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ABSTRACT

The present research is focused on improving speaking skills using digital didactic
resources with the Task-Based Language Learning Approach for seventh-grade students
at “Daniel Reyes” school, in San Antonio de Ibarra, in the province of Imbabura in the
academic year 2021-2022. The objective of this research was to propose digital didactic
resources to arouse motivation and interest in learning a foreign language and prevent
students from feeling frustrated when learning this language. This study was based on the
theoretical foundation to identify different digital didactic resources, the tasks, and the
strategies of Task-Based Language Learning that allow improving speaking skills. This
research was carried out thanks to the collaboration of Principal, English teachers,
administrative personal as well as the seventh-grade students at “Daniel Reyes” school.
Likewise, in the development of this study, quantitative and qualitative research methods
were used. The data was collected using research instruments, such as interviews with the
principal of the institution, English teachers, and a survey of seventh-grade students.
Therefore, a guide was designed that presented activities that were based on the use of
digital didactic resources through Task-Based Language Learning strategies in order to
improve the teaching-learning process of the foreign language.

Keywords: Task-Based Language Learning, students, strategies, English, digital didactic

resources, speaking skills.
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RESUMEN

La presente investigacion se enfoco en mejorar la destreza del habla utilizando recursos
didacticos digitales con el enfoque de Aprendizaje de Idiomas Basado en Tareas para los
estudiantes de séptimo afio de la “Unidad Educativa Daniel Reyes”, de San Antonio de
Ibarra, en la provincia de Imbabura en el periodo académico 2021-2022. El objetivo de
esta investigacion fue proponer los recursos didacticos digitales con el fin de despertar la
motivacion e interés por aprender la lengua extranjera y evitar que los estudiantes sientan
frustracion al aprender este idioma. Este estudio se basé en la fundamentacion tedrica
para identificar los diferentes recursos didactico digitales, las tareas, y las estrategias del
enfoque de Aprendizaje de Idiomas Basado en Tareas que permitan mejorar la habilidad
de hablar. Esta investigacion se llevd a cabo gracias a la colaboracion del Rector,
Profesores de inglés, Personal administrativo, asi como de los estudiantes de séptimo
grado de la “Unidad Educativa Daniel Reyes”. Asimismo, en el desarrollo de este estudio
se utilizo los métodos de investigacion cuantitativa y cualitativa. La recoleccion de datos
fue recopilada usando instrumentos de investigacion como; entrevistas al Rector de la
institucidn, a los Profesores de inglés, y una encuesta a los estudiantes de séptimo afio.
Por lo tanto, se disefié una guia que presento actividades que se basaron en la utilizacion
de recursos didacticos digitales mediante las estrategias del Aprendizaje de ldiomas
Basado en Tareas con el fin de mejorar el proceso ensefianza-aprendizaje de la lengua
extranjera.

Palabras claves: Aprendizaje de Idiomas Basado en Tareas, estudiantes, estrategias,

inglés, recursos didactico digitales, habilidades del habla.
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INTRODUCTION

The following research is focused on helping the seventh-grade students at Daniel Reyes
school to improve their speaking skills using digital didactic resources so that learning is
meaningful, and that the learners feel interested in acquiring and producing the English
language. In Ecuador the teaching of English as a foreign language is a compulsory
subject at education levels; nevertheless, speaking in English and taking this subject often
generates stress and problems in students due to some factors, such as lack of confidence,
fear of making mistakes, use of the same resources, and traditional methodology. As a
result, there is a low level of communication, and this is evident because students do not
feel safe using the foreign language in class. Due to this reason, English teachers need to
look for an alternative because speaking is a skill that requires the most attention since
students need to communicate accurately.

Consequently, language teaching requires the improvement of students’ communicative
skills; for that reason, teachers have to apply strategies, use resources, and create activities
that promote oral production. This is the reason why technology has been incorporated
into the educational field in the educational field to play an important role in achieving
the goals of education as a strategy of pedagogy in charge of applying, and systematically
evaluating the teaching and learning processes (Sancho & Bosco, 2015). That is why the
implementation of digital didactic resources in education is a very useful tool to support
and facilitate learning in order to transform teaching since the use of technology gives
students the autonomy to create their knowledge.

Finally, the seventh-grade students at “Daniel Reyes” school have frequently struggled in
activities that include oral production. This situation was evidenced during the pre-
professional practices since the researcher noticed the difficulties and necessities of the
students in this subject. Most of them do not use the target language in class; however,
they have shown interest in activities that include interactive resources. Therefore, to
solve this problem, this research has planned to present an innovative guide that contains
attractive activities using digital didactic resources with Task-Based Language Learning
strategies, such as role-play, finding differences, picture description, matching activities,
questions, and answers. Also, this research has the purpose to highlight the importance of
applying digital didactic resources to enhance the speaking skills of English students.

Background

Education has been transformed by the inclusion of Information and Communication
Technologies (ICT) since the development of these in the educational field has allowed a
change in the system. In this sense, one of the main tasks of the use of digital resources
in education is related to the need to know how, when, to what extent, and what results
will be obtained after the incorporation of these resources in educational practices (Bustos
& Roman, 2017). Digital didactic resources play a key role in offering new scenarios and
possibilities for the development of English skills.



In addition, some studies on the use of digital didactic resources to improve oral skills in
the English classroom were carried out in México by O'Donoghue (2015), who evidence
good perceptions after implementing the digital resources because the students improved
their speaking skills, and this is the result of the application of activities that include the
use of technology. Hence, it is necessary to innovate and apply new methodologies and
tools that facilitate the learning of the English language. Technology can be an essential
element that favors the educational process when it is made available to teachers and
students (Morales Capilla & Trujillo Torres, 2015).

Finally, online tools can promote the learning of English and allow changes in the person,
such as attitudes towards didactic-pedagogical elements, content, and teaching practice.
Besides, these innovations generate new educational environments because linking these
resources with a teaching method permits students to develop and explore their skills.
This means that learning can go beyond teaching with technologies to transform language
acquisition (Vera Noriega & Torres Moréan, 2017).

Research Problem

This research project is focused on improving the speaking skills of 7th-grade students at
“Daniel Reyes” school, using digital didactic resources that can favor the learning of the
foreign language. According to MinEduc (2014), in Ecuador, the teaching and learning
process of English as a foreign language is established within the curriculum of public
and private institutions. Nevertheless, student communication is still low. It is known
from the statistics that the main cause of this problem is that the country’s educational
institutions do not have the necessary resources, technology is not used, and lack of
equipment in the English laboratories. As a result, English students have difficulty
acquiring the language.

In this way, within this problem are the teachers and seventh grades students from Daniel
Reyes school located in San Antonio-Ibarra. Although technological resources nowadays
are part of education, most teachers continue to use the tools provided by the government.
Nevertheless, due to the (COVID-19) pandemic, students and teachers had to use online
platforms but the same materials such as books, notebooks, audio, and transcripts are still
maintained. Besides, the class methodology is mostly traditional; the activities do not
allow students to interact in the foreign language; they always use the native language.
Hence, learners cannot communicate effectively, and the level of oral production is not
optimal.

On the other hand, according to the Ecuadorian Ministry of Education (2016), seventh-
grade students must reach an A2 level proposed in the national curriculum for (EGB) and
(BGU). Likewise, according to the Common European Framework of Reference for
Languages, students in schools must have an A2 level; the learners at this level should
use the language to communicate in everyday situations with common expressions and
use basic vocabulary. However, in this institution, students could reach an Al level.
Therefore, given the current situation, this research project will address: How can digital
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didactic resources contribute to improving speaking skills? What are the advantages of
using Task-Based Language Learning to enhance students’ oral production?

Justification

This investigation was necessary because it focused on both students and teachers
knowing and using digital didactic resources that help improve speaking skills. Likewise,
this research aimed to explore Task-Based Language Learning strategies to solve the
difficulties of seventh-grade students at “Daniel Reyes” school in developing speaking
skills. Additionally, most of the research was based on studying digital didactic resources
as an alternative to improve oral production, since the lack of communication in the
foreign language is a recurrent problem. In the same way, at “Daniel Reyes” school, the
English subject is included in the curriculum as in most Ecuadorian institutions. However,
the student’s level of communication in the foreign language is low it does not reach the
required level. That is why it is essential to study and apply the digital didactic resources,
considering that the students of this century are students of the digital age; that is, they
have the facility to manipulate new technologies so that learning goes beyond traditional
school structures and practices.

This type of digital didactic resource can contribute to interest, creativity, concentration,
and students’ participation. Besides, English teachers and others educational members
have the opportunity to use new technological platforms that can be used to improve
speaking skills, and at the same time, students could improve their English language skills
and academic performance. In short, this study is a crucial contribution for teachers who
want to promote the use of online educational platforms in English classes to improve the
oral production of their students, and at the same time, it is a proposal that provides new
alternatives for learning the English language. Also, it is an opportunity to apply another
teaching method in the English classroom.

Impacts

This research focused on speaking skills and the use of digital didactic resources in the
teaching and learning of the English language. Besides, to carry out this project, the Task-
Based Language Learning strategies were considered to promote motivation to learn the
English language. In this way, the project is expected to generate three different impacts:
linguistic, academic, and social.

Linguistic impact

This research project helped seventh-grade students from “Daniel Reyes” school in San
Antonio-lbarra, to strengthen their speaking skills through digital didactic resources that
allowed them to interact in the second language and enjoy the learning. Therefore, these
types of online tools encourage students to practice the language and try to express their
ideas or opinions in the target language.



Academic impact

Through the use of digital didactic resources, the 7th-grade students at “Daniel Reyes”
school improved their speaking skills, because the online resources encourage students’
participation. This means that teacher has to include the use of technology since students
can manipulate technology easily. For that reason, incorporating digital platforms in
lesson plans provide great advantages for language acquisition.

Social impact

The social impact of the proposal benefited the seventh-grade students at “Daniel Reyes”
school since it is an innovative way of learning the English language using digital didactic
resources because the students are interested in using educational platforms. Also, in this
study, teachers were provided with strategies to promote oral production where they can
interact with students to facilitate learning; as a result, the students had a dialogue in a
real context using the English language between their classmates and the teacher.

Objectives

General Objective:

e To propose digital didactic resources using Task-Based Language Learning to
improve speaking skills in 7""-grade students at “Daniel Reyes” school in the
academic year 2021-2022.

Specific objectives:

e Diagnose the digital didactic resources that teacher uses in the development of
speaking skills in the seventh-grade students at “Daniel Reyes” school.

e Develop a guide to use digital didactic resources to improve speaking skills

e Establish conclusions and recommendations that help improve speaking skills.

Structure of the research

e Chapter I contains the theoretical framework, which gave a detailed definition of
the different resources, methods, strategies, and all the information necessary to
understand what the research is about.

e Chapter Il contains the type of research, the methodology, the instruments, the
population described, and the research questions that have been proposed.

o Chapter Il presents the data analysis and the statistical tables of each question
showing the results obtained from the participants of this study.

e Chapter IV this section contains the proposal that includes a guide with activities
that are based on the use of digital didactic resources with Task-Based Language
Learning strategies.



CHAPTER I: THEORETICAL FRAMEWORK

This chapter presents the theoretical foundation of the research project Digital didactic
resources using Task-Based Language Learning to improve speaking skills in 7*"-grade
students at “Daniel Reyes” school in the academic year 2021-2022.

This chapter details the theoretical information of the research study; English as a Foreign
Language, Task-Based Language Learning, and Digital didactic resources to improve
speaking skills, and with all this information achieve the established objectives.

1.1 English as a Foreign Language (EFL)

The worldwide expansion of English is one of the general phenomena of globalization.
Nowadays, more people spend time studying, practicing, and learning English because it
is the language of globalization. In this sense, learning English has become fundamental;
as a result, children start learning this language at younger ages as many countries include
this language in their programs. Thus, the teaching and learning the English language is
an important subject within public and private education.

On the other hand, English language offers countless opportunities, such as making a real
connection with people, accessing up-to-date information, and learning about different
cultures, places, and lifestyles. According to Ortega & Fernandez (2017), recent estimates
show that some four hundred million people speak English as their mother tongue, since
it is currently used by more than a billion non-native speakers. The teaching and learning
of this language have become a priority at all educational levels so that all students
achieve knowledge of the different characteristics of this language.

In short, the English is a world language through which people have been able to establish
international connections in communication, commerce, and finance. This means that it
is a lingua franca that will always be present throughout the world; hence, the importance
of learning this language because those who speak it have greater opportunities. English
is a language of communication; teaching and studying it is a requirement to work in
some international organizations.

1.2 English as a Foreign Language in Ecuador

The teaching and learning process of English in Ecuador has been established within the
curriculum of Ecuadorians. Thus, each year different organizations evaluate the English
language proficiency in Ecuador and other countries. According to these evaluations,
Ecuador ranked fifty-fifth with a low level of performance (EPI, 2017). Also, the British
Council, which evaluated Ecuador’s English level performance in May 2015, stated that
Ecuador has a low level of language proficiency, and this problem is related to two
factors. The first factor is the number of students in each course; there are classrooms
with fifty to sixty students, and space is limited. This situation affects both teachers and
students, since overcrowded classrooms make teaching and learning difficult, so learners’
progress is affected. The second factor is the lack of teachers in the public sector for both



urban and rural areas, which prevents progress and participation in learning the foreign
language.

Nowadays, some changes have been made in Ecuadorian education; the English subject
is within the curriculum and establishes some objectives. According to the Ministry of
Education (2014), the English curriculum is designed with the purpose that learners make
use of the foreign language for oral and written communication facilitating the autonomy
of the learners. The English as a Foreign Language recognizes that the emphasis is on
speaking skills as a means of interaction, comprehension, and communication. As a result,
a series of activities of collaboration, creativity, thinking skills, and motivation to learn
English have been implemented in the curriculum.

Moreover, through Acuerdo 210-11, established by the Ministry of Education, all students
who reach the highest level of English language proficiency in public and private sectors
will obtain a certificate as a merit of the effort. Also, the Acuerdo 0052-14 was created
where it is emphasized that the teaching of English would be mandatory from the basic
level to high school without exceptions. Besides, according to MinEduc (2016), seventh-
grade students of (EGB) will finish primary school with an A2 level, where knowledge is
based on grammar and vocabulary in a specific context. The teaching and learning process
of English as a foreign language (EFL) within the Ecuadorian educational system has the
objective that the learning of the English language is based on acquisition, development,
comprehension, and fluency.

The following chart, Proficiency Levels: Branched Approach, shows the expectations of
English proficiency levels established by the Ministry of Education for foreign language
learners.

Figure 1
English levels that both EGB and BGU students are expected
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Note: Levels of Proficiency. Source: Ministry of Education (2016)



1.3 Teaching and Learning English as a Foreign Language in Ecuador

The Ecuadorian policy on teaching English as a foreign language was mandated in 2014.
Nevertheless, statistics show that English language proficiency at the national level has
dropped from 80th place in 2011 to 93rd in 2020 (EPI, 2020). These figures attracted
attention because after detecting weaknesses in the teaching process of English as a
foreign language in Ecuador, some educational policies were implemented in National
Curriculum Guidelines 2014, to improve the quality of the teaching and learning process.

Additionally, within the educational system, it has been assumed that some factors could
interfere in the process; one factor is the issue of motivation to learn a foreign language.
Learners are not motivated to acquire this language during their learning process. A study
developed by Wang & Littlewood (2021), expressed that “The motivation to learn is a
person’s motivation to achieve learning objectives by carrying out the learning activities
with enthusiasm”. In other words, to awaken students’” motivation, it is crucial to establish
levels of confidence between student-student and teacher-students in such a way that
comfortable environments are created where all students are participants.

On the other hand, the current situation in which the issue of the (COVID-19) pandemic
has become a global problem also affects the learning process in Ecuador. In the (COVID-
19) pandemic, some changes have been made in the national educational system of
Ecuador; as a result, virtual education was established, trying to adapt the activities
according to the situation so that everyone can continue studying. Finally, due to the
socio-economic conditions of Ecuadorian families, access to internet connection, and
technological devices has impacted many families; as a result, some students living in
rural zones have been forced to drop out of school (World Health Organization, 2020).

1.4 Methods and Approaches focused on developing speaking skills

The teaching of the English language over time has undergone significant changes. Many
researchers have investigated the different methods, approaches, and techniques that
could help teach and learn the English language as a foreign language. Moreover, after
several investigations, it has been shown that a variety of methods can be applied in the
teaching-learning process. Each of these methods can contribute significantly to teachers'
teaching because each method and approach help develop English language skills. The
following table details some methods and approaches that can help improve students'
speaking skills.

Table 1

Methods and Approaches for Teaching English as a Foreign Language



Method
Approach

Characteristics

Objective

Teacher role

Student role

Relation with
speaking skills

Communicative
Learning

Language

It explains how success
in learning a language
is achieved when
communication takes
place in a real context
with natural strategies.

-To enable students
to express
themselves in the
target language.

-To do this, teachers
must plan
collaborative
activities for student
participation.

-Being facilitator
-Make the learning
environment safe.
-Teachers must
build trust in the
class so that the
students are not
afraid to participate
or make mistakes.

-Becoming a
negotiator.

- Positive and
collaborative
attitude.
-Independent
learner.

-Using role-plays and
interviews to
communicate.
-Enable students to
work in pairs or
groups.

-Offers learners the
opportunity to interact
with their classmates.

Cooperative
Language Learning

-1t focuses that
language learning is
effective when
activities promote
student interaction and
cooperation.
Cooperative work
makes students support
each other; therefore,
increasing the ability to
communicate with the
target language.

-Make the use of the
language increase
and improve
communicative
skills.

-To develop
successful
cooperative learning
and communicative
strategies.

-Provide
opportunities for
participation where
activities allow
group interaction.

- Structure
activities where the
teacher is a monitor
and guide during
the task.

Students must
collaborate in group
activities, creating an
environment where
all members
participate in the
planning, resources,
and time to complete
the task.

This approach
encourages students to
develop
communicative
strategies where
competition is
replaced by
cooperation. It
includes activities
such as discussions,
and role-play.




Content-Based Instruction

It is an approach in
which the teaching of a
foreign language is
based on the content
that the learners will
acquire. The teaching-
learning process is
developed in a
scaffolded format.

To ensure that
students are
acquiring the
language needs and
context must be
considered. Also,
enable the learner to
understand the
linguistic
characteristics.

-Teachers are
passive and must
create opportunities
for learners to
share ideas, and
opinions.

-Define the content
and objectives of
the lessons that are
adapted to the
academic needs.

-Active roles to
ensure participation
using the new
language.

-To be able to
analyze texts and
discourse.

-Provide students with
real practice so that
they develop language
skills for meaningful
communication using
full texts.

Community Language
Learning

It was described as a
student-centered
approach to learning.
Students work in
groups to discuss what

they want to learn about

the language.

-Help students to
know and acquire
the language as a
means of
communication.

-To enhance
participation;
students learn from
them by engaging in
real conversations.

-Acts as an advisor
because the teacher
analyzes,
understands, and
evaluates the
student’s needs in
order to provide
help.

-Motivate learning
and organize tasks
so that students
learn from their
own learning.

Participate in
activities and help
classmates as a
support to share
experiences and
benefit from the
information of
others.

As it offers a
combination of
innovative tasks
where students do not
feel nervous about
using the language. A
free communication
that reduces fear and
allows oral production
to develop effectively.




Competency-Based
Language Teaching

It focuses on students
mastering the skills that
allow them to
understand and
communicate
information related to
real-world situations.

Demonstrate that
students can use the
language to
complete a specific
task and express
ideas in a real
context.

-While the students
present the activity,
the teacher corrects
mistakes and gives
positive feedback.
-The syllabus
designed by the
teacher is based on
students’ needs.

In CBLT, students
are active
participants in
learning a new
language; they also
demonstrate the
learned behavior.

Students can
demonstrate their
skills because the
activities are focused
on that. They practice
with authentic text to
improve their
progress.

Suggestopedia

Provides a motivating
learning environment.
Learners in the process
of learning a foreign
language are in a
relaxed state.

Release the student
from a stressful
environment to
improve confidence
and accelerate
learning

Provide the student
with material that
facilitates the
understanding of
the topics and
generates
confidence in the
development of
tasks.

The student plays a
passive role ina
pleasant learning
environment.

Learners improve
communicative skills
because it emphasizes
the use of music as a
means of training.

Note: This table shows methods and approaches in detail. Source: Richards, & Rodgers (2016). Adapted by Katerine Perugachi
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After analyzing and identifying some methods and approaches that are related to the
development of speaking skills. It is important to mention that the suitable approach for
this research is Task-Based Language Learning (TBLL).

1.5 Task-Based Language Learning definition

Task-Based Language Learning is an approach that focuses on communicative learning.
Consequently, in language teaching, implementing TBLL provides a different way of
acquiring a language; that is, meaningful tasks and communication are essential because
this approach emphasizes that students use the language to express ideas, suggestions,
opinions, and arguments to complete tasks. Long (2014, as cited in Baralt & Morcillo,
2017) mentions that Task-Based Language Learning uses tasks as the main focus to create
a true use of new language, involving students in situations that aim to communicate
information. In this context, students need opportunities to interact in the target language
to improve their performance.

On the other hand, recent research shows that Task-Based Language Learning has been
integrated into language classes as an alternative to the traditional method, which is
divided into, presentation, practice, and production (PPP). Hence, implementing (TBLL)
in the English classroom is effective because the tasks are based on the learner’s paying
attention to the use of the language; meanwhile, in the (PPP) method, the activities must
be exclusively related to the form of the language. It means that Task-Based Language
Learning within teaching helps to develop language skills because learners can use the
language in a practical context. Finally, the class topics must be related to the student’s
interests to promote the acquisition of the new language (Costa, 2016).

1.5.1 Definition of Task

Tasks are the main tool of the class. According to Zyoud (2016), a task is any activity that
engages students in terms of comprehension, production, and interaction. It means that
the tasks are essential in teaching because they have a structure where teachers plan the
different activities step by step and determine the objectives of the course. “Tasks in the
English class allow students to use the language to develop communicative skills as the
task progresses” (Pham & Nguyen, 2015, p.234). Additionally, the tasks in language
teaching focus on the ability of teachers to create activities that include the practice of the
new language. As a result, a task must be goal-oriented to achieve good outcomes.

1.5.2 Teacher and students’ roles in Task-Based Language Learning

Hismanoglu & Sibel (2011), in the research carried out by Branden (2015), claims that
Task-Based Language Learning uses meaningful tasks as the main tool where the lessons
are student-centered. The teacher and the student play different roles to improve the
language teaching process. Teachers are facilitators, instructors, and guides, which means
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that they must plan tasks that promote the use of the new language to increase linguistic
skills. Norris (2015), defines that the English teacher has to provide students with a
natural context where they feel motivated by the lesson. Teachers need to be active and
creative in planning activities that integrate attractive resources, topics of interest, and
relevance to students.

On the other hand, the role of the student is crucial; they can use the language for real
communication. These tasks must encourage learners to engage in activities, such as
group, pair, or individual work, where they can interact with classmates and become
leaders. Finally, in Task-Based Language Learning, the roles played by the teacher and
student are valuable because this approach focuses on creating and maintaining an
appropriate environment where learners could participate in their learning process. As a
result, students improve their speaking skills because they are exposed to the use of the
language (Aravena, 2017).

1.5.3 Task types in the Task-Based Language Learning

In the Task-Based Language Learning approach, the tasks that the teacher plans for the
classes have objectives and goals that are related to the use of language. Ellis (2012, cited
in Yegani & Jadaei, 2017), states “A good task generates interest in learners and gives
them opportunities to use the language actively”. The activities that the teacher organizes
in the class must promote interaction and the development of speaking skills. According
to Bonces (2012), in the research made by Xuyen & Huynh (2016), suggested three types
of tasks that give EFL learners more opportunities to use the language for communication,
such as information gap, reasoning gap, and opinion gap. But Laverde (2017), proposed
that Task-Based Language Learning includes seven types of tasks to offer learners a wide
range of tasks to acquire a language. The following tasks:

1. Brainstorming: Students could create a list to describe people, objects, qualities,
and places.

2. Ordering, and ranking: This task focuses on sorting, and classifying elements.

3. Matching: It focuses on the description of texts and directions using a map that
allows identifying places.

4. Comparing: This task is based on students finding similarities and differences.

5. Problem-solving: Give advice, discussions, and find a solution.

6. Projects and creative tasks: Learners use their creativity to design and produce
their work on a blog.

7. Sharing personal experiences: It is based on students sharing their opinions, ideas,
and reactions.

Finally, in Task-Based Language Learning, the tasks have a final objective. That is, in
this approach the tasks have a sequence where each one prepares the student for the next
stage. Daga (2015), said that a task is characterized by coherence, unity, intention, and
clear objectives, with a beginning and an end. It means that the lessons that are prepared
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for a class should encourage the students to use the language in terms of communication
to reach the goal.

1.5.4 Task-Based Language Learning structure of the lesson plan

After a brief description of the types of tasks included in the Task-Based Language
Learning approach, it is necessary to know about the structure of the lesson plan. Calvert
& Sheen (2015), claim that the lesson plan is the set of activities that the teacher plans
with the available resources. Consequently, the lesson plan allows the teacher to
determine the activities considering the goals and objectives that the students must
achieve at the end of the lesson. Likewise, in the research made at Srinakharinwirot
University by Pongsawang (2015), expressed that in TBLL the lesson follows three stages
that are pre-task, task cycle, and language focus.

Figure 2

Stages of Task-Based Language Learning lesson plan

PRE-TASK

Introduction to topic and task

TASK CYCLE
Task, Planning, Report

LANGUAGE FOCUS

Analysis, Practice

Note: This figure shows the stages of TBLL. Source: Pongsawang (2015)

e Pre-task. It focuses on the introduction of the topic. It means that in this stage
the teacher explains the topic, gives instructions, and presents the first task to
encourage student participation. Besides that, a recording can be included so that
the students have an example of how another learner carried out the activity, this
promotes participation and motivation to acquire a language (Vasconez, 2015).

e Task cycle. This stage has three subdivisions: task, planning, and report. In
the task stage, the teacher organizes students into groups or pairs in order to
observe how students use the language to communicate. The planning stage is
where students prepare an oral or written report. Finally, the report stage is where
students present their work to the whole class and the teacher gives feedback on
the language. Consequently, at this stage, the teacher monitors the progress and
analyzes the work of the students.
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e Language focus. The last stage is divided into analysis and practice. It means
that learners need to use the new language to communicate. The task includes
conversations for the learners to use the vocabulary, share their ideas to increase
their confidence, and develop linguistic skills (Torky, 2017).

1.5.5 Task-Based Language Learning oral production strategies

Task-Based Language Learning is an approach that proposes that teachers plan and work
with meaningful tasks that promote communication, interaction, and collaborative work
between learners. Saricoban & Karakurt (2016), expressed that Task-Based Language
Learning emphasizes the development of communicative skills through activities that
engage students in situations of comprehension, analysis, and production. That is why in
this approach, the development of speaking skills is fundamental because improving this
ability allows students to communicate their ideas and make negotiations using the
language. Additionally, there are strategies that teachers need to use in English classes to
improve oral production. Liddicoat & Jasen (2008, as cited in Santos, 2018) defines that
TBLL has six strategies to develop the ability to speak such as:

1. Practice and pronunciation: To improve oral production, it is useful to integrate
this strategy because students use the language they are learning to communicate
with their classmates and do activities. Meanwhile, the teacher in this process is a
guide since she/he must evaluate the progress of the students and give feedback
on the oral presentations, specifically on the pronunciation.

2. Exchange opinions and experiences: In the classroom, organizing students into
groups or pairs promotes collaborative work. In this way, in the exchange of
opinions activities; the students work in pairs and each one shares their ideas. On
the other hand, in exchange experiences activities; the students work in groups of
four or more members so that all the members exchange experiences and while
doing this task they use the language; the teacher plays the role of observer.

3. Role-play: It is important that in the teaching of the English language the teacher
prepares lessons that facilitate the use of the language. Roleplay is a strategy that
allows students to actively participate. Portugal (2016), claims that in role-playing
exercises, a student plays the role of an affected person, and the others find a
solution. In these activities, the teacher will include problem-solving activities
where students will practice the language and oral production will be enhanced.

4. Questions and answers: This strategy is dynamic; the teacher could use activities
like “the question ball” where all students share information while the rest of the
class asks questions. This strategy allows the English teacher to know the level of
communication that the students have.

5. Picture description: In English classes, the use of this strategy is very useful
because through this activity students can describe what they observe, discuss the
positive or negative points and build new concepts. Additionally, during this task
learners can work in groups or pairs to share their points of view in the class, thus
promoting the practice of oral production.

6. Finding Differences: This is the last strategy to enhance speaking skills. In this
task, the teacher uses two pictures where the students must find the differences.
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Each learner must share their ideas with the group while the teacher plays the role
of the spectator because the teacher observes how the students develop in the
activity and gives comments on their participation.

1.6 Digital didactic resources in English Teaching and Learning

Educational technology throughout history has had different transformations whose
objective has been that people could obtain national and international information faster.
So, technology plays a significant role in education and the lives of all people. Research
made by Sanchez (2016), states that educational technology constitutes a discipline in
charge of the study of media, web portals, and technological platforms at the service of
learning processes. Therefore, various resources have been designed for training and
instructional purposes in this field. Besides, in the teaching-learning process, these tools
allow students to acquire new skills and knowledge.

The use of technology in the English language teaching process helps to make teaching
better and more enjoyable. People use technology and digital didactic resources to achieve
an objective that responds to users’ needs. Garcia (2015), digital didactic resources allow
to provide information about different topics, help in the acquisition of skills, develop a
certain ability, reinforce learning, and evaluate knowledge. It means that these resources
are beneficial for learning the English language because they facilitate access to content
and are attractive to language learners. Besides, these resources provide the best learning
experience where teachers find new ways to plan and organize classes through innovative
resources (Raja, 2018).

1.7 The use of Digital didactic resources in Ecuador English Teaching

In Ecuador, the use of digital didactic resources in the teaching of English as a foreign
language depends on each institution. In other words, in both public and private schools
or high schools, in order to integrate resources that are related to the use of technology
some aspects must be considered, such as the institution’s equipment, internet access, and
laboratories. However, during the years 2020 and 2021 due to the (COVID-19) pandemic,
the entire educational field was forced to use technology to continue the teaching-learning
process. That is why teachers had to integrate digital didactic resources as a teaching
strategy (Tejedor & Jumbo, 2020).

Students at all levels of education had to use technology as a tool to communicate and
adapt to virtual education. Meanwhile, teachers had to include the use of new digital
educational platforms in their plans. A study by Tavalera (2020), shows that “Digital
didactic resources in educational processes emphasize the development of specific skills
and serve as a connection between teachers and students”. It is because there are tools
that are easy to use and access, only the internet is needed. In this way, in Ecuador, 70%
of the population has the Internet which means that access to educational technologies is
possible. As a result, digital didactic resources during the pandemic were very useful
because those platforms allowed learning to be explored from a technological perspective
(Villafuerte, 2020).

15



1.8 Advantages of using Digital didactic resources to improve speaking skills

Digital didactic resources are valuable tools in education. In the teaching and learning of
speaking skills, the use of these resources in the English classroom brings advantages.
Learning becomes attractive for language students, and the teaching process for teachers
is facilitated. Likewise, using these resources allows the student to improve their speaking
skills and the teacher to increase the teaching strategies because this process can be
supported by online presentations, videos, and audio. In addition, the integration of digital
platforms in the English classroom encourages collaboration and allows the students to
develop intercultural skills, and promotes global awareness (Rocha & Baldissera, 2016
as cited in Filho, 2021, p.145).

So, in language classrooms, digital didactic resources have benefited the educational
system. Corréa & Menezes (2019), states “Digital didactic resources support teaching by
extending the class beyond the limits of the classroom”. The advantage of using these
resources is that they are part of the learning process, and their implementation is vital in
language teaching, specifically in communication objectives. Besides, technology has
various digital didactic resources which can be used in the classroom to develop the
ability to speak in English. Consequently, technology and digital didactic resources have
favored the teaching processes because students can actively produce the knowledge,
creating learning environments based on collaborative work.

1.9 Digital didactic resources to teach and develop speaking skills

Digital didactic resources are tools that facilitate the teaching-learning process. These
tools are very useful in education, and language teachers often use them to complement
teaching. According to Sri Kuning (2019), the integration of digital didactic platforms
favors learning processes oriented toward new techniques for sustainable teaching. As a
result, many digital didactic resources can be used in the English classroom; however,
this research only focused on technological resources to develop speaking skills so that
students can communicate effectively in the English language. It is essential to mention
that these digital didactic resources are free. Some of the digital didactic resources are
mentioned below:

1.9.1 Voki

Voki is an interactive website where students can create avatars and share them on a blog.
Using this resource in the English language classroom is attractive because it is a fun way
to practice the language through creative characters where learners can record their voices
and share a message (Terrel, 2015). Also, this technological tool is free and contains a
variety of opportunities for teachers to plan innovative activities and lessons. Research
made at Tomsk Polytechnic University by Aikina (2015), states that Voki’s service for
learning English encourages creativity and provides a fun, dynamic, and stress-free
learning environment. Thus, the implementation of this resource in the teaching of
English promotes creative, authentic, and collaborative learning. This website can be
reached at the following link: https://voki.com/site/create/
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1.9.2 Flipgrid

Flipgrid is a website where teachers could assign activities, such as debates or discussions
where students must create videos. It is a friendly tool and can be used at all educational
levels. On the other hand, it is an innovative site where users can include photos, videos,
and audio. Research made at Mahasaraswati Denpasar University by Lowenthal (2020),
affirms that the Flipgrid platform builds confidence in students to speak and practice the
language without stress because even shy learners can use English to interact and develop
speaking skills. As a result, this tool contributes to oral communication as it allows
students to communicate and interact in the English language, empowering participants
and developing self-confidence. This website can be reached at the following link:
https://flipgrid.com/

1.9.3 Duolingo

Duolingo is a dynamic and exciting website to learn the English language. It includes
lessons with different modules such as food, animals, phrases, and daily activities, these
lessons allow the user to increase the vocabulary. Research made by Bezerra, Cardoso, &
Pereira (2018), states that Duolingo makes language learning fun, ingenious, and effective
because English teachers have the opportunity to assign a task to learners and monitor
their progress. Besides, this tool helps develop speaking skills since students improve the
language autonomously. Duolingo can be used on computers and smartphones. This
website can be reached at the following link: https://es.duolingo.com/

1.9.4 Lyrics Training

Lyrics Training is a website that helps improve listening and speaking skills through
videos where all students participate, practice, and expand their vocabulary. In addition,
this tool contains countless videos from the YouTube portal and includes the transcript of
the videos to facilitate understanding. Lyrics Training in the English classroom helps
stimulate interest in learning the English language in an attractive way. Therefore, this
platform is fun as the teaching process can be more dynamic and teachers can create their
activities focusing on linguistic aspects. Lyrics training’s link: https://lyricstraining.com/

1.9.5 Vocaroo

Vocaroo is a website where learners can record voices and create audio. In English
classrooms, using this resource is essential because students develop speaking skills while
recording audio of information, discussion, or opinion. VVocaroo is a valuable tool in the
classroom because it stimulates the student's motivation and attitude to improve their
speaking skills in pronunciation and intonation. Also, VVocaroo is beneficial for teachers
and learners; teachers have the opportunity to assign tasks, and students will record their
voices as many times as necessary, thus improving their oral communication (Butarbutar,
2021). This website can be reached at the following link: https://vocaroo.com/
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1.9.6 Learning Apps.org

Learning Apps.org is an attractive platform. As is claimed by Castafio & Benitez (2018),
learning app is a platform that contains activities and teaching strategies to strengthen
knowledge and develop skills. Also, using this resource is beneficial for teachers because
they have access to creative activities; students can participate in their learning and
develop communicative skills. Likewise, teachers could design interactive games such as
riddles, word searches, crossword puzzles, tests, dialogues, and complete sentences. In
addition, using this tool in teaching a foreign language is very useful because it allows
students to increase their vocabulary and participation. This website can be reached at the
following link: https://learningapp.com/

1.9.7 Busuu

Busuu is an attractive platform that helps users to reinforce linguistic aspects. It contains
a wide range of lessons for oral production divided into five sections. Cabrera & Castillo
(2018) expressed that the use of Busuu in the language learning process promotes the
development of linguistic ability because the learners have the opportunity to have a
conversation with native speakers and record their voices to practice the pronunciation of
words. So, the integration of this website in the teaching-learning process is interesting
because it helps students practice the language through dialogues. This website can be
accessed at the following link: https://busuu.com/

1.10 English skills

The English language comprises four skills: two productive (speaking and writing) and
two receptive (reading and listening). These skills are essentially connected to the practice
of this language. Nishanthi (2018), said: “Linguistic skills are acquired and developed
based on a process where students use the English language to communicate, learn about
cultures, and write messages appropriately” (p.10). Therefore, developing these skills is
beneficial because it allows language learners to interact with other people from different
cultures.

e Reading is an essential skill because it implies the ability of people to understand,
analyze, and interpret information from different reading texts. Manaj (2015),
states reading is a basic skill since people have to learn to read critically and
analytically. Also, in English classes, this skill focuses on the group or individual
participation of students in reading texts to practice the pronunciation of English
words.

e Writing skills mastery of this skill is essential because people can summarize,
analyze, and express thoughts in writing where the content is coherent, and the
words are visible in a document. “Writing skills stimulate critical thinking and
allow learners to comprehend, concentrate, and organize the ideas” (Jusun &
Yusun, 2017). Additionally, students practice this skill in the English classroom
when they structure sentences, and essays using proper grammar.
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e Listening skills this skill refers to the ability of people to identify sounds and
understand messages in a conversation, audio, or video. Research made at Taif
University by Alzamil (2021), mentions that language learners need time and
practice to evaluate the meaning of the words they hear. That is why listening
plays an essential role in language development because it involves building a
message from the information that other people transmit.

e Speaking is an essential skill like the others because it allows people to
communicate using the English language. Manaj (2015), affirms that language
learners, in order to develop speaking skills, need to actively participate in oral
activities that favor the practice of the language. As a result, to develop speaking
skills, English teachers must include in the curriculum resources that allow
students to use the language during a conversation, discussion, or individual or
collaborative work.

Consequently, the four skills complement each other in the teaching-learning process.
Learners who acquire these skills can analyze, understand, write, and communicate
effectively in this language. Nevertheless, this research only focuses on the productive
skills that correspond to speaking skills.

1.10.1 Speaking skills

Speaking is an essential linguistic skill in learning because learners need this ability to
acquire a language as a means of communication. “Speaking is an important component
in the success of a person because this skill focuses on students sharing all kinds of
information orally” (Bashiruddin & Bailey, 2015, p.50). Besides, mastering speaking
skills means that students can communicate ideas, opinions, and questions with the class
group and other people. Indeed, speaking skills play a significant role in learning English
because this ability allows students to develop and improve the language. On the other
hand, learning the English language requires practice; students must participate in classes
using the language, not be afraid of making mistakes and try to pronounce the words
correctly. Likewise, in the teaching-learning process of English as a foreign language,
some factors prevent students from progressing in oral production (Buitrago, 2018). The
following factors are:

a. Inhibition: Students do not participate in classes for two reasons; fear of being
wrong and receiving negative criticism from classmates.

b. Nothing to say: Learners do not express any comments or questions because they
feel doubt to speak in public and prefer to remain silent.

c. Low participation: Classrooms with many students prevent learners from having
time to participate and interact in the language.

d. Mother-tongue use: In the language classroom, it is essential to plan activities
that promote the use of the foreign language. In that way, while the students
develop the task, the teacher can evaluate that everyone is practicing the language
(Cabigén, 2018).
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As a result, all these factors hinder the development of communicative skills. However,
teachers must use teaching strategies and resources that arouse motivation to learn a
language. Hiver & Vitta (2021) expressed that creating a linguistic environment in which
students could engage in discourse is fundamental to promote participation. In other
words, the ability to speak is learned and developed much better when the objective of
the language is for the student to understand that learning a language represents having
access to information from different fields.

1.10.2 Strategies for developing speaking skills

Speaking skill is a process of building information where the goal is for learners to use
the vocabulary they learned to communicate. Therefore, it is essential to integrate oral
production tasks in the teaching-learning process because these activities allow the
development of linguistic skills. For Darwanto (2017), oral production lessons are based
on the fact that students should be interested in discovering the use of language. In other
words, through different activities and resources in the classroom, students are practicing
their speaking skills because they could communicate ideas, thoughts, and opinions with
their classmates. Moreover, students could use some types of resources to enhance their
communicative skills, and most of these resources are technological, which facilitates the
teaching-learning process of speaking skills.

On the other hand, the teacher's strategies are an essential part of the language learning
process because they help students acquire the language and expand their knowledge.
According to Dunn (2015), teachers need to use strategies that motivate learning and build
confidence in learners for effective language acquisition. He cited (Pinter, 2018), who
mentions three strategies English teachers should use to develop speaking skills.

e Using Minimal Responses. It is vital to encourage students to participate in
activities in the English classroom. Indeed, the teacher needs to create a list of
phrases or sentences for students who are not confident in their ability; that is,
they could use the lists to participate with minimal responses. Also, students have
the opportunity to use the list to show agreement, disagreement, doubt, or opinion.

e Recognizing Scripts. Teachers must plan interactive classes using different
resources that allow students to practice the language to develop speaking skills.
In this strategy, the tasks must be associated with communication situations where
the learner can obtain information through the scripts of the activities.

e Using Language to Talk About Language. The use of the English language in
a conversation could cause two situations in students: the first one is the
embarrassment of interacting and the second one is the fear that the other person
will not understand the message or information. In this situation, teachers must
help learners overcome these fears and understand that mistakes are part of the
process; this encourages and builds confidence to increase language proficiency
levels (Gani & Fajrina, 2015).

To sum up, the strategies to develop speaking skills are closely related to oral production
activities because those tasks allow students to practice the language during class. In
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addition, teachers need to use various resources that allow students to participate and thus
assess progress related to communicative skills.

1.11 Oral production

Attaining language students to reach maximum development in oral production is a
challenge for English teachers. In general, the strategies and activities implemented in the
classroom are not associated with learning the ability to speak. “Communication tasks are
optimal for involving students in communicative exchanges” (Artunduaga & Ramirez,
2018, p.53). That is, in oral production it is necessary to include activities where learners
can actively use the language.

Oral production is based on the ability to speak. It is related to student’s participation and
activities because the tasks allow the learners to understand, interpret, and build new
knowledge based on significant situations. Oral production refers to the ability of people
to produce sentences, ideas, and opinions to communicate clearly and appropriately
(Ferro, Pozo, & Saboya, 2017, p.15). Therefore, in Task-Based Language Learning, oral
tasks are related to speaking and listening skills; that is, to develop oral production,
learners must be good listeners to understand the message and good speakers to share the
information. Research developed by Onatra (2019), states that in a classroom, teachers
are obliged to design speaking activities so that students have the opportunity to use the
language in a real and meaningful way”. Moreover, the integration of oral tasks in
teaching allows to generate a comfortable environment where learners feel confident
when they participate in speaking activities, and the use of the English language is natural.
Similarly, Bula (2015, p.245), defines a task as an activity where the student uses the
target language as a purpose to achieve effective communication.

In conclusion, oral production refers to the ability of people to transmit a message. As
claimed by Calle, Heras, & Ledn (2016), the use of meaningful activities allows for
creating a positive atmosphere in the classroom to enhance oral production. In other
words, in a language teaching classroom, it is vital to include activities that promote the
development of communicative skills where learners can relate the learning acquired with
everyday situations. As a result, students may feel interested in learning the language and
through these activities encourage collaborative work to increase participation. Finally,
Task-Based Language Learning focuses on authentic tasks to improve oral production.
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CHAPTER II: METHODOLOGY

This chapter presents the research methodology. That is, it includes information about the
different research methods that were used in response to the research problem. “Digital
didactic resources using Task-Based Language Learning to improve speaking skills in the
7th-grade students at Daniel Reyes school in the academic year 2021-2022”. Likewise,
this chapter shows the data collection techniques, research instruments, the study site, and
the number of participants. As a result, identify sources for information to analyze the
results about the development of speaking skills, strategies, and digital didactic resources
used by teachers to develop and improve the oral production of English learners.

2.1 Type of research

This study was based on a mixed method. This paradigm includes two types of research:
guantitative and qualitative. Bryman & Branner (2009, cited in Palinkas & Aarons, 2018)
said: “Mixed methods research is based on the combination of quantitative and qualitative
research where researchers have to work with numerical and non-numerical data and
integrate strategies that are related to a wide range of questions with a complex research
design” (p.14). In this case, this type of method was useful because it was necessary to
collect valuable information about the teachers’ experiences, and students’ preferences,
but it was also necessary to analyze statistical data on the use of digital didactic resources
using the Task-Based Language Learning to improve speaking skills.

2.1.2 Qualitative research

In this research, the qualitative method was essential because it was based on collecting
information on the opinions and experiences of teachers about the use of digital didactic
resources as an alternative to improve speaking skills. Njie & Asimiran (2016), states that
“gualitative research is based on evaluating a natural context where researchers analyze
and understand human experiences from the point of view of the people who lived those
experiences”. In this project, this type of research was fundamental because there was an
instrument such as the interview, that is related to this type of research. This technique
helped to understand and obtain extensive information about the activities and digital
didactic resources that can contribute to improving speaking skills during English classes
with 7th-grade students from “Daniel Reyes” school in San Antonio- Ibarra.

2.1.3 Quantitative research

This study also used quantitative research because it was based on the collection and
analysis of data from a selected sample; therefore, the results were represented in tables
and statistical data. For Elkatawneh (2016), quantitative research emphasizes numerical
data, which consists of collecting information to answer research questions to find a
solution and accurately establish behavior patterns in a population. Hence, considering
the characteristics of the quantitative research, a survey was used as an instrument to
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determine the preferences of the students regarding the strategies, activities, and digital
didactic resources that they would like to use during their classes.

2.2 Methods

This research was based on the use of two methods that contributed to carrying out the
project. These methods are the deductive and the inductive, which are described below:

2.2.1 Deductive method

Deductive reasoning focuses on working from the more general to the more particular.
Therefore, this method was used to obtain general knowledge about the use of digital
didactic resources to improve the speaking skills of 7th-grade students at “Daniel Reyes”
school. Furthermore, this information was obtained through the analysis of the survey
results, which helped to find the cause of the research problem. That is why this method
was important because it allowed obtaining specific information about the study problem
from a general aspect (Sampieri, 2014).

2.2.2 Inductive method

Inductive reasoning is based on specific observations, where the researcher must make
direct observations of the facts to reach a general conclusion. Likewise, this method starts
from a set of premises that are mainly related to experiences. For that reason, this method
was used in the research because with the interview it was possible to obtain statements
about the teachers’ experiences regarding the integration of new teaching methods and
the use of digital didactic resources to enhance speaking skills (Antoniadou, 2017).

2.3 Techniques and research instruments

This section presents the techniques that were used for data collection, such as the survey
and interviews. The survey was applied to the seventh-grade students while the interviews
were applied to the Principal, the English Area Coordinator, and the English teacher of
seventh-grade students at “Daniel Reyes” school. Each instrument used in this research
project was validated by an English teacher from English Major. The following are the
instruments used in this research.

2.3.1 Survey

This technique was used to collect quantitative data. Canals (2017), affirms that ““a survey
focuses on collecting information from a sample of individuals. The questions must be
related to the objectives and the answers describe the opinions and experiences of the
participants”. Based on the technique, this research used a structured questionnaire with
nine multiple-choice questions. The questionnaire was applied to fifty-five seventh-grade
students from Daniel Reyes school of parallels A and B. It is essential to mention that the
questionnaire was applied using the mother tongue. Moreover, the questions of the survey
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consisted of nine items to ask about oral production, activities, and digital didactic
resources that students would like to use during English classes. Hence, this information
was crucial for statistical analysis, and based on these results the proposal was designed.

2.3.2 Interviews

This technique was essential in the development of the research. An interview is a
communication process where two people interact: the interviewer and the interviewed.
This means that in an interview, the interviewer will obtain information from the other
person, this action can be carried out face to face or virtual (Tonon & Alvarado, 2016).
Therefore, in this project, the researcher applied interviews to the principal of “Daniel
Reyes” school, to the English Area Coordinator, and to the English teacher of seventh-
grade students of Educacion General Bésica. The principal interview was divided into
five questions to obtain information about the curriculum, the resources used in the
institution, and the level of seventh-grade students established by the CEFR. On the other
hand, the English Coordinator, and English teacher were interviewed about their teaching
methods, digital didactic resources used in class, and the difficulties of the students in
oral production. The researcher used structured interviews. Additionally, the interviews
were conducted face to face; the approximate time for it was fifteen to twenty minutes for
each interview.

2.3. 4 Research Questions

How can digital didactic resources contribute to improving speaking skills?

What are the advantages of using Task-Based Language Learning to enhance
students’ oral production?

2.4 Study site

For this research, “Daniel Reyes” school was selected. AMIE code: 10H00229. It is
located in the parish of San Antonio de Ibarra, addressed on Sucre 2-72 and Camilo
Pompeyo streets, specifically 15 minutes from the Ibarra city, belonging to the Ibarra
canton, in the province of Imbabura in Ecuador. This school was founded in 1944 to
include art in education and train professional plastic artists. Also, this institution has two
blocks of study for the Initial level, Basic Education and High School, and is a public
school.

2.5 Population and sampling

The population of this research was the 7th-grade students from “Daniel Reyes” school
in the academic year 2021-2022. This group is divided into two parallels “A and B” in
which there are around 27 and 28 students in each course. Therefore, the total population
was 55 students aged between 11 and 12. Likewise, the Principal of the institution, and 2
English teachers also participated in the research. Additionally, it is important to mention
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that the sample was not applied in the research because the population number is less than
100 participants. In this way, the data is presented in the following table.

Table 2

“Daniel Reyes” school Population

Sector Educational Parallel  English English Principal of Total
Institution “A and Coordinator Teacher the school
B”
Urban  Daniel 55 1 1 1 58
Reyes

Note: Researcher elaboration

2.6 Procedure

In order to develop this project, the researcher took the theoretical foundation of all the
topics as a basis. Firstly, the research instruments were created, such as the interview and
survey. The questions of the instruments were designed based on the stated objectives,
considering that all this information will contribute to the development of the final
proposal. Those questions focused on the English curriculum, learning strategies, and
digital didactic resources to improve speaking skills. Next, the research instruments were
approved and validated by an English teacher (See annex 1). Secondly, a permission letter
was requested from the Técnica del Norte University to contact the principal of “Daniel
Reyes” school to carry out the research project in the institution (See annex 2). After that,
the principal accepted the request, and the researcher coordinated with the principal on a
specific day to collect data from English teachers and 7th-grade students (See annex 3).

Consequently, the researcher went to “Daniel Reyes” school to apply the instruments face
to face (See annex 4). In this way, before starting the interview with the Principal, English
Coordinator, and English teacher, the researcher delivered a consent letter informing them
of the purpose of the research. The interviews were applied to the principal of the
establishment in fifteen minutes, and for the English teachers the time required for it was
approximately twenty minutes (See annex 5). Subsequently, the surveys were applied to
seventh-grade students to obtain real data. In this part, before delivering the survey to the
students, the consent letter was also delivered so that they know the objective of the
research. In addition, the researcher explained each question so that the students could
ask questions if they were not clear about anything and thus obtain accurate results of the
survey (See annex 6). It is important to mention that during the application of the survey
the teacher in charge of each course was present.

Furthermore, for the analysis of this data, the quantitative method was used for the survey
and the qualitative method for the interview; all the information was essential to structure
the proposal. Finally, after applying the research instruments, interview, and survey, the
respective analysis and discussion were carried out; that information is in the next chapter.
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CHAPTER I11: DATA ANALYSIS AND DISCUSSION

This chapter presents the data analysis after the application of the research instruments.
In this project, two types of research instruments were used such as the interview, and the
survey: three interviews and a survey. The first interview was applied to the principal of
the institution in order to know about the curriculum, and resources, so identify if the
students at the end of school reach the A2 level established by the Ministry of Education,
according to CEFR. There were five questions. The second interview was applied to the
English teacher of the seventh-grade students, parallels A and B. Another interview was
applied to the English Area Coordinator and the purpose of both interviews was to know
about the activities, digital didactic resources, and teaching methods that teachers use to
develop speaking skills. There were seven questions. It is fundamental to mention that
the results of the interviews were transcribed and analyzed.

Additionally, in this research, a survey was applied to seventh-grade students at “Daniel
Reyes” school, in order to determine the difficulties, activities in which they would like
to participate, and which digital didactic resources they prefer to use to improve their
speaking skills. Moreover, the results of the survey are shown in statistical tables with the
respective analysis. To sum up, all this information was valuable for the development of
the discussion and the elaboration of the didactic guide.

3.1 Qualitative interpretation of interviews

3.1.1 Result from Principal interview

The questions of the interview that was carried out with the principal at “Daniel Reyes”
school allowed him to provide information from his perspective about how the process of
teaching English as a foreign language within the institution. The purpose of this
interview was to know and obtain specific information about seventh-grade students and
teachers from EGB of parallels “A” and “B”. It is essential to mention that the interview
was conducted in Spanish because the principal does not speak English, but each question
and answer has been translated into English (See annex 7). The questionnaire contained
five questions, and the interpretation is detailed below:

Questionnaire

Question 1.- According to the Ministry of Education, the exit profile proposed in the
national curriculum for seventh-grade students is an A2 level according to the
Common European Framework of Reference for Languages; that is, at this level,
students can communicate information about the family, free time, and daily
activities, in a slow and clear speech. Do you consider that the seventh-grade
students at the end of the school reach this level?

This question was related to the curriculum, the principal stated that this purpose is part
of the Ministry of Education and must be fulfilled in all public and private educational
institutions because the optimal thing is to reach that A2 level in the terms mentioned by
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the Common European Framework of Reference for Languages. Likewise, during the
interview, the principal mentioned that during the last two years since the pandemic
began, there have been many shortcomings because technological resources were not
100% available for both students and teachers. On the other hand, the principal indicated
that the (COVID-19) pandemic took them by surprise with this change to the virtual
modality because before the pandemic things were going in the best way and fulfilled
with this level. In addition, the principal affirmed that during the pandemic there were
some shortcomings in the system, not only in the Daniel Reyes school but at a general
level in the educational system; local, national, regional, and international levels. Finally,
the Principal expressed that with face-to-face education, lost time can be recovered and
in the shortest possible time students can reach this level, which is the objective of the
Ministry of Education and as an institution.

Question 2.- How has the institution achieved that seventh-grade students at the end
of (EGB) reach the A2 level established in the English curriculum?

This question was about how the institution has achieved getting seventh-grade students
to reach the A2 level. The principal said that the “Daniel Reyes” school is in the process
of reaching the A2 level in seventh-grade students since they hope that the pandemic
situation will normalize in terms of the health aspect that the country is experiencing.
Finally, the Principal mentioned that with face-to-face classes, English teachers can focus
on getting students to reach the level established by the Common European Framework
of Reference for Languages.

Question 3.- Do you consider the materials and resources used by teachers in the
English area to satisfy the needs and using them is it possible for students to reach
the A2 level established by the Common European Framework of References for
Languages?

The third question focused on the materials and resources that allow students to reach the
A2 level. The principal added information and affirmed that the materials and resources
that the Ministry of Education has, are available to all teachers of the national educational
system; that is, in the English area, these resources are very important, and the teacher
does use them. In addition, the authority said that during the pandemic the “Resources 2”
that were available for the “We Learn Together at home” program was a very important
tool used by teachers, but unfortunately due to the accessibility aspect of technology,
those resources could not reach one hundred percent; however, those resources are
important since they are precisely focused to reach this level.

Question 4.- In the English Language there are four skills (listening, speaking,
reading, and writing) that it is necessary to develop in language learners. What skill
do you consider to be the most difficult to develop in seventh-grade students who
belong to the institution?

The question referred to the four English language skills. To answer this question, the
principal said that the English language is a complex language to learn. In addition, the
principal added that based on his experience, he has been able to observe that students
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have problems with oral production; for that reason, teachers should integrate tasks where
students can interact in the target language. Likewise, the Principal mentioned that due to
the problems of the pandemic, students have not been able to practice the language, but
at “Daniel Reyes” school they hope that with the return to face-to-face classes, the English
teachers can continue working on the development of skills.

Question 5.- Do you consider that the digital didactic resources favor the learning of
speaking skills in a foreign language?

The final question was about the use of digital didactic resources to improve speaking
skills. To answer the question, the principal affirmed that currently the experience that
has been lived in the (COVID-19) pandemic, digital resources were very important not
only in the English subject but also useful in all areas of knowledge. In addition, the
authority said that based on this experience, the Ecuadorian Ministry of Education could
continue implementing these digital resources not only for the English area but for other
areas. Also, the Principal added that in the case of the English area, these resources are
fundamental because the visual and sound aspects help a lot to understand a foreign
language.

3.1.2. Principal interview summary

The results of this interview indicated that at “Daniel Reyes” school reaching an A2 level
established by the Ministry of Education for seventh-grade students is a real challenge for
some reasons such as the lack of resources, health problems, and the lack of training of
teachers regarding the use of technology. In other words, during the (COVID-19)
pandemic, the educational system had a strong impact; however, the activities continued
to adapt the new resources and programs to the virtual modality. Besides, to reach the A2
level, students need to practice the language more, including more hours of English
classes; also, teachers must plan and organize activities that promote the practice of the
English language during classes. Likewise, speaking skill is considered the most difficult
skill to develop in students but is the most important skill in English language acquisition.
On the other hand, technology plays a fundamental role in this process and the use of
digital didactic resources is essential because these resources help students develop
communication skills and teachers facilitate the process of teaching a language.

3.2 Results from English Area Coordinator interview

In this interview, the English Area Coordinator was interviewed. The main objective was
to know the problems and difficulties that seventh-grade students have to develop
speaking skills. Furthermore, it focused on learning about digital didactic resources and
teaching methods. It is necessary to mention that this interview was carried out face to
face and lasted 20 minutes. The answer to each question is detailed below:

Questionnaire: English teacher Coordinator
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Question 1.- According to the Ministry of Education (2017), at the end of the seventh
grade EGB students must have an A2 CEFR. Do you consider this goal achievable
or not? Why?

The question was about the objectives established by the Ministry of Education regarding
the level that students must reach at the end of EGB. In response to this question, the
English Area Coordinator mentioned that reaching level A2 is a challenge because
specifically during the 2020-2021 year the educational system had to adapt to the virtual
modality, and this generated some problems. The first problem was the lack of internet at
home, many students did not attend virtual classes due to lack of technology. Second, the
activities that were carried out during that period were only projects, the teachers could
not focus on a single skill. The third problem is related to the lack of teacher training in
the use of technology and strategies in the virtual modality. In addition, during the
interview, the English Area Coordinator mentioned that those problems cause students
not to reach the level; however, with the return to face-to-face classes, English teachers
are working with students in areas of difficulty.

Question 2.- In your perception, out of the four skills in English (speaking, listening,
reading, writing), which skill is the most difficult for you to develop in your
students? Why?

This question was related to English language skills. In response to the question, the
English Area Coordinator mentioned that out of the four English skills, the most difficult
skills for students are those skills that some teachers do not usually work on. For example,
listening and speaking are the most difficult skills that students have not still developed,
and the teacher must work on that. Likewise, the English Area Coordinator said that these
difficulties arise because the teachers do not have the necessary resources and with the
pandemic, it has been more difficult to reach the students because most of them do not
have an internet connection which causes a setback in language teaching.

Question 3.- What are the possible reasons why speaking skills in English may be
difficult for students to acquire?

The question was about the speaking skills and the difficulty seventh-grade students have
in developing this ability. The English Area Coordinator said that based on his experience
speaking skill is the skill that often causes difficulty in the students for three reasons: The
first reason is fear of participating in classes; students are afraid of making mistakes and
prefer not to use language and remain silent. The second reason is related to the low use
of the language in classes, in general, the students use the mother tongue even in English
classes. The last reason is that the teachers do not use English because the students do not
understand the instructions, they feel frustrated and do not do the activities. Finally, the
English Area Coordinator said that English teachers try to cover the four skills, but the
lack of resources does not allow them to focus specially on speaking skills.

Question 4.- Have you ever used the Task-Based Language Learning approach to
improve the speaking skills of your students?
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This question referred to teaching methods for English as a foreign language. To answer
this question, the English Area Coordinator expressed that there are some teaching
methods from the oldest to the most current. In addition, the English Area Coordinator
said that all the methods help teach a second language; for that reason, the teacher tries
to use Task-Based Language Learning (TBLL) in his class because it is an approach that
allows students to interact and use their imagination to create knowledge. Besides, the
teacher expressed that in his classes he tries to use a different method, not always, but
regularly to develop the four skills because it is not necessary to focus on one skill and
not develop the others.

Question 5.- Have you ever used any digital didactic resources to improve the oral
production of your students?

This question was about the use of digital didactic resources to improve oral production.
The English Area Coordinator affirmed that he usually uses some digital resources such
as WhatsApp, Zoom, and Educaplay, but not for oral production. Moreover, the English
Area Coordinator said that he usually uses an audio CD for students to reinforce listening
comprehension, videos, or music for students to share their ideas and opinions to practice
their listening and speaking skills.

Question 6.- Do you consider that the integration of digital didactic resources using
the strategies of the Task-Based Language Learning in your English class can
facilitate the development of students in oral production? Why? Why not?

This question was about the use of digital didactic resources and Task-Based Language
Learning strategies in the classroom. The English Area Coordinator mentioned that the
implementation of digital didactic resources in the school is important for both teachers
and students. In other words, when students manipulate any digital resource or any digital
device to learn, it is extremely useful because these tools allow the learner to learn
vocabulary, review pronunciation, and acquire knowledge in a fun way. Also, during the
interview, the English Area Coordinator said that using the strategies of any teaching
method is effective because it allows the student to develop skills since each method or
approach has different objectives in teaching.

Question 7.- Would you be willing to use a didactic guide that includes activities
based on the use of digital didactic resources to facilitate the development of oral
production?

This question was about the use of a didactic guide that includes innovative activities.
The English Area Coordinator’s response was positive because he mentioned that it
would be an excellent idea for the English area to have a guide based on digital didactic
resources. Furthermore, during the interview, the English Area Coordinator expressed
that to use the guide, teachers need to have training so that they do not have problems
when using the resources. Finally, the English Area Coordinator suggested that in order
to use the guide in the institution, it is important to establish a specific laboratory for the
English area so that teachers and students could enter the laboratory during the English
classes.
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3.2.1 Results from English teacher interview

The English teacher from seventh-grade students, parallels “A” and “B” was interviewed.
The objective of this interview was to know from the teacher’s point of view, the reasons,
and difficulties of the students in learning speaking skills. Also, to know about the
teaching methods and technological resources used by the teacher in class to practice oral
production. It is necessary to mention that this interview was conducted face to face and
lasted 20 minutes. The answer to each question is detailed below:

Questionnaire: English Teacher

Question 1.- According to the Ministry of Education (2017), at the end of the seventh
grade of Basic General Education, students must have a CEFR A2. Do you consider
this goal attainable or not? Why?

This question was about the level that seventh-grade students must reach. In response to
this question, the teacher expressed that it was not possible to reach that level because
during the (COVID-19) pandemic, students had problems accessing classes. However,
the teacher said that the level is expected to be reached in the future because the English
area is working on this aspect so that students improve their skills.

Question 2.- In your perception, out of the four skills in English (speaking, listening,
reading, writing), which skill is the most difficult for you to develop in your
students? Why?

This question was focused on English language skills and which of them is more difficult
to develop in students. The teacher said that based on her experience she has been able to
observe that the most difficult skill to develop in students is speaking skill because some
students confuse writing with pronunciation; that is, as they write the words, and
sentences; the students read. Furthermore, due to the (COVID-19) pandemic, the students
stopped practicing the language, they only do the activities to have a grade, but they do
not learn the English language.

Question 3.- What are the possible reasons why speaking skills in English may be
difficult for students to acquire?

This question was related to the difficulties students have in developing speaking skills.
In that way, the teacher thinks that the (COVID-19) pandemic caused some problems
because the students forgot the language. As a result, they have difficulty developing
speaking skills because they have not been able to interact and use the target language.
Likewise, during the interview, the teacher said that the main reason is that students feel
nervous when they have to speak in English to communicate information, this is because
they do not feel self-confident, so teachers need to build confidence in the classroom so
that students lose their fear and do not feel ashamed when they have to participate in the
English activities.
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Question 4.- Have you ever used the Task-Based Language Learning approach to
improve the speaking skills of your students?

This question was about teaching methods, the teacher answered that she had heard of
Task-Based Language Learning and found it an interesting method. Although the teacher
affirmed that she had not had the opportunity to apply it in class. However, she mentioned
that the method she uses the most is the Grammar Translation Method because for her it
is very important that students learn vocabulary and practice using sentences and that
students underline new words and look them up in the dictionary. The teacher also thinks
that although it is an old teaching method by using this method in her classes, students
acquire the knowledge.

Question 5.- Have you ever used any digital didactic resources to improve the oral
production of your students?

Question five was focused on knowing what digital resources the English teacher uses in
the classroom. The teacher said that in her classes she has used digital didactic resources,
such as Liveworksheets, and WhatsApp since due to the (COVID-19) pandemic, she had
to learn to use these digital platforms, although unfortunately, not all students were able
to participate. In addition, the teacher mentioned that when using these resources, the only
purpose is for students to practice the pronunciation of some words, record their voice
and memorize the new vocabulary.

Question 6.- Do you consider that the integration of digital didactic resources using
the strategies of the Task-Based Language Learning in your English class can
facilitate the development of students in oral production? Why? Why not?

This question was about the incorporation of digital didactic resources and Task-Based
Language Learning in English classrooms. The teacher said that using different resources
in teaching a language is important and using digital didactic resources is quite curious
because by using them, students could use technology and practice the English language
with different activities. Likewise, the English teacher expressed that with the strategies
based on TBLL, students could interact using the target language and thus develop the
ability to speak in English.

Question 7.- Would you be willing to use a didactic guide that includes activities
based on the use of digital didactic resources to facilitate the development of oral
production?

Question seven was about the use of a didactic guide to improving speaking skills. The
teacher responded that it would be a wonderful idea to have a didactic guide in the English
area because many other English teachers need to know about the use of digital didactic
resources in English classes. Also, the English teacher suggested that the guide should
include not only activities for seventh-grade students but also activities for senior
students; in this way, the students would feel interested in learning the English language.

3.2.2 English Coordinator and English teacher interviews summary
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The results of the interviews that were applied to the English Area Coordinator and the
English teacher indicated that at “Daniel Reyes” school reaching the A2 level in the
seventh-grade students is still a challenge. In that way, during the (COVID-19) pandemic,
some problems and difficulties arose in the teaching-learning process. The main problem
was the use of technology, many students did not have a smart device with the Internet;
as a result, students did not attend virtual classes regularly due to lack of Internet access.
Regarding the question about English skills, teachers agreed that speaking is the skill that
students have difficulty with because most of them, instead of feeling motivated to learn
another language, feel frustrated and fearful. Additionally, the Principal and English
teachers stated that the lack of confidence makes students not participate in the activities
because they are afraid of making mistakes or forgetting the vocabulary, so they prefer to
avoid situations where they need to use the language to communicate.

On the other hand, the teachers explained that they have not used many digital didactic
resources, especially for oral production, because in virtual education, many students did
not have an Internet connection, not all of them participated and they only completed the
activities to get a grade. Moreover, the teachers explained the teaching methodology in
which they expressed that they have used Task-Based Language Learning in their classes
and mentioned that Grammar Translation is the method that is most used in education.
Finally, both English teachers agreed that a didactic guide could facilitate the learning of
the English language because teachers could try to implement new strategies based on
teaching methods. Meanwhile, students could make use of technology because it is part
of education and digital didactic resources are an important source in the teaching of the
English language.

3.3 Quantitative interpretation of survey from students

3.3.1 Results from students’ survey

The survey was applied to the seventh-grade students at “Daniel Reyes” school. During
the application of the survey, the researcher and English teacher were present. The main
purpose of the survey was to collect data about the importance of the English language,
the difficulties of the students, the activities, and the digital didactic resources to develop
speaking skills. It is essential to mention that the survey was applied face to face and fifty-
five students participated, 45% of them were women and 55% were men. The analysis of
each question is presented below:

Question 1
Do you think the English language is important for your future?
Table 3

Importance of English language

Options Frequency %
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Yes 52 95%
No 3 5%
Total 55 100%
Note: Researcher elaboration. Source: students’ survey 2022.

Interpretation

The question was related to the importance of the English language in the future of
students. Table 2 indicates that the vast majority of seventh-grade students, 95% of the
population, considered that the English language is necessary for them and in their
academic training. Also, a small minority of the seventh-grade students at “Daniel Reyes”
school, 5% answered that English is not important, which means that for these students
the English language is not important in their future lives. According to Kadir & Noor
(2015), states that “any professional who knows English has the opportunity to access all
the information found in this language”. In conclusion, seventh-grade students from
parallels “A” and “B” know about the importance of learning the English language and
the impact it will have on their future lives since this language is universal.

Question 2

On ascale of 1 to 5, with 5 being the highest level and 1 being the lowest level, how much
do you like your English classes?

Table 4

Seventh grade students like English class

Options Frequency %

1 0 0%

2 9 16%

3 16 29%

4 10 18%

5 20 36%
Total 55 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

The table 4 reveals that more than half of seventh-grade students, 36% and 18%, like their
English classes (levels 5 and 4 represent the highest), followed by 29% which represents
level 3 (medium) indicated that students are interested in the subject. Also, 16% which
represents level 2 (little) of the seventh-grade students expressed that they do not like
their English classes; and nobody, representing 0% marked level 1 on the scale. In
conclusion, the seventh-grade students from “Daniel Reyes” school affirmed that they
like their English classes. Therefore, to continue stimulating the learning of English as a
foreign language, it is necessary to apply strategies that generate participation and
collaboration, where students can interact with their classmates using the target language.
In that way, English teachers must use innovative resources and create comfortable
environments where students are curious about learning the language.

Question 3
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Which of the following skills do you find most difficult to develop when learning
English?

Table 5

The most difficult skills to develop in English

Options Frequency %
Listening 9 16%
Speaking 25 46%
Reading 10 18%
Writing 11 20%
Total 55 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

This question was focused on English language skills. There are four skills: listening,
speaking, reading, and writing. Table 5 shows that 46% of the students at “Daniel Reyes”
school have difficulty developing speaking skills, followed by writing skills representing
20%, listening skills representing 18%, and 16% marked reading skills. It means that in
seventh-grade students within the four English skills; speaking skill is the most difficult
to learn for them. Speaking is one of the most challenging skills for language learners to
acquire because this skill is based on the student's ability to use the language appropriately
and understandably (Sanchez & Brito, 2018). To conclude, speaking in English is a
challenge for students; for that reason, teachers must emphasize the development of this
skill.

Question 4
How often do you use the English language in a conversation with your classmates?

Table 6

The frequency of 7"-grade students in the use of English language in a conversation.

Options Frequency %
Always 5 9%
Sometimes 14 26%
Rarely 10 18%
Never 26 47%
Total 55 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

This question was about the use of the English language in the classroom. As indicated
in table 6 of the seventh-grade students at “Daniel Reyes” school, 47% have never had a
conversation in English with their classmates. On the other hand, 26% expressed that they
have sometimes tried to speak in English. Likewise, 18% revealed that they rarely use the
language and 9% indicated that they always have a conversation using the English
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language during classes. Consequently, it is difficult for seventh-grade students to have a
conversation where they must use that language due to some factors, such as lack of
vocabulary, nervousness, and fear of making mistakes. For this reason, teachers should
promote activities where everyone should speak in English and generate conversations so
that students can have an English conversation in real-time.

Question 5

How often does your English teacher carry out activities involving oral communication
tasks in class?

Table 7

Oral communication tasks

Options Frequency %
Always 0 0%
Sometimes 4 7%
Rarely 10 18%
Never 41 75%
Total 55 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

In this question, the students at “Daniel Reyes” school answered about the activities they
do in English classes. Table 7 shows that the highest percentage, 74% of the students
stated that the English teacher never carries out oral production activities. In this part, it
is essential to mention that in the previous table, the students affirmed that they have not
had a conversation in English, which showed that these types of activities are not carried
out in English classes. In addition, 18% revealed that they rarely participate in tasks to
develop their speaking ability. On the other hand, 7% of the participants said that the
teacher plans oral production activities, representing the lowest level, and nobody,
representing 0%, chose the option always. Finally, oral production activities are essential
in the development of speaking skills since these activities allow the student to use the
target language. The next question focuses on asking students if they like to participate
in activities that contribute to the development of their speaking skills.

Question 6

From the following list, which activities would you like to participate in to strengthen
your oral expression in English? Choose four activities according to your preference.

Table 8

Activities in which students would like to participate

Frequency
Activities Yes No Total
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Sharing experiences 20 15 55

36% 27% 100%
Picture description 42 13 55
76% 24% 100%
Role-play 17 12 55
31% 21% 100%
Questions and answers 43 38 55
78% 69% 100%
Matching activities 40 34 55
73% 62% 100%
Finding differences 40 15 55
73% 27% 100%

Note: Researcher elaboration. Source: students’ survey 2022
Interpretation

The main objective of this question was to determine in which activities the seventh-grade
students prefer to participate to improve their speaking skills. Table 8 reveals that the
highest proportion of students, 78% indicated that they prefer to participate in questions
and answers activities, followed by picture descriptions which represent, 76%. However,
73% of the students marked that they prefer matching activities in the English classroom.
The same percentage, 73% indicated that they prefer to participate in finding different
activities to practice their speaking skills. But sharing experiences and role-play are also
activities that they like to participate in. Consequently, the 7th-grade students at “Daniel
Reyes” school are willing to participate in the activities presented in the table to improve
their oral production.

Question 7

In your English classes, does your teacher use digital didactic resources to develop
speaking skills?

Table 9

Digital didactic resources in the English classroom
Options Frequency %
Never 25 46%
Sometimes 10 18%
Rarely 9 16%
Always 11 20%
Total 55 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

The table 9 shows the answers given by the students in this research. The question was
related to the digital didactic resources used by the English teacher to develop speaking
skills. The highest proportion, 45% of the surveyed indicated that the English teacher
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never uses digital didactic resources to improve the ability to speak in English, while 20%
indicated that the teacher always uses digital didactic resources in class, 18% of the
seventh-grade students marked that sometimes during English hours they have used a
digital resource to help them develop their speaking skills. However, 16% of the students
expressed that the English teacher rarely includes these types of resources in the teaching
process. This means that the use of digital didactic resources in the teaching of English
as a foreign language is not still fully implemented, even though English teachers are in
the process of adapting these resources in their plans.

Question 8

Would you like digital didactic resources to be used in your English classes to improve
oral production?

Table 10
Willingness to use digital didactic resources to strengthen oral production
Options Frequency %
Yes 55 100%
No 0 0%
Total 55 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

Question eight was connected to the use of digital didactic resources to improve the oral
production of seventh-grade students at “Daniel Reyes” school. In response to this
question, the students answered positively, which means 100% of the students indicated
that they agreed to use digital didactic resources during English class to improve oral
production. Digital resources are innovative tools that have currently been very useful in
education since these resources allow students to develop skills and become autonomous
learners. As a result, these tools are an essential source for the teaching process (Levano,
2018). It is fundamental to mention that for this process to be carried out in the best way,
it is important to include a guide with activities that allow students to explore their skills.

Question 9

From the following list, which of the following digital didactic resources would you like
to use in your English classes to improve your speaking skills? Choose four resources
based on your preference.

Table 11

Preferences of the digital didactic resources that can be used to improve speaking skills

Frequency
Resources Yes No Total

38



Voki 42 15 55

76% 27% 100%
Flipgrip 40 13 55
72% 24% 100%
Duolingo 10 45 55
18% 81% 100%
Lyrics training 30 25 55
55% 45% 100%
Vocaroo 28 27 55
50% 49% 100%
Learning app 40 15 55
72% 27% 100%
Busuu 11 44 55
20% 80% 100%

Note: Researcher elaboration. Source: students’ survey 2022.
Interpretation

The main purpose of this question was to identify which digital didactic resources the
seventh-grade students at “Daniel Reyes” school prefer to use to improve their speaking
skills. As table 9 shows, the participants of this project chose some digital didactic
resources according to their preferences. The vast majority of students, 76% prefer to use
Voki to improve their speaking skills, followed by Flipgrip which represents, 72% this
website is useful for both teachers and students because they can share opinions through
a video. The same percentage, 72% expressed that they prefer Learning apps, this
platform is frequently used by teachers because they can create different interactive
activities. In addition, 55% marked Lyrics Training as a tool to learn English through
music, followed by VVocaroo which represents 50%. Finally, 18% and 20% indicate that
Duolingo and Busuu are the digital didactic resources that have the lowest levels of
acceptance by seventh-grade students.

3.3.2 Students’ survey summary

The results of the survey applied to the seventh-grade students at “Daniel Reyes” school
show valuable information about the development of speaking skills. The first question
was related to the importance of the English language; as a result, 95% of the participants
consider that the English language is essential in their lives. The second question asked
the seventh-grade students if they like English classes; the results revealed that more than
half of the participants liked their English classes. The third question was related to
English language skills. There are four skills: reading, writing, listening, and speaking.
The 46% of students consider that the most difficult skill to acquire is speaking. Then,
question four was about the use of the English language in a conversation, and 47% of
the students selected the option never, they expressed that they do not usually use the
English language during a conversation. Question five was also about the activities
carried out in the classroom to improve speaking skills, 75% of the students chose the
option never. Besides, question six was focused on asking the participants what activities
they prefer to participate in to improve their speaking skills. It is essential to mention that
the activities that were presented are part of the Task-Based Language Learning approach.
The results show that the seventh-grade students of parallels A and B consider it important
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to participate in four specific activities: questions and answers, picture description,
matching activities, and finding differences.

On the other hand, question seven was about the digital resources that the English teacher
uses in the classes where the students selected the option never, 46%. Finally, question
eight was based on asking the students if they would like to use digital didactic resources
to improve their oral production, and the results were positive because 100% of the
students agree to use these digital resources. The last question shows the results about the
students’ preferences regarding

the digital didactic resources that they would like to use during English classes. There
were six options, and more than half of the participants indicated that the resources they
would like to use are: Voki, Flipgrid, Learning apps, and Lyrics Training. In conclusion,
all this information is useful in this research and will be used to develop the didactic guide
with digital didactic resources and Task-Based Language Learning strategies to improve
speaking skills in seventh-grade students.

3.4 Discussion

From the information above, the results of the interviews and the survey of the seventh-
grade students at “Daniel Reyes” school provided valuable data for this research. It was
possible to deduce that during the (COVID-19) pandemic the teaching-learning process
had a radical change. The same situation happened around the world, all the teachers and
students had to adapt to the virtual modality and Ecuador was no exception. During that
period, most public and private institutions had to use digital tools to continue with the
process; technology became the main source within the educational system. Research
made in France by Barzola (2020), stated that “During the pandemic, digital platforms
were incorporated to support distance education for the benefit of students”. The same
reality was faced at “Daniel Reyes” school because the institution had to work in the
virtual modality; that is, the students joined the virtual classes. However, not all students
had access to the internet; therefore, the institutions provided study guides by the Ministry
of Education that had to be used at home for those who did not have the possibility of
connecting to online classes (Ministry of Education, 2014).

Furthermore, after analyzing the interviews answers of the Principal, English Area
Coordinator, and English teacher, it is possible to state that seventh-grade students, due
to the pandemic are not able to reach the A2 established by the Ministry of Education.
This is due to some factors, such as lack of resources, little practice in the language, and
limited time in English classes. It is expected that in the future if new resources are
integrated and if more English class hours are increased students could achieve the
objectives of the Ministry of Education. Otherwise, talking about the most challenging
English skills, the main difficulty for students was speaking skills. Similarly, research
developed by Chamorro, Bejarano & Guano (2020), mentioned that “Language learners
have greater difficulties in developing oral production due to emotional factors, such as
lack of confidence, nervousness, low self-esteem, and insecurity when speaking in
English”. That is why teachers need to provide students with a comfortable environment
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where learners are not afraid to make mistakes or ask questions; as a result, build
confidence in the classroom.

On the other hand, after analyzing the results of the survey, it can be said that seventh-
grade students consider English an essential language in their training. Likewise, students
mentioned that they would like to use digital didactic resources to improve their oral
production. According to Suarez & Londofio (2018) said: “Digital resources are tools that
facilitate learning processes and help improve skills by fostering innovative educational
environments” (p.10). This means that this type of digital didactic resource is useful in
learning English because those tools aim to promote students' interest in new ways of
acquiring the English language. Also, teachers must apply resources that encourage the
development the speaking skills in an innovative, creative, and attractive way.

Another important aspect is methodologies, teachers must involve teaching methods
where students can practice and improve their speaking skills. As the English teacher
mentioned she uses the Grammar Translation Method because from her point of view it
is a method that allows students to acquire vocabulary and with practice use those words
in a conversation. Additionally, the teachers agreed that Task-Based Language Learning
or other teaching methods to develop oral production can be integrated, and it is up to
each teacher to integrate them into the language classroom for different purposes. Finally,
after examining the results, it is evident that both the teachers and students at “Daniel
Reyes” school are willing to integrate digital didactic resources with the strategies of the
Task-Based Language Learning (TBLL) approach to improve oral production. Therefore,
it is essential to create a guide that provides interactive activities to help develop speaking
skills in English classrooms.
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CHAPTER IV: PROPOSAL

4.1 Title

Digital Didactic Resources Guide to Improving Speaking skills

4.2 Introduction

Speaking is a complex skill in which students feel frustration, and nervousness, among
others. Nevertheless, this skill occupies a significant place in language learning because
through its learners share information, and express ideas, opinions, or thoughts. However,
after analyzing the data from the data collection of this project, it is evident that speaking
skill is the most difficult to develop in seventh-grade students; therefore, it is necessary
to improve speaking skills so that students reach the level established by the Ministry of
Education according to Common European Framework of Reference for Languages. For
that reason, teachers need to integrate methods or approaches for teaching English as a
foreign language and use resources that support the development of speaking skills.

Consequently, this proposal is presented as a strategy to help improve the ability to speak
in seventh-grade students from EGB of parallels “A” and “B” and facilitate the teaching
process of teachers from “Daniel Reyes” school. The proposal of the guide is based on a
series of activities that promote the development of the ability to speak in a fun, practical,
and easy way. In addition, the guide includes four units. Unit 1. Money collections, Unit
2: Means of transportation, Unit 3: Adventure sports, Unit 4: Ancestors, traditions. The
activities of each unit have been designed to strengthen speaking skills and for students
to have fun using digital didactic resources to practice oral production.

Finally, the strategies of the Task-Based Language Learning approach that are proposed
in the proposal focus on motivating the participation of students in tasks that are directly
related to oral production. Therefore, this proposal seeks to promote the development of
speaking skills involving the use of technology that can help teachers create interactive
activities; as a result, students can enhance the English language and share information in
different contexts.

4.3 Theoretical Foundation

4.3.1 Digital didactic resources to teach and develop speaking skills

Digital didactic resources are tools that facilitate the teaching-learning process. These
tools are very useful in education, and language teachers often use them to complement
teaching. According to Sri Kuning (2019), the integration of digital didactic platforms
favors learning processes oriented toward new techniques for sustainable teaching. As a
result, many digital didactic resources can be used in the English classroom; however,
this research only focused on technological resources to develop speaking skills so that
students can communicate effectively in the English language. It is essential to mention
that these digital didactic resources are free. Some of the digital didactic resources are
mentioned below:
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Figure 3

Digital didactic resources to develop speaking skills

« Voki is an interactive website where students can create avatars and share
them on a blog.

Fipgrid

« Flipgrid is a website where teachers can assign activities such as debates,
or discussions where students must create videos.

Dualingo

+ Duolingo is a dynamic and exciting website to learn the English language.
It includes activities and lessons with different modules.

* Lyrics training is a website that improves speaking skills through music
videos where all students participate, practice, and expand their
vocabulary.

» \Vocaroo is a website where learners can record voices and create audio.

—— Learning app

* Learning app is an attractive platform.Teachers can design interactive
games such as, riddles, word searches, crossword puzzles, tests, dialogues,
and complete sentences.

 Busuu is an attractive platform that helps users to reinforce linguistic
aspects.

Note: Researcher elaboration

4.3.2 Speaking skills

Speaking is an essential linguistic skill in learning because learners need this ability to
acquire a language as a means of communication. “Speaking is an important component
in the success of a person because this skill focuses on students sharing all kinds of
information orally” (Bashiruddin & Bailey, 2015, p.50). Besides, mastering speaking
skills means that students can communicate ideas, opinions, and questions with the class
group and other people. Indeed, speaking skills play a significant role in learning English
because this ability allows students to develop and improve the language. On the other
hand, learning the English language requires practice; students must participate in classes
using the language, not be afraid of making mistakes and try to pronounce the words
correctly.

4.3.3 Task-Based Language Learning oral production strategies
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Task-Based Language Learning is an approach that proposes that teachers plan and work
with meaningful tasks that promote communication, interaction, and collaborative work
between learners. Saricoban & Karakurt (2016), expressed that Task-Based Language
Learning emphasizes the development of communicative skills through activities that
engage students in situations of comprehension, analysis, and production. That is why in
this approach, the development of speaking skills is fundamental because improving this
ability allows students to communicate their ideas and make negotiations using the
language. Additionally, there are strategies that teachers need to use in English classes to
improve oral production. Liddicoat & Jasen (2008, as cited in Santos, 2018) defines that
TBLL has six strategies to develop the ability to speak such as:

Figure 4

Task-Based Language Learning strategies

« This strategy is useful because students use the
Practice and pronunciation language they are learning to communicate
with classmates and do activities.

Exchange opinions and * In the classroom, organizing students in groups
experiences or pairs promotes collaborative work.

Roleplay is a strategy that allows students to

Role-play actively participate.

Questions and answers

This task allows the teacher to know the level
of communication that the students have.

In this activity students can describe what they

Picture description observe, discuss, and build concepts.

In this task, the teacher uses two pictures

Finding Differences where the students must find the differences.

Note: Researcher elaboration

4.4 Objectives

General objective

e To create a didactic guide using digital didactic resources with strategies based on
Task-Based Language Learning to improve speaking skills in seventh-grade
students at “Daniel Reyes” school.

Specific objective

e To identify digital didactic resources that seventh-grade students are interested in
using to enhance speaking skills.
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e To select the topics that can be adapted and included in the creation of innovative,
current activities using digital didactic resources to improve speaking skills in
seventh-grade students.

e To apply an activity in a class to observe the effectiveness of digital didactic
resources with Task-Based Language Learning strategies in the development of
speaking skills.

4.5 Location

The “Daniel Reyes School” it is located in the parish of San Antonio, belonging to the
Ibarra canton, in the province of Imbabura in Ecuador, addressed on Street and Sucre 2-
72. and Camilo Pompeyo streets. This is a public institution belonging to the parish of
San Antonio. This school was founded in 1944 to include art in education and train
professional plastic artists. This proposal was designed for seventh-grade students from
parallels “A” and “B” from this institution.

4.6 Beneficiaries

In this proposal, the direct beneficiaries are the seventh-grade students and the teachers
at “Daniel Reyes” school. Teachers will be able to use digital didactic resources as a
strategy to improve speaking skills. Likewise, the students will have the opportunity to
acquire the second language attractively and will feel encouraged when the teacher uses
the new resources and strategies in the classes. On the other hand, it is essential to mention
that the indirect beneficiaries of this project are all the students at “Daniel Reyes” school.
Likewise, teachers and students from other institutions could use the guide with digital
didactic resources and Task-Based Language Learning (TBLL) strategies to improve oral
production and academic performance.

4.7 Proposal development

The following proposal was designed considering the results of the data collection and
the information of the theoretical framework of this project. It contains a cover, index,
introduction, presentation, objectives, and four units. Each unit has three activities. All
activities are based on the topics that seventh-grade students need to learn according to
the Education Ministry book level A2.1. Moreover, the proposal focuses on improving
speaking skills using digital didactic resources with Task-Based Language Learning
strategies. Likewise, it is necessary to mention that this guide is expected to be used as a
support resource for teachers and students to contribute significantly to the teaching and
learning process of English language, as well as to improve students' speaking skills. The
final proposal is available in PDF format and can be used on any technological device
and access is free.

45






Introduction

Speaking is a complex skill in which students feel frustration, and nervousness,
among others. Nevertheless, this skill occupies a significant place in language
learning because through its learners share information, and express ideas or
thoughts. However, after analyzing the data from the data collection of this
project, it is evident that the speaking skill is the most difficult to develop in
seventh-grade students: therefore, it is necessary to improve speaking skills so
that students reach the level established by the Ministry of Education
according to Common European Framework for Languages. For that reason,
teachers must integrate methods or approaches to teaching English as a foreign
language and use resources that support the development of speaking skills.
Consequently, this proposal is presented as a strategy to help improve the
ability to speak in seventh-grade students of “A™ and “B"” and facilitate the
teaching process of teachers at “Daniel Reves” school. The proposal of the guide
is based on a series of activities that promote the development of the ability to
speak in a fun, practical, and easy wayv. In addition. the guide includes four
units. Unit 1: Money collections, Unit 2: Means of transportation. Unit 3:
Adventure sports, Unit 4: Ancestors. traditions. The activities of each unit have
been designed to strengthen speaking skills and for students to feel curious and
have fun while using digital didactic resources to practice oral production.
Finally, the strategies of the Task-Based Language Learning approach that are
proposed in the proposal focus on motivating the participation of students in
tasks that are directly related to oral production. Therefore, this proposal seek.s
to promote the development of speaking skills involving the use of techlagy
that can help teachers create interactive activities: as a result, students can

enhance the English language and share information in different contexts.

Presentation )

The digital didactic resources guide contains four units and each unit ha@:ree
activities. The topics and activities of each unit allow students to enhance their
speaking skills. The activities were divided according to the structure of the TBLL
approach lesson plan: pre-task. task cycle, and language focus. Also, each activity
has detailed information about the digital didactic resource to be used (what is it,
and how to use it). and the activity (title. time, and objective). Finally, in the last
section. there are the rubrics and the answer sheets_ It is essential to mention that
all activities focus on improving speaking skills.
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DIGITAL DIDACTIC RESOURCES GUIDE TO IMPROVING SPEAKING SKILLS
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ROLE OF THE TEACHER,
STUDENT, AND
INSTRUCTIONAL MATERIAL

+

Task-Based Language Learning

Role of the teacher (((

The teacher is a guide and
fadlitator to promote innovation,

and creativity in the development
of practical skills.
Role of the student
The student is an active in the

construction of their knowledge.

Role of the instructional material

013 LET'S FUN
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UNIT OBJECTIVES

To talk about the importance of
money.

To give personal opinlon using
present perfect tense.

To describe and talk about
anclent treasures In the context
of history.

RESOURCES

Computer

Internet connectlon
Online tools
Evaluation Rubric

DESCRIPTORS OF CEFR
« Level: A
= Ages: |1-12 years
Spoken interaction
= [an communicate In simple and rowtine
tasks requiring a simple exchange of
Information on famillar topics and
activities.
Spoken production
= Can use a series of phrases and
sentences to describe In simple terms
the family and other people, UVIng
conditions, educational background,
and present or most recent job (Delf-
dalf.2021).
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What is Learning apps?

} i} hll’]lllﬁ.'m.ﬁ'i _________ -
Learning apps is a web platforon -~ =———— e S
e i-’ TP
that allows teachers to create Efax !
different types of interactive - || &
activities where students can e . audm E
i

explore their skills from different

contexts Ketrieved trom: https-ffes leamingapps.com

How to use Learning apps

'l

1.- Enter to the following link: htps:// leaming apps. com or go

o the Google and tvpe Learning apps.

2.- Teacher create the activity while students click on the link

that the teacher sends and click on OK.

3.- Finally., complete the activity and take a screenshot as

evidence.

What is Voki?

Voki is a digital tool for teachers and
students.  which can be wsed o
enhance learming. Students can create
different types of avatars, in order to

use the characters in the classroom as

Feetrieved Inoms hitps:7Blog edwscalivao

an effective communication tool.

‘ How to use Voki

1.- Enter to the following link, https://voki.com or go o Google

aprenidamisal=lasdecmidopias blogsprs. com

and tvpe Voki.com.
2.-Choose an avatar according to vour preference and include

animations.
3.- Finally. go to the audio section and record your voice.
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\ v Unit 1- Acavity I- Fre-task V-, o

Objective: Students will be ahle 20 talk about the importance of money using the new vocabulary in a2 recoed 3

. minmtes aadio in Vokl.

Time: 60 minutes Mone&v
Teachers ol To Students
& <

) * The teacher will provide e Students will answer some

the studemts with & picture. questions about the
* Present the vocabulary pictures.

related to the topic e Complete the activities in
"Money"” Leaming Apps.

Lead-in: Share opinions. What can you see in the pictures?

Retireved frome: hitps (Tecasess Chest Full Tecaseres Teatuwreiuticrsiock com

Vocabulary: Presentation
receive To come into possession of
allowance Meomney that parents give to children or a company pays an employee a

salary for a month or week.

thief Refers to a person who steals or takes things that do not belong to his/
her.
steal
A person who parchases goods and services for personal use.
barter Tuake something that does not belong to you.
- roods Exchange goods or services, such as a quintal of rice for sagar.

Things that can be sold like clothes, shoes.
service

Action of deing a service to another person.

cansumer
' Buy goods and services.

afford .
It refers to having enough money to pay for consumption.
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"’5:,* Unit 1- Activity 1- Task cycle-Practice 1

3 <
leachers Students
* The teacher will explain how to use the Learning * Pay attemtion to the teacher’s instructions.
app. L e Students work individually.
* Makeac explanaton. e Students have 20 minutes to complete the
* The teacher circulates around the classroom to activity

obserye that all the ssadents carry out the activeies.

LEARNING APPS \q)”S/);ﬁ

Exercise 1. Complete the activities

1.- Open the link 2.- Match the cards
Click on OK and complete the activity. /
-
4’//
- /4
. = . -
..A '1-'. - = w * k-
fhe h— -
(%]
»

3.- Complete activity 2.
Listen to the andio and find the word. 4.- Finish the activity 2




\ v Unit 1- Activity 1- Task cycle -Practice 2
N V /.

Video

s —— ™

e The tcacher will share a -Payuu:uionlomeuachet’s
ropes > y- * Students will answer two
e Explain how to use aests BTN

Leaming apps

> LEARNING APPS  aSVS/,
&

Exercise 1. Complete the activities

1.- Open the link 2.-Watch the video
Click on OK.

N < SAVING AND
. SPENDING
’ | m'

Questions
Do you think money is important in
your life? ; S—
What is your opinion about money?

= S *
Y S a
Links:
Wmawmayhopalmm

hutps Meamingapps org/display Tv=pTggmy T 22
hope:fBearning spps cop'display NephodOsxn22
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Unit 1-Activity 1-Language Focus

S . DIGITAL DIDACTIC RESOURCE VOKI

tlog

Students

Teachers : :
e Pay autention o the teacher's

e Lxplain how Voki is used.

- = Immstruchions.
e (Create a comlortable X
s e Students make an avatar o
environment.

A = 2 answer the gquesuon.
e Provide the situation. 4
) e Present the avatar 1o the
® Make a clear explanation.

7~ whole class.
e
Cat
"’4\/"
e Imagine that vou win a million

dollars in a lotery. What things .
would you buy with that money?

Situation

e Make an avatar and record an

audio with your answer. S —

Rerriceved from: hupsofpodcast o midsica alamy.es

Fern exomyple:

|.- Create an avatar 2.- Record an audio

3.-Share the link

=

—~

LR L e L]

e topy U wd ar g pusta € e weh oy
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\\ v Unit 1- Activity 2- Pre-task ¥ //)

Ohjective: Students will be able 10 create a dialogue to talk abowt their treasures using the present

perfect tense.
Time: 60 minutes. My treasure
3 Teachers e ‘O Students
® The teacher will provide ® Students will choose three
the students with a picture. SoRwe. that are most
e Explains the grammar rule. important to them.

* Complete the activities in

"Present perfect tense”
Leaming Apps.

Retrsevex] froon httpecWamily -ressre-bouse -dothes-atlas com '

"Present perfect tense” . l
It is used to express actions that took place in the past with visible results in the present. |
PRESENT PERFECT TENSE For example:
People have used money for more
e S + havehas + past participe than 100 years.
| navo toed cschi,
° S + have net {(havas 1)/has not (hase 1) + past participie
Ihare vt tred seshi
e Have/Has + subject + past participie?
Hawva yau triad sushid
‘ Grammar ¢p
m Thés is the poesent putecg 1o,
Metricved froe: Irtpm A TOML A gital - PRESENT PERFECT e digtisiar exto Why do you dink it is used hesel
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Unit 1- Activity 2- Task cycle-Practice 1

vl fen
B =
Teachers Students

® The teacher will explain bow to use the Learning = Pay attention to the teacher’s instructions.

app- » Srodents work individoally.
* Make o clear explanastion. Spod: i 1
= The rencher circuloies sround the classromm oo - e 2 " e
- omsenve that all the soadents carmy oot the actvities. wliSNZEE —

 LEARNING APPS = /7%

Exercise 1. Complete the activities

1.- Open the link:
Click on OK

2.- Maich the cards




"53,“ Unit 1- Activity 2- Task cvcle - Practice 2
/ LEARNING APPS ¢ 7

Exercise 1. Complete the activities

4.- Open the link. Click on OK

P : AR 5. Choose the correct option.
“omplete activity 2

Ponor |Lanvedd | pimont §2000 Sor 2 new
ﬂ-u-cr:. AT et

| How (Jome) e key of her car [AMrmeative )

B
Tt P e Ay o e
.-
“

Bom e v vy @ b e l
< =
-

. Bk T I iy oF W O
J

n Rae beas o may o
-

- 4
\
@ c%- Open the link. Click on OK .

— A -
htrps=/Meaming2pps. org/display v=pfgdqup7 522
https/Neamingapps.org/display 2v=p4 ldm7aon22

hopellearmingapps orgddisplay Ivepanyglya 22
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Unit 1-Activity 2-Language Focus

ALY WS

. Strategy: Questions and answers
e
a )

Teachers Students
* The teacher creates a more & Pay attention to the teacher’s
innovative and dynamic instructions.
environment. * Afier practicing the uwse of
® The teacher will give the the present perfect tense,
e S, students  will answer two
uUestions as a CcONVersatioTm.

Queslions
® What do yvou think is the greatest treasure q - o . e

a person can have? -

® What is vour greatest treasure” Why 7

Dialogue
Yarina: Hello, Vanessa. How are you?
Vanessa: Fine and you?
Yarina: Fine. I'm going to ask you something. What do you
think is the greatest treasure a person can have?
Vanessa: 1 believe that the greatest treasure of a person is the
family.
Y arina: What 15 your greatest treasure?
Vanessa: My greatest treasure is my grandmother. although 1
haven'g#alked to her.
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Ohjective: Stadents will be able o give their poimt of view about ancient reasures using
appropriate vocabulary in the context of history.

Time: 80 minutes

J
- g
»

® Students will practice individually.
® Studemss will participate In  the
activity, and each student will say
the romgue twister i froor of the




Unit 1- Activity 3-Pre-task-Presentation N

oy
Teachers Students
o Explain how 10 use Leaming apgs. e Pay attention o the teacher’s instructions
® The teacher will provide the questions. < TRapond W s questions sbout the video.

* Make a clear explanation. & Diacres $a pulce.
Zpmases ey e ]

| Exercise 1. Complete the activities
1.- Open the link V%, 2._-Watch the video
Click on OK. <
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Retrieved from: hitps: /7 Retrieved from: hps
arteinspiracion_canalblog.com arquedlogosdw com

QUESTIONS
a) What do you think this picture represents?

..........................................................................................
................................................................................................

.................................................................................................

Unit 1- Activity 3- Task cvcle -Practice 2

‘ Exercise 2. Can you tell me a good poem?
lo

& Z
Teachers Students
® The teacher will make students listen to the = Pay attention to the teacher's instructions.
poem and repeat them. ¢ Record yourself saying the poem yoa
* Make students practice and repeat the poem. created.
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Umit 1- Activity 3 Task cyvele -Practice 2

THE TREASURE
I can be my shadow in the darkness
Or it can be be the chape of my foot
Alsothe stopping place where I get
down
Ormy beitis the invisible door beyond.~
the stars. %
Hardly can be the unsymmetrical floor ‘
Where |l keep my spiritual force

Andlam vigilant, armad, attentive... »
You painted and I feel the splendour ‘

@ of the inaccessible!

Julie Sopetran

Fetrieved from: https:ffeltiempohabitado’s weblog

a
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' W & % Unit I-Activity 3-Language focus

. Strategy: Practice and pronuntiation

$\o'at to%

Teachers
o Explain to swmdents how w make thelr
pocms. "The King”

Students

® Pay attention to the tcacher's

o Provide instructons. instructions.

o Make groups of four students. At the end ® Lnjoy practicing your poem.
of the activity. smdents can share thelr ® Record yourself saying the poem.
pocms in front of the class. ® Use the vocabulary leamed before.

e Make smdents record themselves saving
their pocms.

Exercise: Imagine you are the best friend of one of these Kings. "Atahualpa and King Tut"
Write a poem to the King that you choose: then. record an audio saying your poem. you can

use Voki or Vocaroo.

Retrieved from: hitps2/Auds-natiomalgeographic.com

Digital didactic resources to record the voice:

Lips
® Choose whidt to write a pocn
about
® Themessage and it purposc.
® The type of voice.

_, ® -Don't forget the puncruatios
y ) ~ marks,
= ® _Posc the poem o be reclted.
hups:/fvoki.com

htips:/ivocaroo.com

LANAANA AN A
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DESCRIPTORS OF CEFR
» Level: A2
= Ages: 11-12 years
Spoken interaction
o Can communicate In simple and
routine tasks reguiring a simple
exchange of information on familiar
topics and activities.
Spoken production
o (an use a series of phrases and
sentences Lo describe in simple terms
the Family and other people. living
conditions. educational background.

and present or most recent job (Delf-
dalf.2021).

UNIT OBJECTIVES

To talk about means of
transportation.

To learn about future tense.

To give personal Information
about the evolution of transport.
To talk about transportation and
pollution.

RESOURCES

Computer
Internet connection
Onlinesteols ~ =




What is Learning apps? (- —
L

Lenrmimg apps s a weh platform that alloows garning
bemchers fr  creade  different eypesxs of -ﬁ-PP!i-ElrE
interactive activities where shsdents cam .
explore their skills from different contexts. m

Hrmisnd Soim EopasvRurd rgaype oom

How to use Learning apps

I« Epter 1o the folloewimg link: hotps2' learning apps. com or go o the Google and type
Leaming apps.
2 . Teacher creale the activity while students click on the link that the teacher semds and

click om CHE.
I_: Finally, compleis the activily and ke a soreepshod as evidence.

What is Lyrics training?
Lyrics mainimg s o wehsie whens ;J-nup]e can fimd
differsnt mmusic and can practice the rics. In addision,
feachers can crests dtheir exercises, amdl soodenss can
practice according o the level they chonse. Thers are

fowr heginner, intermediate, sdvanced, and expent.  Resiess srn: = omeVersrw . privers rs e oy

How to use Lyrics training

I~ Enter the following bHnk: hbopsfles Iyricsmimisg.com or go o Google and type
Lyrics training.

2. Type the= zomg youw wani o proctce, amd selsci the pgome mode: begimner,
imiermediate, advanced, apd =xpert.

I Finally, lisien to the sopg and complete the Lyrics. At the end of the activily yom can
sz the scome.

What is Fripgrid?
Flipgrid i= a webxsite that allows steachers o

facibitaiz wvidesn discusstoms. o addigion, stodenss Fllmﬂd

can organize themselvesz o groups &0 dizsnmss a
topic and then create videos whene ghey can inchode
images. Teachers can alen modify the mecording

time and creare class gromops. Retricwen] from: Bipas Flipgeid-clotic wpood. pd

How to use Fripgrid

: Teachers have 1o creal= an accoumt amd a groop bo shame the acti vides.

- Stodents bave i epter with an email .

- The teacher has i share: the class code.

= Fimnally, the stisdenis emier the group, they can record the videos, inclode pictures,
and opload the videos.

Bow g =
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\\ 1'- Unit 2- Activity 1- Pre-task V ffﬁ:"

dhjective: Smdenes will be ahle oo ik aboot means of transponason in the coniexs of e nemd and urban
Thmez: S0 moinmoies.

Rural and Urban arca

&_1# lnsn,Ig
ol Students
= The eacher will provade 3 guesisses ke
e sislemis sl e mcans of & Sosdests il pay amenibon w0 e
bramganialnm. iss et of e peackers.
& The eacher will give 3 now vocabalasy. »  Souadesis “all FTii T Ihe=
& Makca clear cxplasalion. quSs Lok
= The tcachor will ceals a ecwmlly « Soedesis will pamicipans in the
almesphore. g S T
Lead-in: Share opinions.
S P |7
b gl
= Wil cvpe Of crarcsgsorierice oo pesopds U —g
B e wehan rea? ‘_
® Wil fvpe OF Crarsgsorierss &
if & Fural eeesT
* What chasges do wou think will
Yocabulary: Presentation
T
T . . Y e . . 3 =5
I'vpes of means of transportation @ﬂ
Lamml trunspartiticn Water transportation Air
I came by_... I toak ’ e
1 ionk . Fa transportation :ﬁ
I rode a.... 1 came by....

B -

Trock :
_— Boat | Airplane
! Motore yole Submarine L; Plane
Train Ship I Glider
m::_‘y Canoe Helicopter
Taxi

| .
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Unit 2- Activity 1- Task cyvcle-Practice 1

}«.plln-
Teachers %
= The icwcher wall cxphen s G e G Lenming

B

Students
= Make 3 choar caplamti

* The icscher rircolsics sroond de claseroom o pheerwe

= Py smenlion: i the lcacder's insemciions.
* Stulenes wink smdisvidudly.

= Sualents hive M1 sinoles o cossplere dhe
Hﬁmﬂhﬂ:ﬂ_— activity.

r—

S
. LEARNING APPS ;"‘“‘3&_

Exercise 1. How do vou travel to school?

1.- Open the link 24~ Classify the groups
Click on 0K and complete the activiry.

3.~ Corplete activity 2.
Listen 1o the andio and complete the crosswornd.

r
AN RLINC
.mﬂu kind =
mﬁp‘_‘ﬂﬂ-ﬂﬁ. do yoa
yake to go 10 school!

SN EEEEESENEEEREEERENNN
LIMNKES

higpsFlearmingapps cogdisplayv=pplvaimda 22
hirpsilearmingapps orgMdisplayv—pippicamxk 12
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Unit 2- Activity 1- Pre-task-Practice 1

VOCABULARY PART 2

Unit 2- Activity 1- Task cycle-Practice 1

Sty

Teachers Students
* The teacher will explain how 10 use the Leaming * Pay sieasion to the teacher's instructions.
an. * Swdents work individoally.
* Make a clear explanation. * Swdents have 10 minoes 1o complets the
® The tescher circulates ssound e classroom W acsivity.
e
clerve that &0l e sudents Carry out he st vities S ———mea)

; Exercise 3. Math the words with the correct picture.

I1.- Open the link 2.- Complete activity 1.
Click on OK. Match the word with the responding picture.

-
-

- -i:.--

—

l_.___

3.- Complete activity 2.
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'2\ Unit 1- Activity 1- Task cyvcle-Practice 2
& ol 2o

> of ’ : g

= leachers Students

¢ The teacher will explain how 00 use Lyrics training, o Pay aneation 10 the teacher's insm

® Make a cless explanation.

> Biad i n
F o) B AT A T NI P TS AT o Susdonss m:e‘z«o ‘:;aun: 10 complese the
dwerve (hat «fl the stedois carry Ol the aclivaes - A5
sctivity.

- \SSy 7.

LYRICS TRAINING =

Exercise 2. Complete the lyrics of the song "Transpontation™ Listen and complete

lcom wer s bl can otes | Can e s |

Link: htps-Ves lyncstraining. com/play/firansportation-
song/HizhbWRIql#! Katerine _02_OSPerugachi KP

L////j TRANSPORTATION SONG

I can see.... I can drive 1 can see a.. .
1 can fly.
1can see your .1 can drive, [ can see... 1 can 3
say. But where can [ go? Where can [ go, go, go.
I do not Know?

1 can see a ... can drive, [ can see.... | can fly.

I can see .1 can drive. I can see . I can say.

But where can 1 go? Where can I go, go, go. 1

do not Know? LET'S RAP

Whencmlgo,;;,go:ldonocl(now?
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Unit 1-Activity 1-Lan e Focus
’ Y PN ¥ guag

' Strategy: Role play.

&@t tﬂ%

Teachers Students
+ The teacher will explain how o use Flipgrid & Srodenrs will work in pairs.
* The teacher will give the insinactions. = They will creaic an inicrvicw.
# (irgamioe the poirs. ® They will record a video wherne
#® Mluke o clear explaracion. they express their deas.
R e # They will compleic the activitics.

Exercise: Swmdents will work in pairs. They will create an
interview and record a video using the Flipgrid app.
= Situdent Az You are the journalist, imagine that be is traveling
o a community far from the city. Ask the president of the
community gquestions about the vpes of ransportation they
use and what vehicles are not allowed o enter the area.

= Stuwdent B: You are president of the community and will share ) o
- i Fetrieved froom: bipssOFlipgricd
the imformation. R e o

Fervesample: Diclegue.

Student A: Gomd moming. I'm a journalist from Ecuavisa. This
morming | have the oppormunity to broadcast from the community of
Panecille, next to me | have the president of the community,
Francisoo Tomes. | will ask you some guestions abowt the means of
transpaortation that enter the community -

Student B: Good morning. Thanks for coming to the community.
Well. the means of transportation we wuse here are the bus, cars,
tracior:, and tmecks.

Student A: Can a plane enter?

Stwdent B: Mo, we don't have adequate space here for an airplane to
land. it would be a problem if an airplane tries to land.

Roiricvol Teoan: hitpecd Cosa dc smos colecy sl

Studemiti: Can a ship enter? [ ask because | have rescarched and in R —
the community, thore are rivers mearby. -
ﬂ'l.-clml 1Bz Mo, it is impossible, there are rivers, and waterfalls, here

community but a boat is ot possible because there is no force

the current.

Student A: ‘Thank vou very much for the collaboration. So. viewers,

in the community of Panecillo. only land transport can enter. Until
here is my report thanks. -
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\v Unit 2- Activity 2- Pre-task 3 ’/
Objective: Ssudents will be able 10 crease a video where they share thedr opinions shout @e evaolatioa of transport
using the futuse tense wich appropriate vocabalary.
Fleoe: 30 minutes

G History of transport
S log
Teachers Students

NG SRR N SINE : SO * Stedents will puy wsenson o e

pictures co the studesrs, deacher's isatiuction.
® The weachsr expiains abowr the o Stalcots willl compicic the sctivities.

future tense will ¢ Stadents will participee = e -
* Make & Clesr explanstion sctivities, 5-
® The teacher will provide some * Stmdenis will sk questions I they ="

oy S0 pol snderstand an mstruction. <

Grammar: Presentation

Future tense: "Will"'
It is used to express a prediction or something that you want 10 do in the future.

Structure: S + Auxiliary verb + Principal verh + C For example:

* Will you travel by train or by
bus?

e | wont tavel by bus 1 will
probably travel by train

Affirmative: I will travel to London in January.
Interrogative: Will you travel by bus.
Negative: I will not ravel / won't.

Grammar tip
Thas is future tense, will
form. Why do you think iLis
used hege?
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',,’3’*; Unit 2- Activity 2-Task cycle-Practice 1
.

"": r i\gﬁﬂ hg;
\‘\\v."f Teachers Sindenis

= Explain how o ose Leaming spgs.
-ﬁmmumﬁm = Pay aflemtion 10 the escher's instrnctions
- ® A mgwer the questions ahout the wideo,

* Make a clear explamarion.

= alr-" o B
‘ LEARNING APPS ;}"" """""-:-r.

| Exercise 1. Complete the activitics E
1.- Open the link 2.- Choose the correct option.
Click on OK. Complete activity 1.

3.- Complete activity 2.

Teaa

LIMES

bt s S0l eamingapps. o g wal ch Ty =il 2L gk T2
Bizgs Vearmdagapp of pie aoch hepad 11T 22
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'3%& Unit 2- Activity 2- Task cycle-Practice 2

\\al Ie,
- S e
il / l'eachers

Students
® The icacher will provide the pictures. : 35 :
® FPay attention to the teacher's instructions.
Make a clear explanation. Stad ik individuall
*h s work Y ; v
® The teacher circulates around the classroom to obscerve Sy 2t e

that all the students carry out the activitics.

Students have 20 minutes to complete the
e Organize stadents in pairs.

activity.

Strategy: finding differences

Exercise 2. Work in pairs. Look at the two pictures. and find the differences between the pictures
in group A and group B. Make a hist

GROUP A

D

Rewrived rom: hcpsoihe mosa

- .\\\\\\\\

Make a list:

T

T

GROUP B

Rewricved from:

hups/Real ships-Asorid Scltmannastridselimann.info

Make a list:

I
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Unit 2-Activity 2-Language focus
Y

DIGITAL DIDACTIC RESOURCES FLIPGRID

atilog,

Teachers Students
o The weacher will explain how w wse # Students will work individoally .
Flipgred. & Students will record a video.
* The wacher will give the instructions. ® Pay attention to the teacher's

& Bdake a clear explanation.
& Th tcacher will PromoLe

collaborative work.

instrections.

Exercise: Make a comment about the evolution of means of transport and record your answer.
Use the Flipgrid platform o record the video for 2 minuies maximum. Follow the instructions.

For example:
In my opinion, the evolution of transportation is amazing,

because technology has changed the engines and the speed gy
of the carse Also. robotics is very interesting because it *
allows the creation of new models of means of transport. “
And. with innovation, there will be many changes in the | A& | | |
s of transport and this is important to learn.
- Roimicvel froan: hilpe=0 Kul hinkmg leepileonn
Instructions - -° | -
l.- Open the link. 2.- Record the video.
[= S - = —E -

e T 00,

. . ‘ Link:

3.- Upload the video. —

hitpsifflipgrid com™Se Tidell

Unirse Codigo:
O5eTidc()
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\\V Unit 2- Activity 3- Pre-task ¥ {é

(Mjective: Stodenes will be able 1o make 2 poster and crease a video to share their work using Flipgri

context of rassposuation and pollution.
Time: 60 minutes

Transportation and Pollution

o By
e The teacher will organize the e Sdents will pay attention 10
students in groups of 4 students. the teacher's instruction.
® The teacher explains abowt e Students will make a list and
Transportation and Pollution. complete the activites.
* Make a clear explanation. e Students will participate in the
® Teacher will provide examples. activities.
Lead-in: Share opinlons.
QUESTIONS
* Make a list

* What type of transport
pollutes the enviroanment?
® In your city, which type of

T environment the most”? Ratrieved tyom: bepe-¥ Stadesze fn Yoar (asron tazpapeoxaching coos

Presentation: Land and Water Transportation

Foriewad froore rped iTage-railr-cs »oceery oo
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Unil 2- Activity 3- Task cycle Practiee 1
é“ to

<z
Teachers Students
* The teacher will explain how 1o use the Learning * Pay atieasion 10 the teacher's Bstroctions.
app. o Stndenss woek individaally.
* Make a clear explanation. * Swdesss Bave 10 minuies 0 complete the
® The teacher clrculates aroond the classroom o observe acgivizy.
D ——— T ——

R ~ANS75. DO
LEARNING APPS = ”"a@@

vV

xercise 1. Choose the correct option

-0 the link ‘! DE 2.- Warch the video and take notes.
Cllck on OK '

~usx

Strategy: Questions and answers --t-muz—~—
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Unit 1- Activity 3- Task cycle-Practice 1

xercise 1. ook at the pictures. In pairs discuss the following questions:

Truck Submarine
e

Retrnieved from: hetps=// ssp.depostitphotos.com Retrieved from: hitps:/feshidrdogeno.com

/‘ QUESTIONS

( * Which of these messn of trsstapoet do

you oOoesiler W pullee @e
ctvirormment (he mons?
* Do you koow abous submsssecs?
* Sabousiocs s Goter Bues tracks?

Unit 2- Activity 3- Practice 2

.Exerdse 2. What do you know about a submarine?

e
o
Teachers Students
* Explain to students how to use Lyrics training. * Pay amention to the tweacher’s instructions.
e Make students listem to the song and repeat * Practice the lynics of the scag using Lyncs
them. Taining

® Organize students in groups of four students. = s o

Let'svpractice the song.




- Unit 2- Activity 3- Practice 2

S/ /,

| LYRICS TRAINING =%

//.4{ . Link: bttps:/fes lyricstraining. com/play/the - beatles/yellow
] - - submarine/HaMJAdGuR Pvo# Katerine_02_0SPeragachi KP

I
s S Yellow submarine Lyrics

In the town where | was born Full steam ahead, Mister Boatswain, full steam abead

Lived 2 man who sailed 10 sea Full steam ahead it is, Sergeant
And be told us of his life As we live a life of ease (a life of ease)
In the land of submarines Every one of us (every one of us)
So we sailed on 10 the sun Has all we need (has all we need)

Til we found a sea of green Sky of blue (sky of blue)

And we lived beneath the waves And sea of green (sea of green)

In our yellow submarine In our yellow (in our yellow)

We all live in a yellow submarine Submarine (submarine. aha)

Yellow submarine, yellow submarine We all live in a yellow submarine
We all live in a yellow submarine A yellow submarine, yellow submarine
Yellow submarine, yellow submarine
And our friends are all aboard
Many more of them live next door Author: The Beathles
And the band begins to play

We all live in a yellow submarine

We all live in a yellow submarine

Yellow submarine, yellow submarine o < ° > @

We all live in a yellow submarine
»
-
p.

Yellow submarine, yellow submarine

—-—— 7

=93

Strategy: Practice and pronantiation
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e . - Unit 2-Activity 3-Language focus
DIGITAL DIDACTIC RESOURCE: FLIPGRID

D W S,

Teachers Students
® The teacher will explain how o ase ® Pay atention @0 the  teachers
Flipgrid InsSTICtions.
® The teacher will give (he instructions. ® Smdenrs will work individually.
® Make a clear explanution. e Swmdcents will creane a poster.
® The teacher will explain the evalustion e Smdeats will record a video where
rubeic. they expeess their idcas.

e Exercise: First. students will work individually. Each student will make a
poster of a means of transport they choose: also. they can draw or pasie
pacturcs.

® Sccond. students will record a video in Flipgrid where they explain the
characteristics. cuntous facts. and the advantages of the means of mranspornt
they chose: 3 ideas for cach item.

® Link: hups://flipgrid.com/SeTfde Unirse Cédigo: 95¢7fdcO

® Third. students will include the reasons why this mecans of wransport is

fricadly 1o the cavironment and avoids pollution. Retrieved frans: hupsiFlipgrid
recursos.ucolmx

Transportation and pollution

POSTER

Retrieved from: hups:// Air pollution poster with cars and factory .canstockphoto.com
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UNIT OBJECTIVES

To talk about tourist places In
Ecuador.

To recognize the meaning of
Ecotourism.

To glve personal Information
about Cultural tourism.

To learn about caring for the
Environment.

RESOURCES

Computer

[nternet connection
Online tools
Evaluation Rubric

DESCRIPTORS OF CEFR

* Level: A2
= Ages: |1-12 years
Spoken interaction
« (an communicate in simple and
routine tasks requiring a simple
exchange of information on familiar
topics and activities.
Spoken production
o (an use a series of phrases and
sentences to describe in simple terms
the family and other people, living
conditions, educational background.

and present or most recent job [(Delf-
dalf.2021).
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What is Learning apps? o
Learning apps is a web platform that allows
teachers o create  different types of Learningfpps.org

interactive activities where siudents can
explore their skills from different contexis.

Retrieved from: hiips2fleamimgapps.arg com

How to use Learning apps

.- Enter to the following link: hitpsdy learning apps. com or go o the Google and

ype Learning apps.
2.- Teacher create the activity while smdents click on the link that the eacher

sends and click om (K.
3.~ Finallv, complete the activity and take a screenshot as evidence.

.

What is Vocaroo?
YVocarmoo s an online ool that allows users W
record, send amd download voice messages.
Teachers and smudents can use “Yocaroo foa
actvities where they have o share any Dype of

information orally.

HG“:' tﬂ Lsg vﬂcﬂ]"ﬂn Relreved from: kips:Otizacomtic-bhegspslocom

.- Enter the following link: hops:@@fvocaroocom or go o Google and type

WOCaArods.
2.~ Click on record andio and record the information as many LHimMes as necessary.

3.- Fimally, ¢lick on save and get the link.

What is Fripegrid?
Flipgrid is a website that allows eachers o

facilitate  video discussions.  In addition.

students can organize themselves into groups

Flipgrid

Retrieved frome hps:S Flipgrid-odutic.upoedo. pe

o discuss a wopic and then create videos
where they can include images. Teachers can
also modify the recording time and create

class groups.

How to use Fripgrid

| .- Teachers have o create an account and a group o share the activities.

2.- Smudents have w enter with an email.
3.- The eacher has 1o share the class code.
4.- Finallv, the students enter the group, they can record the videos, include pictures,

and upload the videos.
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\! Unit 3- Activity 1- Pre-task ¥ /
\o m«mwnu»ummammuymm.mpmeww

appeopiste vocabulary .
Flooe: 80 minutes

Famous places in Ecuador

T A S T W : &“b% » = _.;:::..'-.‘.'.:.:‘;._4_' 3
* Smdcos willl pay smensicon 10 the
Ieacher's instruction.
* Smderss  will  conglete e
axivigies
* Smdeots will ssswer the guestions
sesd work Bs pairs

QUESTIONS

» What tourist places have you visited in
Ecuador?

* What places would you like to know?

* When you travel to a twourist place, what
do you like to do?

e Presentation: Vocabulary

® Snorkeling: Refers to the activity of swimming underwater
using a snorkel.

Gear: Type of clothing that is used for something specific.
Kavak: Itis a canoe made with a very light material.
Peak: The top of a mountain.

Summit: The highest point of a mountain.

Wonderful: Really good.

Spend: Use the time to do something.

Packing tupe: A type of tape used to close boxes.

[Layer: a single sheet or surface of something.
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Unit 3- Activity 1- Task cycle-Practice 1

e e ™
T Students
* The teacher will explain how o 2se Leaming apps. . P -
2 2 * Stodenes work individually.
* The teacher Caculiles ssouad the clissroom
cbeerve @t of the students carry oul e activilies * Students have 20 minutes to complete the

W — T Sem— t————— — —scd
P——— “—

LEARNING APPS é‘"“'?.:,.

Exercise 1. Complete the activity
1.- Open the link
Click on OK and maich the word
with the picture.

2 Complete the activity 2.
Read the meaning and find the correct

word,

®e —u

3.- Complete the activity 3.
Listen 10 the audio and find the word in the

Questions
* What tourist place in
Ecuador would you kike
to visit?
* Do you like adventures?
e Would you bke to
practice extreme sports?

" B 2R SEETEETETET:
LINKS _

hetps Vieteni ngapp ce g aich Nephei29ke 522
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.,a.“ Unit 3- Activity 1- Task cycle-Practice 2

it to
g Teachers il Students

¢ The teaches will explain the activities. * Pay amention to the teacher's Instroctions.
® Make a clear explanation. * Soadents work in pairs.
* The teacher circulates sonund the classenoes 10 e Soadents have 20 minutes > complete the

Exercise 2. Look at the pictures. There are six famous places. Ask your partner the following questions:

o Have you ever visited that place? e st e s s s s st s et o
s Woald you Tike (1o know that place”.. .. B R A S
* Why do you want 80 visit that placeT ... e e e e srem s s see eess e s e anaees

Middle of the World Torre Eiffel, France Times Square, New York

Exercise 3. Work in pairs. Make a list of wourist places that can be visited in Ecuador.

.- Inchude what activities 1ourisis can do in that place i 3 o

2.~ Food and lodging
3.~ The price of the trip.

Fon example: Atocomeas Beach

Activities Food Price
-Travel in canoe -Shells ~Tourists can stay at the
-Boat excursions -Fish Hotel "La Rosa™ and the
-Surf -Shrimp ceviche price of lodging is 10
dollars.
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- . - Unit 3-Activity 1-Language focus

DIGITAL DIDACTIC RESOURCE: FLIPGRID

Teachers Students
* 1]_;“ . r will explain b e & Pay ancotion o the insoructions.
ipgri . L ;
= Tiee tsacher will give the in — Smdenms will work individoally.
& Muke a clear explanation. & Srndents will crcan: a posicr.
® The weacher will explain the evaluation & Srudents will record a video where
rubric. they cxpress their deas.

o Exercise: Individual work. With the information above.
imagine that vou are a tour guide who will receive 10 students
from the United States at the hotel where yvou work. Yoo have
e chonse a ourist place in Ecuador and share the information.

* Llse the list you created in exercise 3. You have o make a 2-
minute video in Flipgrid. Link: higps:Slipgrid.comSe7TIde
Unirse Codigo: @5 THdcl

Retrievesxd From: hitpec/THlipgrid
TV SRR TR I

-
For example: Script
b2 ok
Good morning, my name is Karina. | . - 4
am the tour guide of the 'Indico Inn
hotel. In Fcuador, there are some
famous places, but [ invite vou to visit
beach, in this place the
imate is warm, the beaches are Retrieved fronm: hupssiisism.gobe
wonderful, and vou can dive. On this |
beach, we can [lind shrimp ceviches,
fish, and coconut juice, among other S T -._.;pt'—lr 4

kinds of food. Lodging costs 10 -:: A ! ;
dollars and in ecach hotel, you can : ‘ﬂ"

find swimming pools to relax in.

Retmievex] From: hitpesfgomymi.com
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v Unit 3- Activity 2- Pre-task

\ Objective: Soadents will be able to create an sodic abowe culten] warism, asing appeopriate vocabalasy.
Thme: 30 minutes

Cultural Tourism

® What can you see in
these pictures?

® What do you think is
cultural tourism?

e What is tourism?

\(':'ﬁt —_— Retrieved from: hitps://salto-youthnet.com
Grammar: Present perfect for life experiences

Present perfect tense: It is used to talk about life experiences.

S + has/ have+Verb in past participle+ C

@ Sudject + have/has + varb (v3) + object
He has completed the siassion For cxample:

@ Sshect + have/has + not + verh (33) « chject . ::ve vtsmdmﬁln: =
- YE DOL Vis Tance.
He has mot comepletes the missiea, o S harn yom whiltad Fonmesh
havae/has + ssbject - verb [v3) + objact + ?
Has he pompleted the missan? b, ._r

Retrieved from: https:/onlymyenglish.com



Unit 3- Activity 2- Task cycle-Practice 1

ol o
& <
Teachers Students

* The isacher willl explads how 10 wse Lesrndag apps. o Pay s@enlion o e tescher’'s malnactions

* Make a clesr explaration. * Stsleots work sdivideally

® The icacher circulaies sround the chosroon W obwerve e Stederss kuve 0 minutes 0 complcis e

(et =l the students caery o the activides. activity .
R — — D — e

LEARNING APPS %7

hxerche 1. Complete the activity: Present perfect tense

1.- Open the link

> P : -
Click on OK and order the pronouns. 2.- Complete activity 2

s S . . +
- PRV S s
~ - - =z ﬂ - St
-° -
3.- Complete activity 3. 3.- Complete activity 4.
Choose the correct option. Choose the correct option.

LINKS
Sepacifearsingappe orgfansch T vepdiTlarpalY
sepcifearsingapps crpfaach TvepB T Tarrals

xrpritearsingippe orp/waich  vepow Shdr Y Yy
B e ST S o
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Unit 3- Activity 2- Task cycle-Practice 2

lo
g
Teachers Students
* The seacher will provide the pictures. o Pay attention 1o e teacher's inaructions.
* Muke a chear explasation. * Students work i paies.
* Tie ieaches circulsies srowsd the caseoom * Stadents have 20 mlsates 10 complete the
cluezve that all (e students cary oul e sctivities. activity.

Strategy: Picture description .
Exercise 2. Work in pairs. Look at the pictures and answer the questions.

Cultural Tourism

Basilica de Santa Mar{a de Guadalupe. Tidnzha jido church
Retrieved from: httpsc/aciprensa.com Retrieved from: https:/Vastanew.com

Tay Mahal Panteds de Agripa
Retrieved from: https/fAdreamstime.com Retrieved from: https:/asianew com

QUESTIONS

* Do you think these Images
represent the hissorical tourism of a
country ¥

e Why do you thisk Sese imeges
represent religiows sourism?

* Do youo think that religious sourism
and rituals of a cokure?

* Would you like © know those
churches?

=
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N D Unit 3-Activity 2-Language focus

DIGITAL DIDACTIC RESOURCE:VOCAROO

D W S,

Tenachers Students
% The leacher will explam bow o e . I T P
v instmictio
# The lescher will give the instructions. e
& Make a clear explanation. & Stodenes will work individoally.
# The wacher will explain the evaluation & Srodents will create a dialogoce.
rubric. & Srodencs will record an audio.

= Exercise: Work in pairs. Students will create a dialogue abowt cultural tourism. You can
use the following pictures.

= Al the end of the activity, they have to record a 2 min andio about their dialogue using
WO aroon.

Fen enomple: Dialegue.
Stundent A: Have you ever been o the Basilica del Voo Macional
i O uito?
Student B: Yes, I have been there. T spent the weekend im that
place, we went with my whole family. £ No, T have never been there,
bt T would like oo wvisit that church. Coatedral che Ba Do wlacl
Stndent A: Was it beawtiful? How is the place™ Concepcidn in Cueenca
Student B: Yes, it is an impressive basilica because the Basilica del
Woin Macional is the most important work of BEcuadorian meo-
Gothic architecture. I recosnmend you visit this place.
Stndent B: Yes, I would like oo go because 1 find it incredible o
see a clirch that is famous in owr Cownry.

Retrieved from: hitp=flaclovecuenca. com

Basilica del Woto Macional jn Cuito
Remieved from: hops:flaclavecuenca.com

| | VOCAROO
1.-Chpen the link.

hitpszifv ocaroo.com 2.- Record the awdio. 3.-Click sawve and get the link
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\v Unit 3- Activity 3- Pre-task ¥ / :
\ Objective: Szodents will be able to record an sadio to explaia activitdes related to ecotourism &n the context of the
enviroament, using appeopriate vocabulary.

Fione: 30 minutes

LEcotourism
* The teacher will provide some e Soadeses will pay smenticn 10 e
pictwres teacher’s Bsnuction.

e Studeres  will conglete e
ectiviges.

® Smudeses will describe the pactoses.

* Souderes will amiwer the goesSoas.

* The icacher will pronvide questions.

* The eacher will expliais about
Eoctouriaes

* Make a clear explasation

Lead-in: Share opinions.
1

. :Mt; = . - -
Q& g o R N
Li .y .

* What ¢cas you sec in e ST
* D you think these ploures
repecsent scotiesism T
* Have yoe ever besed sbout
coctousism T
e Do you keow the mesning of e . >
| ecouetan? Retrieved from: hutps:fwordatias com

Presentation: Ecotourism in Ecuador

Retrieved from: https2//ecotourism-world.com !
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Unit 3- Activity 3- Task cycle-Practice 1

ool o
Teachers = € Students
; : ::baclet':phnn:””u - : :;’“ s .
- work indtvidually.
} * The seacher circalate arcund the classroom o .smmmuu:pm&

[ mmmumwmumm

}_r.’. - ——88E9

LEARNING APPS =WFr

Exercise 1. Watch the video about Ecotourism, and complete the activities.

1.~ Open the link
Click on OK and watch the video.

_actiyity., G

2.-Choose the correct option.

3.- Waach the video and
answers the questions.

Questions
. e Would you like to practice
ccotourism?
® What is the definition of
ccotourism?
e Have you ever heard about
culinary tourism?

J.ﬂ'!l‘uﬂﬂ..’l'-.

mwa
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Unit 3- Activity 3- Task cycle-Practice 2

to
Teachers 4\“ <
* The tcacher will caplam the difference betwees Students
Bootimsrtem and Culmary loorten. * Pay stention o the teacher's festnactions.
* Makec s clear caplasation * Souderes will wonk in pates
* The sescher ciscslaes srouad fie clamsoom 3o cbecrve * Smderes Bave 20 micules w0 cumplele the
thaat &l the wxxicnis carry out the actovition. .a-uy 7 )
Strategy: Finding differences
Exercise 1. Look at the pictares, and write the differsnces between ecotourism and culinary art.  Then,
frant of the class.
Ecotourism
Characteristics
- (,,-,'”) Retrieved from: hnm:/lnaturﬁ.com
Culinary tourism
Characteristics

- -,'~ oooooooooooooooooooooooooooooo

Retrieved from: https//food-world.com
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N . - Unit 3-Activity 3-Language focus

DIGITAL DIDACTIC RESOURCE: VOCAROO)
b W Stlag,

Teachers Students
* :"'": teacher will explain Bow Lo e » Pay ancnrion o the insrructions.
CHCAM=CE.
2 e iecher willghve e insarucions. - Soadonts wil rocoed a vides whese
& Mlake 3 clear explanation. -
* The twoacher will explain the evaluation they  express  their  steps about
e Ecotourims.

= Exercise: Individual work. Stndents will write step

by step the activities W practice ecoblowrism.

Minimum 5 steps. They will then record an audio

-~ using Vocaroo W share their work. Don't forget to

e~ L .
“ send yvour link to the teacher.

£

Retrieved Trom: htigeafSocammosordpre s com

FOREXAMPLE: ECOTOUWRISM.

"l m omg .
B B m mom

& Step 1. Know the cnvironment: It is iepostant o Kooos L

W
what activities can be done in the ourist place thar you ECOTGURISM

ans 2oing W visie
& Step 2. Appropriate matcrial: T is cssencial thar ourises WO RLD

wear appropriaie clothing and carry the mecessary Ecrricved from: hirps:focotour ms-eorld.com
matcrials o visit the famous place.
# Step 3. Respect the environment: Enpoy namre withouwt

destroying the home of animals or plants.

# Sitep 4. Help conserve: Investigare the campaigns for tha 'I "]'Ip,;_;
care and protection of the namral space and collaborats . ,
Y ou can use this vocabulary

in the activities as volunicers. . - ]
- Lowarterfall:  warer  falling  froen

* Step 5: Buy local prodoces: Consome prodocrs warerfalls

manufaciured in the place of visis

=

Jrash: things peoplc throw on the

roarnd
Forganic! simiblar o the mcaning of

e waord GrEanic in SpEmnishe

dovoluanssr help stk no cosg
S harvest: pick fruast when the prodsct

i= ready.
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UINE 4% &

ANCESTOR,.
TRADITIONS

UNIT OBIJECTIVES

To exchange Information about
the legends of a community.

To describe the family members.

To talk about the ancestors.

To learm about American Indian
hfe.

RESOURCES

Computer

Internet connection
Omline tools
Evaluation Rubric

DESCRIPTORS OF CEFR
*« Level: AZ
« Ages: II-12 years
Spoken Imteraction
» {an communicate in simple and
routine tasks requiring a simple
exchange of imformation on Familiar
topics and activities.
Spoken production
«» {an wuse a series of phrases and
sentences to describe in simple terms
the Family and other people. hving
conditions, educational background,
and present or most recent job (Delf-
dalf 2021).

s
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What is Learning apps?
Leaming apps is a web platform that allows j
teachers to create different types of interactive Apps.erg
activities where students can explore their skills lx = J
from different contexts. vl

Learning

Retrteved trom: hupss/esmin gapps.com

How to use Learning apps

1.- Enter to the following link: hutpsy/ learning apps. com or go to the Google
and type Learning apps.

2.- Teacher create the activity while students click on the link that the teacher
sends and click on OK.

3.- Finally. complete the activity and take a screenshot as evidence.

- ~ - - - ¢’
What is Lyrics training?
Lyrics training is a website where people can find
different music and can pracuce the lyrics. In e e A
addition. teachers can create their exercises. and
students can practice according to the level they
cirleved fmen: hupswwa A goblernodecanarias org

. ; K
choose. There are four: beginner. intermediate.
advanced. and experst.

How to use Lyrics training

.- Enter the following link: hups:fes_lyricstraining.com or go to Google and
tvpe Lyrics training.

2.- Type the song you want to practice. and select the game mode: heginner.
intermediate. advanced. and experL

3.- Finally. listen to the song and complete the Iyvrics. At the end of the activity

you can see the score.

- -y
What is Voki?
Voki is a digital tool for teachers and students.
which can be used to enhance learning.
Students can create different types of avatars,
in order to use the characters in the classroom 4 4
Retrieved from: hups://Blog educativo
as an effective communication tool. aprendamaosdelasiecnologias. blogspot.com

How to use Voki

.- Enter to the following link. hipsi/fvokicom or go o Google and type
Voki.com.
2 -Choose an avatar according to your preference and include animations.

3.- Finally. go to the audio section and record your voice.

96



\\v Unit 4- Activity 1- Pre-task . //

Objective: Students will be able o recosd aadio telling 2 legend of their city of community &a the coniext of

stories, using appeopeiate vocabalary.
Timne: 30 minutes
i Legends
e Students
Tenchers <
e The izacher will provade sone ¢ Shudesss will pay smestion 10 the
pasures teacher’'s sastruction.
* The tescher will provide goesions. : Suduu will  complese  the
* The teacher will explain about activees
Legende * Smdents will describe the piciuses.

* Muke & dewr explanssion Staderes will amiwer the qoesSons.

& What can you see in Be picteres?

® Have your pesents 1008 you say legends
of yous comummnity?

o Whas have you leamed from the legends
of your Tamily?

* Do you find ismevesting the legends you
Bove heswd?

Retrieved from: https>//wordatlas com

Presentation: Vocabulary

Shepherd: A person who takes care of cows and sheep.
Disappeared (disuppeared): Stop being visthle to people.
Waterfull: Water falling from a river.
Frightened: Open and close your eyes quickly.

Fiedd: A large area of land where there are no houses and
people can breathe clean air.

Priest: A person who has religious habéts.

sgn

Relatives: People belonging to the same family.

Descendant: People who are part of 2 family for many years.
Generution: A group of people born from the same family

group.

Retrieved from: https/fleyendas-top.com
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Unit 4- Activity 1- Task cycle-Practice 1

ol to
Teachers = e e e
* The teacher will explain how 10 ese Learning apps.
* Make a clear explanation. * Pay anention 1o the teacher's instroctions.
® The teacder circulate ssowsd the classroom 1o observe * Svadenes work individually,
has 8l the students carry oul e sctivilies * Stademss have 20 minotes 1o complete the
Ii‘w ».
LEARNING APPS o
Exercise 1. Complete the activities.
.- Open the link 2.-Find the correct word and
Click on OK complete the activity 2.

3.- Complete the activity 3. 4.- Complete the activity 4.




:k Unit 4- Activity 1- Task cvcle-Practice 2
/ "
4 /
L £ v‘ to
- ® The teacher will explain how 5o wse Leaming apps. * Pay acmtion 10 e lescher's malructioes.
* Make 2 clear explanation * Sindents work badivideslly
® The weacher cieculate arowad 1he classroom 00 olwerve ® Stmlents Rave 10 minutes o complcte the
as all the soadents carry out the scohvitics activity.

LEARNING APPS WFEq

Exercise 1. Watch the video about "Legend of Halloween”, and complete the activities.

1.- Open the link
Click on OK and watch the video.

2.-Watch the video.

3.- Choose the correct option. @ LL)/ estions
* Do you consider legends to be true
stories?

your grandparents have told you?
e Do you think legends are
interesting?
e Do you think it is important to
“know the legends of our country?

LINK
hipsrieEmingaEpps.orywarch?
Vamdg‘ iin22>

Strategy: Questions and answers

99



: . - Unit 3-Activity 1-Language focus

DIGITAL DIDACTIC RESOURCE: VOKI
D W o,

Ieachers Students
® The teachor will explain how to use e Pay anmcation to the teachers
VoKi
mnsopuchons.,

The teacher will give the instructions.:
Make a clear explanation.
The seacher will explain the cvaluation

e Stdents will work individaally.
e Smdents will creare an avatar and they
record andio abour a Legend of thel

rubric. .
City Of Community.

e Exercise: Individual work. Students will research a legend
from their city or community: They will make a summary.
Then. they will make an avatar using Voki to record their

voice telling the legend. Minimum of 3 minutes.

FOR EXAMPLE: CHIFICHALEGEND " mmmimsee

@ © © O O

A long time ago in Otavalo. there was an extremely poor
widower. He had two children. a boy. and a girl. One day the
man met a very beautiful woman and was totally spelibound
by her beauty. and without hesitation. he proposed to marry

him immediately.

I'ne woman accepted and the man was very happy because
he thought that he would take care of her children. From that
day the children suffered 2 lot, they did not eat. their clothes
were dirty and full of patches. and they were totally
neglected. Her husband got angry with her and complained
about not taking care of her children. but she didn't care.

I'hen the children. seecing that the woman had a mouth on her

head. ran out. and arrived at a family that was celebraf§
San Juan. they saved the children and murdered Chitficha :

she said a curse "Everyone will live with fleas and lice”

Retrieved from: hops Slegends-world.com

100



\‘{'\1‘ Unit 4- Activity 2- Pre-task ¥ .{;f__:.'.'.'-

(¥hjective: Stndemts will be able 1o describe their family members in the context of ancestors, osing

appropriaie vocabulary
Time: B menies
S Ancestors
£ .:-:_ __

The reacher will provide some

Smpdensgs will pay mitendom o the

IS, tezcher's iInsirection.
The reacher will povvide guestiors. Srudents  will complere  the
The cescher will explain o —

Legends.
Smoderngs will describe the plomres.
e - Stoderngs will answer the questions.

L ]

Lead-in: Share ofinbons.

i e st s m

* ‘What can you see in the picosres T
= Hawe youn ever researched ahoot

-l!‘!'t"
POFOT ANCESIs T
# [y you chink & & poanant for I l
people wr kmow  abour  cheir #”
(e s

* Hewe you ooy owd. soosl: e Eetrieved from: hotps-2f'gudainfantil. com
BEROSE s Aroasmed dhes worlcl? e

Grammar: Presentation

"Used to"
It is used o indicate something that happened in the past regular]y.

For exnmpde:
lTused o play soocer.
I disdn & use i play snooer.
[Md vwou ume oo play soocer?
Yes, Idid f Mo, 1dido'c

S+ used to+ base lorm verb + C

¥ ¥ B ¥

Ha wsed 1o cook, bat nowr he dosen't hese Bme fo do it
Sofia cociner pere shora no tHene tempo de hscardo

+

I,-—\-:I Wim didn't use 1o mabch TV shsan wisri poonger =
b sl @i Wi TahEvisaln Clando ENamoss mis preens
(:rammar dp

v Dbd Be uma e diiek alochol® This & the dse of seodal “usesd
bt JE] el chaleer alccdal T 0", Wiy do you think @ & esed
Tezre=T
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K Unit 4- Activity 2- Task cycle-Practice 1

SN COA Teachers :\\\a‘ lo%
<3 ! » The seacher will explain how %o use Learning Students
,  apps = Pay stication 10 (be teachers insracsions
® Make a clear explanation. * Stadests work ndivideally.
" e The teacher circulages around the classeoom o ¢ Siedesss Meve 10 minsies 00 comple: - e
activiey.

ohserve thae all the students carmy ouat the activities

[
| 8y
LEARNING apps & %

Exercise 1. Complete the activities.

1.- Open the link 2.-Choose the correct option
Click on OK and complete activity 1.

;

3.- Open the link
Y o activitv ?
Click on OK. 4.- Complete activity 2.

- e o - . L
— ) e wet b htvavee | ww o e -
B o LAt

\ ’

| —

== = l _
-—— o -—

—_—_

LINKS
Mg Niesrdlagapya cephmstcl Nyl Sum)i 12

Mitpe Mcarming sope ong s play vepeofpGIn2
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Teachers

* Muke 2 Sear explismation

that sll the stadiemts carry cnzt the activilics

LYRICS TRAINING

-

!

s

* The tcacher will caplain Bow 00 we Lyrics tesining.

o The leacher coculsies srocnd the choxrours 10 oluerye

Unit 4- Activity 2- Task cycle-Practice 2

K lo
P ™
Students

* Paxy stzention Lo the teacher's iontna-toss.
o Suderes work mividually
* Smydeyes Bave 10 misgies 0 coemplete the

vty

-h
-

[Exercise: Listen to the song and complete the lyrics.

-
¢
e wre e v e e

She ovess the s

-
] o
- ,j
s
/ ! know a gitl from an alasd
She standx apart fren the coomd
Ske loves fic xa snd her people
She makes her whole fasrely peoad
Scomeitmes the wirld scoos agaioad yoa
The oarmcy may leave a scar
Bal scan o heal snd revesd just
Whese you we
The poople you love well change you
The thisgs yoes have learsed will gaide you
Axd moikizg ox Barth can sfence
The geict voice mill imude you
Axnd when Ut votos starts o whiaper
"Muozza, you've cotoe so far”
Maoszs, Lxice
Do you know who yoo are?
Whe: am 12

Strategy: Practice and pronunciation.

=1 herps:es dyricstraining . com/play/ HwOZD Lk Jpw ?
preview=on#¥b7c!Katerine _02_05Perugachi_KP

I am Moana (Song ol the anceslors)

Pon = prl who loves my mland ‘
Axd the gl who lovex e wea
It calls mac . .
I mam the duughicr of the village chicf
We e deacendad froemn yvoyagers
Wan fovend ther way scromx the wodls
They cal e
I've delivered an 1o whee we sc
| have poermcyed (ther
| n everytteng I've lcsrmad sad nxee
Sall, 1t calls me
And the call 122 ot (Bere sl &, W' tzadde ma
'y ke the tide
Alwayx fallisg and rbing
I woll curry you heoe (i ooy beart, yoo'll remrdnd o
That cosse whis! mory
[ know the way
| = Mcoszs
Source: Mzaizmancs
Asthurs: Mamcins Mark AFca’s Opetes Tevils
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‘ -—w Unit 4-Activity 2-Language focus

Strategy: Picture description

D W o,

Teachers Students
The teacher will explain the actvity. Pay aneantion 10 the instuctions.
The teacher will give the instructions.
Make a clear explanation.
The teacher will explain the evalaation
mabnc.

Students will work individaally.
Students will ercate a dialoguc.
Srtudents will record an aodio.

e Exercise: Individual work. Students are going to make a family tree where they include
all their relatives. They will then present their work to the whole class.

Retrieved from: hups://wordatlas_com

HELLO

» “Here is my sister, Lady. She lives in Panecillo.

e Klever, is my father, he is carpenter. He lives in
Panecillo.

e Maria, is my mother, she is dressmaker. She lives in
Panecillo.

e Franklin, is my cousin, he is systems engineer . He
lives in Quito.

* Amy,ismyuncle, sheis teacher. She lives in Cuenca.
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\\v Unit 4- Activity 3- Pre-task . {d/

Ohjective: Students will be able to creste an avatar and record their voice explaining American
life in the comtext of history, using appropriste vocabulary.
- Time: 80 muinutes.
S0k Native American groups

Teachers Sollog Students
C Bt The ceacher will peovide soume » Stodents will pay aftention © the
Vol :
PR teacher’s Instrection.
* The teacher will poovide QuesEions. c. will e
® The teacher will explain sboot > A &
Nigive American groups. RCHVERS.
= Mﬁ;aclwc Baamn * Studenes will describe the pictures. -
* Stodemts will answer the questions. Ya
Lead-in: Share opinions.
Questions
* What can you see iIn the

* Have you sver researched abour
the Native American Groups?
* Have you ever researched about
the cussoms and traditions of the

Native American groops?
How do you think the Nazive
American groups Hved?”

Retrieved from: hitps//history.com

Presentation: Native American tribes

Native Americans are those groups
whose original temritories were in
present-day Canada and the United
States. Addidonally, American
Indians domesticated a wvariety of
plants and animals, including comn,
beans, squashes, potatoes, and other
tubers, turkeys. Hamas, and alpacas;
also a variety of semi-domesticated
species of plants that produce nuts
and sceds (Pauls, 2021 ).
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Unit 4- Activity 3- Task cycle-Practice 1

wb
& e
Teachers Students
* The teacher will explain how to use Learning apps. * Pay stieation 1o the teacher's insractions
| o Make 2 clear explanarion. | * Soaderss work sdividually.
" o The teacher cisculates arcund the classroom 10 * Senllesin hine 30 - mdeutes 0 complie e
| pobserve chat all the odenes carry out he acsividies. — ey

1

 LEARNING apps <W%v

Exercise 1. Complete the activities.

1.- Open the link 2.-Choose the correct option
Click on OK. and watch the video. and complete acuvity 1.

4.- Complete activity 2.

e [
ey olEg RS

wlel TR ;3’:
D00 ’-"o'o'o i)

w1 5
5 & ’ > : . rog A '
Ridhauriees inicu bitre

S aEesFEEEeEEEEEEEEED
LINKS

R




-% Unit 4- Activity 3- Task cycle-Practice 1

¢ ey

[
\/ Teachers Students
* The tcacher will caplain Bow 00 wie Losnmsing spp * Pay stention 1o the teacher's tsatnactoes
* Muie 3 desr explasation. * Swdents work mdividually.
* The leacher cnoulsies srocrsd the ciosroors 1o chuerve * Swderex have 10 misgies 0 cepless the
that all the stadents carry cet the activitiea attvity.
Strategy: Finding differences

Exercise 1. Work in pairs. Look at the pictures and write the differences between how
American Indians lived and how we live today.

HOUSE

Mahg a list:

- eved from: hirps-Nidealisza com Retrieved fronx haps /alamyes. com
(e

D FOOD

Retrieved from: bixps Ahealchatias com Rewieved from: hnps. Vhealth.com

’ ?M‘ u

- o

Retrisved from: hapsicalure. com Retrieved from: haps:/fmotsocial.com
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gee - Unit 3-Activity 1-Language focus

' DIGITAL DIDACTIC RESOURCE: VOKI

b W e,

Teachers Students
& The teacher will explain how o use VoKi e Pay amcntion to the wacher's
® The tescher will give the instructions. nstructons.
® Muke a clear expluanation. e Smdents will work individually.
® The teacher will explain the evaluation

¢ Stodents will create an avartar and they

rubric. record audio about American Indians.

e lxercise: Individual work.

1. Students will imagine that they are American Indians.

2.Swdents will explain their childhood as American
Indians.

3. Then. they will make an avatar ol an American Indian.
4. They will record an audio. using Voki.

Retrieved from: lups2/vyokiwordpress.com

FOR EXAMPLE: AMERICAN INDIANS

HELLO

The childhood of an American Indian is a lot
of ause every day we learn something
We hunt animals for our food, and we
animal skins to make our clothes. Also,
our houses are made of wood, and we use
canoes as our means of transportation. It is
wonderful to be American Indian and to be
able to explore nature.

Retrieved from: https://photos.

culture.com
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ROLE-PLAY

Role-May Rubric BLLM <17

Mame: Date:
Activity: Ruole played:
Assessment done by:

Criteria:

Speech was clear and the volume was adequate.

Role was plaved clearly and consistently.

Arguments and points of view expressed are related to the role played.
Costumes and props were effectively wsed.

Role-play was well prepared and organized.

Role play was interesting and captured the interest of the asdience.

Additional Criteria:

Rating:

34321
24321

543
543

243
543

E — — E

L 6 T T

Commenis:

Retrieved from:

https/feww cdu gov.mb.ca/k ] Zcur/socstud/trame_found_srifg blms/g-17 pdf

EIR
i‘ = 5
L L

. 5
L | e & m

= ol =

L [ .
-
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| QMO D Uy 300 SOONETaeS Cnaet be Deowd | s aaanes 0 e indnmes
ey e hadoger patier | umcler taachng
FLUENCY | The shadent comreet spesk | The sudest speals i fis | The stodest spouda with The wadect sponks
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L Sariag Ow presestaton, | Of Ue presestaton, o Eeeetatos, N
PRONUNCIATION  The stadoer | pootentaion  The wndesr: | The proceenciation =5 good. | The peorsssciston =
| OMnnct b Badorstoued, 11 I8 | prosuecntion 15 Joe iTes | e oaest of the weeds s | exdellons. vooalaes Te
| moomgeotrtnchde Affcu o sadentad the | promousond coereetly words. a3d taaista iy
LESOCTAN O |smacmu e Aaslogee
| chensty adiers d
CONTENT * The sradicss comsres e | The srodest confines | The srodent tnes The wadery Sor oot
| wocsbulay o prasssas % | abou! the measiog of | vocelrelay sppeopeistely ader cracacvmtionl
| Butld a Aadogar. mdmm:wm RN, s voosbelay
| The shadenr Soes Bet use | semiences | ooerectly wirh e oorectly, and swracrones
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Retrieved from: https//www.rcampus.com/rubricshowce.cfm?code=PBTWE2 & sp=yes&
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»
AUDIO ol
o ® ™
*,
RUBRIC-ATDIO
CRITERIA EXCELLENT 2 GOOD 1.5 FAIR 1 POOR L5
QUESTIONS Answer all the questions. | Angwer all the Answer most of the | The stadant does not answer
Questions. [ Lt e questions.
RECORDING Recosd the audio using the | Record the audio using | Recond the andio other | The student does nof use the
digital didactic resourees | the digital didactic digital didactic indicated digital didactic
that thie tepcler said. resources that the ES0UrCEs, resouress and does not
teacher said. eomplete the task in the
ettahlishad tane
PRONUNCTATION | 11 is volicad tial (e [0 ik maotice Ol die It noticed il e 0 i% noticad diat (the duident did
sindent practiced e smdent practiced the student practiced the | not practice the proouaciation
pronueciation of the words | promuaciation of the pronanciation of some | of the words.
before recording the audio. | words. words before
recording the audio
FOLLOW THE The stadent followed the | The student followed the | The srudent did nod The student does not follow the
INSTRUCTIONS | feacher's mstructions. teacher's instuctions, | follow e mstructions of the activity
mstractions,
EPEAEING Smoot and Duid speech; | Smooth and fwid Smooth slowdy and Smooth (o difTicult 1o
the vohune is excelleot speech; the volume is | with linle fluency; the | nnderstand the message, and
good, volume is low, the volume is had
Retrieved from:

hitps:/iwww.dcs.k12.0h.us/cms/lib07/OH16000212/Centricity/Domain/104/Rubric_Sp

eaking.pdf
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UNIT 1

UNIT 1-ACTIVITY 1-PRACTICE 1

glg_lg‘gjk ;—.S-ig:i-ente palobral
SN EIN NS seggEngeeIiLe

UNIT 1-ACTIVITY 1-PRACTICE 2

e Do people use their
money to buy things?

e Yes, to buy goods and
services.

e Does scarcity mean that
you want more than
you can have?

e Yes

0017237

"
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UNIT 1-ACTIVITY 2- PRACTICE-1
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My nisce has found a valuatfe nechlace.
(\nterrogative)
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Unit 1- Activity 3-Pre-task-Presentation

* What do you think this video is
about? Tutankhamun treasure

®* Where do you think the
archacologists found these remains?
Egypt

* Archacologists found
Tutankhamun's tomb? Yes

023533

UNIT 2
UNIT 2-ACTIVITY 1- PRACTICE 1

* Ground Transportation
Bike, Truck, Bus, Motorcycle

* Muarine Transportation
Boat, Submarine, Ship

® Air Iransportation
Airplane, Plane, Glider
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VOCABULARY PART 2

L4 °
' -
> Wad 3re
‘Q
- . oK
m . ' oy

UNIT 2- ACTIVITY 1-PRACTICE 2

Unit 2- Activity 3-Task cycle-Practice 1

Bhe Wil take a bus 1o go to sehool.
o ) 1 ' will buy a car 300n. (Negative)

3
WL A8a CehEe & o 13 3o O
—, o
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UNIT 2-ACTIVITY 2-PRACTICE 1
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UNIT 2-ACTIVITY 3-PRACTICE 1

o
e Serm bormres oover [

* The effects of pollution atfect people? Yes, because it can cause disesses,

* Does air pollution affect plams? Yes, because the gases damage the growth of trees and plants

* Does air pollution affect animals? Yes, because the gases aflect the breathing of animals and cause
infections.

* To avoid air pollution people should use public ransport and bicycle? Yes, because people wouk! no
longer use their cars much, and they would prevent the pollution from spreading.

e Recycling and reusing would help minimize pollution? Yes, because you can help the planet by
avoiding using plastics.

UNIT 3-ACTIVITY 1 -PRACTICE 1

R ] - -

‘f - . "
Ol = ([
Qe — — .
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UNIT 3-ACTIVITY 1-PRACTICE 1

03 | | il N
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Snorkeling, kayak. peak, summit, wonderful, packing tape.

UNIT 3-ACTIVITY 1-PRACTICE 1

UNIT 3-ACTIVITY 2-PRACTICE 1
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UNIT 3-ACTIVITY 2-PRACTICE 1
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UNIT 3-ACTIVITY 3-PRACTICE 1
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UNIT 4-ACTIVITY 1-PRACTICE 1
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UNIT 4-ACTIVITY 1-PRACTICE 1

generation, relatives, priest, shepherd, disappeared, frightened, field

descendant.

UNIT 4- ACTIVITY 1-PRACTICE 2
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She write essays, DUt now she ’
writes 2 essays every week. (Negative)

125



UNIT 4-ACTIVITY 3-PRACTICE 1
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LINK:
https://www.canva.com/design/DAFBjxcfMyU/XikY zobnKol VN XaduT

WagGA/edit?utm content=DAFBjxcfMyU&utm campaign=designshare
&utm medium=link2&utm source=sharebutton
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4.8 Proposal effects
4.8.1 Introduction

Once the guide was completed with digital didactic resources and Task-Based Language
Learning strategies, the proposal was socialized and applied to the seventh-grade students
at “Daniel Reyes” school (See annex 8). Besides, a post-survey was used to know and
measure the learners' opinions about digital resources and strategies that the researcher
applied during the lesson to enhance speaking skills.

4.8.2 Procedure

In order to apply the guide, the researcher requested for permission from the principal of
the institution and the seventh-year teacher. Then, with the approval of the Principal and
the English teacher, an activity from Unit 1 was applied to the students. This activity was
useful because it allowed students to practice oral production using the technology and
Task-Based Language Learning strategies to strengthen their skills. After that, a post-
survey was sent to the seventh-grade students to answer the question about the impacts
and perspectives of the students about the proposal that was applied (See annex 9). On
the other hand, the English teacher was present to monitor the class and at the end of the
lesson, the teacher completed a checklist related to the impacts of the final proposal. It
included three items for each impact (See annex 10).

The collected data from the post-survey associated with the application of the proposal is
presented below:

4.8.3 Students’ post-survey results

It is essential to mention that the proposal was applied virtually due to the “Paro
Nacional”. Students from 7th-grade of parallel “A” participated in the activity during 60
minutes of class. Moreover, after applying the proposal, the researcher sent the students
a post-survey that included nine questions to know the level of acceptance of the students
toward the use of digital didactic resources with the Task-Based Language Learning
(TBLL) strategies to improve speaking skills. In that way, the post-survey was divided
into three parts: linguistic, academic, and social to analyze and measure the impacts of
the participants.

Question 1
How useful were digital didactic resources to improve speaking skills in classes?
Table 12

Digital didactic resources help develop speaking skills

Options Percentage
Excellent 74%

Very good 19%

Good 0%
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Bad 0%
Not sure 7%
Total 100%
Note: researcher elaboration. Source: post-survey applied 2022.

Table 12 shows the results of the first question, which has five options. The majority of
seventh-grade students, 74% indicated that the use of digital didactic resources in the
classroom was excellent, the other 19% of participants selected the option very good; they
consider that digital didactic resources are useful to improve speaking skills. Besides,
only 7% of the surveyed are not sure of the effectiveness of these resources. Finally, the
other options were not selected by anybody.

Question 2
How effective was the “questions and answers” activity to develop speaking skills?
Table 13

Questions and answers activity to develop speaking skills

Options Percentage
Very useful 63%

Useful 17%
Irrelevant 0%

Not useful 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

As table 13 reveals, the highest proportion of students, 63% indicated that the “question
and answers” activity is very useful for developing speaking skills. Meanwhile, 17% of
the participants mentioned that this type of activity in class is very useful in the oral
production process. The other options were not chosen by anybody.

Questions 3

Do you consider that the activities through the use of digital didactic resources contribute
to the improvement of your speaking skills?

Table 14

The use of digital didactic resources to improve speaking skills

Options Percentage
Strongly agree 70%

Agree 22%
Neither agree nor disagree 8%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 14 shows the students’ opinions about the use of digital didactic resources to
improve speaking skills. The highest percentage, 70% mentioned that they strongly agree,

128



and the other 22% expressed that they agree that digital resources would help in the
development of oral production. Finally, 8% of the participants marked the option neither
agree nor disagree, the students were not sure of the usefulness of these resources.

Question 4

Do you consider that the use of digital didactic resources contributes to improving your
academic performance?

Table 15

Digital didactic resources contribute to academic performance

Options Percentage
Strongly agree 63%

Agree 26%
Neither agree nor disagree 11%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 15 illustrates the results obtained from question four, which referred to the use
of digital didactic resources to improve academic performance. The vast majority of the
students, 63% expressed that they strongly agree that through digital didactic resources
they can improve their academic performance, and the other 26% indicated that they agree
that through these resources, they would learn in an innovative way. Finally, 11% of the
participants said that they neither agree nor disagree that these resources can contribute
to academic performance. The other options were not selected by anybody.

Question 5

How effective were the strategies applied to create a comfortable environment to improve
your speaking skills?

Table 16

Strategies helps to create a comfortable environment to improve speaking skills

Options Percentage
Very useful 17%

Useful 63%
Irrelevant 0%

Not useful 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 16 reveals the results obtained from question five. This question was related to
the effectiveness of the strategies used in the classroom in order to create a comfortable
environment to improve speaking skills. The highest proportion, 80% indicated that,
during the lesson, the strategies were very useful to enhance oral production. Likewise,
18% marked the option useful; that is, students consider that the strategies applied by the
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teacher in the classroom help create a pleasant environment for learning. Finally, the
negative impact options were not selected by anybody.

Question 6

Did the strategies, digital didactic resources and activities that were applied facilitate
participation and interaction between classmates?

Table 17

Strategies, digital didactic resources, facilitate participation and interaction

Options Percentage
Strongly agree 74%

Agree 19%
Neither agree nor disagree 0%
Disagree 7%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 17 indicates the level of agreement of seventh-grade students. This question
was related to digital didactic resources and activities to promote participation. The vast
majority, 74%, marked the strongly agree option; that is, for them, the activities and
resources that were applied are useful and help promote participation and interaction
among classmates, 19% of the students agree that the digital didactic resources and the
activities that were used motivate the student to participate in the activities. Finally, only
7% of the participants marked the option disagree.

Question 7

Did the digital didactic resources that were used in class useful to motivate you to
practice and improve your speaking skills?

Table 18

Digital didactic resources motivate to practice speaking skills

Options Percentage
Strongly agree 30%

Agree 63%
Neither agree nor disagree 7%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 10 reveals the results obtained about the usefulness of digital didactic resources
to motivate the development of speaking skills. In this question, seventh-grade students
from EGB of parallel “A” answered according to their perspectives. The vast majority of
participants, 63% agreed that digital didactic resources are useful tools to motivate
learning. On the other hand, 30% indicated that they strongly agree that through digital
resources they can improve and practice their oral production. Nevertheless, 7% revealed
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that they neither agree nor disagree with digital resources are an alternative to motivate
and improve the level of oral production. The rest of the options were not chosen.

Question 8
Do you consider that the proposal was effective to improve speaking skills?
Table 19

Effectiveness of the proposal to improve speaking skills

Options Percentage
Strongly agree 70%

Agree 30%
Neither agree nor disagree 0%
Disagree 0%
Strongly disagree 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 19 reveals the students' levels of agreement and disagreement about the
proposal that was applied. The highest percentage, 78% of the participants, strongly agree
that the activity that was used was suitable for the development of oral production.
Followed by 17% of the students agreed that the activity in class was effective, and
nobody marked the options of disagreement. Therefore, the lesson that was carried out
with the seventh-grade students had a positive level of acceptance; that is, the digital
didactic resources with Task-Based Language Learning strategies helped students to
increase and improve their oral production.

Question 9

Do you think that if the guide continues to be used during English classes it would help
you improve your oral production?

Table 20

Application of the guide during English classes

Options Percentage
Yes 100%

No 0%

Maybe 0%

Total 100%

Note: researcher elaboration. Source: post-survey applied 2022.

The table 21 shows the answers obtained from question nine. In this question, the seventh-
grade students marked the option yes, this means that 100% of the participants expressed
that the activities contained in the guide are interesting and are focused on promoting the
improvement of oral production. Additionally, students mentioned that if they continue
to use the guide, they will regularly improve their speaking skills through the use of
technology. Finally, none of them selected the options no and maybe.
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To sum up, the responses obtained from the post-survey students revealed that the vast
majority of the participants had a positive opinion about the use of digital didactic
resources with Task-Based Language Learning to improve speaking skills.

4.9 IMPACTS

The impacts obtained from the application of the guide with digital didactic resources
with the Task-Based Language Learning strategies with the 7th-grade students of parallel
“A”, were divided into three impacts:

e Linguistic
e Academic
e Social

The indicators of the impacts were determined based on the post-student survey and the
teacher's checklist to analyze how the presented guide can contribute to the improvement
of speaking skills. The indicators are the following:

Linguistic impacts

a) Using digital didactic resources to improve the L2.

b) Improving speaking skills with “questions and answers” activities with classmates.

¢) Promoting the development of speaking skills in students through different activities
divided into three stages (Pre-task-Task-cycle, and Language focus).

Academic impacts

a) Encouraging participation using the L2 in English classes.

b) Promoting the use of different digital resources and methodological strategies in
English class.

¢) Including digital didactic resources to contribute to the motivation for L2 learning.

Social impacts

a) Creating a comfortable environment with digital didactic resources and current
methodological strategies for students’ participation.

b) Motivating the use of digital didactic resources as part of the teaching process.

¢) Promoting self-confidence through meaningful activities using digital didactic
resources in English classes.

After determining the indicators, it is necessary to establish an equivalence matrix. The
following matrix was used:

Table 21

Matrix of equivalence

Number Equivalence
-3 High negative impact
-2 Medium negative impact
-1 Low impact
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No impact
Low positive impact
Medium positive impact
3 High positive impact
Note: researcher elaboration. Source: Posso (2013)

N~ O

4.9.1 Linguistic impact

The following table shows the linguistic impact obtained after applying the proposal of
this research project.

Table 22

Linguistic impact

Indicator/ Impact levels -3 -2 -1 0 1 2 3

Using digital didactic resources to X
improve the L2.

Improving speaking skills with

“questions and answers” activities X

with classmates.

Promoting the development of

speaking skills in students through
different activities divided into
three stages (Pre-task, Task-cycle,
and Language focus).

Total 2 6
Note: researcher elaboration. Source: post-survey and checklist June 2022

28 _56=3

Level of Linguistic im S
evel o guistic impact #Indicators 3

Level of Linguistic impact = High positive impact
Analysis

The linguistic impact of using digital didactic resources to improve the L2 had a high
positive effect because technology is part of education and was a very useful tool during
the pandemic. In this way, teachers can use digital resources to improve speaking skills
and students can easily access those tools. Consequently, both teachers and students are
interested in applying the activities included in the guide of this proposal because it is an
opportunity to acquire the English language using educational platforms.

Improving speaking skills with “questions and answers” activities with the classmates
had a medium positive impact, this is because students are not familiar with these kinds
of activities. That is why it is important to integrate different activities where they can
feel part of the class and can use the new language to interact with their classmates.
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Therefore, it is expected that the proposal that was presented will help students improve
their English language based on the different activities that each unit of the guide contains.

Promoting the development of speaking skills through different activities divided into
three stages (Pre-task, Task-cycle, and Language focus) had a high positive impact
because at each stage students can use the target language to complete the tasks. Besides,
according to the English teacher, students feel more attracted when they will manipulate
digital resources that they have not used in class. This is because in each stage the learners
have different digital resources where they can practice and improve their oral production.

4.9.2 Academic impact

Table 23

Academic impact

Indicator/ Impact levels -3 -2 -1 0 1 2 3
Encouraging participation using the X

L2 in English classes.

Promoting the use of different digital

resources  and methodological X
strategies in English class.

Including digital didactic resources to

contribute to the motivation for L2 X
learning.
Total 9

Note: researcher elaboration. Source: post-survey and checklist June 2022

%(9)

Level of Academic impact= —————=
#Indicators 3

Level of Academic impact = High positive impact
Analysis

The academic impact of encouraging participation using the L2 in English classes had a
high positive impact because the activities that were designed allowed students to
participate in classes using the L2. Besides, through digital didactic resources, they can
increase their vocabulary and use the new words in a conversation. Therefore, digital tools
facilitate the learning of English because learners are more attracted to use this kind of
resource; also, the stages of the lesson help students to engage in the tasks and participate
in classes.

Promoting the use of different digital resources and methodological strategies in English
classes had a high positive impact since this project had that purpose. Digital didactic
resources are not normally used in classes; however, due to the pandemic, teachers had
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to integrate some of them, but not specifically for oral production. Likewise, the Task-
Based Language Learning (TBLL) strategies are not usually applied in English classes.
Nevertheless, it is expected that the guide will continue to be used to encourage the use
of technology so that learners can improve their speaking skills since the activities and
strategies of the proposal focus on oral production.

Including digital didactic resources to contribute to the motivation for L2 learning had a
high positive impact because these tools are attractive to students. This was evidenced
because the students enjoyed using digital resources to improve their speaking skills
during class. This means that English teachers should continue to use the guide as an
alternative for students to feel motivated to learn the L2.

4.9.3 Social impact

Table 24

Social Impacts

Indicator/ Impact levels -3 -2 -1 0 1 2 3
Creating comfortable environments

to promote student participation. X
Motivating the use of digital didactic

resources as part of the teaching X
process.

Promoting self-confidence through

meaningful activities using digital X
didactic resources in English classes.

Total 4 3
Note: researcher elaboration. Source: post-survey and checklist June 2022

(7 =23

Level of Social impact= ————— =
#Indicators 3

Level of Social impact = Medium positive impact
Analysis

The social impact of creating comfortable environments to promote student participation
had a medium positive impact because the materials, resources, and activities helped the
student feel part of the class. In addition, the new generations feel safer using tools that
are familiar to them, such as the Internet. Therefore, teachers have to use different sources
that facilitate the teaching process and can create a pleasant atmosphere where all learners
have the confidence to participate in the classes.

Motivating the use of digital didactic resources as part of the teaching process had a
medium positive impact. Technology in the educational field is based on providing new
opportunities for teachers to create online activities using different sources and students
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can use the Internet to acquire new knowledge. Consequently, digital didactic resources
in classes contribute significantly to the language acquisition process.

Promoting self-confidence through meaningful activities using digital didactic resources
in classes had a high positive impact because teachers and students were interested in
knowing how digital platforms are used to create activities for oral production. This
increased the level of trust and participation because everyone is attracted to the activities.
For this reason, teachers must use materials that are attractive to learners because they are
more curious to learn about and participate in activities that involve using innovative
materials that are not normally used in class.

4.9.4 Classroom management impact

Table 25

Classroom management impact

Indicator/ Impact levels -3 -2 -1 0 1 2 3
The researcher demonstrates good X
command of the English language.

The researcher uses various language X
learning resources including visual aids

and realia.

Demonstrates confidence and poise in X
managing the classroom environment.

The researcher answers students'

questions using appropriate X
vocabulary.
The researcher develops and maintains X

group motivation.

The activities of the class were focused

on oral production. X
The researcher finished the lesson in

the established time.

Total 2 18
Note: researcher elaboration. Source: English teacher checklist.

2(20)

Level of Social impact = —————
P #Indicators 7

=2,85=3

Level of Social impact = High positive impact
Analysis

The impact of classroom management of the use of digital didactic resources with TBLL
strategies to improve speaking skills had a high positive impact on six items, and a
medium impact on the second item. All the items that the English teacher had to select
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were related to the performance of the researcher during the application of the proposal.
The first item was about language proficiency where the teacher affirms that the
researcher has a good command of the English language. The second item was about the
materials, visual aids, and reality where the teacher mentioned that during the lesson some
resources were used for learning. The next item was related to confidence and poise in
managing the classroom environment, the teacher stated that throughout the lesson the
researcher demonstrated good classroom management. Then, item number four focused
on questions and answers using appropriate vocabulary, and the teacher selected level
three positive in this item. Finally, the last three items were related to motivation, the
class lesson focused on oral production and the time of the lesson, and the English teacher
stated that the class had a high positive impact on these items.
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the conclusions and recommendations obtained from this research
project.

Conclusions

From the results obtained in the survey, it is evident that speaking is the skill that the 7th-
grade students at “Daniel Reyes” school have the greatest difficulty in developing. For
this reason, teachers must put more emphasis on the implementation of new technological
resources to help improve this skill. There are some digital resources that the teacher can
integrate; some of them were researched, selected, and used, considering the interests of
the students. Four digital didactic resources were selected by the students: Learning apps,
Voki, Flipgrid, and Lyrics Training, which were used in the final proposal.

From the results of the interviews with English teachers of the seventh-grade students, it
is established that incorporating new teaching methods in English classes allows students
to explore their abilities and have the opportunity to express their ideas and opinions in
the target language. Thus, teachers must apply new methods, strategies, and resources to
generate interest and motivation to learn a second language. It is necessary to continue
including new teaching methods that facilitate the teaching-learning of speaking skills to
provide new opportunities for acquiring the English language.

Based on the results obtained from the study, the reasons for speaking skills problems in
seventh-grade students were the following. First, it is a challenging for students to speak
in English because they are afraid of making mistakes. Second, it is related to the
(COVID-19) pandemic because during that period not all students had access to Internet
connection; as a result, they did not continue to practice the language. Finally, teachers
need to receive training on the use of digital didactic resources, since they were not
familiar with online educational platforms that can help in oral production.

In this research, a guide with digital didactic resources that were selected by 7th-grade
students to improve speaking skills was presented. To the elaboration of the guide, the
topics established in Education Ministry Book level A2.1, and the results of the survey
and interview were considered. The guide called “Digital Didactic Resources Guide to
Improving speaking skills” was socialized and applied to the seventh-grade students of
parallel A. Likewise, a post-survey and a teacher checklist were used to determine the
impacts of the proposal. As a result, three impacts were obtained: High positive linguistic
impact, Medium positive academic impact, and High positive social impact. Finally, the
proposal was considered by teachers as an effective alternative to improve L2.
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Recommendations

Teachers of the English subject of seventh-grade students need to use and adapt digital
didactic resources in the teaching process. These resources allow the process to develop
in a dynamic, interactive, and interesting way. Therefore, teachers must promote the use
of digital didactic resources in English classrooms as an essential learning strategy. These
resources can be used for the development of speaking skills; considering the interests,
expectations, and needs of the students. In this case, teachers can continue using the
didactic guide presented in this research project because students show a big interest in
using innovative resources in English classes.

English teachers should continue to integrate new methodologies and teaching techniques
that allow for creating comfortable environments to motivate the student to participate in
the lessons. To make it possible, teachers must continue to research academic innovations
to solve problems of English language acquisition. In that way, teachers can find new
strategies that guarantee the use of the foreign language in English classes.

To solve some of the causes of students’ speaking skills development, it is recommended
that English teachers continue to use the digital didactic resource guide. This guide is a
support for teachers because it contains a variety of activities that give students more
opportunities to interact in the target language. Consequently, through this guide, students
can use different digital didactic resources and do the activities presented in the guide to
practice their speaking skills at home. In this way, students can improve communication
in English and adapt to the use of technology in education. It is essential to mention that
this guide is available in digital and PDF versions.

It is important to use the digital didactic resources guide during English classes to improve
speaking skills. The tasks, the strategies, and the digital didactic resources can motivate
students so that they practice and use the English language in the different activities.
Besides, English teachers have to establish and design lessons related to oral production
to expand the opportunities to use technology to improve speaking skills. For this reason,
the continuous use of the didactic guide can provide positive results in the oral production
of each student.
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GLOSSARY

Digital resource: refers to a digital element that can be used through the internet.
Guide: it is a book that contains information on how to do something.

Link: it is an element that allows access to another document automatically.
Procedure: a set of actions to carry out something.

Pronunciation: it is the action of how people articulate sounds.

Skill: the ability or capacity to do or create something and this develops with practice.
Task: it is an activity or job that people have to do.

Vocabulary: a set of words that come from a particular language.

Website: a set of web pages that are accessible through the internet and created by a
person or company to share information.
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ANNEXES

Annex 1. Approbation of research instruments

L LA

UNIVERSIDAD TECNICA DEL NORTE
e

:
T " 2 FACULTAD DE EDUCACION CIENCIA Y TECNOLOGIA - FECYT
"‘_F* . PEDAGOGIA DE LOS IDHOMAS NACIONALES ¥ EXTRANJEROS

Ibarra, 17 de enero de 2022

Magister
Femando Flores
Docente de la camrera de Pedagogia de los diomas Nacionales y Extranjeros

Die mus consideraciones:

Mediante ¢l presente, solicito muy comedidamente se digne validar las entrevistas v
encuestas de Investigacion del Provecto “DIGITAL DIDACTIC RESOURCES USING
TASK-BASED LANGUAGE LEARNING TO IMPROVE SPEAKING SKILLS IN
TTH GRADE STUDENTS AT DANIEL REYES SCHOOL IM THE ACADEMIC
YEAR 2021-2022". Previo a del titulo de: Licenciatura En Pedagogia de los ldiomas
Nacionales y Extranjeros, Mencion Inglés. Para lo cual, se dignara encontrar adjunto las
entrevistas ¥ encuestas y los instrumentos de validacion.

Por la atencion que se sirva dar al presente, le anticipo mis debidos agradecimientos.

Atentamente,
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“Damiel Beyes® ea Sam Aminalo
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Espimsdo iidinie

Estn encuesia ha sido disedioda com ol obyetivo de exposer ol o & revarsis
didicticos digitales con 1 cirancgas del Aprendizmge de diomes Hiseds &n
larcas para mepdnr o habdeled de expressda oral en el Tmo gmds en la
“Unidad Edasanya Deniel Repes™ en &l afio lecog 21202021

| o s s

& b] cussnonano &5 adnimo, por ko gue s2 e solicas que ko compleie con
sincended. Ademis, eswe pooyecto s prealim com fines académicos. Por lo
oo, lea menbevenie cada pregumia v oesponda & souends con ses
cofsdiseeEnli. Por Gvor, sea hoeeno oo S Respueslis.
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. 4 ] . |
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Pregunta 4

(Con qué frecoencis wa o dooa inglds en o conversaciie con sus
compadenos de clase?

2) Sempere

by A veces

¢) Casi manca

d) Nunca

Pregunta §

En sus clases de mglds (Con qué frecuencia se profesor reales actividades
que involscran actvadades de commanicacidn onal en clase?

2) Siempere

b) A veces

¢) Casi sunca

d) Nunca

Pregunta 6

De la siguicate lista, | En goé actividades le gustana participer pars relorz su
expresion ceal en inghis? Elga cuatro activedades seain su peeferenca.
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b) Describir sndgenes

<) Juego de roles

d) Pregunias y respocstas

¢) Actividades de emparejamicnto
) Escontrar diferencies
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JEn sus clases de lagles su profesor utilizs recessos digitales para desasrollar
la desarezn & bahla?
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¢) Casi sunca
d) Nunca

Pregunts 8

Je peara que en sus clases de ingles se utilice recursos didactico digmales
que promuevis ¢l desasrollo de b prodouccsos oml?

a) S

b) No

Pregunta 9

De ls siguiente s, [Cudles de los sipeienies reoursos &gitales le gusteria
utihizer en ses clases de wghs para mejorar se expeesedn oml” Elija cuatro
recursos segem su prefereacia

&) Veki

by Flggnp

151



¢l lhialinga
di Lyrics training

@1 ¥

1 Educamedy

iGracias per o colaboracitn!

T -

& UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA ¥ TECNOLOGLA FECYT

oy

AL

FEDACOGEL DE LS MAEOMAS NACIONALTS ¥ EXTRANIEROS - INGLES English 0

En liseypacsls mulk? npegie don iea X d anlkee de cvalacbn scain omesgiond on cala fien T s

nocsEn resliie b observacisn en el spunlad oomspenalmic

0

INETEUMENTO DE EVALUACION CUALTTATIVO

CRITERIOS DE EVALTUACTON

[TEXMS -
MUCHD FOCD NADA
Iicirinsc e hieve, ciioms § cofiple X
Forsiilacedn clara & cabi peegumls X
L omsecaeen &8 cilh peoyunls X
Coberesiz de lis geeidnlis en X
velaciba ek ohiElive ’
Eelevimaen &l cimlemulo X
Cirden v seviiemena de [ proguntas X
Memiers e pregiek Gpilien X

Lsirvc it

152



arse, UNIVERSIDAD TECNICA DEL NORTE
(‘ ¥

aales i FACULTAD DE EDUCACKIN, CIENCLA Y TECNOLOGIA
" ; FEDAGODGIA DE LOS IDIIAMAS NACTONALES ¥
o EXTRANJEROS
Entrevista a los INrectivos de la Unbdad Edweativa <Dankel Beves™ en San
Anfonbs
Fe !

Mombre de la persona entrevistada:
(Msjetivo: La presenie entrevist tiene como objetivo de exponer ¢l weo de recursos

didéicnicos digitales para nejorar ko habilbdad de hablar de s estudisntes d= Tmo gradio
en la “Unided Edocativa Daniel Beyes” en el afio lectvo S0 -hirr

(iraciss o s CieTigsa.

Preguntas:

Pregunta 1.~ Segin ol Mimisienio de Fducscidn ] perfil de salida propuesio en &
carricule nacicnal pare los esiudiamies de séptimoe afo & nivel Al segin & Marco
Comriimn Furopeo, por ko cusl jooesiders usted goe los estudismes de séptinen gmde de
cxin instibecidie ban |ogrado slcanzar esie nivel?

Pregmnta 2.- ;Die qué manere, o instivecidn ba lograde que los esudisstes 2l conebair
com la Edecacidn Bisics alcsncen el nivel Al esablecido en el cumdcule del inglés®

Pregunts ¥.- ; Cozcidera usted los mstenales y recarsos que utilizes los docentes del drea
de inglés satisfacen las necesidedes v & través de |o wilizncidn de los mismo s& bogra que
los esudianies alcancen ¢ nivel Al esmblecido por el Marco Comin Europea?
Pregunta 4.- En ol Micma [nglis existen custroe habilidades (esoochar, bablar, leer y
escribir] gee &5 mecesanio desamollar en los sprendices del idicma. [Qué bhabilidad
corsidern goe & la mads dificil de dessmollor en los estodisntes de sépimo godo gee
pertenscen a la institucidn®

Pregmnta 8- [Corcidern usied que ks recursos didbctico-digimales fevorecen el
mprendizaje de la habilidad oml 32 o lexgpea extranjen®
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= UNIVERSIDAD TECNICA DEL RORTE
{.i t FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGEA

ekl PEDAGOGIA DE LOS IDIOMAS NACTONALES ¥
o EXTRANJEROS
Interview for Englich Teacher at Unldad Educntive “Danlel Reyes” In San
A ik
Date:
Posigion:

(Mo jective: The presemt interview aims o expose the wse of digiial didectic resources o
improve speaking skills in Tth grades svodents 81 © Daneel Reves™ in the scadenus vear
0312023

Thamdes for vour time.

(mestions:
Duestion 1.- According 1o the Mmisiry of Edecation (2017} at the end of the seventh

grade of BEGB students nvest have on AT CEFR. Do vou consider this goal ackeevable or
not? Why?

Owestion 2 - [n vour perception, oot of the fowr skilk in English (speaking. listening,
reading. wnting), which skill is the most diffical for vou 1o develop in your studests™®
Why?

(westion 3.- Wha are the possible ressoms why speaking skills in English may be
difficah for sbedents 1o acquire?

(uestion 4.- Have you ever used dhe Tesk-Based Langmage Lesming approach o
improve the speaking skills in your studess™®

Duestion 8- Hove vou ever used mvy digital didectic resources to improve the aral
production in your studests®

(westion 6.- Do you consider that the integratom of digial didscnc resources using the
sormegies of the Tesk-Based Language Learming im your English class can facilnme the
developrment of sbedents im oral prodecton™ Wiy Why not®

Ouestion 7.- Would vou be willing o use & didactic guade that mcludes sctivinies based
on the use of dignal didectic resources to facilime the development of oral expression’™
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ALy FACULTAD DE CIENCIA Y TECNOLOGIA FECYT Engherrok
FEDAGOGLA DE LS IDIOMAS NACTHONALES ¥ EXTRANIERDS - INGLES

A continuackin, margue con una X en o criterio de evaluacion segin el analisis de cada pregunta que
conforma el cuestiomarnio, las cuales se encuentran represeniades en el sigusente instrumento de evaluacson
oomo [tem. De ser necesanio realice la ohservacion en el casillero cormespondsente.

INSTRUMENT DE EVALUACTON CUANTITATIVD
CRITERIOS DE EVALUACHIN
(RSERVACIONES
ltem | Dhejar Nlodificur Elminnr
' X
: X
3 X
4 X
3 X
& X
T X
B X
e X
10 X
] X

Firma del Evaluador
C.C- 1002 IBR4 70

Apelhidos v nombres completos Darwin Fernando Flores Albuja
Titulo académico Magisier

Inststucion de Educacion Supenor Universidad técnica del Morte
Commeo electranice difloresiiuin.edu.ec

Teléfomo 0986357931
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Annex 2. A request to the principal asking for permission to apply research
instruments

!rr' UNIVERSIDAD TECNICA DEL NORTE
;‘;.‘1: FACULTAD DE E[J-UEA'CI'EPJH, CIENCIA ¥ TECNOLOGIA
DECAMNATOD

CHficio 000

kbama, 13 de eneno de 2022

Magister

Guilsrmno Collaguaso

RECTOR DE LA UNMIDWD EDILCATIVA DAMNIEL REYES

Die mi consideracion:

& nombre de la Facultad de Bducadion, Ciencia y Tecnologia, reciba un condgial
saludo, a la vez que ke auguro el mejor de los éxios en las funciones que viene
d -

hﬁediri:austedc:nlaﬁnﬂdaddeﬂkﬁﬁﬂedehmmﬁmedﬁaﬁe
brinde las faclidades necesarias, ala senorita i Fueres Katerine Lizesth,
estudiante de octavo nivel de la camera de Pedagogia de los kdiomas Naconales

y Extranjeros, para que obtenga informacion y desarmolle & trabajo de gradoc
DHHTAL DIDCATIC RESOURCES USING TASK-BASED LANGLUAGE
LEARNIMG TO IMFRONVE SPEAKIMNG SKILLS IN 7TTH GRADES AT DWMNIEL
REYES SCHOOL IN THE ACADEMIC YEAR 2021-2022".

Por su favorable atencion, le agradezco.

Stentaments, |

CIENCIA ¥ TECMICA AL SERVICIO DEL PLIEBLO
-- —_— -\-I_..-'— .

(Fagriad

_'x? l 2

Mgs. "Raimundo Alonso Loper Ayala
DECAMO FECYT
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Annex 3. Approbation letter to do the research in the institution.

P "“'-.,k UNIVERSIDAD TECNICA DEL NORTE

{ ‘,@ * FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
2 DECANATO

Oficio 039-D

Ibarra, 18 de enero de 2022

Magister ;
Guillermo Collaguazo
RECTOR DE LA UNIDAD EDUCATIVA DANIEL REYES

De mi consideracion:

A nombre de |a Facultad de Educacién, Ciencia y Tecnologla, reciba un cordial
saludo, 3 la vez que le auguro el mejor de los éxitos en las funciones que viene

desempenando.

Me dirijo & usted con la finalidad de solicharie de la manera mas comedida, se
brinde las lacilidades necesarias, a la senorita Perugachi Fueres Katerine Lizeth,
estudiante de octavo nivel de la carrera de Pedagogia de los Idisomas Nacionales
y Extranjeros, para que obtenga informacion y desarrolie el trabajo de grado:
*DIGITAL DIDCATIC RESOURCES USING TASK-BASED LANGUAGE
LEARNING TO IMPROVE SPEAKING SKILLS IN 7TH GRADES AT DANIEL
REYES SCHOOL IN THE ACADEMIC YEAR 2021-2022".

Por su favorable atencion, le agradezco.

Atentamenie,
CIENCIA Y TECNICA AL SERVICIO DEL PUEBLO

!

- - -~

-

[ 3 '.‘ e 3 ,’_
\_ Sy fctt.
N~ g@\ 1

Mgs. amundo Alonso Lopez Ayala Wand/? m‘uﬁ?JQ([..?:‘:f:.}_
DECANO FECYT wta o0 TR N e iossonts it
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Annex 4. Consent letters

Principal

Acepto participar voluntari
Perugachi Fucres estudian

ameme en esta investigacion, conducida por Katerine Lizeth

E i ) vtc de la carrera de Pedagogia de los ldion_:.-s .Naciomls ¥

HEeres mencion Inglés de la Universidad Técnica del Norte. He sido informado (a)

estudio es desarrollar una guia con recursos didacticos digitales

usando el método de Aprendizaje de Idiomas Basado en T J ia GO
2021-2022

5 para z}
oral en inglés de los estudiantes de séptimo ano de la Umidad Educativa Daniel Reves

de que la meta de este

Me han indicado tambien que tendré gue responder

i 0S¥ preg! on unas
entrevisia, lo cual tomara aproximadamente de 10 a 15 minutos.

estrictamente confidencial y no scra

esta investigacion es
estudio sin mi consentimiento. He sido &

Reconozco que la informacion gue yo provea con ¢l curso de
da para ningan otro Proposito fi de los de este

do de que pucdo h preg sohte. .Jel
proyecto on cualquicr momento ¥y que p d X del mu asi lo
SN gue eslo acarree peructo al para mi P
Entiendo que una copia de csta ficha de P me seri gado. ¥ que p do
pedir infor O bre los Itados de este estudio cuando éste haya conclurdo.
Vice-rectoe
~N w del par Firma del participante
Mgs. Guillerno Collagusso

i~ e

English Teacher

Acepto participar voluntariamente en esta investigacion, conducida por Katerine Lizeth
Perugachi Fueres estudiante de la carrera de Pedagogin de los Idiomas Nacionales ¥
Extranjeros mencion Inglés de la Universidad Técnica del Norte. He sido informado ()
de que la meta de este estudio es desarrollar uns guia con recursos didacticos digitales
usando el método de Aprendizaje de Idiomas Basado en Tarcas para mejorar la destreza
oral en inglés de los estudiantes de séptimo aiio de Unidad Educativa Daniel Reyes 2021-
2022

Me han indicado tambien que tendré que responder cuestionarios y preguntas en una
entrevista, lo cual tomara aproximadamente de 10 a 15 minutos.

Reconozeo que la informacion que yo provea en el curso de esta investigacion s
estrictamente confidencial y no sera usada para ningin otro proposito fucra de los de“:
estudio sin mi consentimiento. He sido informado de que puedo hacer mm.l'om
proyecto en cualquier momento y que puedo retirarme del mismo cuando asi lo decida,
Sin que esto acarree perjucio alguno para mi persona.

Entiendo que unacopiadeesnﬁchadeconwnthnifnmme:edemmgado,quwpnedo
pedir informacion sobre los resultados de este estudio cuando éste haya concluido.

WINPT ) o TR I
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Students

Sré quae Fespoader Cueatio
T . damcnte de 10 a 15 manutos

e wnl‘domﬂymmt_ﬂnw-nmmmm&h-*m
_,:q--ummum-.nuudow-aqnmmm.a«d
> en cualquacsy v que puaeda retimmrme del = unl b o
,ﬁmmdm_m-ﬂm
wmw*“mammmmrtw» ¥ Qquee precdo
Snformacion sobre bos resultados de este estudio cusndo €ste haya concludo

Fironm ded investigudas

A.)."&Yl'r\ -‘\.
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Annex 5. Interview from the principal and English Teachers

Principal

-

1 (OLEGIS DOMEL R
0 SU PATRONG,

L QT

English Teacher

PINK 100

o

'\'»’
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Annex 6. Application of the survey from seventh-grade students.

Parallel A

Parallel B
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Annex 7. Principal interview

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

Entrevista a los Directivos de 1a Unidad Educativa “Daniel Reyes” en San

Antonio

Fecha:

Nombre de la persona entrevistada:

Objetivo: La presente entrevista tiene como objetivo de exponer el uso de recursos
didacticos digitales para mejorar la habilidad de hablar de los estudiantes de 7mo grado
en la “Unidad Educativa Daniel Reyes” en el afio lectivo 2021-2022.

Gracias por su tiempo.

Preguntas:

Pregunta 1.- Segun el Ministerio de Educacion el perfil de salida propuesto en el
curriculo nacional para los estudiantes de séptimo afio es un nivel Al segin el Marco
Comun Europeo, por lo cual ¢considera usted que los estudiantes de séptimo grado
de esta institucion han logrado alcanzar este nivel?

Buenos dias, le saluda Guillermo Collaguazo rector de la Unidad Daniel Reyes. Bueno,
con respecto a la pregunta, como sabe producto de la pandemia el sistema educativo tuvo
un fuerte impacto, por lo que diria en este momento los estudiantes de septimo grado no
estan en la posibilidad de alcanzar el nivel establecido por el Marco Comun Europeo de
Lengua. Sin embargo, esperamos como institucion poder alcanzar el nivel porque la
situacion de emergencia provoco que los estudiantes tuvieran falencias; es decir, esto no
solo paso en la Unidad Educativa Daniel Reyes, sino en todas las instituciones a nivel;
cantonal, provincial, y nacional. Por lo cual, aspiramos que con el regreso a clases los
profesores puedan trabajar con los estudiantes y en un futuro alcanzar el nivel.

Pregunta 2.- ;De qué manera, la institucion ha logrado que los estudiantes al
concluir con la Educacién Basica alcancen el nivel Al establecido en el curriculo del
inglés?

Bueno, con respecto a esta pregunta yo puedo decir que la Escuela “Daniel Reyes” esta
en proceso de alcanzar el nivel A2 en los estudiantes de séptimo grado ya que como sabe
por la situacion de pandemia muchas actividades se postergaron estamos esperando que
se normalice todo en cuanto al aspecto sanitario que vive el pais. Ademas, con las clases
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presenciales los profesores de inglés pueden enfocarse en lograr que los estudiantes
alcancen el nivel establecido por el Marco Comun Europeo.

Pregunta 3.- ;Considera usted los materiales y recursos que utilizan los docentes del
area de inglés satisfacen las necesidades y a través de la utilizacion de los mismo se
logra que los estudiantes alcancen el nivel Al establecido por el Marco Comudn
Europeo?

En cuanto a esta pregunta los recursos y materiales con los que cuenta el Ministerio de
Educacidn y que estan a disposicion de todos los docentes del sistema educativo nacional
son recursos muy importantes que el docente si los utiliza. Por ejemplo, en el periodo de
la pandemia los docentes utilizaron los materiales “Recursos 2” que estaban disponibles
para el programa “Aprendemos Juntos en casa”, pero esto no pudo ejecutar mejor por la
disponibilidad de internet en muchos casos los estudiantes no tenian conexion a internet,
pero considero que todos los recursos que utiliza el area de ingles son utiles porque
mediante eso recursos se trata de que los estudiantes alcancen el nivel.

Pregunta 4.- En el Idioma Inglés existen cuatro habilidades (escuchar, hablar, leer
y escribir) que es necesario desarrollar en los aprendices del idioma. ¢Qué habilidad
considera que es la mas dificil de desarrollar en los estudiantes de séptimo grado que
pertenecen a la institucion?

Bueno, yo puedo decir que en base a mi experiencia los estudiantes, por lo general, tienen
dificultades en la produccion oral porgue les resulta muy dificil hablar en otro idioma.
Por lo tanto, mis compafieros del area de inglés deben tratan de usar otros recursos o
materiales que les permitan a los estudiantes desarrollar las habilidades que les resulta
dificiles, aunque por la pandemia la situacién empeoro porque los estudiantes no pudieron
seguir practicando el idioma, aspiramos como institucion con el regreso presencial que el
area de inglés se enfoque en trabajar con las falencias y el desarrollo de las destrezas.

Pregunta 5- ;Considera usted que los recursos didactico-digitales favorecen el
aprendizaje de la habilidad oral de la lengua extranjera?

Por su puesto, estaria muy bien utilizar recursos digitales porque después de la pandemia
se pudo evidenciar la utilidad de la tecnologia en la educacion no solo en la asignatura de
inglés sino en todas las demas. Por ello, pienso que el Ministerio de Educacion deberia
incluir esos recursos porque ayudan a los estudiantes en aspectos auditivos y visuales lo
que facilita el aprendizaje de la lengua extranjera.
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Annex 8. Application of the guide
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Annex 9. Students post- survey

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS

 Instrumento dirigido a los estudiantes de séptimo afio de la Unidad Educativa

“Daniel Reyes” en San Antonio

GRADUATION WORK: “Digital didactic resources using Task-Based Language
Learning to improve speaking skills in 7" grade students at Daniel Reyes school in the
academic year 2021-2022”

Date:

Obijetivo: Evaluar la efectividad de la guia con Recursos Didactico Digitales usando el
Aprendizaje de Idiomas Basado en Tareas.

Estudiantes:

1.- ¢Qué tan utiles fueron los recursos didacticos digitales para mejorar las
habilidades orales en las clases?

Excelente

Muy bueno|:|

Bueno I:I
Malo |:|
No estoy seguro|:|

2.- ;Qué tan efectiva fue la actividad de “preguntas y respuestas” para desarrollar
las habilidades de hablar?

Irrelevante

No util

3.- ¢Considera que las actividades mediante el uso de recursos didacticos digitales
contribuyen a la mejora de sus habilidades orales?

Totalmente de acuerdo

De acuerd0|:|

Ni de acuerdo ni en desacuerdo |:|

Totalmente en desacuerdo
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En desacuerdo

4.- ;Consideras que el uso de recursos didacticos digitales contribuye a mejorar tu
rendimiento académico?

Totalmente de acuerdo

De acuerdo

Ni de acuerdo ni en desacuerdo

Totalmente en desacuerdo

En desacuerdo

5.- ¢Qué tan efectivas fueron las estrategias aplicadas para crear un ambiente
comodo para mejorar sus habilidades para hablar?

Muy util
o] |

Irrelevante

No util

6.- ¢ Las estrategias, recursos didacticos digitales y actividades aplicadas facilitaron
la participacion e interaccion entre compafieros?

Totalmente de acuerdo

De acuerdo

Ni de acuerdo ni en desacuerdo

En desacuerdo

Totalmente en desacuerdo

7.- ¢Los recursos didacticos digitales que se utilizaron en clase te sirvieron para
motivarte a practicar y mejorar tus habilidades orales?

Totalmente de acuerdo

De acuerdo

Ni de acuerdo ni en desacuerdo|:|

En desacuerdo

Totalmente en desacuerdo

8.- ¢ Considera que la propuesta fue efectiva para mejorar las habilidades orales?

Totalmente de acuerdo

De acuerdo

Ni de acuerdo ni en desacuerdo
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En desacuerdo

Totalmente en desacuerdo

9.- ¢Crees que si se sigue utilizando la guia durante las clases de inglés te ayudaria
a mejorar tu produccion oral?

Si

No

Tal vez

iGracias por su colaboracion!
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Annex 10. Check list of the guide

it Y UNIVERSIDAD TECNICA DEL NOERTE
1 FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
. PEDAGOCTA DE LOG IDIOAAS NACTONALES Y EXTRANIERDS
Instrumesto dirigido a bos estudiantes de séptimo afie de ks Usidad Educative
“Diamiel Feves” en San Antonio

GRADUATION WORK: “Digital didactic resowrces naing Task-Bassd Lamznase
Laarming fo improve speaking skill: i 7" grade studeerz at Damiel Rieves school i the
acadennc year 2021-2021"
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Indacacor’ Impact Levels - -2 -1 '] 1 ]
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Toral

Clazzroom Alamnpemaent
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