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ABSTRACT

In the modern world, English has become the most important international language for
communication between people of different cultures. Therefore, English proficiency has
become an essential skill for students. This is especially true for sixth-grade students at the
Enma Graciela Romero school in Tabacundo, Ecuador, where English is taught as a
compulsory subject. In the present investigation, the objective is the implementation of an
educational strategy called Total Physical Response to improve English vocabulary in 6"-grade
students of the "Enma Graciela Romero" school located in the city of Tabacundo, province of
Pichincha in the academic period 2022-2023. Next, a sequence of theoretical foundations was
ruled to support the implementation of the aforementioned strategy with respect to the
improvement of vocabulary in English which includes two main skills such as listening and
speaking. Subsequently, this study was carried out based on a mixed methodology that used
different research methods, such as interviews and surveys to later collect, analyze and interpret
the data obtained. Therefore, quantitative, and qualitative methods are involved in this research
because they offer a unique and broad perspective on the perspective of both the teacher and
the student as main educational actors. The results obtained showed that the use of physical
movements and the use of interactive material to improve the English language are frequently
present in the English classes of sixth-grade students. Therefore, it is analyzed that
incorporating fun and interesting strategies where students worry about performing physical
movements helps to improve the vocabulary of the contents in the second language. As a result,
a didactic guide is provided where the use of active teaching methods through games is
proposed to motivate and improve vocabulary through the association of words with
movements to stimulate the retention of information in sixth-grade students.

Keywords: Total Physical Response, improve, vocabulary, physical movements.
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RESUMEN

En el mundo moderno, el inglés se ha convertido en el idioma internacional mas
importante para la comunicacion entre personas de diferentes culturas. Por lo tanto, el dominio
del inglés se ha convertido en una habilidad esencial para los estudiantes. Esto es especialmente
cierto para los estudiantes de sexto grado de la escuela Enma Graciela Romero en Tabacundo,
Ecuador, donde se ensefia inglés como materia obligatoria. En la presente investigacion, se
propone como objetivo la implementacion de una estrategia educativa denominada Respuesta
Fisica Total para mejorar el vocabulario en inglés en los estudiantes de 6to grado de la escuela
“Enma Graciela Romero” ubicada en la ciudad de Tabacundo, provincia de Pichincha en el
periodo académico 2022-2023. Seguidamente, se dictamind una secuencia de fundamentos
tedricos para sustentar la implementacion de la mencionada estrategia con respecto a la mejora
del vocabulario en inglés que comprende dos principales habilidades como escuchar y hablar.
Posteriormente, este estudio se realizé en base a la metodologia mixta que utilizé diferentes
métodos de investigacion, como entrevistas y encuestas para luego recolectar, analizar e
interpretar los datos obtenidos. Por tanto, los métodos cuantitativos y cualitativos se involucran
en esta investigacion porque ofrecen una perspectiva Unica y amplia sobre la perspectiva tanto
del docente como del estudiante como principales actores educativos. Los resultados obtenidos
mostraron que el uso de movimientos fisicos y el uso de material interactivo para mejorar el
idioma inglés estan presente con frecuencia en las clases de inglés de los estudiantes de sexto
grado. Por lo tanto, se analiza que incorporar estrategias divertidas e interesantes donde los
estudiantes se preocupen por realizar movimientos fisicos ayuda a mejorar el vocabulario de
los contenidos en la segunda lengua. Como consiguiente, se brinda una guia didactica en donde
se propone el uso de métodos activos de ensefianza a través de juegos para motivar y mejorar
el vocabulario a través de la asociacion de palabras con movimientos para estimular la
retencion de informacion en los estudiantes de sexto grado.

Palabras clave: Respuesta Fisica Total, mejorar, vocabulario, movimientos fisicos.
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Introduction
Motivation for the study

At present, English is one of the most spoken languages worldwide. Recent estimates
indicate that around 500 million people speak it as a second language. As such, English is present
everywhere, from the technology industry to the world of education. Due to its wide presence, it
has become an essential tool for the success of learning and education. First, English is the most
used language for international communication. Many of the documents, scientific articles, and
educational materials are published in English. This means that students need a good knowledge
of the language to understand the information in educational materials. In addition, students need
to speak and write English to communicate with people from their environment to other people
around the world.

Second, English is an essential tool for learning. Many of the best educational resources
are available only in English. This means that students need a good knowledge of the language to
understand educational materials and make the most of their resources. In conclusion, English is
an essential language for success in learning and education. Therefore, students must devote the
right time to improve their English skills to make the most of their educational experiences. Due
to the importance and magnitude of English today, this research is centered on implementing an
innovative strategy directed at a certain group of students where they can acquire English through
actions, games, and narration of stories, among others.

Problem description

In recent years, the English language has acquired great importance in Ecuador. In such a
way that the government has implemented English as a compulsory subject within the educational
field. Although it is true, teachers teach this subject based on the different levels of education,
guided by books that are governed within the curriculum of each institution. However, through the
results of the standard tests for Ecuadorian students, it has been shown that there is a low level of
knowledge of the English language, for which it is implied that the use of educational materials
does not guarantee an effective education in terms of to the English language, above all the
problem lies in the bad teaching by the teachers. This refers to the fact that the traditional way of
teaching still prevails among Ecuadorian teachers, therefore it is ruled out that new teaching
strategies or methods are not applied in classes where the student takes an active role.

In other words, due to the traditional teaching of English, which is based on the approach
of learning by repetition, students are not capable of developing a deep understanding of the
language. As a result, the problem with Ecuadorian students' English language acquisition is that
they focus too much on vocabulary memorization and grammar study. This means that students
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do not have the opportunity to practice speaking or writing English. This limits the development
of student's communication skills. In addition, traditional teaching does not always adapt to the
interests of the student and can be boring for some.

Most of the time the aforementioned teaching does not focus enough on the oral part of the
language. This means that students do not have the opportunity to practice speaking English. This
can be a big obstacle for students who want to improve their communication skills. Furthermore,
traditional teaching often does not address the culture and customs of the country from which the
language originates. This means that students do not have the opportunity to learn about how the
language is spoken in real life. Well, students do not have the opportunity to understand the context
behind the words and phrases.

Therefore, through the instruments applied such as the survey and interview with the sixth-
grade students at the Enma Graciela Romero School in the academic period 2022 - 2023, it was
identified that the students have difficulty acquiring vocabulary in English since they are not
frequently exposed to didactic activities within the subject. The aforementioned educational
institution is located in the Tabacundo parish, Pedro Moncayo canton, Pichincha province. For this
reason, it is necessary to apply an appropriate strategy that will be revealed during the present
work, where when applying it, it is aimed at solving the identified problem since it will help
students to improve vocabulary acquisition with their didactic activities based on the contents
according to the level that determines them.

Justification

English is one of the most widely spoken languages in the world, being the common
language for many people from all cultures. Therefore, learning English is a must for many people
who want to succeed in today's world. English is the language of business, science, technology,
and education. Many jobs require candidates to be able to speak and write English. Also,
knowledge of English is a competitive advantage for those who want to venture out into the world,
whether it is to study or work abroad. English is a key skill to speaking with people from different
parts of the world and understanding their cultures. Therefore, learning English is a great way to
open the way to new opportunities and experiences. As such, in Ecuador, English has become an
essential communication tool for development and competitiveness, since learning English allows
students to improve their language skills, access employment opportunities, expand their
knowledge of global culture, and increase their capacity for innovation. This prepares them to be
global leaders and innovators in the fields of economics, education, health, and sustainable
development. Therefore, learning English is crucial for the success and progress of Ecuador.
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So, the teaching of English as a second language in Ecuadorian schools must be really
effective based on methods where students are able to build their own knowledge by carrying out
didactic actions within the classroom, in order to translate the results in any context. It should be
noted that the acquisition of English vocabulary in Ecuador is essential for the education of its
citizens and for the development of its economy. This means that students from Ecuador must have
an unlimited comprehension and vocabulary in English to be able to communicate with other
countries. For this reason, it is intended that students acquire vocabulary in an active way since
this occurs through games or actions since is an effective way to improve knowledge of the
language. The games provide a fun environment for students, which motivates them to explore
and practice new words. This helps them develop language skills and increase their vocabulary.
At the same time, using actions to teach new words helps students visually associate a word with
a concept. This makes it easier for them to remember words and helps improve their understanding
of language.

As such, the sixth-grade students of the Enma Graciela Romero School are ideal to apply
the Total Physical Response strategy, because through this strategy it is possible to develop
linguistic skills that can be used in addition to the classroom, also in real life. Well, by carrying
out actions guided by teachers, students are acquiring and improving the vocabulary of the second
language. That is, Total Physical Response is a strategy associated with the acquisition of
vocabulary where students acquire vocabulary through games and actions, thus providing a fun
way to learn.
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Objectives
General Objective

Implement Total Physical Response strategies to improve English vocabulary in 6th-grade
students at “Enma Gracicla Romero” school in the 2022-2023 academic period.

Specific Objectives

e Describe the Total Physical Response as a didactic strategy to improve the
acquisition of vocabulary in English in students.

e Analyze the benefits of applying the Total Physical Response in the classroom to
improve vocabulary in English.

e To create a didactic guide using Total Physical Response strategies for the
development of English vocabulary in 6th-grade students at “Enma Graciela
Romero” school.

The present research work is outlined in four chapters which contain relevant information
that supports the topic raised. The first chapter presents an overview of key concepts such as
approaches, teaching strategies and theories of language that are related to each other in such a
way that the necessary information is provided. The second chapter provides a description of the
type of investigation, the methodology, and the instruments that were used to carry out the
investigation. The third chapter contains the analysis of the results obtained so that they are
presented in statistical graphs and discusses how these results are related to the concepts and
theories seen previously. Chapter four presents the proposal where the creation of a didactic guide
designed for the use of the beneficiaries is evidenced. Finally, the conclusions and
recommendations are found to evidence the scope of the investigation.
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CHAPTERI
THEORETICAL FRAMEWORK
1.1  Language learning theories

One of the biggest challenges in language sciences has been to explain the complex
processes that allow children, in their first years of life, to master a code as complex as language
and to formulate coherent theories that account for the appropriation mechanisms that foreign
language students use in their learning (Escobar, 2001).

This section will briefly present the second language acquisition theories that have had the
greatest impact on second language learning practice in the last sixty years.

Moreover, language learning allows people to experience new ideas, exercise their minds,
benefit from cultural diversity, expand their vocabulary, as well as develop the ability to express
themselves to others in an understandable way. This linguistic activity encompasses as its main
characteristic the production and social interaction that in turn implies the development in the
intellectual domain and physiological aptitudes, therefore this contributes to the restructuring of
thought.

1.1.1 Behaviorism

Behaviorism is a theory that focuses on the study of observable behavior in order to control
and predict it, as such its objective is to obtain a particular behavior. On the one hand, teachers
condition the environment within the classroom and use a system of rewards and punishments to
promote desired behaviors in the subject. On the other hand, students are affected by their
environment, form associations between stimuli, and change behavior based on those associations
(Robinson, 2020).

Besides, behaviorism is an area of psychological study that focuses on observing and
analyzing how controlled environmental changes affect behavior. The goal of the behaviorist
teaching method is to manipulate a subject's environment, whether human or animal, in an effort
to change the subject's observable behavior. From a behaviorist perspective, teaching-learning is
represented entirely by being a conditioned reflex, that is, there is a relationship between the
response and the stimulus that causes it.

Each educational actor fulfills a role, in particular; the teacher's role is to manipulate the
environment to foster desired behavior changes, usually with encouragement directed toward
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rewards and negative reinforcement toward punishment. Then, the role of the student is to work
based on repetition to memorize and repeat the behavior required by the teacher.

Next, the principles of behaviorism did not form overnight but instead evolved from the
work of multiple psychologists and educators. As practitioners' understanding of learning has
evolved, some principles of behaviorism have been discarded or replaced, while others continue
to be accepted and practiced.

At present, the principles of behaviorism that are still in practice are the use of rewards and
punishments to shape students” behavior. However, behaviorism can oversimplify the complexity
of human learning; downplaying the role of the learner in the learning process; ignoring emotions,
thoughts, and internal processes; and they see humans as simple as animals.

1.1.2 Constructivism

Constructivism within education provides the necessary tools for students to be able to
build their own knowledge, they are also free to learn at their own pace, which often implicitly
establishes that the teacher is not involved in the process, that is, it only provides the inputs and
then leaves the students to work with the proposed material and in this way they are capable of
acquiring significant learning or what some teachers call building optimal knowledge.

In addition, this pedagogical current proposes that there is an interaction between the
teacher and the students, that is, a dialectical exchange between the knowledge of the main
educational actors, so that a productive synthesis can be reached for both and all.

Consequently, the contents are reviewed to achieve significant learning, which arises
previously through the interpretation of the information provided.

A brief review of constructivism has been made considering some of its basic postulates
and their implications for pedagogy. It is considered that this theory is oriented towards carrying
out activities through which the student can have access to the information that the teacher wishes
to share and thus expand their knowledge on a subject, which will favor their adaptation to the
environment that surrounds them.

Within the constructivist training process on the part of the teachers, an analytical
description of the various aspects that constitute it has been made, such as the objectives, contents,
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methodology, techniques, and evaluation, which contribute to a better understanding and active
development of learning by the teachers.

Regarding the objectives, it is considered that the main change is focused on the cognitive
and affective part, where students can reach satisfactory levels of adaptation to new environments.

Regarding the contents, it is important to maintain a logical, procedural, and attitudinal
sequence where students are able to guide themselves with previous instructions where they
develop their knowledge by connecting each understanding in a partial structure and which leads
the learner to establish rational links with the world.

In the methodology, the question arises that knowledge and its construction have an
important component, which must be taken into account, which is learning as the result of an
individual and complex construction process.

Finally, the techniques and resources that stand out the most in constructivism are essays,
concept maps, interviews or a reflective diary as part of the training process, to conclude with the
evaluation, necessary to the extent that it provides valuable information on the development of
learning and the achievement of it (Ortiz, 2015).

1.1.3 Universal Grammar

Universal Grammar is a theory proposed by Noam Chomsky, where he explains that the
human brain contains an innate mental grammar that helps humans acquire language. Chomsky
theorized that the brain contains a mechanism that he referred to as a language acquisition device
that is separate from other faculties of cognitive activity. Information is needed, but only to
'activate' the operation of the language acquisition device.” Without this LAD, according to
Chomsky, children could never learn language from the information they receive (Ellis, 1997).

(NOWAK, 2001) Claims that children acquire their mental grammar spontaneously and
without formal training. Children from the same speech community reliably learn the same
grammar. Exactly how mental grammar enters a child's mind is a puzzle. Children have to deduce
the rules of their mother tongue from sample sentences they receive from their parents and other
people. This information is insufficient to uniquely determine the underlying grammatical
principles.
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Also, this theory provides a system of principles, conditions and rules that are elements or
properties of all natural languages. The dualistic nature of the theory introduces a cognitive bias
that makes it difficult to isolate grammatical from non-grammatical factors in the experimental
design when characterizing children's linguistic knowledge. The validity of the different
methodologies used both from linguistic theory and from the psychology of language is discussed.
What emerges from this theory is the apparent implication of a strong effect of the linearity
principle, pointing to the question of whether linearity relations like precedence are theoretically
motivated in Universal Grammar (Diez, 1992).

1.1.4 Krashen's Theory

It is mentioned that the linguist Krashen affirms that a language is acquired in a natural and
unconscious way through its use in real communication. Thus, children are not aware that they are
acquiring their mother tongue, they only realize that they are communicating with it. In other
words, learning grammatical rules and their practice do not guarantee the acquisition of a second
language, despite the fact that they have a pre-established natural order.

In the same way, Krashen mentions some concerns that cross his mind in relation to the
acquisition of a second language if it can be given through effective teaching in the classroom.
And after several studies, she mentions that learning is positive at any age, level and context, in
addition to continuing to investigate teaching processes that are effective for students.

In accordance with Krashen's idea of effective teaching, he mentions that it is not necessary
to get involved in the teaching and acquisition processes because it is a contradiction with the work
that teachers and students do, so the positive aspects of each should be highlighted, one of these
processes, focusing the work of teachers on the needs of students.

That is, Krashen refers to effective teaching processes in the classroom in which learning
is encouraged and he affirms that even so, acquisition can be developed in the classroom.
According to Krashen's ideas, this refers to two important aspects: informal and formal teaching.
Informal teaching is focused on developing the acquisition process in which the use of language
is used as a tool for the development of tasks and obviously the teacher who was considered the
only one who possesses the knowledge, but in this new stage it becomes the organizer, through the
comprehension of the input because students do not learn to speak or write a second language
directly but through their oral or written comprehension; while formal learning focuses on the
teaching of linguistic forms as structures and functions provided by the teacher (Lluguin, 2020).
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1.1.5 Input hypothesis

The input hypothesis states that humans only acquire language by understanding messages
or receiving understandable information. Thus, they are able to understand language without a
theoretical foundation of grammar acquired with the help of context, which includes extralinguistic
information, knowledge of the world, and previously acquired competence. Speech, therefore, is a
result of acquisition and not a cause; speech cannot be taught directly but arises on its own as a
result of competence acquired through comprehensible information. On the other hand, if the input
is both understood and sufficient in itself, the necessary grammar is automatically provided.

Comprehensible input is therefore the essential ingredient for second language acquisition.
All other factors are believed to stimulate or cause the optimal functioning of second language
acquisition only when they contribute to the comprehensible input and/or there is an open affective
filter. (Not all input that the receiver receives is processed by the acquisition, but the LAD
Language Acquisition Device itself generates possible rules according to an internal process.
Likewise, not all the understood input reaches the LAD, depending on whether or not it is
facilitated by enough, since the affective filter is like a mental block that facilitates or impedes the
acquisition of the received message (Véazquez & Hueso, 1988).

1.1.6 Acquisition learning hypothesis

The acquisition of Krashen is a subconscious process identical to the one used by children
to acquire their first language. Learning, on the other hand, is a conscious process that results in
knowledge about the language. In addition, Krashen affirms that what has been consciously
learned cannot be transformed into acquired or vice versa. According to these ideas, the implicit
teaching of a language would be at odds with its acquisition. However, taking into account other
authors who question this radical separation. For a more complete view, it is preferred not to
distinguish between the terms acquisition and learning (Lebron, 2009).

In other words, understandable information is perceived in a better way when the learner
hears something that he wants or needs to know. Krashen emphasizes that learning is a formalized
process, as such it occurs in a classroom, while acquisition occurs informally, that is, when a person
is relaxed. Besides, the Acquisition-Learning hypothesis distinguishes that students learn faster as
they receive more understandable information.
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1.1.7 Monitor hypothesis

This hypothesis argues that while the ability to produce linguistic emissions is part of our
acquired competence, conscious learning functions as an editor or monitor, making self-
corrections or modifying the output before or after speaking or writing (Lebrén, 2009).

Also, the monitor hypothesis shows the relationship between acquisition and learning. It is
highlighted that the acquisition is much more important since it is what allows fluidity. On the
other hand, conscious learning is not responsible for fluency, rather it is used to change the
emission before speaking or writing. According to several investigations, it has been concluded
that it is not easy to use the monitor hypothesis. Well, to use the monitor there are three basic
conditions, however, they are not enough. The conditions are:

1. Time: the learner needs enough time to process and use the rules in normal conversation.

2. Focus on the form: the apprentice needs to be focused on the form of his production,
which is, expressing himself correctly.

3. Knowing the rules: this condition helps to train the linguist in his expression when using
a second language.
1.1.8 Natural order hypothesis

The natural order hypothesis denotes that grammatical structures and rules are acquired in
an order that is predictable; that is, there are some grammatical structures that are acquired later.
That is, students, acquire grammar rules in a predictable order.

Furthermore, the natural order does not imply that language teaching must follow that
order, focusing first on structures that are acquired early and then on those that are learned later.
As such, there is evidence that second language learners should not rely on grammatical structures.

1.1.9 Affective filter hypothesis

The affective filter hypothesis is basically about affect in personality and motivation in
language learning. Well, there are three factors that are related to success in the acquisition.
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1. Anxiety: a low level of anxiety facilitates the acquisition of languages. The less
defensive the apprentice feels, the better he will do on the acquisition.

2. Motivation: high motivation is related to greater acquisition. There are several types of
motivation, but some are more productive. Two types are: instrumental motivation, which occurs
when the language is a practical necessity, and integrative motivation, which occurs when a second
language is acquired to feel identified with a group.

3. Self-confidence: the learner with higher self-esteem and confidence tends to acquire
more. Research indicates that these psychological factors are most noticeable in subconscious
acquisition, that is, in the case of learners who have had the opportunity to learn in a natural
context. Conversely, students who have learned in a formal class do not show as much of an effect
of these psychological factors (Krashen, 1985).

It acts as a sieve. When it is down, it allows the learner to acquire language without
difficulty, as long as he/she receives the appropriate comprehensible input. If, on the other hand,
the affective filter is up, the learner will understand what he hears or reads, but will not acquire it.
It follows that the motivation and self-confidence of learners are very important and vocabulary
lessons will be learned successfully (Lebrén, 2009).

1.1.10 Cognitive theory

Cognitive theory focuses on people's mental processes, and the way they think and process
information. Learners use cognitive thinking with external and internal factors; for example,
learning becomes a positive advancement when the learner and their cognitive process are actively
functioning. However, when the learner's mental process is not actively working, there can be
complications in learning (Western Governors University, 2020).

As argued above, this theory directly links with the person's mental processes, i.e., the
individual represents his learning through an information process. In addition, students integrate
their internal and external factors into their critical thinking. For example, when the students use
the positive cognitive function, they learn effectively. Still, when the students don't use the mental
process in its totality, they generate a variety of difficulties in learning. (Western Governors
University, 2020) States that it divides the cognitive theory into two theories which are social
cognitive theory and cognitive-behavioral theory.
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1.2 Communicative competence

It is an ability that comprises not only the linguistic, grammatical ability to produce well-
constructed sentences and to know how to interpret and make judgments on sentences produced
by the speaker-listener or by others, but will necessarily consist, on the one hand of a series of
interrelated extralinguistic, social and semiotic abilities, and on the other hand, of a multifaceted
and multiform linguistic ability.

Communicative competence comprises the skills and knowledge that an individual must
have in order to be able to use the linguistic and cross-linguistic systems at his or her disposal to
communicate as a member of a given sociocultural community (Muschietti, 2019).

1.2.1 Listening communicative competence

Listening to a second language implies a complex process that allows understanding and
interpreting spoken messages in real time using a variety of sources such as phonetics, phonology,
prosodic, lexical, syntactic, semantic, and pragmatic.

Given the complexity in the listening comprehension process, it has been considered the
most difficult skill to learn of the four skills (Us6-Juan, 2006).

Table 1

Competences of Listening Communicative

Competences
Language Skills Pedagogical Cultural Continuous Leadership
Competences Competence training and skills,

S professional ethical
development  commitment
competence , and

vocation
Linguistics Planning Cross cultural Research Leadership-
Sociolinguistics ~ Methodology skills Innovation Humanism
) (language strategies Professional Ethical
Pragmatlc_:s ) language activities) learning commitment
Communicative Selection and use of (knowledge, Teaching
Competence materials and language skills  vocation
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resources including and
digital skills metacognitive
Learning assessment skills)

Note: Taken from (Criollo, y otros, 2021)
1.2.2 Linguistic competence

It is characterized by a speaker's ability to produce and interpret verbal signs. Knowledge
and proper use of the linguistic code allow an individual to create, reproduce and interpret an
infinite number of sentences. Knowledge and use are linked to two different modalities of
language: language as a sign system and language in operation, in use (Muschietti, 2019).

Language as a system of signs corresponds to the semiotic domain, and its essential
function is to signify. Language in operation, in use, corresponds to the semantic domain, and its
basic function is to communicate.

1.2.3 Strategic competence

The importance of strategic competence in the language learning process based on the
action approach and centered on the learner and his process, and its impact on communicative and
linguistic competence, is highlighted. The didactic purpose is to propose complementary activities
and materials based especially on the formation of learning strategies that can be perfectly
integrated into a certain activity or class material, but which, at the same time, have the necessary
flexibility to be used as a complement to other materials for the class.

Two central questions underlie this purpose: on the one hand, the recognized importance
today of autonomy in learning, reflective learning, and Life Long Learning, and on the other hand,
a previous analysis that has allowed us to detect a gap in terms of to the integration of competition
strategies both in the curriculum and in the available materials (Muschietti, 2019).

1.2.4 Sociolinguistic competence

Sociolinguistic competence is the ability to behave linguistically in various contexts using
different styles, registers or even languages/dialects with the aim of accommodation to the
interlocutor, it means, convergence for closer social relationship (Dendane, 2014).
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Also, sociolinguistic competence refers to the appropriate use of language according to the
context. And pragmatic competence which involves flexibility, turn-taking, thematic development,
coherence, propositional precision and fluency of speech (Criollo, y otros, 2021).

1.2.5 Discourse competence

Discourse competence is a multilingual ability that implies knowing how to handle, with
efficacy, appropriateness and critical attitude, sociocultural, pragmatic, and textual knowledge
when producing and interpreting each particular discourse genre, in relation to the family of genres
to which it belongs. A multidimensional skill, which requires taking into account three
fundamental dimensions in order to adequately use and analyze discourse genres:

The sociocultural dimension, the most global one, to recognize with a critical attitude the
purposes and interests they serve, the social and cultural power they grant, and to be able to react
to them; the pragmatic dimension, to relate them to the participants, their intentions, their place
and time; the textual dimension, to know how they are structured into parts and how the
characteristic linguistic exponents (grammar and vocabulary) are used with a social, cultural and
pragmatic function (Criollo, y otros, 2021).

1.3  Language skill

The development of language skills is directly related to the teaching and learning process
that is fostered in the classroom in educational institutions, this will also depend on each of the
things that the child learns, however the development in the cognitive and linguistic part, this
makes your acquisition successful (Salvatierra & Game, 2021).

1.4  Listening skill
Listening is a natural and active activity that involves the ability to receive, understand,

interpret, and respond to the interlocutor's messages (verbal and non-verbal).

It is an arduous task and a complex psychological operation, in which concentration can
often be lost due to various factors (psychological, pragmatic, social, didactic, among others). That
is why it is said that there are many people who do not know how to listen and that a person does
not listen to everything he thinks he has heard (Cova, La comprension de la escucha, 2012).
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1.4.1 Components of active listening skill

To develop proper active listening, three essential components must be taken into account.

Comprehension: the listener pays attention to the speaker's verbal and non-verbal
language in order to fully understand what she is trying to communicate.

Retention: the listener tries to recall the key points of the speaker's message by using her
memory or by taking notes.

Response and feedback: the listener replies to the speaker to confirm that she has
understood the speaker's message and to go deeper into the topic. This only happens after analyzing
and remembering what they have said (components one and two).

Some authors also add some more components such as:

Show that you are listening: it is not only about active listening, but also about making
the interlocutor realize that you are doing it. To do this, appropriate body and facial language must
be used.

Assertive communication: this type of communication is of great help to achieve active
listening, especially through certain assertive techniques (Serrano, 2022).

1.4.2 Pay attention

Attention is a basic and indispensable psychological process for the processing of
information of any modality, based on a complex neural system that is responsible for the control
of the mental activity of an organism (Londofio, 2009).

1.4.3 Withhold judgment

Social norms that allow non-judgment can maintain high levels of cooperation. Although
in the private reputation scenario, there is a situation where more and more individuals have
divarication over time, causing the reputation system to collapse, the social norms that allow
judgment retention remain strong, even if there is noise, variation, and incompleteness
information. Furthermore, the introduction of punishment can promote cooperation, but in some
situations, punishment will have a negative impact on social welfare (Quan, 2020).
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1.4.4 Summarize

The abstract is an academic document that logically organizes the most important ideas
that come from a base document, be it written, verbal or iconic. In the process of gathering
information for a research activity, steps are taken that involve reading, selecting the research
activity, organizing the contents, and not just transcribing them literally (Arenas, y otros, 2014).

1.45 Share

Active listening is about understanding the other person first, then being understood as the
listener. As you gain a clearer understanding of the other person's perspective, you can begin to
present your own ideas, feelings, and suggestions (Staff, 2021).

1.5  Stages of the listening process

Listening comprehension is the process of construction of meaning by the listener, receiver
or speaker when participating in an oral communication situation. (Cova, 2012) In principle, the
following elements interact during this process:

1.5.1 Receiving
Listening is related to the universal and fundamental need for recognition and validation

from the earliest stages of lives.

Communication is composed of both expression and listening, however, the former is much
more valued (Procesos Grupales: Centro de Facilitacion, Formacion y Diagnostico, 2019).
1.5.2 Interpreting

It consists of:

1.5.2.1 Understanding the content of the discourse.

It refers to understanding the intention, the communicative purpose, the general meaning,
the main ideas, discriminating the relevant information, understanding important details or
secondary ideas and relating them. Also, understand assumptions, misunderstandings, what is not
explicitly stated: ambiguities, double meaning, ellipses, among others.
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1.5.2.2 Understanding the form of the discourse.

It refers to understanding the structure or organization of the discourse, identifying the
words in the text that change the subject, that open a new topic and conclude it; identify the
dialectal variant and register the level of formality, degree of specificity or the discursive tone of
the discourse such as: aggressiveness, humor, sarcasm, etc. In addition, it refers to noticing the
acoustic characteristics of the speech: the voice: vocalization, low/high tone, attitude of the sender
and the speech: rhythm, speed, pauses, intonation, etc. (Cova, 2012).

1.5.3 Recalling

It consists of retaining words, phrases, and ideas for a few seconds to be able to interpret
them in this way, retaining in long-term memory the aspects of a speech such as the most relevant
information or some special words, to achieve this, different types of memory are used, such as
visual, auditory, or olfactory.

1.5.4 Evaluating

This stage of the listening process is the one during which the listener evaluates the
information received, both qualitatively and quantitatively. Evaluating allows the listener to form
an opinion of what she heard and, if necessary, to begin to develop a response. During the
evaluation stage, the listener determines if the information she heard and understood from the
speaker is well constructed or disorganized (Bennetch, Owen, & Keesey, 2021).

1.5.5 Responding

This stage is where the interlocutor shows verbal or non-verbal reactions based on short or
long-term memory. On the one hand, non-verbal signals are gestures such as making eye contact,
touching an object, moving the head, or demonstrating any gesture through body language. On the
other hand, responding verbally means asking a question, requesting information or starting a
conversation, that is, any action that involves speaking.

1.6 Teaching listening

One very important idea for teaching listening is that listening courses must make use of
student’s prior knowledge in order to improve listening comprehension. To make this idea clear,
this section introduces several concepts from the cognitive view of language learning, including
scripts, and top-down/bottom-up processing. This section also looks specifically at why the
activation of prior knowledge is perhaps even more important in listening than in reading
comprehension (Brown, 2006).
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1.6.1 Make it explicit

The introduction of some keywords or vocabulary is important as it makes explicit how to
understand and manage the conversations. In addition, key terms such as "active listening” and
"discourse marker" should be presented and exemplified (Levy, 2021).

1.7  Model

To develop active listening, first, it is needed to focus on a model. As such, you can focus
on dialogue in print, movies, or teacher models with student volunteers.
1.8  Practice

Active listening takes practice, but it's well worth it in terms of improving listening skills
and relationships. The learner must sit quietly while the speaker finishes his or her speech.

1.9  Listening production

The development of listening production promotes in the student the interaction with
aspects of the language that later allow an integrated development of the rest of the linguistic skills.
In this sense, there is a group of listening comprehension strategies that facilitate not only
comprehension but also motivation toward learning a foreign language at various levels of
education (Martinez Molina, 2020).

1.9.1 Pre-Listening Activities
Activities prior to listening help learners to have a prior preparation of what they are going

to hear, so it is more likely that the teacher's instructions will be carried out successfully.

In addition, these activities have various purposes, including pre-teaching or activating
vocabulary, predicting content, generating interest, and checking task comprehension (Teaching
English, 2022).

1.9.2 Post-Listening Activities

A post-listening activity represents a follow up to the listening activity and aims to utilize
the knowledge gained from listening for the development of other skills such as speaking or writing
(Teaching English, 2022).
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Also, at this stage the students can review the transcription of what they heard, in this way
analyze the errors that they may have had on the other hand this helps them to be able to understand
words and phrases that they did not understand at first.

1.9.3 Listening Production strategies

It is essential to teach students to listen with understanding and awareness since in this way
they acquire valuable information. Well, there are key strategies to teach in the classroom such as
acquiring listening comprehension, prediction, visualization, and inference. Although it is true,
these strategies should not stray from the main topic, but rather join with the content that the
teacher is going to impart. The strategies are:

1. Repeat what the students have said, this way they listen to each word more carefully.

2. Know the students since there is a probability that they feel confident and thus take the
time to listen and understand what the teacher says.

3. Make a hand signal so that the attentive students participate, while the one who does not
pay attention listens to what their classmates say in such a way that in the end, they will capture
the idea or topic discussed in class.

1.10 Vocabulary

The learning of vocabulary is important part in foreign language learning. The meanings
of new words are very frequently emphasized, whether in books or in verbal communication.
Vocabulary is considered as the central in language teaching and is of paramount importance to a
language learner.

Vocabulary is a basic of one learns a foreign language. Few research indicate that teaching
vocabulary can be considered as problematic, as some teachers are not really sure about the best
practice in the teaching and sometimes not really aware how to start forming an instructional
emphasis on the vocabulary learning (Siqueira, 2007).

1.10.1 Types of vocabulary

The auditory vocabulary refers to the words that are needed to understand what is heard, it
also includes the words that are understandable through hearing. So, there are two types of
vocabulary:
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1.10.11 Oral vocabulary

Children's oral vocabulary is related to reading vocabulary, so those words children can
recognize and use in their reading. Also, they are the words that children can understand while
speaking and listening.

1.10.1.2 Receptive Vocabulary

Receptive vocabulary refers to all words that a person can understand, including spoken,
written, or hand-signed words. By contrast, expressive vocabulary refers to the words that a person
can express or produce, for example, by speaking or writing (Chong, 2011).

1.11 Language Teaching Approaches

Language teaching approaches are related to a theoretical vision of what a language is and
how it can be taught-learned. Also, it is a way of seeing teaching as an instruction that leads to
learning through the use of specific techniques in the classroom by the teacher. (Rodgers, Jack.
and Theodore S., United Kingdom) Describes language teaching approaches in the following table:

Table 2

Comparision approaches and methods

Approaches Key Influence on Teacher role Learner Common
characteristics  current role activities
language
teaching
Communicative Some Communicatio  Active Activities
Language It focuseson:  characteristics, n facilitator communica focusing
Teaching Meaning such as Encourages tive on
Functional working in fluency participant  communi
aspects of pairs or in Collaborato cation,
language groups,  still r e.g., task-
Is emphasized influence completio
on: current n,
Interaction teaching informati
Authenticity of practice. on-
input gathering
Activities
focusing
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n precedes lowering language used plays
production anxiety in class Slide
Learning iIs Awareness of Director of a presentati
supported the importance stage play in ons
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particular  for
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learners

Note. (Rodgers, Jack. and Theodore S., United Kingdom)
1.11.1 Communicative Language Teaching

This approach aims to put students in real life situations, where they can learn to use their
language skills to communicate in the real world.

Therefore, educators tend to focus on fluency of communication rather than accuracy and
the lessons are more practical than theoretical. Interactive and relevant classroom activities
characterize this approach along with the use of authentic source materials. Teachers are
encouraged to give students as much opportunity as possible to give and receive meaningful
communication (Isola, 2018).

As argued above, the communicative approach aims to achieve useful learning in students
to be able to communicate with native-speaking people in real situations that happen at that
moment. Therefore, within the classroom, the teacher carries out activities in which various
materials are used that bring the students closer to the reality of a language. So as to, situations
similar to those of real life are created, as an answer must be given, so the student must investigate,
communicate and manage to resolve the said situation.

1.11.2 Task-based Language Teaching

This teaching approach is focused on carrying out a specific task that interests and engages
students, so that students develop language or communication skills to meet the goal of completing
the task. That is to say, the learners undertake to carry out a task with a subject that is of interest
to them, and they carry it out using the language that is intended to be acquired. It should be noted
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that this method promotes oral interaction, providing the student with a natural environment for
the use of the language. Within the classroom, the tasks provide students with the opportunity to
acquire the language since they have a certain structure in order to develop the communicative
ability of the students.

1.11.3 The Direct Method

This approach is fully intertwined with the target language, as a result, it encourages the
learner to think and speak in the language they wish to acquire. This means that the student does
not use her mother tongue at all in the classroom. As a result, students learn to express themselves
coherently by practicing the language and increasing their exposure to it. The techniques that
predominate within this approach are questions and answers, conversation, reading aloud, writing,
and student self-correction.

Well, it should be noted that this method projects that the acquisition process of the second
language is similar to that of the learner's mother tongue. In other words, direct contact with the
language is essential to establish a visual and immediate connection between the experience and
the expression of the words or phrases, without having to use the mother tongue at any time. The
application of this method implies that immersion in the language facilitates student learning.

1.11.4 Grammar-Translation

This approach is very traditional since it puts the translation of the mother tongue of the
students before the language that is intended to be acquired. As such, to see results, students must
memorize a large amount of vocabulary, as well as formats and grammar rules. Although it is true,
this approach favors fluency in reading and writing skills, on the other hand, it does not develop
spontaneous communication skills in students. As a result, activities within the classroom are based
on grammar, vocabulary, or writing tasks.

In addition, this approach consists of having a correct grammatical base to then apply
previous knowledge in the translation of sentences or texts. That is to say, first, the grammar is
taught, to later put into practice what has been learned in the translation exercises. Therefore, this
approach focuses on writing, where the mother tongue predominates over the second language of
acquisition. On the one hand, students memorize a large amount of vocabulary, however, it is not
used orally, but rather only when translating sentences or phrases.
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1.11.5 Audiolingualism

This approach is based on the acquisition of a second language through repetition, oral
expression, and pronunciation. As such, classes are usually taught in the target language, for which
speaking and listening skills are prioritized. Since, the activities within the classroom imply that
the students repeat the words that the teacher says first until they have a correct pronunciation and
rhythm. In addition, through repetition, habits are formed in the student where they develop oral
expression and comprehension before writing. On the other hand, the mother tongue is not used,
since it is always spoken in the language that is intended to be acquired, therefore grammar is
taught indirectly. This method is currently used to improve students' pronunciation.

1.11.6 The Natural Approach

This approach is characterized by recognizing and emphasizing the difference between
learning and acquiring a language. That is, to learn a language it is necessary to study the structure,
read texts, and memorize grammar rules. While acquiring a language means that students must be
immersed in an environment where they are immersed in repetition and oral communication of the
language to be learned. It is important to note that this approach is practical to use with beginning
students because from the beginning the teacher creates a calm environment where interesting and
understandable information is imparted.

In addition, this approach lies largely in the role of the teacher since it provides
extralinguistic information that facilitates the interpretation by the student, and also creates an
interesting and relaxed class environment. It should be emphasized that the practical activities in
this method are of relevant importance since they prepare the student to acquire a second language.

1.11.7 Total Physical Response

The Total Physical Response language teaching method was developed in the 1960s by
Professor James Asher, this method has the objective of being a tool for learning a second
language. As such, TPR consists of students receiving oral, visual, or written input and reacting to
it, using a bodily response, which can be a gesture, a grimace, a jump, or even a sound, etc.

(Asher, 1969) Argues that when the mother tongue is learned, it is first heard before
speaking or babbling in the case of babies and in this way the language is synchronized with the
body. For example, if a mother tells her son to take a banana, the child will stretch out his arm to
reach it, that is, the action is performed without having to verbalize a response.
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The TPR is based on the fact that the human brain is biologically programmed to learn any
natural language, therefore it focuses on how children learn their mother tongue. That is, it
observes and studies the communication between parents and children, combining verbal and
motor skills where the child physically responds to the verbal communication of the parents.

Based on this approach, the teacher presents the language objects as instructions and the
students have to do exactly what the teacher tells them. Therefore, students may be asked to sit,
stand, point to the clock, or walk to the front of the class. As students improve, these instructions
can become more detailed and include additional elements for language comprehension, such as
adverbs (eg, speak fast), adjectives (eg, wear your red sweater), and prepositions (e.g., stand in
front of the teacher) (Isola, 2018).

Applying this approach produces that the child gradually acquires the language without the
need to speak fully. In this period the internalization and decryption of messages takes place. Once
this stage is passed, the child is capable of reproducing language spontaneously. It is important to
note that between the initial receptive stage and the final active stage, there is an intermediate
moment in which the student can physically respond to show understanding of a message. A
natural learning process must be followed at all times, emulating the same one that is followed
with the mother tongue.

1.11.7.1.1 Benefits of Total Physical Response

TPR is a really effective method, therefore it has a variety of benefits in the educational
field. It helps students understand and retain the language to be acquired in the long term.
Vocabulary can be taught through actions, instructions, games like Simon Says or storytelling.

Participation in activities by students is high, that is, they play an active role. Therefore,
students learn significantly by using physical movements in the classroom. In addition, the
activities are fun, motivating, stress-free and involve active listening skills, which means that the
knowledge acquired is promoted to be memorable.

1.11.7.1.2 Roles of Total Physical Response

Total physical response focuses on two educational actors mainly since they are the ones
who play a fundamental role within this approach so that communication is observed and studied
by combining verbal and motor skills, in addition, certain materials are used to apply this approach
inside the classroom.
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1.11.7.1.3 Learner’s role

The role of the student is mainly active since it consists of listening and acting with respect
to the different instructions. That is, they act intently on command and physically respond
immediately. In general, the students carry out the actions together, that is, they learn by watching
their partner. After learning to respond to a command given orally, students learn to read and write
them. When the students are ready to speak, they will be the ones to give the orders. Once the
students begin to speak, the activities to be carried out are more diverse, such as games or
storytelling.

1.11.7.1.4 Teacher role

Regarding the role of the teacher, he has a totally active role since he is the one who decides
what to teach, how to teach, and what materials he wants to use. In addition, he has the
responsibility of providing his students with the best stimuli so that exposure to the foreign
language is as beneficial as possible.

Well, initially, the teacher is the one who directs all the behavior or actions carried out by
the learners. It is he who presents the models, selects the support materials and directs the
interactions. In addition, he is responsible for offering adequate exposure to the second language
so that learners can assimilate the basic rules and develop oral skills at their own natural pace,
correcting little mistakes at first.

1.11.7.15 Material role

It should be noted that it is a progressive method, since, in the early stages of learning, the
actions, activities, oral expression, and the teacher's gestures are used for the dynamics and
development of the class but as it progresses the course, more materials should be implemented to
encourage the acquisition of knowledge.

1.11.7.1.6 Total Physical Response Learning Principles

Once the use of the total physical response method has been seen within a class, there are
several observations where the principles on which the teacher's behavior is based will be
understood.
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Table 3

Total Physical Response Learning Principles

Observations

Principles

1 The teacher gives a command in the
target language and performs the
action with the students.

2 The students say nothing.

3 The teacher gives the commands
quite quickly.

4 The teacher sits down and issues
commands to the volunteers.

5 The teacher directs students other
than the volunteers.

6 The teacher introduces new
commands after she is satisfied that
the first six have been mastered.

7 The teacher changes the order of the
commands.

8 When the students make an error,
the teacher repeats the command
while acting it out.

9 The teacher gives the students
commands they have not heard
before.

10 The teacher says, ‘Jump to the
desk.” Everyone laughs.

11 The teacher writes the new
commands on the board.

12 A few weeks later, a student who
has not spoken before gives
commands.

13 A student says, ‘Shake *hand with
your neighbor.’

Meaning in the target language can often be conveyed
through actions. Memory is activated through learner
response. Beginning language instruction should
address the right hemisphere of the brain, the part which
controls nonverbal behavior. The target language
should be presented in chunks, not just word by word.
The students’ understanding of the target language
should be developed before speaking.

Students can initially learn one part of the language
rapidly by moving their bodies.

The imperative is a powerful linguistic device through
which the teacher can direct student behavior.

Students can learn through observing actions as well as
by performing the actions themselves.

It is very important that students feel successful.
Feelings of success and low anxiety facilitate learning.

Students should not be made to memorize fixed
routines.
Correction should be carried out in an unobtrusive
manner.

Students must develop flexibility in understanding
novel combinations of target language chunks. They
need to understand more than the exact sentences used
in training. Novelty is also motivating.

Language learning is more effective when it is fun.

Spoken language should be emphasized over written
language.
Students will begin to speak when they are ready.

Students are expected to make errors when they first
begin speaking. Teachers should be tolerant of them.
Work on the fine details of the language should be
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postponed until students have become somewhat
proficient.

Note. (Diane Larsen-Freeman and Marti Anderson, 2011)
1.11.7.1.7 Prepare
The teacher must select the vocabulary to be taught. Next, she must gather any props or
images that she needs to illustrate the meaning of the words.
1.11.7.1.8 Teacher modeling

The teacher should say the new vocabulary word aloud to the students. As her or she does
this, she must use gestures, facial expressions, props, or body movements to illustrate the meaning
of the word.

1.11.7.1.9 Student modeling
The teacher should instruct student volunteers to imitate the same modeled gestures, facial
expressions, use of props, or body movements while saying the word.

1.11.7.1.10  Student Participation

All students must imitate the same gestures, facial expressions, use of props, or body
movements modeled by the teacher and student volunteers. They must then say the word while
doing the movement.

1.11.7.1.11  Repetition and Practice

The teacher should teach the next word or phrase using the same method. Words should be
reviewed and practiced with students multiple times to ensure learning. Words should be used
regularly to ensure that students do not forget old words.

1.11.7.1.12  Effectiveness of Total Physical Response

The effectiveness of using the TPR method is high because it develops the ability to speak
a second language in beginners. Students can use English to communicate with people around
them such as the teacher, their classmates, or even family. In addition, this method proves to be
effective as it helps beginners to become familiar with the language and to learn English with the
use of movements, mime, and gestures, making students produce English to communicate.
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1.11.7.1.13 Vocabulary terms

When teaching vocabulary terms, the body can be used as an excellent tool to associate the
new vocabulary term with a movement of the body. For E.g. the 'bird" animal can be represented
and shown using the body while making the beak with the hands, making the flight movement,
and turning the body from side to side. E.g., sun, tree, snake, elephant, river, mountain (Johnson,
2021).

1.11.7.1.14  Verbs

Using the motions to show the various actions is a great way to teach verbs. Examples
might include brushing your hair, taking a shower, eating breakfast, drinking milk, sleeping,
getting dressed, putting on socks and shoes, waking up, making your bed, driving, paying, and
buying groceries. These are all great ways to teach various verbs. E.g. write, read, draw, and sleep
(Johnson, 2021).
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CHAPTER II
METHODOLOGY
2.1  Type of research

This study was carried out based on a mixed methodology that used different research
methods, such as interviews and surveys to then collect, analyze and interpret the data obtained.
Therefore, the quantitative and qualitative methods are involved in this research because they offer
a unique and broad perspective on the perspective of both the teacher and the student as the main
educational actors.

2.1.1 Quantitative Method

This research is quantitative because it was applied as a standardized method to evaluate
the opinion of a certain number of students since said information was collected through surveys
and structured interviews. Therefore, this methodology is extremely useful for decision-making,
since it provided objective information on the research topic and was based on the use of statistical
methods for data collection where the effectiveness of the use of the Total Physical Response was
analyzed as a strategy.

2.1.2 Qualitative Method

This research is qualitative because a structured interview was applied to a teacher to
explore the real meaning of the teaching experience in terms of teaching strategies, behavior, and
perception in such a way that attitudes, opinions, and motivations were examined from the
perspective of the participant. (Streefkerk, 2023) Affirms that qualitative research is expressed in
words. It is used to understand concepts, thoughts, or experiences. This type of research allows
you to gather detailed information on topics that are not well understood. Common qualitative
methods include open-ended interviews, observations described in words, and literature reviews
that explore concepts and theories.

2.2 Research designs/methods

2.2.1 Deductive Method

The deductive method was used because at the beginning of this investigation, we started
from a general principle in order to reach specific conclusions. That is, deductive logic was used
to connect with the formulation of a general theory, followed by the formulation of a specific
hypothesis. And therefore, the next stage is the collection of relevant information to verify the
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proposed hypothesis. Well, this helped to obtain relevant information for the solution of the
identified problem and decision-making.

2.2.2 Inductive Method

An inductive method is a form of reasoning that focuses on observation and data collection.
Such a method is used to discover patterns and develop principles from the collected data. In this
process, the survey and interview data were examined to find patterns and draw general
conclusions. When analyzing the results as such, this led to the formulation of a general
interpretation that is applied based on the data collected.

2.3 Descriptive Design

The descriptive design is present in this process because it describes the methods,
techniques, and procedures used to collect and analyze data. As a consequence, the characteristics
of sixth-grade students were defined when using concrete closed questions, in such a way that
patterns and features about the use of the Total Physical Response were found. Well, this design
helped to collect information to explain; and interpret the data, which can measure how well the
implementation of this teaching strategy is in the classroom and helps to understand if the students
will have a positive impact.

2.4  Technique/ Tools

The techniques and tools that were applied to obtain and interpret data were the following:

24.1 Survey

A survey is a useful tool for the collection of accurate information, for the collection of
information from a certain number of people, and for the application of standardized questions.
For this reason, the survey was applied to sixth-grade students to collect data in a systematic way,
where its structure was a sequence of closed questions to show more representative and accurate
results. The survey was printed and supplied on sheets of white paper that were within the reach
of each student's participation.

2.4.2 Interview

An interview is a vital tool that offers the opportunity to ask deeper and more detailed
questions that cannot be obtained through other research methods. As a consequence, the interview
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was applied in this research as a technique to obtain precise data or opinions from the teacher of
the English area of the sixth-grade students.

2.4.3 Structured Interview

A structured interview provides a list of standardized questions to ask people who are going
to be interviewed. This offers the opportunity to know the opinion on a certain topic. So, this
technique was applied in order to be used to support, complement, or refute the topic raised. This
interview was applied directly with the English teacher since it was carried out in an estimated
time of 15 minutes, where her opinion was obtained about the questions asked.

2.5  Research Questions

What benefits does the use of the total physical response present as a teaching strategy to
improve English vocabulary in sixth-grade students of the Enma Graciela Romero school in the
2022-2023 academic period?

How can total physical response be implemented in the classroom to improve English
vocabulary for sixth-grade students?

In what way can the total physical response contribute to the motivation of sixth-grade
students to improve their English vocabulary?
2.6 Participants

The population of the present investigation is two educational actors from the Enma
Graciela Romero school. So, the participants were 12 students between men and women in the
sixth grade and 1 teacher in the English area who has a degree in English and B2 level.

2.7  Sample

The present investigation does not have a sample because the chosen population is less
than one hundred participants since the sixth grade of the Enma Graciela Romero school does not
have a large number of students.
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2.8  Data analysis plan and procedure

In the first place, for the present investigation, a certain group of students and a teacher
were chosen. This population belongs to the Enma Graciela Romero school, since the students are
in the sixth grade of basic education, and the teacher who has a bachelor's degree in English is the
one who teaches the subject of English at the mentioned grade. Being a mixed methodology, two
instruments were created based on qualitative and quantitative research. The procedure to apply
both the survey and the interview to the chosen population was, first, to have approval from the
authorities of the Enma Graciela Romero school, who then agreed by means of a letter of
acceptance. Then, ask the English teacher for permission to conduct an interview with both her
and her students for a survey. Finally, the tutor teacher of the research work was the one who
reviewed and approved the instruments to apply to the students and the teacher. As a result, the
instruments were applied, as such the interview was applied to face to face with the teacher, in her
English laboratory, throughout the process the second language was used in communication, and
it took approximately 15 minutes. Later, the survey was applied to the students where it was
proposed to answer 8 multiple choice questions, in the English hour period, since the instructions
were given in the second language, and it took approximately 25 minutes. Afterward, we
proceeded to analyze and collect the data obtained. Finally, the information collected was tabulated
and the information interpreted. As a consequence, a didactic guide was proposed as a proposal to
promote the use of the Total Physical Response, which contains activities related to the contents
of the book Guess What 5! From Cambridge, which is the study material for sixth-grade students
based on the aforementioned teaching strategy. Later, the proposal was socialized with the teacher
of the English area in a face-to-face meeting within the educational establishment, in this way the
different impacts that are presented were developed.

47



CHAPTER Il
RESULTS AND DISCUSSION

This section describes the findings, analysis, and interpretation of the data collected at the
Emma Graciela Romero School. The data includes the quantitative data resulting from the surveys
carried out with the participating students, as well as the transcription of the interview carried out
with the participating teacher.

3.1  Analysis of survey results
Figure 1

Frequency of implementation of activities that promote playing with objects

Always Sometimes M Never

Note. Own elaboration. Source: Survey
Interpretation

The graph above shows the students participant answers to the question about the frequency
in which the teacher uses tactile-related activities. According to the results, a minority of the
students participant agree on that the teacher never uses such activities, but the majority went for
the option “’sometimes “’. It can be interpreted that even though the teacher makes use of activities
that involve manipulating objects as a strategy to support students language learning, its use the
frequency may be improved so that he takes advantage of this powerful strategy for students of
that age.
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Figure 2

Instruction delivery

Always Sometimes M Never

Note. Own elaboration. Source: Survey
Interpretation

The graph above shows the responses of the participants to the question about how often
the teacher gives clear instructions to attract attention during class. According to the results, a
minority of students agree that the teacher only "sometimes" clearly instructs to attract attention,
while the majority opt for the "always" option. It can be interpreted that the frequency with which
a teacher gives clear instructions to get students' attention seems to be an important indicator of
the effectiveness of teaching. The more frequently the teacher provides clear instructions, the more
likely students are to pay attention and effectively understand the content being taught. This can
help students better absorb the content and thus improve their English vocabulary.
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Figure 3

Storytelling

Always Sometimes M Never

Note. Own elaboration. Source: Survey
Interpretation

The pie chart illustrates students’ responses regarding the frequency of storytelling as part
of English class. According to the results, it has been shown half of the students opted for the
"never" option, therefore the rest of the students opted for the option that "sometimes" storytelling
is part of the English class. It can be interpreted that storytelling can be a useful tool to help students
improve their English vocabulary. Research suggests that the use of storytelling has positive
effects on the development of student's language proficiency. It has been found that when teachers
use storytelling frequently in their English classes, students significantly improve their knowledge
and use of language compared to those who do not receive storytelling. This is because storytelling
provides a fun, high-interest learning experience for students that helps them build and retain
vocabulary.
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Figure 4

Attractive material

Necessary Not so necessary M Not necessary at all

Note. Own elaboration. Source: Survey
Interpretation

The pie chart illustrates student responses regarding the need for teachers to bring fun
material into the classroom. According to the results obtained, it has been shown that the majority
of students consider the option "necessary", while the following percentage of students opted for
the option "not so necessary at all", therefore the minority opted to choose the “not so necessary”
option. The data shows that, in general, it is really necessary for teachers to bring fun material into
the classroom to keep students interested and help them learn. This suggests that, in order to
improve students' English vocabulary, teachers should try to incorporate fun and interesting
material into their lessons.
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Figure 5

Physical movements

WES Sometimes M Never

Note. Own elaboration. Source: Survey
Interpretation

The pie chart illustrates the responses of the students regarding the frequency with which
they consider that activities that involve physical movements such as games help to retain and
improve the vocabulary learned. According to the results obtained, it has been shown that all
students considered that "sometimes" physical movements help to retain and improve vocabulary
in English. It is interpreted that there is a strong correlation between physical activities, such as
games, and the retention and improvement of learned vocabulary. This suggests that games are an
excellent way to complement learning a new language and a great resource for improving long-
term memory. It's clear that games are a fun way to stimulate the brain and encourage learning.
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Figure 6

Body movements

Always Sometimes M Never

Note. Own elaboration. Source: Survey
Interpretation

The pie chart provides information on the frequency with which the teacher uses body
movements to help understand the instructions which she gives. It is clear that the majority
considers the option that only sometimes the teacher performs the mentioned action, while the
minority opts for the option that the teacher always performs movements to clarify the instructions
given. It is interpreted that there should be more frequency of the teacher's body movements since
they can help students better understand the instructions given to them. When a teacher performs
movements with her arms, hands, or body in a rhythmic manner, students are better able to follow
the rhythm of what she is saying. This helps them focus better on the lesson and remember what
you are saying. Body movements also help to illustrate abstract concepts, making the material
easier to understand. Additionally, body movements can also help students feel motivated and
engaged in the lesson.

53



Figure 7

Interest in playing in an English class

Perfect Good MJustso MIdon'tlike it

Note. Own elaboration. Source: Survey

Interpretation

This pie chart shows sixth-grade students' considerations regarding how interesting it is to
play during an English class. From the results obtained, it is evident that the majority consider the
games during the English course to be perfect. While the following percentage of students choose
the option "more or less", as well as the option that "they do not like". And finally, the minority
considers that it is "perfect” to play in an English class. Through the data collected, it should be
interpreted that the game is an effective tool to improve the motivation and learning of students in
an English lesson. Also, it shows that the game is a good way to make the lesson more fun and
engaging for the students. In conclusion, the game is a valuable tool that can enhance the learning
experience of students and help them improve their knowledge and skills in English.
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Figure 8

Attract things

Actions Pictures M Stories M Nothing

Note. Own elaboration. Source: Survey
Interpretation

The pie chart above shows the results of sixth-grade students about what kind of things
they think might attract their attention in an English class. Most of the students consider that the
actions are what could attract their attention, while the next percentage opts for the option that the
stories can attract their attention. Finally, a minority of students opted for the photo option. It is
interpreted that students find a variety of things attractive when it comes to an English class.
Actions like singing, dancing, and playing games are popular among students as they can keep
their attention and make the class fun. The stories also seem to attract the attention of the students,
since they allow them to learn in a playful and entertaining way. Photos are also an effective way
to hold students' attention, giving students a visual overview of the topics being discussed, and
helping them better understand the material. Overall, the data suggest that students find a variety
of things in English class fun and useful.

3.2 Analysis of the interview

From the results collected in the interview applied to the sixth grade English teacher of the
Enma Graciela Romero school, a general analysis has been carried out about the questions asked.
Where, it was possible to understand the perception of the teacher regarding the teaching method
that she uses when teaching English classes, in addition to the opinion of the use of the Total
Physical Response to improve the vocabulary in English of the students.
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3.3  Teacher
1. What method or strategy do you use to make the topic of teaching attractive to your
students?

Eh, good morning, eh, for your questions. | believe that it's very necessary the use of
methods or strategies to introduce the class, eh, motivate the class, to obtain a better comprehension
in my students.

3.3.1.1 Analysis

It is analyzed that the use of appropriate methods or strategies to teach students is a
fundamental part of the success of a class. This is because students require motivated learning to
gain a deep understanding of the topics. Teachers must be creative to find the best method to make
the subject attractive to their students.

One of the most effective strategies would be the Total Physical Response strategy, in
which students are given the opportunity to improve vocabulary through directed instructions to
perform body movements, games, storytelling, or visual materials. This allows students to develop
critical and creative thinking skills that will help them better understand the topics. In addition, it
gives them greater autonomy to learn.

In conclusion, it is important that the teacher find the best method or strategy to make the
subject of teaching attractive to her students. This will give them a significant advantage in terms
of motivation and understanding.

2. How do you promote the development of vocabulary acquisition in your classes?

To promote de vocabulary acquisition, I use the translators, for example. Yeah. | use the
translate of some words. For example, in one activity doesn't translate all phrase they translate any
word. And this, this way my students can comprehension a better way the words and learn
vocabulary.

3.3.1.2 Analysis

The analysis of this question is that the teacher is promoting the development of vocabulary
acquisition in his classes through the use of translators. This allows students to better understand
the words and learn new vocabulary. This strategy is a good way to stimulate the learning of new
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words and improve students' vocabulary. By using the translation of some words, students have
the opportunity to learn new vocabulary without having to translate all the sentences. This allows
them to acquire a better knowledge of the language and improve their understanding. In addition,
it is analyzed that the teacher is using a variety of strategies to promote the development of
vocabulary acquisition in their classes. He is using translators to explain unfamiliar words
understandable to his students, providing additional explanations to remember meanings and
contextual uses, as well as using fun games and activities to reinforce and practice learned
vocabulary. These strategies not only help improve students' knowledge of vocabulary but also
provide them with a playful environment to improve their knowledge of foreign languages.

3. Why do you consider that the use of the TPR Method is a good tool to acquire
vocabulary?

Eh. The total physical response is the, the method. No, that you learn, that you talk. I
believe that method is using order to eh, work with our body, with movement, using things in order
to join, join, watch with movement in the body. The use of the method in middle students can, uh,
they can remember new words and they join together to acquire new words, acquire new
vocabulary, and improve our pronunciation also.

3.3.1.3 Analysis

It is analyzed that the teacher refers to the fact that there is a connection between language,
body movements, and action. This means that learning is achieved through observation and
movement. As such students can learn vocabulary and word meanings while doing activities
related to the topic. This helps students to remember vocabulary and meanings more efficiently.
In conclusion, using the TPR Method is an excellent vocabulary-building tool because it helps
students learn in a fun and efficient way while developing the confidence to speak in public.

4. How do you think using body language helps students understand instructions or new

vocabulary?

Eh... When students use their body language, they establish a relationship between words
and movements, and this create ideas in their brain. For example, eh, new words, for the reasons.
| believe that it's very important, this TPR method.
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3.3.1.4 Analysis

Based on the response obtained, it is analyzed that the use of body language is an extremely
useful tool for students who are learning to understand instructions or new vocabulary. This is
because body language creates a connection between words and movements, which helps students
associate new words with visual concepts. This association helps students remember new words
more easily. In conclusion, the use of body language helps students to better understand
instructions and new vocabulary, which allows them to remember information better and obtain
better learning results.

5. How do you think that applying the TPR Method promotes the correct pronunciation
of words or phrases in the English language?

Okay. Eh. With the use of this method, obviously the improve our pronunciation is, is
clearly now, for example, my students can learn the pronunciation of new, new phrase. Eh, because
it is, uh, motivate method. In first, in first place. No, it's fun. Students style relation and they, they
talk They talk, eh, in a better, in a better way. They can learn. New phrases. Okay.

3.3.1.5 Analysis

It is analyzed that the application of the TPR Method promotes the correct pronunciation
of words and phrases in the English language by relating sounds to body movement. This technique
uses games, exercises, and physical activities for students to memorize sounds in a fun and
effective way. When students associate sounds with movements, such as dancing, jumping, or
running, it becomes easier for them to remember the sounds and how to use them to make words
and phrases. The TPR Method also helps students build their confidence and improve their
speaking fluency. By having a better understanding of the correct pronunciation of words and
phrases in the English language, students can communicate more easily and confidently.

6. Mention the following resources according to the use you make of them.

Videos

Slideshow

Role plays
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Songs

Books — texts

Hi, eh. For example, videos. I use this method to introduce the topic. To introduce the class,
eh slides shows. | like web representations. | use this in order to, in order to join education with
technology. Education with technology. | use the songs. I use role plays, eh, like different strategies
and eh, finally I use. In order to research, in order to understand in a better way, the topics.

3.3.1.6 Analysis

This response shows that the speaker is aware of the technological resources available to
present their classes. Use videos as a way to introduce the topic. Also, he uses slideshows for the
class, which allows him to connect education with technology. He also uses songs and role plays
as different strategies to introduce the class. This shows that the speaker cares about using
innovative technological resources to teach their students, which is a great advantage for education.

34 Discussion

The data collected from the surveys applied to the sixth-grade students were analyzed to
triangulate with the interview carried out with the English teachers of basic education, and with
the theoretical framework that helped to concisely formulate the aforementioned instruments. As
a result, the information collected from the details of the surveys that the use of physical
movements and the use of interactive material to improve the English language is frequently
present in English classes. Regarding the interview, the teacher who participated argued that it is
important to incorporate fun and interesting strategies where students are concerned with making
physical movements in such a way that they improve the vocabulary of the contents in the second
language. As such, applying didactic teaching strategies, helps students acquire English actively,
so their vocabulary will improve progressively and they will feel motivated in the classroom.
However, in order to make student learning effective, it is necessary to have previous objectives
that have been raised with the vision that within the classroom all students are participants in the
teaching-learning of the contents.

Due to this, it is considered that the previous investigations of the theoretical framework
support the data obtained since to the extent that the instruments were analyzed it was intertwined
that the traditional teaching method does not really contribute to the learning of sixth-grade
students because it only It is based on the memorization of words, so it is not learned in an active
way, so it is considered that the level that students have with respect to English is actually a huge
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learning contribution. On the other hand, the contents of the book for sixth-grade students are a
great contribution to improving vocabulary because they have several games, images, and
storytelling, which helps to develop the different sub-skills that English understands. Although in
a certain way, | have seen reflected that these subjects are not carried out in such depth, for which
reason it has been proposed to implement a step-by-step didactic guide so that the teacher has a
visual guide and applies it within the English class.

60



CHAPTER IV
THE PROPOSAL
4.1  Proposal Title

Total Physical Response strategies to improve the English vocabulary on sixth grade
students

Introduction

This didactic guide focuses on the application of the Total Physical Response strategy
where students will be instructed by the teacher based on content that belongs to the units of his
book, but in a way focused on improving vocabulary through body movements and instructions
that keep the student's attention active throughout the class period. Therefore, when applying the
TPR within the subject of English, it is not only intended that the student stay motivated but it is
also expected that students improve the vocabulary learned where they retain information actively
where they are able to develop the skills that understand the English language both within the
educational field and the daily environment that surrounds them. That is to say, this didactic guide
is designed for the teacher to intertwine the contents with an attractive teaching strategy, focusing
on creating an environment of interaction between the students and the teacher in order to improve
vocabulary in English.

Justification

In particular, teaching English to children can be challenging, since language is an abstract
concept. Children need to understand concepts like verbs, tenses, and grammar, which can be
difficult to grasp. Also, children have a natural curiosity to learn about the world, so they can
sometimes get off-topic. For these reasons, teachers need to be creative in explaining the basics of
English and using fun exercises to keep children's attention. This requires dedication, patience,
and energy from teachers for children to learn English effectively. Therefore, it is necessary to
apply attractive and fun learning methods for children such as games, videos, storytelling, and
body movements where they feel motivated to learn English in such a way that their vocabulary
expands and improves. Due to this, the creation of a didactic guide was developed as an interactive
material focused on improving English vocabulary. This material includes lesson plans based on
the Total Physical Response strategy, where images, games, and vocabulary to be used depending
on the unit are displayed. It should be noted that this material is a support for the teacher when
teaching English lessons. A sequenced series of interactive materials was implemented because it
greatly attracts the attention of students since they will feel motivated to learn and follow the
instructions that the teacher uses.
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Theoretical Foundation
4.2  Use of Total Physical Response

The use of the correct approach is essential in the teaching-learning process. Therefore,
applying the total physical response method is significant as it stimulates students’ abilities in such
a way that by giving a response, they are developed, and second language acquisition can take
place.

Using this approach mimics the way babies learn their first language and reduces learner
inhibitions as well as stress. The purpose of TPR is to create a brain link between speech and action
to boost language and vocabulary learning (Rowland, s.f.).

4.3  Effective vocabulary instruction

Vocabulary is the essential element both in the comprehension of the text, whether written
or oral and in its production. Knowing vocabulary means mastering specific words (nouns,
adjectives, verbs, expressions, etc.), but it is also often necessary to know the *"support™
words since they allow you to explain something specific when needed.

The teaching of the lexicon consists of instructing students in the knowledge, learning, and
proper use of lexical words. Last, Students learn through a variety of contexts, such as talking,
interacting and playing with others; listening to stories; watching television; and attending school
(Susanto, 2017).

4.4  Imperatives and instructions
Imperatives are generally used to give orders, instructions, and steps. These also comprise
action verbs that can be easily taught using TPR. For E.g. tie your shoelaces (Johnson, 2021).

45 TPR Circles

Students should be arranged in a circle around the teacher. The teacher says the word and
the last person to do the action is left out. This person then stands behind the teacher and watches
the student doing the last action. Eventually, there is only one student, and he or she is the winner.
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4.6  TPR Simon Says

In the first stage, the teacher indicates actions in English such as clapping, jumping,
singing, and raising hands ... while saying them, he does them along with the students. In the
second phase, the teacher indicates the actions but, this time, he does not do them, only the students
do them. In the third and final stage, the teacher tests the students and tries to trick them by doing
an action other than what he says. In this test, those who make mistakes are eliminated. This
activity encourages children and is usually a great success in class.

4.7 TPR Sounds

The teacher will first get the students to do the actions connected with each vocabulary
word. Then, the teacher adds a sound related to the word and the students practice hearing the word
and doing the action along with making the sound. The students are then ready to give commands
to each other.

Objectives
4.8  General objective

Improve the vocabulary in English of the sixth-grade students of the Enma Graciela
Romero school, through the use of activities through the TPR Method.

4.9  Development

The instructions that guide the student to carry out body movements gradually help to
acquire and improve vocabulary in English, in such a way that, in addition to this great benefit,
they also develop reading, listening, and speaking skills. In this way, the proposal focuses on the
contents as being didactic, and at the same time, vocabulary is improved. Therefore, by putting the
didactic guide into practice, active learning is developed in students where the improvement of
vocabulary is reflected in the knowledge of each student since the use of the knowledge acquired
is promoted both in the classroom and in the environment of each one, since the didactic guide
includes a sequence of words that are not far from the reality of each one.

4.10 Proposal Description

This proposal has been prepared for sixth-grade students of the Enma Graciela Romero
school considering the importance of learning vocabulary in English during their educational stage.
Teachers can make use of the guide to create a meaningful learning environment, together with
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the predisposition of the students, since they will learn and increase their level of vocabulary in
English through the different activities proposed in the guide.
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Family and Pets

 Fanllyand

Objective

Recognize family

game Simon Says.
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Warm up mimics
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Presentation

Presentation

First of all, the teacher dictates a \s

' series of vocabulary referring to
actions that students normally carry
| out in their environment based on

the theme in the ground! The
vocabulary is: cry, laugh, jump, text a
“friend, throw a ball, bring something,
Juse a mobile phone. She introduces
and lets the students comment on

| whether they have ever performed

————those-actions——
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Practice

Practice

~ the action. Once the students understand wha
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Production

Production
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Under the sea
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The teacher will begin to make

“Ithe sounds of sea animals and
ask the students to imitate her. -
With this fun way of introducing

the topic, students will associate

the sounds they hear with the

belongs.

animals to which each sound
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Warm up pictures
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Presentation

Presentation

| First, the teacher transmits the

sounds of sea animals to the

students, followed by asking them if

they have ever seen these animals
and to make the sounds they heard
from sea animals. The vocabulary is

a turtle, jellyfish, crab, whale, starfish,
and manta ray. The teacher makes

~ the students listen to the sounds so

that they understand what animal it

is. She first teaches the vocabulary, -

so that later they can recognize anc

| say the animal on their own.
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Vocabulary

--------

Seal
Whale

Sea Wolf

Sperm whale
Dolphin
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Practice

Practice

L 3

¥
No -

v,

Y

L s

Next, the instruction is given for all the
idents to start making sounds of differen
types of sea animals, then the teacher

tands in front of the class and calls student
y student to exemplify a sound and for the

student to be able to say the name

correctly. This is done with each student -

\d at the end, the teacher will observe who
acquired the vocabulary through this

- dynamic.
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Production

Production

- Students learn vocabulary by

istening to and imitating sea

lanimal sounds in a fun way.
| They produce vocabulary

“through the TPR Sounds

- strategy where listening and
speaking skills are developed.
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Helping at home

Helping at
home

Objective
Students will be able to
act out a scene of the
activities they do at
home where they will
say the name of each

one as they do so.
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The teacher presents the
ocabulary of the topic Help at

ome! She mentions that these

activities are very important to

naintain a good atmosphere in

the house. She asks the students

' she has ever helped in any of

these ways. The students will
feel identified since each one

has helped at home.
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Warm up pictures
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Presentation

The teacher instructs each student to
Prasentation choose an activity that she has done a
home, then she writes the activity she

chose on a piece of paper decorated with

colors. Then, she tells the students that

they must come forward one by one and

,@A:‘w‘\ act out a short scene where she
1 s Qe 2
N “ 2

demonstrates that they have done the
activity they chose. In this way, the
dents will be attentive to the subject.

> vocabulary of the activities is: clean ™

bathroom, cook dinner, dry the dishes, "

n nake my bed and water the plants.




Vocabulary

—Cleanthe ——

bathroom

Cook dinner,

~ Drythe

dishes
Make my bed

Vocabulary
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Practice

Practice

v

)

99

&

Students will have approximately 10
minjutes to prepare and practice the acting
role they have chosen. As such, by
racticing they are engaging in active
rning as they mix physical movements
with vocabulary.

nce everyone is ready, the order in
hich the students are going to act out
eir roles will be raffled, and each one

must say at the end what they did.

95



Production

Production

I

Students will demonstrate to

the whole class the vocabulary

they learned by acting out a
scene. By listening to their
lassmates they also learn the
vocabulary and as such by
interpreting the role of the

activities they do at home.

Students produce the skills of "

speaking.

eading, writing, listening, and |
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4.11 Impacts

The impacts of this project are prospective, that is, it will benefit in several aspects. The
three impacts generated based on the proposal are the following:

Academic Impact

Social Impact

Technological Impact

The impacts are a reflection of the execution of this project. They are considered to be
concise and positive. To measure them should be based on the following scale:

Table 4

Measure Level

Quialitative measurement Quantitative measurement
High positive impact 3
Medium positive impact 2
Low positive impact 2
Low negative impact -3
Medium negative impact -2
High negative impact -1

Source: Elaborated by Posso (2013)
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Table 5

Academic Impact

Impact Levels

Indicators -3 -2 1001 2 3
Improve English VVocabulary through the use X
of Total Physical Response Strategies

Didactic material was used to present the X
topics according to the level of English of the

students

The use of games motivates the student to X

pay more attention to the content of the class

Total 39
>/ Number indicators
9/3

3 High Positive Impact

Analysis

The criteria show that the implementation of the use of the total physical response to
improve English vocabulary had a high positive academic impact on students. This technique
will help students improve their understanding of the language and increase their vocabulary.
By having students act out, move their bodies, and take part in a fun activity, learning becomes
more interesting and entertaining. Students will have less time to get bored or get sidetracked
from the task at hand.
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Table 6

Social Impact

Impact Levels

Indicators -3 -2 101 2 3

Create a comfortable environment among X
educational actors

Motivate students' self-confidence to better X
develop class activities

Promote the autonomy of students and X
respect that of others

Total >9
>/ Number indicators
9/3

3 High Positive Impact

Analysis

The criteria show that the implementation of the use of the total physical response to
improve vocabulary in English had a high positive social impact on students. So, creating a
comfortable environment among the educational actors and motivating students' self-
confidence to better develop class activities contributes to improving the social climate in the
classroom, encourages mutual respect between students and teachers, increases the
communication skills, reduces stress and anxiety among students and promotes better learning.
This will have a positive impact on the social development of students, as well as on the quality
of the school environment.

100



Table 7

Technological Impact

Impact Levels

Indicators -3 -2 101 2 3

Include technological materials to present the X
didactic material

Encourage the use of applications with X
games to improve vocabulary

Apply audios that are references to the X
content to improve English vocabulary

Total >9

>/ Number indicators

9/3

3 High Positive Impact

Analysis

The criteria show that the implementation of the use of the total physical response to
improve English vocabulary had a high positive technological impact on students. A
technological impact was generated by allowing teachers, students to access a wide variety of
online tools and resources to improve their understanding of English vocabulary. This improves
student understanding, while providing a better education for those who have access to
education.
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CONCLUSIONS

In conclusion, the theoretical foundation contributed significantly based on the Total Physical
Response teaching strategy to improve the English vocabulary of sixth grade students because it is
conceptualized that the implementation of didactic strategies within the children's classroom helps
them learn actively by interacting with others, as well as manipulating objects in such a way that they
develop motor skills, creativity, the ability to think and solve problems quickly where movements
contribute to vocabulary improvement. Therefore, the aforementioned strategy provides a
stimulating environment for students where they take an active role that at the same time explore
and experiment while the role of the teacher is to be a guide for the student.

In the research project, the mixed methodology has been used because quantitative and qualitative
methods were integrated in the same study as such, relevant data was collected that allowed to know
in depth the perception of the teacher and the students, to obtain the data | apply the interview and
the survey respectively as research instruments, as such the analysis of the results obtained was
interpreted, where the strategies used by the teacher were evidenced in order to improve the
vocabulary in English of the students, who perceive that within of their English classes they frequently
do recreational activities to improve English vocabulary.

Based on the data collected and interpreted, the discussion was carried out in cohesion with the
theoretical foundation where it is sustained that the application of didactic teaching strategies helps
students acquire English actively and the teacher is the one who guides them to carry out activities.
Where students are motivated to participate so that they become involved in the learning process and
thus improve their vocabulary in English as such develop listening skills.

Total Physical Response is predominant in the activities to be carried out based on the contents to
develop listening skills while improving vocabulary in English in the sixth grade students of the Enma
Graciela Romero school, the activities support the aforementioned strategy due to It was proposed
that the students follow the instructions that the teacher gives where the physical movements are
based on the improvement of vocabulary as such along with motivation.
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RECOMMENDATIONS

This research project emphasizes that within the teaching-learning process it is essential
to motivate students during class lessons through different activities that help improve
the acquisition of the second language such as English, for which it is recommended
that teachers of English of the establishment to apply an adequate methodology for the
different levels that there are where they go hand in hand with the contents and the
context that the students find, in such a way that it helps to potentiate the vocabulary in
English in an active way.

When developing the theoretical foundations, relevant information is projected to apply
the Total Physical Response in students, therefore it is recommended with due support
that teachers become familiar with the Total Physical Response technique before
starting to use it in class. This will allow them to better understand the concept and use
it in the best way for their target audience. This will also help them to know the specific
exercises and activities that must be performed for the success of the technique.

It is considered that when applying didactic activities in English language students,
there are better results at the time of vocabulary acquisition, so it is recommended that
implementing new strategies focused on modern teaching methods such as TPR help
develop extraordinary skills in students how to improve listening skills, pay attention
and expand creativity.

It is suggested that English teachers implement the didactic guide provided in the
present investigation, where they adapt their contents with the reality or the appropriate
context of the students, because to strengthen listening skills, in addition to acquiring
vocabulary in an active and fun.
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ANEXES

Figure 9

R

412
English student survey
Va0 UNIVERSIDAD TECNICA DEL NORTE
{ oliiis , ]
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA
Englishraios
CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

Survey

Thesis Topic: Total Physical Response strategies to improve vocabulary on 6th grade

students at the "Enma Graciela Romero™ School of Tabacundo in the academic vear
2022 —2023.
Instructions: The following questions must be filled out according to your own criteria.
thank you very students for vour participation.

1. Within the English class, does the teacher carry out activities that promote

watching videos, listening to songs or playing with objects?

a. Always
b. Sometimes

c. Never
2. Does the telacher give clear instructions that get your attention?

a. Always
b. Sometimes

c. Never
3. Is storytelling part of English classes?

a. Always

b. Sometimes
c. Never
4. Do you think it is necessary for teachers to bring something funny to the

classroom?
a. Necessary
b. Not so necessary
c. Notnecessary at all
5. Do you consider that doing physical activities such as games help to retain the

vocabulary learned?

a. Always
b. Sometimes
0. Does the teacher use body movements so that vou understand the instructions he

c. Never

or she gives?

108



a. Always
b. Sometimes
c. Never

7. What do you think about playing games in an English lesson?

Perfect
Good

Tust z0

I don’t like it

&N o

8. What kind of things in the below can attract your attention in the English
lesson?

Actions
Pictures

Stories
Nothing

-

4.13 Figure 10

English teacher interview

P UNIVERSIDAD TECNICA DEL NORTE
i inllma : ] ) (?'
e FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA ala

TR0

CARRERA DE PEDAGOGIA DE LOS IDIOMAS NACIONALES Y
EXTRANJEROS

Teacher s Interview

1. What method or strategy do you use to male the topic of teaching attractive
to vour students?

Describe it

=

How do you promote the development of vocabulary acquisition in your
classes?
Example: carry out dialogues, conversations or games.

3. Why do vou consider that the use of the TPR Method is a good tool to
acquire vocabulary?
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. How do you think using body langnage helps students understand

instructions or new vocabulary?

. How do you think that applying the TPR Method promotes the correct

pronunciation of words or phrases in the English language?
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