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RESUMEN

El presente trabajo investigativo buscd adaptar estrategias de ensefianza basadas en
inteligencias multiples en el desarrollo de las habilidades lectoras del lenguaje inglés a través
de la creacion de una guia metodoldgica. El contexto en el cual se llevd a cabo esta
investigacion durante el afio lectivo 2021-2022 fue dentro de la Unidad Educativa Abelardo
Moncayo ubicada en la ciudad de Atuntaqui en la provincia de Imbabura. Para obtener los
resultados de esta investigacion, fue necesario llevar a cabo un proceso investigativo para
encontrar la fundamentacién tedrica y un proceso de recoleccion de datos para identificar el
problema de la investigacion. Estos dos procesos permitieron llegar a un analisis
considerando los resultados teoricos y los resultados cualitativos y cuantitativos obtenidos
mediante la aplicacion de una entrevista a los profesores de la institucion y un cuestionario
a sus estudiantes de segundo de bachillerato. Los resultados mostraron que no se considera
el uso de estrategias basadas en inteligencias multiples dentro de la clase de inglés para
potenciar las destrezas de los estudiantes en el desarrollo de su habilidad de lectura.
Finalmente, para cumplir con el objetivo planteado al principio de la investigacion, se
propuso una guia metodoldgica basada en inteligencias multiples compuesta por actividades
de lectura que se ajustan tanto a la realidad de los estudiantes como a sus necesidades.

Palabras clave: Estrategias de ensefianza, inteligencias multiples, habilidades de lectura.
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ABSTRACT

The present investigative work sought to adapt teaching strategies based on multiple
intelligences in the development of English reading skills through a methodological guide
creation. The context in which this research was carried out during the 2021-2022 school
year was within the Unidad Educativa "Abelardo Moncayo", which is located in the city of
Atuntaqui in the province of Imbabura. In order to obtain the results of this research, it was
necessary to carry out an investigative process to find the theoretical foundation and a data
collection process to identify the research problem. These two processes allowed to reach an
analysis considering the theoretical, qualitative, and quantitative results obtained through the
application of an interview with the professors of the institution, and a questionnaire to their
second-year high school students. The results showed that the use of strategies based on
multiple intelligences within the English class is not regarded to enhance the students’ skills
in the growth of their reading skills. Finally, to meet the objective set at the beginning of the
research, a methodological guide based on multiple intelligences composed of reading
activities that adjust to both the student’s reality and their needs was proposed.

Keywords: Teaching strategies, multiple intelligences, reading skills.
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INTRODUCTION
Motivation

The Ministry of Ecuador indicates that the English subject must be mandatory from the
2nd grade of EGB to 3 ° BGU. It also points out that students are required to reach the level
of English proficiency based on the Common European Framework of Reference for
Languages (CEFR) to obtain their high school diploma. Therefore, students must develop
the four English language skills: reading, listening, speaking, and writing, to obtain a level
B1 of English as a Foreign Language. Having mentioned this, there is no doubt that learning
English is essential in Ecuadorian education.

Teaching English is a challenge and even more so considering that not all students learn
in the same way, and not all have the same needs. This is how the motivation to carry out
this research arose: to design teaching strategies that help develop foreign language learning
and reading skills taking advantage of the different intelligences a student may have.
Reading teaching strategies must be designed with the needs of students in mind so that they
can actively participate in the development of meaningful learning. Consequently, teaching
strategies based on multiple intelligences within a handbook have been considered to
develop sophomores' reading skills at Abelardo Moncayo high school.

Problem description

During the pre-professional practicum developed in the Abelardo Moncayo high school,
it was observed that teachers instruct their students in the traditional way using the same
teaching strategies to students who undoubtedly have different ways of learning. These
strategies could affect the students' motivation to learn the language as they may not gain
the knowledge according to their needs in a monotonous class. Students learn in diverse
ways, so it is necessary to identify strategies that help them acquire the second language
appropriately.

On the other hand, it is common that the habit of reading is not normalized in Ecuador,
so it would not be unusual for students not to pay much attention to the development of this
skill. However, reading is a skill that is essential to consider at learning any second language
as it helps learners to identify grammar structures and vocabulary that allow them to develop
and reach the productive skills such as speaking and writing. So, if students do not have
appropriate English reading skills development, their command of language could be
affected. Hence, teachers should show importance to the development of this receptive skill
by implementing new techniques or activities that draw students' attention and keep them
active in their learning. Thus, the use of teaching strategies based on multiple intelligences
seems to be the alternative that teachers could adopt, but this raises the following questions:
How do teaching strategies based on multiple intelligences affect students' reading skills?
And how can teaching strategies based on multiple intelligences be used to improve the
development of reading skills in sophomore students?



Justification

Although the Ministry of Ecuador's interest in improving English education in the country
IS notorious, the data obtained by EF EPI (English Proficiency Index) 2020 indicate that the
English level of Ecuadorian students is low since it is in rank 93 out of 100 countries.
Therefore, this means that Ecuadorian students may not be reaching the level of English
according to the Ecuadorian curriculum standards. For this reason, this research aims to
suggest reading strategies that help students learn the language correctly, starting with their
receptive skills, in this case, reading. However, at this stage of the journey, teachers should
focus on using teaching strategies that are engaging and that motivate the student to take an
interest in developing their reading skills to learn to acquire the language actively.

The expected outgrowth of this project is to identify helpful teaching strategies based on
MI (Multiple Intelligences) that aid students enrich their acquisition of the English language
by developing active and fun activities. On the other hand, it will also benefit teachers in
enhancing their teaching practice to achieve their class goals implementing new activities to
their class. This new way of teaching would allow students to experiment and practice in an
English class where they can demonstrate their knowledge through active participation.
Besides, it will let them develop their motivation for English learning.

Impacts

The contribution made by this research will have positive impacts on the educational
community both in the academic and linguistic fields.

Academic impact

The adapted teaching strategies based on multiple intelligences will improve both
teaching practice and the student learning process. Consequently, the student's performance
will improve, which will allow students to reach the expected level of English according to
the standards of the Ecuadorian curriculum.

Linguistic impact

This research work will benefit the sophomore students from the academic period 2021
to 2022 and the English area teachers from the Abelardo Moncayo high school. The findings
and outcomes from this research will help teachers design or use new teaching strategies
based on Multiple Intelligences that allow students to develop their reading skills according
to their needs enhancing their English language learning.



Objectives

General objective:

Adapt teaching strategies based on multiple intelligences in the development of reading
skills in sophomore students at Abelardo Moncayo high school in Atuntaqui during 2021
- 2022.

Specific objectives:

o ldentify teaching strategies use in the development of reading skills at
Abelardo Moncayo high school.

« Propose a guidelines handbook for using teaching strategies based on multiple
intelligences to develop English reading skills.

« Stablish theoretical bases to support the effectiveness of teaching strategies
based on multiple intelligences to develop English reading skills.

Structure of the research report

The structure of this research is organized into chapters which are four:

Chapter | provides the theoretical bases of the research project, which embraces the
basic concepts to understand the development of this project, such as the description of the
theory of multiple intelligences. Chapter Il contains the methodology, which describes the
type of research, the instruments, the method, and the techniques that will be used to carry
out this project. Chapter Ill contains the results and discussion about the data and the
information collected throughout the investigation. Finally, Chapter 1V holds the proposal
for this project.



CHAPTER I: THEORETICAL FRAMEWORK

1.1. Teaching and Learning Theories

According to Schunk (2012), learning is a process in which the knowledge, skills,
strategies, beliefs, attitudes, and behaviors are acquired and modified (p. 2). All this learning
process accompanies the human being from the first stages of life. Since childhood, human
beings are capable of learning new things or acquiring knowledge and skills that allow them
to function both personally and socially. Over time, the learning a child acquires is not only
built thanks to himself by the things he perceives around him or by the teaching of his
parents, but the child also acquires essential understanding within the school context. It is
precisely here where the teacher plays a particularly significant role in the development of
individual comprehension.

For years, the teaching and learning process has motivated teachers, researchers, and
theoreticians to delve into this topic to understand and improve it in search of new
techniques, strategies, and teaching methods that allow them to improve learning results.
Naturally, all the interest presented from various positions and experiences has brought
debates about everything this process entails, thus giving rise to theories that help explain
the learning process. Establishing just one learning theory that works well for students’ needs
is still tricky. According to Yilmaz (2011), the typology of learning theories can be classified
into three main domains: behaviorism, cognitivism, and constructivism. However, the two
theories that are related and contribute significantly to the present research work are
considered.

1.1.1. Behaviorism

The Behaviorism theory is the first and one of the learning theories that seek to
understand the learning process. This theory that emerged in the early 20th century was
supported by behaviorists such as Thorndike, Watson, and Skinner, who believed that the
learning process is developed through stimulus-response. This theory explains how
behaviors that are learned habits can be used in the learning process (Rao, 2018). It means
that the teacher could manipulate the materials, topics, and environment surrounding the
students to get better outcomes.

Principles. Behavior or habits are not formed due to cognitive or affective processes;
they are seen as something that can be mapped through stimulus and response. Its objective
is based on observing the relationship that behaviors have with the stimulus-response (Kay
etal., 2016)



1.1.2. Constructivism

Constructivism is a theory that Jean Piaget proposed to suggest students build their
learning in processes where they add everything they are taught to their previous knowledge.
This theory contends that teaching within the classroom should not be traditionalist; instead,
the student must actively participate in their learning while the teacher is seen only as a guide
in this process. According to Hani (2020), teaching strategies should be focused on students
as the learners' needs should be above those of the teachers. In addition, the teacher's role is
to create situations within the classroom so that learners can gain experiences and knowledge
from these situations.

Principles. Learners create new knowledge from previous experiences or
knowledge. In addition, learning must always be based on objectives that allow situations to
be resolved in order to satisfy curiosity. Knowledge is formed orderly and logically through
opportunities created in a context where frequent interactions allow significant learning to
be evidenced.

1.2. Other perspectives

Both theories shown above, according to Pritchard (2017), have allowed significant
changes in the field of learning. However, these large branches have sub-branches since they
deal with very general and different topics. Therefore, it is normal not to expect that only
two theories are sufficient to explain the wide variety of circumstances that can be found in
the classroom. Thus, other researchers have focused on searching for and understanding how
particular processes work in which not all students learn the same way. It is the case of the
theory proposed by Howard Gardner in which he argues that there are different intelligences
that each person has in different proportions.

1.2.1. Multiple Intelligences theory

Multiple Intelligences is a theory that Gardner provided in 1983. According to
Tamilselvi and Geetha (2015), Gardner deems that people have these intelligences, but one
of them may be more or less prominent in each person. It means that every student has
various kinds of intelligence, but each of these is more strength or developed by students
in the classroom. The idea that everyone has different intelligences does not mean that each
person should only have one type of them, but that they can change or be reinforced through
proper teaching.

Arulselvi (2018) states, "Intelligences can be taught or enhanced through teaching.
Second, intelligences can change throughout life. Third, the existence of different
intelligences that different learners possess results in different learning styles and different
needs" (104). This theory hopes that teachers consider the distinct types of learning skills
that students may have to cover the needs of most students and, if possible, all of them. It
could allow all class participants to participate actively in the teacher's planned activities.
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According to Gardner cited on Al Maharma (2021), there are eight intelligences. The
following table presents a short description of each of them.

Table 1 Multiple intelligences

Multiple Intelligences Definition

L The capability to efficiently use language to

Linguistic P y y . guag
understand something.

The capability to know how to use humbers which

Logical/mathematical makes it easier for him to solve puzzles, mathematical

calculations and analyze logic problems.

The capability to understand and create musical

Musical intelligence
patterns.

The capability to use or move the body to solve

Bodily/ kinesthetic problems.

The capability to learn through patterns in a space and

Spatial/ visual:
P analyze them abstractly.

The capability to work with own feelings and

Intrapersonal .
emotions.

The capability to identify the feelings and emotions of

Interpersonal
P others and take advantage of them to solve problems.

The capability to identify patterns in a natural

Naturalistic intelligence .
environment.

Note: Adapted from Analysis of the activities used in English textbooks regarding the
multiple intelligences theory in Jordan by Al Maharma, 2021.

1.3. Current Methods and Approaches

Current methods and approaches result from the changes and innovations in the
teaching languages field that have taken place in recent years. The search for an effective
methodology to meet the students' needs has caused changes in the ways of teaching. Not all
people learn in the same way, and not all learn in the same context, which indicates that each
person has different conditions that need to be addressed and considered for the creation of
new teaching methods. However, it is essential to consider that as students have separate

6



ways of learning, teachers also have diverse ways of teaching, so they could be aware of
how to teach and adapt the necessary strategies and techniques to achieve the correct learning
and teaching process. Thus, new methods and approaches arise as a result of studies and
research in search of appropriate methods that meet the needs of societies in order to
facilitate the acquisition of the second language (Aldim & Aribag, 2021).

Teaching conceptions of teachers should be supported by general knowledge about
various methods and approaches that improve both teachers' and students' learning
development. A teacher's broad theoretical foundation will ensure sufficient knowledge to
achieve the expected results in the classroom, leading to an adequate development of the
planned lesson. During the initial stages of the creation of the foremost language teaching
methods, the influence of Latin brought about the creation of teaching methods that focused
on teaching Latin and Greek grammar (Setiyadi, 2020). So, the first approaches and methods
focused on the way that the people learned Latin born. One of these was The Grammar
Translation Method, but later it gained much criticism due to its lack of theoretical support.
Consequently, new and different methods, such as the direct method and the reform
movement, appeared to understand the target language.

1.4. Teaching Strategies based on Multiple Intelligences.

It is a set of strategies that the teachers use to achieve students acquire knowledge
and develop skills according to their multiple intelligences. According to Wilson and
Peterson (2006), teachers ought to select teaching strategies considering the goal of the class,
their students' features, interests, and the time they will spend learning the subject matter.
Considering this, the teaching strategies based on multiple intelligences were created to
cover the learners' needs regarding their interests, conditions, and the context surrounding
them; In this case, these strategies are focused on taking advantage of the intelligences of
each student

In addition to covering each student's conditions, the educational design based on
multiple intelligences also creates learning spaces in which the student feels comfortable and
can unleash their creativity (Hessari et al., 2020). These strategies generate learning
opportunities for students who mostly do not have the same needs and requirements,
generating an enriching environment for learning within a flexible methodology.

This theory allows teachers to identify their students' intelligences to plan a lesson
and design activities to involve all students learning in their English class and get better
outcomes. Being able to create strategies that are according to the trainees' intelligence
makes them feel familiar with the activities to be carried out, generating a good learning
environment. Winarti et al. (2019) maintain that these strategies can improve the expected
learning results in addition to their self-esteem, creativity, interest and motivation to learn.
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Table 2 Activities and strategies based on multiple intelligences

Multiple Intelligences Activities and Strategies

Linguistic Read and draft stories, biographies,
autobiographies, diaries, journals, and essays.

Logical/mathematical Identify grammatical rules, the relationship
between action and tense, and sentence word order.

Musical intelligence Listening or speaking poetry, songs, pronunciation,
rhythms, phonemes, voices and voiced sounds, and
diphthongs.
Bodily/ kinesthetic Act, plays, create videos, and body answers.
Spatial/ visual: Solve language problems, mind maps, graphic

organizers, use language software.

Intrapersonal Identify inner dialogues, self-esteem activities,
reflect on personal learning achievements.

Interpersonal Teamwork, workshops, cooperative teaching
techniques
Naturalistic intelligence Learning outdoors, understand systems in nature,
knowing how to care for animals, plants, and
earth,

Note: Adapted from An investigation between multiple intelligences and learning styles by
Sener and Cokcaliskan, 2018, p. 102.

1.4.1. The Importance of Teaching Strategies Based on Multiple Intelligences

According to the research that Sener and Cokgaliskan (2018) carried out on studies
related to the application and design of methodologies based on multiple intelligences, it
shows the positivism in applying these new teaching approaches by some authors. Besides,
they mention that the processes of students' cognitive abilities increased, and their language



skills such as reading, writing, speaking, and listening improved. The effectiveness of
approaches or methodologies based on multiple intelligences draws much attention from
researchers and teachers. They mention that thanks to this, it can be shown that the diversity
found within a classroom can be used through activities that help teachers and students learn
from the differences of others, strengthening learning.

Implementing the teaching strategies based on multiple intelligences in the classroom
gives students the possibility to develop their learning prosses by taking advantage of their
potential and abilities. Applying these teaching strategies will improve the classroom
environment since the whole class will be an active part of the class, which will enrich the
results of the lesson. The teacher can develop a wide variety of activities within a class with
multiple intelligences, which allows classes that are not monotonous. In this way, it will
ensure that students maintain or gain the motivation that is necessary for learning. On the
other hand, according to Spirovska (2013), Teachers should have an accurate picture of
students' learning abilities and preferences to predict the difficulties presented. Thus, the
teacher can promote learning using techniques that help them identify which activities work
for some and which do not work for others.

1.5. Teaching English as a Foreign Language

Teaching English as a foreign language means that it is focused on students whose
native language is not English and that the context in which the subject is taught may be
more or less related to the target language. Generally, the teaching of a foreign language is
carried out within curricular programs in colleges and schools with the objective of making
students meet a communicative profile that allows them to be participatory within a society.
This type of teaching is carried out by native or nonnative English teachers who are trained
to teach the necessary knowledge to their students so that they can acquire the language
academically.

Setiyadi (2020) considers that both the teaching and learning of a foreign language
have their complexity in that the target language can be very different from the mother
tongue in terms of grammar, vocabulary, phonology, and graphics, among others. This
means that the more differences the target language has from the mother tongue, the greater
the difficulty the foreign language teacher faces. Thus, the methodology to be used in the
English class must be designed so that both the teacher and the student can feel comfortable
learning this language.

As regards the method used to teach the foreign language, the number of methods,
resources, tools, and teaching strategies have been changing over the years. Nowadays,
many people can be found learning a foreign language; therefore, the fact that there are many
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methodologies and approaches is understandable (Abduramanova, 2021). The fact that
people live in an increasingly globalized world makes more people want to learn a foreign
language in order to communicate with people from other countries. This, in turn, means
that within language teaching, it is necessary to find a variety of methods that guide both
teachers and learners on the path to learning a second language.

1.5.1. English as a Subject in Ecuadorian Education

After the teaching of English arrived in Ecuador in 1912, education policies evolved over
the years. Ecuadorian education has specific standards that students and teachers must
follow. According to the Ecuadorian Ministry of Education, the English language must be
taught as a foreign language compulsorily from the 2nd grade of EGB to the 3rd BGU. One
of the requirements for students to obtain their bachelor's degree is that they must reach a
B1 level of English as a foreign language. Likewise, teachers must also meet a requirement
to access a job as English teachers. According to the reforms presented in 2015 to the LOEI,
teachers must present a certification guaranteeing command of the language at a level B2
according to the Common European Framework of Reference of the Language (CEFR,
2002) (Mosquera et al., 2020).

English Language curriculum. Ecuador is known for being diverse and
multicultural; therefore, it is understandable that not all the population speaks the same
language. Thus, the English Language curriculum is designed for students whose mother
tongue is not English and also for those whose mother tongue is not Spanish. The need to
make these adaptations based on these differences must be covered by the Ministry of
Education since it is responsible for designing and planning said curriculum (Murga et al.,
2018). In order that the contents are not too complex for those students who are just learning
Spanish, these are created in the most concrete and straightforward feasible way. In addition,
as was mentioned above, the country has a diversity of cultures and languages. So, one of
the objectives set within the curriculum is to consider the various contexts within an
environment of inclusion so that students can feel comfortable learning something that
relates to their reality.

Today, the world has become increasingly globalized, so one of the objectives of this
plan is to train students prepared to face situations in which they must communicate
appropriately in the target language. Additionally, apart from communicating in a foreign
language, students must be trained as future citizens of the country. Hence, it is required to
implant essential values that an Ecuadorian person should have so that they can contribute
significantly to the country and represent this in the best way internationally.

Additionally, one of the fundamental pillars that the Ecuadorian curriculum considers
for a good education is the quality of teaching the English teacher can provide to their
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students. Murga et al. (2018) consider that Ecuadorian teachers need constant teacher
training even after they have finished their first years of academic training. The subject of
foreign language in Ecuador must meet the standards required by the Ministry of Education,
and that is something that the teacher must know how to manage to achieve good learning
results in their students. Students will demonstrate proficiency in English as long as the
instruction they receive from their teachers is appropriate to their abilities and needs.

1.6. English language skills

The English Language curriculum also has a communicative approach whose
proposal aims to develop the four foreign language skills. This means that what will be
prioritized is learning communicative strategies instead of linguistic concepts to motivate
students to acquire the language so that they can relate what they learned to real situations
in the future. To be able to participate in more human than linguistic conversations. It is
essential to consider the four English language skills to learn the language: reading, writing,
listening, and speaking. According to Harmed cited on Xolmurodova (2021), these skills are
divided into receptive and productive skills, where reading and listening skills are receptive,
and writing and speaking are productive. However, these skills work well when practiced
through each other because they should not be taught separately.

1.6.1. English productive skills

Within the communicative context, students learning a second language can
demonstrate their command of the language when they speak or write since they are
producing what it has taken them to learn through a learning process (Artini et al., 2017).
Thus, these skills are known as productive skills since the learner has the opportunity to
transmit a message, whether oral or written, in the target language. Developing these skills
does not only entail activities where students have to write or speak something in English.
Students should be encouraged to correctly convey ideas, opinions, or criteria using proper
grammar and spelling. On the other hand, in terms of speaking ability, students must learn
to communicate orally with their peers and English teachers using a variety of vocabulary
and paying attention to pronunciation.

Although speaking and writing skills are similar in terms of the type of skills they
belong to, they can be very different. Speaking activities generally seek to obtain results in
which it is shown that the student has confidence when communicating orally in front of
other people since this is what is expected to be obtained. Face-to-face communication or
the immediate response result is inevitable to make it known that this skill is mastered. On
the other hand, the writing skill offers the opportunity to communicate something in a more
structured and detailed way, and the time given to obtain a response is usually not as long
since more time is usually spent thinking or meditating on what is wanted to transmit.
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1.6.2. English receptive skills

Receptive skills demonstrate that a language learner can understand the target
language. The two skills that correspond to this group are reading and listening since these
allow the learner to receive the message in the second language and decode it in order to
understand it (Sreena et al., 2018). Proper development of these skills takes a great deal of
practice and precise strategies to get the message across to maintain active and clear
communication. Thus, language is developed through continuous use and development of
these skills. At the same time, new things are learned, such as history, important events,
theory, vocabulary, and grammar rules.

Reading and listening give way to imagination and personal interpretation, which
helps the learner to generate their ideas, and experience emotions through audio or written
material. According to Xolmurodova (2021), receptive skills help develop productive skills.
With the practice of these reading skills, the reader can learn the structures of writing and
how other authors manage to capture and transmit emotions, ideas, and opinions in writing.
Likewise, the reinforcement of listening skills allows the learner to observe and be aware
of the oral communication process. This means that reading and listening skills serve as a
model for learners to be guided and motivated to produce language based on what they have
learned.

1.7. English Language Reading Skills

When learning a second language, reading is helpful because it helps learners
generate their knowledge based on texts or books that allow them to relate what they know
with scientific or theoretical bases. According to Bharuthram (2012), the books reinforce
what the students learned during the class with the teacher, and the texts help form the bases
of knowledge. Learning a new language involves the development of the four language skills
using material that adjusts to the learner's level of proficiency.

Reading has many advantages; it develops people's cognitive processes by
stimulating imagination, critical and analytical skills, and memory. Reading is undoubtedly
a skill that allows the reader to learn many things, no matter where the reader is while
reading. It also gives people the chance to develop their creativity by having the freedom to
imagine the possible scenarios presented in the texts on their own, since while they read,
they can interpret the words at their own pace.

According to Sadiku (2015), reading allows readers to enrich their vocabulary and
strengthen the power of words since knowledge of a more significant vocabulary allows
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them to understand more of the target language, write and speak more due to the variety of
new words learned. Effectively, reading skill is a meaningful receptive skill, as in this way,
the learner could be able to perceive correct grammar, quiet spelling, lot of vocabulary,
among other important writing structures that enhance the acquisition of the second
language.

1.7.1. Types of Reading

Extensive reading. This strategy allows the reader to improve their reading skills
and acquire basic vocabulary, expressions, and the more common grammatical structures
within a text chosen by the readers according to their interests. As many times a student
reads one kind of text as more familiar the student becomes with its elements, allowing
him/her to remember them in the future in other similar reading exercises. On the other hand,
for extensive reading to be possible, it is first necessary to identify the reading level that the
reader has in order to be able to assign an appropriate text to his/her needs and interests.

According to Naiton (2014), just thematic reading contributes to quickly acquiring a
set of words that can be used in similar contexts. However, looking for topics that do not
stick so closely to our unique interests is also necessary since staying within the same
perspectives is called limited reading. This makes sense since by covering more knowledge
topics, a more significant amount of vocabulary and different ways of expressing our reality
can be acquired. Nevertheless, it is essential to mention that if the reader is not interested in
reading a book to learn a new language, it is advisable to look for books that are not too long
to increase the motivation to read.

Intensive reading. Unlike extensive reading, intensive reading aims to focus on
understanding the text, not only reading it for pleasure. Besides, here frequently, the reader
will not have the opportunity to choose the type of book or reading that he will do, but this
Is assigned. This type of reading is a little slower and more careful since what is sought is to
understand the characteristics and content of the text. For these exercises, it is expected that
more than one reading is done to find a different answer in each one; This means that each
reading could have a different objective. For example, the first reading could be focused on
understanding the text or looking for vocabulary. The second would be finding valid words
that could be used in subsequent activities such as writing or speaking. Finally, the goal of
the third reading would be to identify function words from the text (Naiton, 2014).
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1.7.2. Reading process

This reading process includes visual and cognitive skills, for which Fauzi and Raya
(2018) point out that reading is a complicated process conformed by mental activities which
allow interpreting the message that is shown in a written that is acquired in a meaningful
way. Individuals can achieve an effective reading process by using pre-reading, during-
reading, and post-reading strategies. Using and practicing appropriate activities designed to
develop during each reading stage improves other English language skills.

The reading process entails carrying out activities just to read sentences or small
excerpts from reading. It also seeks to develop and stimulate their critical thinking and
metacognitive skills through strategies used during all reading. The reading process can
become complex, but the goal is not to develop this skill in a way that frustrates the student.
For reading to be simple and take advantage of its content entirely, it is indispensable for the
student to know what he is going to read and what vocabulary he will use to achieve
significant reading results (Wahjudi, 2010).

1.7.3. Reading activities

Pre-reading Activities. The first stage of the reading process is identified as the
before or pre-reading stage. It is essential that when a reading is carried out, it begins with
activities that the teacher can carry out with the purpose that the students know the topic that
the reading is going to deal with and the vocabulary that they will need to be able to
understand the reading. These activities help the teacher have an environment in which their
students feel confident and motivated to learn, while the students will prepare themselves to
face new content. Khamesipour (2015) states that the pre-reading activities make the text
easier to read and understand, just as the activities introducing vocabulary facilitate its
acquisition.

It is essential to use pre-reading activities to start reading to ensure that the student
has prior knowledge about the subject of the text they are going to read in addition to the
vocabulary to understand the reading and to be able to understand the message it conveys.
Lailyah et al. (2019) establish that the student's background knowledge plays a significant
role in the development of reading skill and reading comprehension since the student is made
to comprehend the text more easily.

While-reading Activities. The second reading stage focuses on making the student
relate to the text and understand and comprehend it. This stage is known as during or while
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reading. Anggia et al. (2019) stated that the stage during reading comprises activities in
which students understand the text and engage in its content. The development of reading
activities must assure the student that they are carrying out the activities appropriately and
that they learn to assimilate these strategies outside the classroom. When readers learn how
the correct reading process works, it leads them to create significant knowledge, including
motivation and habits for reading.

After carrying out enough activities so that the student can identify their previous
knowledge, comparing the background and experiences of the reader with the content of the
text is facilitated within this stage. This means that the reader can already relate knowledge
that was previously activated with the theme of the reading. These activities not only help
the student to ensure their active participation during reading but also ensure the
development of their critical thinking (Fitrawati, 2020). The typical activities usually used
during this stage are skimming, scanning, predicting, guessing, and grammar and vocabulary
activities.

Post-reading Activities. Finally, the last stage of reading is the one in charge of
verifying the reader's understanding and learning outcomes. These activities are developed
in the post-reading stage, which must be carefully selected to take advantage of the
knowledge the student generated and retained during the previous stages of reading.
Jalaluddin et al. (2020) say that the application of these activities not only allows the reader
to demonstrate that he can complete vocabulary activities but also that he can make use of
the vocabulary learned within activities that are commonly carried out at this stage.
Summarizing, reviewing, recounting, or discussing are activities that can increase and
reinforce student learning by revisiting the text, analyzing sentences or using expressions
within them, or simply by having them reflect on the text and relate what they understood to
personal experiences or ideas.

1.7.4. Reading strategies

Skimming. This reading strategy consists of skimming the text to know what the text
is about and to look for certain types of general information. In order to carry out this
strategy, it is necessary for the reader to know the meaning of each word since if he does not
know it, he could be overlooking valuable information or, on the other hand, the reader
would not do not understand the text, which would make it difficult to find what he is
looking. In general, this reading strategy is used as a lead-in activity since it gives the reader
a general idea of what he is going to read. These activities are usually short, so the reader
will have an adjusted interval of time to complete the objective or find what he was looking
for.
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According to Fauzi and Raya (2018), the skimming strategy turns out to be not overly
complicated. The only thing the reader should do is skimmed and pay attention to specific
lines of the paragraphs since the most relevant information is usually in specific text
sentences. On the other hand, this strategy is not always used for academic activities dictated
by the teacher in the classroom. This strategy is also commonly used by those looking for a
book, novel, or comic to read but who do not want to waste time reading something that does
not catch their attention. This reader pays attention to the text title, the introductory
paragraph, and some ideas or sentences at the beginning of each paragraph.

Scanning. This is considered a limited strategy since the information sought in the
text must fulfill some task or objective. Unlike the skimming strategy, this strategy focuses
on searching within the text for more relevant information to comply with what is expected.
According to Aritonang et al. (2019), it is the ability to find quickly through reading basic
data such as dates, names of places, and people, among others. Precisely, scanning consists
of quickly locating the view over the text to find elements the teacher or instructor has
assigned. This means that this strategy is more used in the classroom as an activity to meet
some academic objective or complete a task. The type of information intended to be searched
using this strategy involves information expressed in detail, such as specific dates, notable
events, numbers, figures, or statistics. However, when this strategy is used when learning a
new language, it is expected that the aspects sought are related to linguistic or grammatical
aspects.

Although this reading strategy is advantageous, it is essential to note that scanning
does not focus on understanding the text since it only seeks to identify some informational
data. According to Azmi et al. (2020), the objective of scanning is to find details required by
the instructor without the need to read the entire text, which means that the reader who uses
this strategy does not find significant meaning in the reading. However, this does not mean
that this strategy is not beneficial for reading since it provides good results when used
correctly together with other reading strategies such as skimming.

Predicting. This reading strategy consists of reading a text and formally predicting
or guessing the content of the reading without having read it before (Benbellal, 2020). This
activity is named like this because it seeks to predict the general idea of the text just by
reading the central theme of the reading or seeing the images if it is the case. The process of
this strategy adequately outlines the steps to follow so that the reader feels familiar and
interested in the text. Predicting is a strategy that needs a goal set from the beginning so that
the reader feels motivated to reach it. Kiigiikoglu (2013) maintains that in order to obtain the
expected results of reading, it is necessary to set objectives in order to fulfill them as the
reading activities are developed.

16



Summarizing. Summarizing is a reading strategy that the reader can use to present
the most important parts of a text concisely and in their own words. According to Zahra
(2022), summarizing is a strategy that may be related to writing and speaking skills.
Considering this statement, this reading strategy allows students to present the summary
activity orally or in writing, depending on the teacher's instruction. Generally, summarizing
is a strategy usually used in the post-reading stage, allowing the reader to highlight the
essential points of the reading. The advantage of using this strategy is in the learning results
that can be had in the learners since the fact that the readers show a summary in spoken or
written form shows that they managed to understand the text (Alim et al., 2018). This means
that by using summarizing as a post-reading activity, the teacher would be measuring the
degree of reading comprehension that his students have.
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CHAPTER Il: METHODOLOGY

2.1. Type of research

The present investigative work considered the use of mixed methods for obtaining
and analyzing data that help to identify teaching strategies used to develop reading skills at
Abelardo Moncayo high school. According to Halcomb (2018), using qualitative and
quantitative research together in a single project allows the researcher to corroborate or
confirm the findings through the research instruments. Consequently, the use of this type of
mixed research was necessary for this project because the statistical data collected through
the students’ responses was able to prove the problem formulated, and for the findings to be
convincing, it was complemented with the approach qualitative to contrast the results.
Therefore, the use of qualitative and quantitative processes was necessary to collect the data
from the sophomores in order to know their perspectives about the activities they carry out
in class and their predominant intelligences, on the other hand, the opinions, and points of
view of the second-level high school teachers about the use of teaching strategies they use
in the English class.

2.1.1. Qualitative research

According to L. Haven et al. (2019), qualitative research aims to obtain the
participants' perspectives on the questions posed for the research. Therefore, the qualitative
approach was considered for this research in order to know the outlook of English teachers
about the teaching strategies they use to develop the reading skills of their students. Thus,
the findings obtained from the investigation were obtained in situ and for that reason provide
actual viewpoint from teachers, therefore, it could contribute to a better understanding of the
problem and seeking a solution. In this case, the identification of the reading strategies which
are not easy for students to complete that the teachers apply in the English class, allowed the
researcher to adapt suitable reading strategies related to the context of the students in order
to include them into the proposal of this research.

2.1.2. Quantitative research

This research work aims to obtain objective and genuine results to know the
phenomenon under investigation. For this reason, quantitative research that seeks to measure
the data obtained has also been considered within this research, which led to the verification
of the hypothesis through an analysis to reach a conclusion. Consequently, the data analysis
obtained through quantitative research instruments is carried out through statistical
techniques to have an overview of the variables. However, despite being a suitable research
method for providing data that is accurate and close to the truth, it only presents us with an
image of the problem and not precisely profound findings (Rahman, 2020). This means that
the statistical data obtained did not allow to describe the research problem in depth, since it
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only shows a general vision of it. In this research, this numerical data allowed to describe
effective strategies and how comfortable students felt when they performed them. It also
allowed to contrast the answers of the teachers with those of the students with the purpose
to suggest adapted strategies according to the students’ needs. Therefore, in order to present
convincing results, it was necessary to complement the quantitative results with the
qualitative ones.

2.2. Method, technique, and instrument

2.2.1. Method

Because the approach of this research is mixed, the methods used are inductive and
deductive. The inductive method allows creating or obtaining theory from observable
phenomena, generating information about them to know their effects on the variables
(Jebreen, 2012). Thus, this method was used to identify the research problem and the
definition of its variables. For this, the theoretical bases were established within the
theoretical framework to understand the research's context better.

According to Mitchell et al. (2018), the deductive method focuses on testing the hypothesis
of the problem through collected data to confirm the original theories of the researcher.
Therefore, the deductive method started from the theory obtained using the inductive method
to reformulate the information obtained to analyze it with the data collection results and thus
reach a conclusion and test the problem formulated at the beginning of the investigation as
a hypothesis.

2.2.2. Techniques

The survey is a data collection technique responsible for collecting the participants'
responses and then analyzing them quantitatively or qualitatively, depending on the type of
questions used in the questionnaire (Maymone et al., 2018). In the case of this investigative
work, the questionnaire was considered as the instrument to obtain quantitative data.

According to Saarijarvi et al. (2021), the interview is a technique responsible for
collecting qualitative data either face-to-face or virtually based on the interviewees'
experiences. In this way, this technique was essential for this investigation to obtain the
opinions, feelings, and points of view necessary to answer the previous questions raised. For
this, the interview was carried out face-to-face and virtually due to the requirements of each
interviewee.
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2.2.3. Instruments

The questionnaire was used as the data collection instrument to perform the analysis
of quantitative data. The participants to whom this instrument was applied were second-year
high school students between 16 and 17 years old. The questionnaire was developed by the
researcher and validated by the English Major professor. It was comprised of ten multiple-
choice questions, which aimed to know the teaching strategies that their English teacher uses
to develop their reading skills and how they feel about them. In addition, some questions
were designed to identify their multiple intelligences, these questions were based on studies
by Thomas Amstrong (1993) with an adaptation done by Jeanne Mancou who is a former
high school teacher interested in the development of students’ reading skills by using
multiple intelligences strategies. Finally, it is necessary to mention that this instrument was
applied in Spanish so that students can better understand the questions posed.

According to DeJonckheere (2019), the semi-structured interview as a data collection
instrument allows for collecting the interviewees' feelings, thoughts, and beliefs to deepen
the interview findings. Thus, the use of a semi-structured interview to obtain qualitative data
was considered to be applied in the foreign language to those whose participants are second-
level English teachers because of its flexibility. This instrument consisted of eight open
questions and some follow-up questions to find out the reading teaching strategies teachers
use in their classes.

2.3. Research Questions

How do Teaching Strategies Based on Multiple Intelligences affect students' reading skills?

How can teaching strategies based on multiple intelligences be used to improve the
development of reading skills in sophomore students?

2.4. Population and sample

2.4.1. Population

The Unidad Educativa "Abelardo Moncayo", which is located in Atuntaqui, was the
context in which the research project was carried out. The population established for this
research comprised 149 sophomores of the academic period 2021-2022. The purpose of this
research was to collect data on the reading teaching strategies that teachers apply to second-
level students; therefore, only two teachers in charge of teaching English at these levels were
considered as the participants in this investigation.
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Table 3 Population

Parallels Number of students Percentage
Parallel A 30 20.13%
Parallel B 28 18.79%
Parallel C 29 19.46%
Parallel D 30 20.13%
Parallel E 32 21.48%
Total 149 100%

Note: Data probated by "Abelardo Moncayo" high school.

2.4.2. Sample

It was necessary to use the following formula to calculate the sample to which the
instruments that collected the quantitative data were applied.

_ N« Z'«px (1-p)
" (N—1e2 + 22 x px (1—p)

n

Z= Confidence level: 1.96

N= Population: 149

p= Probability in favor: 0.5

e= Maximum margin of error: 0.5

n= Size of the sample to be obtained

n

149« 1,96% « 0,5 (1—0,5)

~(149-1)0,052+ 1,962+ 0,5+ (1—0,5)

357749
T=73326

n = 107,56133

n =107
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According to this procedure, 107 is the number of students to whom the questionnaire was
applied.

2.4.3. Stratified random sampling

The sample obtained through the formula allowed to identify the number of students
to whom the questionnaire could be applied; however, it is necessary to specify how many
students of each course could participate in the investigation, for which it was essential to
stratify the sample.

Table 4 Stratification of the sample

Parallels Number of students Students surveyed
Parallel A 30 22
Parallel B 28 20
Parallel C 29 20
Parallel D 30 22
Parallel E 32 23
Total 149 107

Note: Data probated by "Abelardo Moncayo" high school.

2.5. Data and procedure analysis

As mentioned above, the methods used for this research were inductive and
deductive, so it was first necessary to establish the theoretical bases of the project and thus
be able to understand the phenomenon of study. Consequently, this stage made it possible to
design the research instruments. To start with the data collection phase, it was first necessary
to obtain the instruments’ validation by the English major teachers, and second, the
acceptance of the institution to apply the interview and the questionnaire within the Abelardo
Moncayo High School. Once the validation and acceptance had been obtained, the interview
was used to collect the teachers' opinions as qualitative data, and the questionnaire collected
the students' responses, which were analyzed quantitatively.

The interview was applied to the two English teachers to find out what teaching
strategies they use to develop their students' reading skills. Due to the facilities that virtual
communication offers, one of the teachers preferred to be interviewed through a Zoom
meeting, however, the second teacher chose to participate in the interview face-to-face. It is
worth mentioning that the interviews were recorded with consent to be able to interpret the
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data later. On the other hand, the questionnaire was applied virtually to 107 students selected
by stratifying the sample. For this, the English teachers provided the researcher with the
access link to the class of each parallel to give the corresponding explanations and apply the
questionnaire through Google forms to find out how they feel about the reading strategies
that English teachers use in the class. In addition, some of the questions were designed to
determine their predominant intelligences.

The teachers' answers were qualitatively analyzed by reviewing and preparing the
criteria established in the questions posed in the interview, for which it was necessary to
transcribe their answers, while the students' answers were tabulated and organized
quantitatively through graphics in Microsoft Word Excel. Finally, the data collected through
the interview contrasted with the students' answers provided in the questionnaire. This
analysis allowed to reach a conclusion and continue with the part of the proposal.

23



CHAPTER I11: RESULTS AND DISCUSSION
3. Results

3.1. Analysis of the instruments applied at Abelardo Moncayo high school.

In order to carry out this research work properly, information was collected to know
the reading teaching strategies that Abelardo Moncayo high school teachers use to develop
their students' reading skills. The tabulation of the data obtained through the questionnaire
applied to the students and the semi-structured interview applied to the teachers allowed the
analysis and interpretation of the data presented below.

3.1.1. Students’ survey analysis

Figure 1 Student's age
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Note: Taken from: Microsoft forms results from January, (2022).
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Figure 2 Gender
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Note: Taken from: Microsoft forms results from January, (2022).

Analysis

Bar graphs 1 and 2 show the age and gender of the students surveyed. Figure 1 shows
that most of the students, 79%, are 16 years old, 15% are 15 years old, and just a few are 17,
18, and 19 years old. Regarding the gender of the students surveyed, 60% of them are male,
while 39% are female. The results mentioned in this analysis are used to know the profile of
the sophomore students; nevertheless, this data does not affect the direction of the
investigation.
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Figure 3 Importance of English

60%

52%

50%

40%

40%
30%
20%

7%

B Totalmente de acuerdo M Poco de acuerdo M De acuerdo

10%

0%

Note: Taken from: Microsoft forms results from January, (2022).

Analysis

This bar chart is focused on the students’ perception about the importance of English
in their future professional life. According to the bar graph, most of the sophomore students,
52% of the population, fully agree that learning this language can significantly contribute to
their life. On the other hand, the graph shows that 40% of the students consider English
necessary but not so important in their lives. Finally, a small number of students think that
learning this language will not be important in their future.
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Figure 4 Hours of English that students take per week.
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Note: Taken from: Microsoft forms results from January, (2022).

Analysis

The bar graph shows the hours of English that the sophomore students take per week.
According to Figure 4, most of the students, representing 60% of the population, take 1 to 2
hours of classes, while 26% of the sample take one or lees hours of classes, which is within
the range of hours established by the Ministry of Education. Otherwise, some students take
extra English classes, 13% of them take 2 to 3 hours, and 1% take more than 4 hours of
English classes a week.
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Figure 5 English language skills confidence
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Analysis

The bar chart shows the students’ perception regarding the English language skills
that are more comfortable to develop in class. According to the data, 35% of students
considered listening skills the most comfortable skill to develop. On the other hand, a quarter
of the sample expressed that they prefer the writing skill, and around another quarter of the
students surveyed showed their preference for the speaking skill. Consequently, it is
important to note that few students feel confident with their reading skills, which is one of
the variables in this research.
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Figure 6 Frequency of reading activities in the English class
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Note: Taken from: Microsoft forms results from January, (2022).

Analysis

The bar graph shows how often the teacher performs reading activities in class. Most
of the students, which are 58% of the population, said that the teacher develops reading
activities frequently. However, 20% of students mentioned that the teacher carries out
reading activities occasionally. Finally, a small number of surveyed students said that the
activities to develop this receptive skill are not so common in their English classes.
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Figure 7 Difficulty of reading activities
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Analysis

Figure 7 shows the degree of difficulty the students perceive in the reading activities
in their English classes. According to the bar graph, 54% of the population considered that
the reading activities the teacher applied in class were difficult to develop; conversely, 40%
of the students thought these activities were easy to fulfill. Nevertheless, some students, who
represent 4% of the respondents, mentioned that reading activities were very difficult. These
results display that the students are not feeling comfortable doing these activities in English
class.
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Figure 8 Teacher's reading activities
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Note: Taken from: Microsoft forms results from January, (2022).
Analysis

This bar graph helps to identify how often the teacher carries out the teaching
strategies mentioned in the graph's legend in class. The development of this analysis is
focused on the relevant data presented in Figure 8.

The first aspect mentioned is: Review the vocabulary related to the text's content, and
according to the graph, 53% of the students consider this activity the most used in class. In
addition, the bar graph shows the activities: identify the general topic of the text, make
predictions about the reading before reading, read the text to find an answer to the questions
posed by the teacher, seek information from other sources to answer questions and relate
information from the text with aspects of their daily life; are established between the range
of 40% to 48%, giving the idea that these activities were frequently presented in class. On
the other hand, there are other activities that the teacher does not use very frequently in class,
with a percentage of around 21%.
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Figure 9 Importance of teacher's teaching reading activities
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Analysis

The bar graph in Figure 9 shows the level of importance the students gave to the
reading activities the teacher has applied in class to develop this receptive skill.

Overall, the graph shows that each activity mentioned is considered by more than
half of the students as important or with a high degree of influence on their English reading
skills. Besides, the bar graph shows that 34% of students consider that the first activity
related to vocabulary has a superior level of importance in the development of this receptive
skill, improving motivation and reading comprehension ability. Likewise, another important
percentage of the respondents (33%) consider that reading the text to find an answer to the
questions is an activity that fosters their reading skills in them, increasing critical thinking.
Finally, a quarter of the total students consider that relating information from the text with
aspects of their daily life has not contributed so much to the development of reading;
however, this is an activity that allows students to use their previous knowledge to construct
the meaning (Shea & Ceprano 2017).
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Figure 10 Activities to identify students' multiple intelligences
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Analysis

Figure 10 shows the degree of relationship between students and the suggested
activities to determine their intelligence type. In addition, it is necessary to explain how each
intelligence was identified: the number 5 indicates that the students are strongly identified,
and the number 1 indicates the opposite; thus, the strongest intelligences are mentioned
according to the activities that achieved greater acceptance by the students.

In the first activity, to enjoy reading texts with pictures and drawings, there is a 35%
of acceptance by the students, showing their inclination toward visual-spatial intelligence.
In the same way, the second activity presents a good percentage of students related to musical
intelligence (30%) because they enjoy doing music activities a lot. Additionally, a significant
percentage (25%) typecast in the bodily-kinesthetic intelligence considering that these
students are interested in activities where they can move and be active. In conclusion, the
visual-spatial, musical, and bodily-kinesthetic are the strongest intelligences of this group of
sophomore students. However, the bar graph shows that students are somewhat identified in
the other activities related to the linguistic, logical-mathematical, intrapersonal, and
interpersonal intelligences.

33



Figure 11 Types of texts
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Analysis

The bar graph shows information about the types of texts students read or would like
to read during the English classes. It is necessary to highlight that the graph does not show
percentages; instead, each bar shows the exact number of students interested in each type of
reading since students may be interested in more than one. According to the Figure 11, 37
of the 107 respondents indicated a great acceptance of the texts related to legends being a
considerable number. Another group of 28 students shows their pleasure in comics which
are eye-catching texts that combine images and small texts. Finally, 23 students are related
to scientific and academic texts.
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Figure 12 Students’ acceptance towards the creation of reading teaching strategies
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Interpretation:

According to the graph, most of the students of this educative institution have a
remarkably high interest in the creation of strategies for the development of the reading skill
showing 56%. At the same time, a minimum percentage is not interested in it. Therefore, the
bar graph reflects the students' sympathy towards new ways of learning and acquiring the
second language through strategies that focus on their needs and interests, allowing them to
improve their English language reading skills.
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3.1.2. Teachers’ survey analysis

1.- How long have you been a teacher?

Teacher A:

Good afternoon, | have the pleasure of dealing with one of my students. Therefore,
everything | can do to make you a future professional, I am always available and at your
service. How long have | been teaching? Well, | have 32 years of teaching. And inside the
Abelardo Moncayo high school, 27 or 28 years.

Teacher B:

Well, good morning, thanks for this interview, and welcome to the institution. If | can
contribute my modest knowledge and experience, you can use it to your advantage and make
an innovative proposal that will serve us all English teachers. Thanks for being here. Well,
regarding the question, | already have about 31 years of teaching experience in English.

2. What levels have you taught?

Teacher A:

I have taught at all levels, from General Basic Education to the eighth, ninth, and tenth.
However, for most of my teaching practice, | have always worked in high school, which is
first, second and third-year Baccalaureate, but this academic period | am working with
second-year Baccalaureate.

Teacher B:

Well, in most of my years of experience, | have been teaching in third-year Baccalaureate.
Then, about eight years ago, the Abelardo Moncayo institution opted for the International
Baccalaureate, so | have been working on this project whose level is much higher than the
commonly known; there are other much more demanding guidelines regarding the learning
and teaching of the English language.

3. Do you consider that the objectives set out in your micro curriculum planning for
the 2nd level are being achieved? Why/Why not?

Teacher A:

Ah, as you know, this pandemic time has harmed the educational system in unusual ways;
for example, in the socio-economic field, most of the students did not have access to an
internet connection because their parents did not have enough money to get internet or buy
electronic devices that were necessary for their children to attend classes. Another aspect to
mention is that the students simply connected to the online class. However, there was no
active participation on their part, causing, in a certain way, a low level of knowledge.
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Another essential aspect to mention is that the Ministry of Education established a prioritized
curriculum for all subjects where specific topics were considered to be taught, causing
confusion among the students and demotivation about certain subjects, for example, English,
because they saw it as a filler subject. However, a small percentage of students who like this
subject make noteworthy progress.

Finally, the level of English of the students in the second year of high school is A 1.1, and
they must be in B 1.1, showing a level that is not in line with what the Ministry of Education
expects.

Teacher B:

Evidently, the student's profile when leaving the third year of secondary school must be B1,
and it is the Ministry of Education that establishes the guidelines and the necessary bases
that must be followed to develop the skills that students need to graduate from school.
Unfortunately, the social, economic, and even health circumstances due to the pandemic
have affected the teaching-learning process, making it impossible to reach the minimum
level required by the ministry's guidelines. From my point of view, | would dare to think that
second-year high school students are at the Al level; therefore, | can say that not enough has
been achieved.

4. What have been the academic limitations that have arisen during the process of
developing reading skills in the foreign language class at the Baccalaureate levels of the
"Abelardo Moncayo'" high school?

Teacher A:

In terms of reading skills, the level of the English book that is worked on with second-year
high school students is B1.1; therefore, my classes are not focused just on reading activities.
Besides, the students do not have the level at which the book provided by the Ministry of
Education is designed.

Teacher B:

In this regard, | can mention two severe and significant limitations that have existed for a
long time. First, within the methodology, the secondary school authorities, the parents, and
even the students require the teacher to teach the class entirely in Spanish, which should not
be possible in a class focused on teaching a foreign language. The environment in which the
learning of this second language takes place is not adequate. For this reason, the
methodology applied to these levels is limited. Besides, the hour load established for the
English subject is not enough for the practice time, which is essential to create significant
knowledge. Second, the limited financial resources of our students are one of the limitations
that makes it impossible to require students to purchase English materials and books.
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5. What can you say about your students' reading skills?

Teacher A:

| can say that the reading skills of second-year high school students are developed when they
understand the instruction or task, they must perform to complete the activities of the book.
In other words, the dominance that students have over this receptive skill is evidenced when
they put into practice through productive skills what they understood from the message or
the instruction of the task to be developed.

Teacher B:

The reading skills of the General Baccalaureate students are minimal, and one of those
limitations is that the students translate all the text they must read in English into Spanish,
which does not allow them to become familiar with the vocabulary they have to learn to
develop this skill. On the other hand, students do not feel motivated by the topics found in
the texts provided by the Ministry of Education since they are not of interest to them.
Therefore, | oversee finding the suitable material for them, focusing on texts that catch their
attention and, above all, are short so that their concentration level is not affected when
developing this skill.

6. What are the strategies that you carry out within the class in order to develop the
reading skills of your students?

Teacher A:

Before carrying out the reading strategies, | try to motivate the student to read so they can
stay focused. Following this, the reading process begins by having students read the topic to
predict what the text will be about; after having the main idea, students have to make a
summary and a conclusion to demonstrate that they can understand what they read. On the
other hand, knowing the group of students with whom you are going to work is another
essential aspect to consider for the development of this receptive skill since this allows you
to identify their learning styles and determine strategies that help them feel safe that they
understand the content of what they are reading.

Teacher B:

The type of reading strategy | apply in my classes is related to my work for my master's
degree. This is a strategy called "The chain of ideas", in which students propose a topic that
catches their attention. After this, the following students can suggest ideas on the same topic
in an orderly way until they build a paragraph. This is a strategy focused more on writing,
but it is known that reading and writing skills go hand in hand; for that reason, | apply this
strategy to develop this receptive skill.
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7. Do you think that strategies based on multiple intelligences could contribute to the
development of your students’ reading skills? Why/\Why not?

Teacher A:

I cannot mention all the types of intelligence that exist, but what | can say about multiple
intelligences is that they allow differentiation of each student's needs and abilities. Knowing
each student’s separate ways of learning allows for establishing content that is of interest to
students, enhancing their intelligence, and developing their motivation to increase their
learning capacity.

Teacher B:

I have read about the multiple intelligences topic and what | perceive of these strategies is
that applying them to reality becomes a challenging task for the teacher who applies them.
Of course, these are strategies that could contribute positively to students in addition to the
fact that they deserve it. However, the application of teaching strategies based on multiple
intelligences becomes an arduous task for a teacher who manages large groups of students
since it is complicated to identify the distinct types of intelligence in the classroom.

8. Do you think that a methodological guide would help you improve the reading skills
of your students? Why/Why not?

Teacher A:
Of course, any material that helps both the teacher and the students who are learning to read
and are interested in developing this reading process is welcome and appreciated.

Teacher B:

Yes, it is an innovative proposal that could help the class get out of the routine and motivate
the students; however, | consider that it is something that cannot be applied in its entirety
throughout the class due to the guidelines established by the Ministry of Education.
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4. Discussion

The present discussion shows the results obtained from an analysis of the theory and
the quantitative and qualitative results achieved through the application of the collection
instruments, that is, the questionnaire applied to the students of the Unidad Educativa
Abelardo Moncayo and the survey applied to the two English teachers. Additionally,
citations related with the theoretical foundations are mentioned to strengthen the research
findings. The collected data allowed to analyze the problem and establish significant points
considered for developing a proposal that helps improve English skills.

Learning to communicate through English as a second language can be greatly
beneficial as it provides many opportunities. English is spoken, read, and understood in most
parts of the world; therefore, it serves as the working language of many international
organizations, product advertising, tourism, and education, among many other fields. So,
that it is known as the link language in international interpretation and communication
(Getie, 2020). According to the students' survey results, sophomores take the English subject
as something that should be taken earnestly since they signaled that it would be handy for
their future professional life. However, teachers indicate that students have not shown
sufficient interest in learning the language during the pandemic, especially since teachers
perceived a low level of participation or attendance in virtual classes. The interviewed
teachers think that the lack of discipline in learning English added to the social and economic
problems that some students may present have made it difficult to reach the minimum level
required by the Ministry of Education according to its prioritized curriculum.

According to the Ministerio de Educacion (2016), second-year high school students
must have an English proficiency level of B1.1 to meet the exit profile. However, the
institution's teachers consider that the sophomores are not reaching the minimum required
level due to a set of limitations. Firstly, the hours assigned for the English subject were
reduced from 5 to 2, limiting the English skills development due to the lack of class time for
practice. Secondly, teachers' methodology and the lack of materials have been considered
limitations since teachers assure that they cannot teach this subject in the target language
because the authorities forbid them to do so. In addition, they cannot force students to acquire
material due to their economic limitations.

Likewise, the teachers pointed out that the obstacles that arose during the process of
developing the reading skill had to do with the socio-economic problems of the parents, as
they were unable to provide their children with the necessary academic materials to attend
classes in English. Consequently, according to the teachers, the reading skill development
was almost nothing because there were no technological tools to develop it since the reading
strategies could not be carried out correctly. Thus, teachers consider that the teaching-
reading process is not performed in the best way; however, in contrast to what the teachers
say, the students said they feel comfortable doing reading activities even though it is the least
accepted skill.
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On the other hand, one of the aspects to be analyzed is the reading strategies that
teachers carry out to develop this receptive ability. The activities that both the students and
the teachers affirmed that they develop in the English class are related to making predictions,
summaries, and comments. The teachers and the students mentioned that applying these
activities in class was positive; nevertheless, the students think that these are difficult to carry
out. It is also worth mentioning that motivating students to read is an essential aspect that
teachers take into account to develop reading skills; regardless, they limit themselves to
using the texts found in the English book of the Ministry of Education. Consequently, the
teachers are not adequately motivating the students with texts that are of interest to the
students who highlighted that the types of reading they are interested in are of the type of
intensive reading, that is, short and striking texts.

Finally, regarding teaching strategies based on multiple intelligences, it can be
interpreted that the second level teachers do not apply them in their English classes since
teacher A mentioned that he is not familiar with them. In contrast, teacher B assured that
applying them in his class would be a complicated task for him since identifying the different
intelligences of his students is complex. The two responses from the teachers surveyed imply
that they do not perfectly know the structure of the book that the ministry offers for the
second years of high school, which provides various activities focused on the multiple
intelligences of the students. For this reason, it is evident the need to create teaching reading
strategies based on multiple intelligences guide to develop the sophomore students' reading
skills.
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CHAPTER IV: PROPOSAL

Title

Teaching strategies based on multiple intelligences guide to develop reading skills

Introduction

This proposal focuses on providing reading teaching strategies that enhance
sophomore reading skills through the adaptation of activities based on students' interests and
multiple intelligences. Reading and multiple intelligences are essential elements considered
for the development of this handbook because in learning a second language, reading is
viewed as the basis for learning it; on the other hand, regard the theory of multiple
intelligences within the teaching practice allows considering the different skills and abilities
of the students to improve their knowledge. Consequently, the interests and multiple
intelligences of the students were taken into account for the design of these strategies; thus,
the students will feel comfortable developing reading activities in class while activating their
abilities by doing something that they like and that catches their attention. The reading
strategies presented in this handbook are structured into four units, each focused on the
strong multiple intelligences of high school sophomores: spatial-visual, bodily-kinesthetic,
and musical. The last unit was created based on the intelligence that many students have in
common: linguistics. Each of these units comprises a pre, during, and post-reading stage. In
addition, online and physical material is provided for students to feel comfortable developing
the activities in the way they prefer.

Justification

This proposal will allow teachers to consider activities that meet the needs of students
and that at the same time, fulfill the guidelines stipulated in the curriculum of the
Compulsory Education Levels for the second level. So, it means that this handbook will
help both teachers and students. Teachers will have a guide in which they can find a set of
thrilling activities to apply in the class to improve their students’ reading skills. On the other
hand, students will have the opportunity to participate actively during the reading activities
because they will feel identified or motivated to develop them in class.
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Theoretical Foundations

Teaching Strategies based on Multiple Intelligences.

Teaching strategies based on multiple intelligences are strategies whose design
focuses on the different intelligences of the student to activate their abilities during their
learning development. The students’ potential in an English class can be used as long as their
abilities are considered since these will facilitate the learning process. Thus, the application
of teaching strategies based on multiple intelligences can be helpful to achieve this objective
since they are responsible for creating activities that meet the students' needs and, in the
same way, that increase learning results.

English Language Reading Skill

Reading skill involves a complex mental process to decode what the writer wants to
convey in writing through diverse types of reading strategies. In addition, reading is
considered a means by which a learner who knows how to handle reading strategies can
learn to acquire the language independently. In addition, it has many advantages; it develops
people's cognitive processes by stimulating imagination, critical and analytical skills, and
memory. Reading is undoubtedly a skill that allows the reader to learn many things, no
matter where he is while he is reading. It also allows people to develop their creativity by
having the freedom to imagine the possible scenarios presented in the texts on their own
since, while they read, they can interpret the words at their own pace.

Objectives

General Objective:

Strengthen students' reading skills by using strategies based on multiple intelligences
that allow them to understand short simple texts on familiar subjects.

Specific Objectives:

e Recognize the structure of short texts such us essays, biographies, and legends using
didactic material in order to activate students’ intelligences.

e Demonstrate understanding of a text on a familiar content area subject by developing
interactive tasks.
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Introduction

Justification

Theoretical foundation

Teaching Strategies based on Multiple Intelligences.

English language reading skills
Objectives

Glossary of figures

Unit objective
Warm-up: Pictionary game (Face-to-face practice)
Garticphone game (Virtual practice)
Pre-reading activities:
Guessing the meaning and previewing
While-reading activities: Skimming and Scanning

Post-reading activities: Summarizing

Unit abjective

Warm-up: Charades (Face-to-face practice)

Charades (Virtual practice)
Pre-reading activities: Discussion

While-reading activities: Puzzle reading and ldentifying

the thesis statement and the topic sentences of an essay

Post-reading activities

Video answer

Unit objective
Warm-up: We will rock you
Pre-reading activities: Predicting and Puzzle song

While-reading activities: Confirm prediction and T or F

Post-reading activities: Lyrics recreation and Singing

Unit objective
Warm-up: Brainstorming
Pre-reading activities: Guessing the meaning

While-reading activities: TorF

Post-reading activities: Creating a story
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Teaching strategies based on multiple intelligences guide to develop reading skills

Intrheduction

This proposal focuses on providing reading teaching strate%jes
that enhance sophomore reading skills through the adaptation
of activities based on students’ interests and multiple

intelligences. Reading and multiple intelligences are essential
elements considered for the development of this handbook

because in learning a second lant%uagﬁ, reading is viewed as
the basis for learning it; on the other hand, regard the theory
of multiple intelligences within the teaching practice allows
considering the different skills and abilities of the students to
improve their knowledge. Consequently, the interests and
multiple intelligences of the students were taken into account

for the design of these strategies; thus, the students will feel
comfortable developing reading activities in class while
activating their abilities by doing something that they like and
that catches their attention. The reading strategies presented
in this handbook are structured into four units, each focused
on the strong multiple intelligences of high school

sophomores: spatial-visual, bodily-kinesthetic, and musical.
The last unit was created based on the intelligence that many
students have in common: linguistics. Each of these units
comprises a pre, during, and post-reading stage. In addition
online and physical material is provided for students to feel
comfortable developing the activities in the way they prefer.

Juslificalien

This proposal will allow teachers to consider
activities that meet the needs of students and
that at the same time, fulfill the guidelines
stipulated in the curriculum of the Compulsory
Education Levels for the second level. So, it

means that this handbook will help both teachers
and students. Teachers will have a guide in which
they can find a set of thrilling activities to apply in
the class to improve their students’ reading sKills.
On the other hand, students will have the
opportunity to participate actively during the

reading activities because they will feel identified
or motivated to develop them in class.




Sheoretical SFoundations
Teaching Strategies based on Multigle Jntelligences

Table 2 Activities and strategies based on multiple intelligences

Teaching strategies bosed on multile | gkiedgms  jeeemtes

intelligences are strategies whose design

- - X Linguistic Read and draft stories, biographies, autobiographies, diaries. journals, and
focuses on the different intelligences of cssays
the student with the purpose of activating
I b e g e e T g Logical/mathemafical Identify grammatical rules, the relationship between action and tense, and
development. The potential of the sentence word order.
students in an El’lgllSh class can be used as Musical intelligence Listening or speaking poetry, songs, pronunciation, rhythms, phonemes,
]gng as their abilities are taken into voices and voiced sounds, and diphthongs.
account since these will facilitate the Bodily/ kinesthetic Act, plays, create videos, and body answers.
lﬁﬂmlﬂg process. Thus, the appllcatlﬁll of Spatial/ visual: Solve language problems, mind maps. graphic organizers, use language
teaching strategies based on multiple software.
HltEHIgEHCES can be L2 useful to achieve Intrapersonal Identify inner dialogues, self-esteem activities, reflect on personal learning

this objective since they are responsible
for creating activities that meet the needs

of students and, in the same way, that
increase learning results. Naturalistic intelligence Learning outdoors, understand systems in nature, knowing how to care for

achievements.

Interpersonal Teamwork, workshops, cooperative teaching techniques

animals, plants, and earth,
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English Language Reading Skill

Reading skill involves a complex mental process to
decode what the writer wants to convey in writing

through different types of reading strategies. In
addition, reading is considered a means by which a
learner who knows how to handle reading strategies

can learn to acquire the language independently. In
addition, it has many advantages; it develops people's
cognitive processes by stimulating imagination,
critical and analytical skills, and memory. Reading is
undoubtedly a skill that allows the reader to learn

many things, no matter where he is while he is
reading. It also allows people to develop their

creativity by having the freedom to imagine the
possible scenarios presented in the texts on their
own since, while they read, they can interpret the

words at their own pace.




Strengthen students’ reading skills by using strategies based on multiple intelligences
that allow them to understand short simple texts on familiar subjects.

Specific Objectives

®  Recognize the structure of short texts such as essays, biographies, and legends
using didactic material in order to activate students’ intelligences.
®

Demonstrate understanding of a text on a familiar content area subject by
developing interactive tasks.

.
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Glossary of figures

In addition to the strong multiple intelligences of high school sophomores, other multiple intelligences
are implicit in the activities of each unit that can help improve students’ reading skills. Next, the

glossary of graphics will allow identifying which intelligence will be developed in each activity.

== Linguistic v& Bodily/ kinesthetic

..I_ Spatial/ Visual

] @ Musical i

Intrapersonal
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Unit1: e
A Hey news!

LNIT OBJIECTIVE
To enhance the English as a foreign language reading skill by reading straightforward newspaper articles.

STRATECES
Spatial-Visual reading strategies

CLASS PRORALE
BGU sophomore students - Level Bl.1 CEFR

CONTENTS

Warm-u

Pre-reading activities: Guessing the meaning and previewing
During-reading activities: Skimming and Scanning
Post-reading activities: Summarizing

f

Y $ & 4



A U\ U

g

Spatial / Visual reading activities

Objective: Identify and understand significant points in Instructions:
short newspaper articles on familiar topics. - Divide into at least two teams.

. - Select the first student to draw. ‘
Time: 1 hour - The first student will choose a flashcard.

: - Each student will have 30 seconds to draw.

Materials: - The first student must draw to represent the word on
- Flashcards the flashcard on the board.
- Markers - The teammates must then work together to guess
- Board what their classmate is drawing.
- Worksheet - Finally, the team that guesses the highest number of

- Pen or pencil | | words wins the game.
- Newspaper clippings
- Pencil and colors Pictionary game
Resources: = Pictionary Game
- Computer/ Cellphone

- Internet access

Warm-up: The teacher will hold a warm-up activity to motivate
students In the class and activate their prior knowlédge about -
the topic. In addition, the following activities are designed to Link and QR code to download

activate students' visual skills. the Pictionary flashcards:

Face-to-face practice:

- Students will play the Pictionary game. The teacher will
download the flashcards that students will use in the game.

- Teacher shares the flashcards and the instructions for the

game with the students. E
https:/ /n9.cl /dqxtf ‘
L
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Spatial / Visual reading activities

Virtual Practice:

- Create a room in GarticPhone and share the access link
with the students.

events in the country.

- Have students write short sentences expressing recent @

Example: End of use of face masks.

- Then, students will receive the sentences from their
classmates, which they will have to draw.

- Next, students will receive their classmates' drawings and
have to guess the sentence. _

The game will continue with the same sequence until the

end.
- Finally, the last sentence must be similar to the first
proposed sentence.

Gartic Phone game link: https:/ /garticphone.com /es

GarticPhone game

L2

THE TELEPHONE GAME

ANONYMOUS AUTHENTICATED

O CHOOSE A CHARACTER

x O

Xy X

AND A NICKNAME

3 Teacher Milena
d

L uve sTesaneRs

IO G

HOW TO PLAY

2]

5. SEE WHAT HAPPENED

Walch Lhe hilarious results of Lhe
telephone game

e o o o o o

“@Brizon
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Spatial / Visual reading activities

==
a.- Guessing the meaning: Students will identify through 5
pictures the newspaper sections.

Process:

The teacher will introduce vocabulary about sections of a_
newspaper by sharing with the students an activity in which rs
they will see a set of newspaper pictures. -

- Teacher will ask the students to look closely at the

pictures and identify keywords or headlines within each g Q N

image. . '
- Once they have seen the images, students will try to

match the headlines with the section they belong to.

< : VOCABULARY - Sections of a newspaper
Face-to-face practice: The teacher will provide the _
students with printed worksheets. = ISntqrrllatlonal
- Socia
Virtual practice: The teacher will share the link to the ( i ) - Local News
e

wordwall activity with the students. - Business
- Arts
- oports
; . . - Classifieds
b.- Previewing: After doing the first activity, students will @ N - Health
identify the type of section to which the article of the while- \=
reading stage belongs by looking at its title and images.




Spatial / Visual reading activities

Guessing the meaning - Worksheet

Sections of 2 newspaper

_-\.: _ ..;. L{ g — p - - r\ :
= e
B 1l - SEEEl- Lt Hews - BUSINESS- & SpElE - Classdieds - HSalth
CLASLFEES DAILY NEWS ?_»‘?n . T
- - SOCIAL MEDIA ﬁ‘“_‘(\h
i TAKES OVER! |
Link and QR code of the wordwall activity.

E5S

—

Guessing the meaning - Online activity

https: / /n9.cl /bh9wn



Spatial / Visual reading activities

L |

R——— a.- Skimming: Students will identify key information by reading the lead
—— paragraph of a newspaper article.

asmic rays
% science,” . . e : s
b.- Scanning; Students will locate specific information within the text to
answer questions.

The teacher will use skimming and scanning strategies to take advantage of
students’ visual skills.

y
_ Process:
I Tl‘he teacher will provide the students with the worksheets in print or
online.
- Individually, the students will read the article twice; the first time to get

familiar with the text and the second time to find the article's main idea.
- The teacher can mention to his students that the main idea of a text is
usually found in the main paragraph of the text.

- Finally, students will work together to complete the worksheets and
compare answers.

Face-to-face practice: Students will complete the worksheets with a
%)enml or pen, and once they have finished, they will return the sheets to
he teacher.
https://es.liveworksheets.com/3-ko861212zq | _ . . . .
Virtual practice: Students will access the worksheet link, complete the
activity and send the answers to the teacher's email
|




SFECIAL - SOCIAL

GO FOR IT!

A girl mountain climber managed to climb Mount Kilimanjoro of

just 7 yeors old.

clinb the mountain every year,
although not oll succeed.

MONTANNAH KENNEY IS ONE OF
THE YOUNGEST CLIMBERS TO
REACH THE PEAK OF KILIMANJARO.

Last yuar, Texcs gifl Mentasnah Sonney was kaown for elimbing
anw of the world's fallest mountaina ot the early cge of 7. The
gif achioved hor gool in the company of hor mother. "It felt great
te rwach my ged” Montannah says

The young clmbers feot begre when she discovers thet har
rmathet plonned ta chmb Kilmanjara, which ancowroges har to try
olmbing with her. Aftor her mom accepted her company on ths
long adventure, Mentonnoh mode it her mission o get te the top,
for which the bagon o leeg strotah of hiling practice *o prepore
"I wonted to sew what it wos bk cbeve the cleuds,” she says

Athough the mountain is located in Afdec, one
of the wormest crecs in the ward, da Sop
oovered by snow ond &= very cold: theretore,
the Wtle gel had to prepare honedl for any
weathar

Montanrah ond her mom sot off in March 2018
with the company of prolexsonal gades. The
nmcent losted wx days, 10 It wos rot nosy fo
each the tep. in oddition, Momternch hod
other issues regording her health oleag the
wey. Hawevar, she assures that after ¢ hreal,
she felt better, and the decded o continue
with hee goel ond et give up. "I was finally
obove the cloods!” the saye

After her experience. Montannoh advises other
chidren 1o follow her dreams and nat gave up,
To acheve this, they must prepare in advance,
werk a4 a ream ond stay fem until the esd.

*You can do i#!1" she soys.

Adopted from Karen Kelloher, 209

WHILE BEADING ACTIVITIES

GO FORIT!

Name:

Date: _ —
Skimming
l.Read the blue words and look at the pictures in the

article and say what is this text about.
Posible answer: The text tells how a 7-vear-old girl managed to be
one of the youngest climbers to reach the top of Kilimanjaro.

Scanning
2. Scan the text. Complete the following sentences by
looking for the correct words in the article.

oMomannah Kenney is one of the youngest climbers to reach the peak of

Kilimenjara,

e The young climber is known for climbing one of the world’s tallest mountoins
at the early age of _T

Africa

e Kilimenjaro is located | one of the warmest arecs in the

world, with more thon _ """ feet in the sky.
March 2018
« Montannah and her mom set off in ___ sxmad s
professional guides.

with the compeony of

By Milena Guerrero




Spatial / Visual reading activities

==
a.- Summarizing: Students will graphically represent a
ummary of the article%'ﬂley'rea'd'_,. ” PR
This strategy will allow students to represent through
drawings what they visualized while reading the article.

Process:

- In groups of 3 or 4, students will create a comic in which
the grap ically represent the article's main ideas.
- Students will discuss in their working group the key

parts of the article to be reflected in the comic.

- After having the ideas for their comic, each student will
be in charge of graphically representing one of the images.
- At the end, the students will gather all the drawings,
structure the comic and present their work to the class.

Face-to-face practice: Students can create the comic
using magazine or newspaper clippings. They can even
draw using pencils and colors.

Virtual Practice: Students can create the comic using the
Pixton website.
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Unit2: 2

1 (ffaﬁag and ﬁwftﬁg n tﬁe» world

— ] LNIT OBJIECTIVE
L J To enhance the English as a foreign language reading skill by reading about healthy habits and environment.
— STRATEQES
[ I Bodily-Kinesthetic reading strategies

CLASS PROALE
BGU sophomore students - Level Bl.1 CEFR

] CONTENTS
E | Warm-up
Pre-reading activities: Discussion
During-reading activities: Reading puzzle and identifying the thesis statement and the topic sentence of an essay
Post-reading activities: Face-to-face practice; Areas of interest and summarizing

' Virtual practice; Video answer
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Bodily/ kinesthetic reading strategies

Objective: Place the thesis statement in an essay.

Time: 1 hour

Materials:
- Flashcards
- Markers

- Board

- Worksheet
- Pen or pencil

Resources:
- Computer/ Cellphone
- Internet access

Warm-up: The teacher will hold a warm-up activity in order
to motivate students in the class and activate their prior
knowledge about the topic. In addition, the following activities
are designed to activate students' bodily-kinesthetic skills.

Charades

Students will play the Charades game. The teacher explains
to students that some of them will mimic some health
activities for their classmates to guess the name of each
activity. Students must raise their hands to participate in this

stage and think about healthy activities.

Face-to-face practice:

Instructions; , _
- Download the flashcards that students will use in
the game.

- Share with the students a set of words and phrases

with their meaning.

- Make sure that the students remember the words.
- After that, divide the class into at least two teams.
- Select the first student to represent the flashcard
word by gestures. |

- The first student will choose a flashcard.

- Each student will have 30 seconds to make the
gestures.

= The teammates must then work together to guess
what their classmate is regresgzntmg.

- The team that guesses the highest number of
words wins the game.

’
f
-



Instructions:

- Enter the Charades flashcards link and familiarize yourself
w1th the vocabulary

Send a messa%; w1th the word (by Envate message o1
zoom or teams) to students who want to participate or have

been chosen randomly

- Make each participant who received the floor participate.
- He{tjve the students participate in order when guessing the
words

\_ AN W

T_‘

- Write down each student's points to assign a game-winner.

Bodily/ kinesthetic reading strategies

Charades Flashcards

QR and link of the Charades flashcards

https://n9.cl/4q94v E I! E

Charades Game

Runmning H Cy

clin
P H
£ a%
Clin ] g T Hlv::u:p\'.-:ﬂ
[:Inuk a l-::t Dt W ntu:l ' Do not cat fast food

_ @
S

-----------------------------------
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Bodily/ kinesthetic reading strategies

QR and link of the Discussion questions
flashcard:

inat are the ngyl-:lr!_i,j kahits o 2o to protect the smviromiment?

1.

2.- How oftén de Yo dlp Ehess fetivitipe?

S.- which of powr classwptes aotivities would pow Llike teo pelopt?

4. wiould Hou lilge ta Rwpw mepre ghput bow Hew sin eomtribute o the
i

protection of the planet? Why whiy not?

https://es.liveworksheets.com/3-re8637760i
{

a.- Discussion: The teacher will give the students a flashcard
with questions about healthy habits that help the planet; the

students will answer the questions and discuss the answers in
groups of 3. This activity will help the students activate their

{)ﬁewoug.knowledge about the topic they will deal with during
e reading.

Instructions:

Face-to-face practice:

- Divide the students into groups of 3.

- Download the flashcard of questions and provide a copy of it
to each group.

- Ask them to take note of their classmates' answers.

- Assign a timer of 3 minutes for this activity. .
- Finally, students who want to participate could share their
classmates' answers with the rest of the class.

- Create rooms (in zoom or teams) so students can enter and
be ready for discussion.

- Send each group created the question template.

- Ask them to take note of their classmates’ answers.

- Assign a timer of 3 minutes for this activity.

- Have them return to the main room and share their

classmates' answers with the rest of the class.

l
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Bodily/ kinesthetic reading strategies

a.- Reading puzzle: The teacher will give the students several
pieces of an essay, and the students will have to read each
iece and place each in its respective place so that the whole

ext makes sense. This activity will help students activate their

kinesthetic skills.

b.- Identifyip[.% the thesis statement and the topic sentence
of an essay: This strategy will help students identify the
general idea of an essay. Additionally, students will read the
essay to identify its parts.

Process:

|

The teacher will share the worksheet with the students so that

they can do the activity in teams of 3 students.

Face-to-face practice:
- Download the worksheet and provide a copy to each working

oup.
3 l?the students to cut out the pieces and, on a blank paper,
paste the parts in the correct order. .
- Once the essa%r is in order, ask students to underline the
thesis statement and the essay's topic sentences.
- Finally, ask the students to give you the worksheet when

they have completed it.

- Create rooms (in zoom or teams) so students can ‘

enter and be ready for discussion.
- Send each group created the link to access the
online activity.

- Ask them to put the essay parts in the correct
order.
- Explain to the students how to identify a thesis

topic sentences.

- Once they have completed the activity, send the

answers to the - teacher's email.18
QR and link of the worksheet:

https://es.liveworksheets.com/3-ua865365

statement and a topic sentence in an essay and ask
them to identify the general idea of the text and the |

N
-



Bodily/ kinesthetic reading strategies

HEALTHY LIFE AND
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Bodily/ kinesthetic reading strategies

Face-to-face practice:

' a.- Areas of interest: Students will discuss the topics that
most caught their attention from the reading with their
classmates. This activity will help them identify the most
essential points of reading, taking into account what they
have learned about an essay's thesis statement and topic
sentences.

b.- Summarizing: Students will prepare a poster

presenting the summary of an essay. For this, the students
will choose another essay or use the same one they read in
class. Then, they will identify the important ideas and
organize this information appropriately. This activity will
help students identify relevant information in a text.

A U\

F\




Bodily/ kinesthetic reading strategies

Process:

Create an avatar and select a ‘
background.

Virtual practice:

GO
a.- Video answer: - wlF /AN
Students will use the Voki application to record the | a
answers orally to the following questions concerning the A | )
essay they read in the while-reading stage. This activity
will allow students to represent what they learned from the 5
previous activities actively.

Instructions:

- The teacher will give the students the questions they will

answer.
- Students will prepare the script of the video.

- Students will record the video on the Voki app and share
the link with their teacher.

QR and link of the Voki website:

save your avatar by pressing
the save button.

A U\ U

4.
Finally, share the link to your

Voki video with your teacher.

. ; GEE AN,
https://www.voki.com/site/create aad &

F‘
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Musical reading strategies

[‘:- STRATECES

CLASS PRORLE
l ‘ BGU sophomore students - Level Bl.1 CEFR
] CONTENTS
E |, Warm-u

Pre-reading activities: Predicting and Puzzle song
During-reading activities: Confirm prediction and True or False

‘ Post-reading activities: Lyrics recreation and Singing

éyow' e
b
~ ] LNIT OBJIECTIVE
( J To enhance the English as a foreign language reading skill by reading about celebrities.
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Musical reading strategies

Objective: Describe relevant events of famous people. Note: If the activity is taking place virtually, make

sure that all students can hear the melodies and have
their cameras on. However, this activity can follow ‘
the same process in both face-to-face and virtual

practice.

Time: 1 hour

Materials:
- Flashcards
- Markers

- Board

- Worksheet
- Pen or pencil

- o @g®o
Resources: : N £ @ \
- Computer/ Cellphone ‘ ' \ L ’ - v
- Internet access ,
Warm-up: The teacher will hold a warm-up activity in order ‘ ‘
knowledge about the topic. In addition, the following activities

to motivate students in the class and activate their prior,
are designed to activate students' musical skills.

WE WILL ROCK YOU: QR code and link to download the melodies:

El’ =
[=].

https: / /n9.cl /xf7lu

The teacher will have the students listen to three different
tunes. Tell the students that they will have to clap once when
they hear the first melody. When they hear the second one,
they will have to clap their legs twice, and when they finally

hear the last tune, they will say Rock you. The teacher can
alternate the order of the melddies uritil the students feel the
rhythm of each one. Fmall resent the pieces in order until
the students say WE WIL WILL ROCK YOU.




VIVA LA VIDA

st w0 vl Char die s

1ot 0 ke e woei
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PRE-READING

S
St tiw e Lo bl er e b

VIVA LA VIDA

JEFFREY
BEZOS
SONG

QR and link of the
Predicting activity:

https://n9.cl/f26p8

QR and link of theI

Puzzle song activity:

%

https://n9.cl/u01s6

Musical reading strategies @

1. PRE-READING ACTIVITIES




2. WHILE-READING ACTIVITIES

Musical reading strategies

@

Virtual practice:

- Create rooms (in zoom or teams) so that students
can enter and be ready to discuss their predictions.

- Send each group created the link to access the
online activity.

- Ask them to put the parts of the song in the correct
order.

- Have students compare their answers with their
classmates. Then, ask them to identify the
worksheet's true and false sentences. ¢
- Once they have completed the activity, send the

answers to the - teacher's email.

QR and link of the worksheet:

ORI 0

-

https://es.liveworksheets.com/3-gj868144ks




Musical reading strategies

(==

a.- Creating lyrics: Students will choose one of the two
songs presented in class and have to recreate the verses
using the biography of their favorite famous person.

Instructions:

Ask students to think of a famous person they know very
well. Have students recreate the lyrics to any songs they
heard in class. lain to the students that the Iyrics
should talk about the biography of their favorite artist. If

necessary, provide information students do not know about
their famous artists.

b.- Singing: Students will use the vocaroo app to record
the new song.

Instructions: : : -
Make sure all students have finished the previous activity.
Provide the link to the Vocaroo website. Ask students to
record the new song on Vocaroo. Please share the link to a
pallet and ask them to upload their audios there.

A . AN N

T_‘




UNIT OBJECTIVE
To enhance the English as a foreign language reading skill by reading about Ecuadorian legends.

STRATEGES
Linguistic reading strategies

b =]

iw
.-

. | CLASS PROFLE
. BGU sophomore students - Level Bl.1 CEFR

"‘] CONTENTS

W arm-lﬂ? e : : :
Pre-reading activities: Guessing the meaning and Understanding key vocabulary
During-reading activities: True or False

‘ Post-reading activities: Creating a story




A . AN\ W

g N

Linguistic-Verbal reading strategies

Objective: Putting on a play about an Ecuadorian legend. _ '
Virtual practice: .
The teacher will ask students to think about

Time: 1 h
ARG, L TIOUE Ecuadorian legends. The teacher will create an activity

Materials: in Mentimeter and share the access code or link with
- Flashcards the students. There, students will write the name of
- Markers the legend they thought of.

- Board

- Worksheet o e o e M Mentimeter

- Pen or pencil Write the name of an Ecuadorian legend | it the name of n Ecuadorion legend
Resources:

- Computer/ Cellphone
- Internet access

1 doma tapada
el guagua auca
harry potter

Warm-up: The teacher will hold a warm-up activity to motivate
students in the class and activate their prior knowledge about
the tO?lC. In addition, the following activities are designed to
activate students' linguistic skills.

Brainstorming

Face-to-face practice: R code and link to the Mentimeter activity for the
The teacher w%l ask students to think about Ecuadorian legends. S:acher: Y

Then, each student will write the legend's name on the board.

https:/ /n9.cl /gifbod




Linguistic-Verbal reading strategies

Mgt

¥he sory begins with a peasant VO ad
leen :'2;:5: Maria Angula This i

a.- True or False: Students will reread the texts and say if the T ata i
statements shown are true or false. This activity will help them

One day. Marta Angula's mother
asked hor to buy tripes at the
marker That afternoon, the

recognize the words they learned to understand the text better -8
using their language skills. !

- ‘ m:ln.vgﬂ ";ﬁ;::ll}ﬁl M:I’ﬂ by
aying wit friends al nt
T“Jm inoney on candies that g

l.a) X
I y
b &u " mmhﬁh;gx\’nhﬂk.hlv"\r

Process: /)
t 8 e

The teacher will share the worksheet with the students so that they  [icAu———e——"

was alrald that her mother world

can do the activity in teams of 3 students. Bt R L
: hw“h’m'::ﬁl 'vvml'n:mv.)‘l v
Face-to-face practice: . , e R o
- Download the worksheet and provide a copy to each working e
group. & e
K'(DII t 21‘ o0 2
- Ask the students to reread the text and complete the true and B 4 A i Vol g
false statements on the worksheet. - P {ateie aei .
- Finally, ask students to give vou the worksheet after completing it. S e 0R and link of the worksheet:
/ give me back

Afier that, the door medd, and
naria conld e t of the
e whose tripes alve had

stolen Maria very scared, decided

- Create rooms (in zoom or teams) so that students can enter and be EFEIREE AT
ready to work in the group. : ’ = e e bt s R e
- Send each group created the link to access the online activity.
- Then, ask them to identify the worksheet's true and false

sentences. s
- Once they have completed the activity, send the answers to the
teacher's email.

L/ 31 RS SY N SasT
virctual pracrics

S, N\ Y

https://n9.cl/hfxo5
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Linguistic-Verbal reading strategies

S A‘”’"‘b‘mk 6 . — .

a.- Creating a story:. Students will form groups of 3-4 to ‘
create a short story. They can use as an example the
legends they know.

Instructions: _
Ask the students to form groups of 3 or 4 people to do this
work. When the groups are created, ask each to think of a
title for their story. After that, the students will have to
brainstorm ideas to complete the level. Explain to the
students that the text must refer to a fictional story but
that it is based on their country's traditions.

Face-to-face practice:

Have students put their desks together and work as a
team. Ask them beforehand to bring colors, magazines, or

pictures so that the story they create is creative.

Virtual practice:
Please share with the students the link to the app and ask

them to create a user. This step can be done in advance.
Send the students to the workrooms and ask them to share

the access link to the book with their co-workers so that
everyone can participate.

A U\ U

https://bookcreator.com/ I
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In the following link, you can find all the material that must be printed for the

face-to-face practice.

https://n9.cl/nhjel

.Séfeadm g material

‘
i
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Digital version of the handbook

In the following link, you can find the digital version of the guide proposed to enhance the

sophomores' reading skills.

Link: https://n9.cl/milenaproposal

Figure 13 Digital guide

Select one of these pages

Want to make creations as awesome as this one? | REGISTERNOW

Note: Elaborated by the researcher.
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CONCLUSIONS

Obtaining relevant and quality information through the appropriate search in reliable
and secure sources allowed, within the theoretical research process, to specify how
teaching strategies based on multiple intelligences influence the development of a
student's reading skills and how it affects the process of learning a second language.

Within a data collection process, it is essential to consider accurate and valuable
results for the investigative work. In this way, the research methodology was
composed of appropriately designed methods and techniques to obtain significant
and authentic results.

The ability to read is one of the essential bases to develop during the process of
learning a second language. Thus, not giving the necessary importance to the reading
process, not designing strategies that are tailored to their needs, and do not provide
the desired results, directly affect the acquisition of the foreign language.

There is no single teaching method to which students and teachers should adhere.
The theory of multiple intelligences reveals that everyone has different intelligence
profiles. Therefore, it is possible to design methods and strategies that meet the needs
of students based on their intelligence so that they feel motivated to learn.

78



RECOMMENDATIONS

It is necessary to verify that the sources of information from which the theoretical
bases are obtained for the investigative work are reliable. Thus, the results obtained
in the investigation will be supported by significant theoretical foundations.

The data collection instruments must focus on collecting information that helps to
understand the phenomenon studied. Therefore, it is necessary to consider only the
necessary instruments that can be carried out considering the context and the
determined sample.

It is necessary to provide the appropriate space to identify the student's multiple
intelligences and thus develop strategies and methods that help enhance their reading
skills. In this way, motivation and the teaching-learning process will be optimized.

The teacher can feel free to innovate and design their teaching strategies as long as
they consider within this design the profile of the students, the corresponding content,
and their intelligences, taking advantage of their abilities and skills within the English
class.
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ANNEXES

Annex 1 Teacher's interview.

“chc,
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‘;!'.' UNIVERSIDAD TECNICA DEL NORTE O
S FACULTAD DE EDUCACION CIENCIA Y TECNOLOGIA - FECYT Englishmekr

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS

TRABAJO DE GRADO “TEACHING STRATEGIES BASED ON MULTIPLE
INTELLIGENCES TO DEVELOP READING SKILLS IN SOPHOMORE
STUDENTS AT ABELARDO MONCAYO HIGH SCHOOL IN
ATUNTAQUI DURING 2021-2022”

Interview for English teachers:

Date:

Objective: The purpose of this interview is to collect information to identify teaching strategies
used in the development of reading skills in sophomore students at Abelardo Moncayo high
school, in order to propose a guidelines handbook for using teaching strategies based on multiple
intelligences to develop English reading skills.

Instructions:

Kind regards, Dear Teacher, I am Guerrero Reinoso Milena Alexandra. a student of the
Pedagogia De los Idiomas Nacionales y Extranjeros - Inglés at the Universidad Técnica
del Norte. The following interview aims to collect information to help better develop this
research. The information collected will be precisely for academic use, the process for
the entire research will be confidential and your name will be kept anonymous, so it is
asked in the demurest to listen carefully to the following questions and answer with full
sincerity. Thanks in advance.

1. How long have you been a teacher?

2. What levels have you taught?

3. Do you consider that the objectives set out in your micro curriculum planning for the 2%
level are being achieved? Why/Why not?

4. What have been the limitations that have arisen during the teaching-learning process of
the English language at Abelardo Moncayo high school?

5. What can you say about your students’ reading skills?

6. What are the strategies that you carry out within the class in order to develop the reading
skills of your students?

7. Do you think that strategies based on multiple intelligences could contribute to the
development of your students' reading skills? Why/Why not?

8. Do you think that a methodological guide would help you improve the reading skills of
your students? Why/Why not?
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Annex 2 Students questionnaire
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UNIVERSIDAD TECNICA DEL NORTE *
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT Englishmajor

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES

TRABAJO DE GRADO “TEACHING STRATEGIES BASED ON MULTIPLE
INTELLIGENCES TO DEVELOP READING SKILLS IN SOPHOMORE STUDENTS
AT ABELARDO MONCAYO HIGH SCHOOL FROM ATUNTAQUI DURING 2021-

2022”

Student questionnaire:

Objective: The purpose of this questionnaire is to collect information to identify the
teaching strategies used by teachers for the development of reading skills.

Instructions: Dear students, the purpose of this questionnaire is to collect information
that helps to better develop this research work. The information collected will be precisely
for academic use, the process for the entire research will be confidential and your name
will be kept anonymous, so you are asked in the most restrained way to read each question
carefully and answer with total sincerity.

Informative data:

Age:

Gender:

Select the answer that is correct for you:

1.

Do you think that learning English could contribute in any way to your
professional or work future?
O Strongly agree
O Agree
O Little agree
O Disagree
How many hours a week do you take the subject of English?
O 1 hour or less
Q 1 to 2 hours
O 2to 3 hours
O 4 or more
Which of the following activities is comfortable for you to do in English class?
O Read
O Talk
O Write
O Listen
How often do reading activities take place during the English class?
O Very frequently
O Frequently
O Occasionally
O Rarely
O Never
How difficult are the reading activities that your English teacher creates?
O Very difficult
O Difficult
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O Easy
O Very easy

6. How often do you do these activities in the English class?

Very
common

Frequently | Occasionally

Rarely Never

Review the vocabulary that will be
related to the content of the text.

Identify the general topic of the
text.

Make predictions about the
reading before reading it.

Read the text to find an answer to
the questions posed by the teacher.

Seek information from other
sources to answer questions.

Relate information from the text
with aspects of their daily life.

Make a summary of the reading.

Build graphic organizers to
synthesize information from the
text read.

7. Which of the following activities do you think have helped you improve your
performance in learning the English language? Rate the degree of influence of
each activity. Remember to mark as “Not important™ the activities that have

never been done.

Very
important

Important

Not very
important

Not
important

Review the vocabulary that will be
related to the content of the text.

Identify the general topic of the
text.

Make predictions about the
reading before reading it.

Read the text to find an answer to
the questions posed by the teacher.

Seek information from other
sources to answer questions.

Relate information from the text
with aspects of their daily life.

Make a summary of the reading.

Build graphic organizers to
synthesize information from the
text read.

8. Carefully read the following sentences and identify which of them relate to you
to a greater or lesser degree, indicating 5 as the highest level and 1 as the

lowest.
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I am very good at describing things with words.

I like to play and solve puzzles that require tactics and strategy.

I enjoy reading things more when they have a lot of pictures and
drawings.

I am an active person and if I cannot move, I get bored.

I know the melodies and titles of many songs and musical pieces in
both English and Spanish.

I enjoy getting other people to work together.

I think I am a very independent person.

I enjoy watching nature programs on television such as the
Discovery Channel, National Geographic, and Nova.

9. What kind of book do you read, or would you like to read?

Stories

Fables

Legends

Poems

Theater plays

Essays

Scientific articles

Comic books

10. Would you like the reading activities that you commonly do in English class to
be adapted to activities that will be designed considering the answers you
selected in questions 7 and 9?

Strongly agree

Agree

Disagree

Strongly disagree

00000000

0000




Annex 3 Validated instruments
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PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS -

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT

INGLES

A continuacién, marque con una X en el criterio de evaluacion segun el analisis de cada pregunta
que conforma el cuestionario,
instrumento de evaluacion como item. De ser necesario realice la observacion en el casillero

las cuales se encuentran representadas en el siguiente

correspondiente.
INSTRUMENTO DE EVALUACION CUANTITATIVO
CRITERIOS DE EVALUACION
OBSERVACIONES
Item | Dejar Modificar Eliminar
1 v
2 v
3 v
4 v
5 v
6 v
7 v
8 v
9 v
10 v
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A %% ' FACULTAD DE CIENCIA Y TECNOLOGIA FECYT  Englishrvior
—— PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES

En la siguiente matriz marque con una X el criterio de evaluacion segun corresponda en cada
item. De ser necesario realice la observacion en el apartado correspondiente.

INSTRUMENTO DE EVALUACION CUALITATIVO
ITEMS CRITERIOS DE EVALUACION
MUCHO POCO NADA
Formulacion clara de cada item v
planteado.
Comprension de cada item. v
Coherencia de los items a
observar en relacion con el v
objetivo.
Relevancia del contenido v
Orden y secuencia de las de los v
items
Numero de items optimo v
Observaciones:
MARCIA '”:-m'
LUCIA GG
MANTILLA = MAVTILA Gutata
GUERRA 103412 €490
Firma del Evaluador
C.C.: 1711539690
Apellidos y nombres completos Marcia Lucia Mantilla Guerra

Titulo académico Magister

Institucion de Educacion Superior | Universidad Técnica del Norte

Correo electronico mimantilla@utn.edu.ec
Teléfono 0983014909
"Fecha de envio para la evaluacién del experto: 17 de diciembre de 2021

Fecha de revision del experto: 20/12/21
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A continuaciéon, marque con una X en el criterio de evaluacion segun el andlisis de cada pregunta
que conforma el cuestionario, las cuales se encuentran representadas en el siguiente

instrumento de evaluacién como Item. De ser necesario realice la observacion en el casillero

correspondiente.

INSTRUMENTO DE EVALUACION CUANTITATIVO

CRITERIOS DE EVALUACION

item

Dejar

Modificar

Eliminar

OBSERVACIONES

x| X| X| X| X| X| X X X
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En la siguiente matriz margue con una X el criteric de evaluacién segun corresponda en cada
item. De ser necesario realice la observacién en el apartado correspondiente.

INSTRUMENTO DE EVALUACION CUALITATIVO
ITEMS CRITERIOS DE EVALUACION
MUCHO POCO NADA
Instruccion  breve, clara y X
completa.
Formulacién clara de cada item X
planteado.
Comprensioén de cada item. X
Coherencia de las preguntas en X
relacion con el objetivo.
Relevancia del contenido X
Orden y secuencia de las de los X
items
Numero de items 6ptimo X
Observaciones:

Firma del Evaluador
C.C.: 1714076120

Apellidos y nombres completos Christian David Andrade Molina

Titulo académico Magister

Instituciéon de Educacion Superior | Universidad Técnica del Norte

Correo electrénico cdandrade@utn.edu.e
Teléfono
Fecha de envio para la evaluacion del experto: 20 de diciembre de 2021

Fecha de revision del experto:




Annex 4 Informed consent letter

‘/”v"”-_'\\' UNIVERSIDAD TECNICA DEL NORTE
-~ 75y vl Facultad de Educacidn Ciencia y Tecnologia
R DECANATO

Oficio 783-D - 2021
Ibarra, 09 de diciembre de 2021

Magister

Dalia Rosero
RECTORA DE LA UNIDAD EDUCATIVA ABELARDO MONCAYO

Senora Rectora:

A nombre de la Facultad de Educacién, Ciencia y Tecnologia, reciba un cordial saludo, a Ia vez que
le auguro el mejor de los éxitos en las funciones que viene desempefiando.

Me dirijo a usted, con la finalidad de solicitarle muy comedidamente, se brinde las facilidades
necesarias a la sefiorita MILENA ALEXANDRA GUERRERO REINOSO, estudiante de la carrera de

Pedagogia de los Idiomas Nacionales y Extranjeros, para que obtenga informacién con el fin de
desarrollar el trabajo de titulacion con el tema “TEACHING STRATEGIES BASED ON MULTIPLE

INTELLIGENCES TO DEVELOP READING SKILLS IN SOPHOMORE STUDENTS AT ABELARDO
MONCAYO HIGH SCHOOL IN ATUNTAQUI DURING 2021-2022".

Por su favorable atencién, le agradezco.

Atentamente,
CIENCIA Y TECNICA AL SERVICIO DEL PUEBLO

> "

o v

( Foveinivok _~I=‘ 4
LT 7\l )
\\ N %=

MSc. Raimundo Lépez' 7
DECANO DE LA FECYT

UNIDAD EDUCATIVA *ABELARDO MONCAYO'
RECIBIDO
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Annex 5 Questionnaires applied to students
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