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RESUMEN 

Esta investigación buscó alternativas y posibilidades para el uso de las Tecnologías de 

la Información y la Comunicación (TICs) como recursos educativos en las estrategias 

utilizadas en cada lección y para apoyar la enseñanza y el aprendizaje. La investigación 

se llevó a cabo en el Colegio “Abelardo Moncayo” en el periodo académico 2021-

2022, donde se encuestó a dos docentes y 192 alumnos. Por lo tanto, la 

experimentación fue tanto cualitativa como cuantitativa, evaluando los problemas que 

experimenta la instalación a través del uso de recursos, analizando los resultados de la 

encuesta y observando la falta de recursos para integrar adecuadamente la tecnología en 

la instrucción del idioma inglés dentro del aula. Como resultado, se elaboró una guía de 

actividades con el uso de las TICs para potenciar la enseñanza de la expresión oral y 

mejorar el dominio del idioma inglés entre los estudiantes de la institución. 

Palabras clave: educación, recursos, tecnología, habla, enseñanza, aprendizaje, 

lengua extranjera 
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ABSTRACT 

This research sought alternatives and possibilities for the use of Information and 

Communication Technologies (ICTs) as educational resources in the strategies used in 

each lesson and to support teaching and learning. The research was carried out at the 

"Abelardo Moncayo" School in the 2021-2022 academic period, where two teachers 

and 192 students were surveyed. Therefore, the experimentation was both qualitative 

and quantitative, evaluating the problems experienced by the facility through the use of 

resources, analyzing the results of the survey and observing the lack of resources to 

adequately integrate technology in English language instruction within the classroom. 

As a result, an activity guide was developed on the use of ICTs to enhance the teaching 

of oral expression and improve English language proficiency among the institution's 

students. 

Keywords: education, resources, technology, speaking, teaching, learning, foreign 

language 
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INTRODUCTION 

Motivation for the research 

The motivation for this research is to find and identify new strategies, 

methodologies, and didactic resources that could be utilized through ICTs to help improve 

the quality of education in institutions when it comes to English as a foreign language 

(EFL) speaking skills. 

Problem Description 

The advancement and evolution of ICTs globally have enabled the quick 

dissemination of information, ultimately creating an educated and knowledgeable society. 

In addition, they have successful advantages within education, such as increasing 

innovative responses in the future, eliminating barriers of time and space, and using the 

internet as a tool for information and knowledge with equality and methodologies. 

Likewise, the presence of this tool poses new challenges in the area of 

communication focused on the ability to speak the English language, for which the search 

for resources requires new skills and changes in the objectives that can be achieved on a 

personal and collective level, which means that educational institutions must work to 

develop essential habits and skills in students that allow them to communicate in English in 

order to strive to reduce the issue of underdevelopment of English speaking ability, thus 

encouraging active student participation and fostering more spoken expression in and 

outside the classroom. 

“The development and application of Information and Communication 

Technologies (ICTs) in the field of Foreign Language Teaching (FLT) have had a 

considerable impact on the teaching methodologies” (Septiani, n.d.) 

This investigation is carried out in Atuntaqui city of the Imbabura province, where 

the "Abelardo Moncayo" High School is located; thanks to the pre-professional practices 

carried out in previous periods, it was possible to observe that it offers a comprehensive 

and expansive structure for the training. Still, because of certain issues, the necessary skills 

for teaching and learning English speaking skills cannot be adequately developed, 

particularly for the high school senior students who are the focus of this research. 

Teachers in the English area have proven to be good professionals. Still, in the 

same way, they need to demonstrate a problem when using traditional educational 

methodologies by selecting outdated strategies or didactic resources. Likewise, to this 

problem is added another reason why the development of speaking ability in students is 

low, and that is that most teachers demonstrate little interest in enhancing this skill due to 

the lack of initiatives within the institution from the authorities, which leads to a lack of 

use of technological tools to enhance oral production in English. 
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Due to this problem, English speaking skills must be developed in order for 

students to achieve success in the area of oral language learning, since in the educational 

institution, teachers focus more on teaching grammar leaving aside the objective of 

language, oral production. However, it is known that grammar must be taught in context 

isolation to obtain better results with the ability to speak. Through communication, 

students practice this English language skill relating to their parts and experiences. 

1. How does the use ICTs tools as didactic resources influence the learning of speaking 

skills in the English language? 

2. What ICTs tools can be used as didactic resources to enhance the English language 

speaking skills of senior students at Abelardo Moncayo School during the 2021-2022 

academic year? 

Justification 

This research is being conducted due to the importance of using Information and 

Communication Technologies (ICTs) and didactic resources to improve education in a non-

native language like English. This will help to advance and develop communities, leading to 

more diverse cultures and enriched societies. 

This investigation is conducted due to the great importance implied by the quality 

of education given to students and if it complies with the objectives initially established by 

its creators, such as teachers and authorities. It is necessary to remember that the 

educational process is like a chain of proposals and objectives that must be fulfilled in 

order until its final goal is achieved, which is the academic formation of a human being 

ready to face and meet new challenges and objectives. 

The current research will have academic implications with the students of 

“Abelardo Moncayo” High School because they are its primary beneficiaries; so, they will 

receive correct and adequate teaching of the English language regarding their speaking 

skills using didactic resources. Likewise, the beneficiaries will also be the teachers, 

educational authorities, parents, and of course, nearby communities because the students, 

by receiving adequate English language teaching-learning, will allow them to become 

productive human beings, prepared and trained to get develop in English quickly in any 

field of life such as in professional, work, and personal aspect. 
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Objectives 

General Objective 

Determine how ICTs tools as a didactic resource influence the development of 

speaking skills in senior students of the “Abelardo Moncayo” High School in 2021-2022 

academic year. 

Specific Objectives 

• Diagnose the use of ICTs tools as didactic resources that influence the enhancement 

of speaking skills in the English teaching-learning process. 

 

• Specify the main ICTs tools applicable in the improvement of oral production. 

 

• Design a strategic guide of specific activities that facilitate the teaching-learning 

process regarding speaking skills. 

Structure of the research report  

This research report was divided into four chapters: Chapter I contains information 

about variables like theories, definitions, and relevant information regarding the current 

research. The chapter covers everything related to the data analysis and discussion during 

the study. Finally, Chapter IV, where the proposal, activity, and resources are presented. 

Chapter II includes all methodology aspects, tools, approaches, and methods used to 

accomplish the research. 

CHAPTER I: THEORETICAL FRAMEWORK 

This chapter covers relevant and essential information regarding the theoretical 

framework required to perform the current research, “ICTs tools as didactic resources to 

enhance speaking skills in senior students at “Abelardo Moncayo” High School in 2021 

2022 academic year”. This chapter gives us theoretical information about the topic for 

developing it efficiently and achieving its current objectives. 

1.1 ENGLISH LANGUAGE 

The English Language is originally from England, a language that dominates the 

United States and several island nations in the Caribbean Sea and the Pacific Ocean. 

Likewise, English is the first choice in most countries globally since more than a third of 

the world's population speaks this language. David Denison and Richard Hogg (2008) 

mention that the UK and USA are the two largest countries, in terms of population, where 

English is a native language. English is also the most common language in Australia and 

New Zealand, as well as being the official language of Canada and South Africa. (p.1) 
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1.1.1 English as a foreign language 

English is a major language globally and is usually taught as an additional language 

in countries where it is not the primary language. Dehors, Götz, & Laporte (2016) indicate 

that "English is taught and learned primarily as an international means of communication" 

in EFL contexts (p.131). English as a foreign language (EFL) is the term for studying this 

language in non-native countries. In Ecuador, English is rarely used for conversation or 

instruction. 

1.1.2 Common European Framework of Reference for Language (CEFR) 

English teachers can use the CEFR as a tool to determine the competency levels 

that pupils can achieve. Additionally, it is possible to organize activities and manage the 

progress effectively. 

Table 1.  

Global Scale 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Council of Europe, 2022) 
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1.1.3 English education in Ecuador  

Most people currently regard English as the world’s most significant language. 

Many nations use English as a common language for professional communication, and 

people wish to learn this language because of this. Therefore, Ecuador has added that 

foreign language as a subject to its curriculum. 

Different regulations and perceptions carry out English Education in Ecuador. 

English became mandatory in secondary schools in 1992 (English in Ecuador, 2015). 

Therefore, the compulsory teaching of the English language in education in Ecuador was 

implemented that year through an agreement between the Ministry of Education and the 

British Council for all high schools. 

  

The Ecuadorian Ministry of Education has established the following EFL learning 

outcomes. 

 

(Ministerio de educación, English Language Learning Standards, 2016) 

1.1.4 English level proficiency required by senior students in Ecuador 

Levels A1 to C2 are defined by the Common European Framework of Reference 

(CEFR) as English proficiency levels. Each school year has a category to attain in English, 

and the English education systems those levels to students’ requirements. A1 level refers to 

the eighth and ninth academic years, A2 to the tenth and first academic years, and B1 to 

the second and third academic years. This research will concentrate on students who must 

achieve the B1 level. The B1 level specifies the communicative and linguistic skills that 
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end must accomplish when they finish their academic year and so students at the B1 level 

must be independent language users. (Ministerio de educación, 2014) 

1.1.5 Receptive and productive skills in the English language 

As English becomes the global language, people's desire to become proficient in 

the language is growing steadily. The widespread need for English as a second or foreign 

language puts considerable pressure on educational resources in many countries. 

According to (Aydogan & Akbarov, 2014), in the English language, there are four basic 

language skills: listening, speaking, reading, and writing. These are related to each other by 

two parameters: the mode of communication: oral or written, and the orientation of the 

communication: receiving or provoking the message. 

1.1.6 English Speaking skill 

Speaking skill in EFL is the ability to communicate with other people in a 

particular environment. It provides an overview of the ability to match vocabulary learned 

in different forms of communication. The speaking skill is a process of thought and 

reasoning so that the conversation or dialogue of any person can be accepted and 

understood in a good way by others, that is, by listeners. Therefore, speaking is closely 

related to listening skills since both needs to complement each other to achieve better 

results. (Syakur, et al., 2020) 

Masuram & Sripada (2020) point out that speaking is a complicated skill in any 

second language teaching and learning situation. Teaching speaking is a productive skill, 

yet it is seen as difficult and requires consistent practice, strong dedication, and 

concentration to attain high proficiency. During the conversation, a speaker a person has to 

pay attention, edit, make corrections, and simplify their utterances. Additionally, this skill 

involves pronunciation, intonation, and stress patterns, which can pose a hard challenge for 

those who are non-native English speakers. 

 

1.1.7 The sub-skills of speaking skill  

Depending on students' level and ability, there are several sub-skills to consider 

when it comes to speaking. 

  

The four speaking skills 
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Source: Take from (BINUS UNIVERSITY) 

Fluency 

Speaking without pauses, repetition, or self-correction using a connected speech at 

a natural speed. When completing a written or spoken fluency exercise, students should 

focus more on conveying meaning than trying to be accurate. 

Vocabulary 

Speaking vocabulary consists of the words we use when we speak. Students 

generally learn the meanings of words through everyday usage and oral interactions in the 

target language. 

Grammar 

Grammar is a sub-skill of speaking that is seen as just a rather special 

implementation of the standard grammar of English, but a discovery that does not 

necessarily reduce the interest in studying spoken language's grammar (grammatical use). 

Pronunciation 

Pronouncing words is more than just mimicking what you hear. Articulation 

includes elements of the language (vocabulary and grammar) and abilities (speaking and 

listening). To enhance pronunciation, one needs to focus on the sound of the language. 

Practicing connected speech can be practiced and done by playing segments from audio 

recordings. 

1.1.8 Speaking skills in an educational context 

The different skills needed together contribute to the ultimate goal of teaching 

speaking: engaging in a cohesive and comprehensible conversation. Most of these skills 

are addressed as needed, rather than through general lessons. 
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1.2 FACTORS THAT INFLUENCE THE ENHANCEMENT OF SPEAKING SKILL 

There is extensive research on the factors that intervene in a student's learning 

process in terms of foreign language, especially when those students want to enhance their 

speaking skills; therefore, certain internal and external factors determine effective or 

inaccurate learning in the student. Tuan & Mai (2015) found that a student's ability to 

speak can be impacted by various factors related to the performance conditions (time, 

preparation, expectations, and assistance), emotional variables (motivation, self-esteem, 

and tension), comprehension capacity, subject-related understanding, and feedback during 

speaking activities. 

The following factors present some that are related to the previous ones. 

1.2.1 Internal factors 

The internal factors have more relevance than the external ones since it is said that 

if a student does not have an interest in learning, he will never achieve it, or he will do it in 

a superficial way and by obligation. Some examples are time and practice, self-esteem and 

motivation, which is essential to mention since it is determined by three factors: strong 

wish to be able to learn a language and use it in everyday conversations towards learning 

that language, and attitudes that one is willing to carry out to learn it. 

1.2.2 External factors 

There are numerous external and internal factors that influence the learning of 

English; these include environmental, economic, and infrastructure factors. These elements 

offer the best conditions in terms of concentration, focus, and knowledge acquisition in 

order to learn the English language. For example, some external factors are socioeconomic, 

demography, and academic-institutional because these affect the development of other 

skills. 

1.3 LANGUAGE LEARNING  

In hopes of the student acquiring the necessary skills to speak a language, language 

learning involves instruction about a language's usage, speakers, and structure. The current 

approach to language acquisition centers around meaningful exposure to the target 

language, allowing students to acquire its structure through practical application. Native 

American languages, on the other hand, are taught as foreign languages within their native 

communities, adhering to the official language model. This commodifies the heritage 

language, rendering its study as a contrived exercise that wastes time, money, and effort 

that could otherwise be spent progressing the actual revitalization of said language. 
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1.4 LANGUAGE LEARNING THEORIES 

Language learning theories give people different approaches to teach and study, 

indicating that children learn a language in the same way they pick up other skills, such as 

how to tie their shoes or count, through repeating and reinforcing the actions. 

1.4.1 Cognitivism 

Cognitivism is a learning theory that centers on the processes of the mind. 

According to cognitivist education, the way we learn is determined by how we absorb, 

store, process, and then access data. Our brains use the information we have learned to 

apply it to new situations or problems. This is the target of most learning theories. 

Cognitivism, also known as cognitive learning theory, helps build better education 

initiatives by using research that focuses on the brain and mental activities related to 

acquiring and using new information. Understanding cognitivism can be useful for anyone 

who is trying to teach or obtain new concepts or ideas. Even when a student is trying to 

master something new, they typically have some prior knowledge which can be used to 

link brand new information and develop skill and expertise in it. That is the essence of 

cognitivism.  

According to cognitive learning theory, the mind is the processor that uses our 

internal knowledge and joins it with external factors in order to acquire new information. 

As learning involves tapping into pre-existing knowledge and collecting information from 

previous experiences to gain a better understanding of the world, cognitivism believes that 

hypotheses are the primary basis for explaining how we learn. Therefore, cognitivism is 

thought of as the standard for all studies and fundamentals of learning development 

(Morales, 2021) 

1.4.2 Constructivism 

Constructivism is seen as an approach to learning that regards people as actively 

constructing or creating their knowledge, and perceiving reality through the experiences of 

the learner (Elliott et al., 2000, p. 256). The focal point of constructivism is that human 

learning results from construction, with learners developing new understanding based on 

prior learning. This previous knowledge shapes the new or modified knowledge a person 

will gain from new learning experiences (Phillips, 1995). The constructivist learning 

theory underlies numerous student-centered teaching techniques which contrast with the 

more traditional method of teaching where teachers just give knowledge to students. Tam 

(2000) identifies four key characteristics of constructivist learning environments which 

must be taken into account when applying constructivist teaching strategies. 

1) Teachers and students will exchange knowledge. 

2) Both the teacher and the student will be in charge. 
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3) The teacher will be a facilitator or instructor. 

4) Classes will contain a small number of different learners. 

1.4.3 Connectivism (active learning) 

Connectivism was initially presented in 2005 by two theorists, George Siemens and 

Stephen Downes. The article of Siemens "Connectivism: Learning as a Network Creation" 

was published digitally in 2004, and the article of Downes "An Introduction to Connective 

Knowledge" released the next year. Connectivism is a comparatively new learning theory 

that promotes combining thoughts, ideas, and general knowledge in a helpful way. It 

acknowledges that technology is an important part of the learning process and that staying 

connected offers us opportunities to make options when it comes to learning. Connectivism 

advocates learning that happens beyond an individual, such as through social networking 

sites, online networks, blog posts, or databases. It also emphasizes group collaboration and 

discussion, allowing for various perspectives and beliefs regarding making decisions, 

problem-solving, and interpreting information. 

1.4.4 Krashen’s Monitor Model 

The most cited theory in second language acquisition is Stephen Krashen’s Monitor 

Model, which consists of various hypotheses. If you want to delve into the intricacies of 

his concept, I suggest you check out the link provided. However, here's a brief overview of 

the key takeaway. 

• Language acquisition is subconscious and the result of informal, natural 

communication.  

• Language learning is conscious and motivated by error correction (more formal). 

• Grammar structures are acquired in a set order.  

• Language acquisition happens with comprehensible input (listening or reading material 

that is just slightly above our current language proficiency).  

• A monitor, which refers to those that pressure one to effectively communicate rather 

than simply express meaning, often appears in the form of language teachers who 

correct grammatical errors. In terms of language acquisition, comprehensible input - 

material heard or read only slightly above someone's current language level - plays a 

critical role. 

It should be noted that this is Krashen's theory only. Although the theory is quite 

popular, some parts of it have been harshly criticized and contradicted (especially his 

opinion on the predictable order of grammar structures). Nevertheless, this theory is useful 

for obtaining ideas on language learning. It implies that we should make an effort to 

increase our second language input and guarantee that we get proper error correction in 

some form. 
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1.5 METHODS AND APPROACHES IN THE LANGUAGE TEACHING AND 

LEARNING PROCESS 

1.5.1 Direct Method 

This method focuses on teaching and naturally learning a language by using the 

process of getting a tongue. The direct method was developed during the nineteenth 

century as an opposition to the grammar translation approach with another perspective or 

focused on total immersion of the students in the classroom where everyone should speak 

or communicate just in the target language. This method indicates there is no use of 

grammar in the process; instead, there is more learning through the listening and speaking 

skill interaction (Millsaps, 2020). This method is characterized by the search for teaching a 

language through discussions, conversations, and readings in the target language, leaving 

aside the study of formal grammar. According to Franke (quoted in Richards & Rodgers, 

2014, p.11), the best way to teach a language is by actively using it in the classroom. 

1.5.2 Audio-lingual method 

The Audiolingual Approach to language teaching shares many similarities with the 

Direct Method, such as a rejection of the mother tongue and the focus on speaking and 

listening competencies before reading and writing competencies. However, there are also 

differences. The Direct Method emphasizes vocabulary teaching while the Audiolingual 

Approach focuses on grammar drills (Rhalmi, 2009). This approach focuses on developing 

oral skills and improving speaking achievement. Language items are presented without 

reference to the mother tongue so students can learn language skills effectively, and it is 

designed to enable them to respond quickly and accurately in spoken language by teaching 

vocabulary and grammatical patterns through dialogues. 

1.5.3 Communicative Language Teaching (CLT) 

Communicative Language Teaching (CLT) was born in the 1980s with a focus on 

learner interaction and achieving communicative competence instead of just linguistic 

competence. The approach asserts that using language to communicate meaning to others 

is the key to learning a language. Thus, teachers who apply CLT to their ESL classrooms 

promote the use of English language. In the pursuit of substantial discourse, teachers of 

English as a second language can incorporate exercises that stimulate conversation through 

the accomplishment of valuable objectives. The purpose of ESL instruction is to foster 

communication. 

Talking is at the forefront of an ESL classroom utilizing the communicative 

language teaching technique. Under this method, students engage in conversation with one 

another rather than receiving instruction from the teacher's monologue. Consequently, 

learners become better adept at communicating in English. As for classroom management, 

instructors shouldn't intervene too much in these exchanges.  
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Instead, they should motivate pupils to interact naturally and only provide limited 

correction as needed. The goal of the communicative approach to speaking is to provide 

students with a safe and comfortable environment in which they can practice their English 

skills without worrying about making mistakes or feeling awkward. 

1.6 INSTRUCTIONAL MATERIALS 

Every subject in the school curriculum requires the use of instructional materials. 

Faize and Dahan (2011, cited in Bukoye, 2019) say that these are all things related to print 

and non-print products that impart information to students during the teaching and learning 

process. Worksheets, textbooks, newspapers, presentations, photos, workbooks, and 

electronic tools are examples of instructional materials. They facilitate in some aspects like 

symbols, words, and ideas to enhance their listening, critical thinking, speaking, reading, 

and writing skills and, in the same way, their ability to use media and technological tools. 

Instructional materials can help students gain the skills they need to think more 

deeply and analytically., allowing them to process information and devise solutions to 

problems. According to Tety (2015), this idea of using tools and signs as instructional 

materials are echoed by Lev Vygotsky, a Russian psychologist who suggested that such 

materials aid in the development of critical thinking skills, a necessary component of 

problem-solving tasks. 

1.7 DIDACTIC RESOURCES 

Didactic materials are objects and tools used to make the learning process of any 

subject more effective, meaningful, and accessible. The origin of the words suggests that it 

comes from the Latin material meaning matter and from the Greek didaskô meaning to 

teach. As such, it is understandable that these words are used to refer to the collection of 

objects and tools which help enhance the teaching practice, making the learning process of 

any subject more beneficial, meaningful, and accessible. Still, in this case, those can help 

to carry out the process of English teaching and learning in a better way, for example, all 

terms such as didactic aids, didactic means, pedagogical supports, and didactic or 

instructional materials refer to the type of materials used to support the teaching and 

learning process. 

Throughout history, didactic aids have evolved from paintings on walls and rocks 

in the era of the Egyptian civilization to more sophisticated computers and technology of 

today. These resources were used to show predictions, past events, customs, and so on in 

order to impart knowledge. 

Careful consideration must be taken when selecting classroom materials. The first 

step is to consider the characteristics of the people they are directed at so that materials that 

encourage imagination and symbolism can be chosen. Objective data and facts should also 

be prioritized. 



28 

According to Tomlinson (1998), quoted by Hearn and Garcés (2003, 29-230), 

educational materials are expected to meet certain standards: 

• To be impressionable 

• To promote emotional well-being 

• To improve self-esteem 

• To focus on unique and meaningful themes 

• To make students receptive to learning 

• To utilize natural language 

• To emphasize the linguistic aspects of input 

• To respect different learning styles 

• To provide opportunities for communicative use of the target language 

• To offer students the chance to develop their own capabilities 

• To take into account learners' attitudes 

• To exploit with not too many proposals for controlled practices 

• To give the chance for feedback. 

1.7.1 Functions of didactic resources in education 

To meet a goal or promote survival, a useful item is labeled a resource. Meanwhile, 

didactic pertains to education or training. This means that didactic resources are 

advantageous items or instruments within the realm of teaching. With the assistance of 

didactic resources, an instructor can enlighten their pupils on a particular subject matter. 

Serve as guides for students as well as providing information and putting what has been 

learned into practice is what didactic resources do to help teachers carry out their 

educational duties. 

To illustrate the dangers of smoking to high schoolers, a variety of teaching tools 

can be utilized. For example, a movie depicting the harmful effects of smoking could be 

screened, a poster competition aimed at showing the negative aspects of smoking could be 

held, or an ex-smoker could be invited to speak to the class. Teaching resources make it 

easier for teachers to present knowledge to students in a clearer, less abstract way, and are 

essential in making the learning process more accessible. 

Teaching resources can stimulate creativity and motivation in students. For 

example, students can draw conclusions from a film, use their imagination to create a 

poster, or reflect on the life experience of an ex-smoker. In this way, the teaching and 

learning process is more engaging than just relying on textbooks alone. 

Let's explore some functions of teaching or didactic resources. 
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• Teaching resources provide students with data that make the learning process 

easier, as it allows them to connect with the topic or characters related to it. 

• Teaching resources provide teachers with a structure to help them organize the 

concepts they need to convey to students. This helps ensure that all important 

points are touched upon without taking too much time, making learning more 

enjoyable and easier to understand. 

• Didactic resources are great for exercising and developing the skills of both the 

teacher and the student. They encourage reflection and self-evaluation, making 

them an invaluable asset in any learning process. 

• Teaching resources can motivate students to engage with the content, sparking 

an interest that makes it difficult to stop and fail in the learning process. 

• As didactic resources often lead to reflection, teachers can use them to evaluate 

students in an unconventional way during other assignments. 

• Didactic resources allow students to express themselves more freely and 

spontaneously which would not be possible in other situations, where their 

answers must only be "correct" or "incorrect" with no opportunity for opinion. 

To find the right didactic resources, we must know what we want to teach and 

organize the information clearly. The materials must be eye-catching, as the key to success 

is in the first impression made on the student. Additionally, they should be seen as a 

doorway to further knowledge, providing access to more content than what is present in the 

resources themselves (Talaat, 2011). 

1.7.2 Visual and audiovisual resources  

Visual materials are items that can be understood through sight. They provide 

information by way of their appearance alone. Conversely, teaching and research stimulate 

interest and provide information and experience. Audio Visual Materials are essential for 

learning, ranging from informal education at home to the university level. They are 

accepted as key tools for improving teaching, learning, and research purposes. 

1.7.3 Type of didactic resources in teaching and learning of English language 

Today, students have access to a variety of methods to learn English as teachers 

have access to modern and creative technologies. This means that they don't need to be 

restricted to blackboards for presenting the subject matter, as they can rely on technology 

like video projectors and PowerPoint presentations. Teachers can present the topic in an 

engaging and exciting way to learners, but their main challenge is the lack of technology in 

most educational centers. This means that teachers need to be prepared to teach with 

technological resources, but there are not enough economic resources to make it reality. 
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Using videos and audio in the classroom is an effective way to grab students' 

attention and keep them engaged. Watching videos on TV is more popular than it used to 

be, but showing videos from the internet has been found to be more beneficial for learners' 

development. According to Griffin, teachers have effectively used video during an 

academic year and most used it frequently, at least once a week. Additionally, videos are 

useful in teaching English as they give students access to different social, political, and 

economic situations. This can help develop their pronunciation and listening skills. 

Despite being one of the oldest methods to teach and display information, the 

blackboard still has its place in many educational institutions. Its monotony is both its 

strength and weakness. While it garners criticism from most, there are those who 

appreciate its simplicity. The management of classroom boards can be a tedious task for 

teachers, but oddly enough, they remain the most popular and commonly used resource in 

primary and secondary schools. In the teaching process, the best instructor may find it to 

be their forte. However, it's crucial that they don't abuse it excessively. 

Becoming the go-to tool for teaching English, the internet's interactive capabilities 

are proving to be essential in the learning process. Distance education now offers a variety 

of internet-based resources that teachers and students alike can benefit from. As per Moore 

and Kearsley in 1996, the basic principle behind distance education lies in the idea that 

"students and their educators are often separated by time and distance". Therefore, this type 

of education is beneficial for those who work and don't have the time to attend physical 

university classes. Students can access blogs, chats, and participate in video conferences 

for receiving important information. The internet is revolutionizing teaching and learning, 

but unfortunately, not all teachers and students have access to it. 

English language labs can be expensive, so teachers must look for interesting and 

cost-effective ways to teach listening skills. One way is to use a tape recorder to play audio 

samples. To make this more engaging and interactive, karaoke can be used to practice 

listening and speaking skills in class. 

It's becoming common for teachers to use PowerPoint presentations in the 

classroom, but they need to take into account that problems can arise with technology, such 

as the need for a computer or video projector, or if the device breaks. To make sure the 

lesson can still go ahead, it's recommended that teachers have a plan B which uses an 

alternative resource, whether it's technological or pre-technological. That way, any issues 

can be handled easily. 
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1.8 TECHNOLOGY IN THE ENGLISH LANGUAGE TEACHING AND 

LEARNING PROCESS 

1.8.1 The use of technology as a resource 

Schools need to keep up with changes in society and equip students with the skills 

they need to access information and communicate effectively. Learning a foreign language 

is especially important today, given the prominence of digital technology and 

communication. 

Nowadays, technology is widely accepted as a resource for foreign language 

classrooms. Computer technology is what often comes to mind first since computers have 

infiltrated homes and workplaces, but it's also important to note that other technologies 

such as audio tapes, CD players, videos, and language laboratories, as well as materials 

like DVDs, MP3s, MP4s, CDROMs, and the internet, are all used in teaching foreign 

languages. 

The latest advancements in computer hardware and software have created a wealth 

of resources for language classrooms. Computer-Assisted Language Learning (CALL) is 

the most common and up-to-date way of using computers in language classes, and 

numerous studies have identified its benefits. 

The practical applications of Computer Assisted Language Learning are increasing 

at an astonishing rate, making it difficult for teachers to stay informed. Despite this, 

language teachers should at least consider some CALL applications in their teaching and 

the advantages of including a computer component in language learning in the English 

classroom. 

Aside from CALL, other software without content such as word processors 

(Microsoft WordPad, Microsoft Word) and browsers (Microsoft Explorer, Netscape) are 

useful in language teaching and learning. Word processors don't require advanced 

equipment and are easy to use, while browsers are free to use and can access webpages 

online or offline. 

1.9 ICTs TOOLS 

It's essential to talk about the role of Information & Communication Technologies 

(ICTs) in education. ICTs can be used for a range of activities like creating, storing, and 

communicating. According to Belgium & law (2000), they have been aiding all aspects of 

life, work, leisure, and education since their inception in 1980. The newest ICTs are most 

commonly used in EFL classes to help learners with their speaking skills. 
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1.9.1 ICTs tools features  

Information and communication technologies are becoming increasingly common 

in our daily lives, with a range of features such as those listed below. 

Immateriality: Information created by these technologies can be transferred 

quickly and easily to remote locations. 

Interactivity: The technology enables the user to interact with a computer, and this 

interaction allows the resources used to be tailored to the user's needs and characteristics. 

Interconnection: It creates new opportunities by linking two technologies. An 

example of this is telematics, which comes from the combination of information and 

communication technology and has resulted in new tools like e-mail. 

Instantaneity: This feature is about to the capability of ICTs to quickly send 

information over long distances. 

Digitization: Information is encoded in a unified form, allowing sounds, texts, 

images, etc. to be sent using the same channels. 

Broad range of applications across the cultural, economic, and educational 

sectors and more: ICTs have had a major influence not only on a single area or specific 

group but they have also impacted many sectors such as the economy, education, and 

medicine on an international scale. 

Bigger effect on processes: not only allow people to access lots of information to 

create knowledge, also to collaborate with and connect to other users on the network. This 

lets individuals have a more role when it comes to creating knowledge together. 

Innovation: the development of tics has been characterized by generating a need 

for innovation, especially in the social field, giving rise to the means to enhance 

communication (Business, 2019). 

1.9.2 ICTs tools in Ecuador  

Ecuador is recognized as a country that implements public policies to universalize 

access to Information and Communication Technologies (ICT), executed by the Ministry 

of Telecommunications and the Information Society (MINTEL). MINTEL, in cooperation 

with the National Pre investment Institute (INP), developed the Strategic Plan for 

Research, Development, and Innovation for ICT in Ecuador for the period 2014-2018 to 

determine the most convenient strategic direction for the development of ICT I-D-i in the 

country, by the National Plan “Buen Vivir.” (Ministerio de Telecomunicaciones y de la 

Sociedad de la Información, s.f.) 
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Numerous studies confirm the growth of the Information and Communication 

Technologies sector and the social and economic benefits generated by the mass use of the 

Internet, for which it executes a strategic plan for ICTs, within the scope of the Information 

Society of the Information and Electronic Government. 

1.9.3 ICTs tools in an educational context  

ICTs have been widely seen as an empowering tool in educational contexts, 

particularly in private schools, with the belief that they have a major potential to improve 

the quality of pupils' education (p.17). Trucano (2005) even suggests that in developing 

countries, ICTs can promote educational reform and digital learning tools, increasing 

efficiency in education systems. Du Toit (2015) also researched the educational benefits of 

ICT in instruction delivery, pedagogy, curriculum and assessment. 

Additionally, Trucano (2005) argues that when ICTs are fully explored, they can 

help teachers in their work, and guide them in teaching pupils how to be creative, think 

critically, solve problems, communicate orally, and acquire other advanced thinking 

abilities. As these authors suggest, it is essential to use ICTs in the classroom to help 

students to become literate in English. 

While introducing technology into an EFL setting can be daunting for teachers and 

students, they need to be well-prepared to use it to their advantage. It must be thoroughly 

taught, used appropriately, and monitored for success. As such, Passey and Ridgeway 

(1991) recommend that ICTs should be included in school curriculums. 

In Harris' (1994) view, using ICTs in the curriculum isn't clear cut, and whether it 

should be taught as a separate subject is unknown. In an EFL setting, it could be integrated 

subtly into the topics being studied, catered to the students' contexts. However, careful 

consideration should be taken, as "ICTs is not a subject to be taught in its own right.” 

(Zanker, 2000, p. 49). 

Students are generally expected to become familiar with ICTs as they work with it 

in school. This has resulted in research and theorization stressing the importance of ICTs in 

improving the quality of teaching and learning in subjects unrelated to ICTs (Davis, 1992). 

The utilization of ICTs may be more difficult in a foreign language, but that is the aim of 

this thesis, showing the impact of technology on the problems faced in bilingual education. 

Crawford (2001) suggested that an increased level of ICT capability in pupils aged 

14-16 could be achieved through improved teaching practices and a greater understanding 

of ICTs. His thesis focuses on how ICTs can help facilitate successful learning in English, 

suggesting that they can be used as tools to aid in the student's learning process. Crawford 

(2001) argued that ICTs must be introduced into the classroom in a suitable environment 

that provides learners with innovative and practical methods.  
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Various factors can influence the success of these strategies, such as the school's 

budget, curriculum, teachers' standpoints, and investment. As previously discussed, the 

enhancement of four skills in English language is important. Hence, the implementation of 

ICTs must be carefully planned and studied to effectively improve students' language 

skills. 

1.10 ICTs TOOLS TO TEACH AND ENHANCE THE SPEAKING SKILL 

As mentioned above and taking this into account, the ICTs play an essential part in 

teaching speaking since technology can quickly provide feedback on how well learners 

perform in various language tasks and exercises in their oral communication. It can be a 

valuable classroom resource and can save time (Kuppuraj, 2017). 

Latin America and the Caribbean have been at the forefront in recent years, 

presenting the fastest growth in the world in technology and connectivity onboarding rates 

(UNESCO, 2013, p. 10, quoted in BID, 2012), even though it still has a long way to go that 

travel to ensure equitable and universal access. 

UNESCO (n.d.) mentions the importance of ICTs in education to guarantee 

universal access and opportunities for all people. Then, the association focuses on 

promoting the use of new technology tools to show evidence that ICTs help in practice 

and, at the same time, enhance the importance of improving learning conditions, especially 

speaking skills. 

Likewise, a reasonable advance of technological resources in Ecuador through the 

Ministry of Education (n.d.) indicates the following: The Integral System of Technologies 

for the School and the Community (SíTEC) creates programs and projects to improve 

digital learning in Ecuador and give more people access to technology. SíTEC provides 

Basic General Education and High School institutions with computers, projectors, digital 

whiteboards, and audio systems as part of the provision of specialized equipment. 

Among the resources that can be implemented to teach the speaking skill and make 

the class much more active and participatory, the tools used are detailed below and, in this 

case, will be used to enhance this skill in senior students of Abelardo Moncayo High 

School. 

1.10.1 Prezi Presentations 

This tool can help the configuration of the speech process by going simultaneously 

with what the students are talking about, either using it as a visual aid or exposing a 

respective topic. Thus, students will feel increasingly comfortable speaking up if they have 

some support in the learning process. You can find out more about the platform at the 

following link https://prezi.com./ 

https://prezi.com/
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1.10.2 Microsoft Teams 

Microsoft Teams is a comprehensive messaging app that allows organizations to 

collaborate, communicate, and meet in real-time, while also providing file and app sharing, 

and the ability to use emojis. All of this is done within one unified platform that is open 

and accessible to everyone. You can find out more about the platform at the following link 

https://www.microsoft.com/en-ww/microsoft-teams/log-in 

1.10.3 Zoom 

Zoom is a cloud-based video conferencing app that enables you to set up virtual 

meetings and conferences, and engage in live chats, webinars, screen-sharing, and other 

forms of collaboration. It is suitable for federal governments, tech startups, and religious 

groups, as well as individuals who want to chat or even throw a virtual party with friends 

and family. You can find out more about the platform at the following link https://zoom.us/ 

1.10.4 Sub-English  

The Sub-English platform is fun to learn and improve English pronunciation 

through music. With the songs in English, the person will be able to improve their listening 

comprehension, pronunciation, vocabulary, and new expressions. In addition, they will 

enjoy listening to music and spending time with one of their best hobbies. You can find out 

more about the platform at the following link https://www.subingles.com/ 

1.10.5 Vocaroo 

Vocaroo is a straightforward audio recording tool for teachers and students. It lets 

you record your voice, listen to the playback, and provide the option to generate a web link 

or embed an icon into a webpage or blog. You can find out more about the platform at the 

following link http://vocaroo.com/ 

1.10.6 Google Meet 

Google Meet is a video conferencing app from Google for web browsers and 

mobile devices. It is a video conferencing platform, included in the different G Suite 

packages, that allows you to make calls and video conferences from any place and type of 

device with an Internet connection. You can find out more about the platform at the 

following link https://meet.google.com/  

 

 

 

https://www.microsoft.com/en-ww/microsoft-teams/log-in
https://zoom.us/
https://www.subingles.com/
http://vocaroo.com/
https://meet.google.com/
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CHAPTER II: METHODOLOGY 

This phase of the research entails describing the type of research, strategies, and 

tools used to explain how the investigation is done in order to answer the question posed. 

Research methods are specific procedures for collecting and analyzing data. As indicated 

by Jansen & Warren (2020) discuss how a researcher can develop a study methodically to 

ensure valid and reliable results that meet the objectives of the research. The applied 

research methodology is developed with the fulfillment of the outlined purposes, which 

will allow us to determine the influence of the use of websites as a didactic resource in the 

development of speaking in the teaching-learning of the EFL, specifically in senior 

students at “Abelardo Moncayo” High School in 2021-2022 academic year. 

2.1 Type of Research 

The current research takes qualitative and quantitative approaches because it seeks 

the causes and explanation of the problem, and according to Creswell & Creswell (2017), 

the choice of research approach is determined by the nature of the research problem, the 

researcher's personal background, and the intended recipients of the study. The current 

research has a qualitative approach because it studied the social phenomenon regarding 

using ICTs tools as a didactic resource and its influence on improving speaking as part of 

oral production to students and teachers. Likewise, it has a quantitative approach because 

students’ responses to the surveys were counted, giving an accurate idea of how much they 

are learning and their level of knowledge. 

2.1.1 Research sites 

The place where the research work was in a public high school called "Abelardo 

Moncayo" – AMIE CODE:10H00249. It is located in Ecuador, the Imbabura province, 

Antonio Ante, Parroquia de San Francisco de Natabuela, and Atuntaqui. The institution is 

distributed for upper primary and kindergarten. Likewise, the school is farther away than 

the other environments, but the investigation was conducted anyway. The senior students 

are singe following table provides a little information about it. 

Table 2.  

Research site information 

City High School Streets 

Atuntaqui "Abelardo Moncayo" Av. Luis Leoro Franco 

Note: Elaborated by the researcher. 
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2.2 Research Methods 

The ensuing investigation begins at the exploratory level because the first step to be 

carried out is to diagnose a problem and, through it, find the reasons for that and then act in 

favor of its improvement or solution. Swedberg (2018) mentioned that it “consists of an 

attempt to discover something new and interesting by working your way through a 

research topic”. 

2.2.1 Deductive 

The research project used the deductive method to obtain data about information 

and communication technologies tools used by high school students from “Abelardo 

Moncayo” High School. Therefore, the researcher applied a survey to gather information 

regarding the issue to be explored in the research. 

2.2.2 Descriptive 

This research is descriptive since it seeks to specify the essential properties of the 

students and teachers at the school. Through surveys and interviews, the results can be 

analyzed, the scope of the problem can be analyzed, and the propositional proposal can be 

made. “Descriptive research refers to the type of research question, design, and data 

analysis that will be applied to a given topic” (Calhoun, 2018, p. 67). Therefore, this 

research focuses on information about the students' points of view and the resources used 

by teachers in the English area regarding speaking skills; it is descriptive research. 

2.3 Research instruments  

This research applied various techniques and tools to gather information, which are 

outlined below: 

2.3.1 Survey 

A survey was implemented, and this was aimed at students in the last year of 

Abelardo Moncayo High School to know their perspective on the English language and the 

methodology used by teachers to develop the teaching and learning procedure in the 

improvement of speaking skills. 

2.3.2 Interview 

Interviews were applied to the teachers to find out what methodologies or didactic 

resources like ICTs tools they use in their process. In the same way, those were laid to 

know the reality of the situation, to obtain opinions and points of view about the English 

language and resources present in the educational institution of those who are part of the 

process. 
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2.4 Participants 

2.4.1 Population  

This research was implemented at the “Abelardo Moncayo” High School 

population in Atuntaqui city, Imbabura province. The research individuals were the senior 

students and also the teachers of the English area, where research instruments were applied 

according to the researcher's need through the use of some platforms such as Google forms 

for the survey and Zoom video chat to do the interviews due to the national strike in all 

provinces and the virtual classes that took place in that period in all educational 

institutions.  

Table 3.  

Population information 

High School Level Class Students 

“Abelardo 

Moncayo” High 

School 

Senior students 3º BPI: A 18 

3º BGU: B, C, D, E, F 162 

2º: A, B, C 73 

1º: A, B, C, D, E 127 

Total 380 

Note: Elaborated by the researcher 

2.4.2 Sample 

In this research there was a sample of 192 because there was a large population, 

and applying the formula was necessary to extract it. The sample size was determined 

using the following formula that considers the population's size, the level of confidence 

and the margin of error. 

𝑛 =
𝑍2 ∗ 𝑝 ∗ 𝑞 ∗ 𝑁

ⅇ2(𝑁 − 1) + 𝑍2 ∗ 𝑝 ∗ 𝑞
 

𝑛 =
 (1.96)2 ∗ 0.5 ∗ 0.5 ∗ 380

(0.05)2(380 − 1) + (1.96)2 ∗ 0.5 ∗ 0.5
 

𝑛 =
364.8

1.90
 

𝑛 = 𝟏𝟗𝟐 
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2.5 Procedure and Data Analysis 

The process of establishing the research methodology, collecting data, and 

analyzing it began with researching the theoretical foundation to create the instruments. A 

survey was created and administered to senior students, while an interview was conducted 

with English teachers, focused on speaking skills, and primarily geared towards identifying 

the various ICTs tools used in the teaching process. A teacher from English Major verified 

and validated the instruments. 
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CHAPTER III: RESULTS AND DISCUSSION 

This chapter displays the analysis of the surveys completed by students and 

interviews with teachers after their application to the educational institution. 

3.1 Interview results 

The interviews were applied to some English teachers of the “Abelardo Moncayo” 

High School using the Zoom video chat platform to identify what types of information and 

communication technologies (ICTs) tools the English teachers use to improve their 

speaking skills inside or outside the classroom. It is essential to mention that the interviews 

were carried out in Spanish to collect more detailed information. Nevertheless, the 

questions and their answers were translated into English. 

Interview 

1. How important is teaching the English language in educational institutions for you? 

Teacher 1 

Nowadays, English has become something significant because it is the universal 

language, and we must try to motivate students so that they have a slight interest in 

learning the language. 

Teacher 2 

Hi Ulises, it is adorable to meet you and have the pleasure of sharing this little 

interview with you and answering your question, E; English is super important, as you may 

know; English opens doors worldwide. Everyone communicates in English, although they 

say that Spanish is more important. Still, as you may know, English is worldwide, so the 

English of an institution must be taken, it must, it must be given more importance; this new 

curriculum that is, that is being released for this new school year 2022 2023 lowers it, 

lowers the volume of English, and it does not seem to me because English is excellent if a 

student learns English in a good way, I think it would come very far. So, teaching English 

is very important for students because many dreams of traveling to another country; what 

do I know? The American dream, as everyone says, but it is necessary to have at least a 

minimum knowledge of English. 

Analysis 

The data collected in this question indicate the opinion of teachers about teaching 

the English language in educational institutions. The response of teacher one suggests that 

English is a language of great importance and in the same way that it is used universally, 

and emphasizes that this language must be motivated by teachers to their students so that 
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they continue to learn and improve. Teacher two points out that English is essential 

because by year learning the language side many opportunities in different aspects, such as 

traveling and fulfilling their dreams. However, she also mentions that the 2022-2023 

curriculum has lowered the English subject's learning level, significantly affecting students' 

ability to continue developing their skills. 

2. How important do you consider the ability to speak? 

Teacher 1 

It is an essential skill because whoever can speak English correctly has many 

opportunities, and many doors are opened in the world of work. 

Teacher 2 

Well, speaking skill is essential. We have the four skills no, which they call 

listening, reading, writing, and speaking, right? However, I think that saying is the most 

important thing because most people, for example, you can, if you have seen them travel to 

the United States, the first thing they learn is speaking, they do not even know how to write 

well, and listening goes hand in hand with the speaking, right? However, talking is very 

critical to use the obligation and the need; the need, instead, is what forces you to learn the 

speaking. So, speaking that is accompanied by the hand, is held by the hand of listening, is 

very important and is what they can tell you about talking. 

The following answers emphasize the importance of speaking skills. Teacher one 

mentions that this skill can be handy in today's world since if a person says the English 

language correctly, they have many advantages and opportunities in the workplace. 

Teacher two argues for the existence of the 4 English language skills, which are listening, 

speaking, reading, and writing, but indicates that the speaking skill is the most essential 

since she says that in any place, the most fundamental thing is to be able to speak. 

Therefore, she points out that the ability to speak, apart from learning through education, 

the teacher also puts a strong focus on learning by necessity. In conclusion, according to 

the answers obtained, speaking skills with others are something significant if a student or 

any person wants to continue progressing in life and fulfilling their goals. 

3. What kind of resources do you use to carry out the teaching and learning process 

of speaking skills? 

Teacher 1 

Well, today the cell phone, the speaker is used, eh, videos are also used and no 

more, because in the, in the institution where I work, the internet signal is feeble, it is 

difficult, you must be looking or some sites to be able to connect. 
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Teacher 2 

Well, what can I tell you, eh? Unfortunately, we have a massive capacity of 

students. If we wanted to review speaking with a student with a group of 30 to 35 students, 

we would not reach in, in two pedagogical hours that are 80 minutes, right? However, at 

the lead, they are made to talk or practice in small groups; they are given role plays that 

can also be taught to them, and on the other hand, they are made to practice the readings. 

Sometimes some lessons are found in books, so they are also made to read; they are asked 

questions so that they can develop speaking, can create, think in English to be able to 

respond in English, and as I have told you many times, it is very, the use of speaking in, in 

the classroom is unfortunate because the capacity does not allow you to practice in a 

significant way as we, as teachers, would like to improve or improve speaking so that the 

children can talk excellently as a teacher would like. 

Analysis 

The analysis of this question corresponds to the resources that teachers use to 

practice speaking skills. Based on the data collected, the teachers indicate the need for 

more resources to teach the English language concerning speaking skills since each teacher 

has different situations; for example, a teacher shows only the use of resources such as cell 

phones and speakers. However, the other teacher points out a problem in the language 

practice due to the high number of students in the course. In conclusion, despite all the 

situations, teachers show that they carry out the teaching process with other ideas and thus 

discover a method for students to practice the language. 

4. Have you heard about using ICTs tools in teaching the English language? How do 

you define it? 

Teacher 1 

Of course, it is essential to master ICTs and more. Imagine. Eh, we need a lot, well, 

the knowledge of handling ICTs, because it is a tool that helps make teaching more 

motivating. 

Teacher 2 

Eh, before this, ICT was not used very much; I remember that when I was a student 

when I was a college student, we had an English laboratory in my institution, and it was 

excellent. We learned by listening and practicing speaking; having an English laboratory 

was perfect. Unfortunately, the curriculum is changing; they are changing, they give 

importance to other subjects and downplay the importance of English. However, the tics, if 

they were used, if they were used in all institutions, the reality of the students about the 

English language would be different. They would have a much higher level than when they 

came out of the sixth course, but we do not have support.  
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Unfortunately, fiscal and educational institutions need help to have a laboratory, to 

be able to use Intel, rent, and to be able to use gamification through the Internet. So, I have 

heard a lot in times of pandemic, tics were used a lot, uh, gamification was used a lot to be 

able to attract the attention of students, since you know that behind a screen, sometimes 

face-to-face classes are boring, so it is time to use much gamification with, with tics, so 

yes, it would be good, it would be a perfect option if the Ministry gets ready, not only with 

English but with all subjects. Teaching and learning all issues and the English language 

would be better. 

Analysis 

The current analysis refers to teachers' knowledge of ICTs tools within the English 

language. Based on the information in the responses, the teachers affirm that they know 

ICTs tools but indicate that the lack of support from the government means that the 

English language teaching process still needs to be fulfilled satisfactorily. However, they 

believe it would be a great advantage to use those tools to develop the language. In 

conclusion, there needs to be more responsibility on the part of the Ministry of Education 

in facilitating these tools as laboratories in the institutions to promote and motivate 

students to learn the English language. 

5. Do you consider that using ICTs can improve students' English learning process? 

Yes/No Why? 

Teacher 1 

I think so because students today are the ones who handle technology the most, and 

that calls their attention more. 

Teacher 2 

Of course, a lot, a lot because it can improve because that draws the boys' attention. 

The internet in a world globalizes use, and that is what the kids like now, the students, 

everything that has to do with the internet, if you send them to do some work, eh, some 

work based on the internet using tics and all that, the boys do it because now they like it. 

Unfortunately, we are a third-world country where not everyone has access to the Internet, 

not every student; note has access to computers, and not everyone has access to a good cell 

phone, so that is why we cannot go far because if everyone had that, we would be, it would 

be another situation. Please verify what education is in a private educational institution; I 

have had the pleasure of giving classes to students individually. Individual style to a ninth-

grade student who already receives first-year high school subjects and it is because they 

give much importance to what English is and they use a lot of what tics are, and this little 

girl dominates English; I means, I know how to say if there were, if that were the reality of 

all private educational institutions, like in, in the fiscals, everything would be different. I 

think that the situation of education in this country would be different. 
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Analysis 

The following analysis refers to whether ICTs help or contribute to improving the 

English language in students. According to the answers obtained, the teachers affirm that 

ICTs would greatly help the process because today, these types of tools are the most 

considered by students. Nevertheless, teacher two also mentions that the country does not 

offer these advantages within educational institutions. On the other hand, the community 

cannot access those tools either. In conclusion, it can be determined that there is a long 

way to go before ICTs can bear fruit. However, it is necessary to consider these ideas 

because those resources provide a lot of information and advantage to developing any skill. 

6. Would you like to have a guide of activities to contribute to developing Speaking 

skills with ICTs tools? Yes/No Why? 

Teacher 1 

Of course, as I told you before, ICT is essential in teaching subjects, not just 

English. 

Teacher 2 

Yes, yes, yes, because, for example, I, as I can tell you, am up-to-date concerning 

what tics to use applications for the guys to practice speaking and everything, but. Still, my 

colleagues who need five years to graduate, excuse me for retiring. So, imagine how old 

they are; they are already about 55 years old, 50 years old, and practically as it is 

commonly said, they are fighting with technology. So, this would be useful for teachers 

and students because many students do not matter much but get the hang of it quickly. It 

would be perfect, not only for students but for teachers, because there are older teachers, 

that this technology caught them, caught them from the descent, then it would be excellent, 

something that will help to be able to practice speaking and with, with tics. 

Analysis 

This analysis presents an opinion about a guide of activities to complement the 

development of thinking skills through ICTs tools. Based on the data collected, the 

teachers indicate that it would be a great advantage to have a guide to practice speaking 

skills using ICTs tools. Additionally, a teacher mentions that not all teachers have the 

necessary knowledge to use many technological resources due to age. However, she 

indicates that a guide would help facilitate the process. In conclusion, a focus on activities 

for developing speaking skills would significantly contribute to the advancement of the 

English language in the institution in a way that makes teaching and learning more striking 

and fascinating. 
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3.2 Survey results 

The surveys were applied to the senior students of “Abelardo Moncayo” High 

School with the Google Forms platform in the mother tongue, Spanish, to have better 

results. There was a total of 380 students from the different parallels, but after performing 

the sample, 192 students were obtained. It is also essential to indicate that some students 

could not answer the survey due to the lack of access to a technological device. The 

following figures show all processes' results with their respective analysis. 

1. Do you consider the English language essential for your life? 

  

Importance of the English language for senior students 

 

Source: Survey, June 2022 

Analysis 

Most participants show that the English language is of great importance to their 

lives. The pie chart shows the answer to the survey’s first question to know the position 

and consideration by senior students of the English language for their life. Only a small 

number of students have marked with a no, indicating that they do not consider the English 

language essential. 
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¿Consideras que el idioma inglés es importante para tu vida?
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2. What is the most difficult English skill for you to learn? 

  

Challenging English skills for senior students 

 

Source: Survey, June 2022 

Analysis 

According to Manaj (2015), the four essential components of language, commonly 

referred to as the four skills listening, speaking reding and writing are essential for 

successful language learning. These four skills are crucial for the advancement of 

language. Therefore, the pie chart shows senior students' answers for the most challenging 

English skills. The students have indicated three skills, listening, speaking, and writing, as 

the most challenging skills to learn in the learning process. Only a few students suggest 

that reading is their most complex skill. In summary, speaking skill is highly complex for 

students in the English language learning process. 
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¿Cuál es la habilidad del inglés que te cuesta más complejo 
aprender?
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3. How often do you use speaking skills to communicate in class? 

  

Student participation using speaking skills. 

 

Source: Survey, June 2022 

Analysis 

The bar chart illustrates senior students' answers on how frequently they use the 

English language to communicate in classes. The data indicates an excellent range of 

differences between the categories; the category sometimes reaches the peak, whereas the 

type never reaches the lowest in this question. In conclusion, these results demonstrate that 

more than the range of communication using speaking skills in classes is needed to 

promote each student's participation in the class. 

  

13

32

77

42

7

0

10

20

30

40

50

60

70

80

90

Siempre A menudo Algunas
veces

Raramente Nunca

¿Cuán a menudo usas la habilidad de speaking (hablar) para 
comunicarte en la clase?

Siempre

A menudo

Algunas veces

Raramente

Nunca



48 

4. What are the most used technological tools by your teacher when you receive 

English classes? Choose the necessary ones. 

  

Technological tools used in English classes. 

 

Source: Survey, June 2022 

Analysis 

The bar chart shows the different technological tools used by the teacher to take 

English classes. According to the results, the highest school students have chosen speakers 

as the tool most used by teachers. In the same way, a small percentage of less than 30% 

indicates that teachers minimally use other technological tools to carry out the English 

language teaching process. Therefore, their application of technical tools in teaching is 

very little. In conclusion, there need to be more specialized resources to use in the 

classroom and promote English language development.  
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5. How often does the teacher use technological tools to practice speaking skills inside 

and outside the classroom? 

  

Technological tools for practicing speaking skills. 

 

Source: Survey, June 2022 

Analysis 

The bar chart illustrates the frequency with which teachers practice speaking skills 

in the student’s learning process, either inside or outside the classroom. The data shows 

that there is a high rank of a group of students who indicate that only sometimes there is 

the practice of speaking skills and the use of some technological tool in this category. 

Instead, the type never involves the lowest part. In summary, it is possible to indicate that 

English teachers make little use of technological tools as their resources to promote oral 

production in the English language teaching process. 
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6. How comfortable do you feel using technological tools when you take English 

classes? 

  

Feelings using technological tools. 

 

Source: Survey, June 2022 

Analysis 

The pie chart reflects the satisfaction level with using technological tools to learn 

the English language. The data collected reveals that more than half of the students are 

satisfied when including the specialized tools when receiving English classes. However, 

there is also a tiny percentage that indicates their little satisfaction using these tools related 

to the practice of the speaking skill. In conclusion, it is noted that incorporating technology 

into the English language teaching and learning in this institution will be beneficial. 
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7. Which of the following ICTs tools would you like to use in your learning process to 

improve your speaking skill in the English language? Choose two. 

  

ICTs tools to improve speaking skills. 

 

Source: Survey, June 2022 

Analysis 

The graph shows the technological tools most accepted by senior students that they 

would like to use to improve their speaking skills. According to the data collected, most 

students consider Microsoft Teams and Zoom as the platforms that would help improve the 

current skill under discussion. In addition, more than one-quarter of students indicate their 

acceptance of the Sub-English platform as a resource for their practice of speaking skills. 

Finally, the least preferred options by the participants were Vocaroo and Google meet. 

8. Do you consider that implementing technological tools should be part of teaching 

speaking skills? 
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Technological tools implementation 

 

Source: Survey, June 2022 

Analysis 

The pie chart describes the answer to the question if the implementation of 

technological tools should be part of the teaching of speaking skills. Based on the data 

obtained, most students agree that it would be a good idea to use ICTs tools to enhance 

their speaking skills. Only a tiny percentage of participants disagree with using these tools 

in the learning process, meaning they may need more resources. Implementing 

technological tools would greatly help to improve speaking skills. Likewise, it provides the 

researcher an opportunity to develop the proposal. 

3.3 Discussion 

The reality facing teachers and students is a bit complex. After conducting the 

interviews and surveys and getting answers, it is possible to identify certain issues and 

situations in "Abelardo Moncayo" High School. However, around the world, there are the 

same difficulties regarding the use of ICTs tools; for example, Carneiro (2021) indicates 

that the accelerated development of the information society is posing enormous challenges 

for teachers, schools, public policies, and those responsible for education. Likewise, it 

occurs throughout the country within educational institutions; as Mendoza-Bozada (2020) 

mentions, in 2018, investment in education, especially technology, was reduced in 

Ecuador. In this case, the current educational institution must have the necessary tools to 

carry out this process. In addition, the central authorities still need to take action regarding 

the implementation, making it difficult to reach the English language for its improvement. 
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The interviews have shown some challenges for teachers due to the need for more 

resources to implement when teaching classes. Students have stated in the surveys that the 

most significant challenge is listening and speaking skills. Suhardarma (2020) points out 

that developing speaking and listening skills is difficult because only some can talk. On the 

other hand, this research was carried out in a public school where, despite all the 

difficulties and lack of resources, teachers mention the development of speaking skills as 

something essential in their process.  

Research by Naciri (2019) states that technology significantly influences students' 

speaking skills inside and outside the classroom. In the same way, by reviewing and 

analyzing the instruments, students have shown that they would like teachers to implement 

technological tools (ICTs) to improve their oral production. Those technological tools 

(ICTs) provide better motivation and, therefore, a better entry of knowledge for English 

language learners concerning their speaking skills. 

In this way, the discussion is specific to recognize the weaknesses or needs of the 

educational institution on the use of technological tools in the development of the English 

language in their students. Therefore, after reviewing the collected data, they show that the 

education system, in general, must implement projects to provide quality education 

focused on using ICTs tools. Therefore, it is also essential to promote a guide of activities 

for teachers that can allow the use of ICTs tools and meet students' needs in teaching and 

learning the English language. 
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CHAPTER IV: ACADEMIC PROPOSAL 

4.1 Proposal title 

ACTIVITIES GUIDE AND ICTS TOOLS TO ENHANCE SPEAKING SKILLS 

4.2 Introduction 

The present proposal is developed and designed according to the current situation 

of students of “Abelardo Moncayo” High School based on their surveys and interview 

results. Therefore, this proposal primarily aims to contribute to the teaching and learning 

process when everyone is part of the educational institution. In the same way, it has as its 

objective to enhance speaking skills with information and communication technologies 

since the use of ICTs contributes on a grand scale to the learning and teaching process in 

different ways life making funnier, more engaging, and mainly more interactive using tools 

that enhance a better adaptation and entry of the English language in students. 

The current proposal is made in 4 units based on content and processes provided by 

the Ministry of Education for senior students. Thus, the four units are based on the 

accompaniment to the different activities either inside or outside the classroom using 

technology platforms such as teams, zoom, google meet, Prezi, sub-ingles, and vocaroo to 

generate a more comfortable environment where students can enhance and improve their 

speaking skills safely with the resources they like. Likewise, it is essential to emphasize 

that the current activity guide can be adapted to the different teaching-learning modalities, 

face-to-face or online, depending on the existing resources within the educational 

institution. 

4.3 Justification 

Senior students at Abelardo Moncayo “High School” requires other methods to aid 

them in improving their speaking abilities during classroom activities. Speaking constitutes 

a difficult skill for most students because they feel nervous when the teachers ask them to 

talk about topics, answer questions in participation, or also the teachers ask them to create 

discussions, presentations, or dialogues.  

It is essential to emphasize that technology pivotal in the teaching and learning 

process because students today are more focused on using technological tools for any 

activity. For that reason, it is helpful that there are activities where technical resources can 

be included, and learners can practice their speaking skills using them and improve oral 

production. Likewise, affective factors such as motivation and confidence also grow. 
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4.4 Objectives 

4.4.1 General objective 

To design a strategic guide of specific activities that facilitate the teaching-learning 

process regarding speaking skills in senior students at “Abelardo Moncayo” High School 

in 2021-2022 academic year. 

4.4.2 Specific objectives 

• To identify useful technological tools to enhance speaking skills in senior students. 

• To create activities with information and communication technologies to enhance 

speaking skills in senior students. 
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CONCLUSIONS 

• This research is focused on ICTs tools to enhance Speaking skills at "Abelardo 

Moncayo" High School. For that, the theoretical search or the theoretical 

framework was carried out to identify some factors that influence each student at 

the learning time and, according to that, reach a consensus. 

• Technology plays a vital role in any subject's teaching and learning process, 

especially in language teaching. 

• In the methodology aspect, the research used was qualitative and quantitative 

within the interviews and surveys. These helped to obtain data from teachers and 

students and to find some problems with the presence of ICTs. 

• Based on the surveys, senior students are interested in using technological 

platforms such as teams, zoom, google meet, Prezi, vocaroo, etc. 

• A guide of activities and ICTs tools was created to reinforce the current teaching 

through vocabulary, grammar, music, and videos. Those activities can accompany 

better learning of the English language. 

• The proposal attends to each piece of information obtained in the research. It is 

designed for the use or accompaniment of the class using ICTs tools to help the 

student improve speaking skills. 
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RECOMMENDATIONS 

• Consider using technology appropriately according to the needs of everyone to 

work on their speaking skill. 

• Start a dialogue with the authorities and teachers and develop activities to 

implement technology in the classroom little by little. 

• Monitor students to identify their interests or disinterests and make timely decisions 

based on that. 

• Adapt content to online classes and not always wait for face-to-face classes to use 

tools such as Zoom, teams, Google meet, YouTube, vocaroo, Prezi, and others. 

• Consider using the proposal that is the guide of activities to apply with the students 

and obtain favorable results. 

• Continue planning classes for the future, including ICTs, to generate more 

satisfaction, interest, motivation, and understanding of the English language.   
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ANNEXES 

Annex 1. Presentation letter to the institution 
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Annex 2. Presentation letter to the institution from Ulises Morales 
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Annex 3. Interview for teachers 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN CIENCIA Y TECNOLOGÍA 

PEDADOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

TEACHER INTERVIEW 

Project: ICTs tools as didactic resources to enhance speaking skills in senior 

students at “Abelardo Moncayo” High School in 2021-2022 academic year. 

Objective: The current interview aims to identify what information and 

communication technology tools the English teacher uses to improve speaking skills in the 

classroom. 

Instructions: Choose and respond with what you think is appropriate regarding the 

teaching and learning the English language. Remind you that all information will be used 

for academic purposes. 

1. How important is teaching the English language in educational institutions for 

you? 

3. What kind of resources do you use to carry out the teaching and learning process 

of speaking skills? 

4. Have you heard about using ICTs tools in teaching the English language? How do 

you define it? 

5. Do you consider that using ICTs can improve students' English learning process? 

Yes/No Why? 

6. Would you like to have a guide of activities to contribute to developing Speaking 

skills through the use of ICTs tools? Yes/No Why? 

 

 

 

Thanks for your help! 
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Annex 4. Survey for students 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN CIENCIA Y TECNOLOGÍA 

PEDADOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

STUDENT'S SURVEY 

Project: ICTs tools as didactic resources to enhance speaking skills in senior students at 

“Abelardo Moncayo” High School in 2021-2022 academic year. 

Objective: to identify the student’s English level and interaction with technological 

resources as a didactic resource to improve their speaking skills. 

Instructions: Choose the answer according to your perspective on the English language 

and the classroom resources teachers consider. 

9. Do you consider the English language essential for your life? 

O Yes 

O Not 

10. What is the most difficult English skill for you to learn? 

O Listening 

O Speaking 

O Reading 

O Writing 

11. How often do you use speaking skills to communicate in class? 

O Always 

O Often 

O Sometimes 

O Rarely 

O Never 

12. What are the most used technological tools by your teacher when you receive 

English classes? Choose the necessary ones. 

O Projector 
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O Speakers 

O Applications 

O Online platforms 

O Computers 

O Video communication platforms 

13. How often does the teacher use technological tools to practice speaking skills 

inside and outside the classroom? 

O Always 

O Often 

O Sometimes 

O Rarely 

O Never 

14. How comfortable do you feel using technological tools when you take English 

classes? 

O Very Satisfied 

O Satisfied 

O Little Satisfied 

O Not Satisfied 

15. Which of the following ICTs tools would you like to use in your learning process 

to improve your speaking skill in the English language? Choose two. 

O Prezi presentations 

O Vocaroo 

O Sub-Inglés 

O Microsoft Teams 

O Zoom 

O Google Meet 

16. Do you consider that implementing technological tools should be part of teaching 

speaking skills? 

O Strongly Agree 

O Agree 

O Little Agree 

O Not Agree 

 

Thanks for your help! 
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Annex 5. Evidence of giving the letter 

 

Annex 6. Evidence of data collection. 

 

Teacher Interview 1 
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Teacher Interview 2 

Annex 7. TURNITIN Analysis 

 


