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RESUMEN

El presente trabajo de investigacion tiene como proposito conocer la problematica que tienen
los estudiantes de la Unidad Educativa Abelardo Moncayo para aprender Inglés. El objetivo
principal es disefiar una guia académica para mejorar las estrategias de ensefianza y aumentar
el interés por aprender el Idioma Inglés. En primera instancia, la guia reforzara las
habilidades de escritura en los estudiantes a través de escribir historias de comic explicando
los pasos hasta crear un producto de escritura. Ademas, la guia académica esta disefiada en
base al enfoque de Contet-Base Instruction (CBI) y sus estrategias, por lo que la guia del
maestro es totalmente académica y Util para la ensefianza del Idioma Inglés. En cuanto a
aspectos de indole metodoldgico, las técnicas y herramientas utilizadas en esta investigacion
permitienron identificar el problema usando los enfoques cualitativo y cuantitativo
necesarios para identificar y colectar informacion para brindar una solucion al problema.
El enfoque cualitativo permiti6 desarrollar el marco tedrico conociendo desde lo més béasico
hasta lo mas fundamental que tiene el Idioma Inglés y también disefiar herramientas para
recopilar informacion. Mientras que el enfoque cuantitativo permitio realizar el diagndstico.
Dentro de esto se pudo identificar los aspectos mas importantes que aporta el CBI de igual
forma establecer y escoger las estrategias que sirvieron para desarrollar la propuesta. Como
resultado se disefié una guia académica con informacién necesaria para escribir historias de
comic siguiendo un proceso detallado con ejemplos hasta obtener un producto de escritura
totalmente en Inglés.

Palabras clave: ensefiar, estrategias, comic, Content- Base Instruction, académico, historia.
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ABSTRACT

The purpose of this research work is to get to know the problem that the students of “Unidad
Educativa Abelardo Moncayo” have to learn English. The main objective of it is to design
an academic guide to improving teaching strategies and increasing interest in learning the
English Language. Correspondingly, it will reinforce writing skills in students through
comic stories by knowing the steps to create a writing product. Also, the academic guide is
designed based on the Content-Base Instruction approach and its strategies, so the teacher’s
guide is totally academic and useful for teaching English. Equally important, the
methodology used in this research allows to understand and identify the problem from a
mixed methodology and then provide a solution. The qualitative approach allowed for the
development of the theoretical framework from the most basic to the most essential features
of the English language and also design tools to gather information. Whereas the quantitative
approach allowed to analyze it. Within this, it was possible to identify the most important
aspects that CBI contributes in the same way to establish the strategies that were useful to
carry out the proposal. As a result, an academic guide divided into four units was designed
and each unit provides activities that lead to the development of a comic story script.

Key words: teaching, strategies, comic, Content-Base Instruction, academic, script

viii



IDENTIFICACION DE LA OBRA ........ooititeetceeeee et senstssenas st nen s [
CONSTANCIAS ..ottt et e e s e e st et et e bestesteebeeraeneeneenee s i
CERTIFICACION DEL DIRECTOR......cuiiiiiiitiie sttt ii
APROVACION TRIBUNAL ...ooiutiiiieieie ettt sttt sne e sseens iv
ACKNOWLEDGMENT ...ttt e et ne e ens Vi
RESUMEN ...ttt bbbttt bbbt ne s e vii
N = S 12 ¥ TSR Vviii
IN D E X e e a e e e e eennrres IX
TABLE INDEX ...ttt sttt bbbttt st nbe st sbesnenneas Xi
FIGURE INDEX ....ociiiieieiie sttt ettt ettt na e et e e ntenneenaenaenaenseneas Xii
INTRODUCTION ...ttt ettt ta e e s e nbesresrenresraeneeneenee s 13
BaCKGround LITEIatUre..........ccueiieieeie ettt neenne e 14
Problem FOrMUIALION ..........ooieie ettt nne e 15
JUSTIFICATION ...ttt re e ne et esreenreeneeenes 15
OB JECLIVES ...ttt ettt ettt a e st e et e et e e s te e e e re e s re et e erreabaeteeneenras 16
GENETAI ODJECT......ciieiiiiee bbb 16
SPECITIC ODJECLIVES ...ttt et reeteenaesreas 16
1 CHAPTER I: THEORETICAL FRAMEWORK .......cccoviieieeiece e 17
1.1 Second Language ACQUISITION ........ccceiirieriirieriiniisiesieeeie e 17
1.2 Language thEOTIES ......ccuveiieeee ettt aaesre s 18
1.3 CONSITUCTIVISITI ...ttt ettt et e s e sae et e sneenseeneenneenrens 19
1.4 Approaches and Methods ..........cccveiiiiiiiiic i 20
1.5 Content-Based INStruction (CBI) .......cccooeiiiiiiiiiiiieieeee e 21
1.5.1  Principles of Content-Based Instruction (CBI) .........cccceviiiieiiiiiieiiec e, 22
1.6 CBI The role of the teaCher.........cooiiiiiiee e 22
1.7 CBI The role of the StUAENTS .........cceiiiiieii e 23
1.8  Strategies Content-Based Instruction (CBI) .......ccocvviiiiiieniiieeeeen 23
1.9 Common European Framework of Reference (CEFR)........ccccoceviiiiiiiiciieccnenn, 24
1.10 L2 regulations in Ecuador by the Ministry of Education and (CEFR).............. 26
111 TYPES OF WITHING .ottt 26
1.11.1 NArrative WITTING .o.vecveeeee ettt e e enaesnaenneas 27



1.11.2  DeSCHPLIVE WITHING ...c.veviitiitieiieiieiie ettt 27

1.12 LO00] 1 1] 01 J SRRSO 28
1.12.1  FOrMALS OF COMICS ....oviiiiiiiiiiiisiieieie ettt ettt 28
1.13 How Comic Books Benefit Learning ........ccccocevvereeveeiiese e 29
1.14  Parts 0f @ COMIC STOMY .....ccuoiuiiiiiieiieieiei ettt 29
1.15  EIements OF @ COMIC ......coiiiiiiiieiiieiee et 29
116 WIEING SKIIS .o s 30
1.17  Stages to develop Writing SKillS.........c.coviiiiieiiiii e 30
L.17.1 PrEWIITING ettt bbbt 30
L1720 WWIILING oottt ettt et et e s ae e ste et e s reenbeeteannesreas 30
1.17.3 EQIING cveitiiiiiicieiese ettt bbbttt 30
1174 REWITHING .cvviitieit ettt ettt et et e e e ste et e sreenbeenaeannesreas 31
2 CHAPTER I1: METHODOLOGY ....ooiiiiiiiieie ettt 32
2.1 RESEAICH TYPR ...t 32
2.2 Deductive MEhOd.........coveiiiiiiiis e 32
2.3 INAUCLIVE IMETNOU .......eeiiiieciee e et nre s 32
2.4 Population and SAMPIE ........ceciiiiiiiee e 33
2.5  TechniCs and TO0IS ......ccociiiieiiie et 33
2.5.1  ODBSErVation SNEEL......cc.oiuiiiiiiieeeie e 33
2.5.2  Data COIECLION. ......eoieieieiece e e 33
2.5.3  Dat@ @nalYSIS ...c.ooeiieiiieie e 33
2.5.4  QUuEStIONAry and INTEIVIEW .........ccoiiiiieiiie e 34
3 CHAPTER 11l: RESULTS AND DISCUSSION ......covoiiiieieieeee e 35
3.1  Quantitative interpretation: students’ SUIVEY .........cccovvvvviiiiiiniiiieiicic e 35
3.2 Qualitative interpretation: teacher’s INtEIVIEW........ovvviveerieiiiee e 45
KT B I 1111 3] o ST PRPRPRRR 46
4 CHAPTER IV: PROPOSAL ..ottt 48
4.1 Title of the Proposal.........c.cooiiiiiiiii i s 48
N 1011 oo [0 Tox 1 To] o RS 48
4.3 JUSHIFICALION ...ttt 48
4.4 Theoretical FOUNAALIONS ........coiviiiiieiecie e ns 49
441  Content Based INSTIUCTION ........coiieiiiiiiiieiee e s 49
4.4.2  Strategies Content-Base Instruction (CBI).......cccccceiiieiiiiiiciie e 49
A5 ODJECHIVE ....eeeee e 50
4.6  Proposal deVelOpMENT ..o 50
CONGCLUSIONS ...ttt et e benbesbenneereeneeneeneas 87



RECOMMENDATIONS ... 88
BIBLIOGRAPHY ... 89
ANNEXES ... 93

TABLE INDEX

Table 1Stages in Language ProdUCTION.........ccveiuiiieieeii e siee e 17
Table 2 Language TNEOTIES .....cveviiieiieieeie sttt ettt e s e see e e nnes 18
TabIe 3 APPIOACNES .....c.vieeiiciiesieee ettt sr et et e b et e esneenreeneeanes 20
Table 4 IMEBENOAS ..ot 21
Table 6 CBI SIFALEQIES.......eiieieeieieie sttt bbb 24
Table 7. Standards of Common European Framework of Reference.........cccccceevvveivenenne. 25
Table 8.Ministry of Education L2 learning in high schools in Ecuador.............c.cccceeveuee. 26
Table 9 TYPES OF WITEING.....coieiiee ettt enes 27

Xi



FIGURE INDEX

Figure 1. The necessity to learn ENgliSh..........cccooveiiiiiiciice e 35
Figure 2. Frequency of using ENQLISN.........cccooviiiiii e 36
Figure 3. Situations to USe ENGLISN ........c.oiiiiiiicece e 37
Figure 4. Preferences in ENglish aCtiVIties ...........ccocviieiieiiiic e 38
Figure 5. Satisfaction in learning ENGlISh...........ccooiiiiiiiii e 39
Figure 6. Frequency of teaCher’s aCtiVItieS.........ccevuvivieiieii i 40
Figure 7. Complexity to develop Writing SKillS ............cccooviiiiiieiie e 41
Figure 8. Frequency of use of writing sKill.............coo oo, 42
Figure 9. Learn English USING COMICS ......ccccoiiiiiiiie e 43
Figure 10. PreferenCes iN SLOMIES. .....ccuiiiiiieiiiic ettt 44

xii



INTRODUCTION

Ecuador is one of the countries in Latin America whose young population lacks
knowledge of the English language. EI Comercio (2019), expresses that “Ecuador is
ranked 81st with a score of 46.57 (very low level) which makes it the worst country in
Latin America in terms of English proficiency.” Education First (EF) placed Ecuador in
position 19 in Latin America and 93 among 100 countries in the world. The results show
that young people won’t be able to talk in basic conversation, to write self-information,
and they do not understand text in English after reading it. This means Ecuadorian
youngers have serious problems developing English skills.

Although the education of the English language starts from basic education to secondary
education, being obligatory. Article 1 in LOEI (2011), expresses “that the teaching of the
English language, from the year 2016-2017, Sierra regime and 2017-2018 Coastal
regime, be mandatory from the second grade of basic education to the third year of high
school for all public institutions, tax commissioners, individuals of the country” (p. 3) so
after ten years an Ecuadorian bachelor should have reached a B1 level, but the reality is
different from the expectation.

Unfortunately, in Ecuador educational mandates have been restructured the curriculum in
2016. For example, English classes in public institutions have been reduced from five
hours a week to three hours a week. Other limitations obstruct learning are the material
used by language teachers and the use of traditional methods in teaching. EI Telégrafo
(2015), mentions that “The curricular adjustment will also include a reprogramming of
the content of all the texts delivered by the Ministry of Education.” (p.19). On the other
hand, several students are not interested in learning English, especially when cursing high
school. These aspects show a worrying reality and younger people have reached Al level
instead of B2 level of English. According to CEFR, Allevel are for beginners.

Finally, in public education English classes are not very relevant as other subjects are, for
this reason, Ecuadorian English teachers have a true challenge inside the classrooms, and
due to fewer hours of classes and the unsupported English materials in the classes, they
cannot achieve successful and satisfactory learning in their students. Making learning is
only something temporary and unsatisfactory.
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Background Literature

At present days, dominant skills in English are having an advantage for academic or
professional life. Learning a foreign language has not only become a necessity but in a
globalized world where English has reached Spanish-speaking countries, learning this
language is becoming more and more popular. Rintaningrum (2016), expresses that “The
popularity of English as the most widely used language around the world today spreads
across most non-English speaking countries.”

Learning English is not only useful at the moment of communicating. Understanding this
language generates a wide advantage in the educational field to access better education,
independence to travel and get confidence inside or outside the country.

Romero (2020), declares that “Being bilingual greatly enhances your ability to find work
in certain fields, especially where international business is concerned. Also, in areas
where immigrant populations dominate, knowing that language greatly increases your
chances of success in finding a job.” (p.74). Developing English skills is useful and allows
appropriate communication whether oral or written.

Writing skills are one of the most challenging for younger students because of their
complexity with grammar and structure and because this skill is not highly developed in
high schools. Bilal (2013), “Most of the students at public sector institutes do not perform
well in English writing tasks and ultimately face average or poor results in academics.”
(p. 238). The teacher has a very important role in the development of skills, it is important
to know and apply innovative methodologies and tools that enhance student learning.

(Archana, 2016), mentions that “Teacher plays diverse roles in English Language
Teaching (ELT). Some of the roles where a teacher performs when dealing with the
students are as follows - learner, facilitator, assessor, manager, and evaluator.” (p. 3).
Understanding this skill helps to widen the knowledge, use the correct way the structure
language and gain verbal fluency and understand conversations.

Writing develops creativity helps to encourages research and the creation of own content
such as fairy tales, stories, or use in a more academic to write essays. (Nifio, 2018),
mentions that “Writing is a tool that keeps words and shares knowledge through history.
In addition, writing is the product of a complex brain process that involves many
functions from individuals.” (p. 10).

14



Problem formulation

Considering the lack of English resources and the traditional classes. The main research
problem of this research is:

How Content-Based Instruction strategies applied in comics could improve English
writing skills of 3rd students at Unidad Educativa Abelardo Moncayo?

Justification

It is important to point out that in this high school there is no previous research that
supported methods, strategies, and tools. Also, there are no English materials stored in
the library. In view of this, the present research will be destined to design an innovative
way to learn English especially in developing writing skills. Besides, this research will
benefit 3rd secondary students in the short and long term, for its contribution to
innovating the process of learning English and creating interest in learners.

Not only students are beneficiaries of this research, the study also gives facilities to
teachers” lesson planning. Making fascinating classes that makes more interactive
learners and explore the creative part in students. For this reason, that unusual academic
guide has interesting topics never seen before with illustrations that impact learners one
of the main contributions that apports this research is having fun while learning. As
consequence classes are less traditional and less boring

Furthermore, this research will improve writing skills by expanding the vocabulary focus
on writing correctly and coherently. This is very advantageous to learn at a young age for
the other contributions inside the high school and outside the school for example:

As an educational contribution, it will contribute to academic performance, and
improving grades. Secondly, cultural field, the culture of other countries will be known
such as the language, the society life, and ideology this influences the expression of the
learner’s attitudes.

Another important contribution is in linguistics, in a globalizing world, known English is
an obligation and it is useful to communicate using writing skills, another reason is to
continue raising the level of English with enough knowledge to achieve an A2 level at
the end of high school. Finally, in a personal life students will improve self-confidence
when they are out of the classroom or when they expose to English tests.

15



Objectives

General Object

e To propose a guide with Contend-Based Instruction strategies applied in comics for
the reinforcement of writing skills in 3rd BGU students at Unidad Educativa Abelardo

Moncayo.

Specific Objectives

e Tostablish theories as the base of Contend- Base Instruction to develop writing skills.
e To diagnose the problem in students to develop writing skills.

e To design an academic guide based on comics for 3rd BGU high school level.

16



1 CHAPTER I: THEORETICAL FRAMEWORK

1.1 Second Language Acquisition

Second language acquisition (SLA) is the process in which people learn a second
language(L2) apart from the native language(L1). Children who have learned their first
language can learn a second language later. It means that people are able to talk in two
languages. The process of acquisition does not focus on the study of grammatical
functions of the language. On the contrary, the language is achieved in a natural way. For
example, by involving the learner in a communication environment where all the time is
interacting with the second language. As reported by Schiitz (2019), says that
“Acquisition requires meaningful interaction in the target language - natural
communication - in which speakers are concerned not with the form of their utterances
but with the messages they are conveying and understanding.”

Some people have the facility to acquire a second language due to different circumstances
such as living in an area surrounded by native speakers, constant journeys abroad, or even
learning from parents. Anyway, the interaction with the second language does not affect
the mother language then anyone is capable of learning a second language such as
vocabulary, grammar structures even understanding in reading and producing writing.
The following table shows the prompt for each state.

Table 1

Stages in Language production

Can produce simple Explain. ..
SeNtences. Questions requiring
Makes grammar and phrases or short-
Pronunciations errors. sentence answers
Frequently misunderstands
jokes.
Intermediate  Has excellent 3-5 years What would happen
fluency comprehension. if .7
Makes few grammatical Why do you think...?
Er1ofs. Questions requiring
more than a sentence
response
Advance The student has a near-native  5-7 years Decide if ..
fluency level of sEeech. Retell. ..

17



Stage

Characteristics

Approximate
time frame

Teacher prompts

Pre-
production

The student

Has minimal comprehension.
Does not verbalize.

Nods “Yes” and “No.”
Draws and points.

0-6 months

Show me. ..

Circle the. ..
Where 1s...7
Who has...?

Early Has limited comprehension. 6 months Yes/no questions
production Produces one- or two-word 1 year Either/or questions
Tesponses. Who...?
Uses key words and familiar What___7
phrases. How many...7
Uses present tense verbs.
Speech Has good comprehension. 1-3 years Why...?
emergence How...7

Taken from: The Stages of Second Language Acquisition (Hill & Bjork, 2008).

The table describes the stages that learners have to through to reach a certain level of
fluency in the language at a certain age. Consequently, there must be educational work as
well at home, to practice in an autonomous way. Additionally, advanced fluency is
acquired after a long process of being surrendered by the second language (L2). The final
point is language acquisition integrates the domination of the four linguistic skills that
people use in daily life.

1.2 Language theories

Language starts in early life; the process of developing language regularly takes a long
time till dominate the language skills. In agreement with Guedim (2020), mentions that
“Language development is a slow process that starts during early childhood, allowing
children to grasp the spoken word and communicate.” The purpose of language theories
is to explain the process in how children learners learn and acquire a second language
(L2). It is important to notice that these theories are supported by various authors as
shown in the following table.

Table 2 Language Theories

Theory Central Idea Individual with
theory

Behaviourist | Children imitate adults. Their correct utterances are reinforced Skinner
when they get what they want or are praised.

Innateness | A child's brain contains special language-learning mechanisms at | Chomsky
birth.

Cognitive Language 15 just one aspect of a child's overall intellectual Piaget
development.

Interaction | This theory emphasises the mteraction between children and their | Bruner
care-givers.

Taken from: The Stages of Second Language Acquisition (Hill & Bjork, 2008).
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All theories are very important, but Chomsky’s perspective believed that children are
born with certain skills. However, Skinner’s hypothesis makes sense because
behaviorism is the process of involve children in imitation. In addition, rewards are
present, and they change oral production from an incorrect to a correct way. to a correct
one when a child produces the language, or the child is rewarded when he does not make
any mistakes making him master the language correctly.

On the other hand, Piaget's theory contributes studies to the field of education in the
processes of intellectual development such as memory, attention, reasoning, and
language. Piaget believed in the mental process in the development of the information by
the learner. For Brunner’s theory, the learner selects the information then processes it,
and organizes it in a particular way. This refers to learning by discovering. This means
that learning occurs by acting, imitating, and manipulating objects of reality. Likewise,
Piaget, he believes that intellectual development depends on the environment in which
the human being develops.

1.3 Constructivism

This theory is the most appropriate for this research, adapting the principles and the way
of teaching. Due to it encourages the construction of knowledge, and students have an
active participation. As stated by WGU(2020), infoms that “Constructivism is an
important learning theory that educators use to help their students learn. Constructivism
is based on the idea that people actively construct or make their own knowledge, and that
reality is determined by your experiences as a learner.” Basically, this refers to knowledge
is constructed using the previod knowledge to improve and develop it. Some significant
features of this theory are:

e Students learn, how to learn.

e Learning is an active process.

e Learnes become more social.

e Leaning is from context.

e Learning is created from own expiriences.

e The teacher motivates the sudents all the time.

19



1.4 Approaches and methods

Language teachers have been supported on approaches to find the best way to develop
language. Simultaneously, approaches provide methods perceptions and strategies that
teachers can use as a guide to create better experiences in learners in order to develop
language skills. Besides, the design and practice of the different approaches and their
breakdowns are known from theory. This has been used for a long time because these
approaches and theories are adapted to the teaching process according to the needs of the
learners. These are some approaches that support the development of English skills which
are mentioned below.

Table 3

Approaches

Teaching approach

Features

Analysis

Content-Based Instruction

Organized information
around the content

The teaching of content or
informationinthe language

Text-based

Authentic text types for the
experience of text in social
aspects

The social purpose of texts
isto focus on analysisand
lexico -grammar

Communicative

Authentic phrases and
communicative phrases but
grammmar focus

Foous on meaning for
communication with
fictional conversaticons

Audiovisual & Audio Lingual

Simulated dialogues with
slidesand recordings

Fepetitive imitation or
artificial dialogues

Grammatical

Grammar and words out of
context

Language itemsand
exercises without meaning

Situational language

Contrived dialoguesin
pretended situaticns.

Unnatural dialogues,
fictional conversaticons

Genre-based

Authentic maodels of genres
incontext,

Linguistic focus on
compenents of the genre

Note: Design by the Autor base on English Language Teaching Approaches, Methos, Techniques

These are some of the approaches that exist to teach a language, which means that there
is not a single or specific way to teach English, approaches, and methods become very
popular over the years, but a method must be distinguished from an approach due to their
similarity, sometimes they are confused, it must be considered that an approach is a way
of teaching and has principles that can be applied to different ways of teaching. On the
other hand, a method is a way of teaching in which objectives have to be achieved and
the teacher is guided on the fundamentals of the methods and established clear objectives
in the teaching plan. Next are some methods to teach English.

20



Table 4

Methods
MMethod Feaiure Analvsis
The Audio-lingual Method The learner treceives negative | focuses on  specific  grammar
feedback, and the contrary | teachings
happens  when a studerd

dem onstrates gooduse of English

The Direct Met hod

otily uses the target language that
the students are tryingto learn

Itsm ain focusis oral skill, and it
iz taught wria repetitive drilling

The Silent YWay

Emphasizeslearner autonomy

The main of this way of teackdnz
iz forthe teacherto saw ey little,
so students can take control of
their learning

Suzgestopedia

This 15 a behaworist theory and
related to peeudoscience

Fach Suggestopedia lesson is
divided into three dif ferert phases
1. Deciphering

2 ConcertSession

3. Elaboration

The Grammar Translation | This methodof teachingEnglidh | This is particularly common for

MMethod iz gramm ar heavy andrelies a lot | those students who wish to stuacsy
ontranslation literature at a deeperlevel

Totalphysical response TFPE is an approach that follows | The moost im portant skill is avwal

the idea of “learning by doing’

com prehension  and  ewverythirge

Begnners will learn English
through a =zeries of repetitoee
actiofs

elze will follow naturally later.

However, the list of methods and approaches is even broader, emphasizing language
production is even greater. Written production is not considered, concentrating more on
oral production. Despite this, all methods are very appropriate to develop almost one skill,
and teachers must know and use the most appropriate. As the comparative table shown
methods and approaches work in order to develop language proficiency.

1.5 Content-Based Instruction (CBI)

Content-Based Instruction has proven to be an effective method for teaching English as
a second language. According to Villalobos (2014), mentions that “Content-Based
Instruction is an approach in which the teaching is organized around the content.
Likewise, the principles of Content-Based Instruction are heavily rooted in the principles
of communicative language teaching since they involve the active participation of
students in the exchange of content.” (p.71). Accordingly, with this author foreign
language learning becomes more enjoyable when the content has a series of appropriate
references and graphic content. At the same time, learning will be acquired, improving
the language skills of the learners.
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Furthermore, Bio (2009), remarks that “Content-Based Instruction is an approach to
language teaching that focuses not on the language itself, but rather on what is being
taught through the language; that is, the language becomes the medium through which
something new is learned.” Taking everything into account, the language becomes an
instrument that facilitates learning, by the content of it. Additionally, it has what is
necessary to generate knowledge not only learning the language also learning the culture.
Finally, CBI provides multiple benefits for the learners and allow develop language skills
achieving goals and objectives.

1.5.1 Principles of Content-Based Instruction (CBI)

CBI guidelines consider the students based on their needs for comfort and compliance in
learning. These principles involve students in the development of their skills, at all stages
of learning students are considered in developing learning through relevant content. The
most which characterize the principles of CBI is to take material and information from
the real world according to the interests of the learners in order to achieve language
proficiency. Build knowledge and develop understanding about a topic and a learning
task, the language meaningfully and purposefully. Conclusively, learning regarding
language in the context is learning through the use of language. Some principles are
mentioned below.

e Base instructional decisions on content rather than language rules.

e Integrate the four skills.

e The teachers involve students actively in all phases of the learning process.
e Choose content for its relevance to learners’ lives.

e Select authentic texts and assignments.

e Draw overt attention to language features.

As indicated, principles explain the educational process as a guide to understand and
achieve better results in teaching. process adapting them according to the needs of the
learners. However, this approach allows choosing and adapting the appropriate material
in the four skills, applying the language production in an authentic way.

1.6 CBI The role of the teacher

The role of the teacher in this approach is an instructor who guides the knowledge through
the content. According to Meng (2015), in her research mentions that:

In CBI teaching, teachers play a guiding role in guiding students to explore
and study a subject or a subject. Teachers in the entire process, through
the classroom report, group discussions and other ways to create a good
learning atmosphere and promote the students from passive learning into
active learning. (p.282)
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Teachers want that students dominate both the language and the content. They worry to
provide interesting topics for students such as current affairs with musical or audiovisual
without traditional topics such as grammatical structures or language norms. Also, the
teacher provides content that matches the knowledge of the students inside the class,
providing enough resources or material to develop educational activities. Therefore, the
teacher become an instructor when students are using the teaching materials as well as
assigning tasks and evaluating through tests, after evaluating the teacher is able to provide
adequate feedback. Finally, motivate students by reinforcing the learning in the language
acquisition process.

1.7 CBI The role of the students

The role of the student is more dynamic activating their skills in participation. Therefore,
students feel more motivated with the materials and the context that the approach allows
to learn the language. In the book, Approaches and Methods in Language Teaching
Richard & Rodgers (2001) ,mentions that:

Students are actively involved in a Content-Based classroom setting. On
the one hand, they are in charge of their own learning process and their
support of others, and, on the other hand, they may partly choose content
and activities. Being actively involved and taking responsibility in a
classroom environment appears to be motivating for some though rather
overwhelming to others. (p.213).

Then, the students have an important role, not only do they expect the teacher to generate
knowledge, but also because of their attitudes they develop and motivate themselves to
generate effective learning. the use of interesting material allows students to feel
motivated and remain active in the learning process all the time.

1.8 Strategies Content-Based Instruction (CBI)

To know the CBI strategies, it is necessary to know that the objective proposed by this
approach is to prepare students to acquire the language using the context of any subject.
There are the most common strategies that apport this approach.

Dr. Michael F. Dorsey( 2010), expresses that “CBI strategies, all of which are focused on
increasing positive behaviors, reducing undesirable or inappropriate behaviors, and
promoting self-control, include actionable goals that promote problem-solving,
communication, relaxation, and self-awareness.” As this author mentions CBI provides
elements to help the teacher be responsible of create a good environment for learning and
students ~ behavior is adequate to satisfactory learning.
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On the other hand, strategies in teaching languages apports beneficial ways to acquire the
language there are some strategies that are mentioned below.

Table 5

CBI Strategies

Sirategy Characieristbe

Cognitive scad eny larguage proficiency | Feferers to students to under stand
academic terrnanology and Lmgrove
proficency im ESL

The guestbon in (e Lassrmnm To aszess sudents’ leirndng and cratical
thenlang dalls, teschers can as: di Merent

guestions related 10 certain educational
obj ectives

Language- Related vs, Contend-Related | Leasmahoat the disinclaon made between
langaage-related and condent-related taik,

epeaally in Englash and second-langiage
clasmooms

Fareesl instruction fhal b shedenis
Exp licit v=. Ioplicit Instraction conscoudy focus on language aspects,
aich as grameralical forms

lenpli it instnaction involves udentsin
coqemvard caiion acireiies or hawing iheny
moaes o hoaks

Process of learmng through fird-hand
Experiential Lesoming Efpenience and refll sctung on e condiscied
aclivilies or progects

Stndemnt- Centered  Instmoe tion Drmarmdc and egpenentiz] approach o
edhucation in which lesmners areactive

parti i panis

Note: take from: Study.com 2022

1.9 Common European Framework of Reference (CEFR)

This is an international standard in order to evaluate the linguistic skills of learners. It is
necessary to take into account the Common European Framework of Reference which
assesses the skills of learners and places them in levels. There are six levels Al, A2, B1,
B2, C1, and C2. These levels place people according to their abilities from beginners to
advanced.

Through this, you can learn more than forty languages in the world including English.
For students, it is important to assess language skills. It helps to detect deficiencies in
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language skills because the CEFR evaluates all the skills that the students can be located
according to their knowledge. On the other hand, CEFR (2010), mentions that “It
describes in a comprehensive way what language learners have to learn to do in order to
use a language for communication and what knowledge and skills they have to develop
so as to be able to act effectively.” (p.1). The following table shows the different levels
that each language learner must pass until achieves proficiency.

Table 6.

Standards of Common European Framework of Reference

C2 Can understand almost anything that is heard or read with ease. Can
assemble facts in a clear manner from different spoken and written
sources to recreate arguments and accounts. Can express itself naturally,
very smoothly and precisely, in even more complicated contexts,
differentiating finer shades of competent language.

Proficient - - - :
User C1 Can understand and recognize a wide range of challenging longer texts.

It can speak fluently and spontancously without the search for
expressions being obvious. Can express yourself fluently and naturally
without searching a very simple quest for word. May use language for
social, academic, and professional purposes in a versatile and efficient
manner. Can produce a simple, well organized, and in-depth text on
complex subjects.

B2 Can understand the key ideas in complex text, including technical
discussions in his specialization area, on both practical and abstract
topics. Can communicate with a level of fluidity and spontaneity which
allows daily interaction with native speakers without any pressure. Can
provide a clear, detailed text on a wide range of topical topics and
explain an overview of the advantages and disadvantages of different

Independent options.
User

B1 Can understand the principal elements of simple standard knowledge
about common issues that occur frequently in work, education, leisure,
ete. Can handle simple text with situations that connect with the family
or personal interest. Can explain experiences and activities. desires.

hopes, and goals and offer reasons for opinions and plans briefly. Can
define events and experiences, dreams, hopes, goals, and offer reasons
for views and plans.

A2 Can understand sentences and phrases often used in areas of greatest
significance (e.g. very specific details on personal and family matters,
shopping, local geography, work). Can express simple and routine tasks
requiring a quick and clear exchange of information on common and
routine issues. Can explain aspects of its context, its immediate
environment, and problems in areas of urgent need in clear terms.

Basic User

Al Can comprehend and use daily common words and very simple
sentences designed to meet needs. Can introduce yourself and others and
pose and answer questions about personal information such as where
you live and people you meet and things you have. Could quickly
interact if the other person talks slowly and clearly and is willing to help.

Taken from: (Common European Framework of Reference for Languages. 2018)
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1.10 L2 regulations in Ecuador by the Ministry of Education and (CEFR)

Due to education in Ecuador requiring the subject of English, the Ministry of Education
has established levels for primary education and for secondary education. This makes the
education of this subject more formal and organized with an objective where it is intended
that students complete their high school achieving an intermediate level.

According to what is established by the Ministry of Education, students begin with the
knowledge that places them at an Al level. Primary education in English is essential
because the student develops skills until he reaches an A2 level. Finally, and according
to what is established by the Ministry of Education, the students should have reached the
B1 level, achieving independence in the knowledge of the English language.

This is shown in the picture below.

Table 7.

Ministry of Education L2 learning in high schools in Ecuador

LENGUA EXTRANJERA INGLES

™

r 1
USUARIO PRE- USUARIO

y USUARIO BASICO
BASICO INDEPENDIENTE
| — |
CEFR PREAL Al A2 Bl
MINEDUC PREAL1  PREAL2 ALl AL2 A2l A22 BL1 BL2
| | | | | |
Basica Elemental / Media 2EGB IEGE 4EGB SEGB GEGB TEGR
| | | |
Basica Superior / Bachillerato R g e vl 2aEl

Taken from: Ministry of Education of Ecuador (2019)

1.11 Types of writing

Writing is a way of communication that can transmit useful information to the reader such
as academic papers, research, or essays. Also, it is a way of entertainment that provides
an enjoyment experience throughout stories such as books, tales, or stories. So, this means
that not all writings have the same format for this the writer must recognize what type of
writing want to write and put the correct words in the composition. In words of Jeffrey
(2016), says that “There are four main types of writing: expository, descriptive,
persuasive, and narrative. Each of these writing styles is used for a specific purpose. A
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single text may include more than one writing style.” The table below shown the four
types of writing.
Table 8

Types of writing

Type Definition = Example

Descriptive | Wrriting that uses the five senses Character’s stories

-
to paint a picture for the reader. - Books
This writing involves specific e Stories
details. e Tales
MNarrative Wrriting in which the Autor tells a Short stories

story. The story could be a fact or
fiction.

Nowels

Personal narratives
Bibliographies
F.esearch papers
News reports

[ Expository | "The author's purpose is to inform
or explain the subject to the

reader.

Persuasive Wrriting that states the opinion of e Literary essays
the writer and attempts to - Editorials
influence the reader. e Reviews

Note: Designed by the author

1.11.1 Narrative writing

This type of writing is very common to be used in stories, because of its usefulness to
describe the events that occur on it. According to Jeffrey (2016), mention that “When an
author writes in a narrative style, they are not just trying to impart information, they are
trying to construct and communicate a story, complete with characters, conflict, and
settings.” What this author tries to explain is that a narrative writing can be used to
construct a story which contains characters. Also, it is important to mention that this type
of writing is useful for construct comic stories. Finally, it involves the following features:

e Create a basic plot.

e Describe the actions.

e Shown close up details.

e Describe chronological events

Anyway, writing comics required narrative descriptions and the writer should know what

type of writing is going to use to build the story.

1.11.2 Descriptive writing

This type of writing is commonly used to create stories which contains characters for
example tales or books whatever the genre is about. For this reason, this writing is
appropriate to write comic stories. According to Jeffrey (2016), mention that “ When an
author writes in a descriptive style, they are painting a picture in words of a person, place,
or thing for their audience.” Consequently ,this implies use the correct words to build the
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story describing the most notoriues details that the story needs, creating a better
expirience for the reader.

Definitively, descriptive writing helps to adjust the characteristics of, places, the time and
the characters. Finally, the feauteres mentiones are find in a comic story making it
necesaary to use in the creation of comics.

1.12 Comics

It is a technique to narrate a story through illustrations, through this the reader can
understand and have a new experience when reading a story. Also, the stories told through
comics can be extended or brief. As reported by Tempone (2021), mentions that
“Technically a comic is a text expresed trough ilustrations on scrips or frames. Some or
all scrips can contain texts of various lengths.” Therefore a comic has a story, it's an
entertainment medium and it transports a message, whatever the genre is the reader can
understand the story. In other words, the comis is a universal means of communication.

1.12.1 Formats of comics

The evolution of the ways of narrating stories through illustrations has generated the
appearance of multiple formats as well the comic has evolved and has expanded around
the world creating original formats in many countries. Couch(2020), in his article
mentions that

Despite the divergent histories of comic book publishing in the United
States, Western Europe, and Japan, in recent decades there has been an
apparent convergence of publication formats: the graphic novel in the
United States, the album in Western Europe, and the so-called collections.
tankobon. or manga in Japan. (n.p)

In fact, the comics become a business creating global reader who are interest in reading
the stories for its format. The most common formats are mentioned below:

American comic: The format of American comics is usually twenty-four pages with 4 or
5 panels per page. The basic products of companies like DC Comics or Marvel use this
format. Also, it is printed in full color.

The Strip: The story is told in 3 or 4 panels. In this format, the story begins and ends
with those 4 panels. It usually has a humorous tone.

Manga: The manga format is read from right to left and panels may be bloody or stacked
on top of each other sometimes with characters sticking out. There are usually 4 or 5
panels per page. It is black and white.
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1.13 How Comic Books Benefit Learning

Reading comics can be seen as a simple hobby but what many people don't know is that
comics can be beneficial in education. In addition, these can be used in the classroom
from basic school to secondary education taking advantage of their content as a way to
produce learning. As claimed by Gottlieb (2020), says that “Comic books can be an
invaluable teaching technique in the classroom, whether in elementary, middle, or high
school. Unfortunately, their potential value in learning is not widely known with most
people regarding them as merely superficial stories.” Some benefits in learning are
mentioned below.

e Increase reading motivation.

e Develop analytical skills.

e Students increase creativity.

e Comics can teach children with special needs.

e Comics are more expressive than other books.

e Improve learners’ comprehension and retention.

1.14 Parts of a comic story

A story composed in the following way has a beginning, a development, and a conclusion.
The writer must follow this order to have a final product which is understandable.
furthermore, all comic stories must have, the plot, the conflict, and the resolution. The
writer must follow this order.

The plot: It is the organized pattern or sequence of events that begins the story.
The conflict: It is a problem that the main character or characters face.
The resolution: The end of the story where the conflicts or problems are solved.

1.15 Elements of a comic

Speech bubble: Use this type of bubble speech when your character is talking, put it in
front of the mouth of the characters.

Thought bubble: Use this type of bubble speech when your character is thinking, put it
over the head of the characters.

Narration bubble: The rectangle helps to narrate the story, inside you can tell how the
story is going.
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1.16 Writing skills

The writing skills encourage native speakers and non-native speakers to express their
ideas through structured sentences but this ability has a certain complexity writing must
be formal it has rules and grammatical norms. Writing is a fundamental part of the
development of a foreign language. Harappa (2020), expresses that “Writing is the art of
expressing our views, ideas, and thoughts. Though writing seems easy while thinking
about it, many times, it results in unorganized and scattered pieces of information on
paper.”

1.17 Stages to develop writing skills

Writing is a process that involves different steps to plan, write and edit. To develop this
skill the writing learner can be guided by strategies to according their needs. Strategies
provide facilities for writing beginners to optimize this skill. Mentioned below are some
strategies that can help improve writing:

1.17.1 Prewriting

Writing is a process there are several stages to reach the final product. Prewriting is the
first stage, here the writer must consider factors such as the topic, the audience, and the
purpose. For students, topics can be chosen or topics can be assigned. The audience is the
public that will be interested in reading, consequently, the topic must be interesting and
relevant. Finally, the purpose is to inspire the writer to fill the paper sheet. Therefore the
writer must organize in the prewriting stage taking into account these factors. In this
stage, the final result is the first draft.

1.17.2 Writing

The second stage is writing, students must take into account that a draft is not the final
composition. To continue with the process of writing improve the written on the draft.
This means that the writer fills in the draft topic using sentences, and thesis statements.
Grammar corrections can be omitted. Also organizes ideas. At this point of the writing
process the, draft has more structure and meaning

1.17.3 Editing

At this stage, the writer is involved in carefully corrections reviewing each sentence and
checking for grammar corrections, punctuation errors, and spelling mistakes, At this point
the writer organizes the ideas of the script. Below are some sites that contribute when
editing writing:

e Evernote

e Grammarly

e One look reserves dictionary
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e Asana

e Windows live writer and Ecto
e Headline analyzer

e Qutbrain

1.17.4 Rewriting

Rewriting does not mean checking to spell. Rewriting means writing a paragraph using
the best words to go with it, structuring sentences, and expanding the paragraph by
incorporating and making it clearer. The rewrite shapes the final work into something
more powerful and beautiful.
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2 CHAPTER II: METHODOLOGY

2.1 Research type

This project was developed with mixed methods integrating qualitative and quantitative
approaches. According to Creswell (2005), “A mixed methods study is one in which the
researcher incorporates both qualitative and quantitative methods of data collection and
analysis in a single study.” ( p. 455). The qualitative approach allows for the application
of surveys and collected data through interviews to interpret that information. In addition,
with this method, it is possible to discover the exact size or amount to examine the social
behaviors of the study group.

The qualitative approach allows to know the cause of the problem through the use of
research tools and helps the researcher to analyze the evident and current problem.
According to Sampieri (2014), “The qualitative approach can be conceived as a set of
interpretive practices that make the "visible" world, they transform it and turn it into a
series of representations in the form of observations, annotations, recordings, and
documents.” ( p. 9). On the other hand, the quantitative approach allows analyzing the
data collection using numerical and statistical graphs.

Finally, this method is descriptive and allows the researcher to analyze the behavior of
the population, mainly focusing on cause and effect. Sampieri (2014), expresses that “In
quantitative research, an attempt is made to generalize the results found in a group or
segment (sample) to a larger collectivity (universe or population). It is also sought that
studies carried out can be replicated” (p. 6). This approach and its characteristics will be
useful in the research process as a descriptive method for observation, an analytical
method to diagnose problems, and the experimental method to identify the causes and
effects of the behavior of the population.

2.2 Deductive Method

The deductive method was used to explain the results after applied the questionaries and
the interview Westreicher( 2020) expresses that “The deductive method consists of
extracting a conclusion based on a premise or a series of proposals that are assumed to be
true.” What this author expose is true because the use of a samples tool was necessary
expresses the results through analytical words.

2.3 Inductive Method

This method was very useful for this research to look or specific faults from overall to
specific. For example, it was used while the interview was applied in order to detect
learning problems through conversation using the interview as a tool.

Equipo editorial( 2020), expresses that “The inductive method is that research procedure
that puts into practice inductive thinking or reasoning. The latter is characterized by being
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broad, that is, generalizing, since it starts from premises whose truth supports the
conclusion, but does not guarantee it.” Consequently, this method also was used through
reasoning expressed in analytical words.

2.4 Population and sample

This research considers 3" BGU students at Unidad Educativa Abelardo Moncayo, there
are seven courses the population is about 238 students. Boys and girl about 16 -17 years
old. The sample size is based on the formulation to calculate samples:
Z?% % N x p*q
e?x(N—-1)+(Z?*p~*q)

According to this formula, the sample size is 148. It is a considerable number of
participants to collect enough data and apply the proposal.

2.5 Technics and tools
2.5.1 Observation sheet

This technique was used in order to detect the problem and the situation of the students
in the high school later it is studied, in other words, this technique was useful to formulate
the problem of study. According to Baker ( 2006), “Observation is a complex research
method because it often requires the researcher to play several roles and to use several
techniques including her/his five senses, to collect data.” ( p.172). What this author
mentioned is true because collecting data is necessary to get concentration for a long time
till detected the problem, but it is very useful and simple to use.

2.5.2 Data collection

This technique was essential to collect information and data to develop the theoretical
framework through qualitative. Data collection is the main part of this research for its
contribution to collecting interesting data, Bowling ( 2005), claims that “There are many
forms of data collection in qualitative research, and these are underpinned by a variety of
different methodological and theoretical approaches.” (p.215). In this research was
necessary to use this technique for its contribution.

2.5.3 Data analysis

This technique was necessary to express the results of the surveys and the interview. The
use of this technique was valuable to organize the results and analyze them in detail one
by one. Correspondingly, this technique allows the study of the population providing a
deeper understanding of the phenomenon under study.
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2.5.4 Questionary and Interview

These techniques were used whit the population especially to collect data from them.
Oishi (2003), points out that “Quantitative surveys using computer-assisted personal
interviewing (CAPI). in this method, the interviewer reads the question to the respondent
from a computer screen rather from a paper questionary and enters the response”s answers
directly into the computer via the keyboard” ( p. 05).

(Oishi, 2003), points out that “Quantitative interviews are often completed by the paper
and pencil interviewing (PAPI) method the interviewer reads the question from the paper
questionary and record the respondent’s answers directly onto the same document or a
separate coding sheet.” (p. 05). Information will be collected through surveys with closed
questions to students and interviews with open questions to the teacher. These tools are
used for collecting data and information.
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3 CHAPTER IlI: RESULTS AND DISCUSSION

This chapter will analyze and interpret the results that were obtained after applying the
surveys and the interview. It is important to emphasize that the tools were designed in the
previous chapter. The first part of this chapter will analyze the results of the surveys
designed for students as a quantitative part of the research. On the other hand, the
interview with the English teacher will be analyzed as the qualitative part.

In addition, this chapter will help to understand the difficulties and find some deficiency
the English language learning. To develop this chapter, it was necessary to interpret the
quantitative results in statistical graphs which are shown below.

3.1 Quantitative interpretation: students’ survey

Figure 1

The necessity to learn English

not necessary
0%

necessary
25%

little necessary

\
10% \ very necessary

65%

H very necessary little necessary M necessary M not necessary

Source: Author’s survey 2022
Analysis

Figure 1 regarding necessities to learn English shows that the great population of students
consider that learning English is very necessary. Whereas a quarter proportion of those
surveyed consider that learning English is only necessary, and a minor group considers it
little necessary. Finally, this result is very encouraging for the reason that the majority of
the population feels the necessity of learning a second language it could be for its
advantages
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Figure 2

Frequency of using English

never many times
7% 3%

sometimes
43%

rarely
47%

B many times sometimes Mrarely M never

Source: Author’s survey 2022

Analysis

Figure 2 regarding the frequency of the use of English shows that the majority of students
use the language rarely times, but with a little difference another big percentage use the
language sometimes. Although, these results reflect small groups that use this language
many times and never use it. These results are interesting for the reason that the surveyed
are high school students, and the interaction with the language is not frequent. Finally,
the use of the language is normal.
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Figure 3

Situations to use English

entertainment
20%

social media
10%

studies

researches 63%

7%

M studies researches Msocial media M entertainment

Source: Author’s survey 2022

Analysis

Figure 3 regarding in what situations the English language is used shows a significant
group of the population that uses it in studies. Whereas a considerable group uses it for
entertainment. Last but not least very small groups use the language in social media and
do research. In fact, the use of English in studies is good but not enough to develop it.
Also, the most common situation to use it is academically it should be to do homework.

So, English learned in classes is not enough to develop other activities making the
knowledge only academic.
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Figure 4
Preferences in English activities

learn theory
8%

complete exercies
7%

/_

projects
2%

learn vocabula
83%

M learn theory complete exercies M projects M learn vocabulary

Source: Author’s survey 2022

Analysis

Figure 4 regarding preferences in English activities shows that an overwhelming majority
of students would rather learn vocabulary than learn theory or complete exercises in the
book. In addition, working on projects is preferred by the students. It is very clear that
students learn through vocabulary this should be, for the reason that they learn easily
isolated words. In fact, knowing vocabulary is important, the more words students learn,

Is easier they to understand and interpret the text in the English language.
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Figure 5
Satisfaction in learning English

not satisfied o
4% very satisfied

18%

little satisfied
19%

satisfied
59%

M very satisfied little satisfied M satisfied ™ not satisfied

Source: Author’s survey 2022

Analysis

Figure 5 regarding satisfaction in learning English shows that more than a half of the
population feels satisfied with their learning, whereas small groups feel little satisfied and
very satisfied. However, a minor group feels not satisfied with their learning. These
results are good because the learning that the students have achieved in secondary school
is satisfactory for the most part. This means that students have benefited from it, or the
use of it use creates good experiences. On the contrary, feeling dissatisfaction must be
because the learning acquired is not useful at all.
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Figure 6
Frequency of teacher’s activities
Others

wrinting 0%
22%

teach Grammar
35%

speaking
43%

B teach Grammar @ speaking M wrinting B Others

Source: Author’s survey 2022

Analysis

Figure 6 shows that a huge group of students affirm that the most common activity by the
teacher is practice speaking. However, teaching grammar is one of the activities that the
teacher prefers to do instead of practicing writing. In fact, the frequency of speaking
production is good, but writing is a production skill as well. Despite this, teaching theory

is more important for the teacher.
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Figure 7

Complexity to develop writing skills

easy very difficul
5% 3%

dificult
29%

m very difficul dificult ®regualr M easy

Source: Author’s survey 2022

Analysis

Figure 7 shows a very large group of students who have regular complexity in developing
writing skills. However, an important number of students affirm that developing writing
is difficult and another very small group affirms that it is very difficult. Last but not least,
a small group considers that writing in English is easy. These results are normal because
the students are from high school and writing activities are not very common and
complicated. Despite this, there are groups that have serious problems in developing this
skill.
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Figure 8.

Frequency of use of writing skill

never many times
4% 5%

rarely
45%

|
~ sometimes

/ 46%

B many times [ sometimes Mrarely Hnever

Source: Author’s survey 2022

Analysis

Figure 8 shows that a great group of students use writing sometimes also an almost similar
group uses it rarely times. On the contrary, there is a small group whose frequency is
many times. Last but not least, a minor group mentioned never using writing. These
results are striking and reflect that there is the persistent use of this skill.
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Figure 9

Learn English using comics

no
6%

yes

Byes Eno
Y 94%

Source: Author’s survey 2022

Analysis

Figure 9 shows an overwhelming majority of the students who want to use comic stories
as a tool to learn English. Considering that this was one of the most important questions
the results are more than satisfactory. Probably for this huge population this is a new and
interesting way to learn and improve English.
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Figure 10

Preferences in stories

super heroes
11%

science fiction
27%

fantasy
21%

adventure
41%
M super heroes fantasy M adventure M science fiction

Source: Author’s survey 2022

Analysis

Figure 10 shows a significant proportion of students who are interested in reading
adventure stories. However, there is a considerable group whose preference is to read
science fiction likewise another important group preferred fantasy stories. Last but not
least, a minor group of students opted for superhero stories. These results are very mixed,
consequently, the most remarkable ones are useful to understand the interest of the
students.
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3.2 Qualitative interpretation: teacher’s interview

It is important to emphasize that the opinion’s teacher was very important as well as
necessary to identify certain shortcomings in the students' learning. Besides, it must be
considered that everything that the teacher has mentioned is very advantageous in the
process of this research.

1. What methodology do you use commonly in your classes?
“Generally, | do not use a certain methodology, but | could say that the translation
method is very used because students almost all the time ask me for words and things
like that.”
Interpretation: This is a very common use of Grammar translation, especially in high
school, the teacher has not used a modern methodology. These aspects may not be very
beneficial for students who are learning through a single and unique method.

2. What kind of activities do you realize to practice student writing?

“I use the activities that the book has, in the English book there are some exercises where
students can practice writing, for example, writing sentences or writing summaries.”

Interpretation: English books provided by the Ministry of Education focused on
Grammar and speaking but it has some activities in which writing is developed.
Generally, these activities are about order sentences, correct grammar or spelling no mere
than that.

3. What strategies do you use to develop writing skills?

“As a strategy write basic things, for example, write dialogs and | check what students
write. The book we used has not a lot of strategies.”

Interpretation: It is clear that the English classes are developed based on the activities
of the book. These classes usually lack strategies. Additionally, strategies help to develop
better classes and improve learning.

4. Do you like to innovate your, classes? How?

“Yes, it is something good to do that, I innovate the classes with materials to watch videos
or show slides this is the most innovative thing in the high school.”
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Interpretation: For the teacher, there is an interest in innovating the classes, which is
good. But the situation in the high school does not allow to do this in every class. So, it
IS necessary to contribute material to innovative classes.

5. Would you like to use an academic guide to improve the writing skills of your
students?

“For me, it would be good to use extra material, this would help to do another kind of
classes and improve that skill, which is not very developed in the books.”

Interpretation: It is clear that the teacher is interested in using an academic guide where
it focuses on developing students™ writing. Finally, the teacher also thinks that this skill
is not highly developed, and it needs to be reinforced.

3.3 Discussion

Currently, the interest in learning English is evident. It has become a very important
language and it is spoken by millions of people around the world not only used to
communicate but also stands out from other languages for being required in jobs, to travel,
to access better education, or simply get better opportunities. This is mentioned in the
article written by Sethupathi( 2020), “English is the language of science, of aviation,
computers, diplomacy, and tourism. Knowing English increases your chances of getting
a good job in a multinational company within your home country or for finding work
abroad.” Reasons like this make students feel interested in this language. This is evident
and is shown in the results obtained in the survey, making the aforementioned a reality.

The most remarkable to mention is that English is practiced only in classes and not very
frequently outside the classrooms because the mother tongue is Spanish, so it is not very
common for students to practice English outside of class. This does not happen only in
Spanish speakers the interference of the mother tongue is present in other language
learners for example: Noviyenty (2021), expresses that “Mother tongue interference can
affect students’ English-speaking skill especially in pronouncing the words intrinsically.
Considering Rejang language is the dominant mother language used by students at IAIN
Curup, the students as EFL learners often use their mother tongue in daily
communication”. What this author mentions are true, according to what was found in the
questionnaires, students practice more commonly within the classrooms, on the other
hand, the language is not widely used for entertainment

Activities are important in the teaching process, and these must be used according to the
knowledge of the students, so the teacher must use appropriate activities. Among the most
used activities inside the classroom is teaching grammar, which is good, especially for
beginners. On the other hand, activities that involve production are not frequently used
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for example writing. Based on the surveys, the teacher focuses on teaching grammar and
practicing the language through speaking.

In fact, teachers use English rules in order to expand the knowledge of students but in the
major of cases, students get confused. In concordance with Almekhlafi (2020), indicates
“For many L2 learners, learning grammar often means learning the rules of grammar and
having an intellectual knowledge of grammar. Teachers often believe that this will
provide the generative basis on which learners can build their knowledge and will be able
to use the language eventually.” (p.70). Anyway, the material to teach English has
grammar issues to deal with, making learning based on understanding how the language
works.

One of the production skills that the English language has is writing apart from speaking.
So, it is necessary and important due to the different advantages it has in communication
and the production of useful material that can be found easily such as essays, articles,
stories, or books. But this skill is not widely exploited, sometimes making it a skill not
very necessary and is often taught only to structure sentences. In the article Why are
writing skills Important? written by Bellamy (2022), mentions that “Writing is a life skill,
not just a basic work-related skill, as it is often the basis on which others judge your
studies, your values, your ideas, and your contribution to society. Writing is a soft skill
that many people may not consider necessary for their professional development.” These
data are reflected in the survey where it was evidenced that the production of this skill is
regular but there is no get significant importance as speaking production.

Creating a text involves completing four steps: pre-writing, writing, editing, and
rewriting, these are mentioned in the theoretical part of this research. Before students use
these steps, it is necessary to grant them the freedom to write according to what they
prefer. The cause of this research is linked to the creation of artistic stories. The most
interesting ones that students prefer are fantasy, adventure, and science fiction. In fact, it
provides benefits such as developing creativity in writing production. To support this,
Jamieson( 2018), points out “When writing creatively, you’re engaging in an exercise
that will allow you to truly develop your own voice and perspective without consequential
limitations. You get a better opportunity to explore and express how you feel about topics,
perspectives, philosophies, characters, etc. “So, the advantage of this is for students not
only developing creativity also improvement language skills.

In order to support the teaching of the English language, the proposal will be designed
based on this report, creating an outstanding process of writing to design stories for
comics. This will use information which is in the theoretical framework for example
strategies and the steps of writing. Finally, the proposal is an educational and it will be
used by the teacher to support the classes and develop writing skills.
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4 CHAPTER IV: PROPOSAL

4.1 Title of the proposal

STEPS TO WRITE COMIC STORIES

4.2 Introduction

To develop this proposal, Content-Based Instruction approach and its strategies were
considered. The use of these strategies applied in the activities engages students in the
interest of writing stories. As well, each activity is designed to introduce students to the
topic and at the end of each step students work on a project where learning is verified.

In addition, this guide has activities that stimulate learning through writing activities. This
benefits language learners and the teacher in teaching process. Some of the most
important aspects of Content-Base Instruction are strategies apply to activities that are
designed to learn the type of writing students decide to write and they use the guide to
designing characters, know the main parts of the stories and design the pages of the comic.

To conclude, this guide provides a new way of teaching English. Teachers have other
activities that will be used in the classroom. Finally, this educational material is strikingly
colorful for the convenience of students.

4.3 Justification

The following guide was designed based on the evident needs and problems that were
detected in the secondary students. In the first place, writing is not taken into account in
Unidad Educativa Abelardo Moncayo, therefore skills such as speaking and listening are
developed than writing. This motivated to develop activities that contribute to improve
writing stories. This guide will serve as a reference for the learners where they will get
involved in a topic that has never been developed before, generating a new experience
regarding the learning, and practicing English.

The most remarkable apport about the guide is, it does not focus on explaining language
rules, so previously knowledge of the language is applied, the guide is also in charge of
explaining issues related to creating comics. Definitely, this project is a new way to
practice the English language by creating stories through a series of steps. Important to
mention, writing stories is implies cognitive functions as a result students will become
more creatives.

It should be noted that this project is innovative due to its contribution to education and
the teaching of the English language, as well as its pedagogical and didactic contribution,
this involves teachers using the guide as an optimal option within classes. Finally, this
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guide solves problems previously detected in research such as innovation in classes, and
attractive materials to activate students' knowledge, making it a necessary and appropriate
resource for learners.

4.4 Theoretical foundations
441 Content Based Instruction

Content-based instruction has proven to be an effective method for teaching English as a
second language. Villalobos(2014), mentions that “Content-Based Instruction is an
approach in which the teaching is organized around the content. Likewise, the principles
of Content-Based Instruction are heavily rooted in the principles of communicative
language teaching since they involve the active participation of students in the exchange
of content.” (p. 71). Learning foreign languages becomes more fun when the content has
appropriate references and graphics. Learn something and improve your students'
language skills at the same time.

Furthermore , Bio (2009), remarks that “Content-Based Instruction is an approach to
language teaching that focuses not on the language itself, but rather on what is being
taught through the language; that is, the language becomes the medium through which
something new is learned.”

4.4.2 Strategies Content-Base Instruction (CBI)

To understand the CBI strategy, it is necessary to know that the proposed goal of this
approach is to prepare students to learn language through the context of any subject. There
are the most common strategies that support this approach.

Dr. Michael F. Dorsey( 2010), expresses that “CBI strategies, all of which are focused on
increasing positive behaviors, reducing undesirable or inappropriate behaviors, and
promoting self-control, include actionable goals that promote problem-solving,
communication, relaxation, and self-awareness.” As noted by this author, CBI provides
elements that help teachers take responsibility for creating a good learning environment
and students behave enough to learn satisfactorily. On the other hand, language teaching
strategies provide beneficial ways to learn a language and some of the strategies are
mentioned below.

e Building Background

e Using Learning Phase

e Maximizing Output

e Giving and Receiving Feedback

e Cognitive academy language proficiency
e Experimental learning
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e Student-centered Instruction

45 Objective

o To reinforce writing skills through Content - Based Instruction Strategies

4.6 Proposal development
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Stap

Lesson ob jective

Further infermatisn

Preparation for writing

Students will be able ro
de=ign an outline using the
perts of a comie story.

How to get an
idea

Types of comics and
t+heir format.

- American comic.

+ The strip.

- Manga .

What i= a synopsis

- Examp les of synopsis

Tip= to gt an idea

Write a synopsis

Students will be able to
write a comic script

How to write a
aomis =sript

The basies of writing a

comic =seaript

- How To organize the
writing for thes
pan=l=

Special effect=s (SFX)

Tip=s To write a comic scripT

Writing a comis =eript

Students will be able to
dezign a comis page

How o cereate a
comia pags

= The comic pages
= Characteristics of a
comie page

+ Type: of bubblza spazch

Spaaech
T houg ht
narration

Harrate the story with illustration=s

Writa the dialaguas=
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Stage 1 THE IGEA

Time Topic How to get an idea to write a comic story
1-30
Teaching
learning Students will be able to design a synopsis of a comic story.
goals'
Materials | Pinferest images Vocabulary | comic cover  inferest
Prirted material mystery Siynapsis
Whiteboard- markets pOWeErs
Internet Magic
English writing guide WEQDONS
pubblication
Warm-up- | = Show the imoges and ask students the following questions:
10m o What do you e in this image?

o What do you think is the story about?
o What type of formaf is it?
Give students some time to think about the possible answers.
+ Students interpret the images with apinions or words that they associate with the
image and write the opinions on the board.

Activity 1 | » The teacher explains the dif ferent formats of comic stories.
15m a) Identify the comic formats with their nomes
b) Complete the comic format definitions

Activity 2 | Werkgroup-
15m |+ Students discuss the examples.
+ The teacher makes o brainstorm
= The teacher shows some examples of synopsis.
+ _The teacher explains how to write a synopsis.
= Students develop activities on the writing guide.

Evaluation | Studerts have to write a synopsis of acomic story.

Resources
L] 3 i i Y= =

o htips://wew.freecomichookday. com/Article/116249-Formats- - Definitions
o "hitps.//wew_ pinterdst com/pind5348093298119787Mnic_vi=-1alETiB1R
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B3 FE = A = - STAGE 1- THE IDEA
- . 1
a) Guess the type of format shown in the following images. Use the vocabulary in the bax.

W
1

~

- " - Manga  American Comic Strip ™ - -

= = = i FE = == e

i
J

b) C%upletc ﬂlgdzflufm"sm'lh fhewm: comic fo[;mf usnzﬂ\e vordrsr_n the bo'x
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read from right to
left ond ponels moy be
bloody or atacked on top of
each other sometimes with
chorocters  sticking  out,
There are upually 4 or &

panels per poge. It i3 totally
black and white.

the storyls toldin 3
or4 panels In this format, the
story begine and ende with
those 4 panels. It usually hos o
humorous tone.

The format of Is
usuolly 24 poges with 4 or
5 ponele per page. The
basic products of
compaves like BC Comics
or Marvel use this format

a) Match the comic genres with their correct characteristics.

Lomic 3(" wes

Superhero

Waztarn

Lolenva -Flevion

Romanae

ChOoracTerisTics

|‘|l»u-( aften axplaors niui'b v«ti-]an \
matter and may ded with fransgresmve
topice ot themasz. Broad alemants
include monvtery, gpocdyptic events,

: rvr.'d l‘f'la! pux or folk !-r_|it fu

I anarrative genra in literaturs that

involyex o myxterious, adventurous, o
zpiritud storyling. Tha focuz Iz on a
quet irwolving brayery and ¢1rong
valuew, not dwayd alove interest, )
pv‘ll'\lt with superpowery, ond abili ties
r-h‘.'_-'n‘-'i th oee .? '.-.\.1.)'.'-11':. [\rnpl-' X

are primarily 2et in tha Amenican Old
Waeet between the late eighteenth
century and teil the vtoriey of cowboys,
gattiars, and outldws awpl onng the
wedtern foontier and taming the Wild
Waet, v e
the gtoriee often tell about the science

and technology of 1he futurs




- Video Link: https://www.youtube com/watch*=mnThmUOTwDO

Horror comias

Sejence fictien comics

ﬂ_n ﬂ_u: |L'J 1 ES!

‘Western aamics
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Romantic comics

A "yn()p\i\ C (‘)”Vf‘y\ "\(" ”(lr"(‘l'iVQ‘ arc, an Q‘x’)'()”(l'
tion of the problem or plot, the characters, and how

the book or novel ends. ... It summarizes what hap-

pens and who changes from beginning to end of

the story.
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STAGE 1- THE IDEA

b) Complete the brainstorming and write the basic ideas for your synopsis.

Activity 4
a) Complete the synopsis. Use the words in the box.

gtory= foes= plrates-dream- friends- king- purge
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Cne Piece 1@ the of Wonkey [y Luffy, a young man who haa o
single . To find the legendary treasure lknown as the COne Piece
ind become the of the cAlonggide o crew of frusted
_ Luffy saila the dangeroos aeas of the Grand Line to find Laugh
Tale, the hidden island cantaining the Jne Fiece. On his Jaurnay,

Luffy foces mony dongerous cncluding Fellow pirateswhoosont

to conquer the zeas, and the Mavy who want ta the world of
the pirote menace.
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THE CHARACTERS

Topic How to design characters of a comic story

Students will be able to describe the characters.

Warted sheets Vocabulory | Characters
Whiteboard- markets Protogonist
Internet Antagonist
English writing guide Format
Docupation
Species
Abilities
Murtant
Demon

The teacher distribures the "wanted sheets™ to start the activity.

Students must draw themselves, describing aspects that choracterize them.
After that, the studemts collocate the pictures around the class.

One student starts by choosing o drawing and has to guess who hefshe is, in
fromt of the class.

Immediately, the student gets the right answer the next student will do the
SO

The teacher explains the type of choracters (protagonist - secondary characters
antagonist).
The teacher shows some examples of types of characters.

The teacher shows the descriptive table.
The teacher completes an example on the descriptive table.
Students participate and complete another descriptive table.

Students have to complete the descriptive tables according fo their story

« | https*//library. friton.edu/c.php?g=11074684p=B074763
» uff B icle s A | L

¢ _hittps-/fwes_pinterest comdpin/5348003 2081 19787 nic_v3=1al ETid1R

- i i =Ta- -
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STAGE 2- THE CHARACTERS

Activity 1
a) Look the characters and Guess! write P for Protagonist A for antagonist and SC for -

Black Manta (___) Wild hunt ( ) Terminator (__)

Thank Gintd __)

Cluer WiNe __) Somn A Twiteh ()
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STAGE 2- THE CHARACTERS

b) Identify what type of character is according to the definition, Use the vocabulary in

Protazonist Antagonist

thay ars the ones
who perform the mest important
actions, In foct, comic stories
ex have o or more mon

sharasta re.

they are the
enes who ascompany the mon
charocter to execute certon
octiez thmughoat the 2tory. or
they can meke decirers thot
will be decizive for the main

chor\ch r

Tt Izacharazter
that cauzes meanveniense to the
protoganist or prevents him/her
from achieving hie purpese, This
e of charcere r iz unally the
eppesite of the mam character
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Activity 2
Find the definitions of the words in the boxes and write examples.

o —
CHARACTERY

- ABIFtEs

HIGMTri
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\cHity 4
a) Read the description and complete the descriptive tables.

Detective $am Burke Isoften seenzsthe
brawnatthe gravp Sanisalarpe,
headsrengmanusth 3 penchanfarfou
[enpuage 3 rufbehace. sen i
essentidly sgood e, with & srong sense of

duty and honor

Marrilan deven Parcvd Twitch' Wilars
¥ tsrumnly seenasthe brans® of the Infermatian character
parmership Twitchhashattied sgangt namy

aper-unafos

The characterisa powerful
mutant, oneof a ficomal
subspeciesof hemanity born
with superauman abilties, who
hasthe ablityto generateasd Information character
control magsetic fiekds,

: A Format
vengeful, unforgiving, cruel,

complex. Magnetohas long

been mvoled in the poltics
battle for mutantrghts.
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Thi Pt grarfad 11 hi & 143 i of 1
TaslnTReTion By Tl chari oa Wi BN [ N
rEetadey.

Sgerhumn drength, spssd, agihy, and erciunnce

L] |

paren ran expend eoplen bnowss bombs & s
and, o BT & § Ul i aaan used 10 ek care
of & oy of s

with fhapamer 1 By mpe et arded o e ey
g puiraut, Spen i ablka 1 perbam afight of
srtc. Wit i ket ivenbabis by Rbother, bl
chse 10 i Y i, it Bl Pt ' W wing
[Tt Jfvse o ) OS] ST Spyed 1Ny

Infermation charactar

Format

Hama

Species

Qooupation .

Abilities

b) Match the description with the correct descriptive table.

Tnfermetion cheracten

Fariagh A sen Lame

Himas Sam & Twitck

Qreupation | Detectives

Informains charoole
A e fedn G otreg

Mognefo

Infermaties aheracian

Amiriedn Camle
Speum
D

baltke For malant Fghta

Fhgh# Lremaortal

Byutant
Eattle for matant #ights

RMagaetic contral

Sirength &
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&

Detective SamBurke isoften s2en asthe
brawn of the group. Sam s = large,

he adstrangmanwith a penchantforfoul
langusge =sd gruff behsvior, Sam s
essentally agood man, with a strang sense of
duty and honor.

M Il iz Staven Paretval "Twiseh" williams
Il Izmanky s e nasthe "bramns' of the
parthership, Twitch hzs battle d agsing: many
super-humanfoes

THQ PpOwers grantad to o ot the teg of hig
resunrection by thedemon l.1".hl‘.‘v|t.,'. grant him

mmortsity

Superhiuman srength, spesd agiiity, snd endurancs -

Immertalnty

B 1 (0N Qrpend M oRlas Lo Cauta bombs A smell
amoure, asirtle 44 5 nits have beenusedto tabe care

of 4 group of mnen

With the power of his cape, which acted at times lhm »
miant parschute, Spwwn = abla to parform a thight of
1orts, With the sbiitsms given to bim by Mother, hu fla
dumtoa pair af gonats, with bresthtaking whie winpg

that gva him an almost telastial sppesranca,

The character iz o powerful
mutant, one of a fictional
subspecwecofhumanity born
with superhumanabilities, whe
hasthe ability to generate and
control magnetic fieldsx,

vengeful, unforgwving, cruel,
complex, Magneto haslong
bean involved in tha political
battle for mutantrights.
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Stoge 3 THE OQUTLINE
Time: Topic:
1-30 How to design an outline
Teaching Students will be able to design and outline
learning
goals'
Materials | Wanted sheets Vocobulary | Owrline
Whiteboord- markets Story
Internct Design
Englizh writing guide Parts
Mot
Conflict
Reesglution
Organized
Problems
Warm-up® | Forms groups of 5 students
10m The teacher shows a comic character for each group.
The teacher asks for a nome and a tithe for his story.
Strudents have to create a story Tor the character.
Each student has fo add something To the story.
The groups have to tell the story.
The best stary is the winner.
Activity 1 |« The teacher explains. What is an outline?
15m = The teacher shows some exomples of outlines for stories.
= The teacher uses a video about how to make an outline.
Activity 2 |« The teacher presents the parts of the outline.
15m ¥ The plot
¥ The conflict
¥ The resolrfion
« The teacher shows exomples for each part.
= Students have fo put in order one comic story.
Evaluation | Students will design an outline .
50m
Resources | hitps://www_youtube com/watch?v=3if 59c8] -so

hitps' £ fwww_pinterest.com/pin/B06 561 8 326558152/

r - T = -l = =

hitps: £ fwww. fousd . orgdomsib0 3/ CADT 001 9347 Centricity Domain' 12 50/ Flot &0
araphie20Terme paf
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Velume 1: Days Gone By (issues 1 1.6)
Weattun by: Robert Ksthman

ftick (immes and his parteer Shane nre involved i o s2ootoi wath an escaped convice
and his accomplices. Hick geas shot and blacks out. He awakens from a coma one month
Iater alone in an abendoned hospirol only to realiee that the zombie apacalypse bos
begun. Rick finds the hospital cafeteria tas been crowded with zombies, 2nd barely
escapes weh hes e He returns 1o his home, mly o find & shandoned, and catches 2
shavel in the badk of the head. Whin he awales, he dsconers a boy namoed Duane jomes
had hit him, mistaking him to be a zombie. Duane's father Margan expaing shont the
zom e plagee and hew they have takon wp i Kack's noighbor’s homse.

After provideng them with some weapons, Rick makes for Athinga, believing his wife
Lort and =on Carl went there to Fmd shelter and to be with her pareats. When Rick
reaches the Georgty stote line, he nms ot of gasokne He takes his dufle bag of guns
ond ammunition he eventually secs a form where the fimily bas comumiitted smcide. e
fimds 2 horse in the hars and takes her. In Atfanta, he becomes sumosnded by zombies
A young man named Glenn helps him to escape. Glenn beads Rick to aa encampment
nutside the city, where he meets his wefee and Shane, plus =everal other survivors as
well; Allen and bits wife Dozna and twan children Billy and Ben; Dule, 2n older man
whose AV 1 used by the group for a base: Amy with her stster Andren; im. who 1y the
only survivar of Mlanty; and Carol and her daughter Sophia,

Rick adapes quickly to life in the entampment, soon becoming ity defect deader
alompside Shane, He and Genn daringly mid a gus store @ the aty, aveading detection
hy rubbing pieces of zombic remaing en their dothes and skin 1o smell dke 2 rombie
fick also teaches the groap to shoot, and the training comes in bandy when the comp 1=
nvecran by zombses. Several survivors are biten,

Afterwacd. Rick finds himself 3t adds with Shane. Hick argues that the cvp s unsife,
Irut Shame wants tn @ay. Things come 1o a hewd when Rick confromty Sumne im the for)
while hunting Rick suspects that Shane had an affair wath Lort and now Shame feels that
everythmg wil| be okay o Be kills Rick Dunmg the confrontation, Shane attempts to kil
Rick. bt Carl, who was fellowing them, shoots Shane and sy 'Don't heret my Daddy

agsint™
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STAGE 3- THE OUTLIME

b) Match the definition of the comic stories.

Activity 2
a) Read and put in order the following outline story

DEMOM SLAYER

After hig Tather passes away, Tanjire takes the respansibility of egrning and
helping his house. Thot is when he goes to another willoge to sell charcoal.
Later that day his whole fomily is slooghtered by demons.

The survheers of the sloughter are Tanjiro and her sister Me jubka wha is
pozseszed by a Demon and yet shows Human emotiang. He wants to save her
gizter from the Deman When he is rurming away with his zister fram the
village o bemon Sloyer (who kills Demons with their special blodes) tries o kil
her sister becqause she essentially is o Deman

Tanjire defends her sister and proves that Mejuke didn't completely
transform info a demon. The damon slayar suggests that the best way to soue

her sister from other Demon Slayers i3 to become o Demon Slayer himself
and defend her. Daman slayar sends him to the Urokodaki, a farmer Demaon
glayer from there his journey starts and Takes some twists while saving his
sigter.
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Stage 4 THE SCRIPT
Time* Topic-
1-30 How to write a comic script
Teaching Students will be able to write a comic script.
learning
goals*
Materials | Wanted sheets Vocabulary | Script
Whiteboord- markets
Internet
English writing guide
Worm-up® | = Play the video "Aliens' Aftermath”
15m + The teacher shares the worksheet
«  After watching, the students have fo answer
o The best part of the story was_.
o What would you like To change in the story?
o The best thing about the story is.
+ The teacher interacts with the students sharing their thoughts
Activity 1 |« The teacher explains' What is a script?
10m |« The teacher shows examples of scripts.
« After that, the teacher explains the basics to write a script.
Activity 2 [= The teacher explains® What is a panel?
15m |+ The teacher shows the difference in panel formats.
¥ American comic
*  Humor
* Manga
« The teacher indicates the format to write a panel.
+ The teacher shows exomples of panels.
Evaluation |« Students have to write a script.
50m
Resources | hitps://www youtube com/watch?v=hlJIne AXotl)

warm up worksheet pdf
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1Title 2Mumber of panels 3Mumber of pages
4Infermation of the place SDialogues and actions




TITLE OF DOOK 1
0.00.1% - by Yeur Sase - youresaildycurseall.con
PAGE One

Pansl 11 Hore'n vhere the description of the firet panel goen

hmb 13 the weript except the dislogue i tmwumm
ofmat in this K5 Word Lemplate. I told the title, paje

m aod panel tusber masually.

1. LACANCR CAPTION: Here's where 1 tell you vhace the scens tales
plase,

o CEARMCTER: Here's some dislogue! ! fepmat the di |ead
the SFX asd caphicas) uning the *D * format
A0 this teaplate, which caures it To wrap sicely
at the 2" peiex,

::tr you type éb C)lwmlt; rase, hittisg ;?l'
1 r firet 1ino to the 3* zoist 8o @
”‘ e dialogse lines wp cleanly. ”

I 9o back and type L the nesbets beloce each 1l
of dialegse mancally vies I's deae dialequing.

And here are ¢ fov ot Mttle formatting
thiage
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"

Fane 3

Loction captior

b)Describe the panels of #lc following comic page. -

Tifl: KRAN
Page 2

Pasel |

Lotstion caplivs

Tile KRAN

Page )

P2

Locakon capron
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Tihe:

Page;
Panel it

Locatbon tIPtIIIl!
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Stage 5

THE COMIC PAGES

Time: Topic
1:30 How to write a design a comic page.
Teaching Students will be able to design a comic page
learning
goals®
Materials Whiteboard- markets Vocabulary | Design
Internet Page
English writing guide Black and withe
Pencil References
Eraser Bubble speech
Paper to draw Marrative
Colors
The Script
Warm-up- « Play the video "comic page design”
10m « Interact with students by asking'
o How complicated is designing a comic page?
= What material you are going to use?
« After that, students have to research for references according to their
story and format.
Activity 1 + The teacher explains the final step.
15m What is a comic page?
« The teacher shows examples.
« The teacher exploins the characteristics of a comic page.
= American pages
o strip pages
= Manga pages
»  Show examples for each format.
Activity 2 » The teacher explains the type of bubble speech.
15m > Speech bubble
o Thought bubble
o Marration bubble
« Show examples for each type.
Evaluation « Students have designed the pages according to the scrip
B0m
Resources hitps' //www youtube . com/watch?v=2VDijdxd ty0

hitps' /Fwww.creativeblog. com/how - To. how - 1o - create - 0-Comic -page

hitps'/#www_clipstudio.nethow-to-drow/orchives/ 1 50963
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STAGE 5-THE COMIC PAGES
EVALUATION

Make your comic!
Design the pages!

84









CONCLUSIONS

This research work was based on applying strategies to improve writing in the students at
Unidad Educativa Abelardo Moncayo, these strategies are based on the CBI approach. In
addition, the didactic guide provides new activities never developed by students, making

a significant contribution in the education the improving of the language.

e The most important is collect useful and necessary information to understand the
language, how it is acquired and the process of writing stories. Likewise, the Content
Base Instruction approach was analyzed, and its strategies was selected to be used

in the design of academic guide.

e To know the theoretical information regarding the methods is necessary, to
implemented this in design the tools, later surveys and the interview were designed,

these tools were useful to distinguish the problem of the investigation.

e To analyzing the interview and the surveys through statistics. In addition, this chapter

three allowed to identify the possible solutions to the problem.

e The purpose of the investigation was about to design an academic guide with
activities that involve the improvement of writing. Therefore, the theoretical
framework and the main contributions made by the previous chapters were applied

on it.
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RECOMMENDATIONS

Content- Base- Instruction is an approach that provides adequate strategies which
are very suitable in the creation of activities. It is important to mention that the
acquisition of a second language is a process and it approach offers new options to
teach the language. Therefore, is necessarily to understand about this approach and

take advantage of it.

Writing skills can be developed based on the creation of stories, consequently it is
necessary to generate interest in students to practice writing. CBI strategies should

be applied by the educator in the classes in order to develop writing.

The data collected indicates that writing production is less develop than the other
skills. Based on these results it is recommended to activate the interest of develop
writing, besides teach writing through the Content of the language should generate

curiosity of acquiree the second language.
English teachers should be a guide to the learners and motivation is the most important

features in the process of learning. Writing involves creativity and patience and the

teachers have to provide them to the learners also offer adequate feedback.
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ANNEXES

Annex 1: Research work approbation.

UNIVERSIDAD TECNICA DEL NORTE :“""\
Rosolucién No. 173-SE-CACES-2020 Iﬁi %
FACULTAD EDUCACION, CIENCIA ¥ TECNOLOGIA =%

IBARRAECUADOR e

HONORABLE CONSEJO DIRECTIVO
Resoluciéon HCD-S0O-18-No.0589-2022

CONSIDERANDO:

Que, el articulo 350 de la Constitucion de la Repiiblica senala que: “El sistema de educacion
superior tiene comeo finalidad la formacién académica y profesional con vision cientifica y
humanista; la investigacion cientifica v tecnologica; la innovacidn, promocion, desarrollo y
difasion de los saberes ¥ las culturas; Ia construccion de soluciones para los problemas del
pais; en relacion con los objetivos del ré@mmen de desarrollo™

Quie, e articulo 355 de la Constitucion de la Republica dispone: “El estado reconocera a las
universidades y escuclas politécnicas autonomia académica, administrativa y organica
acorde con los objetivos del régimen de desarrollo ¥y los propios establecidos en la
Constitucion”.

Que, ¢l articulo 424 de la Constitucion de la Republica establece: "La Constitucion es 1a
norma suprema vy prevalece sobre cualguler otra del ordenamiento juridico. Las Normas y los
adtos del poder publico deberan mantener conformidad con las dlspononés
constitucionales; cn caso contrario carecera de eficacia juridica®.

(SR T}
Que, ¢l articulo 426 de la Constitucion de la Republica indica: *Todas las personas,
autoridades ¢ instituciones estan sujetas a la Constitucion®,

Quic, 1 articuls 4 de la Ley Orgénica de Educacion Supcerior cstablece: "El derecho 2 Ia
educacion superior consiste en ¢l cjercicie cfectivo de la igualdad de oportunidades, en
funcién de los méritos respectivos, a fin de acceder a una formacion académica y profesional
con produccion de conocimiento pertinente y de excelencia (...)"

Kl Honorable Ceonsejo Directivo de la Facultad de Educacion, Ciencia y Tecnologia en ses:dan
ordinaria del 20 de julio del 2022, conacid el oficio 8/n suscrito por el Msc. Obando Arroya
Jose Migneel; Coordinador de la carrera de Pedagogia de los Idiomas Nacionales v Extranjeros
dirigido al Magister José Revelo Decano de la FECYT en el cual indica: “Reciba un saludo
cordial. Medianite el presente tengo a dien dar a conocer a Ud. que en reunion ordinana asesora
ltevada a cabo el dia 27 de funio de 2022, se recitad &l informe de comision asesarna relacionado
con el plan de investigacion “CONTENT-BASED INSTRUCTION STRATEGIES APPLIED IN
COMICS TO REINFORCE THE WRITING SKILLS OF THIRD BGU STUDENTS AT “UNIDAD
EDUCATIVA ABELARDO MONCAYO® DURING 2022-2023" de autoria del Sr. estudiante Byron
Vimicie Morales Jijon. Una vez gue el estudiante ha realizado las correcciones sugendas, se lo
presenta para gue sea aprobado en Conseje Direchivo.”.

El Honorable Conscjo Directivo de la Facultad de Educacion, Ciencia y Tecnologia, al amparo
de To determinado en el Art. 44 literal k) del Estatuto Organico de la Universidad Tecnlca del
Nonc.mvn. L) “j

1.-Aptob-r el trabajo de Integracion Curricular titulado: "CONTENT-BASED INSTRUCTION
STRATEGIES APPLIED IN COMICS TO REINFORCE THE WRITING SKILLS OF THIRD BGU
STUDENTS AT "UNIDAD EDUCATIVA ABELARDO MONCAYO™ DURING 2022-2023" de
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UNIVERSIDAD TECNICA DEL NORTE e
Resolucién No. 173.SE.CACES-2020 £

s

FACULTAD EDUCACION, CIENCIA ¥ TEC NOLOGIA Ak
IBARRA-ECUADOR i

autoria del Sr. estudiante Byron Viniao Morales Jijén, de la carrera de Pedagogia de los
ldiomas Naclonales y Extranjeros,

2.-Notificar, con el contenido de la presente resolucion para su ejecucion al Msc, Obando
Arroyo José Miguel; Coordinador de la carrera de Pedagogia de los [diomas Naclonales y
Extranjeros y al Sr. Byron Vinicio Morales Jijon.

lnI}‘W\udsld de acto suscriben la presente resolucion el Magister José Luciano Revelo Ruiz, en
. dad de Decano v Presidente del Henorable Consejo Directivo y el Abg. Clever Raul
Tarres Torres, en calidad de Secretario Juridico.

it 3y

Particular que comunico para los fines legales pertinentes.

Atentamente,

“CIENCIA v rbcmca AL SERVICIO D )

Sk Mse. Jose Luciano Rev&nx

PRESIDENTE HCD-FECYT
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Annex 2: Instrument application request.




Annex 3: Interview questions.

1. What methodology do you use commonly in your classes?

2. What kind of activities do you realize to practice student writing?

3. What strategies do you use to develop writing skills?

4. Do you like to innovate your, classes?... How?

5. Would you like to use an academic guide to improve the writing skills of your

students?
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Annex 4 : Student’s survey.




Annex 5: Survey application.
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Annex 6:




