these resources in educational practices (Bustos 

& Román, 2017). Digital didactic resources play a key role in offering new scenarios and 

possibilities for the development of English skills. 
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In addition, some studies on the use of digital didactic resources to improve oral skills in 

the English classroom were carried out in México by O'Donoghue (2015), who evidence 

good perceptions after implementing the digital resources because the students improved 

their speaking skills, and this is the result of the application of activities that include the 

use of technology. Hence, it is necessary to innovate and apply new methodologies and 

tools that facilitate the learning of the English language. Technology can be an essential 

element that favors the educational process when it is made available to teachers and 

students (Morales Capilla & Trujillo Torres, 2015).  

Finally, online tools can promote the learning of English and allow changes in the person, 

such as attitudes towards didactic-pedagogical elements, content, and teaching practice. 

Besides, these innovations generate new educational environments because linking these 

resources with a teaching method permits students to develop and explore their skills. 

This means that learning can go beyond teaching with technologies to transform language 

acquisition (Vera Noriega & Torres Morán, 2017).  

Research Problem  

 

This research project is focused on improving the speaking skills of 7th-grade students at 

“Daniel Reyes” school, using digital didactic resources that can favor the learning of the 

foreign language. According to MinEduc (2014), in Ecuador, the teaching and learning 

process of English as a foreign language is established within the curriculum of public 

and private institutions. Nevertheless, student communication is still low. It is known 

from the statistics that the main cause of this problem is that the country’s educational 

institutions do not have the necessary resources, technology is not used, and lack of 

equipment in the English laboratories. As a result, English students have difficulty 

acquiring the language. 

In this way, within this problem are the teachers and seventh grades students from Daniel 

Reyes school located in San Antonio-Ibarra. Although technological resources nowadays 

are part of education, most teachers continue to use the tools provided by the government. 

Nevertheless, due to the (COVID-19) pandemic, students and teachers had to use online 

platforms but the same materials such as books, notebooks, audio, and transcripts are still 

maintained. Besides, the class methodology is mostly traditional; the activities do not 

allow students to interact in the foreign language; they always use the native language. 

Hence, learners cannot communicate effectively, and the level of oral production is not 

optimal.  

On the other hand, according to the Ecuadorian Ministry of Education (2016), seventh-

grade students must reach an A2 level proposed in the national curriculum for (EGB) and 

(BGU). Likewise, according to the Common European Framework of Reference for 

Languages, students in schools must have an A2 level; the learners at this level should 

use the language to communicate in everyday situations with common expressions and 

use basic vocabulary. However, in this institution, students could reach an A1 level. 

Therefore, given the current situation, this research project will address: How can digital 
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didactic resources contribute to improving speaking skills? What are the advantages of 

using Task-Based Language Learning to enhance students’ oral production?  

Justification  

 

This investigation was necessary because it focused on both students and teachers 

knowing and using digital didactic resources that help improve speaking skills. Likewise, 

this research aimed to explore Task-Based Language Learning strategies to solve the 

difficulties of seventh-grade students at “Daniel Reyes” school in developing speaking 

skills. Additionally, most of the research was based on studying digital didactic resources 

as an alternative to improve oral production, since the lack of communication in the 

foreign language is a recurrent problem. In the same way, at “Daniel Reyes” school, the 

English subject is included in the curriculum as in most Ecuadorian institutions. However, 

the student’s level of communication in the foreign language is low it does not reach the 

required level. That is why it is essential to study and apply the digital didactic resources, 

considering that the students of this century are students of the digital age; that is, they 

have the facility to manipulate new technologies so that learning goes beyond traditional 

school structures and practices. 

This type of digital didactic resource can contribute to interest, creativity, concentration, 

and students’ participation. Besides, English teachers and others educational members 

have the opportunity to use new technological platforms that can be used to improve 

speaking skills, and at the same time, students could improve their English language skills 

and academic performance. In short, this study is a crucial contribution for teachers who 

want to promote the use of online educational platforms in English classes to improve the 

oral production of their students, and at the same time, it is a proposal that provides new 

alternatives for learning the English language. Also, it is an opportunity to apply another 

teaching method in the English classroom. 

Impacts  

 

This research focused on speaking skills and the use of digital didactic resources in the 

teaching and learning of the English language. Besides, to carry out this project, the Task-

Based Language Learning strategies were considered to promote motivation to learn the 

English language. In this way, the project is expected to generate three different impacts: 

linguistic, academic, and social.  

Linguistic impact  
 

This research project helped seventh-grade students from “Daniel Reyes” school in San 

Antonio-Ibarra, to strengthen their speaking skills through digital didactic resources that 

allowed them to interact in the second language and enjoy the learning. Therefore, these 

types of online tools encourage students to practice the language and try to express their 

ideas or opinions in the target language. 
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Academic impact  

 

Through the use of digital didactic resources, the 7th-grade students at “Daniel Reyes” 

school improved their speaking skills, because the online resources encourage students’ 

participation. This means that teacher has to include the use of technology since students 

can manipulate technology easily. For that reason, incorporating digital platforms in 

lesson plans provide great advantages for language acquisition. 

Social impact 

 

The social impact of the proposal benefited the seventh-grade students at “Daniel Reyes” 

school since it is an innovative way of learning the English language using digital didactic 

resources because the students are interested in using educational platforms. Also, in this 

study, teachers were provided with strategies to promote oral production where they can 

interact with students to facilitate learning; as a result, the students had a dialogue in a 

real context using the English language between their classmates and the teacher. 

Objectives 

 

General Objective: 

 

• To propose digital didactic resources using Task-Based Language Learning to 

improve speaking skills in 7th-grade students at “Daniel Reyes” school in the 

academic year 2021-2022. 

Specific objectives: 

 

• Diagnose the digital didactic resources that teacher uses in the development of 

speaking skills in the seventh-grade students at “Daniel Reyes” school.  

• Develop a guide to use digital didactic resources to improve speaking skills  

• Establish conclusions and recommendations that help improve speaking skills. 

Structure of the research  

• Chapter I contains the theoretical framework, which gave a detailed definition of 

the different resources, methods, strategies, and all the information necessary to 

understand what the research is about.  

• Chapter II contains the type of research, the methodology, the instruments, the 

population described, and the research questions that have been proposed.  

• Chapter III presents the data analysis and the statistical tables of each question 

showing the results obtained from the participants of this study.   

• Chapter IV this section contains the proposal that includes a guide with activities 

that are based on the use of digital didactic resources with Task-Based Language 

Learning strategies. 
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CHAPTER I: THEORETICAL FRAMEWORK 
 

This chapter presents the theoretical foundation of the research project Digital didactic 

resources using Task-Based Language Learning to improve speaking skills in 7th-grade 

students at “Daniel Reyes” school in the academic year 2021-2022.  

This chapter details the theoretical information of the research study; English as a Foreign 

Language, Task-Based Language Learning, and Digital didactic resources to improve 

speaking skills, and with all this information achieve the established objectives. 

1.1 English as a Foreign Language (EFL) 

 
The worldwide expansion of English is one of the general phenomena of globalization. 

Nowadays, more people spend time studying, practicing, and learning English because it 

is the language of globalization. In this sense, learning English has become fundamental; 

as a result, children start learning this language at younger ages as many countries include 

this language in their programs. Thus, the teaching and learning the English language is 

an important subject within public and private education. 

On the other hand, English language offers countless opportunities, such as making a real 

connection with people, accessing up-to-date information, and learning about different 

cultures, places, and lifestyles. According to Ortega & Fernández (2017), recent estimates 

show that some four hundred million people speak English as their mother tongue, since 

it is currently used by more than a billion non-native speakers. The teaching and learning 

of this language have become a priority at all educational levels so that all students 

achieve knowledge of the different characteristics of this language. 

In short, the English is a world language through which people have been able to establish 

international connections in communication, commerce, and finance. This means that it 

is a lingua franca that will always be present throughout the world; hence, the importance 

of learning this language because those who speak it have greater opportunities. English 

is a language of communication; teaching and studying it is a requirement to work in 

some international organizations. 

1.2 English as a Foreign Language in Ecuador  

 

The teaching and learning process of English in Ecuador has been established within the 

curriculum of Ecuadorians. Thus, each year different organizations evaluate the English 

language proficiency in Ecuador and other countries. According to these evaluations, 

Ecuador ranked fifty-fifth with a low level of performance (EPI, 2017). Also, the British 

Council, which evaluated Ecuador’s English level performance in May 2015, stated that 

Ecuador has a low level of language proficiency, and this problem is related to two 

factors. The first factor is the number of students in each course; there are classrooms 

with fifty to sixty students, and space is limited. This situation affects both teachers and 

students, since overcrowded classrooms make teaching and learning difficult, so learners’ 

progress is affected. The second factor is the lack of teachers in the public sector for both 
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urban and rural areas, which prevents progress and participation in learning the foreign 

language. 

Nowadays, some changes have been made in Ecuadorian education; the English subject 

is within the curriculum and establishes some objectives. According to the Ministry of 

Education (2014), the English curriculum is designed with the purpose that learners make 

use of the foreign language for oral and written communication facilitating the autonomy 

of the learners. The English as a Foreign Language recognizes that the emphasis is on 

speaking skills as a means of interaction, comprehension, and communication. As a result, 

a series of activities of collaboration, creativity, thinking skills, and motivation to learn 

English have been implemented in the curriculum. 

Moreover, through Acuerdo 210-11, established by the Ministry of Education, all students 

who reach the highest level of English language proficiency in public and private sectors 

will obtain a certificate as a merit of the effort. Also, the Acuerdo 0052-14 was created 

where it is emphasized that the teaching of English would be mandatory from the basic 

level to high school without exceptions. Besides, according to MinEduc (2016), seventh-

grade students of (EGB) will finish primary school with an A2 level, where knowledge is 

based on grammar and vocabulary in a specific context. The teaching and learning process 

of English as a foreign language (EFL) within the Ecuadorian educational system has the 

objective that the learning of the English language is based on acquisition, development, 

comprehension, and fluency. 

The following chart, Proficiency Levels: Branched Approach, shows the expectations of 

English proficiency levels established by the Ministry of Education for foreign language 

learners. 

Figure 1 

English levels that both EGB and BGU students are expected 

 

  Note: Levels of Proficiency. Source: Ministry of Education (2016) 
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1.3 Teaching and Learning English as a Foreign Language in Ecuador  

 

The Ecuadorian policy on teaching English as a foreign language was mandated in 2014. 

Nevertheless, statistics show that English language proficiency at the national level has 

dropped from 80th place in 2011 to 93rd in 2020 (EPI, 2020). These figures attracted 

attention because after detecting weaknesses in the teaching process of English as a 

foreign language in Ecuador, some educational policies were implemented in National 

Curriculum Guidelines 2014, to improve the quality of the teaching and learning process. 

Additionally, within the educational system, it has been assumed that some factors could 

interfere in the process; one factor is the issue of motivation to learn a foreign language. 

Learners are not motivated to acquire this language during their learning process. A study 

developed by Wang & Littlewood (2021), expressed that “The motivation to learn is a 

person’s motivation to achieve learning objectives by carrying out the learning activities 

with enthusiasm”. In other words, to awaken students’ motivation, it is crucial to establish 

levels of confidence between student-student and teacher-students in such a way that 

comfortable environments are created where all students are participants. 

On the other hand, the current situation in which the issue of the (COVID-19) pandemic 

has become a global problem also affects the learning process in Ecuador. In the (COVID-

19) pandemic, some changes have been made in the national educational system of 

Ecuador; as a result, virtual education was established, trying to adapt the activities 

according to the situation so that everyone can continue studying. Finally, due to the 

socio-economic conditions of Ecuadorian families, access to internet connection, and 

technological devices has impacted many families; as a result, some students living in 

rural zones have been forced to drop out of school (World Health Organization, 2020). 

1.4 Methods and Approaches focused on developing speaking skills  

 

The teaching of the English language over time has undergone significant changes. Many 

researchers have investigated the different methods, approaches, and techniques that 

could help teach and learn the English language as a foreign language. Moreover, after 

several investigations, it has been shown that a variety of methods can be applied in the 

teaching-learning process. Each of these methods can contribute significantly to teachers' 

teaching because each method and approach help develop English language skills. The 

following table details some methods and approaches that can help improve students' 

speaking skills.  

Table 1 

Methods and Approaches for Teaching English as a Foreign Language
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Method 

Approach 

 

Characteristics Objective     Teacher role            Student role Relation with 

speaking skills 

 

 

Communicative Language 

Learning 

 

It explains how success 

in learning a language 

is achieved when 

communication takes 

place in a real context 

with natural strategies. 

-To enable students 

to express 

themselves in the 

target language.  

-To do this, teachers 

must plan 

collaborative 

activities for student 

participation. 

 

-Being facilitator 

-Make the learning 

environment safe. 

-Teachers must 

build trust in the 

class so that the 

students are not 

afraid to participate 

or make mistakes. 

-Becoming a 

negotiator.  

- Positive and 

collaborative 

attitude. 

-Independent 

learner.  

-Using role-plays and 

interviews to 

communicate. 

-Enable students to 

work in pairs or 

groups. 

-Offers learners the 

opportunity to interact 

with their classmates. 

 

 

Cooperative 

Language Learning 

 

 

 

 

 

 

 

 

-It focuses that 

language learning is 

effective when 

activities promote 

student interaction and 

cooperation.  

Cooperative work 

makes students support 

each other; therefore, 

increasing the ability to 

communicate with the 

target language. 

-Make the use of the 

language increase 

and improve 

communicative 

skills. 

-To develop 

successful 

cooperative learning 

and communicative 

strategies. 

-Provide 

opportunities for 

participation where 

activities allow 

group interaction. 

- Structure 

activities where the 

teacher is a monitor 

and guide during 

the task. 

Students must 

collaborate in group 

activities, creating an 

environment where 

all members 

participate in the 

planning, resources, 

and time to complete 

the task. 

This approach 

encourages students to 

develop 

communicative 

strategies where 

competition is 

replaced by 

cooperation. It 

includes activities 

such as discussions, 

and role-play. 
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Content-Based Instruction 

It is an approach in 

which the teaching of a 

foreign language is 

based on the content 

that the learners will 

acquire. The teaching-

learning process is 

developed in a 

scaffolded format. 

To ensure that 

students are 

acquiring the 

language needs and 

context must be 

considered. Also, 

enable the learner to 

understand the 

linguistic 

characteristics. 

-Teachers are 

passive and must 

create opportunities 

for learners to 

share ideas, and 

opinions. 

-Define the content 

and objectives of 

the lessons that are 

adapted to the 

academic needs. 

-Active roles to 

ensure participation 

using the new 

language. 

-To be able to 

analyze texts and 

discourse. 

-Provide students with 

real practice so that 

they develop language 

skills for meaningful 

communication using 

full texts. 

 

 

 

Community Language 

Learning 

 

 

 

 

 

 

 

 

 

 

It was described as a 

student-centered 

approach to learning. 

Students work in 

groups to discuss what 

they want to learn about 

the language. 

-Help students to 

know and acquire 

the language as a 

means of 

communication. 

-To enhance 

participation; 

students learn from 

them by engaging in 

real conversations. 

-Acts as an advisor 

because the teacher 

analyzes, 

understands, and 

evaluates the 

student’s needs in 

order to provide 

help. 

-Motivate learning 

and organize tasks 

so that students 

learn from their 

own learning. 

Participate in 

activities and help 

classmates as a 

support to share 

experiences and 

benefit from the 

information of 

others. 

As it offers a 

combination of 

innovative tasks 

where students do not 

feel nervous about 

using the language. A 

free communication 

that reduces fear and 

allows oral production 

to develop effectively. 
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Competency-Based 

Language Teaching 

It focuses on students 

mastering the skills that 

allow them to 

understand and 

communicate 

information related to 

real-world situations. 

Demonstrate that 

students can use the 

language to 

complete a specific 

task and express 

ideas in a real 

context. 

-While the students 

present the activity, 

the teacher corrects 

mistakes and gives 

positive feedback.  

-The syllabus 

designed by the 

teacher is based on 

students’ needs.  

In CBLT, students 

are active 

participants in 

learning a new 

language; they also 

demonstrate the 

learned behavior. 

Students can 

demonstrate their 

skills because the 

activities are focused 

on that. They practice 

with authentic text to 

improve their 

progress. 

 

 

 

Suggestopedia 

Provides a motivating 

learning environment. 

Learners in the process 

of learning a foreign 

language are in a 

relaxed state. 

Release the student 

from a stressful 

environment to 

improve confidence 

and accelerate 

learning 

Provide the student 

with material that 

facilitates the 

understanding of 

the topics and 

generates 

confidence in the 

development of 

tasks. 

The student plays a 

passive role in a 

pleasant learning 

environment. 

Learners improve 

communicative skills 

because it emphasizes 

the use of music as a 

means of training.  

                           

Note: This table shows methods and approaches in detail. Source: Richards, & Rodgers (2016). Adapted by Katerine Perugachi  
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After analyzing and identifying some methods and approaches that are related to the 

development of speaking skills. It is important to mention that the suitable approach for 

this research is Task-Based Language Learning (TBLL). 

 

1.5 Task-Based Language Learning definition  

 

Task-Based Language Learning is an approach that focuses on communicative learning. 

Consequently, in language teaching, implementing TBLL provides a different way of 

acquiring a language; that is, meaningful tasks and communication are essential because 

this approach emphasizes that students use the language to express ideas, suggestions, 

opinions, and arguments to complete tasks. Long (2014, as cited in Baralt & Morcillo, 

2017) mentions that Task-Based Language Learning uses tasks as the main focus to create 

a true use of new language, involving students in situations that aim to communicate 

information. In this context, students need opportunities to interact in the target language 

to improve their performance.  

On the other hand, recent research shows that Task-Based Language Learning has been 

integrated into language classes as an alternative to the traditional method, which is 

divided into, presentation, practice, and production (PPP). Hence, implementing (TBLL) 

in the English classroom is effective because the tasks are based on the learner’s paying 

attention to the use of the language; meanwhile, in the (PPP) method, the activities must 

be exclusively related to the form of the language. It means that Task-Based Language 

Learning within teaching helps to develop language skills because learners can use the 

language in a practical context. Finally, the class topics must be related to the student’s 

interests to promote the acquisition of the new language (Costa, 2016). 

1.5.1 Definition of Task  

 

Tasks are the main tool of the class. According to Zyoud (2016), a task is any activity that 

engages students in terms of comprehension, production, and interaction. It means that 

the tasks are essential in teaching because they have a structure where teachers plan the 

different activities step by step and determine the objectives of the course. “Tasks in the 

English class allow students to use the language to develop communicative skills as the 

task progresses” (Pham & Nguyen, 2015, p.234). Additionally, the tasks in language 

teaching focus on the ability of teachers to create activities that include the practice of the 

new language. As a result, a task must be goal-oriented to achieve good outcomes. 

1.5.2 Teacher and students’ roles in Task-Based Language Learning 

 

Hismanoglu & Sibel (2011), in the research carried out by Branden (2015), claims that 

Task-Based Language Learning uses meaningful tasks as the main tool where the lessons 

are student-centered. The teacher and the student play different roles to improve the 

language teaching process. Teachers are facilitators, instructors, and guides, which means 
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that they must plan tasks that promote the use of the new language to increase linguistic 

skills. Norris (2015), defines that the English teacher has to provide students with a 

natural context where they feel motivated by the lesson. Teachers need to be active and 

creative in planning activities that integrate attractive resources, topics of interest, and 

relevance to students. 

On the other hand, the role of the student is crucial; they can use the language for real 

communication. These tasks must encourage learners to engage in activities, such as 

group, pair, or individual work, where they can interact with classmates and become 

leaders. Finally, in Task-Based Language Learning, the roles played by the teacher and 

student are valuable because this approach focuses on creating and maintaining an 

appropriate environment where learners could participate in their learning process. As a 

result, students improve their speaking skills because they are exposed to the use of the 

language (Aravena, 2017). 

1.5.3 Task types in the Task-Based Language Learning  

 

In the Task-Based Language Learning approach, the tasks that the teacher plans for the 

classes have objectives and goals that are related to the use of language. Ellis (2012, cited 

in Yegani & Jadaei, 2017), states “A good task generates interest in learners and gives 

them opportunities to use the language actively”. The activities that the teacher organizes 

in the class must promote interaction and the development of speaking skills. According 

to Bonces (2012), in the research made by Xuyen & Huynh (2016), suggested three types 

of tasks that give EFL learners more opportunities to use the language for communication, 

such as information gap, reasoning gap, and opinion gap. But Laverde (2017), proposed 

that Task-Based Language Learning includes seven types of tasks to offer learners a wide 

range of tasks to acquire a language. The following tasks:  

1. Brainstorming: Students could create a list to describe people, objects, qualities, 

and places. 

2. Ordering, and ranking: This task focuses on sorting, and classifying elements.  

3. Matching: It focuses on the description of texts and directions using a map that 

allows identifying places. 

4. Comparing: This task is based on students finding similarities and differences.  

5. Problem-solving: Give advice, discussions, and find a solution. 

6. Projects and creative tasks: Learners use their creativity to design and produce 

their work on a blog. 

7. Sharing personal experiences: It is based on students sharing their opinions, ideas, 

and reactions. 

Finally, in Task-Based Language Learning, the tasks have a final objective. That is, in 

this approach the tasks have a sequence where each one prepares the student for the next 

stage. Daga (2015), said that a task is characterized by coherence, unity, intention, and 

clear objectives, with a beginning and an end. It means that the lessons that are prepared 
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for a class should encourage the students to use the language in terms of communication 

to reach the goal. 

1.5.4 Task-Based Language Learning structure of the lesson plan 

 

After a brief description of the types of tasks included in the Task-Based Language 

Learning approach, it is necessary to know about the structure of the lesson plan. Calvert 

& Sheen (2015), claim that the lesson plan is the set of activities that the teacher plans 

with the available resources. Consequently, the lesson plan allows the teacher to 

determine the activities considering the goals and objectives that the students must 

achieve at the end of the lesson. Likewise, in the research made at Srinakharinwirot 

University by Pongsawang (2015), expressed that in TBLL the lesson follows three stages 

that are pre-task, task cycle, and language focus.  

Figure 2 

Stages of Task-Based Language Learning lesson plan 

 

 

 

 

 

 

Note: This figure shows the stages of TBLL. Source: Pongsawang (2015) 

• Pre-task. It focuses on the introduction of the topic. It means that in this stage 

the teacher explains the topic, gives instructions, and presents the first task to 

encourage student participation. Besides that, a recording can be included so that 

the students have an example of how another learner carried out the activity, this 

promotes participation and motivation to acquire a language (Vasconez, 2015). 

• Task cycle. This stage has three subdivisions: task, planning, and report. In 

the task stage, the teacher organizes students into groups or pairs in order to 

observe how students use the language to communicate. The planning stage is 

where students prepare an oral or written report. Finally, the report stage is where 

students present their work to the whole class and the teacher gives feedback on 

the language. Consequently, at this stage, the teacher monitors the progress and 

analyzes the work of the students. 
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• Language focus. The last stage is divided into analysis and practice. It means 

that learners need to use the new language to communicate. The task includes 

conversations for the learners to use the vocabulary, share their ideas to increase 

their confidence, and develop linguistic skills (Torky, 2017). 

1.5.5 Task-Based Language Learning oral production strategies 

 

Task-Based Language Learning is an approach that proposes that teachers plan and work 

with meaningful tasks that promote communication, interaction, and collaborative work 

between learners. Saricoban & Karakurt (2016), expressed that Task-Based Language 

Learning emphasizes the development of communicative skills through activities that 

engage students in situations of comprehension, analysis, and production. That is why in 

this approach, the development of speaking skills is fundamental because improving this 

ability allows students to communicate their ideas and make negotiations using the 

language. Additionally, there are strategies that teachers need to use in English classes to 

improve oral production. Liddicoat & Jasen (2008, as cited in Santos, 2018) defines that 

TBLL has six strategies to develop the ability to speak such as:  

1. Practice and pronunciation: To improve oral production, it is useful to integrate 

this strategy because students use the language they are learning to communicate 

with their classmates and do activities. Meanwhile, the teacher in this process is a 

guide since she/he must evaluate the progress of the students and give feedback 

on the oral presentations, specifically on the pronunciation. 

2. Exchange opinions and experiences: In the classroom, organizing students into 

groups or pairs promotes collaborative work. In this way, in the exchange of 

opinions activities; the students work in pairs and each one shares their ideas. On 

the other hand, in exchange experiences activities; the students work in groups of 

four or more members so that all the members exchange experiences and while 

doing this task they use the language; the teacher plays the role of observer. 

3. Role-play: It is important that in the teaching of the English language the teacher 

prepares lessons that facilitate the use of the language. Roleplay is a strategy that 

allows students to actively participate. Portugal (2016), claims that in role-playing 

exercises, a student plays the role of an affected person, and the others find a 

solution. In these activities, the teacher will include problem-solving activities 

where students will practice the language and oral production will be enhanced. 

4. Questions and answers: This strategy is dynamic; the teacher could use activities 

like “the question ball” where all students share information while the rest of the 

class asks questions. This strategy allows the English teacher to know the level of 

communication that the students have. 

5. Picture description: In English classes, the use of this strategy is very useful 

because through this activity students can describe what they observe, discuss the 

positive or negative points and build new concepts. Additionally, during this task 

learners can work in groups or pairs to share their points of view in the class, thus 

promoting the practice of oral production. 

6. Finding Differences: This is the last strategy to enhance speaking skills. In this 

task, the teacher uses two pictures where the students must find the differences. 
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Each learner must share their ideas with the group while the teacher plays the role 

of the spectator because the teacher observes how the students develop in the 

activity and gives comments on their participation.  

1.6 Digital didactic resources in English Teaching and Learning 
 

Educational technology throughout history has had different transformations whose 

objective has been that people could obtain national and international information faster. 

So, technology plays a significant role in education and the lives of all people. Research 

made by Sánchez (2016), states that educational technology constitutes a discipline in 

charge of the study of media, web portals, and technological platforms at the service of 

learning processes. Therefore, various resources have been designed for training and 

instructional purposes in this field. Besides, in the teaching-learning process, these tools 

allow students to acquire new skills and knowledge. 

The use of technology in the English language teaching process helps to make teaching 

better and more enjoyable. People use technology and digital didactic resources to achieve 

an objective that responds to users’ needs. García (2015), digital didactic resources allow 

to provide information about different topics, help in the acquisition of skills, develop a 

certain ability, reinforce learning, and evaluate knowledge. It means that these resources 

are beneficial for learning the English language because they facilitate access to content 

and are attractive to language learners. Besides, these resources provide the best learning 

experience where teachers find new ways to plan and organize classes through innovative 

resources (Raja, 2018). 

1.7 The use of Digital didactic resources in Ecuador English Teaching  

 

In Ecuador, the use of digital didactic resources in the teaching of English as a foreign 

language depends on each institution. In other words, in both public and private schools 

or high schools, in order to integrate resources that are related to the use of technology 

some aspects must be considered, such as the institution’s equipment, internet access, and 

laboratories. However, during the years 2020 and 2021 due to the (COVID-19) pandemic, 

the entire educational field was forced to use technology to continue the teaching-learning 

process. That is why teachers had to integrate digital didactic resources as a teaching 

strategy (Tejedor & Jumbo, 2020).  

Students at all levels of education had to use technology as a tool to communicate and 

adapt to virtual education. Meanwhile, teachers had to include the use of new digital 

educational platforms in their plans. A study by Tavalera (2020), shows that “Digital 

didactic resources in educational processes emphasize the development of specific skills 

and serve as a connection between teachers and students”. It is because there are tools 

that are easy to use and access, only the internet is needed. In this way, in Ecuador, 70% 

of the population has the Internet which means that access to educational technologies is 

possible. As a result, digital didactic resources during the pandemic were very useful 

because those platforms allowed learning to be explored from a technological perspective 

(Villafuerte, 2020). 
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1.8 Advantages of using Digital didactic resources to improve speaking skills  
 

Digital didactic resources are valuable tools in education. In the teaching and learning of 

speaking skills, the use of these resources in the English classroom brings advantages. 

Learning becomes attractive for language students, and the teaching process for teachers 

is facilitated. Likewise, using these resources allows the student to improve their speaking 

skills and the teacher to increase the teaching strategies because this process can be 

supported by online presentations, videos, and audio. In addition, the integration of digital 

platforms in the English classroom encourages collaboration and allows the students to 

develop intercultural skills, and promotes global awareness (Rocha & Baldissera, 2016 

as cited in Filho, 2021, p.145). 

So, in language classrooms, digital didactic resources have benefited the educational 

system. Corrêa & Menezes (2019), states “Digital didactic resources support teaching by 

extending the class beyond the limits of the classroom”. The advantage of using these 

resources is that they are part of the learning process, and their implementation is vital in 

language teaching, specifically in communication objectives. Besides, technology has 

various digital didactic resources which can be used in the classroom to develop the 

ability to speak in English. Consequently, technology and digital didactic resources have 

favored the teaching processes because students can actively produce the knowledge, 

creating learning environments based on collaborative work. 

1.9 Digital didactic resources to teach and develop speaking skills 

 

Digital didactic resources are tools that facilitate the teaching-learning process. These 

tools are very useful in education, and language teachers often use them to complement 

teaching. According to Sri Kuning (2019), the integration of digital didactic platforms 

favors learning processes oriented toward new techniques for sustainable teaching. As a 

result, many digital didactic resources can be used in the English classroom; however, 

this research only focused on technological resources to develop speaking skills so that 

students can communicate effectively in the English language. It is essential to mention 

that these digital didactic resources are free. Some of the digital didactic resources are 

mentioned below: 

1.9.1 Voki  

 

Voki is an interactive website where students can create avatars and share them on a blog. 

Using this resource in the English language classroom is attractive because it is a fun way 

to practice the language through creative characters where learners can record their voices 

and share a message (Terrel, 2015). Also, this technological tool is free and contains a 

variety of opportunities for teachers to plan innovative activities and lessons. Research 

made at Tomsk Polytechnic University by Aikina (2015), states that Voki’s service for 

learning English encourages creativity and provides a fun, dynamic, and stress-free 

learning environment. Thus, the implementation of this resource in the teaching of 

English promotes creative, authentic, and collaborative learning. This website can be 

reached at the following link: https://voki.com/site/create/  

https://voki.com/site/create
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1.9.2 Flipgrid 

 

Flipgrid is a website where teachers could assign activities, such as debates or discussions 

where students must create videos. It is a friendly tool and can be used at all educational 

levels. On the other hand, it is an innovative site where users can include photos, videos, 

and audio. Research made at Mahasaraswati Denpasar University by Lowenthal (2020), 

affirms that the Flipgrid platform builds confidence in students to speak and practice the 

language without stress because even shy learners can use English to interact and develop 

speaking skills. As a result, this tool contributes to oral communication as it allows 

students to communicate and interact in the English language, empowering participants 

and developing self-confidence. This website can be reached at the following link: 

https://flipgrid.com/ 

1.9.3 Duolingo 

 

Duolingo is a dynamic and exciting website to learn the English language. It includes 

lessons with different modules such as food, animals, phrases, and daily activities, these 

lessons allow the user to increase the vocabulary. Research made by Bezerra, Cardoso, & 

Pereira (2018), states that Duolingo makes language learning fun, ingenious, and effective 

because English teachers have the opportunity to assign a task to learners and monitor 

their progress. Besides, this tool helps develop speaking skills since students improve the 

language autonomously. Duolingo can be used on computers and smartphones. This 

website can be reached at the following link: https://es.duolingo.com/ 

1.9.4 Lyrics Training  

 

Lyrics Training is a website that helps improve listening and speaking skills through 

videos where all students participate, practice, and expand their vocabulary. In addition, 

this tool contains countless videos from the YouTube portal and includes the transcript of 

the videos to facilitate understanding. Lyrics Training in the English classroom helps 

stimulate interest in learning the English language in an attractive way. Therefore, this 

platform is fun as the teaching process can be more dynamic and teachers can create their 

activities focusing on linguistic aspects. Lyrics training’s link: https://lyricstraining.com/ 

1.9.5 Vocaroo 

 

Vocaroo is a website where learners can record voices and create audio. In English 

classrooms, using this resource is essential because students develop speaking skills while 

recording audio of information, discussion, or opinion. Vocaroo is a valuable tool in the 

classroom because it stimulates the student's motivation and attitude to improve their 

speaking skills in pronunciation and intonation. Also, Vocaroo is beneficial for teachers 

and learners; teachers have the opportunity to assign tasks, and students will record their 

voices as many times as necessary, thus improving their oral communication (Butarbutar, 

2021). This website can be reached at the following link: https://vocaroo.com/ 
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1.9.6 Learning Apps.org 

 

Learning Apps.org is an attractive platform. As is claimed by Castaño & Benitez (2018), 

learning app is a platform that contains activities and teaching strategies to strengthen 

knowledge and develop skills. Also, using this resource is beneficial for teachers because 

they have access to creative activities; students can participate in their learning and 

develop communicative skills. Likewise, teachers could design interactive games such as 

riddles, word searches, crossword puzzles, tests, dialogues, and complete sentences. In 

addition, using this tool in teaching a foreign language is very useful because it allows 

students to increase their vocabulary and participation. This website can be reached at the 

following link: https://learningapp.com/ 

1.9.7 Busuu  

 

Busuu is an attractive platform that helps users to reinforce linguistic aspects. It contains 

a wide range of lessons for oral production divided into five sections. Cabrera & Castillo 

(2018) expressed that the use of Busuu in the language learning process promotes the 

development of linguistic ability because the learners have the opportunity to have a 

conversation with native speakers and record their voices to practice the pronunciation of 

words. So, the integration of this website in the teaching-learning process is interesting 

because it helps students practice the language through dialogues. This website can be 

accessed at the following link: https://busuu.com/ 

1.10 English skills  

 

The English language comprises four skills: two productive (speaking and writing) and 

two receptive (reading and listening). These skills are essentially connected to the practice 

of this language. Nishanthi (2018), said: “Linguistic skills are acquired and developed 

based on a process where students use the English language to communicate, learn about 

cultures, and write messages appropriately” (p.10). Therefore, developing these skills is 

beneficial because it allows language learners to interact with other people from different 

cultures. 

• Reading is an essential skill because it implies the ability of people to understand, 

analyze, and interpret information from different reading texts. Manaj (2015), 

states reading is a basic skill since people have to learn to read critically and 

analytically. Also, in English classes, this skill focuses on the group or individual 

participation of students in reading texts to practice the pronunciation of English 

words. 

• Writing skills mastery of this skill is essential because people can summarize, 

analyze, and express thoughts in writing where the content is coherent, and the 

words are visible in a document. “Writing skills stimulate critical thinking and 

allow learners to comprehend, concentrate, and organize the ideas” (Jusun & 

Yusun, 2017). Additionally, students practice this skill in the English classroom 

when they structure sentences, and essays using proper grammar. 

https://learningapp.com/
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• Listening skills this skill refers to the ability of people to identify sounds and 

understand messages in a conversation, audio, or video. Research made at Taif 

University by Alzamil (2021), mentions that language learners need time and 

practice to evaluate the meaning of the words they hear. That is why listening 

plays an essential role in language development because it involves building a 

message from the information that other people transmit. 

• Speaking is an essential skill like the others because it allows people to 

communicate using the English language. Manaj (2015), affirms that language 

learners, in order to develop speaking skills, need to actively participate in oral 

activities that favor the practice of the language. As a result, to develop speaking 

skills, English teachers must include in the curriculum resources that allow 

students to use the language during a conversation, discussion, or individual or 

collaborative work. 

Consequently, the four skills complement each other in the teaching-learning process. 

Learners who acquire these skills can analyze, understand, write, and communicate 

effectively in this language. Nevertheless, this research only focuses on the productive 

skills that correspond to speaking skills. 

1.10.1 Speaking skills  

 

Speaking is an essential linguistic skill in learning because learners need this ability to 

acquire a language as a means of communication. “Speaking is an important component 

in the success of a person because this skill focuses on students sharing all kinds of 

information orally” (Bashiruddin & Bailey, 2015, p.50). Besides, mastering speaking 

skills means that students can communicate ideas, opinions, and questions with the class 

group and other people. Indeed, speaking skills play a significant role in learning English 

because this ability allows students to develop and improve the language. On the other 

hand, learning the English language requires practice; students must participate in classes 

using the language, not be afraid of making mistakes and try to pronounce the words 

correctly. Likewise, in the teaching-learning process of English as a foreign language, 

some factors prevent students from progressing in oral production (Buitrago, 2018). The 

following factors are: 

a. Inhibition: Students do not participate in classes for two reasons; fear of being 

wrong and receiving negative criticism from classmates. 

b. Nothing to say: Learners do not express any comments or questions because they 

feel doubt to speak in public and prefer to remain silent. 

c. Low participation: Classrooms with many students prevent learners from having 

time to participate and interact in the language. 

d. Mother-tongue use: In the language classroom, it is essential to plan activities 

that promote the use of the foreign language. In that way, while the students 

develop the task, the teacher can evaluate that everyone is practicing the language 

(Cabigón, 2018). 
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As a result, all these factors hinder the development of communicative skills. However, 

teachers must use teaching strategies and resources that arouse motivation to learn a 

language. Hiver & Vitta (2021) expressed that creating a linguistic environment in which 

students could engage in discourse is fundamental to promote participation. In other 

words, the ability to speak is learned and developed much better when the objective of 

the language is for the student to understand that learning a language represents having 

access to information from different fields. 

1.10.2   Strategies for developing speaking skills  

 

Speaking skill is a process of building information where the goal is for learners to use 

the vocabulary they learned to communicate. Therefore, it is essential to integrate oral 

production tasks in the teaching-learning process because these activities allow the 

development of linguistic skills. For Darwanto (2017), oral production lessons are based 

on the fact that students should be interested in discovering the use of language. In other 

words, through different activities and resources in the classroom, students are practicing 

their speaking skills because they could communicate ideas, thoughts, and opinions with 

their classmates. Moreover, students could use some types of resources to enhance their 

communicative skills, and most of these resources are technological, which facilitates the 

teaching-learning process of speaking skills. 

On the other hand, the teacher's strategies are an essential part of the language learning 

process because they help students acquire the language and expand their knowledge. 

According to Dunn (2015), teachers need to use strategies that motivate learning and build 

confidence in learners for effective language acquisition. He cited (Pinter, 2018), who 

mentions three strategies English teachers should use to develop speaking skills. 

• Using Minimal Responses. It is vital to encourage students to participate in 

activities in the English classroom. Indeed, the teacher needs to create a list of 

phrases or sentences for students who are not confident in their ability; that is, 

they could use the lists to participate with minimal responses. Also, students have 

the opportunity to use the list to show agreement, disagreement, doubt, or opinion. 

• Recognizing Scripts. Teachers must plan interactive classes using different 

resources that allow students to practice the language to develop speaking skills. 

In this strategy, the tasks must be associated with communication situations where 

the learner can obtain information through the scripts of the activities. 

• Using Language to Talk About Language. The use of the English language in 

a conversation could cause two situations in students: the first one is the 

embarrassment of interacting and the second one is the fear that the other person 

will not understand the message or information. In this situation, teachers must 

help learners overcome these fears and understand that mistakes are part of the 

process; this encourages and builds confidence to increase language proficiency 

levels (Gani & Fajrina, 2015).  

To sum up, the strategies to develop speaking skills are closely related to oral production 

activities because those tasks allow students to practice the language during class. In 
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addition, teachers need to use various resources that allow students to participate and thus 

assess progress related to communicative skills. 

1.11 Oral production  

 

Attaining language students to reach maximum development in oral production is a 

challenge for English teachers. In general, the strategies and activities implemented in the 

classroom are not associated with learning the ability to speak. “Communication tasks are 

optimal for involving students in communicative exchanges” (Artunduaga & Ramirez, 

2018, p.53). That is, in oral production it is necessary to include activities where learners 

can actively use the language.  

Oral production is based on the ability to speak. It is related to student’s participation and 

activities because the tasks allow the learners to understand, interpret, and build new 

knowledge based on significant situations. Oral production refers to the ability of people 

to produce sentences, ideas, and opinions to communicate clearly and appropriately 

(Ferro, Pozo, & Saboya, 2017, p.15). Therefore, in Task-Based Language Learning, oral 

tasks are related to speaking and listening skills; that is, to develop oral production, 

learners must be good listeners to understand the message and good speakers to share the 

information. Research developed by Onatra (2019), states that in a classroom, teachers 

are obliged to design speaking activities so that students have the opportunity to use the 

language in a real and meaningful way”. Moreover, the integration of oral tasks in 

teaching allows to generate a comfortable environment where learners feel confident 

when they participate in speaking activities, and the use of the English language is natural. 

Similarly, Bula (2015, p.245), defines a task as an activity where the student uses the 

target language as a purpose to achieve effective communication.  

In conclusion, oral production refers to the ability of people to transmit a message. As 

claimed by Calle, Heras, & León (2016), the use of meaningful activities allows for 

creating a positive atmosphere in the classroom to enhance oral production. In other 

words, in a language teaching classroom, it is vital to include activities that promote the 

development of communicative skills where learners can relate the learning acquired with 

everyday situations. As a result, students may feel interested in learning the language and 

through these activities encourage collaborative work to increase participation. Finally, 

Task-Based Language Learning focuses on authentic tasks to improve oral production. 
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CHAPTER II: METHODOLOGY 

 

This chapter presents the research methodology. That is, it includes information about the 

different research methods that were used in response to the research problem. “Digital 

didactic resources using Task-Based Language Learning to improve speaking skills in the 

7th-grade students at Daniel Reyes school in the academic year 2021-2022”. Likewise, 

this chapter shows the data collection techniques, research instruments, the study site, and 

the number of participants. As a result, identify sources for information to analyze the 

results about the development of speaking skills, strategies, and digital didactic resources 

used by teachers to develop and improve the oral production of English learners. 

2.1 Type of research 

 

This study was based on a mixed method. This paradigm includes two types of research: 

quantitative and qualitative. Bryman & Branner (2009, cited in Palinkas & Aarons, 2018) 

said: “Mixed methods research is based on the combination of quantitative and qualitative 

research where researchers have to work with numerical and non-numerical data and 

integrate strategies that are related to a wide range of questions with a complex research 

design” (p.14). In this case, this type of method was useful because it was necessary to 

collect valuable information about the teachers’ experiences, and students’ preferences, 

but it was also necessary to analyze statistical data on the use of digital didactic resources 

using the Task-Based Language Learning to improve speaking skills.  

2.1.2 Qualitative research  

 

In this research, the qualitative method was essential because it was based on collecting 

information on the opinions and experiences of teachers about the use of digital didactic 

resources as an alternative to improve speaking skills. Njie & Asimiran (2016), states that 

“qualitative research is based on evaluating a natural context where researchers analyze 

and understand human experiences from the point of view of the people who lived those 

experiences”. In this project, this type of research was fundamental because there was an 

instrument such as the interview, that is related to this type of research. This technique 

helped to understand and obtain extensive information about the activities and digital 

didactic resources that can contribute to improving speaking skills during English classes 

with 7th-grade students from “Daniel Reyes” school in San Antonio- Ibarra. 

2.1.3 Quantitative research  

 

This study also used quantitative research because it was based on the collection and 

analysis of data from a selected sample; therefore, the results were represented in tables 

and statistical data. For Elkatawneh (2016), quantitative research emphasizes numerical 

data, which consists of collecting information to answer research questions to find a 

solution and accurately establish behavior patterns in a population. Hence, considering 

the characteristics of the quantitative research, a survey was used as an instrument to 
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determine the preferences of the students regarding the strategies, activities, and digital 

didactic resources that they would like to use during their classes. 

2.2 Methods 

 

This research was based on the use of two methods that contributed to carrying out the 

project. These methods are the deductive and the inductive, which are described below: 

2.2.1 Deductive method  

 

Deductive reasoning focuses on working from the more general to the more particular. 

Therefore, this method was used to obtain general knowledge about the use of digital 

didactic resources to improve the speaking skills of 7th-grade students at “Daniel Reyes” 

school. Furthermore, this information was obtained through the analysis of the survey 

results, which helped to find the cause of the research problem. That is why this method 

was important because it allowed obtaining specific information about the study problem 

from a general aspect (Sampieri, 2014). 

2.2.2 Inductive method  

 

Inductive reasoning is based on specific observations, where the researcher must make 

direct observations of the facts to reach a general conclusion. Likewise, this method starts 

from a set of premises that are mainly related to experiences. For that reason, this method 

was used in the research because with the interview it was possible to obtain statements 

about the teachers’ experiences regarding the integration of new teaching methods and 

the use of digital didactic resources to enhance speaking skills (Antoniadou, 2017).  

2.3 Techniques and research instruments  

 

This section presents the techniques that were used for data collection, such as the survey 

and interviews. The survey was applied to the seventh-grade students while the interviews 

were applied to the Principal, the English Area Coordinator, and the English teacher of 

seventh-grade students at “Daniel Reyes” school. Each instrument used in this research 

project was validated by an English teacher from English Major. The following are the 

instruments used in this research.  

2.3.1   Survey  

 

This technique was used to collect quantitative data. Canals (2017), affirms that “a survey 

focuses on collecting information from a sample of individuals. The questions must be 

related to the objectives and the answers describe the opinions and experiences of the 

participants”. Based on the technique, this research used a structured questionnaire with 

nine multiple-choice questions. The questionnaire was applied to fifty-five seventh-grade 

students from Daniel Reyes school of parallels A and B. It is essential to mention that the 

questionnaire was applied using the mother tongue. Moreover, the questions of the survey 
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consisted of nine items to ask about oral production, activities, and digital didactic 

resources that students would like to use during English classes. Hence, this information 

was crucial for statistical analysis, and based on these results the proposal was designed. 

2.3.2 Interviews  

 

This technique was essential in the development of the research. An interview is a 

communication process where two people interact: the interviewer and the interviewed. 

This means that in an interview, the interviewer will obtain information from the other 

person, this action can be carried out face to face or virtual (Tonon & Alvarado, 2016). 

Therefore, in this project, the researcher applied interviews to the principal of “Daniel 

Reyes” school, to the English Area Coordinator, and to the English teacher of seventh-

grade students of Educación General Básica. The principal interview was divided into 

five questions to obtain information about the curriculum, the resources used in the 

institution, and the level of seventh-grade students established by the CEFR. On the other 

hand, the English Coordinator, and English teacher were interviewed about their teaching 

methods, digital didactic resources used in class, and the difficulties of the students in 

oral production. The researcher used structured interviews. Additionally, the interviews 

were conducted face to face; the approximate time for it was fifteen to twenty minutes for 

each interview.  

2.3. 4 Research Questions 

 

How can digital didactic resources contribute to improving speaking skills? 

What are the advantages of using Task-Based Language Learning to enhance 

students’ oral production? 

2.4 Study site 

 

For this research, “Daniel Reyes” school was selected. AMIE code: 10H00229. It is 

located in the parish of San Antonio de Ibarra, addressed on Sucre 2-72 and Camilo 

Pompeyo streets, specifically 15 minutes from the Ibarra city, belonging to the Ibarra 

canton, in the province of Imbabura in Ecuador. This school was founded in 1944 to 

include art in education and train professional plastic artists. Also, this institution has two 

blocks of study for the Initial level, Basic Education and High School, and is a public 

school.  

2.5 Population and sampling  

 

The population of this research was the 7th-grade students from “Daniel Reyes” school 

in the academic year 2021-2022. This group is divided into two parallels “A and B” in 

which there are around 27 and 28 students in each course. Therefore, the total population 

was 55 students aged between 11 and 12. Likewise, the Principal of the institution, and 2 

English teachers also participated in the research. Additionally, it is important to mention 
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that the sample was not applied in the research because the population number is less than 

100 participants. In this way, the data is presented in the following table. 

Table 2 

“Daniel Reyes” school Population  

Sector  Educational  

Institution  

Parallel  

“A and 

B” 

English 

Coordinator 

English  

Teacher 

Principal of 

the school 

Total  

Urban Daniel                  

Reyes  

 55       1       1      1 58 

Note: Researcher elaboration          

2.6 Procedure 

 

In order to develop this project, the researcher took the theoretical foundation of all the 

topics as a basis. Firstly, the research instruments were created, such as the interview and 

survey. The questions of the instruments were designed based on the stated objectives, 

considering that all this information will contribute to the development of the final 

proposal. Those questions focused on the English curriculum, learning strategies, and 

digital didactic resources to improve speaking skills. Next, the research instruments were 

approved and validated by an English teacher (See annex 1). Secondly, a permission letter 

was requested from the Técnica del Norte University to contact the principal of “Daniel 

Reyes” school to carry out the research project in the institution (See annex 2). After that, 

the principal accepted the request, and the researcher coordinated with the principal on a 

specific day to collect data from English teachers and 7th-grade students (See annex 3).  

Consequently, the researcher went to “Daniel Reyes” school to apply the instruments face 

to face (See annex 4). In this way, before starting the interview with the Principal, English 

Coordinator, and English teacher, the researcher delivered a consent letter informing them 

of the purpose of the research. The interviews were applied to the principal of the 

establishment in fifteen minutes, and for the English teachers the time required for it was 

approximately twenty minutes (See annex 5). Subsequently, the surveys were applied to 

seventh-grade students to obtain real data. In this part, before delivering the survey to the 

students, the consent letter was also delivered so that they know the objective of the 

research. In addition, the researcher explained each question so that the students could 

ask questions if they were not clear about anything and thus obtain accurate results of the 

survey (See annex 6). It is important to mention that during the application of the survey 

the teacher in charge of each course was present.  

Furthermore, for the analysis of this data, the quantitative method was used for the survey 

and the qualitative method for the interview; all the information was essential to structure 

the proposal. Finally, after applying the research instruments, interview, and survey, the 

respective analysis and discussion were carried out; that information is in the next chapter.  
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

 

This chapter presents the data analysis after the application of the research instruments. 

In this project, two types of research instruments were used such as the interview, and the 

survey: three interviews and a survey. The first interview was applied to the principal of 

the institution in order to know about the curriculum, and resources, so identify if the 

students at the end of school reach the A2 level established by the Ministry of Education, 

according to CEFR. There were five questions. The second interview was applied to the 

English teacher of the seventh-grade students, parallels A and B. Another interview was 

applied to the English Area Coordinator and the purpose of both interviews was to know 

about the activities, digital didactic resources, and teaching methods that teachers use to 

develop speaking skills. There were seven questions. It is fundamental to mention that 

the results of the interviews were transcribed and analyzed.  

Additionally, in this research, a survey was applied to seventh-grade students at “Daniel 

Reyes” school, in order to determine the difficulties, activities in which they would like 

to participate, and which digital didactic resources they prefer to use to improve their 

speaking skills. Moreover, the results of the survey are shown in statistical tables with the 

respective analysis. To sum up, all this information was valuable for the development of 

the discussion and the elaboration of the didactic guide. 

3.1 Qualitative interpretation of interviews  

 

3.1.1 Result from Principal interview   

 

The questions of the interview that was carried out with the principal at “Daniel Reyes” 

school allowed him to provide information from his perspective about how the process of 

teaching English as a foreign language within the institution. The purpose of this 

interview was to know and obtain specific information about seventh-grade students and 

teachers from EGB of parallels “A” and “B”. It is essential to mention that the interview 

was conducted in Spanish because the principal does not speak English, but each question 

and answer has been translated into English (See annex 7). The questionnaire contained 

five questions, and the interpretation is detailed below: 

Questionnaire   

Question 1.- According to the Ministry of Education, the exit profile proposed in the 

national curriculum for seventh-grade students is an A2 level according to the 

Common European Framework of Reference for Languages; that is, at this level, 

students can communicate information about the family, free time, and daily 

activities, in a slow and clear speech. Do you consider that the seventh-grade 

students at the end of the school reach this level? 

This question was related to the curriculum, the principal stated that this purpose is part 

of the Ministry of Education and must be fulfilled in all public and private educational 

institutions because the optimal thing is to reach that A2 level in the terms mentioned by 
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the Common European Framework of Reference for Languages. Likewise, during the 

interview, the principal mentioned that during the last two years since the pandemic 

began, there have been many shortcomings because technological resources were not 

100% available for both students and teachers. On the other hand, the principal indicated 

that the (COVID-19) pandemic took them by surprise with this change to the virtual 

modality because before the pandemic things were going in the best way and fulfilled 

with this level. In addition, the principal affirmed that during the pandemic there were 

some shortcomings in the system, not only in the Daniel Reyes school but at a general 

level in the educational system; local, national, regional, and international levels. Finally, 

the Principal expressed that with face-to-face education, lost time can be recovered and 

in the shortest possible time students can reach this level, which is the objective of the 

Ministry of Education and as an institution. 

Question 2.- How has the institution achieved that seventh-grade students at the end 

of (EGB) reach the A2 level established in the English curriculum? 

This question was about how the institution has achieved getting seventh-grade students 

to reach the A2 level. The principal said that the “Daniel Reyes” school is in the process 

of reaching the A2 level in seventh-grade students since they hope that the pandemic 

situation will normalize in terms of the health aspect that the country is experiencing. 

Finally, the Principal mentioned that with face-to-face classes, English teachers can focus 

on getting students to reach the level established by the Common European Framework 

of Reference for Languages.  

Question 3.- Do you consider the materials and resources used by teachers in the 

English area to satisfy the needs and using them is it possible for students to reach 

the A2 level established by the Common European Framework of References for 

Languages? 

The third question focused on the materials and resources that allow students to reach the 

A2 level. The principal added information and affirmed that the materials and resources 

that the Ministry of Education has, are available to all teachers of the national educational 

system; that is, in the English area, these resources are very important, and the teacher 

does use them. In addition, the authority said that during the pandemic the “Resources 2” 

that were available for the “We Learn Together at home” program was a very important 

tool used by teachers, but unfortunately due to the accessibility aspect of technology, 

those resources could not reach one hundred percent; however, those resources are 

important since they are precisely focused to reach this level. 

Question 4.- In the English Language there are four skills (listening, speaking, 

reading, and writing) that it is necessary to develop in language learners. What skill 

do you consider to be the most difficult to develop in seventh-grade students who 

belong to the institution? 

The question referred to the four English language skills. To answer this question, the 

principal said that the English language is a complex language to learn. In addition, the 

principal added that based on his experience, he has been able to observe that students 
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have problems with oral production; for that reason, teachers should integrate tasks where 

students can interact in the target language. Likewise, the Principal mentioned that due to 

the problems of the pandemic, students have not been able to practice the language, but 

at “Daniel Reyes” school they hope that with the return to face-to-face classes, the English 

teachers can continue working on the development of skills. 

Question 5.- Do you consider that the digital didactic resources favor the learning of 

speaking skills in a foreign language? 

The final question was about the use of digital didactic resources to improve speaking 

skills. To answer the question, the principal affirmed that currently the experience that 

has been lived in the (COVID-19) pandemic, digital resources were very important not 

only in the English subject but also useful in all areas of knowledge. In addition, the 

authority said that based on this experience, the Ecuadorian Ministry of Education could 

continue implementing these digital resources not only for the English area but for other 

areas. Also, the Principal added that in the case of the English area, these resources are 

fundamental because the visual and sound aspects help a lot to understand a foreign 

language. 

3.1.2. Principal interview summary  

 

The results of this interview indicated that at “Daniel Reyes” school reaching an A2 level 

established by the Ministry of Education for seventh-grade students is a real challenge for 

some reasons such as the lack of resources, health problems, and the lack of training of 

teachers regarding the use of technology. In other words, during the (COVID-19) 

pandemic, the educational system had a strong impact; however, the activities continued 

to adapt the new resources and programs to the virtual modality. Besides, to reach the A2 

level, students need to practice the language more, including more hours of English 

classes; also, teachers must plan and organize activities that promote the practice of the 

English language during classes. Likewise, speaking skill is considered the most difficult 

skill to develop in students but is the most important skill in English language acquisition. 

On the other hand, technology plays a fundamental role in this process and the use of 

digital didactic resources is essential because these resources help students develop 

communication skills and teachers facilitate the process of teaching a language. 

3.2 Results from English Area Coordinator interview  

 

In this interview, the English Area Coordinator was interviewed. The main objective was 

to know the problems and difficulties that seventh-grade students have to develop 

speaking skills. Furthermore, it focused on learning about digital didactic resources and 

teaching methods. It is necessary to mention that this interview was carried out face to 

face and lasted 20 minutes. The answer to each question is detailed below:  

Questionnaire: English teacher Coordinator  
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Question 1.- According to the Ministry of Education (2017), at the end of the seventh 

grade EGB students must have an A2 CEFR. Do you consider this goal achievable 

or not? Why? 

The question was about the objectives established by the Ministry of Education regarding 

the level that students must reach at the end of EGB. In response to this question, the 

English Area Coordinator mentioned that reaching level A2 is a challenge because 

specifically during the 2020-2021 year the educational system had to adapt to the virtual 

modality, and this generated some problems. The first problem was the lack of internet at 

home, many students did not attend virtual classes due to lack of technology. Second, the 

activities that were carried out during that period were only projects, the teachers could 

not focus on a single skill. The third problem is related to the lack of teacher training in 

the use of technology and strategies in the virtual modality. In addition, during the 

interview, the English Area Coordinator mentioned that those problems cause students 

not to reach the level; however, with the return to face-to-face classes, English teachers 

are working with students in areas of difficulty.  

Question 2.- In your perception, out of the four skills in English (speaking, listening, 

reading, writing), which skill is the most difficult for you to develop in your 

students? Why? 

This question was related to English language skills. In response to the question, the 

English Area Coordinator mentioned that out of the four English skills, the most difficult 

skills for students are those skills that some teachers do not usually work on. For example, 

listening and speaking are the most difficult skills that students have not still developed, 

and the teacher must work on that. Likewise, the English Area Coordinator said that these 

difficulties arise because the teachers do not have the necessary resources and with the 

pandemic, it has been more difficult to reach the students because most of them do not 

have an internet connection which causes a setback in language teaching. 

Question 3.- What are the possible reasons why speaking skills in English may be 

difficult for students to acquire? 

The question was about the speaking skills and the difficulty seventh-grade students have 

in developing this ability. The English Area Coordinator said that based on his experience 

speaking skill is the skill that often causes difficulty in the students for three reasons: The 

first reason is fear of participating in classes; students are afraid of making mistakes and 

prefer not to use language and remain silent. The second reason is related to the low use 

of the language in classes, in general, the students use the mother tongue even in English 

classes. The last reason is that the teachers do not use English because the students do not 

understand the instructions, they feel frustrated and do not do the activities. Finally, the 

English Area Coordinator said that English teachers try to cover the four skills, but the 

lack of resources does not allow them to focus specially on speaking skills. 

Question 4.- Have you ever used the Task-Based Language Learning approach to 

improve the speaking skills of your students? 
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This question referred to teaching methods for English as a foreign language. To answer 

this question, the English Area Coordinator expressed that there are some teaching 

methods from the oldest to the most current. In addition, the English Area Coordinator 

said that all the methods help teach a second language; for that reason, the teacher tries 

to use Task-Based Language Learning (TBLL) in his class because it is an approach that 

allows students to interact and use their imagination to create knowledge. Besides, the 

teacher expressed that in his classes he tries to use a different method, not always, but 

regularly to develop the four skills because it is not necessary to focus on one skill and 

not develop the others. 

Question 5.- Have you ever used any digital didactic resources to improve the oral 

production of your students? 

This question was about the use of digital didactic resources to improve oral production. 

The English Area Coordinator affirmed that he usually uses some digital resources such 

as WhatsApp, Zoom, and Educaplay, but not for oral production. Moreover, the English 

Area Coordinator said that he usually uses an audio CD for students to reinforce listening 

comprehension, videos, or music for students to share their ideas and opinions to practice 

their listening and speaking skills. 

Question 6.- Do you consider that the integration of digital didactic resources using 

the strategies of the Task-Based Language Learning in your English class can 

facilitate the development of students in oral production? Why? Why not? 

This question was about the use of digital didactic resources and Task-Based Language 

Learning strategies in the classroom. The English Area Coordinator mentioned that the 

implementation of digital didactic resources in the school is important for both teachers 

and students. In other words, when students manipulate any digital resource or any digital 

device to learn, it is extremely useful because these tools allow the learner to learn 

vocabulary, review pronunciation, and acquire knowledge in a fun way. Also, during the 

interview, the English Area Coordinator said that using the strategies of any teaching 

method is effective because it allows the student to develop skills since each method or 

approach has different objectives in teaching. 

Question 7.- Would you be willing to use a didactic guide that includes activities 

based on the use of digital didactic resources to facilitate the development of oral 

production? 

This question was about the use of a didactic guide that includes innovative activities. 

The English Area Coordinator’s response was positive because he mentioned that it 

would be an excellent idea for the English area to have a guide based on digital didactic 

resources. Furthermore, during the interview, the English Area Coordinator expressed 

that to use the guide, teachers need to have training so that they do not have problems 

when using the resources. Finally, the English Area Coordinator suggested that in order 

to use the guide in the institution, it is important to establish a specific laboratory for the 

English area so that teachers and students could enter the laboratory during the English 

classes. 
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3.2.1 Results from English teacher interview  

 

The English teacher from seventh-grade students, parallels “A” and “B” was interviewed. 

The objective of this interview was to know from the teacher’s point of view, the reasons, 

and difficulties of the students in learning speaking skills. Also, to know about the 

teaching methods and technological resources used by the teacher in class to practice oral 

production. It is necessary to mention that this interview was conducted face to face and 

lasted 20 minutes. The answer to each question is detailed below: 

Questionnaire: English Teacher  

Question 1.- According to the Ministry of Education (2017), at the end of the seventh 

grade of Basic General Education, students must have a CEFR A2. Do you consider 

this goal attainable or not? Why? 

This question was about the level that seventh-grade students must reach. In response to 

this question, the teacher expressed that it was not possible to reach that level because 

during the (COVID-19) pandemic, students had problems accessing classes. However, 

the teacher said that the level is expected to be reached in the future because the English 

area is working on this aspect so that students improve their skills. 

Question 2.- In your perception, out of the four skills in English (speaking, listening, 

reading, writing), which skill is the most difficult for you to develop in your 

students? Why? 

This question was focused on English language skills and which of them is more difficult 

to develop in students. The teacher said that based on her experience she has been able to 

observe that the most difficult skill to develop in students is speaking skill because some 

students confuse writing with pronunciation; that is, as they write the words, and 

sentences; the students read. Furthermore, due to the (COVID-19) pandemic, the students 

stopped practicing the language, they only do the activities to have a grade, but they do 

not learn the English language. 

Question 3.- What are the possible reasons why speaking skills in English may be 

difficult for students to acquire? 

This question was related to the difficulties students have in developing speaking skills. 

In that way, the teacher thinks that the (COVID-19) pandemic caused some problems 

because the students forgot the language. As a result, they have difficulty developing 

speaking skills because they have not been able to interact and use the target language. 

Likewise, during the interview, the teacher said that the main reason is that students feel 

nervous when they have to speak in English to communicate information, this is because 

they do not feel self-confident, so teachers need to build confidence in the classroom so 

that students lose their fear and do not feel ashamed when they have to participate in the 

English activities. 
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Question 4.- Have you ever used the Task-Based Language Learning approach to 

improve the speaking skills of your students? 

This question was about teaching methods, the teacher answered that she had heard of 

Task-Based Language Learning and found it an interesting method. Although the teacher 

affirmed that she had not had the opportunity to apply it in class. However, she mentioned 

that the method she uses the most is the Grammar Translation Method because for her it 

is very important that students learn vocabulary and practice using sentences and that 

students underline new words and look them up in the dictionary. The teacher also thinks 

that although it is an old teaching method by using this method in her classes, students 

acquire the knowledge. 

Question 5.- Have you ever used any digital didactic resources to improve the oral 

production of your students? 

Question five was focused on knowing what digital resources the English teacher uses in 

the classroom. The teacher said that in her classes she has used digital didactic resources, 

such as Liveworksheets, and WhatsApp since due to the (COVID-19) pandemic, she had 

to learn to use these digital platforms, although unfortunately, not all students were able 

to participate. In addition, the teacher mentioned that when using these resources, the only 

purpose is for students to practice the pronunciation of some words, record their voice 

and memorize the new vocabulary. 

Question 6.- Do you consider that the integration of digital didactic resources using 

the strategies of the Task-Based Language Learning in your English class can 

facilitate the development of students in oral production? Why? Why not? 

This question was about the incorporation of digital didactic resources and Task-Based 

Language Learning in English classrooms. The teacher said that using different resources 

in teaching a language is important and using digital didactic resources is quite curious 

because by using them, students could use technology and practice the English language 

with different activities. Likewise, the English teacher expressed that with the strategies 

based on TBLL, students could interact using the target language and thus develop the 

ability to speak in English. 

Question 7.- Would you be willing to use a didactic guide that includes activities 

based on the use of digital didactic resources to facilitate the development of oral 

production? 

Question seven was about the use of a didactic guide to improving speaking skills. The 

teacher responded that it would be a wonderful idea to have a didactic guide in the English 

area because many other English teachers need to know about the use of digital didactic 

resources in English classes. Also, the English teacher suggested that the guide should 

include not only activities for seventh-grade students but also activities for senior 

students; in this way, the students would feel interested in learning the English language. 

3.2.2 English Coordinator and English teacher interviews summary  
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The results of the interviews that were applied to the English Area Coordinator and the 

English teacher indicated that at “Daniel Reyes” school reaching the A2 level in the 

seventh-grade students is still a challenge. In that way, during the (COVID-19) pandemic, 

some problems and difficulties arose in the teaching-learning process. The main problem 

was the use of technology, many students did not have a smart device with the Internet; 

as a result, students did not attend virtual classes regularly due to lack of Internet access. 

Regarding the question about English skills, teachers agreed that speaking is the skill that 

students have difficulty with because most of them, instead of feeling motivated to learn 

another language, feel frustrated and fearful. Additionally, the Principal and English 

teachers stated that the lack of confidence makes students not participate in the activities 

because they are afraid of making mistakes or forgetting the vocabulary, so they prefer to 

avoid situations where they need to use the language to communicate.  

On the other hand, the teachers explained that they have not used many digital didactic 

resources, especially for oral production, because in virtual education, many students did 

not have an Internet connection, not all of them participated and they only completed the 

activities to get a grade. Moreover, the teachers explained the teaching methodology in 

which they expressed that they have used Task-Based Language Learning in their classes 

and mentioned that Grammar Translation is the method that is most used in education. 

Finally, both English teachers agreed that a didactic guide could facilitate the learning of 

the English language because teachers could try to implement new strategies based on 

teaching methods. Meanwhile, students could make use of technology because it is part 

of education and digital didactic resources are an important source in the teaching of the 

English language.  

3.3 Quantitative interpretation of survey from students 

 

3.3.1 Results from students’ survey  

 

The survey was applied to the seventh-grade students at “Daniel Reyes” school. During 

the application of the survey, the researcher and English teacher were present. The main 

purpose of the survey was to collect data about the importance of the English language, 

the difficulties of the students, the activities, and the digital didactic resources to develop 

speaking skills. It is essential to mention that the survey was applied face to face and fifty-

five students participated, 45% of them were women and 55% were men. The analysis of 

each question is presented below: 

Question 1  

Do you think the English language is important for your future? 

Table 3 

Importance of English language  

Options  Frequency    % 
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Yes 

No 

52 

3 

   95% 

   5% 

Total  55    100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation 

The question was related to the importance of the English language in the future of 

students. Table 2 indicates that the vast majority of seventh-grade students, 95% of the 

population, considered that the English language is necessary for them and in their 

academic training. Also, a small minority of the seventh-grade students at “Daniel Reyes” 

school, 5% answered that English is not important, which means that for these students 

the English language is not important in their future lives. According to Kadir & Noor 

(2015), states that “any professional who knows English has the opportunity to access all 

the information found in this language”. In conclusion, seventh-grade students from 

parallels “A” and “B” know about the importance of learning the English language and 

the impact it will have on their future lives since this language is universal. 

Question 2  

On a scale of 1 to 5, with 5 being the highest level and 1 being the lowest level, how much 

do you like your English classes? 

Table 4  

Seventh grade students like English class  

Options Frequency % 

1 

2 

3 

4 

5 

0 

9 

16 

10 

20 

0% 

16% 

29% 

18% 

36% 

Total  55    100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation 

The table 4 reveals that more than half of seventh-grade students, 36% and 18%, like their 

English classes (levels 5 and 4 represent the highest), followed by 29% which represents 

level 3 (medium) indicated that students are interested in the subject. Also, 16% which 

represents level 2 (little) of the seventh-grade students expressed that they do not like 

their English classes; and nobody, representing 0% marked level 1 on the scale. In 

conclusion, the seventh-grade students from “Daniel Reyes” school affirmed that they 

like their English classes. Therefore, to continue stimulating the learning of English as a 

foreign language, it is necessary to apply strategies that generate participation and 

collaboration, where students can interact with their classmates using the target language. 

In that way, English teachers must use innovative resources and create comfortable 

environments where students are curious about learning the language. 

Question 3  
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Which of the following skills do you find most difficult to develop when learning 

English? 

Table 5 

The most difficult skills to develop in English  

Options  Frequency  % 

Listening 

Speaking 

Reading 

Writing 

9 

25 

10 

11 

16% 

46% 

18% 

20% 

Total  55 100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation   

This question was focused on English language skills. There are four skills: listening, 

speaking, reading, and writing. Table 5 shows that 46% of the students at “Daniel Reyes” 

school have difficulty developing speaking skills, followed by writing skills representing 

20%, listening skills representing 18%, and 16% marked reading skills. It means that in 

seventh-grade students within the four English skills; speaking skill is the most difficult 

to learn for them. Speaking is one of the most challenging skills for language learners to 

acquire because this skill is based on the student's ability to use the language appropriately 

and understandably (Sanchez & Brito, 2018). To conclude, speaking in English is a 

challenge for students; for that reason, teachers must emphasize the development of this 

skill. 

Question 4  

How often do you use the English language in a conversation with your classmates? 

Table 6 

The frequency of 7th-grade students in the use of English language in a conversation.  

Options Frequency  % 

Always 

Sometimes 

Rarely 

Never 

5 

14 

10 

26 

9% 

26% 

18% 

47% 

Total  55 100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation   

This question was about the use of the English language in the classroom. As indicated 

in table 6 of the seventh-grade students at “Daniel Reyes” school, 47% have never had a 

conversation in English with their classmates. On the other hand, 26% expressed that they 

have sometimes tried to speak in English. Likewise, 18% revealed that they rarely use the 

language and 9% indicated that they always have a conversation using the English 



 
 

36 
 

language during classes. Consequently, it is difficult for seventh-grade students to have a 

conversation where they must use that language due to some factors, such as lack of 

vocabulary, nervousness, and fear of making mistakes. For this reason, teachers should 

promote activities where everyone should speak in English and generate conversations so 

that students can have an English conversation in real-time. 

Question 5 

How often does your English teacher carry out activities involving oral communication 

tasks in class? 

Table 7 

Oral communication tasks  

Options Frequency % 

Always 

Sometimes 

Rarely 

Never 

0 

4 

10 

41 

0% 

7% 

18% 

75% 

Total 55 100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation   

In this question, the students at “Daniel Reyes” school answered about the activities they 

do in English classes. Table 7 shows that the highest percentage, 74% of the students 

stated that the English teacher never carries out oral production activities. In this part, it 

is essential to mention that in the previous table, the students affirmed that they have not 

had a conversation in English, which showed that these types of activities are not carried 

out in English classes. In addition, 18% revealed that they rarely participate in tasks to 

develop their speaking ability. On the other hand, 7% of the participants said that the 

teacher plans oral production activities, representing the lowest level, and nobody, 

representing 0%, chose the option always. Finally, oral production activities are essential 

in the development of speaking skills since these activities allow the student to use the 

target language. The next question focuses on asking students if they like to participate 

in activities that contribute to the development of their speaking skills. 

Question 6 

From the following list, which activities would you like to participate in to strengthen 

your oral expression in English? Choose four activities according to your preference. 

Table 8 

Activities in which students would like to participate  

Frequency 

Activities                               Yes                                   No                           Total  
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Sharing experiences  20 15 55 

                                               36% 27% 100% 

Picture description  42 13 55 

 76% 24% 100% 

Role-play  17 12 55 

 31% 21% 100% 

Questions and answers  43 38 55 

 78% 69% 100% 

Matching activities  40 34 55 

 73% 62% 100% 

Finding differences  40 15 55 

 73% 27% 100% 

 

Note: Researcher elaboration. Source: students’ survey 2022 

Interpretation   

The main objective of this question was to determine in which activities the seventh-grade 

students prefer to participate to improve their speaking skills. Table 8 reveals that the 

highest proportion of students, 78% indicated that they prefer to participate in questions 

and answers activities, followed by picture descriptions which represent, 76%. However, 

73% of the students marked that they prefer matching activities in the English classroom. 

The same percentage, 73% indicated that they prefer to participate in finding different 

activities to practice their speaking skills. But sharing experiences and role-play are also 

activities that they like to participate in. Consequently, the 7th-grade students at “Daniel 

Reyes” school are willing to participate in the activities presented in the table to improve 

their oral production. 

Question 7  

In your English classes, does your teacher use digital didactic resources to develop 

speaking skills? 

 

Table 9  

Digital didactic resources in the English classroom  

Options  Frequency   % 

Never 

Sometimes 

Rarely 

Always  

25 

10 

 9 

11 

 46% 

 18% 

 16% 

 20% 

Total  55 100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation   

The table 9 shows the answers given by the students in this research. The question was 

related to the digital didactic resources used by the English teacher to develop speaking 

skills. The highest proportion, 45% of the surveyed indicated that the English teacher 
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never uses digital didactic resources to improve the ability to speak in English, while 20% 

indicated that the teacher always uses digital didactic resources in class, 18% of the 

seventh-grade students marked that sometimes during English hours they have used a 

digital resource to help them develop their speaking skills. However, 16% of the students 

expressed that the English teacher rarely includes these types of resources in the teaching 

process. This means that the use of digital didactic resources in the teaching of English 

as a foreign language is not still fully implemented, even though English teachers are in 

the process of adapting these resources in their plans. 

Question 8  

 

Would you like digital didactic resources to be used in your English classes to improve 

oral production? 

 

Table 10 

Willingness to use digital didactic resources to strengthen oral production 

Options  Frequency     % 

Yes 

No 

55 

0 

  100% 

   0% 

Total  55    100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation   

Question eight was connected to the use of digital didactic resources to improve the oral 

production of seventh-grade students at “Daniel Reyes” school. In response to this 

question, the students answered positively, which means 100% of the students indicated 

that they agreed to use digital didactic resources during English class to improve oral 

production. Digital resources are innovative tools that have currently been very useful in 

education since these resources allow students to develop skills and become autonomous 

learners. As a result, these tools are an essential source for the teaching process (Levano, 

2018). It is fundamental to mention that for this process to be carried out in the best way, 

it is important to include a guide with activities that allow students to explore their skills.  

Question 9  

From the following list, which of the following digital didactic resources would you like 

to use in your English classes to improve your speaking skills? Choose four resources 

based on your preference. 

Table 11 

Preferences of the digital didactic resources that can be used to improve speaking skills 

Frequency 

Resources                                Yes                                   No                           Total  
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Voki  42  15 55 

                                               76% 27% 100% 

Flipgrip  40 13 55 

 72% 24% 100% 

Duolingo 10 45 55 

 18% 81% 100% 

Lyrics training  30 25 55 

 55% 45% 100% 

Vocaroo  28 27 55 

 50% 49% 100% 

Learning app 40 15 55 

 72% 27% 100% 

Busuu 11 44 55 

 20% 80% 100% 

Note: Researcher elaboration. Source: students’ survey 2022. 

Interpretation   

The main purpose of this question was to identify which digital didactic resources the 

seventh-grade students at “Daniel Reyes” school prefer to use to improve their speaking 

skills. As table 9 shows, the participants of this project chose some digital didactic 

resources according to their preferences. The vast majority of students, 76% prefer to use 

Voki to improve their speaking skills, followed by Flipgrip which represents, 72% this 

website is useful for both teachers and students because they can share opinions through 

a video. The same percentage, 72% expressed that they prefer Learning apps, this 

platform is frequently used by teachers because they can create different interactive 

activities. In addition, 55% marked Lyrics Training as a tool to learn English through 

music, followed by Vocaroo which represents 50%.  Finally, 18% and 20% indicate that 

Duolingo and Busuu are the digital didactic resources that have the lowest levels of 

acceptance by seventh-grade students. 

3.3.2 Students’ survey summary  

 

The results of the survey applied to the seventh-grade students at “Daniel Reyes” school 

show valuable information about the development of speaking skills. The first question 

was related to the importance of the English language; as a result, 95% of the participants 

consider that the English language is essential in their lives. The second question asked 

the seventh-grade students if they like English classes; the results revealed that more than 

half of the participants liked their English classes. The third question was related to 

English language skills. There are four skills: reading, writing, listening, and speaking. 

The 46% of students consider that the most difficult skill to acquire is speaking. Then, 

question four was about the use of the English language in a conversation, and 47% of 

the students selected the option never, they expressed that they do not usually use the 

English language during a conversation. Question five was also about the activities 

carried out in the classroom to improve speaking skills, 75% of the students chose the 

option never. Besides, question six was focused on asking the participants what activities 

they prefer to participate in to improve their speaking skills. It is essential to mention that 

the activities that were presented are part of the Task-Based Language Learning approach. 

The results show that the seventh-grade students of parallels A and B consider it important 
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to participate in four specific activities: questions and answers, picture description, 

matching activities, and finding differences. 

On the other hand, question seven was about the digital resources that the English teacher 

uses in the classes where the students selected the option never, 46%. Finally, question 

eight was based on asking the students if they would like to use digital didactic resources 

to improve their oral production, and the results were positive because 100% of the 

students agree to use these digital resources. The last question shows the results about the 

students’ preferences regarding 

 the digital didactic resources that they would like to use during English classes. There 

were six options, and more than half of the participants indicated that the resources they 

would like to use are: Voki, Flipgrid, Learning apps, and Lyrics Training. In conclusion, 

all this information is useful in this research and will be used to develop the didactic guide 

with digital didactic resources and Task-Based Language Learning strategies to improve 

speaking skills in seventh-grade students. 

3.4 Discussion  

 

From the information above, the results of the interviews and the survey of the seventh-

grade students at “Daniel Reyes” school provided valuable data for this research. It was 

possible to deduce that during the (COVID-19) pandemic the teaching-learning process 

had a radical change. The same situation happened around the world, all the teachers and 

students had to adapt to the virtual modality and Ecuador was no exception. During that 

period, most public and private institutions had to use digital tools to continue with the 

process; technology became the main source within the educational system. Research 

made in France by Barzola (2020), stated that “During the pandemic, digital platforms 

were incorporated to support distance education for the benefit of students”. The same 

reality was faced at “Daniel Reyes” school because the institution had to work in the 

virtual modality; that is, the students joined the virtual classes. However, not all students 

had access to the internet; therefore, the institutions provided study guides by the Ministry 

of Education that had to be used at home for those who did not have the possibility of 

connecting to online classes (Ministry of Education, 2014).  

Furthermore, after analyzing the interviews answers of the Principal, English Area 

Coordinator, and English teacher, it is possible to state that seventh-grade students, due 

to the pandemic are not able to reach the A2 established by the Ministry of Education. 

This is due to some factors, such as lack of resources, little practice in the language, and 

limited time in English classes. It is expected that in the future if new resources are 

integrated and if more English class hours are increased students could achieve the 

objectives of the Ministry of Education. Otherwise, talking about the most challenging 

English skills, the main difficulty for students was speaking skills. Similarly, research 

developed by Chamorro, Bejarano & Guano (2020), mentioned that “Language learners 

have greater difficulties in developing oral production due to emotional factors, such as 

lack of confidence, nervousness, low self-esteem, and insecurity when speaking in 

English”. That is why teachers need to provide students with a comfortable environment 
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where learners are not afraid to make mistakes or ask questions; as a result, build 

confidence in the classroom.  

On the other hand, after analyzing the results of the survey, it can be said that seventh-

grade students consider English an essential language in their training. Likewise, students 

mentioned that they would like to use digital didactic resources to improve their oral 

production. According to Suarez & Londoño (2018) said: “Digital resources are tools that 

facilitate learning processes and help improve skills by fostering innovative educational 

environments” (p.10). This means that this type of digital didactic resource is useful in 

learning English because those tools aim to promote students' interest in new ways of 

acquiring the English language. Also, teachers must apply resources that encourage the 

development the speaking skills in an innovative, creative, and attractive way. 

Another important aspect is methodologies, teachers must involve teaching methods 

where students can practice and improve their speaking skills. As the English teacher 

mentioned she uses the Grammar Translation Method because from her point of view it 

is a method that allows students to acquire vocabulary and with practice use those words 

in a conversation. Additionally, the teachers agreed that Task-Based Language Learning 

or other teaching methods to develop oral production can be integrated, and it is up to 

each teacher to integrate them into the language classroom for different purposes. Finally, 

after examining the results, it is evident that both the teachers and students at “Daniel 

Reyes” school are willing to integrate digital didactic resources with the strategies of the 

Task-Based Language Learning (TBLL) approach to improve oral production. Therefore, 

it is essential to create a guide that provides interactive activities to help develop speaking 

skills in English classrooms. 
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CHAPTER IV: PROPOSAL 
 

4.1 Title  

 
Digital Didactic Resources Guide to Improving Speaking skills  

4.2 Introduction 

 
Speaking is a complex skill in which students feel frustration, and nervousness, among 

others. Nevertheless, this skill occupies a significant place in language learning because 

through its learners share information, and express ideas, opinions, or thoughts. However, 

after analyzing the data from the data collection of this project, it is evident that speaking 

skill is the most difficult to develop in seventh-grade students; therefore, it is necessary 

to improve speaking skills so that students reach the level established by the Ministry of 

Education according to Common European Framework of Reference for Languages. For 

that reason, teachers need to integrate methods or approaches for teaching English as a 

foreign language and use resources that support the development of speaking skills. 

Consequently, this proposal is presented as a strategy to help improve the ability to speak 

in seventh-grade students from EGB of parallels “A” and “B” and facilitate the teaching 

process of teachers from “Daniel Reyes” school. The proposal of the guide is based on a 

series of activities that promote the development of the ability to speak in a fun, practical, 

and easy way. In addition, the guide includes four units. Unit 1: Money collections, Unit 

2: Means of transportation, Unit 3: Adventure sports, Unit 4: Ancestors, traditions. The 

activities of each unit have been designed to strengthen speaking skills and for students 

to have fun using digital didactic resources to practice oral production. 

Finally, the strategies of the Task-Based Language Learning approach that are proposed 

in the proposal focus on motivating the participation of students in tasks that are directly 

related to oral production. Therefore, this proposal seeks to promote the development of 

speaking skills involving the use of technology that can help teachers create interactive 

activities; as a result, students can enhance the English language and share information in 

different contexts. 

4.3 Theoretical Foundation 

 

4.3.1 Digital didactic resources to teach and develop speaking skills 

 

Digital didactic resources are tools that facilitate the teaching-learning process. These 

tools are very useful in education, and language teachers often use them to complement 

teaching. According to Sri Kuning (2019), the integration of digital didactic platforms 

favors learning processes oriented toward new techniques for sustainable teaching. As a 

result, many digital didactic resources can be used in the English classroom; however, 

this research only focused on technological resources to develop speaking skills so that 

students can communicate effectively in the English language. It is essential to mention 

that these digital didactic resources are free. Some of the digital didactic resources are 

mentioned below: 
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Figure 3 

Digital didactic resources to develop speaking skills 

Note: Researcher elaboration  

 

4.3.2 Speaking skills  

 

Speaking is an essential linguistic skill in learning because learners need this ability to 

acquire a language as a means of communication. “Speaking is an important component 

in the success of a person because this skill focuses on students sharing all kinds of 

information orally” (Bashiruddin & Bailey, 2015, p.50). Besides, mastering speaking 

skills means that students can communicate ideas, opinions, and questions with the class 

group and other people. Indeed, speaking skills play a significant role in learning English 

because this ability allows students to develop and improve the language. On the other 

hand, learning the English language requires practice; students must participate in classes 

using the language, not be afraid of making mistakes and try to pronounce the words 

correctly. 

4.3.3 Task-Based Language Learning oral production strategies 

 

• Voki is an interactive website where students can create avatars and share
them on a blog.

Voki 

• Flipgrid is a website where teachers can assign activities such as debates,
or discussions where students must create videos.

Fipgrid 

• Duolingo is a dynamic and exciting website to learn the English language.
It includes activities and lessons with different modules.

Dualingo

• Lyrics training is a website that improves speaking skills through music
videos where all students participate, practice, and expand their
vocabulary.

Lyrics Training

• Vocaroo is a website where learners can record voices and create audio. 

Vocaroo

• Learning app is an attractive platform.Teachers can design interactive
games such as, riddles, word searches, crossword puzzles, tests, dialogues,
and complete sentences.

Learning app

• Busuu is an attractive platform that helps users to reinforce linguistic 
aspects. 

Busuu 
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Task-Based Language Learning is an approach that proposes that teachers plan and work 

with meaningful tasks that promote communication, interaction, and collaborative work 

between learners. Saricoban & Karakurt (2016), expressed that Task-Based Language 

Learning emphasizes the development of communicative skills through activities that 

engage students in situations of comprehension, analysis, and production. That is why in 

this approach, the development of speaking skills is fundamental because improving this 

ability allows students to communicate their ideas and make negotiations using the 

language. Additionally, there are strategies that teachers need to use in English classes to 

improve oral production. Liddicoat & Jasen (2008, as cited in Santos, 2018) defines that 

TBLL has six strategies to develop the ability to speak such as:   

Figure 4 

Task-Based Language Learning strategies 

Note: Researcher elaboration  

4.4 Objectives  

 

General objective  

• To create a didactic guide using digital didactic resources with strategies based on 

Task-Based Language Learning to improve speaking skills in seventh-grade 

students at “Daniel Reyes” school. 

Specific objective  

• To identify digital didactic resources that seventh-grade students are interested in 

using to enhance speaking skills. 

• This strategy is useful because students use the
language they are learning to communicate
with classmates and do activities.

Practice and pronunciation 

• In the classroom, organizing students in groups
or pairs promotes collaborative work.

Exchange opinions and 
experiences

• Roleplay is a strategy that allows students to
actively participate.

Role-play

• This task allows the teacher to know the level
of communication that the students have.

Questions and answers

• In this activity students can describe what they
observe, discuss, and build concepts.

Picture description

• In this task, the teacher uses two pictures
where the students must find the differences.

Finding Differences
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• To select the topics that can be adapted and included in the creation of innovative, 

current activities using digital didactic resources to improve speaking skills in 

seventh-grade students. 

• To apply an activity in a class to observe the effectiveness of digital didactic 

resources with Task-Based Language Learning strategies in the development of 

speaking skills. 

 

4.5 Location  

 

The “Daniel Reyes School” it is located in the parish of San Antonio, belonging to the 

Ibarra canton, in the province of Imbabura in Ecuador, addressed on Street and Sucre 2-

72. and Camilo Pompeyo streets. This is a public institution belonging to the parish of 

San Antonio. This school was founded in 1944 to include art in education and train 

professional plastic artists. This proposal was designed for seventh-grade students from 

parallels “A” and “B” from this institution.  

4.6 Beneficiaries  

 

In this proposal, the direct beneficiaries are the seventh-grade students and the teachers 

at “Daniel Reyes” school. Teachers will be able to use digital didactic resources as a 

strategy to improve speaking skills. Likewise, the students will have the opportunity to 

acquire the second language attractively and will feel encouraged when the teacher uses 

the new resources and strategies in the classes. On the other hand, it is essential to mention 

that the indirect beneficiaries of this project are all the students at “Daniel Reyes” school. 

Likewise, teachers and students from other institutions could use the guide with digital 

didactic resources and Task-Based Language Learning (TBLL) strategies to improve oral 

production and academic performance. 

4.7 Proposal development  

 

The following proposal was designed considering the results of the data collection and 

the information of the theoretical framework of this project. It contains a cover, index, 

introduction, presentation, objectives, and four units. Each unit has three activities. All 

activities are based on the topics that seventh-grade students need to learn according to 

the Education Ministry book level A2.1. Moreover, the proposal focuses on improving 

speaking skills using digital didactic resources with Task-Based Language Learning 

strategies. Likewise, it is necessary to mention that this guide is expected to be used as a 

support resource for teachers and students to contribute significantly to the teaching and 

learning process of English language, as well as to improve students' speaking skills. The 

final proposal is available in PDF format and can be used on any technological device 

and access is free.  
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LINK:  

https://www.canva.com/design/DAFBjxcfMyU/XikYzobnKoIVNXaduT

WgGA/edit?utm_content=DAFBjxcfMyU&utm_campaign=designshare

&utm_medium=link2&utm_source=sharebutton 
 

 

https://www.canva.com/design/DAFBjxcfMyU/XikYzobnKoIVNXaduTWgGA/edit?utm_content=DAFBjxcfMyU&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFBjxcfMyU/XikYzobnKoIVNXaduTWgGA/edit?utm_content=DAFBjxcfMyU&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFBjxcfMyU/XikYzobnKoIVNXaduTWgGA/edit?utm_content=DAFBjxcfMyU&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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4.8 Proposal effects  

 

4.8.1 Introduction  

 

Once the guide was completed with digital didactic resources and Task-Based Language 

Learning strategies, the proposal was socialized and applied to the seventh-grade students 

at “Daniel Reyes” school (See annex 8). Besides, a post-survey was used to know and 

measure the learners' opinions about digital resources and strategies that the researcher 

applied during the lesson to enhance speaking skills. 

4.8.2 Procedure  

 

In order to apply the guide, the researcher requested for permission from the principal of 

the institution and the seventh-year teacher. Then, with the approval of the Principal and 

the English teacher, an activity from Unit 1 was applied to the students. This activity was 

useful because it allowed students to practice oral production using the technology and 

Task-Based Language Learning strategies to strengthen their skills. After that, a post-

survey was sent to the seventh-grade students to answer the question about the impacts 

and perspectives of the students about the proposal that was applied (See annex 9). On 

the other hand, the English teacher was present to monitor the class and at the end of the 

lesson, the teacher completed a checklist related to the impacts of the final proposal. It 

included three items for each impact (See annex 10).  

The collected data from the post-survey associated with the application of the proposal is 

presented below: 

4.8.3 Students’ post-survey results  

 

It is essential to mention that the proposal was applied virtually due to the “Paro 

Nacional”. Students from 7th-grade of parallel “A” participated in the activity during 60 

minutes of class. Moreover, after applying the proposal, the researcher sent the students 

a post-survey that included nine questions to know the level of acceptance of the students 

toward the use of digital didactic resources with the Task-Based Language Learning 

(TBLL) strategies to improve speaking skills. In that way, the post-survey was divided 

into three parts: linguistic, academic, and social to analyze and measure the impacts of 

the participants. 

Question 1  

How useful were digital didactic resources to improve speaking skills in classes? 

Table 12 

Digital didactic resources help develop speaking skills 

Options Percentage  

Excellent   

Very good 

Good 

74% 

19% 

0% 
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Bad 

Not sure  

0% 

7% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022. 

Table 12 shows the results of the first question, which has five options. The majority of 

seventh-grade students, 74% indicated that the use of digital didactic resources in the 

classroom was excellent, the other 19% of participants selected the option very good; they 

consider that digital didactic resources are useful to improve speaking skills. Besides, 

only 7% of the surveyed are not sure of the effectiveness of these resources. Finally, the 

other options were not selected by anybody. 

Question 2  

How effective was the “questions and answers” activity to develop speaking skills? 

Table 13 

Questions and answers activity to develop speaking skills  

Options Percentage  

Very useful  

Useful  

Irrelevant 

Not useful  

63% 

17% 

0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

As table 13 reveals, the highest proportion of students, 63% indicated that the “question 

and answers” activity is very useful for developing speaking skills. Meanwhile, 17% of 

the participants mentioned that this type of activity in class is very useful in the oral 

production process. The other options were not chosen by anybody.  

Questions 3 

Do you consider that the activities through the use of digital didactic resources contribute 

to the improvement of your speaking skills? 

Table 14 

The use of digital didactic resources to improve speaking skills  

Options Percentage  

Strongly agree 

Agree 

Neither agree nor disagree 

Disagree 

Strongly disagree 

70% 

22% 

8% 

0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 14 shows the students’ opinions about the use of digital didactic resources to 

improve speaking skills. The highest percentage, 70% mentioned that they strongly agree, 
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and the other 22% expressed that they agree that digital resources would help in the 

development of oral production. Finally, 8% of the participants marked the option neither 

agree nor disagree, the students were not sure of the usefulness of these resources. 

Question 4 

Do you consider that the use of digital didactic resources contributes to improving your 

academic performance? 

Table 15 

Digital didactic resources contribute to academic performance  

Options Percentage  

Strongly agree 

Agree 

Neither agree nor disagree 

Disagree 

Strongly disagree 

63% 

26% 

11% 

0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 15 illustrates the results obtained from question four, which referred to the use 

of digital didactic resources to improve academic performance. The vast majority of the 

students, 63% expressed that they strongly agree that through digital didactic resources 

they can improve their academic performance, and the other 26% indicated that they agree 

that through these resources, they would learn in an innovative way. Finally, 11% of the 

participants said that they neither agree nor disagree that these resources can contribute 

to academic performance. The other options were not selected by anybody.  

Question 5  

How effective were the strategies applied to create a comfortable environment to improve 

your speaking skills?  

Table 16 

Strategies helps to create a comfortable environment to improve speaking skills 

Options Percentage  

Very useful  

Useful  

Irrelevant 

Not useful  

17% 

63% 

0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 16 reveals the results obtained from question five. This question was related to 

the effectiveness of the strategies used in the classroom in order to create a comfortable 

environment to improve speaking skills. The highest proportion, 80% indicated that, 

during the lesson, the strategies were very useful to enhance oral production. Likewise, 

18% marked the option useful; that is, students consider that the strategies applied by the 



 
 

130 
 

teacher in the classroom help create a pleasant environment for learning. Finally, the 

negative impact options were not selected by anybody.  

Question 6 

Did the strategies, digital didactic resources and activities that were applied facilitate 

participation and interaction between classmates?  

Table 17 

Strategies, digital didactic resources, facilitate participation and interaction 

Options Percentage  

Strongly agree 

Agree 

Neither agree nor disagree 

Disagree 

Strongly disagree 

74% 

19% 

0% 

7% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 17 indicates the level of agreement of seventh-grade students. This question 

was related to digital didactic resources and activities to promote participation. The vast 

majority, 74%, marked the strongly agree option; that is, for them, the activities and 

resources that were applied are useful and help promote participation and interaction 

among classmates, 19% of the students agree that the digital didactic resources and the 

activities that were used motivate the student to participate in the activities. Finally, only 

7% of the participants marked the option disagree.  

Question 7  

Did the digital didactic resources that were used in class useful to motivate you to 

practice and improve your speaking skills? 

Table 18 

Digital didactic resources motivate to practice speaking skills  

Options Percentage  

Strongly agree 

Agree 

Neither agree nor disagree 

Disagree 

Strongly disagree 

30% 

63% 

7% 

0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 10 reveals the results obtained about the usefulness of digital didactic resources 

to motivate the development of speaking skills. In this question, seventh-grade students 

from EGB of parallel “A” answered according to their perspectives. The vast majority of 

participants, 63% agreed that digital didactic resources are useful tools to motivate 

learning. On the other hand, 30% indicated that they strongly agree that through digital 

resources they can improve and practice their oral production. Nevertheless, 7% revealed 
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that they neither agree nor disagree with digital resources are an alternative to motivate 

and improve the level of oral production. The rest of the options were not chosen.  

Question 8 

Do you consider that the proposal was effective to improve speaking skills? 

Table 19 

Effectiveness of the proposal to improve speaking skills 

Options Percentage  

Strongly agree 

Agree 

Neither agree nor disagree 
Disagree 

Strongly disagree 

70% 

30% 

0% 
0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 19 reveals the students' levels of agreement and disagreement about the 

proposal that was applied. The highest percentage, 78% of the participants, strongly agree 

that the activity that was used was suitable for the development of oral production. 

Followed by 17% of the students agreed that the activity in class was effective, and 

nobody marked the options of disagreement. Therefore, the lesson that was carried out 

with the seventh-grade students had a positive level of acceptance; that is, the digital 

didactic resources with Task-Based Language Learning strategies helped students to 

increase and improve their oral production. 

Question 9 

Do you think that if the guide continues to be used during English classes it would help 

you improve your oral production? 

Table 20 

Application of the guide during English classes 

Options Percentage  

Yes 

No  

Maybe  

100% 

0% 

0% 

Total  100% 

Note: researcher elaboration. Source: post-survey applied 2022.  

The table 21 shows the answers obtained from question nine. In this question, the seventh-

grade students marked the option yes, this means that 100% of the participants expressed 

that the activities contained in the guide are interesting and are focused on promoting the 

improvement of oral production. Additionally, students mentioned that if they continue 

to use the guide, they will regularly improve their speaking skills through the use of 

technology. Finally, none of them selected the options no and maybe.  
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To sum up, the responses obtained from the post-survey students revealed that the vast 

majority of the participants had a positive opinion about the use of digital didactic 

resources with Task-Based Language Learning to improve speaking skills. 

4.9 IMPACTS  

 

The impacts obtained from the application of the guide with digital didactic resources 

with the Task-Based Language Learning strategies with the 7th-grade students of parallel 

“A”, were divided into three impacts: 

• Linguistic 

• Academic 

• Social 

The indicators of the impacts were determined based on the post-student survey and the 

teacher's checklist to analyze how the presented guide can contribute to the improvement 

of speaking skills. The indicators are the following: 

Linguistic impacts 

a) Using digital didactic resources to improve the L2. 

b) Improving speaking skills with “questions and answers” activities with classmates. 

c) Promoting the development of speaking skills in students through different activities 

divided into three stages (Pre-task-Task-cycle, and Language focus). 

Academic impacts  

a) Encouraging participation using the L2 in English classes. 

b) Promoting the use of different digital resources and methodological strategies in 

English class. 

c) Including digital didactic resources to contribute to the motivation for L2 learning. 

Social impacts  

a) Creating a comfortable environment with digital didactic resources and current 

methodological strategies for students’ participation.  

b) Motivating the use of digital didactic resources as part of the teaching process. 

c) Promoting self-confidence through meaningful activities using digital didactic 

resources in English classes. 

After determining the indicators, it is necessary to establish an equivalence matrix. The 

following matrix was used:  

Table 21 

Matrix of equivalence  

Number Equivalence 

-3 High negative impact 

-2 Medium negative impact 

-1 Low impact 
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0 No impact 

1 Low positive impact 

2 Medium positive impact 

3 High positive impact 

Note: researcher elaboration. Source: Posso (2013) 

4.9.1 Linguistic impact  

 

The following table shows the linguistic impact obtained after applying the proposal of 

this research project.  

Table 22 

Linguistic impact  

Indicator/ Impact levels  -3 -2 -1 0 1 2 3 

        

Using digital didactic resources to 

improve the L2. 

      X 

Improving speaking skills with 

“questions and answers” activities 

with classmates. 

      

X 

 

Promoting the development of 

speaking skills in students through 

different activities divided into 

three stages (Pre-task, Task-cycle, 

and Language focus). 

       

 

 

X 

Total       2 6 

Note: researcher elaboration. Source: post-survey and checklist June 2022 

 

Level of Linguistic impact =  
∑(𝟖)

#𝑰𝒏𝒅𝒊𝒄𝒂𝒕𝒐𝒓𝒔 𝟑
 = 2,6 = 3 

Level of Linguistic impact = High positive impact  

Analysis  

The linguistic impact of using digital didactic resources to improve the L2 had a high 

positive effect because technology is part of education and was a very useful tool during 

the pandemic. In this way, teachers can use digital resources to improve speaking skills 

and students can easily access those tools. Consequently, both teachers and students are 

interested in applying the activities included in the guide of this proposal because it is an 

opportunity to acquire the English language using educational platforms. 

Improving speaking skills with “questions and answers” activities with the classmates 

had a medium positive impact, this is because students are not familiar with these kinds 

of activities. That is why it is important to integrate different activities where they can 

feel part of the class and can use the new language to interact with their classmates. 



 
 

134 
 

Therefore, it is expected that the proposal that was presented will help students improve 

their English language based on the different activities that each unit of the guide contains. 

Promoting the development of speaking skills through different activities divided into 

three stages (Pre-task, Task-cycle, and Language focus) had a high positive impact 

because at each stage students can use the target language to complete the tasks. Besides, 

according to the English teacher, students feel more attracted when they will manipulate 

digital resources that they have not used in class. This is because in each stage the learners 

have different digital resources where they can practice and improve their oral production. 

4.9.2 Academic impact  

 

Table 23 

Academic impact  

Indicator/ Impact levels  -3               -2        -1       0      1     2   3 

Encouraging participation using the 

L2 in English classes. 

                   X 

Promoting the use of different digital 

resources and methodological 

strategies in English class. 

      

 

 

X 

Including digital didactic resources to 

contribute to the motivation for L2 

learning. 

       

X 

 

 

Total        9 

Note: researcher elaboration. Source: post-survey and checklist June 2022 

 

Level of Academic impact =  
∑(𝟗)

#𝑰𝒏𝒅𝒊𝒄𝒂𝒕𝒐𝒓𝒔 𝟑
 = 3 

Level of Academic impact = High positive impact  

Analysis  

The academic impact of encouraging participation using the L2 in English classes had a 

high positive impact because the activities that were designed allowed students to 

participate in classes using the L2. Besides, through digital didactic resources, they can 

increase their vocabulary and use the new words in a conversation. Therefore, digital tools 

facilitate the learning of English because learners are more attracted to use this kind of 

resource; also, the stages of the lesson help students to engage in the tasks and participate 

in classes.  

Promoting the use of different digital resources and methodological strategies in English 

classes had a high positive impact since this project had that purpose. Digital didactic 

resources are not normally used in classes; however, due to the pandemic, teachers had 
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to integrate some of them, but not specifically for oral production. Likewise, the Task-

Based Language Learning (TBLL) strategies are not usually applied in English classes. 

Nevertheless, it is expected that the guide will continue to be used to encourage the use 

of technology so that learners can improve their speaking skills since the activities and 

strategies of the proposal focus on oral production. 

Including digital didactic resources to contribute to the motivation for L2 learning had a 

high positive impact because these tools are attractive to students. This was evidenced 

because the students enjoyed using digital resources to improve their speaking skills 

during class. This means that English teachers should continue to use the guide as an 

alternative for students to feel motivated to learn the L2. 

4.9.3 Social impact  

 

Table 24 

Social Impacts  

Indicator/ Impact levels  -3               -2        -1       0      1     2   3 

Creating comfortable environments 

to promote student participation.  

           

     X  

 

Motivating the use of digital didactic 

resources as part of the teaching 

process. 

      

     X 

 

Promoting self-confidence through 

meaningful activities using digital 

didactic resources in English classes. 

      

      

 

  X 

Total           4   3 

Note: researcher elaboration. Source: post-survey and checklist June 2022 

 

Level of Social impact =  
∑(𝟕)

#𝑰𝒏𝒅𝒊𝒄𝒂𝒕𝒐𝒓𝒔 𝟑
 = 2,3 

Level of Social impact = Medium positive impact  

Analysis 

The social impact of creating comfortable environments to promote student participation 

had a medium positive impact because the materials, resources, and activities helped the 

student feel part of the class. In addition, the new generations feel safer using tools that 

are familiar to them, such as the Internet. Therefore, teachers have to use different sources 

that facilitate the teaching process and can create a pleasant atmosphere where all learners 

have the confidence to participate in the classes. 

Motivating the use of digital didactic resources as part of the teaching process had a 

medium positive impact. Technology in the educational field is based on providing new 

opportunities for teachers to create online activities using different sources and students 
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can use the Internet to acquire new knowledge. Consequently, digital didactic resources 

in classes contribute significantly to the language acquisition process.  

Promoting self-confidence through meaningful activities using digital didactic resources 

in classes had a high positive impact because teachers and students were interested in 

knowing how digital platforms are used to create activities for oral production. This 

increased the level of trust and participation because everyone is attracted to the activities. 

For this reason, teachers must use materials that are attractive to learners because they are 

more curious to learn about and participate in activities that involve using innovative 

materials that are not normally used in class. 

4.9.4 Classroom management impact  

 

Table 25 

Classroom management impact  

Indicator/ Impact levels  -3               -2        -1       0       1      2    3 

The researcher demonstrates good 

command of the English language. 

                    X 

The researcher uses various language 

learning resources including visual aids 

and realia.  

        X 

 

 

 

Demonstrates confidence and poise in 

managing the classroom environment. 

The researcher answers students' 

questions using appropriate 

vocabulary. 

The researcher develops and maintains 

group motivation. 

The activities of the class were focused 

on oral production. 

The researcher finished the lesson in 

the established time. 

      X 

 

 

X 

 

 

X 

 

 

X 

 

X 

Total          2 18 

Note: researcher elaboration. Source: English teacher checklist. 

 

Level of Social impact =  
∑(𝟐𝟎)

#𝑰𝒏𝒅𝒊𝒄𝒂𝒕𝒐𝒓𝒔 𝟕
 = 2,85 =3  

Level of Social impact = High positive impact  

Analysis  

The impact of classroom management of the use of digital didactic resources with TBLL 

strategies to improve speaking skills had a high positive impact on six items, and a 

medium impact on the second item. All the items that the English teacher had to select 
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were related to the performance of the researcher during the application of the proposal. 

The first item was about language proficiency where the teacher affirms that the 

researcher has a good command of the English language. The second item was about the 

materials, visual aids, and reality where the teacher mentioned that during the lesson some 

resources were used for learning. The next item was related to confidence and poise in 

managing the classroom environment, the teacher stated that throughout the lesson the 

researcher demonstrated good classroom management. Then, item number four focused 

on questions and answers using appropriate vocabulary, and the teacher selected level 

three positive in this item. Finally, the last three items were related to motivation, the 

class lesson focused on oral production and the time of the lesson, and the English teacher 

stated that the class had a high positive impact on these items. 
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

 

This chapter presents the conclusions and recommendations obtained from this research 

project.  

Conclusions 

 

From the results obtained in the survey, it is evident that speaking is the skill that the 7th-

grade students at “Daniel Reyes” school have the greatest difficulty in developing. For 

this reason, teachers must put more emphasis on the implementation of new technological 

resources to help improve this skill. There are some digital resources that the teacher can 

integrate; some of them were researched, selected, and used, considering the interests of 

the students. Four digital didactic resources were selected by the students: Learning apps, 

Voki, Flipgrid, and Lyrics Training, which were used in the final proposal.  

From the results of the interviews with English teachers of the seventh-grade students, it 

is established that incorporating new teaching methods in English classes allows students 

to explore their abilities and have the opportunity to express their ideas and opinions in 

the target language. Thus, teachers must apply new methods, strategies, and resources to 

generate interest and motivation to learn a second language. It is necessary to continue 

including new teaching methods that facilitate the teaching-learning of speaking skills to 

provide new opportunities for acquiring the English language. 

Based on the results obtained from the study, the reasons for speaking skills problems in 

seventh-grade students were the following. First, it is a challenging for students to speak 

in English because they are afraid of making mistakes. Second, it is related to the 

(COVID-19) pandemic because during that period not all students had access to Internet 

connection; as a result, they did not continue to practice the language. Finally, teachers 

need to receive training on the use of digital didactic resources, since they were not 

familiar with online educational platforms that can help in oral production.  

In this research, a guide with digital didactic resources that were selected by 7th-grade 

students to improve speaking skills was presented. To the elaboration of the guide, the 

topics established in Education Ministry Book level A2.1, and the results of the survey 

and interview were considered. The guide called “Digital Didactic Resources Guide to 

Improving speaking skills” was socialized and applied to the seventh-grade students of 

parallel A. Likewise, a post-survey and a teacher checklist were used to determine the 

impacts of the proposal. As a result, three impacts were obtained: High positive linguistic 

impact, Medium positive academic impact, and High positive social impact. Finally, the 

proposal was considered by teachers as an effective alternative to improve L2. 
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Recommendations  

 

Teachers of the English subject of seventh-grade students need to use and adapt digital 

didactic resources in the teaching process. These resources allow the process to develop 

in a dynamic, interactive, and interesting way. Therefore, teachers must promote the use 

of digital didactic resources in English classrooms as an essential learning strategy. These 

resources can be used for the development of speaking skills; considering the interests, 

expectations, and needs of the students. In this case, teachers can continue using the 

didactic guide presented in this research project because students show a big interest in 

using innovative resources in English classes.  

English teachers should continue to integrate new methodologies and teaching techniques 

that allow for creating comfortable environments to motivate the student to participate in 

the lessons. To make it possible, teachers must continue to research academic innovations 

to solve problems of English language acquisition. In that way, teachers can find new 

strategies that guarantee the use of the foreign language in English classes. 

To solve some of the causes of students’ speaking skills development, it is recommended 

that English teachers continue to use the digital didactic resource guide. This guide is a 

support for teachers because it contains a variety of activities that give students more 

opportunities to interact in the target language. Consequently, through this guide, students 

can use different digital didactic resources and do the activities presented in the guide to 

practice their speaking skills at home. In this way, students can improve communication 

in English and adapt to the use of technology in education. It is essential to mention that 

this guide is available in digital and PDF versions. 

It is important to use the digital didactic resources guide during English classes to improve 

speaking skills. The tasks, the strategies, and the digital didactic resources can motivate 

students so that they practice and use the English language in the different activities. 

Besides, English teachers have to establish and design lessons related to oral production 

to expand the opportunities to use technology to improve speaking skills. For this reason, 

the continuous use of the didactic guide can provide positive results in the oral production 

of each student.  
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GLOSSARY  

 

Digital resource: refers to a digital element that can be used through the internet. 

Guide: it is a book that contains information on how to do something. 

Link: it is an element that allows access to another document automatically. 

Procedure: a set of actions to carry out something.  

Pronunciation: it is the action of how people articulate sounds. 

Skill: the ability or capacity to do or create something and this develops with practice. 

Task: it is an activity or job that people have to do. 

Vocabulary: a set of words that come from a particular language. 

Website: a set of web pages that are accessible through the internet and created by a 

person or company to share information. 
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Annex 1. Approbation of research instruments  
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Annex 2. A request to the principal asking for permission to apply research 

instruments  
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Annex 3. Approbation letter to do the research in the institution.  
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Annex 4. Consent letters  
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Annex 5. Interview from the principal and English Teachers  

Principal  
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Annex 6. Application of the survey from seventh-grade students.  

Parallel A 

Parallel B  
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Annex 7. Principal interview  

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS  

              Entrevista a los Directivos de la Unidad Educativa “Daniel Reyes” en San 

Antonio 

Fecha: 

Nombre de la persona entrevistada:  

Objetivo: La presente entrevista tiene como objetivo de exponer el uso de recursos 

didácticos digitales para mejorar la habilidad de hablar de los estudiantes de 7mo grado 

en la “Unidad Educativa Daniel Reyes” en el año lectivo 2021-2022. 

Gracias por su tiempo.  

Preguntas:  

Pregunta 1.- Según el Ministerio de Educación el perfil de salida propuesto en el 

currículo nacional para los estudiantes de séptimo año es un nivel A1 según el Marco 

Común Europeo, por lo cual ¿considera usted que los estudiantes de séptimo grado 

de esta institución han logrado alcanzar este nivel?  

 

Buenos días, le saluda Guillermo Collaguazo rector de la Unidad Daniel Reyes. Bueno, 

con respecto a la pregunta, como sabe producto de la pandemia el sistema educativo tuvo 

un fuerte impacto, por lo que diría en este momento los estudiantes de séptimo grado no 

están en la posibilidad de alcanzar el nivel establecido por el Marco Común Europeo de 

Lengua. Sin embargo, esperamos como institución poder alcanzar el nivel porque la 

situación de emergencia provoco que los estudiantes tuvieran falencias; es decir, esto no 

solo pasó en la Unidad Educativa Daniel Reyes, sino en todas las instituciones a nivel; 

cantonal, provincial, y nacional. Por lo cual, aspiramos que con el regreso a clases los 

profesores puedan trabajar con los estudiantes y en un futuro alcanzar el nivel.  

 

Pregunta 2.- ¿De qué manera, la institución ha logrado que los estudiantes al 

concluir con la Educación Básica alcancen el nivel A1 establecido en el currículo del 

inglés? 

 

Bueno, con respecto a esta pregunta yo puedo decir que la Escuela “Daniel Reyes” está 

en proceso de alcanzar el nivel A2 en los estudiantes de séptimo grado ya que como sabe 

por la situación de pandemia muchas actividades se postergaron estamos esperando que 

se normalice todo en cuanto al aspecto sanitario que vive el país. Además, con las clases 
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presenciales los profesores de inglés pueden enfocarse en lograr que los estudiantes 

alcancen el nivel establecido por el Marco Común Europeo. 

 

Pregunta 3.- ¿Considera usted los materiales y recursos que utilizan los docentes del 

área de inglés satisfacen las necesidades y a través de la utilización de los mismo se 

logra que los estudiantes alcancen el nivel A1 establecido por el Marco Común 

Europeo?  

 

En cuanto a esta pregunta los recursos y materiales con los que cuenta el Ministerio de 

Educación y que están a disposición de todos los docentes del sistema educativo nacional 

son recursos muy importantes que el docente sí los utiliza. Por ejemplo, en el periodo de 

la pandemia los docentes utilizaron los materiales “Recursos 2” que estaban disponibles 

para el programa “Aprendemos Juntos en casa”, pero esto no pudo ejecutar mejor por la 

disponibilidad de internet en muchos casos los estudiantes no tenían conexión a internet, 

pero considero que todos los recursos que utiliza el área de ingles son útiles porque 

mediante eso recursos se trata de que los estudiantes alcancen el nivel.  

 

Pregunta 4.- En el Idioma Inglés existen cuatro habilidades (escuchar, hablar, leer 

y escribir) que es necesario desarrollar en los aprendices del idioma. ¿Qué habilidad 

considera que es la más difícil de desarrollar en los estudiantes de séptimo grado que 

pertenecen a la institución? 

 

Bueno, yo puedo decir que en base a mi experiencia los estudiantes, por lo general, tienen 

dificultades en la producción oral porque les resulta muy difícil hablar en otro idioma. 

Por lo tanto, mis compañeros del área de inglés deben tratan de usar otros recursos o 

materiales que les permitan a los estudiantes desarrollar las habilidades que les resulta 

difíciles, aunque por la pandemia la situación empeoro porque los estudiantes no pudieron 

seguir practicando el idioma, aspiramos como institución con el regreso presencial que el 

área de inglés se enfoque en trabajar con las falencias y el desarrollo de las destrezas.  

 

Pregunta 5- ¿Considera usted que los recursos didáctico-digitales favorecen el 

aprendizaje de la habilidad oral de la lengua extranjera?  

 

Por su puesto, estaría muy bien utilizar recursos digitales porque después de la pandemia 

se pudo evidenciar la utilidad de la tecnología en la educación no solo en la asignatura de 

inglés sino en todas las demás. Por ello, pienso que el Ministerio de Educación debería 

incluir esos recursos porque ayudan a los estudiantes en aspectos auditivos y visuales lo 

que facilita el aprendizaje de la lengua extranjera.  
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Annex 8. Application of the guide  
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Annex 9. Students post- survey  

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS  

Instrumento dirigido a los estudiantes de séptimo año de la Unidad Educativa 

“Daniel Reyes” en San Antonio 

 

GRADUATION WORK: “Digital didactic resources using Task-Based Language 

Learning to improve speaking skills in 7th grade students at Daniel Reyes school in the 

academic year 2021-2022” 

Date:  

Objetivo: Evaluar la efectividad de la guía con Recursos Didáctico Digitales usando el 

Aprendizaje de Idiomas Basado en Tareas.   

Estudiantes:  

1.- ¿Qué tan útiles fueron los recursos didácticos digitales para mejorar las 

habilidades orales en las clases? 

 Excelente  

Muy bueno 

Bueno 

Malo 

No estoy seguro  

2.- ¿Qué tan efectiva fue la actividad de “preguntas y respuestas” para desarrollar 

las habilidades de hablar? 

Muy útil   

Útil   

Irrelevante  

No útil   

3.- ¿Considera que las actividades mediante el uso de recursos didácticos digitales 

contribuyen a la mejora de sus habilidades orales? 

               Totalmente de acuerdo  

                De acuerdo  

                Ni de acuerdo ni en desacuerdo  

                Totalmente en desacuerdo  
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                En desacuerdo  

4.- ¿Consideras que el uso de recursos didácticos digitales contribuye a mejorar tu 

rendimiento académico? 

              Totalmente de acuerdo  

              De acuerdo  

              Ni de acuerdo ni en desacuerdo  

              Totalmente en desacuerdo  

             En desacuerdo                  

5.- ¿Qué tan efectivas fueron las estrategias aplicadas para crear un ambiente 

cómodo para mejorar sus habilidades para hablar? 

Muy útil   

Útil  

Irrelevante 

No útil  

6.- ¿Las estrategias, recursos didácticos digitales y actividades aplicadas facilitaron 

la participación e interacción entre compañeros? 

Totalmente de acuerdo  

De acuerdo  

Ni de acuerdo ni en desacuerdo  

En desacuerdo  

Totalmente en desacuerdo   

7.- ¿Los recursos didácticos digitales que se utilizaron en clase te sirvieron para 

motivarte a practicar y mejorar tus habilidades orales? 

Totalmente de acuerdo 

De acuerdo  

Ni de acuerdo ni en desacuerdo  

En desacuerdo  

Totalmente en desacuerdo   

8.- ¿Considera que la propuesta fue efectiva para mejorar las habilidades orales? 

Totalmente de acuerdo 

De acuerdo  

Ni de acuerdo ni en desacuerdo  
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En desacuerdo  

Totalmente en desacuerdo  

9.- ¿Crees que si se sigue utilizando la guía durante las clases de inglés te ayudaría 

a mejorar tu producción oral? 

Si  

No  

Tal vez  

¡Gracias por su colaboración! 
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Annex 10. Check list of the guide  
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Annex 11Urkund analysis  

 


