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RESUMEN 

 

El presente trabajo de investigación tiene como propósito conocer la problemática que tienen 

los estudiantes de la Unidad Educativa Abelardo Moncayo para aprender Inglés. El objetivo 

principal es diseñar una guía académica para mejorar las estrategias de enseñanza y aumentar 

el interés por aprender el Idioma Inglés. En primera instancia, la guía reforzará las 

habilidades de escritura en los estudiantes a través de escribir historias de comic explicando 

los pasos hasta crear un producto de escritura. Además, la guía académica está diseñada en 

base al enfoque de Contet-Base Instruction (CBI) y sus estrategias, por lo que la guía del 

maestro es totalmente académica y útil para la enseñanza del Idioma Inglés. En cuanto a 

aspectos de índole metodológico, las técnicas y herramientas utilizadas en esta investigación 

permitienron identificar el problema usando los enfoques cualitativo y cuantitativo 

necesarios   para identificar y colectar información para brindar una solución al problema. 

El enfoque cualitativo permitió desarrollar el marco teórico conociendo desde lo más básico 

hasta lo más fundamental que tiene el Idioma Inglés y también diseñar herramientas para 

recopilar información. Mientras que el enfoque cuantitativo permitió realizar el diagnóstico. 

Dentro de esto se pudo identificar los aspectos más importantes que aporta el CBI de igual 

forma establecer y escoger las estrategias que sirvieron para desarrollar la propuesta. Como 

resultado se diseñó una guía académica con información necesaria para escribir historias de 

comic siguiendo un proceso detallado con ejemplos hasta obtener un producto de escritura 

totalmente en Inglés.  

 

Palabras clave: enseñar, estrategias, comic, Content- Base Instruction, académico, historia. 
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ABSTRACT 

 

The purpose of this research work is to get to know the problem that the students of “Unidad 

Educativa Abelardo Moncayo” have to learn English.  The main objective of it is to design 

an academic guide to improving teaching strategies and increasing interest in learning the 

English Language. Correspondingly, it will reinforce writing skills in students through 

comic stories by knowing the steps to create a writing product. Also, the academic guide is 

designed based on the Content-Base Instruction approach and its strategies, so the teacher´s 

guide is totally academic and useful for teaching English. Equally important, the 

methodology used in this research allows to understand and identify the problem from a 

mixed methodology and then provide a solution. The qualitative approach allowed for the 

development of the theoretical framework from the most basic to the most essential features 

of the English language and also design tools to gather information. Whereas the quantitative 

approach allowed to analyze it. Within this, it was possible to identify the most important 

aspects that CBI contributes in the same way to establish the strategies that were useful to 

carry out the proposal. As a result, an academic guide divided into four units was designed 

and each unit provides activities that lead to the development of a comic story script. 

 

Key words: teaching, strategies, comic, Content-Base Instruction, academic, script 
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INTRODUCTION 

 

Ecuador is one of the countries in Latin America whose young population lacks 

knowledge of the English language. El Comercio (2019), expresses that “Ecuador is 

ranked 81st with a score of 46.57 (very low level) which makes it the worst country in 

Latin America in terms of English proficiency.” Education First (EF) placed Ecuador in 

position 19 in Latin America and 93 among 100 countries in the world. The results show 

that young people won’t be able to talk in basic conversation, to write self-information, 

and they do not understand text in English after reading it. This means Ecuadorian 

youngers have serious problems developing English skills. 

 

 Although the education of the English language starts from basic education to secondary 

education, being obligatory. Article 1 in LOEI (2011), expresses “that the teaching of the 

English language, from the year 2016-2017, Sierra regime and 2017-2018 Coastal 

regime, be mandatory from the second grade of basic education to the third year of high 

school for all public institutions, tax commissioners, individuals of the country” (p. 3) so 

after ten years an Ecuadorian bachelor should have reached a B1 level, but the reality is 

different from the expectation. 

 

Unfortunately, in Ecuador educational mandates have been restructured the curriculum in 

2016. For example, English classes in public institutions have been reduced from five 

hours a week to three hours a week. Other limitations obstruct learning are the material 

used by language teachers and the use of traditional methods in teaching. El Telégrafo 

(2015), mentions that “The curricular adjustment will also include a reprogramming of 

the content of all the texts delivered by the Ministry of Education.”  (p.19). On the other 

hand, several students are not interested in learning English, especially when cursing high 

school. These aspects show a worrying reality and younger people have reached A1 level 

instead of B2 level of English. According to CEFR, A1level are for beginners.  

 

Finally, in public education English classes are not very relevant as other subjects are, for 

this reason, Ecuadorian English teachers have a true challenge inside the classrooms, and 

due to fewer hours of classes and the unsupported English materials in the classes, they 

cannot achieve successful and satisfactory learning in their students. Making learning is 

only something temporary and unsatisfactory. 
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Background Literature 

 

At present days, dominant skills in English are having an advantage for academic or 

professional life. Learning a foreign language has not only become a necessity but in a 

globalized world where English has reached Spanish-speaking countries, learning this 

language is becoming more and more popular. Rintaningrum (2016), expresses that “The 

popularity of English as the most widely used language around the world today spreads 

across most non-English speaking countries.”  

 

Learning English is not only useful at the moment of communicating. Understanding this 

language generates a wide advantage in the educational field to access better education, 

independence to travel and get confidence inside or outside the country.  

Romero (2020), declares  that “Being bilingual greatly enhances your ability to find work 

in certain fields, especially where international business is concerned. Also, in areas 

where immigrant populations dominate, knowing that language greatly increases your 

chances of success in finding a job.” (p.74). Developing English skills is useful and allows 

appropriate communication whether oral or written.  

 

Writing skills are one of the most challenging for younger students because of their 

complexity with grammar and structure and because this skill is not highly developed in 

high schools. Bilal (2013), “Most of the students at public sector institutes do not perform 

well in English writing tasks and ultimately face average or poor results in academics.” 

(p. 238). The teacher has a very important role in the development of skills, it is important 

to know and apply innovative methodologies and tools that enhance student learning.  

 

(Archana, 2016), mentions that “Teacher plays diverse roles in English Language 

Teaching (ELT).  Some of the roles where a teacher performs when dealing with the 

students are as follows - learner, facilitator, assessor, manager, and evaluator.” (p. 3).  

Understanding this skill helps to widen the knowledge, use the correct way the structure 

language and gain verbal fluency and understand conversations.  

 

 

Writing develops creativity helps to encourages research and the creation of own content 

such as fairy tales, stories, or use in a more academic to write essays. (Niño, 2018), 

mentions that “Writing is a tool that keeps words and shares knowledge through history. 

In addition, writing is the product of a complex brain process that involves many 

functions from individuals.” (p. 10). 
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Problem formulation 

 

Considering the lack of English resources and the traditional classes. The main research 

problem of this research is: 

How  Content-Based Instruction strategies applied in comics could improve English 

writing skills of 3rd students at Unidad Educativa Abelardo Moncayo? 

 

 

Justification 

 

It is important to point out that in this high school there is no previous research that 

supported methods, strategies, and tools. Also, there are no English materials stored in 

the library. In view of this, the present research will be destined to design an innovative 

way to learn English especially in developing writing skills. Besides, this research will 

benefit 3rd secondary students in the short and long term, for its contribution to 

innovating the process of learning English and creating interest in learners. 

 

 

Not only students are beneficiaries of this research, the study also gives facilities to 

teachers´ lesson planning. Making fascinating classes that makes more interactive 

learners and explore the creative part in students. For this reason, that unusual academic 

guide has interesting topics never seen before with illustrations that impact learners one 

of the main contributions that apports this research is having fun while learning. As 

consequence classes are less traditional and less boring  

 

 

Furthermore, this research will improve writing skills by expanding the vocabulary focus 

on writing correctly and coherently. This is very advantageous to learn at a young age for 

the other contributions inside the high school and outside the school for example: 

As an educational contribution, it will contribute to academic performance, and 

improving grades. Secondly, cultural field, the culture of other countries will be known 

such as the language, the society life, and ideology this influences the expression of the 

learner’s attitudes. 

 

 

Another important contribution is in linguistics, in a globalizing world, known English is 

an obligation and it is useful to communicate using writing skills, another reason is to 

continue raising the level of English with enough knowledge to achieve an A2 level at 

the end of high school. Finally, in a personal life students will improve self-confidence 

when they are out of the classroom or when they expose to English tests. 
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Objectives 

 

General Object 

• To propose a guide with Contend-Based Instruction strategies applied in comics for 

the reinforcement of writing skills in 3rd BGU students at Unidad Educativa Abelardo 

Moncayo. 

 

Specific Objectives 

• To stablish theories as the base of Contend- Base Instruction to develop writing skills. 

• To diagnose the problem in students to develop writing skills. 

• To design an academic guide based on comics for 3rd BGU high school level. 
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1 CHAPTER I: THEORETICAL FRAMEWORK 

 

1.1 Second Language Acquisition  

Second language acquisition (SLA) is the process in which people learn a second 

language(L2) apart from the native language(L1). Children who have learned their first 

language can learn a second language later. It means that people are able to talk in two 

languages. The process of acquisition does not focus on the study of grammatical 

functions of the language. On the contrary, the language is achieved in a natural way. For 

example, by involving the learner in a communication environment where all the time is 

interacting with the second language. As reported by Schütz (2019), says that 

“Acquisition requires meaningful interaction in the target language - natural 

communication - in which speakers are concerned not with the form of their utterances 

but with the messages they are conveying and understanding.”  

 

 

Some people have the facility to acquire a second language due to different circumstances 

such as living in an area surrounded by native speakers, constant journeys abroad, or even 

learning from parents. Anyway, the interaction with the second language does not affect 

the mother language then anyone is capable of learning a second language such as 

vocabulary, grammar structures even understanding in reading and producing writing. 

The following table shows the prompt for each state. 

 

Table 1  

Stages in Language production  
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Taken from: The Stages of Second Language Acquisition (Hill & Björk, 2008).     

 

The table describes the stages that learners have to through to reach a certain level of 

fluency in the language at a certain age. Consequently, there must be educational work as 

well at home, to practice in an autonomous way. Additionally, advanced fluency is 

acquired after a long process of being surrendered by the second language (L2). The final 

point is language acquisition integrates the domination of the four linguistic skills that 

people use in daily life.  

 

1.2 Language theories 

Language starts in early life; the process of developing language regularly takes a long 

time till dominate the language skills. In agreement with Guedim (2020), mentions that 

“Language development is a slow process that starts during early childhood, allowing 

children to grasp the spoken word and communicate.”  The purpose of language theories 

is to explain the process in how children learners learn and acquire a second language 

(L2). It is important to notice that these theories are supported by various authors as 

shown in the following table. 

 

Table 2 Language Theories  

Taken from: The Stages of Second Language Acquisition (Hill & Björk, 2008).     
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All theories are very important, but Chomsky’s perspective believed that children are 

born with certain skills. However, Skinner’s hypothesis makes sense because 

behaviorism is the process of involve children in imitation. In addition, rewards are 

present, and they change oral production from an incorrect to a correct way.  to a correct 

one when a child produces the language, or the child is rewarded when he does not make 

any mistakes making him master the language correctly. 

 

 

On the other hand, Piaget's theory contributes studies to the field of education in the 

processes of intellectual development such as memory, attention, reasoning, and 

language. Piaget believed in the mental process in the development of the information by 

the learner. For Brunner´s theory, the learner selects the information then processes it, 

and organizes it in a particular way. This refers to learning by discovering. This means 

that learning occurs by acting, imitating, and manipulating objects of reality. Likewise, 

Piaget, he believes that intellectual development depends on the environment in which 

the human being develops.  

 

 

1.3 Constructivism  

This theory is the most appropriate for this research, adapting the principles and the way 

of teaching. Due to it encourages the construction of knowledge, and students have an 

active participation. As stated by WGU(2020), infoms that “Constructivism is an 

important learning theory that educators use to help their students learn. Constructivism 

is based on the idea that people actively construct or make their own knowledge, and that 

reality is determined by your experiences as a learner.” Basically, this refers to knowledge 

is constructed using the previod knowledge to improve and develop it. Some significant 

features of this theory are: 

 

• Students learn, how to learn. 

• Learning is an active process. 

• Learnes become more social.  

• Leaning is from context.  

• Learning is created from own expiriences.  

• The teacher motivates the sudents all the time.  
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1.4 Approaches and methods  

Language teachers have been supported on approaches to find the best way to develop 

language. Simultaneously, approaches provide methods perceptions and strategies that 

teachers can use as a guide to create better experiences in learners in order to develop 

language skills. Besides, the design and practice of the different approaches and their 

breakdowns are known from theory. This has been used for a long time because these 

approaches and theories are adapted to the teaching process according to the needs of the 

learners. These are some approaches that support the development of English skills which 

are mentioned below. 

 

Table 3  

Approaches  

Note: Design by the Autor base on English Language Teaching Approaches, Methos, Techniques 

    

These are some of the approaches that exist to teach a language, which  means that there 

is not a single or specific way to teach English, approaches, and methods become very 

popular over the years, but a method must be distinguished from an approach due to their 

similarity, sometimes they are confused, it must be considered that an approach is a way 

of teaching and has principles that can be applied to different ways of teaching. On the 

other hand, a method is a way of teaching in which objectives have to be achieved and 

the teacher is guided on the fundamentals of the methods and established clear objectives 

in the teaching plan. Next are some methods to teach English. 
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Table 4  

Methods 

 

 

However, the list of methods and approaches is even broader, emphasizing language 

production is even greater. Written production is not considered, concentrating more on 

oral production. Despite this, all methods are very appropriate to develop almost one skill, 

and teachers must know and use the most appropriate. As the comparative table shown 

methods and approaches work in order to develop language proficiency. 

 

 

1.5 Content-Based Instruction (CBI) 

Content-Based Instruction has proven to be an effective method for teaching English as 

a second language. According to Villalobos (2014), mentions that “Content-Based 

Instruction is an approach in which the teaching is organized around the content. 

Likewise, the principles of Content-Based Instruction are heavily rooted in the principles 

of communicative language teaching since they involve the active participation of 

students in the exchange of content.” (p.71). Accordingly, with this author foreign 

language learning becomes more enjoyable when the content has a series of appropriate 

references and graphic content. At the same time, learning will be acquired, improving 

the language skills of the learners. 
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Furthermore, Bio (2009), remarks that “Content-Based Instruction is an approach to 

language teaching that focuses not on the language itself, but rather on what is being 

taught through the language; that is, the language becomes the medium through which 

something new is learned.” Taking everything into account, the language becomes an 

instrument that facilitates learning, by the content of it. Additionally, it has what is 

necessary to generate knowledge not only learning the language also learning the culture. 

Finally, CBI provides multiple benefits for the learners and allow develop language skills 

achieving goals and objectives.  

 

1.5.1 Principles of Content-Based Instruction (CBI) 

CBI guidelines consider the students based on their needs for comfort and compliance in 

learning. These principles involve students in the development of their skills, at all stages 

of learning students are considered in developing learning through relevant content. The 

most which characterize the principles of CBI is to take material and information from 

the real world according to the interests of the learners in order to achieve language 

proficiency. Build knowledge and develop understanding about a topic and a learning 

task, the language meaningfully and purposefully. Conclusively, learning regarding 

language in the context is learning through the use of language. Some principles are 

mentioned below.  

 

• Base instructional decisions on content rather than language rules. 

• Integrate the four skills. 

• The teachers involve students actively in all phases of the learning process. 

• Choose content for its relevance to learners’ lives. 

• Select authentic texts and assignments. 

• Draw overt attention to language features. 

 

As indicated, principles explain the educational process as a guide to understand and 

achieve better results in teaching. process adapting them according to the needs of the 

learners. However, this approach allows choosing and adapting the appropriate material 

in the four skills, applying the language production in an authentic way. 

 

1.6 CBI The role of the teacher  

The role of the teacher in this approach is an instructor who guides the knowledge through 

the content. According to Meng (2015), in her research mentions that: 

 

In CBI teaching, teachers play a guiding role in guiding students to explore 

and study a subject or a subject. Teachers in the entire process, through 

the classroom report, group discussions and other ways to create a good 

learning atmosphere and promote the students from passive learning into 

active learning. (p.282) 
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Teachers want that students dominate both the language and the content. They worry to 

provide interesting topics for students such as current affairs with musical or audiovisual 

without traditional topics such as grammatical structures or language norms. Also, the 

teacher provides content that matches the knowledge of the students inside the class, 

providing enough resources or material to develop educational activities. Therefore, the 

teacher become an instructor when students are using the teaching materials as well as 

assigning tasks and evaluating through tests, after evaluating the teacher is able to provide 

adequate feedback. Finally, motivate students by reinforcing the learning in the language 

acquisition process. 

 

1.7 CBI The role of the students  

The role of the student is more dynamic activating their skills in participation. Therefore, 

students feel more motivated with the materials and the context that the approach allows 

to learn the language. In the book, Approaches and Methods in Language Teaching 

Richard & Rodgers (2001) ,mentions that:  

 

Students are actively involved in a Content-Based classroom setting. On 

the one hand, they are in charge of their own learning process and their 

support of others, and, on the other hand, they may partly choose content 

and activities. Being actively involved and taking responsibility in a 

classroom environment appears to be motivating for some though rather 

overwhelming to others. (p.213). 

 

Then, the students have an important role, not only do they expect the teacher to generate 

knowledge, but also because of their attitudes they develop and motivate themselves to 

generate effective learning. the use of interesting material allows students to feel 

motivated and remain active in the learning process all the time. 

 

 

1.8 Strategies Content-Based Instruction (CBI)  

To know the CBI strategies, it is necessary to know that the objective proposed by this 

approach is to prepare students to acquire the language using the context of any subject. 

There are the most common strategies that apport this approach. 

 

 

Dr. Michael F. Dorsey( 2010), expresses that “CBI strategies, all of which are focused on 

increasing positive behaviors, reducing undesirable or inappropriate behaviors, and 

promoting self-control, include actionable goals that promote problem-solving, 

communication, relaxation, and self-awareness.” As this author mentions CBI provides 

elements to help the teacher be responsible of create a good environment for learning and 

students ´ behavior is adequate to satisfactory learning.  
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On the other hand, strategies in teaching languages apports beneficial ways to acquire the 

language there are some strategies that are mentioned below.  

 

Table 5  

CBI Strategies 

Note: take from:  Study.com 2022 

 

1.9 Common European Framework of Reference (CEFR)  

This is an international standard in order to evaluate the linguistic skills of learners. It is 

necessary to take into account the Common European Framework of Reference which 

assesses the skills of learners and places them in levels. There are six levels A1, A2, B1, 

B2, C1, and C2. These levels place people according to their abilities from beginners to 

advanced.  

 

 

Through this, you can learn more than forty languages in the world including English. 

For students, it is important to assess language skills. It helps to detect deficiencies in 
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language skills because the CEFR evaluates all the skills that the students can be located 

according to their knowledge. On the other hand, CEFR (2010), mentions that “It 

describes in a comprehensive way what language learners have to learn to do in order to 

use a language for communication and what knowledge and skills they have to develop 

so as to be able to act effectively.” (p.1). The following table shows the different levels 

that each language learner must pass until achieves proficiency. 

 

Table 6.  

Standards of Common European Framework of Reference  

Taken from: (Common European Framework of Reference for Languages. 2018) 



26 

 

 

1.10 L2 regulations in Ecuador by the Ministry of Education and (CEFR) 

Due to education in Ecuador requiring the subject of English, the Ministry of Education 

has established levels for primary education and for secondary education. This makes the 

education of this subject more formal and organized with an objective where it is intended 

that students complete their high school achieving an intermediate level. 

 

 

 According to what is established by the Ministry of Education, students begin with the 

knowledge that places them at an A1 level. Primary education in English is essential 

because the student develops skills until he reaches an A2 level. Finally, and according 

to what is established by the Ministry of Education, the students should have reached the 

B1 level, achieving independence in the knowledge of the English language. 

 This is shown in the picture below. 

 

Table 7. 

Ministry of Education L2 learning in high schools in Ecuador 

Taken from: Ministry of Education of Ecuador (2019) 

 

1.11 Types of writing  

Writing is a way of communication that can transmit useful information to the reader such 

as academic papers, research, or essays. Also, it is a way of entertainment that provides 

an enjoyment experience throughout stories such as books, tales, or stories. So, this means 

that not all writings have the same format for this the writer must recognize what type of 

writing want to write and put the correct words in the composition. In words of Jeffrey 

(2016), says that “There are four main types of writing: expository, descriptive, 

persuasive, and narrative. Each of these writing styles is used for a specific purpose. A 
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single text may include more than one writing style.” The table below shown the four 

types of writing.  
Table 8  

Types of writing 

Note: Designed by the author 

 

 

1.11.1 Narrative writing  

This type of writing is very common to be used in stories, because of its usefulness to 

describe the events that occur on it. According to Jeffrey (2016), mention that “When an 

author writes in a narrative style, they are not just trying to impart information, they are 

trying to construct and communicate a story, complete with characters, conflict, and 

settings.” What this author tries to explain is that a narrative writing can be used to 

construct a story which contains characters. Also, it is important to mention that this type 

of writing is useful for construct comic stories. Finally, it involves the following features: 

 

• Create a basic plot. 

• Describe the actions. 

• Shown close up details. 

• Describe chronological events 

 

Anyway, writing comics required narrative descriptions and the writer should know what 

type of writing is going to use to build the story.  

 

1.11.2 Descriptive writing  

This type of writing is commonly used to create stories which contains characters for 

example tales or books whatever the genre is about. For this reason, this writing is 

appropriate to write comic stories. According to Jeffrey (2016), mention that “ When an 

author writes in a descriptive style, they are painting a picture in words of a person, place, 

or thing for their audience.” Consequently ,this implies use the correct words to build the 
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story describing the most notoriues details that the story  needs, creating a better 

expirience for the reader.  

 

Definitively, descriptive writing helps to adjust the characteristics of, places, the time and 

the characters. Finally, the feauteres mentiones are find in a comic story making it 

necesaary to use in the creation of comics.  

  

1.12 Comics 

It is a technique to narrate a story through illustrations, through this the reader can 

understand and have a new experience when reading a story. Also, the stories told through 

comics can be extended or brief. As reported by Tempone (2021), mentions that 

“Technically a comic is a text expresed trough ilustrations on scrips or frames. Some or 

all scrips can contain texts of various lengths.” Therefore a comic has a story, it's an 

entertainment  medium and it transports a message, whatever the genre is the reader can 

understand the story. In other words, the comis is a universal means of communication. 

 

 

1.12.1 Formats of comics  

The evolution of the ways of narrating stories through illustrations has generated the 

appearance of multiple formats as well the comic has evolved and has expanded around 

the world creating original formats in many countries. Couch(2020), in his article 

mentions that  

 

Despite the divergent histories of comic book publishing in the United 

States, Western Europe, and Japan, in recent decades there has been an 

apparent convergence of publication formats: the graphic novel in the 

United States, the album in Western Europe, and the so-called collections. 

tankobon. or manga in Japan. (n.p) 

 

In fact, the comics become a business creating global reader who are interest in reading 

the stories for its format. The most common formats are mentioned below:  

 

American comic: The format of American comics is usually twenty-four pages with 4 or 

5 panels per page. The basic products of companies like DC Comics or Marvel use this 

format. Also, it is printed in full color. 

 

The Strip: The story is told in 3 or 4 panels. In this format, the story begins and ends 

with those 4 panels. It usually has a humorous tone. 

 

Manga: The manga format is read from right to left and panels may be bloody or stacked 

on top of each other sometimes with characters sticking out. There are usually 4 or 5 

panels per page. It is black and white. 
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1.13 How Comic Books Benefit Learning 

Reading comics can be seen as a simple hobby but what many people don't know is that 

comics can be beneficial in education. In addition, these can be used in the classroom 

from basic school to secondary education taking advantage of their content as a way to 

produce learning. As claimed by Gottlieb (2020), says that “Comic books can be an 

invaluable teaching technique in the classroom, whether in elementary, middle, or high 

school. Unfortunately, their potential value in learning is not widely known with most 

people regarding them as merely superficial stories.” Some benefits in learning are 

mentioned below. 

 

• Increase reading motivation. 

• Develop analytical skills. 

• Students increase creativity. 

• Comics can teach children with special needs. 

• Comics are more expressive than other books. 

• Improve learners’ comprehension and retention. 

 

 

1.14 Parts of a comic story 

A story composed in the following way has a beginning, a development, and a conclusion. 

The writer must follow this order to have a final product which is understandable. 

furthermore, all comic stories must have, the plot, the conflict, and the resolution. The 

writer must follow this order. 

 

The plot: It is the organized pattern or sequence of events that begins the story.  

The conflict:  It is a problem that the main character or characters face. 

The resolution: The end of the story where the conflicts or problems are solved. 

 

1.15 Elements of a comic  

Speech bubble: Use this type of bubble speech when your character is talking, put it in 

front of the mouth of the characters. 

 

Thought bubble: Use this type of bubble speech when your character is thinking, put it 

over the head of the characters. 

 

Narration bubble: The rectangle helps to narrate the story, inside you can tell how the 

story is going. 
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1.16 Writing skills 

The writing skills encourage native speakers and non-native speakers to express their 

ideas through structured sentences but this ability has a certain complexity writing must 

be formal it has rules and grammatical norms. Writing is a fundamental part of the 

development of a foreign language. Harappa (2020), expresses that “Writing is the art of 

expressing our views, ideas, and thoughts. Though writing seems easy while thinking 

about it, many times, it results in unorganized and scattered pieces of information on 

paper.” 

 

1.17 Stages to develop  writing skills  

Writing is a process that involves different steps to plan, write and edit. To develop this 

skill the writing learner can be guided by strategies to according their needs. Strategies 

provide facilities for writing beginners to optimize this skill. Mentioned below are some 

strategies that can help improve writing: 

 

1.17.1 Prewriting 

Writing is a process there are several stages to reach the final product. Prewriting is the 

first stage, here the writer must consider factors such as the topic, the audience, and the 

purpose. For students, topics can be chosen or topics can be assigned. The audience is the 

public that will be interested in reading, consequently, the topic must be interesting and 

relevant. Finally, the purpose is to inspire the writer to fill the paper sheet. Therefore the 

writer must organize in the prewriting stage taking into account these factors. In this 

stage, the final result is the first draft. 

 

1.17.2 Writing 

The second stage is writing, students must take into account that a draft is not the final 

composition. To continue with the process of writing improve the written on the draft. 

This means that the writer fills in the draft topic using sentences, and thesis statements. 

Grammar corrections can be omitted. Also organizes ideas. At this point of the writing 

process the, draft has more structure and meaning 

 

1.17.3 Editing 

At this stage, the writer is involved in carefully corrections reviewing each sentence and 

checking for grammar corrections, punctuation errors, and spelling mistakes, At this point 

the writer organizes the ideas of the script. Below are some sites that contribute when 

editing writing: 

• Evernote 

• Grammarly 

• One look reserves dictionary 
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• Asana 

• Windows live writer and Ecto 

• Headline analyzer 

• Outbrain  

 

1.17.4 Rewriting 

Rewriting does not mean checking to spell. Rewriting means writing a paragraph using 

the best words to go with it, structuring sentences, and expanding the paragraph by 

incorporating and making it clearer. The rewrite shapes the final work into something 

more powerful and beautiful. 
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2 CHAPTER II: METHODOLOGY 

 

2.1 Research type 

 This project was developed with mixed methods integrating qualitative and quantitative 

approaches. According to Creswell (2005), “A mixed methods study is one in which the 

researcher incorporates both qualitative and quantitative methods of data collection and 

analysis in a single study.” ( p. 455).  The qualitative approach allows for the application 

of surveys and collected data through interviews to interpret that information. In addition, 

with this method, it is possible to discover the exact size or amount to examine the social 

behaviors of the study group. 

 

The qualitative approach allows to know the cause of the problem through the use of 

research tools and helps the researcher to analyze the evident and current problem. 

According to Sampieri (2014), “The qualitative approach can be conceived as a set of 

interpretive practices that make the "visible" world, they transform it and turn it into a 

series of representations in the form of observations, annotations, recordings, and 

documents.” ( p. 9). On the other hand, the quantitative approach allows analyzing the 

data collection using numerical and statistical graphs.  

  

Finally, this method is descriptive and allows the researcher to analyze the behavior of 

the population, mainly focusing on cause and effect. Sampieri (2014),  expresses that “In 

quantitative research, an attempt is made to generalize the results found in a group or 

segment (sample) to a larger collectivity (universe or population). It is also sought that 

studies carried out can be replicated” (p. 6). This approach and its characteristics will be 

useful in the research process as a descriptive method for observation, an analytical 

method to diagnose problems, and the experimental method to identify the causes and 

effects of the behavior of the population. 

 

2.2 Deductive Method 

The deductive method was used to explain the results after applied the questionaries and 

the interview Westreicher( 2020) expresses that “The deductive method consists of 

extracting a conclusion based on a premise or a series of proposals that are assumed to be 

true.” What this author expose is true because the use of a samples tool was necessary 

expresses the results through analytical words. 

 

2.3 Inductive Method 

This method was very useful for this research to look or specific faults from overall to 

specific. For example, it was used while the interview was applied in order to detect 

learning problems through conversation using the interview as a tool.   

Equipo editorial( 2020), expresses that “The inductive method is that research procedure 

that puts into practice inductive thinking or reasoning. The latter is characterized by being 
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broad, that is, generalizing, since it starts from premises whose truth supports the 

conclusion, but does not guarantee it.” Consequently, this method also was used through 

reasoning expressed in analytical words. 

 

 

2.4 Population and sample 

This research considers 3rd BGU students at Unidad Educativa Abelardo Moncayo, there 

are seven courses the population is about 238 students. Boys and girl about 16 -17 years 

old. The sample size is based on the formulation to calculate samples: 

𝑍2 ∗ 𝑁 ∗ 𝑝 ∗ 𝑞

𝑒2 ∗ (𝑁 − 1) + (𝑍2 ∗ 𝑝 ∗ 𝑞)
 

According to this formula, the sample size is 148. It is a considerable number of 

participants to collect enough data and apply the proposal. 

 

2.5 Technics and tools 

2.5.1 Observation sheet  

This technique was used in order to detect the problem and the situation of the students 

in the high school later it is studied, in other words, this technique was useful to formulate 

the problem of study. According to Baker ( 2006), “Observation is a complex research 

method because it often requires the researcher to play several roles and to use several 

techniques including her/his five senses, to collect data.” ( p.172).  What this author 

mentioned is true because collecting data is necessary to get concentration for a long time 

till detected the problem, but it is very useful and simple to use. 

 

2.5.2 Data collection  

This technique was essential to collect information and data to develop the theoretical 

framework through qualitative. Data collection is the main part of this research for its 

contribution to collecting interesting data, Bowling ( 2005),  claims that “There are many 

forms of data collection in qualitative research, and these are underpinned by a variety of 

different methodological and theoretical approaches.” (p.215). In this research was 

necessary to use this technique for its contribution. 

 

2.5.3 Data analysis  

This technique was necessary to express the results of the surveys and the interview. The 

use of this technique was valuable to organize the results and analyze them in detail one 

by one. Correspondingly, this technique allows the study of the population providing a 

deeper understanding of the phenomenon under study. 
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2.5.4 Questionary and Interview 

These techniques were used whit the population especially to collect data from them. 

Oishi (2003), points out that “Quantitative surveys using computer-assisted personal 

interviewing (CAPI). in this method, the interviewer reads the question to the respondent 

from a computer screen rather from a paper questionary and enters the response´s answers 

directly into the computer via the keyboard” ( p. 05). 

 

 (Oishi, 2003), points out that “Quantitative interviews are often completed by the paper 

and pencil interviewing (PAPI) method the interviewer reads the question from the paper 

questionary and record the respondent’s answers directly onto the same document or a 

separate coding sheet.” ( p. 05). Information will be collected through surveys with closed 

questions to students and interviews with open questions to the teacher. These tools are 

used for collecting data and information.  
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3 CHAPTER III: RESULTS AND DISCUSSION 

 

This chapter will analyze and interpret the results that were obtained after applying the 

surveys and the interview. It is important to emphasize that the tools were designed in the 

previous chapter. The first part of this chapter will analyze the results of the surveys 

designed for students as a quantitative part of the research. On the other hand, the 

interview with the English teacher will be analyzed as the qualitative part. 

 

In addition, this chapter will help to understand the difficulties and find some deficiency 

the English language learning. To develop this chapter, it was necessary to interpret the 

quantitative results in statistical graphs which are shown below. 

 

3.1 Quantitative interpretation: students’ survey 

Figure 1 

 The necessity to learn English 

 

 
Source: Author’s survey 2022 

 

Analysis  

 

Figure 1 regarding necessities to learn English shows that the great population of students 

consider that learning English is very necessary. Whereas a quarter proportion of those 

surveyed consider that learning English is only necessary, and a minor group considers it 

little necessary. Finally, this result is very encouraging for the reason that the majority of 

the population feels the necessity of learning a second language it could be for its 

advantages 

 

 

 

very necessary
65%

little necessary
10%

necessary
25%

not necessary
0%

very necessary little necessary necessary not necessary
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Figure 2 

Frequency of using English 

 
  Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 2 regarding the frequency of the use of English shows that the majority of students 

use the language rarely times, but with a little difference another big percentage use the 

language sometimes. Although, these results reflect small groups that use this language 

many times and never use it. These results are interesting for the reason that the surveyed 

are high school students, and the interaction with the language is not frequent. Finally, 

the use of the language is normal. 
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Figure 3 

 Situations to use English 

 

 
 Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 3 regarding in what situations the English language is used shows a significant 

group of the population that uses it in studies. Whereas a considerable group uses it for 

entertainment. Last but not least very small groups use the language in social media and 

do research. In fact, the use of English in studies is good but not enough to develop it. 

Also, the most common situation to use it is academically it should be to do homework. 

So, English learned in classes is not enough to develop other activities making the 

knowledge only academic. 
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Figure 4 

 Preferences in English activities 

 
 Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 4 regarding preferences in English activities shows that an overwhelming majority 

of students would rather learn vocabulary than learn theory or complete exercises in the 

book. In addition, working on projects is preferred by the students. It is very clear that 

students learn through vocabulary this should be, for the reason that they learn easily 

isolated words. In fact, knowing vocabulary is important, the more words students learn, 

is easier they to understand and interpret the text in the English language. 
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Figure 5 

  Satisfaction in learning English 

 
Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 5 regarding satisfaction in learning English shows that more than a half of the 

population feels satisfied with their learning, whereas small groups feel little satisfied and 

very satisfied. However, a minor group feels not satisfied with their learning. These 

results are good because the learning that the students have achieved in secondary school 

is satisfactory for the most part. This means that students have benefited from it, or the 

use of it use creates good experiences. On the contrary, feeling dissatisfaction must be 

because the learning acquired is not useful at all. 
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Figure 6 

Frequency of teacher´s activities 

 
 Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 6 shows that a huge group of students affirm that the most common activity by the 

teacher is practice speaking. However, teaching grammar is one of the activities that the 

teacher prefers to do instead of practicing writing. In fact, the frequency of speaking 

production is good, but writing is a production skill as well. Despite this, teaching theory 

is more important for the teacher. 
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Figure 7 

Complexity to develop writing skills 

 
 Source: Author’s survey 2022 

 

 

Analysis 

  

Figure 7 shows a very large group of students who have regular complexity in developing 

writing skills. However, an important number of students affirm that developing writing 

is difficult and another very small group affirms that it is very difficult. Last but not least, 

a small group considers that writing in English is easy. These results are normal because 

the students are from high school and writing activities are not very common and 

complicated. Despite this, there are groups that have serious problems in developing this 

skill. 
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Figure 8. 

 Frequency of use of writing skill 

  

 

  Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 8 shows that a great group of students use writing sometimes also an almost similar 

group uses it rarely times. On the contrary, there is a small group whose frequency is 

many times. Last but not least, a minor group mentioned never using writing. These 

results are striking and reflect that there is the persistent use of this skill. 
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Figure 9 

Learn English using comics 

 
 Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 9 shows an overwhelming majority of the students who want to use comic stories 

as a tool to learn English. Considering that this was one of the most important questions 

the results are more than satisfactory. Probably for this huge population this is a new and 

interesting way to learn and improve English.  
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Figure 10  

Preferences in stories 

 
Source: Author’s survey 2022 

 

 

Analysis  

 

Figure 10 shows a significant proportion of students who are interested in reading 

adventure stories. However, there is a considerable group whose preference is to read 

science fiction likewise another important group preferred fantasy stories. Last but not 

least, a minor group of students opted for superhero stories. These results are very mixed, 

consequently, the most remarkable ones are useful to understand the interest of the 

students.   
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3.2 Qualitative interpretation: teacher’s interview 

 

It is important to emphasize that the opinion’s teacher was very important as well as 

necessary to identify certain shortcomings in the students' learning. Besides, it must be 

considered that everything that the teacher has mentioned is very advantageous in the 

process of this research. 

 

1. What methodology do you use commonly in your classes? 

 

“Generally, I do not use a certain methodology, but I could say that the translation 

method is very used because students almost all the time ask me for words and things 

like that.” 

 

Interpretation: This is a very common use of Grammar translation, especially in high 

school, the teacher has not used a modern methodology. These aspects may not be very 

beneficial for students who are learning through a single and unique method. 

 

2. What kind of activities do you realize to practice student writing? 

 

“I use the activities that the book has, in the English book there are some exercises where 

students can practice writing, for example, writing sentences or writing summaries.” 

 

Interpretation: English books provided by the Ministry of Education focused on 

Grammar and speaking but it has some activities in which writing is developed. 

Generally, these activities are about order sentences, correct grammar or spelling no mere 

than that.  

 

3. What strategies do you use to develop writing skills? 

 

“As a strategy write basic things, for example, write dialogs and I check what students 

write. The book we used has not a lot of strategies.” 

 

Interpretation: It is clear that the English classes are developed based on the activities 

of the book. These classes usually lack strategies. Additionally, strategies help to develop 

better classes and improve learning.  

 

4. Do you like to innovate your, classes?  How? 

 

“Yes, it is something good to do that, I innovate the classes with materials to watch videos 

or show slides this is the most innovative thing in the high school.” 
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Interpretation: For the teacher, there is an interest in innovating the classes, which is 

good. But the situation in the high school does not allow to do this in every class. So, it 

is necessary to contribute material to innovative classes.  

 

5. Would you like to use an academic guide to improve the writing skills of your 

students? 

 

 “For me, it would be good to use extra material, this would help to do another kind of 

classes and improve that skill, which is not very developed in the books.” 

 

Interpretation: It is clear that the teacher is interested in using an academic guide where 

it focuses on developing students´ writing. Finally, the teacher also thinks that this skill 

is not highly developed, and it needs to be reinforced. 

 

 

3.3 Discussion  

Currently, the interest in learning English is evident. It has become a very important 

language and it is spoken by millions of people around the world not only used to 

communicate but also stands out from other languages for being required in jobs, to travel, 

to access better education, or simply get better opportunities. This is mentioned in the 

article written by Sethupathi( 2020), “English is the language of science, of aviation, 

computers, diplomacy, and tourism. Knowing English increases your chances of getting 

a good job in a multinational company within your home country or for finding work 

abroad.” Reasons like this make students feel interested in this language. This is evident 

and is shown in the results obtained in the survey, making the aforementioned a reality.  

 

The most remarkable to mention is that English is practiced only in classes and not very 

frequently outside the classrooms because the mother tongue is Spanish, so it is not very 

common for students to practice English outside of class. This does not happen only in 

Spanish speakers the interference of the mother tongue is present in other language 

learners for example: Noviyenty (2021), expresses that “Mother tongue interference can 

affect students’ English-speaking skill especially in pronouncing the words intrinsically. 

Considering Rejang language is the dominant mother language used by students at IAIN 

Curup, the students as EFL learners often use their mother tongue in daily 

communication”. What this author mentions are true, according to what was found in the 

questionnaires, students practice more commonly within the classrooms, on the other 

hand, the language is not widely used for entertainment 

 

Activities are important in the teaching process, and these must be used according to the 

knowledge of the students, so the teacher must use appropriate activities. Among the most 

used activities inside the classroom is teaching grammar, which is good, especially for 

beginners. On the other hand, activities that involve production are not frequently used 
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for example writing. Based on the surveys, the teacher focuses on teaching grammar and 

practicing the language through speaking.  

 

In fact, teachers use English rules in order to expand the knowledge of students but in the 

major of cases, students get confused. In concordance with Almekhlafi (2020), indicates 

“For many L2 learners, learning grammar often means learning the rules of grammar and 

having an intellectual knowledge of grammar. Teachers often believe that this will 

provide the generative basis on which learners can build their knowledge and will be able 

to use the language eventually.” (p.70). Anyway, the material to teach English has 

grammar issues to deal with, making learning based on understanding how the language 

works. 

 

One of the production skills that the English language has is writing apart from speaking. 

So, it is necessary and important due to the different advantages it has in communication 

and the production of useful material that can be found easily such as essays, articles, 

stories, or books. But this skill is not widely exploited, sometimes making it a skill not 

very necessary and is often taught only to structure sentences. In the article Why are 

writing skills Important? written by Bellamy (2022), mentions that “Writing is a life skill, 

not just a basic work-related skill, as it is often the basis on which others judge your 

studies, your values, your ideas, and your contribution to society. Writing is a soft skill 

that many people may not consider necessary for their professional development.” These 

data are reflected in the survey where it was evidenced that the production of this skill is 

regular but there is no get significant importance as speaking production. 

 

Creating a text involves completing four steps: pre-writing, writing, editing, and 

rewriting, these are mentioned in the theoretical part of this research. Before students use 

these steps, it is necessary to grant them the freedom to write according to what they 

prefer. The cause of this research is linked to the creation of artistic stories. The most 

interesting ones that students prefer are fantasy, adventure, and science fiction. In fact, it 

provides benefits such as developing creativity in writing production. To support this, 

Jamieson( 2018), points out “When writing creatively, you’re engaging in an exercise 

that will allow you to truly develop your own voice and perspective without consequential 

limitations. You get a better opportunity to explore and express how you feel about topics, 

perspectives, philosophies, characters, etc. “So, the advantage of this is for students not 

only developing creativity also improvement language skills. 

 

In order to support the teaching of the English language, the proposal will be designed 

based on this report, creating an outstanding process of writing to design stories for 

comics. This will use information which is in the theoretical framework for example 

strategies and the steps of writing. Finally, the proposal is an educational and it will be 

used by the teacher to support the classes and develop writing skills.  
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4 CHAPTER IV: PROPOSAL  

 

 

4.1 Title of the proposal 

STEPS TO WRITE COMIC STORIES 

 

4.2 Introduction  

To develop this proposal, Content-Based Instruction approach and its strategies were 

considered. The use of these strategies applied  in the activities engages students in the 

interest of writing stories. As well, each activity is designed to introduce students to the 

topic and at the end of each step students work on a project where learning is verified. 

 

In addition, this guide has activities that stimulate learning through writing activities. This 

benefits language learners and  the teacher in teaching process. Some of the most 

important aspects of Content-Base Instruction are strategies apply to activities that are 

designed to learn the type of writing students decide to write and they use the guide to 

designing characters, know the main parts of the stories and design the pages of the comic. 

 

To conclude, this guide provides a new way of teaching English. Teachers have other 

activities that will be used in the classroom. Finally, this educational material is strikingly 

colorful for the convenience of students. 

 

4.3 Justification  

The following guide was designed based on the evident needs and problems that were 

detected in the secondary students. In the first place, writing is not taken into account in 

Unidad Educativa Abelardo Moncayo, therefore skills such as speaking and listening are 

developed than writing. This motivated  to develop activities that contribute to improve 

writing stories. This guide will serve as a reference for the learners where they will get 

involved in a topic that has never been developed before, generating a new experience 

regarding the learning, and practicing English. 

 

The most remarkable apport about the guide is, it does not focus on explaining language 

rules, so previously knowledge of the language is applied, the guide is also in charge of 

explaining issues related to creating comics. Definitely, this project is a new way to 

practice the English language by creating stories through a series of steps. Important to 

mention,  writing stories is implies cognitive functions  as a result  students will become 

more creatives. 

 

It should be noted that this project is innovative due to its contribution to education and 

the teaching of the English language, as well as its pedagogical and didactic contribution, 

this involves teachers using the guide as an optimal option within classes. Finally, this 
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guide solves problems previously detected in research such as innovation in classes, and 

attractive materials to activate students' knowledge, making it a necessary and appropriate 

resource for learners. 

 

 

4.4 Theoretical foundations  

4.4.1 Content Based Instruction  

Content-based instruction has proven to be an effective method for teaching English as a 

second language. Villalobos(2014), mentions that “Content-Based Instruction is an 

approach in which the teaching is organized around the content. Likewise, the principles 

of Content-Based Instruction are heavily rooted in the principles of communicative 

language teaching since they involve the active participation of students in the exchange 

of content.” (p. 71). Learning foreign languages becomes more fun when the content has 

appropriate references and graphics. Learn something and improve your students' 

language skills at the same time. 

 

Furthermore , Bio (2009), remarks that “Content-Based Instruction is an approach to 

language teaching that focuses not on the language itself, but rather on what is being 

taught through the language; that is, the language becomes the medium through which 

something new is learned.” 

 

4.4.2 Strategies Content-Base Instruction (CBI)  

To understand the CBI strategy, it is necessary to know that the proposed goal of this 

approach is to prepare students to learn language through the context of any subject. There 

are the most common strategies that support this approach. 

 

Dr. Michael F. Dorsey( 2010), expresses that “CBI strategies, all of which are focused on 

increasing positive behaviors, reducing undesirable or inappropriate behaviors, and 

promoting self-control, include actionable goals that promote problem-solving, 

communication, relaxation, and self-awareness.” As noted by this author, CBI provides 

elements that help teachers take responsibility for creating a good learning environment 

and students behave enough to learn satisfactorily. On the other hand, language teaching 

strategies provide beneficial ways to learn a language and some of the strategies are 

mentioned below. 

 

• Building Background 

• Using Learning Phase 

• Maximizing Output  

• Giving and Receiving Feedback 

• Cognitive academy language proficiency 

• Experimental learning 
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• Student-centered Instruction  

 

 

4.5 Objective 

• To reinforce writing skills through Content - Based Instruction Strategies    

 

 

4.6 Proposal development 
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CONCLUSIONS 

 

This research work was based on applying strategies to improve writing in the students at 

Unidad Educativa Abelardo Moncayo, these strategies are based on the CBI approach. In 

addition, the didactic guide provides new activities never developed by students, making 

a significant contribution in the education  the improving of the language. 

 

• The most important is collect useful and necessary information to understand the 

language, how it is acquired  and the process of writing stories. Likewise, the Content 

Base Instruction  approach was analyzed, and  its strategies was selected to be used 

in the design of academic guide. 

 

• To  know the theoretical information regarding the  methods is necessary, to 

implemented this in design the tools, later surveys and the interview were designed, 

these tools  were useful to distinguish the problem of the investigation.  

 

• To  analyzing the interview and the surveys through statistics. In addition, this chapter 

three allowed to identify the possible solutions to the problem. 

 

• The purpose of the investigation was about  to design an academic guide with 

activities that  involve the improvement of writing. Therefore, the theoretical 

framework and the main contributions made by the previous chapters were applied 

on it. 
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RECOMMENDATIONS 

 

  

  

• Content- Base- Instruction  is an approach that provides adequate  strategies which 

are very suitable in the creation of activities. It is important to mention that  the 

acquisition of a second language is a process and it approach offers  new options to 

teach the language. Therefore, is necessarily to understand about  this approach and 

take advantage of it. 

 

• Writing skills can be developed based on the creation of stories, consequently it is 

necessary to generate interest in students to practice writing. CBI strategies  should 

be applied by the educator in the classes in order  to develop writing. 

 

• The data collected indicates that writing production is less develop than the other 

skills. Based on these results it is recommended to activate the interest of develop 

writing, besides teach writing through the Content of the language should  generate 

curiosity of acquiree the second language.   

 

• English teachers should be a guide to the learners and motivation is the most important 

features in the process of learning. Writing involves creativity and patience and the 

teachers have to provide them  to the learners also offer adequate feedback. 
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ANNEXES 

 

 

 Annex 1:  Research work approbation. 
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Annex 2: Instrument application request. 
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Annex 3: Interview questions.  

 

 

 

1. What methodology do you use commonly in your classes? 

 

2. What kind of activities do you realize to practice student writing? 

 

3. What strategies do you use to develop writing skills? 

 

4. Do you like to innovate your, classes?...  How? 

 

5. Would you like to use an academic guide to improve the writing skills of your 

students? 
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Annex 4 : Student’s survey. 
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Annex 5: Survey application. 
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Annex 6:  

 

 


