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RESUMEN 

El presente trabajo investigativo buscó adaptar estrategias de enseñanza basadas en 

inteligencias múltiples en el desarrollo de las habilidades lectoras del lenguaje inglés a través 

de la creación de una guía metodológica. El contexto en el cual se llevó a cabo esta 

investigación durante el año lectivo 2021-2022 fue dentro de la Unidad Educativa Abelardo 

Moncayo ubicada en la ciudad de Atuntaqui en la provincia de Imbabura. Para obtener los 

resultados de esta investigación, fue necesario llevar a cabo un proceso investigativo para 

encontrar la fundamentación teórica y un proceso de recolección de datos para identificar el 

problema de la investigación. Estos dos procesos permitieron llegar a un análisis 

considerando los resultados teóricos y los resultados cualitativos y cuantitativos obtenidos 

mediante la aplicación de una entrevista a los profesores de la institución y un cuestionario 

a sus estudiantes de segundo de bachillerato. Los resultados mostraron que no se considera 

el uso de estrategias basadas en inteligencias múltiples dentro de la clase de inglés para 

potenciar las destrezas de los estudiantes en el desarrollo de su habilidad de lectura. 

Finalmente, para cumplir con el objetivo planteado al principio de la investigación, se 

propuso una guía metodológica basada en inteligencias múltiples compuesta por actividades 

de lectura que se ajustan tanto a la realidad de los estudiantes como a sus necesidades. 

Palabras clave: Estrategias de enseñanza, inteligencias múltiples, habilidades de lectura. 
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ABSTRACT 

The present investigative work sought to adapt teaching strategies based on multiple 

intelligences in the development of English reading skills through a methodological guide 

creation. The context in which this research was carried out during the 2021-2022 school 

year was within the Unidad Educativa "Abelardo Moncayo", which is located in the city of 

Atuntaqui in the province of Imbabura. In order to obtain the results of this research, it was 

necessary to carry out an investigative process to find the theoretical foundation and a data 

collection process to identify the research problem. These two processes allowed to reach an 

analysis considering the theoretical, qualitative, and quantitative results obtained through the 

application of an interview with the professors of the institution, and a questionnaire to their 

second-year high school students. The results showed that the use of strategies based on 

multiple intelligences within the English class is not regarded to enhance the students’ skills 

in the growth of their reading skills. Finally, to meet the objective set at the beginning of the 

research, a methodological guide based on multiple intelligences composed of reading 

activities that adjust to both the student’s reality and their needs was proposed. 

Keywords: Teaching strategies, multiple intelligences, reading skills.  
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INTRODUCTION  

Motivation  

The Ministry of Ecuador indicates that the English subject must be mandatory from the 

2nd grade of EGB to 3 ° BGU. It also points out that students are required to reach the level 

of English proficiency based on the Common European Framework of Reference for 

Languages (CEFR) to obtain their high school diploma. Therefore, students must develop 

the four English language skills: reading, listening, speaking, and writing, to obtain a level 

B1 of English as a Foreign Language. Having mentioned this, there is no doubt that learning 

English is essential in Ecuadorian education.   

 

Teaching English is a challenge and even more so considering that not all students learn 

in the same way, and not all have the same needs. This is how the motivation to carry out 

this research arose: to design teaching strategies that help develop foreign language learning 

and reading skills taking advantage of the different intelligences a student may have. 

Reading teaching strategies must be designed with the needs of students in mind so that they 

can actively participate in the development of meaningful learning. Consequently, teaching 

strategies based on multiple intelligences within a handbook have been considered to 

develop sophomores' reading skills at Abelardo Moncayo high school. 

 

Problem description  

During the pre-professional practicum developed in the Abelardo Moncayo high school, 

it was observed that teachers instruct their students in the traditional way using the same 

teaching strategies to students who undoubtedly have different ways of learning. These 

strategies could affect the students' motivation to learn the language as they may not gain 

the knowledge according to their needs in a monotonous class. Students learn in diverse 

ways, so it is necessary to identify strategies that help them acquire the second language 

appropriately.   

 

On the other hand, it is common that the habit of reading is not normalized in Ecuador, 

so it would not be unusual for students not to pay much attention to the development of this 

skill. However, reading is a skill that is essential to consider at learning any second language 

as it helps learners to identify grammar structures and vocabulary that allow them to develop 

and reach the productive skills such as speaking and writing. So, if students do not have 

appropriate English reading skills development, their command of language could be 

affected. Hence, teachers should show importance to the development of this receptive skill 

by implementing new techniques or activities that draw students' attention and keep them 

active in their learning. Thus, the use of teaching strategies based on multiple intelligences 

seems to be the alternative that teachers could adopt, but this raises the following questions: 

How do teaching strategies based on multiple intelligences affect students' reading skills? 

And how can teaching strategies based on multiple intelligences be used to improve the 

development of reading skills in sophomore students? 
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Justification   

Although the Ministry of Ecuador's interest in improving English education in the country 

is notorious, the data obtained by EF EPI (English Proficiency Index) 2020 indicate that the 

English level of Ecuadorian students is low since it is in rank 93 out of 100 countries. 

Therefore, this means that Ecuadorian students may not be reaching the level of English 

according to the Ecuadorian curriculum standards. For this reason, this research aims to 

suggest reading strategies that help students learn the language correctly, starting with their 

receptive skills, in this case, reading. However, at this stage of the journey, teachers should 

focus on using teaching strategies that are engaging and that motivate the student to take an 

interest in developing their reading skills to learn to acquire the language actively. 

 

The expected outgrowth of this project is to identify helpful teaching strategies based on 

MI (Multiple Intelligences) that aid students enrich their acquisition of the English language 

by developing active and fun activities. On the other hand, it will also benefit teachers in 

enhancing their teaching practice to achieve their class goals implementing new activities to 

their class. This new way of teaching would allow students to experiment and practice in an 

English class where they can demonstrate their knowledge through active participation. 

Besides, it will let them develop their motivation for English learning.  

 

Impacts   

The contribution made by this research will have positive impacts on the educational 

community both in the academic and linguistic fields.  

 

Academic impact  

The adapted teaching strategies based on multiple intelligences will improve both 

teaching practice and the student learning process. Consequently, the student's performance 

will improve, which will allow students to reach the expected level of English according to 

the standards of the Ecuadorian curriculum.  

 

Linguistic impact  

This research work will benefit the sophomore students from the academic period 2021 

to 2022 and the English area teachers from the Abelardo Moncayo high school. The findings 

and outcomes from this research will help teachers design or use new teaching strategies 

based on Multiple Intelligences that allow students to develop their reading skills according 

to their needs enhancing their English language learning. 
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Objectives   

General objective:   

Adapt teaching strategies based on multiple intelligences in the development of reading 

skills in sophomore students at Abelardo Moncayo high school in Atuntaqui during 2021 

- 2022.  

 

Specific objectives:  

 Identify teaching strategies use in the development of reading skills at 

Abelardo Moncayo high school.    

 Propose a guidelines handbook for using teaching strategies based on multiple 

intelligences to develop English reading skills.  

 Stablish theoretical bases to support the effectiveness of teaching strategies 

based on multiple intelligences to develop English reading skills. 

  

Structure of the research report   

The structure of this research is organized into chapters which are four:   

Chapter I provides the theoretical bases of the research project, which embraces the 

basic concepts to understand the development of this project, such as the description of the 

theory of multiple intelligences. Chapter II contains the methodology, which describes the 

type of research, the instruments, the method, and the techniques that will be used to carry 

out this project. Chapter III contains the results and discussion about the data and the 

information collected throughout the investigation. Finally, Chapter IV holds the proposal 

for this project.   
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CHAPTER I: THEORETICAL FRAMEWORK  

 

1.1. Teaching and Learning Theories  

According to Schunk (2012), learning is a process in which the knowledge, skills, 

strategies, beliefs, attitudes, and behaviors are acquired and modified (p. 2). All this learning 

process accompanies the human being from the first stages of life. Since childhood, human 

beings are capable of learning new things or acquiring knowledge and skills that allow them 

to function both personally and socially. Over time, the learning a child acquires is not only 

built thanks to himself by the things he perceives around him or by the teaching of his 

parents, but the child also acquires essential understanding within the school context. It is 

precisely here where the teacher plays a particularly significant role in the development of 

individual comprehension.  

For years, the teaching and learning process has motivated teachers, researchers, and 

theoreticians to delve into this topic to understand and improve it in search of new 

techniques, strategies, and teaching methods that allow them to improve learning results. 

Naturally, all the interest presented from various positions and experiences has brought 

debates about everything this process entails, thus giving rise to theories that help explain 

the learning process. Establishing just one learning theory that works well for students’ needs 

is still tricky. According to Yilmaz (2011), the typology of learning theories can be classified 

into three main domains: behaviorism, cognitivism, and constructivism. However, the two 

theories that are related and contribute significantly to the present research work are 

considered.  

 

1.1.1. Behaviorism  

The Behaviorism theory is the first and one of the learning theories that seek to 

understand the learning process. This theory that emerged in the early 20th century was 

supported by behaviorists such as Thorndike, Watson, and Skinner, who believed that the 

learning process is developed through stimulus-response. This theory explains how 

behaviors that are learned habits can be used in the learning process (Rao, 2018). It means 

that the teacher could manipulate the materials, topics, and environment surrounding the 

students to get better outcomes. 

Principles. Behavior or habits are not formed due to cognitive or affective processes; 

they are seen as something that can be mapped through stimulus and response. Its objective 

is based on observing the relationship that behaviors have with the stimulus-response (Kay 

et al., 2016) 
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1.1.2. Constructivism 

Constructivism is a theory that Jean Piaget proposed to suggest students build their 

learning in processes where they add everything they are taught to their previous knowledge. 

This theory contends that teaching within the classroom should not be traditionalist; instead, 

the student must actively participate in their learning while the teacher is seen only as a guide 

in this process. According to Hani (2020), teaching strategies should be focused on students 

as the learners' needs should be above those of the teachers. In addition, the teacher's role is 

to create situations within the classroom so that learners can gain experiences and knowledge 

from these situations. 

Principles. Learners create new knowledge from previous experiences or 

knowledge. In addition, learning must always be based on objectives that allow situations to 

be resolved in order to satisfy curiosity. Knowledge is formed orderly and logically through 

opportunities created in a context where frequent interactions allow significant learning to 

be evidenced. 

1.2. Other perspectives 

Both theories shown above, according to Pritchard (2017), have allowed significant 

changes in the field of learning. However, these large branches have sub-branches since they 

deal with very general and different topics. Therefore, it is normal not to expect that only 

two theories are sufficient to explain the wide variety of circumstances that can be found in 

the classroom. Thus, other researchers have focused on searching for and understanding how 

particular processes work in which not all students learn the same way. It is the case of the 

theory proposed by Howard Gardner in which he argues that there are different intelligences 

that each person has in different proportions.  

1.2.1. Multiple Intelligences theory 

Multiple Intelligences is a theory that Gardner provided in 1983. According to 

Tamilselvi and Geetha (2015), Gardner deems that people have these intelligences, but one 

of them may be more or less prominent in each person. It means that every student has 

various kinds of intelligence, but each of these is more strength or developed by students 

in the classroom. The idea that everyone has different intelligences does not mean that each 

person should only have one type of them, but that they can change or be reinforced through 

proper teaching.   

Arulselvi (2018) states, "Intelligences can be taught or enhanced through teaching. 

Second, intelligences can change throughout life. Third, the existence of different 

intelligences that different learners possess results in different learning styles and different 

needs" (104). This theory hopes that teachers consider the distinct types of learning skills 

that students may have to cover the needs of most students and, if possible, all of them. It 

could allow all class participants to participate actively in the teacher's planned activities. 
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According to Gardner cited on Al Maharma (2021), there are eight intelligences. The 

following table presents a short description of each of them.  

Table 1 Multiple intelligences 

Multiple Intelligences  Definition 

Linguistic 
The capability to efficiently use language to 

understand something. 

Logical/mathematical 

The capability to know how to use numbers which 

makes it easier for him to solve puzzles, mathematical 

calculations and analyze logic problems. 

Musical intelligence 
The capability to understand and create musical 

patterns. 

Bodily/ kinesthetic 
The capability to use or move the body to solve 

problems. 

Spatial/ visual: 
The capability to learn through patterns in a space and 

analyze them abstractly. 

Intrapersonal 
The capability to work with own feelings and 

emotions. 

Interpersonal 
The capability to identify the feelings and emotions of 

others and take advantage of them to solve problems. 

Naturalistic intelligence 
The capability to identify patterns in a natural 

environment. 

Note: Adapted from Analysis of the activities used in English textbooks regarding the 

multiple intelligences theory in Jordan by Al Maharma, 2021.  

 

1.3. Current Methods and Approaches  

Current methods and approaches result from the changes and innovations in the 

teaching languages field that have taken place in recent years. The search for an effective 

methodology to meet the students' needs has caused changes in the ways of teaching. Not all 

people learn in the same way, and not all learn in the same context, which indicates that each 

person has different conditions that need to be addressed and considered for the creation of 

new teaching methods. However, it is essential to consider that as students have separate 
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ways of learning, teachers also have diverse ways of teaching, so they could be aware of 

how to teach and adapt the necessary strategies and techniques to achieve the correct learning 

and teaching process. Thus, new methods and approaches arise as a result of studies and 

research in search of appropriate methods that meet the needs of societies in order to 

facilitate the acquisition of the second language (Aldım & Arıbaş, 2021). 

Teaching conceptions of teachers should be supported by general knowledge about 

various methods and approaches that improve both teachers' and students' learning 

development. A teacher's broad theoretical foundation will ensure sufficient knowledge to 

achieve the expected results in the classroom, leading to an adequate development of the 

planned lesson. During the initial stages of the creation of the foremost language teaching 

methods, the influence of Latin brought about the creation of teaching methods that focused 

on teaching Latin and Greek grammar (Setiyadi, 2020). So, the first approaches and methods 

focused on the way that the people learned Latin born. One of these was The Grammar 

Translation Method, but later it gained much criticism due to its lack of theoretical support. 

Consequently, new and different methods, such as the direct method and the reform 

movement, appeared to understand the target language. 

 

1.4. Teaching Strategies based on Multiple Intelligences.   

It is a set of strategies that the teachers use to achieve students acquire knowledge 

and develop skills according to their multiple intelligences. According to Wilson and 

Peterson (2006), teachers ought to select teaching strategies considering the goal of the class, 

their students' features, interests, and the time they will spend learning the subject matter. 

Considering this, the teaching strategies based on multiple intelligences were created to 

cover the learners' needs regarding their interests, conditions, and the context surrounding 

them; In this case, these strategies are focused on taking advantage of the intelligences of 

each student 

In addition to covering each student's conditions, the educational design based on 

multiple intelligences also creates learning spaces in which the student feels comfortable and 

can unleash their creativity (Hessari et al., 2020). These strategies generate learning 

opportunities for students who mostly do not have the same needs and requirements, 

generating an enriching environment for learning within a flexible methodology. 

This theory allows teachers to identify their students' intelligences to plan a lesson 

and design activities to involve all students learning in their English class and get better 

outcomes. Being able to create strategies that are according to the trainees' intelligence 

makes them feel familiar with the activities to be carried out, generating a good learning 

environment. Winarti et al. (2019) maintain that these strategies can improve the expected 

learning results in addition to their self-esteem, creativity, interest and motivation to learn. 
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Table 2 Activities and strategies based on multiple intelligences 

Multiple Intelligences Activities and Strategies  

Linguistic Read and draft stories, biographies, 

autobiographies, diaries, journals, and essays. 

Logical/mathematical Identify grammatical rules, the relationship 

between action and tense, and sentence word order.   

Musical intelligence Listening or speaking poetry, songs, pronunciation, 

rhythms, phonemes, voices and voiced sounds, and 

diphthongs. 

Bodily/ kinesthetic Act, plays, create videos, and body answers.  

Spatial/ visual: Solve language problems, mind maps, graphic 

organizers, use language software.  

Intrapersonal Identify inner dialogues, self-esteem activities, 

reflect on personal learning achievements. 

Interpersonal Teamwork, workshops, cooperative teaching 

techniques 

   Naturalistic intelligence Learning outdoors, understand systems in nature, 

knowing how to care for animals, plants, and 

earth,   

Note: Adapted from An investigation between multiple intelligences and learning styles by 

Sener and Çokçaliskan, 2018, p. 102.  

 

1.4.1. The Importance of Teaching Strategies Based on Multiple Intelligences 

According to the research that Sener and Çokçaliskan (2018) carried out on studies 

related to the application and design of methodologies based on multiple intelligences, it 

shows the positivism in applying these new teaching approaches by some authors. Besides, 

they mention that the processes of students' cognitive abilities increased, and their language 
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skills such as reading, writing, speaking, and listening improved. The effectiveness of 

approaches or methodologies based on multiple intelligences draws much attention from 

researchers and teachers. They mention that thanks to this, it can be shown that the diversity 

found within a classroom can be used through activities that help teachers and students learn 

from the differences of others, strengthening learning.   

Implementing the teaching strategies based on multiple intelligences in the classroom 

gives students the possibility to develop their learning prosses by taking advantage of their 

potential and abilities. Applying these teaching strategies will improve the classroom 

environment since the whole class will be an active part of the class, which will enrich the 

results of the lesson. The teacher can develop a wide variety of activities within a class with 

multiple intelligences, which allows classes that are not monotonous. In this way, it will 

ensure that students maintain or gain the motivation that is necessary for learning. On the 

other hand, according to Spirovska (2013), Teachers should have an accurate picture of 

students' learning abilities and preferences to predict the difficulties presented. Thus, the 

teacher can promote learning using techniques that help them identify which activities work 

for some and which do not work for others. 

 

1.5. Teaching English as a Foreign Language  

Teaching English as a foreign language means that it is focused on students whose 

native language is not English and that the context in which the subject is taught may be 

more or less related to the target language. Generally, the teaching of a foreign language is 

carried out within curricular programs in colleges and schools with the objective of making 

students meet a communicative profile that allows them to be participatory within a society. 

This type of teaching is carried out by native or nonnative English teachers who are trained 

to teach the necessary knowledge to their students so that they can acquire the language 

academically. 

Setiyadi (2020) considers that both the teaching and learning of a foreign language 

have their complexity in that the target language can be very different from the mother 

tongue in terms of grammar, vocabulary, phonology, and graphics, among others. This 

means that the more differences the target language has from the mother tongue, the greater 

the difficulty the foreign language teacher faces. Thus, the methodology to be used in the 

English class must be designed so that both the teacher and the student can feel comfortable 

learning this language. 

As regards the method used to teach the foreign language, the number of methods, 

resources, tools, and teaching strategies have been changing over the years. Nowadays, 

many people can be found learning a foreign language; therefore, the fact that there are many 
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methodologies and approaches is understandable (Abduramanova, 2021). The fact that 

people live in an increasingly globalized world makes more people want to learn a foreign 

language in order to communicate with people from other countries. This, in turn, means 

that within language teaching, it is necessary to find a variety of methods that guide both 

teachers and learners on the path to learning a second language. 

 

1.5.1. English as a Subject in Ecuadorian Education 

After the teaching of English arrived in Ecuador in 1912, education policies evolved over 

the years. Ecuadorian education has specific standards that students and teachers must 

follow. According to the Ecuadorian Ministry of Education, the English language must be 

taught as a foreign language compulsorily from the 2nd grade of EGB to the 3rd BGU. One 

of the requirements for students to obtain their bachelor's degree is that they must reach a 

B1 level of English as a foreign language. Likewise, teachers must also meet a requirement 

to access a job as English teachers. According to the reforms presented in 2015 to the LOEI, 

teachers must present a certification guaranteeing command of the language at a level B2 

according to the Common European Framework of Reference of the Language (CEFR, 

2002) (Mosquera et al., 2020). 

English Language curriculum. Ecuador is known for being diverse and 

multicultural; therefore, it is understandable that not all the population speaks the same 

language. Thus, the English Language curriculum is designed for students whose mother 

tongue is not English and also for those whose mother tongue is not Spanish. The need to 

make these adaptations based on these differences must be covered by the Ministry of 

Education since it is responsible for designing and planning said curriculum (Murga et al., 

2018). In order that the contents are not too complex for those students who are just learning 

Spanish, these are created in the most concrete and straightforward feasible way. In addition, 

as was mentioned above, the country has a diversity of cultures and languages. So, one of 

the objectives set within the curriculum is to consider the various contexts within an 

environment of inclusion so that students can feel comfortable learning something that 

relates to their reality.    

Today, the world has become increasingly globalized, so one of the objectives of this 

plan is to train students prepared to face situations in which they must communicate 

appropriately in the target language. Additionally, apart from communicating in a foreign 

language, students must be trained as future citizens of the country. Hence, it is required to 

implant essential values that an Ecuadorian person should have so that they can contribute 

significantly to the country and represent this in the best way internationally.   

Additionally, one of the fundamental pillars that the Ecuadorian curriculum considers 

for a good education is the quality of teaching the English teacher can provide to their 
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students. Murga et al. (2018) consider that Ecuadorian teachers need constant teacher 

training even after they have finished their first years of academic training. The subject of 

foreign language in Ecuador must meet the standards required by the Ministry of Education, 

and that is something that the teacher must know how to manage to achieve good learning 

results in their students. Students will demonstrate proficiency in English as long as the 

instruction they receive from their teachers is appropriate to their abilities and needs. 

 

1.6. English language skills 

The English Language curriculum also has a communicative approach whose 

proposal aims to develop the four foreign language skills. This means that what will be 

prioritized is learning communicative strategies instead of linguistic concepts to motivate 

students to acquire the language so that they can relate what they learned to real situations 

in the future. To be able to participate in more human than linguistic conversations. It is 

essential to consider the four English language skills to learn the language: reading, writing, 

listening, and speaking. According to Harmed cited on Xolmurodova (2021), these skills are 

divided into receptive and productive skills, where reading and listening skills are receptive, 

and writing and speaking are productive. However, these skills work well when practiced 

through each other because they should not be taught separately. 

1.6.1. English productive skills  

Within the communicative context, students learning a second language can 

demonstrate their command of the language when they speak or write since they are 

producing what it has taken them to learn through a learning process (Artini et al., 2017). 

Thus, these skills are known as productive skills since the learner has the opportunity to 

transmit a message, whether oral or written, in the target language. Developing these skills 

does not only entail activities where students have to write or speak something in English. 

Students should be encouraged to correctly convey ideas, opinions, or criteria using proper 

grammar and spelling. On the other hand, in terms of speaking ability, students must learn 

to communicate orally with their peers and English teachers using a variety of vocabulary 

and paying attention to pronunciation.  

Although speaking and writing skills are similar in terms of the type of skills they 

belong to, they can be very different. Speaking activities generally seek to obtain results in 

which it is shown that the student has confidence when communicating orally in front of 

other people since this is what is expected to be obtained. Face-to-face communication or 

the immediate response result is inevitable to make it known that this skill is mastered. On 

the other hand, the writing skill offers the opportunity to communicate something in a more 

structured and detailed way, and the time given to obtain a response is usually not as long 

since more time is usually spent thinking or meditating on what is wanted to transmit.                            
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1.6.2. English receptive skills  

Receptive skills demonstrate that a language learner can understand the target 

language. The two skills that correspond to this group are reading and listening since these 

allow the learner to receive the message in the second language and decode it in order to 

understand it (Sreena et al., 2018). Proper development of these skills takes a great deal of 

practice and precise strategies to get the message across to maintain active and clear 

communication. Thus, language is developed through continuous use and development of 

these skills. At the same time, new things are learned, such as history, important events, 

theory, vocabulary, and grammar rules. 

Reading and listening give way to imagination and personal interpretation, which 

helps the learner to generate their ideas, and experience emotions through audio or written 

material. According to Xolmurodova (2021), receptive skills help develop productive skills. 

With the practice of these reading skills, the reader can learn the structures of writing and 

how other authors manage to capture and transmit emotions, ideas, and opinions in writing. 

Likewise, the reinforcement of listening skills allows the learner to observe and be aware 

of the oral communication process. This means that reading and listening skills serve as a 

model for learners to be guided and motivated to produce language based on what they have 

learned.   

 

1.7. English Language Reading Skills 

When learning a second language, reading is helpful because it helps learners 

generate their knowledge based on texts or books that allow them to relate what they know 

with scientific or theoretical bases. According to Bharuthram (2012), the books reinforce 

what the students learned during the class with the teacher, and the texts help form the bases 

of knowledge. Learning a new language involves the development of the four language skills 

using material that adjusts to the learner's level of proficiency.  

Reading has many advantages; it develops people's cognitive processes by 

stimulating imagination, critical and analytical skills, and memory. Reading is undoubtedly 

a skill that allows the reader to learn many things, no matter where the reader is while 

reading. It also gives people the chance to develop their creativity by having the freedom to 

imagine the possible scenarios presented in the texts on their own, since while they read, 

they can interpret the words at their own pace. 

According to Sadiku (2015), reading allows readers to enrich their vocabulary and 

strengthen the power of words since knowledge of a more significant vocabulary allows 
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them to understand more of the target language, write and speak more due to the variety of 

new words learned. Effectively, reading skill is a meaningful receptive skill, as in this way, 

the learner could be able to perceive correct grammar, quiet spelling, lot of vocabulary, 

among other important writing structures that enhance the acquisition of the second 

language. 

 

1.7.1. Types of Reading 

Extensive reading. This strategy allows the reader to improve their reading skills 

and acquire basic vocabulary, expressions, and the more common grammatical structures 

within a text chosen by the readers according to their interests. As many times a student 

reads one kind of text as more familiar the student becomes with its elements, allowing 

him/her to remember them in the future in other similar reading exercises. On the other hand, 

for extensive reading to be possible, it is first necessary to identify the reading level that the 

reader has in order to be able to assign an appropriate text to his/her needs and interests.  

According to Naiton (2014), just thematic reading contributes to quickly acquiring a 

set of words that can be used in similar contexts. However, looking for topics that do not 

stick so closely to our unique interests is also necessary since staying within the same 

perspectives is called limited reading. This makes sense since by covering more knowledge 

topics, a more significant amount of vocabulary and different ways of expressing our reality 

can be acquired. Nevertheless, it is essential to mention that if the reader is not interested in 

reading a book to learn a new language, it is advisable to look for books that are not too long 

to increase the motivation to read. 

Intensive reading. Unlike extensive reading, intensive reading aims to focus on 

understanding the text, not only reading it for pleasure. Besides, here frequently, the reader 

will not have the opportunity to choose the type of book or reading that he will do, but this 

is assigned. This type of reading is a little slower and more careful since what is sought is to 

understand the characteristics and content of the text. For these exercises, it is expected that 

more than one reading is done to find a different answer in each one; This means that each 

reading could have a different objective. For example, the first reading could be focused on 

understanding the text or looking for vocabulary. The second would be finding valid words 

that could be used in subsequent activities such as writing or speaking. Finally, the goal of 

the third reading would be to identify function words from the text (Naiton, 2014). 
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1.7.2. Reading process 

This reading process includes visual and cognitive skills, for which Fauzi and Raya 

(2018) point out that reading is a complicated process conformed by mental activities which 

allow interpreting the message that is shown in a written that is acquired in a meaningful 

way. Individuals can achieve an effective reading process by using pre-reading, during-

reading, and post-reading strategies. Using and practicing appropriate activities designed to 

develop during each reading stage improves other English language skills.  

The reading process entails carrying out activities just to read sentences or small 

excerpts from reading. It also seeks to develop and stimulate their critical thinking and 

metacognitive skills through strategies used during all reading. The reading process can 

become complex, but the goal is not to develop this skill in a way that frustrates the student. 

For reading to be simple and take advantage of its content entirely, it is indispensable for the 

student to know what he is going to read and what vocabulary he will use to achieve 

significant reading results (Wahjudi, 2010). 

 

1.7.3. Reading activities 

 

Pre-reading Activities. The first stage of the reading process is identified as the 

before or pre-reading stage. It is essential that when a reading is carried out, it begins with 

activities that the teacher can carry out with the purpose that the students know the topic that 

the reading is going to deal with and the vocabulary that they will need to be able to 

understand the reading. These activities help the teacher have an environment in which their 

students feel confident and motivated to learn, while the students will prepare themselves to 

face new content. Khamesipour (2015) states that the pre-reading activities make the text 

easier to read and understand, just as the activities introducing vocabulary facilitate its 

acquisition. 

It is essential to use pre-reading activities to start reading to ensure that the student 

has prior knowledge about the subject of the text they are going to read in addition to the 

vocabulary to understand the reading and to be able to understand the message it conveys. 

Lailyah et al. (2019) establish that the student's background knowledge plays a significant 

role in the development of reading skill and reading comprehension since the student is made 

to comprehend the text more easily. 

 

While-reading Activities. The second reading stage focuses on making the student 

relate to the text and understand and comprehend it. This stage is known as during or while 
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reading. Anggia et al. (2019) stated that the stage during reading comprises activities in 

which students understand the text and engage in its content. The development of reading 

activities must assure the student that they are carrying out the activities appropriately and 

that they learn to assimilate these strategies outside the classroom. When readers learn how 

the correct reading process works, it leads them to create significant knowledge, including 

motivation and habits for reading. 

After carrying out enough activities so that the student can identify their previous 

knowledge, comparing the background and experiences of the reader with the content of the 

text is facilitated within this stage. This means that the reader can already relate knowledge 

that was previously activated with the theme of the reading. These activities not only help 

the student to ensure their active participation during reading but also ensure the 

development of their critical thinking (Fitrawati, 2020). The typical activities usually used 

during this stage are skimming, scanning, predicting, guessing, and grammar and vocabulary 

activities. 

 

Post-reading Activities. Finally, the last stage of reading is the one in charge of 

verifying the reader's understanding and learning outcomes. These activities are developed 

in the post-reading stage, which must be carefully selected to take advantage of the 

knowledge the student generated and retained during the previous stages of reading. 

Jalaluddin et al. (2020) say that the application of these activities not only allows the reader 

to demonstrate that he can complete vocabulary activities but also that he can make use of 

the vocabulary learned within activities that are commonly carried out at this stage. 

Summarizing, reviewing, recounting, or discussing are activities that can increase and 

reinforce student learning by revisiting the text, analyzing sentences or using expressions 

within them, or simply by having them reflect on the text and relate what they understood to 

personal experiences or ideas. 

 

1.7.4. Reading strategies  

Skimming. This reading strategy consists of skimming the text to know what the text 

is about and to look for certain types of general information. In order to carry out this 

strategy, it is necessary for the reader to know the meaning of each word since if he does not 

know it, he could be overlooking valuable information or, on the other hand, the reader 

would not do not understand the text, which would make it difficult to find what he is 

looking. In general, this reading strategy is used as a lead-in activity since it gives the reader 

a general idea of what he is going to read. These activities are usually short, so the reader 

will have an adjusted interval of time to complete the objective or find what he was looking 

for.  
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According to Fauzi and Raya (2018), the skimming strategy turns out to be not overly 

complicated. The only thing the reader should do is skimmed and pay attention to specific 

lines of the paragraphs since the most relevant information is usually in specific text 

sentences. On the other hand, this strategy is not always used for academic activities dictated 

by the teacher in the classroom. This strategy is also commonly used by those looking for a 

book, novel, or comic to read but who do not want to waste time reading something that does 

not catch their attention. This reader pays attention to the text title, the introductory 

paragraph, and some ideas or sentences at the beginning of each paragraph. 

 

Scanning. This is considered a limited strategy since the information sought in the 

text must fulfill some task or objective. Unlike the skimming strategy, this strategy focuses 

on searching within the text for more relevant information to comply with what is expected. 

According to Aritonang et al. (2019), it is the ability to find quickly through reading basic 

data such as dates, names of places, and people, among others. Precisely, scanning consists 

of quickly locating the view over the text to find elements the teacher or instructor has 

assigned. This means that this strategy is more used in the classroom as an activity to meet 

some academic objective or complete a task. The type of information intended to be searched 

using this strategy involves information expressed in detail, such as specific dates, notable 

events, numbers, figures, or statistics. However, when this strategy is used when learning a 

new language, it is expected that the aspects sought are related to linguistic or grammatical 

aspects. 

Although this reading strategy is advantageous, it is essential to note that scanning 

does not focus on understanding the text since it only seeks to identify some informational 

data. According to Azmi et al. (2020), the objective of scanning is to find details required by 

the instructor without the need to read the entire text, which means that the reader who uses 

this strategy does not find significant meaning in the reading. However, this does not mean 

that this strategy is not beneficial for reading since it provides good results when used 

correctly together with other reading strategies such as skimming. 

 

Predicting. This reading strategy consists of reading a text and formally predicting 

or guessing the content of the reading without having read it before (Benbellal, 2020). This 

activity is named like this because it seeks to predict the general idea of the text just by 

reading the central theme of the reading or seeing the images if it is the case. The process of 

this strategy adequately outlines the steps to follow so that the reader feels familiar and 

interested in the text. Predicting is a strategy that needs a goal set from the beginning so that 

the reader feels motivated to reach it. Küçükoğlu (2013) maintains that in order to obtain the 

expected results of reading, it is necessary to set objectives in order to fulfill them as the 

reading activities are developed. 
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Summarizing. Summarizing is a reading strategy that the reader can use to present 

the most important parts of a text concisely and in their own words. According to Zahra 

(2022), summarizing is a strategy that may be related to writing and speaking skills. 

Considering this statement, this reading strategy allows students to present the summary 

activity orally or in writing, depending on the teacher's instruction. Generally, summarizing 

is a strategy usually used in the post-reading stage, allowing the reader to highlight the 

essential points of the reading. The advantage of using this strategy is in the learning results 

that can be had in the learners since the fact that the readers show a summary in spoken or 

written form shows that they managed to understand the text (Alim et al., 2018). This means 

that by using summarizing as a post-reading activity, the teacher would be measuring the 

degree of reading comprehension that his students have. 
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CHAPTER II: METHODOLOGY 

2.1. Type of research 

The present investigative work considered the use of mixed methods for obtaining 

and analyzing data that help to identify teaching strategies used to develop reading skills at 

Abelardo Moncayo high school. According to Halcomb (2018), using qualitative and 

quantitative research together in a single project allows the researcher to corroborate or 

confirm the findings through the research instruments. Consequently, the use of this type of 

mixed research was necessary for this project because the statistical data collected through 

the students' responses was able to prove the problem formulated, and for the findings to be 

convincing, it was complemented with the approach qualitative to contrast the results. 

Therefore, the use of qualitative and quantitative processes was necessary to collect the data 

from the sophomores in order to know their perspectives about the activities they carry out 

in class and their predominant intelligences, on the other hand, the opinions, and points of 

view of the second-level high school teachers about the use of teaching strategies they use 

in the English class. 

2.1.1. Qualitative research 

According to L. Haven et al. (2019), qualitative research aims to obtain the 

participants' perspectives on the questions posed for the research. Therefore, the qualitative 

approach was considered for this research in order to know the outlook of English teachers 

about the teaching strategies they use to develop the reading skills of their students. Thus, 

the findings obtained from the investigation were obtained in situ and for that reason provide 

actual viewpoint from teachers, therefore, it could contribute to a better understanding of the 

problem and seeking a solution. In this case, the identification of the reading strategies which 

are not easy for students to complete that the teachers apply in the English class, allowed the 

researcher to adapt suitable reading strategies related to the context of the students in order 

to include them into the proposal of this research.  

2.1.2. Quantitative research 

This research work aims to obtain objective and genuine results to know the 

phenomenon under investigation. For this reason, quantitative research that seeks to measure 

the data obtained has also been considered within this research, which led to the verification 

of the hypothesis through an analysis to reach a conclusion. Consequently, the data analysis 

obtained through quantitative research instruments is carried out through statistical 

techniques to have an overview of the variables. However, despite being a suitable research 

method for providing data that is accurate and close to the truth, it only presents us with an 

image of the problem and not precisely profound findings (Rahman, 2020). This means that 

the statistical data obtained did not allow to describe the research problem in depth, since it 
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only shows a general vision of it. In this research, this numerical data allowed to describe 

effective strategies and how comfortable students felt when they performed them. It also 

allowed to contrast the answers of the teachers with those of the students with the purpose 

to suggest adapted strategies according to the students’ needs. Therefore, in order to present 

convincing results, it was necessary to complement the quantitative results with the 

qualitative ones. 

 

2.2. Method, technique, and instrument 

2.2.1. Method 

Because the approach of this research is mixed, the methods used are inductive and 

deductive. The inductive method allows creating or obtaining theory from observable 

phenomena, generating information about them to know their effects on the variables 

(Jebreen, 2012). Thus, this method was used to identify the research problem and the 

definition of its variables. For this, the theoretical bases were established within the 

theoretical framework to understand the research's context better. 

According to Mitchell et al. (2018), the deductive method focuses on testing the hypothesis 

of the problem through collected data to confirm the original theories of the researcher. 

Therefore, the deductive method started from the theory obtained using the inductive method 

to reformulate the information obtained to analyze it with the data collection results and thus 

reach a conclusion and test the problem formulated at the beginning of the investigation as 

a hypothesis. 

2.2.2. Techniques  

The survey is a data collection technique responsible for collecting the participants' 

responses and then analyzing them quantitatively or qualitatively, depending on the type of 

questions used in the questionnaire (Maymone et al., 2018). In the case of this investigative 

work, the questionnaire was considered as the instrument to obtain quantitative data. 

According to Saarijärvi et al. (2021), the interview is a technique responsible for 

collecting qualitative data either face-to-face or virtually based on the interviewees' 

experiences. In this way, this technique was essential for this investigation to obtain the 

opinions, feelings, and points of view necessary to answer the previous questions raised. For 

this, the interview was carried out face-to-face and virtually due to the requirements of each 

interviewee.  
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2.2.3. Instruments 

The questionnaire was used as the data collection instrument to perform the analysis 

of quantitative data. The participants to whom this instrument was applied were second-year 

high school students between 16 and 17 years old. The questionnaire was developed by the 

researcher and validated by the English Major professor. It was comprised of ten multiple-

choice questions, which aimed to know the teaching strategies that their English teacher uses 

to develop their reading skills and how they feel about them. In addition, some questions 

were designed to identify their multiple intelligences, these questions were based on studies 

by Thomas Amstrong (1993) with an adaptation done by Jeanne Mancou who is a former 

high school teacher interested in the development of students’ reading skills by using 

multiple intelligences strategies. Finally, it is necessary to mention that this instrument was 

applied in Spanish so that students can better understand the questions posed. 

According to DeJonckheere (2019), the semi-structured interview as a data collection 

instrument allows for collecting the interviewees' feelings, thoughts, and beliefs to deepen 

the interview findings. Thus, the use of a semi-structured interview to obtain qualitative data 

was considered to be applied in the foreign language to those whose participants are second-

level English teachers because of its flexibility. This instrument consisted of eight open 

questions and some follow-up questions to find out the reading teaching strategies teachers 

use in their classes. 

2.3. Research Questions  

How do Teaching Strategies Based on Multiple Intelligences affect students' reading skills?  

How can teaching strategies based on multiple intelligences be used to improve the 

development of reading skills in sophomore students?   

2.4. Population and sample 

2.4.1. Population 

The Unidad Educativa "Abelardo Moncayo", which is located in Atuntaqui, was the 

context in which the research project was carried out. The population established for this 

research comprised 149 sophomores of the academic period 2021-2022. The purpose of this 

research was to collect data on the reading teaching strategies that teachers apply to second-

level students; therefore, only two teachers in charge of teaching English at these levels were 

considered as the participants in this investigation. 
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Table 3 Population  

Parallels Number of students Percentage 

Parallel A 30 20.13% 

Parallel B 28 18.79% 

Parallel C 29 19.46% 

Parallel D 30 20.13% 

Parallel E 32 21.48% 

Total 149 100% 

Note: Data probated by "Abelardo Moncayo" high school.    

2.4.2. Sample 

It was necessary to use the following formula to calculate the sample to which the 

instruments that collected the quantitative data were applied.  

 

𝜂 =
𝐍 ∗  𝒁𝟐 ∗  𝒑 ∗  (𝟏 − 𝒑)

(𝐍 − 𝟏)𝒆𝟐 + 𝒁𝟐  ∗  𝒑 ∗  (𝟏 − 𝒑)
 

Z= Confidence level: 1.96 

N= Population: 149 

𝑝= Probability in favor: 0.5 

𝑒= Maximum margin of error: 0.5 

𝜂= Size of the sample to be obtained 

𝜼 =
𝟏𝟒𝟗 ∗ 𝟏, 𝟗𝟔𝟐 ∗  𝟎, 𝟓 ∗ (𝟏 − 𝟎, 𝟓)

 (𝟏𝟒𝟗 − 𝟏)𝟎, 𝟎𝟓𝟐 + 𝟏, 𝟗𝟔𝟐 ∗  𝟎, 𝟓 ∗ (𝟏 − 𝟎, 𝟓)
 

𝜂 =
357749 

3326
 

𝜂 =  107,56133 

𝜂 = 107 
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According to this procedure, 107 is the number of students to whom the questionnaire was 

applied. 

2.4.3. Stratified random sampling 

The sample obtained through the formula allowed to identify the number of students 

to whom the questionnaire could be applied; however, it is necessary to specify how many 

students of each course could participate in the investigation, for which it was essential to 

stratify the sample.  

Table 4 Stratification of the sample 

Parallels Number of students  Students surveyed 

Parallel A 30 22 

Parallel B 28 20 

Parallel C 29 20  

Parallel D 30 22  

Parallel E 32 23  

Total 149 107 

Note: Data probated by "Abelardo Moncayo" high school.    

 

2.5. Data and procedure analysis  

As mentioned above, the methods used for this research were inductive and 

deductive, so it was first necessary to establish the theoretical bases of the project and thus 

be able to understand the phenomenon of study. Consequently, this stage made it possible to 

design the research instruments. To start with the data collection phase, it was first necessary 

to obtain the instruments' validation by the English major teachers, and second, the 

acceptance of the institution to apply the interview and the questionnaire within the Abelardo 

Moncayo High School. Once the validation and acceptance had been obtained, the interview 

was used to collect the teachers' opinions as qualitative data, and the questionnaire collected 

the students' responses, which were analyzed quantitatively. 

The interview was applied to the two English teachers to find out what teaching 

strategies they use to develop their students' reading skills. Due to the facilities that virtual 

communication offers, one of the teachers preferred to be interviewed through a Zoom 

meeting, however, the second teacher chose to participate in the interview face-to-face. It is 

worth mentioning that the interviews were recorded with consent to be able to interpret the 
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data later. On the other hand, the questionnaire was applied virtually to 107 students selected 

by stratifying the sample. For this, the English teachers provided the researcher with the 

access link to the class of each parallel to give the corresponding explanations and apply the 

questionnaire through Google forms to find out how they feel about the reading strategies 

that English teachers use in the class. In addition, some of the questions were designed to 

determine their predominant intelligences. 

The teachers' answers were qualitatively analyzed by reviewing and preparing the 

criteria established in the questions posed in the interview, for which it was necessary to 

transcribe their answers, while the students' answers were tabulated and organized 

quantitatively through graphics in Microsoft Word Excel. Finally, the data collected through 

the interview contrasted with the students' answers provided in the questionnaire. This 

analysis allowed to reach a conclusion and continue with the part of the proposal. 
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CHAPTER III: RESULTS AND DISCUSSION 

3. Results 

3.1. Analysis of the instruments applied at Abelardo Moncayo high school. 

In order to carry out this research work properly, information was collected to know 

the reading teaching strategies that Abelardo Moncayo high school teachers use to develop 

their students' reading skills. The tabulation of the data obtained through the questionnaire 

applied to the students and the semi-structured interview applied to the teachers allowed the 

analysis and interpretation of the data presented below. 

3.1.1.  Students’ survey analysis  

 

Figure 1 Student's age 

 

Note: Taken from: Microsoft forms results from January, (2022). 
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Figure 2 Gender 

 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

Bar graphs 1 and 2 show the age and gender of the students surveyed. Figure 1 shows 

that most of the students, 79%, are 16 years old, 15% are 15 years old, and just a few are 17, 

18, and 19 years old. Regarding the gender of the students surveyed, 60% of them are male, 

while 39% are female. The results mentioned in this analysis are used to know the profile of 

the sophomore students; nevertheless, this data does not affect the direction of the 

investigation.  
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Figure 3 Importance of English 

 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

This bar chart is focused on the students’ perception about the importance of English 

in their future professional life. According to the bar graph, most of the sophomore students, 

52% of the population, fully agree that learning this language can significantly contribute to 

their life. On the other hand, the graph shows that 40% of the students consider English 

necessary but not so important in their lives. Finally, a small number of students think that 

learning this language will not be important in their future.  
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Figure 4 Hours of English that students take per week. 

 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

The bar graph shows the hours of English that the sophomore students take per week. 

According to Figure 4, most of the students, representing 60% of the population, take 1 to 2 

hours of classes, while 26% of the sample take one or lees hours of classes, which is within 

the range of hours established by the Ministry of Education. Otherwise, some students take 

extra English classes, 13% of them take 2 to 3 hours, and 1% take more than 4 hours of 

English classes a week.   
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Figure 5 English language skills confidence 

 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

The bar chart shows the students’ perception regarding the English language skills 

that are more comfortable to develop in class. According to the data, 35% of students 

considered listening skills the most comfortable skill to develop. On the other hand, a quarter 

of the sample expressed that they prefer the writing skill, and around another quarter of the 

students surveyed showed their preference for the speaking skill. Consequently, it is 

important to note that few students feel confident with their reading skills, which is one of 

the variables in this research. 
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Figure 6 Frequency of reading activities in the English class 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

The bar graph shows how often the teacher performs reading activities in class. Most 

of the students, which are 58% of the population, said that the teacher develops reading 

activities frequently. However, 20% of students mentioned that the teacher carries out 

reading activities occasionally. Finally, a small number of surveyed students said that the 

activities to develop this receptive skill are not so common in their English classes.  
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Figure 7 Difficulty of reading activities 

 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

Figure 7 shows the degree of difficulty the students perceive in the reading activities 

in their English classes. According to the bar graph, 54% of the population considered that 

the reading activities the teacher applied in class were difficult to develop; conversely, 40% 

of the students thought these activities were easy to fulfill. Nevertheless, some students, who 

represent 4% of the respondents, mentioned that reading activities were very difficult. These 

results display that the students are not feeling comfortable doing these activities in English 

class. 
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Figure 8 Teacher's reading activities 

 

Note: Taken from: Microsoft forms results from January, (2022). 

Analysis 

This bar graph helps to identify how often the teacher carries out the teaching 

strategies mentioned in the graph's legend in class. The development of this analysis is 

focused on the relevant data presented in Figure 8.  

The first aspect mentioned is: Review the vocabulary related to the text's content, and 

according to the graph, 53% of the students consider this activity the most used in class. In 

addition, the bar graph shows the activities: identify the general topic of the text, make 

predictions about the reading before reading, read the text to find an answer to the questions 

posed by the teacher, seek information from other sources to answer questions and relate 

information from the text with aspects of their daily life; are established between the range 

of 40% to 48%, giving the idea that these activities were frequently presented in class. On 

the other hand, there are other activities that the teacher does not use very frequently in class, 

with a percentage of around 21%.  
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Figure 9 Importance of teacher's teaching reading activities 

 

Note: Taken from: Microsoft forms results from January, (2022). 

Analysis 

The bar graph in Figure 9 shows the level of importance the students gave to the 

reading activities the teacher has applied in class to develop this receptive skill. 

Overall, the graph shows that each activity mentioned is considered by more than 

half of the students as important or with a high degree of influence on their English reading 

skills. Besides, the bar graph shows that 34% of students consider that the first activity 

related to vocabulary has a superior level of importance in the development of this receptive 

skill, improving motivation and reading comprehension ability. Likewise, another important 

percentage of the respondents (33%) consider that reading the text to find an answer to the 

questions is an activity that fosters their reading skills in them, increasing critical thinking. 

Finally, a quarter of the total students consider that relating information from the text with 

aspects of their daily life has not contributed so much to the development of reading; 

however, this is an activity that allows students to use their previous knowledge to construct 

the meaning (Shea & Ceprano 2017).  
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Figure 10 Activities to identify students' multiple intelligences 

 

Note: Taken from: Microsoft forms results from January, (2022). 

Analysis 

Figure 10 shows the degree of relationship between students and the suggested 

activities to determine their intelligence type. In addition, it is necessary to explain how each 

intelligence was identified: the number 5 indicates that the students are strongly identified, 

and the number 1 indicates the opposite; thus, the strongest intelligences are mentioned 

according to the activities that achieved greater acceptance by the students.  

In the first activity, to enjoy reading texts with pictures and drawings, there is a 35% 

of acceptance by the students, showing their inclination toward visual-spatial intelligence. 

In the same way, the second activity presents a good percentage of students related to musical 

intelligence (30%) because they enjoy doing music activities a lot. Additionally, a significant 

percentage (25%) typecast in the bodily-kinesthetic intelligence considering that these 

students are interested in activities where they can move and be active. In conclusion, the 

visual-spatial, musical, and bodily-kinesthetic are the strongest intelligences of this group of 

sophomore students. However, the bar graph shows that students are somewhat identified in 

the other activities related to the linguistic, logical-mathematical, intrapersonal, and 

interpersonal intelligences.  
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Figure 11 Types of texts 

  

Note: Taken from: Microsoft forms results from January, (2022). 

 

Analysis 

The bar graph shows information about the types of texts students read or would like 

to read during the English classes. It is necessary to highlight that the graph does not show 

percentages; instead, each bar shows the exact number of students interested in each type of 

reading since students may be interested in more than one. According to the Figure 11, 37 

of the 107 respondents indicated a great acceptance of the texts related to legends being a 

considerable number. Another group of 28 students shows their pleasure in comics which 

are eye-catching texts that combine images and small texts. Finally, 23 students are related 

to scientific and academic texts.  
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Figure 12 Students’ acceptance towards the creation of reading teaching strategies 

 

Note: Taken from: Microsoft forms results from January, (2022). 

 

Interpretation:  

According to the graph, most of the students of this educative institution have a 

remarkably high interest in the creation of strategies for the development of the reading skill 

showing 56%. At the same time, a minimum percentage is not interested in it. Therefore, the 

bar graph reflects the students' sympathy towards new ways of learning and acquiring the 

second language through strategies that focus on their needs and interests, allowing them to 

improve their English language reading skills. 
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3.1.2. Teachers’ survey analysis 

1.- How long have you been a teacher? 

Teacher A:  

Good afternoon, I have the pleasure of dealing with one of my students. Therefore, 

everything I can do to make you a future professional, I am always available and at your 

service. How long have I been teaching? Well, I have 32 years of teaching. And inside the 

Abelardo Moncayo high school, 27 or 28 years. 

 

Teacher B:  

Well, good morning, thanks for this interview, and welcome to the institution. If I can 

contribute my modest knowledge and experience, you can use it to your advantage and make 

an innovative proposal that will serve us all English teachers. Thanks for being here. Well, 

regarding the question, I already have about 31 years of teaching experience in English.  

 

2. What levels have you taught? 

 

Teacher A:  

I have taught at all levels, from General Basic Education to the eighth, ninth, and tenth. 

However, for most of my teaching practice, I have always worked in high school, which is 

first, second and third-year Baccalaureate, but this academic period I am working with 

second-year Baccalaureate.  

 

Teacher B:  

Well, in most of my years of experience, I have been teaching in third-year Baccalaureate. 

Then, about eight years ago, the Abelardo Moncayo institution opted for the International 

Baccalaureate, so I have been working on this project whose level is much higher than the 

commonly known; there are other much more demanding guidelines regarding the learning 

and teaching of the English language.  

 

3. Do you consider that the objectives set out in your micro curriculum planning for 

the 2nd level are being achieved? Why/Why not? 

 

Teacher A:  

Ah, as you know, this pandemic time has harmed the educational system in unusual ways; 

for example, in the socio-economic field, most of the students did not have access to an 

internet connection because their parents did not have enough money to get internet or buy 

electronic devices that were necessary for their children to attend classes. Another aspect to 

mention is that the students simply connected to the online class. However, there was no 

active participation on their part, causing, in a certain way, a low level of knowledge. 
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Another essential aspect to mention is that the Ministry of Education established a prioritized 

curriculum for all subjects where specific topics were considered to be taught, causing 

confusion among the students and demotivation about certain subjects, for example, English, 

because they saw it as a filler subject. However, a small percentage of students who like this 

subject make noteworthy progress. 

Finally, the level of English of the students in the second year of high school is A 1.1, and 

they must be in B 1.1, showing a level that is not in line with what the Ministry of Education 

expects. 

 

Teacher B:  

Evidently, the student's profile when leaving the third year of secondary school must be B1, 

and it is the Ministry of Education that establishes the guidelines and the necessary bases 

that must be followed to develop the skills that students need to graduate from school. 

Unfortunately, the social, economic, and even health circumstances due to the pandemic 

have affected the teaching-learning process, making it impossible to reach the minimum 

level required by the ministry's guidelines. From my point of view, I would dare to think that 

second-year high school students are at the A1 level; therefore, I can say that not enough has 

been achieved. 

 

4. What have been the academic limitations that have arisen during the process of 

developing reading skills in the foreign language class at the Baccalaureate levels of the 

"Abelardo Moncayo" high school? 

 

Teacher A:  

In terms of reading skills, the level of the English book that is worked on with second-year 

high school students is B1.1; therefore, my classes are not focused just on reading activities. 

Besides, the students do not have the level at which the book provided by the Ministry of 

Education is designed. 

 

Teacher B:  

In this regard, I can mention two severe and significant limitations that have existed for a 

long time. First, within the methodology, the secondary school authorities, the parents, and 

even the students require the teacher to teach the class entirely in Spanish, which should not 

be possible in a class focused on teaching a foreign language. The environment in which the 

learning of this second language takes place is not adequate. For this reason, the 

methodology applied to these levels is limited. Besides, the hour load established for the 

English subject is not enough for the practice time, which is essential to create significant 

knowledge. Second, the limited financial resources of our students are one of the limitations 

that makes it impossible to require students to purchase English materials and books. 
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5. What can you say about your students' reading skills?  

 

Teacher A:  

I can say that the reading skills of second-year high school students are developed when they 

understand the instruction or task, they must perform to complete the activities of the book. 

In other words, the dominance that students have over this receptive skill is evidenced when 

they put into practice through productive skills what they understood from the message or 

the instruction of the task to be developed. 

 

Teacher B:  

The reading skills of the General Baccalaureate students are minimal, and one of those 

limitations is that the students translate all the text they must read in English into Spanish, 

which does not allow them to become familiar with the vocabulary they have to learn to 

develop this skill. On the other hand, students do not feel motivated by the topics found in 

the texts provided by the Ministry of Education since they are not of interest to them. 

Therefore, I oversee finding the suitable material for them, focusing on texts that catch their 

attention and, above all, are short so that their concentration level is not affected when 

developing this skill.  

 

6. What are the strategies that you carry out within the class in order to develop the 

reading skills of your students?  

 

Teacher A:  

Before carrying out the reading strategies, I try to motivate the student to read so they can 

stay focused. Following this, the reading process begins by having students read the topic to 

predict what the text will be about; after having the main idea, students have to make a 

summary and a conclusion to demonstrate that they can understand what they read. On the 

other hand, knowing the group of students with whom you are going to work is another 

essential aspect to consider for the development of this receptive skill since this allows you 

to identify their learning styles and determine strategies that help them feel safe that they 

understand the content of what they are reading. 

 

Teacher B:  

The type of reading strategy I apply in my classes is related to my work for my master's 

degree. This is a strategy called "The chain of ideas", in which students propose a topic that 

catches their attention. After this, the following students can suggest ideas on the same topic 

in an orderly way until they build a paragraph. This is a strategy focused more on writing, 

but it is known that reading and writing skills go hand in hand; for that reason, I apply this 

strategy to develop this receptive skill. 
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7. Do you think that strategies based on multiple intelligences could contribute to the 

development of your students' reading skills? Why/Why not? 

 

Teacher A:  

I cannot mention all the types of intelligence that exist, but what I can say about multiple 

intelligences is that they allow differentiation of each student's needs and abilities. Knowing 

each student's separate ways of learning allows for establishing content that is of interest to 

students, enhancing their intelligence, and developing their motivation to increase their 

learning capacity. 

 

Teacher B:  

I have read about the multiple intelligences topic and what I perceive of these strategies is 

that applying them to reality becomes a challenging task for the teacher who applies them. 

Of course, these are strategies that could contribute positively to students in addition to the 

fact that they deserve it. However, the application of teaching strategies based on multiple 

intelligences becomes an arduous task for a teacher who manages large groups of students 

since it is complicated to identify the distinct types of intelligence in the classroom. 

 

8. Do you think that a methodological guide would help you improve the reading skills 

of your students? Why/Why not? 

 

Teacher A:  

Of course, any material that helps both the teacher and the students who are learning to read 

and are interested in developing this reading process is welcome and appreciated. 

 

Teacher B:  

Yes, it is an innovative proposal that could help the class get out of the routine and motivate 

the students; however, I consider that it is something that cannot be applied in its entirety 

throughout the class due to the guidelines established by the Ministry of Education. 
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4. Discussion 

The present discussion shows the results obtained from an analysis of the theory and 

the quantitative and qualitative results achieved through the application of the collection 

instruments, that is, the questionnaire applied to the students of the Unidad Educativa 

Abelardo Moncayo and the survey applied to the two English teachers. Additionally, 

citations related with the theoretical foundations are mentioned to strengthen the research 

findings. The collected data allowed to analyze the problem and establish significant points 

considered for developing a proposal that helps improve English skills. 

Learning to communicate through English as a second language can be greatly 

beneficial as it provides many opportunities. English is spoken, read, and understood in most 

parts of the world; therefore, it serves as the working language of many international 

organizations, product advertising, tourism, and education, among many other fields. So, 

that it is known as the link language in international interpretation and communication 

(Getie, 2020). According to the students' survey results, sophomores take the English subject 

as something that should be taken earnestly since they signaled that it would be handy for 

their future professional life. However, teachers indicate that students have not shown 

sufficient interest in learning the language during the pandemic, especially since teachers 

perceived a low level of participation or attendance in virtual classes. The interviewed 

teachers think that the lack of discipline in learning English added to the social and economic 

problems that some students may present have made it difficult to reach the minimum level 

required by the Ministry of Education according to its prioritized curriculum. 

According to the Ministerio de Educación (2016), second-year high school students 

must have an English proficiency level of B1.1 to meet the exit profile. However, the 

institution's teachers consider that the sophomores are not reaching the minimum required 

level due to a set of limitations. Firstly, the hours assigned for the English subject were 

reduced from 5 to 2, limiting the English skills development due to the lack of class time for 

practice. Secondly, teachers' methodology and the lack of materials have been considered 

limitations since teachers assure that they cannot teach this subject in the target language 

because the authorities forbid them to do so. In addition, they cannot force students to acquire 

material due to their economic limitations. 

Likewise, the teachers pointed out that the obstacles that arose during the process of 

developing the reading skill had to do with the socio-economic problems of the parents, as 

they were unable to provide their children with the necessary academic materials to attend 

classes in English. Consequently, according to the teachers, the reading skill development 

was almost nothing because there were no technological tools to develop it since the reading 

strategies could not be carried out correctly. Thus, teachers consider that the teaching-

reading process is not performed in the best way; however, in contrast to what the teachers 

say, the students said they feel comfortable doing reading activities even though it is the least 

accepted skill. 
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On the other hand, one of the aspects to be analyzed is the reading strategies that 

teachers carry out to develop this receptive ability. The activities that both the students and 

the teachers affirmed that they develop in the English class are related to making predictions, 

summaries, and comments. The teachers and the students mentioned that applying these 

activities in class was positive; nevertheless, the students think that these are difficult to carry 

out. It is also worth mentioning that motivating students to read is an essential aspect that 

teachers take into account to develop reading skills; regardless, they limit themselves to 

using the texts found in the English book of the Ministry of Education. Consequently, the 

teachers are not adequately motivating the students with texts that are of interest to the 

students who highlighted that the types of reading they are interested in are of the type of 

intensive reading, that is, short and striking texts. 

Finally, regarding teaching strategies based on multiple intelligences, it can be 

interpreted that the second level teachers do not apply them in their English classes since 

teacher A mentioned that he is not familiar with them. In contrast, teacher B assured that 

applying them in his class would be a complicated task for him since identifying the different 

intelligences of his students is complex. The two responses from the teachers surveyed imply 

that they do not perfectly know the structure of the book that the ministry offers for the 

second years of high school, which provides various activities focused on the multiple 

intelligences of the students. For this reason, it is evident the need to create teaching reading 

strategies based on multiple intelligences guide to develop the sophomore students' reading 

skills. 
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CHAPTER IV: PROPOSAL  

Title  

Teaching strategies based on multiple intelligences guide to develop reading skills 

 

Introduction  

This proposal focuses on providing reading teaching strategies that enhance 

sophomore reading skills through the adaptation of activities based on students' interests and 

multiple intelligences. Reading and multiple intelligences are essential elements considered 

for the development of this handbook because in learning a second language, reading is 

viewed as the basis for learning it; on the other hand, regard the theory of multiple 

intelligences within the teaching practice allows considering the different skills and abilities 

of the students to improve their knowledge. Consequently, the interests and multiple 

intelligences of the students were taken into account for the design of these strategies; thus, 

the students will feel comfortable developing reading activities in class while activating their 

abilities by doing something that they like and that catches their attention. The reading 

strategies presented in this handbook are structured into four units, each focused on the 

strong multiple intelligences of high school sophomores: spatial-visual, bodily-kinesthetic, 

and musical. The last unit was created based on the intelligence that many students have in 

common: linguistics. Each of these units comprises a pre, during, and post-reading stage. In 

addition, online and physical material is provided for students to feel comfortable developing 

the activities in the way they prefer. 

 

Justification  

This proposal will allow teachers to consider activities that meet the needs of students 

and that at the same time, fulfill the guidelines stipulated in the curriculum of the 

Compulsory Education Levels for the second level.  So, it means that this handbook will 

help both teachers and students. Teachers will have a guide in which they can find a set of 

thrilling activities to apply in the class to improve their students’ reading skills. On the other 

hand, students will have the opportunity to participate actively during the reading activities 

because they will feel identified or motivated to develop them in class. 
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Theoretical Foundations 

Teaching Strategies based on Multiple Intelligences. 

Teaching strategies based on multiple intelligences are strategies whose design 

focuses on the different intelligences of the student to activate their abilities during their 

learning development. The students' potential in an English class can be used as long as their 

abilities are considered since these will facilitate the learning process. Thus, the application 

of teaching strategies based on multiple intelligences can be helpful to achieve this objective 

since they are responsible for creating activities that meet the students' needs and, in the 

same way, that increase learning results. 

 

English Language Reading Skill  

Reading skill involves a complex mental process to decode what the writer wants to 

convey in writing through diverse types of reading strategies. In addition, reading is 

considered a means by which a learner who knows how to handle reading strategies can 

learn to acquire the language independently. In addition, it has many advantages; it develops 

people's cognitive processes by stimulating imagination, critical and analytical skills, and 

memory. Reading is undoubtedly a skill that allows the reader to learn many things, no 

matter where he is while he is reading. It also allows people to develop their creativity by 

having the freedom to imagine the possible scenarios presented in the texts on their own 

since, while they read, they can interpret the words at their own pace. 

 

Objectives 

General Objective:  

Strengthen students' reading skills by using strategies based on multiple intelligences 

that allow them to understand short simple texts on familiar subjects. 

Specific Objectives: 

 Recognize the structure of short texts such us essays, biographies, and legends using 

didactic material in order to activate students’ intelligences.   

 Demonstrate understanding of a text on a familiar content area subject by developing 

interactive tasks.  
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Digital version of the handbook 

In the following link, you can find the digital version of the guide proposed to enhance the 

sophomores' reading skills.  

Link: https://n9.cl/milenaproposal  

 

Figure 13 Digital guide 

 

 Note: Elaborated by the researcher.   

https://n9.cl/milenaproposal
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CONCLUSIONS 

 

 Obtaining relevant and quality information through the appropriate search in reliable 

and secure sources allowed, within the theoretical research process, to specify how 

teaching strategies based on multiple intelligences influence the development of a 

student's reading skills and how it affects the process of learning a second language. 

  

 Within a data collection process, it is essential to consider accurate and valuable 

results for the investigative work. In this way, the research methodology was 

composed of appropriately designed methods and techniques to obtain significant 

and authentic results.  

  

 The ability to read is one of the essential bases to develop during the process of 

learning a second language. Thus, not giving the necessary importance to the reading 

process, not designing strategies that are tailored to their needs, and do not provide 

the desired results, directly affect the acquisition of the foreign language.  

  

 There is no single teaching method to which students and teachers should adhere. 

The theory of multiple intelligences reveals that everyone has different intelligence 

profiles. Therefore, it is possible to design methods and strategies that meet the needs 

of students based on their intelligence so that they feel motivated to learn. 
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RECOMMENDATIONS 

 

 It is necessary to verify that the sources of information from which the theoretical 

bases are obtained for the investigative work are reliable. Thus, the results obtained 

in the investigation will be supported by significant theoretical foundations. 

  

 The data collection instruments must focus on collecting information that helps to 

understand the phenomenon studied. Therefore, it is necessary to consider only the 

necessary instruments that can be carried out considering the context and the 

determined sample. 

 

 It is necessary to provide the appropriate space to identify the student's multiple 

intelligences and thus develop strategies and methods that help enhance their reading 

skills. In this way, motivation and the teaching-learning process will be optimized. 

 

 The teacher can feel free to innovate and design their teaching strategies as long as 

they consider within this design the profile of the students, the corresponding content, 

and their intelligences, taking advantage of their abilities and skills within the English 

class. 
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Annex 5 Questionnaires applied to students 

Annex 6 Interviews applied to teacher 
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