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ABSTRACT 

 

 

The present research project aimed to promote the use of metacognitive strategies to 

enhance listening comprehension in EFL senior high school students. It was carried out at 

Daniel Reyes High School, located in the city of Ibarra during the school year 2022-2023, 

where fifty-nine senior students and two English teachers participated. This research had a 

mixed approach, incorporating, both quantitative and qualitative, data that helped to obtain 

a more comprehensive view of the problem. To develop this study, two research instruments 

were conducted to obtain data. The first one was an interview addressed to English teachers 

to analyze the methodological strategies used in the development of students’ listening 

comprehension. The second one was a survey for EFL students to collect information about 

metacognitive strategies applied by themselves in listening activities. The results evidenced 

that most of the students use metacognitive strategies unconsciously while listening to 

spoken language which limits their full comprehension of it. Moreover, they pointed out 

factors such as vocabulary, teaching methods, and practice as responsible of their listening 

comprehension struggles. In this sense, an academic blog was designed to provide 

metacognitive strategies related to encouraging topics that enable students to be aware, 

strategic, and reflective on their listening comprehension process. 

 

 

 

 

 

 

 

 

 

Keywords: metacognitive strategies, listening comprehension, EFL students. 
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RESUMEN 

 

 

El presente trabajo de investigación tiene como propósito promover el uso de estrategias 

metacognitivas para mejorar la comprensión auditiva en estudiantes de último año de 

secundaria. La misma fue llevada a cabo en la Unidad Educativa Daniel Reyes, ubicada en 

la ciudad de Ibarra durante el año escolar 2022-2023, donde cincuenta y nueve estudiantes 

y dos docentes de inglés participaron. Esta investigación tuvo un enfoque mixto, 

incorporando datos tanto cuantitativos como cualitativos que ayudaron a tener una vista más 

comprensiva del problema. Con la finalidad de desarrollar este estudio, dos instrumentos de 

investigación fueron realizados para la recopilación de información. La primera es una 

entrevista dirigida a los profesores de inglés para analizar las estrategias metodológicas 

usadas en el desarrollo de comprensión auditivas de los estudiantes. La segunda es una 

encuesta para los estudiantes de inglés como lengua extranjera para recolectar información 

sobre las estrategias metacognitivas usadas por ellos en actividades de audición. Los 

resultados indicaron que la mayoría de los estudiantes utilizan estrategias metacognitivas 

inconscientemente lo cual limita su plena comprensión del lenguaje hablado. 

Adicionalmente, ellos señalaron factores como vocabulario, metodologías de enseñanza, y 

práctica como los responsables de sus dificultades de comprensión auditiva. En este sentido, 

un blog académico fue diseñado para proveer estrategias metacognitivas enfocados en temas 

motivadores que permiten a los estudiantes ser conscientes, estratégicos y reflexivos en su 

proceso de comprensión auditiva. 

 

 

 

 

 

 

 

 

Palabras claves: estrategias metacognitivas, comprensión auditiva, estudiantes de inglés 

como lengua extranjera.  
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INTRODUCTION 

 

Motivation for the Study 

 

The acquisition of the English language is a process that takes time. The management of 

the four skills guarantees the full comprehension of the foreign language. In this regard, 

listening comprehension appears as one of the main complements to achieve it. Once 

learners can assemble ideas from spoken messages and interpret them, they become 

independent and confident to interact in class. In this sense, metacognition plays an 

important role in the development of this communicative skill. This is because it involves 

critical thinking development in the EFL students’ cognitive processes which helps them to 

comprehend what is being listened. Therefore, this aim becomes in this way the main 

motivation for this study. 

 

 Being aware of one’s learning process and being able to convey that since one’s own 

judgment is what learners need to handle.  Nonetheless, it is less common to find activities 

that foster self-reflection in educational centers due to teachers focus on content rather than 

critical thinking (SUTEP, 2018). For this reason, the second motivation of this research 

project is to provide metacognitive strategies so that learners enable themselves to learn how 

to learn and apply that knowledge in different contexts.     

 

Finally, the last reason to highlight starts from the listening skills of the English language. 

Ghonivita et al. (2021) stated that this receptive skill is present first in students learning even 

before reading abilities are present. This shows that listening needs to be taught and practiced 

before other skills. Thus, building a relationship between listening comprehension and 

determined metacognitive strategies will be fundamental. This is since it will allow learners 

to become autonomous, critical, aware, and responsible for their own knowledge when they 

are listening and interpreting spoken language.  

.  

The Research Problem 

 

Learning a foreign language has become one of the most complex problems for Latin 

American learners despite the number of strategies developed to master it. In Ecuador, this 

reality is not different. According to a global ranking based on the English proficiency index 

elaborated by Education First (2022), this country occupied the eighty-second place with a 

score of 466/1000, which belongs to an A1 English level. Those results placed the 

Ecuadorians’ knowledge of the English language in the low category. The English language 

needs the presence of the four skills to be acquired. Nevertheless, the results from the global 

ranking mentioned above allow to have a clear view that Ecuadorian people struggle with 

the four English skills management. In this sense, listening comprehension emerges as one 

of the difficulties learners face in their classes. This involves several causes that are going 

to be described below.  
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Teaching strategies may influence students’ listening skills development either positively 

or negatively. That is why those strategies need to be in constant innovation as the world 

keeps developing. Nonetheless, it implies a big goal for some educators that they are not 

enough prepared to cope with. A study on Listening Strategies Instructed by Teachers and 

Strategies Used by Students carried out by Bao (2017), found that many scholars are not 

enough specialized on listening strategies which limits the full comprehension of input 

language. Furthermore, the author emphasized the importance that listening strategies need 

to have on both educational actors’ sides.  When learners are exposed to the common 

teaching strategies but not considering their own, learning interests tend to be low. 

Consequently, students will experiment difficulty to comprehend spoken language, and 

hence, the lack of motivation will be also evident.  

 

Inadequate classroom conditions are another aspect to consider in the acquisition of this 

receptive skill. A good physical classroom environment benefits learning. However, not all 

educational centers have adequate infrastructure or even the equipment to develop listening 

skills of the English language effectively. This situation causes a negative impact on students 

learning. They will perceive that environment as a sign of disinterest for them, so they will 

tend to skip classes (UNIVISION, 2016). Thus, the students’ outcomes in the learning 

process are not going to be the expected.  

 

Lately, due to the Covid-19 pandemic, the whole educational system has been disrupted. 

The educational actors needed to adapt due to this context and the use of technological tools 

was fundamental. Nevertheless, this crucial aspect disrupted the learning process of about 

24,000 Ecuadorian children who were not able to receive online classes because of the bad 

economic situation of their parents which was caused by the Covid-19 pandemic (Torres, 

2020). This leads to an interrupted education process where students need more effort to 

achieve educational goals now that institutions are re-open again. Regarding these, listening 

skills development becomes a struggle for students to comprehend as it is an English skill 

that needs concentration and a lot of constant practice.  

 

The lack of practice of listening comprehension generates insecurities in the students. 

Richards (2022) indicates that when a class has too many students, the probability that the 

whole group practices is very low. Hence, the training of this communicative skill is not 

significant because a considerable number of students cannot check understanding. In 

addition, it should be noted that this negative impact will affect affective factors such as self-

esteem or confidence. Therefore, students with higher insecurities, will tend to have a lower 

performance during its learning process.  

 

A final aspect to analyze is the pressure of society that originates a learning barrier in 

EFL learners.  Students who feel pressured by the teacher or even by their classmates tend 

to have a lack of confidence in their listening performance. Once students have experimented 

with that, the class participation falls sharply because they have idealized that making 
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mistakes will bring them bad experiences. Lava (2020) indicates that being under constant 

pressure generates insecurity in students even if they have been prepared before or not.  

 

All those causes mentioned above make it clear that managing listening comprehension 

can be difficult for students when they are influenced by those factors. Such is the case of 

the senior students from the Daniel Reyes high school located in the city of Ibarra in the 

province of Imbabura. Most of them are facing complications in learning this communicative 

skill because of the unappropriated teaching strategies by the English teachers which include 

few listening comprehension activities. Furthermore, the classroom conditions limit their 

practice of this receptive skill. Finally, through the lack of practice, it has been noticed a low 

student interaction and participation in English listening activities. 

 

Concerning this problem, it is necessary to answer the following questions during the 

development of this research: 

 

• What is the incidence of the metacognitive strategies use in the development of 

listening comprehension skills? 

• How can Metacognitive strategies improve Listening comprehension in senior 

students from the Daniel Reyes high school? 

 

Justification 

The present research study arises from the need of developing strategies for the 

improvement of listening comprehension skills. This is because listening activities are not 

commonly applied in different educational centers. Therefore, EFL learners are limited to 

productively analyzing, practicing, and internalizing input language. Based on this context, 

this research study was aimed to understand that metacognitive strategies can be a useful 

tool for the improvement of listening comprehension in senior students. 

 

The development of listening comprehension through metacognition will be strong 

support for the rest of the English skills. Williams and Atkins (2009) indicate that 

metacognition allows people to take charge of their learning. This means that, EFL students 

will be able to recognize what they learn independently, decide what strategies are 

appropriate for them, and associate this knowledge learned with other learning situations. 

 

In addition, this research can also be considered as knowledge and practical resource since 

there are few studies done about metacognitive strategies in the listening comprehension 

process. Hence, the development of this research study will be a contribution for those who 

want to try innovative and update ways of teaching and likewise those who are willing to 

learn in a more conscious way when listening input language. 
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Learning a foreign language implies a process that involves English teachers and students. 

That is why they are the direct beneficiaries of this research study. Those educational actors 

can build a strong and not overly dependent relationship because through metacognition, 

students can become autonomous and critical. Louca (2003) indicates that learners who 

apply metacognitive strategies tend to improve their self-awareness and self-monitoring 

which help them to be more independent. Furthermore, affective factors are influenced 

optimally because learners increase their self-confidence, enhance their abilities, and 

autonomy by managing their own learning process (Hussain & Mukhtar, 2018). 

 

 On the other hand, for English teachers, those metacognitive strategies are going to be 

innovative to add to their teaching methodologies. Solheim et al. (2018) stated that if those 

strategies are accompanied by interactive activities, the students’ academic performance will 

improve and influence their daily life decisions. Hence, this is the manner in which English 

teachers can increase students’ awareness in listening comprehension tasks. Additionally, 

teachers’ lessons will be directed to students’ goals, interests, skills, and reflection.    

 

Metacognition goes beyond knowledge; it implies a strong but positive impact on 

people’s lives who apply those strategies. That is why the educational environment around 

the direct beneficiaries is also beneficiated. That means administrative staff from the 

educational center, teachers’ leaders, educators, and learners from other classes will take 

advantage indirectly. This is because the selected group (direct beneficiaries) influences in 

a practical way the people who are around them. The more knowledge individuals share, the 

more knowledge will grow (Init Group, 2015). Thus, the institution will be beneficiated from 

having students with appropriate auditory comprehension proficiency that are able to 

recognize and self-regulate their own knowledge learned. Besides, the number of students 

taking supplementary tests and doing reinforcement processes will slightly decrease. 

 

 As a final aspect, this can influence other educational centers to take these metacognitive 

strategies into account, which allows more people to learn from them. Finally, the domain 

levels of listening comprehension in the English language will be improved significantly in 

different educational institutions. 

 

Significance of the Study  

The development of this research project has a meaningful impact on teachers as well as 

EFL students. Both can learn from these metacognitive strategies and relate them to real-life 

circumstances. Regarding this, this study highlights two impacts which are academic and 

affective. 

 

Academic Impact 

 

This present research contributed to senior students at the Daniel Reyes high school 

because they will develop awareness about their cognitive process which helps their listening 
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comprehension. Moreover, they will be able to recognize the way how they learn, what 

strategies are appropriate, and how to use this knowledge into different English listening 

tasks.  

 

Affective Impact 

 

As teachers can learn from those metacognitive strategies, they can use them in their 

teaching lessons. Therefore, they can build a good relationship with their EFL students 

because students will perceive this as a way of show attention to them. Thus, feeling that the 

teacher is accompanying them during their learning process, will lead to motivation and 

listening comprehension enhancement.  

 

OBJECTIVES 

        General Objective 

 

• Promote the use of metacognitive strategies to improve listening comprehension 

in senior students at Daniel Reyes High School during the academic year 2022-

2023. 

 

Specific objectives  

 

• Establish different metacognitive strategies to enhance listening comprehension 

in senior students.  

• Diagnose the methodological strategies used by English teachers in the 

development of listening comprehension in senior students at Daniel Reyes high 

school. 

• Design an academic blog about metacognitive strategies to improve listening 

comprehension.  
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CHAPTER I: THEORETICAL FRAMEWORK 

 

1.1 Learning 

When talking about learning, it can be highlighted that is a fundamental part of the 

education process. Its concept varies from different perspectives that have been proposed 

over the years. Furthermore, aspects such as fields, realities, and consistency are involved 

when defining learning (Barron et al., 2015). This means that even though the number of 

concepts for this acquiring process, most of them tend to keep the main goal of what learning 

merely intends.  

 

 Sequeira (2012) mentioned that learning consists of a long-time shift that can be acquired 

either intentionally or not. In other words, a change that influences learners’ perceptions 

because it is associated with what they knew and what they pretend to comprehend at that 

moment. 

 

Cherry (2022) defined learning as “An outgoing process that takes place throughout life 

and isn't confined to the classroom”. This refers to learners can acquire knowledge 

everywhere depending on the experiences they face. Hence, it becomes an active process 

due to it implies internal as well as external factors that need to be interpreted.  

 

According to Ministerio de Educación (2016) learning is a permanent structuring process 

that implies personal discovery and will be produced by social and cultural interactions. 

Otherwise stated, this active process seeks individual self-discovery where they are aware 

of their capabilities and knowledge that is applied and generated in different contexts they 

are exposed.   

 

Regarding these concepts, it makes clear the notion of learning. Individuals are in constant 

learning that can be obtained anywhere. Once learners interpret new knowledge and decide 

to keep or modify it with what they knew before acquiring it, they will nurture themselves 

in a way they are aware of what is meaningful for them. 

 

1.1.1 The Learning Process 

 

Learning is involved in a sequence of steps to be acquired. Its different patterns to learn 

are a representation of simple aspects that need to be accompanied by measurable goals and 

efficient behavior (Naeve et al., 2008). In this sense, this acquisition procedure falls into an 

objective perspective that is complemented by affective factors.     

 

Naeve et al. (2008), stated that there is a relationship between knowledge and learning 

during the learning process. Both terms receive the names of efficient and inspiring fantasies 

respectively. Moreover, factors such as context, target group, and purpose are deeply related 

to this procedure. 
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Figure 1 

Learning Process 

 
Source: Naeve et al. (2008). 

 

Based on the picture above, it should be highlighted that the learning process implies two 

main aspects: inspiring fantasies (sense of learning) and efficient fantasies (knowledge). The 

management of these terms has to deal with a given context, purpose and it is in contrast to 

a target group where learners evaluate self-judgment (Naeve et al., 2008).  Hence, an 

effective process consists of a change where learning becomes knowledge.  

 

In this regard, learning a foreign language encompasses the way the learning process 

works. For this study, the development of listening comprehension starts at this point, where 

students can make their own efficient criteria according to what is being listened. However, 

in order to this happens, motivational affective factors need to be considered the inspiring 

fantasies so that they can transform those ones into valuable fantasies.       

   

1.1.2 Learning Theories 

 

Many theories of learning have been developed over the years. These ones have 

considered different aspects to succeed in the learning process. Indeed, it can be said that 

each of them has played a crucial role in learning a language as time passed (Solano, 2022). 

Therefore, three learning theories were correlated in the development of this research study. 

 

➢ Cognitive Learning Theory 

. 

Valamis (2022) defined cognition as “The ability of the brain’s mental processes to absorb 

and retain information through experience, senses, and thought”. In here, the result of 

individuals actions is the consequence of their thoughts (Lopez, 2013). Therefore, thinking 

skills development to boost mental process is primordial. This is because it leads students to 
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use their brains in an efficient way because they can connect new knowledge with existing 

information (INCEPTUM, 2021).  

 

This learning theory emerged after the Behaviorist theory in which Jean Piaget is 

considered one of its main contributors.  He stated that individuals’ learning is a result of an 

external behaviorism environment where mental processes are involved (Feder, 2022). 

Besides, he proposed a theory of cognitive development that pretends to demonstrate the 

intellectual development in children and is divided in four stages. In here, language in 

relation to thinking is considered as a development factor that occurs during the child growth 

(Congo Maldonado et al., 2018). 

 

The cognitive learning theory present different cognitive processes on individuals’ 

thought. According to Art and Creativity with Husnain (2022) within a second language 

acquisition, these mental processes are attention, language, thoughts, memory, and 

perception. Thus, if learners are aware of how their brain works with those mental processes, 

the learning will be better assimilated. This is because “Learning requires cognition and 

cognition involves learning” (Mccaw & Diamond, 2022). In other words, both complement 

each other.   

 

In this sense, learning the English language with cognition implies a strong relationship 

due to its acquisition encompasses behaviors, extrinsic factors such as environment, and 

intrinsic factors like mental processes. Eventually, this learning theory will allow learners to 

enhance their thinking skills and find satisfaction in learning (Hernández, 2016). Therefore, 

as listening is one skill that let students understand spoken language, the way students can 

analyze, interpret and evaluate it will be fundamental for their comprehension and cognition 

development. 

 

➢ Constructivism Learning Theory 

 

 Learners in the constructivism learning theory are in charge of the construction of their 

own knowledge based on experiences. Gatt & Vella (2003) considered Constructivism “The 

belief of the necessity for every human being to put together thoughts, interpretations and 

explanations that are personal to themselves in making sense of his/her experiences and 

situation”. Constructivism has let see a new perspective on the traditional methods the 

educational institutions have been used to. This learning theory is mainly characterized by 

the role students and teachers take in the learning process development. In here, the teacher 

is going to be considered a facilitator that guides learners’ outcomes (Ostankowicz-Bazan, 

2016). 

 

Piaget was one of the first originators in the development of this learning theory. He 

highlighted the idea that learners’ learning is the result of their constructive interaction with 

their environment which can be produced at any time (Gatt & Vella, 2003). Furthermore, he 

proposed two complementary processes pupils apply during their learning experiences: 
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assimilation and accommodation. On the other hand, George Kelly also contributed to this 

theory stating that individuals are in a constant process of learning experiences where they 

construct meaning and interpret it from the world around them (Gatt & Vella, 2003).  This 

shows that learners take an active role in the education process when this learning theory is 

present. The reason is that they are the only ones selecting what information is significant 

for them, associating new knowledge with previous experiences, and reflecting on it in a 

sense of keeping it or leaving it.  

 

Constructivism emphasizes that learners acquire knowledge in different manners but 

being themselves the main essence of building it.  Considering this, the improvement of 

listening comprehension in English language acquisition through metacognitive strategies is 

related to the principles and educational roles of this learning theory. This is because both 

promote active learners who are aware of the world surrounding them and learn from the 

realities coped.  

 

➢ Humanism Learning Theory  

 

Humanism is a theory that focuses on human beings’ needs. In this sense, “Humanists 

learning is a personal act of the individual to fully utilize his potential” (Behlol & Dad, 2010, 

p. 1). It underlines the idea that the learning process cannot be successful without the 

presence of human capabilities such as self-actualization, creativity, and free election 

(Kiligann, 2022). This theory believes that each person is capable to learn and has a noble 

nature to show to the world. That is why students become active learners during the whole 

process developing in this way, affective factors such as self-esteem, autonomy, and 

motivation.  

 

In the field of learning a foreign language, humanism allows learners to be responsible 

for their own learning due to teachers links their lesson according to students’ needs. It 

fosters self-direction in learners which means being in charge of their learning efforts and 

the consequences they involve (Behlol & Dad, 2010). In addition, the teacher’s role is a 

mediator which creates a comfortable classroom environment helping students to feel 

confident when using a second language either individually or with classmates (Shirkhani & 

Danesh, 2013). This demonstrates that humanism emphasizes learning and teaching because 

people from both sides are seeking personal growth. Because of this, it makes it a reflexive 

process where the importance of achieving learning goals starts from understanding the 

“self” and others. However, Behlol & Dad (2010) considered that an effective learning 

process also is involved with the fulfillment of Maslow's hierarchy of needs as humans are 

beings that have feelings and desires to accomplish.  

 

Concerning this, the humanism learning theory correlates with the acquisition of a second 

language. EFL learners develop listening comprehension based on topics that encompass 

affective aspects, interests, and personal development. Moreover, through the appliance of 

metacognitive strategies, students can understand themselves better in terms of being aware 
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of the strengths and drawbacks their learning process has and adapting it according to their 

needs. Finally, it should be noted that the presence of Maslow's hierarchy of needs will be a 

crucial role for a successful learning acquisition of this receptive English skills.  

 

1.2 Metacognition in English Language Learning  

1.2.1 Metacognition  

 

The term metacognition can be defined as the ability to self-control cognitive processes 

in a way that individuals are aware of those processes while using them in learning 

circumstances  (Livingston, 2003). Furthermore, based on its etymology the morpheme 

meta- refers to going “beyond” whereas cognition represents the “act of learning”, which 

means a mental process that is above learning (Meilleur, 2019). Metacognition goes beyond 

learning a predetermined topic, but it also encompasses the whole learning procedure which 

enables learners to be conscious about how they obtain that knowledge.    

 

Wilson and Conyers (2016) considered metacognition as the reflective process human 

beings need to do to be able to recognize all the aspects that cover their own learning process, 

and, in this way, they can drive their brains to become self-directed learners. For instance, 

being aware to differ the things EFL learners do wrong in a listening activity helps them pay 

more attention to them to not repeat the same mistakes in similar situations.  

 

Other authors such as Helus and Paverlková (1992) also refer to Metacognition as the 

ability to take control of self-knowledge and use it to develop, improve or modify different 

cognitive processes (Doulík et al., 2015). This contributes to the acquiring process because 

once learning become knowledge, it can be related to the future possible situations they will 

face.  

 

Regarding this, all the definitions stated above share a particular aspect, metacognition 

takes a meaningful place in the learning process. It allows learners to be aware of their 

cognitive processes and how to regulate them. In this sense, it helps EFL learners to learn 

how to learn and develop critical thinking when learning a second language. This is because 

EFL students make a kind of learning introspection to realize what they know, what is 

missing, what is its origins, what are the best ways to help them achieve it, and other types 

of aspects that guide them to successful learning.  

 

1.2.2 Origins of Metacognition 

 

The term “Metacognition” began to be known at the end of the sixties. From that time, 

this term has been related to the psychologist field, behavioral sciences, cognitive sciences, 

and the educational field. This is because the study of the mind allows to know own and 

others’ behavior which facilitates predicting future possible reactions in order to find 

strategies to regulate them (Ortega, 2018).  
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John Flavell is considered the main pioneer of the term metacognition. This American 

physiologist made studies about children’s metacognition, where he requested them to make 

conscious of their memory process (González, 2015). The results of these studies allowed 

him to establish a model of cognitive monitoring through metacognitive experiences and 

metacognitive knowledge. Flavell (1979) indicated that "increasing the quantity, and quality 

of children's metacognitive knowledge and monitoring skills through systematic training 

may be feasible as well as desirable" (p. 910). Therefore, it was concluded that metacognition 

is beneficial to developing self-awareness and self-control and can influence in a positive 

way attitudes and behaviors at the moment scholars are learning.  

 

Since then, Metacognition has prevailed and has been the object of study either from a 

psychological or educational perspective in order to contribute to its understanding. 

Nowadays, countless studies have been proving its effectiveness in the students’ learning 

process. Therefore, applying it in the classroom is important because it allows students to 

improve awareness, strategies, and reflection.   

 

1.2.3 Metacognition Domains 

 

Learners may face difficulties in finding the correct way of using metacognition in their 

cognition process, due to the lack of self-awareness about their learning process. Based on 

that, Flavell (1979) determined three domains within metacognition. Those are 

metacognitive knowledge, metacognitive regulation, and metacognitive experiences. The 

three of them accomplish different roles in the metacognitive mental process.  

 

➢ Metacognitive Knowledge  

This refers to all the aspects of what an individual knows of their cognitive process and 

is able to monitor and reflect on them (Fleur et al., 2021). This involves selecting, evaluating, 

and correcting the cognitive process in a certain task (Jia et al., 2019). It is also called 

metacognition awareness or meta-knowledge because beliefs are acceptable. This 

metacognitive domain is sub-dived into three components. 

 

Table 1 

Components of metacognitive knowledge 

Person Knowledge 

(Declarative Knowledge) 

Task Knowledge 

(Procedural Knowledge) 

Strategic Knowledge 

(Conditional Knowledge) 

Understanding one's own 

cognitive processes as a 

thinker and a learner. 

 

Here, individuals perceive the 

difficulty of a task (content, 

length, or type of assignment) 

including knowledge about 

strategies a task might have. 

It refers to one's own 

capability for knowing when 

and why using strategies to 

learn information. 

Source: Atlantic International University (2018). 



 

25 

 

According to table 2, learners need three components to identify their metacognitive 

awareness. For example, in a listening activity, EFL students start recognizing the strengths 

and weaknesses of their own learners’ mental processes to develop it. Then, a procedural 

knowledge takes place at the moment EFL learners identify all the elements to carry out this 

task involving their degree of difficulty which may imply content, intonation, spelling, etc. 

Finally, the strategic knowledge component is related to the understanding of means that 

EFL learners decide to use to execute this task such as understanding key vocabulary or 

reading the instructions before listening.  

 

➢ Metacognitive Monitoring  

 

As its name mentions, it refers to the ability to monitor one’s cognitive processes to 

achieve a goal. In addition to this, Rivers et al (2020) stated that “Metacognitive monitoring 

refers to evaluating the process of learning or current state of knowledge”. This means 

individuals can figure out a particular aspect of the learning process and be able to develop 

in a better way through a set of activities the next time they handle it. Within the 

metacognitive monitoring domain, individuals can take control of their learning process 

through “planning activities, awareness of comprehension and task performance, and 

evaluation of the efficacy of monitoring processes and strategies” (Lai, 2011, p. 2). This 

means that learners apart from building their learning can be able to adjust it so that it 

becomes long-term knowledge.     

 

Regarding this, to understand spoken language, EFL learners apart from being aware of 

the cognitive processes and the strategies they utilize in a listening activity, they also have 

to assess them so that those mental processes can be deleted, modified, or improved the next 

time EFL students face a similar learning event. This is the manner in which EFL learners 

monitor their knowledge. 

 

➢ Metacognitive Experiences  

The metacognitive experiences are associated with the affective aspect of the cognitive 

processes in learners. These are considered the emotional side that each individual 

experiment in a learning event (Vega, 2021). The principal character of building their 

metacognitive experiences is the learner, which is favorable to evaluate his learning process 

as well as the activities developed to claim that objective (Schwarz, 2008). Therefore, this 

domain covers aspects of metacognitive knowledge and metacognitive monitoring, making 

it evident that every task accomplished will have different perspectives in terms of feelings, 

beliefs, strategies, degree of difficulty, and outcomes. 
 

In this sense, EFL learners gain experience from every learning episode they face. Hence, 

once they relate meta-knowledge and metacognitive monitoring, they obtain a complete and 

significant learning experience. Consequently, they can relate these learning experiences to 

the new ones coming.  
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Students plan before 

developing a listening task.  

Learners assess their 

learning once the listening 

activity is finished.  
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Students supervise their 

understanding and use fix-up 

strategies to comprehend 

spoken language.  

MONITORING EVALUATING 

Reflective Learner 

1.2.4 Phases of Metacognition 

 

Flavell (1979) proposed three phases that comprehend the metacognitive process. Those 

are planning, monitoring, and evaluating. The importance of these ones is that they will lead 

learners to understand their learning process, by using different cognitive abilities. Changuán 

(2022) stated that the appropriate use of metacognitive phases is essential at the moment of 

learning a second/foreign language.  

 

Figure 2 

Phases of Metacognition in Relation to a Listening Activity  

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: The Teaching Excellence in Adult Literacy (2010), Changuán (2022). 

 

According to the figure above, in the process to become a metacognitive learner, it is 

necessary to start with the planning phase, where EFL students start a strategic plan to 

accomplish a goal. This involves starting to think about previous knowledge, and possible 

strategies to be used.  Then in the monitoring phase, learners can supervise their learning 

process by the application of the strategies chosen, which implies an active role because 

students can identify mistakes and correct them. The final phase corresponds to evaluating, 

this means to reflect on the results of students’ learning experiences after carrying out the 

activity to fulfill the activity goal.  

 

Regarding this, the teacher’s role presence is essential at developing metacognition in 

EFL students. The main reason is that they are the ones in guiding students so that they 

obtain a complete and effective learning experience (Lynch, 2021). Once EFL learners are 
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aware of how their learning process works for each activity, their learning performance will 

improve noticeably.       

 

1.2.5 Benefits of Metacognition  

 

➢ Self-directed Learners 

 

According to Abdullah (2001), self-directed learners are “responsible owners and 

managers of their own learning process” (p. 1). This means they are able to self-manage and 

self-regulate their cognitive process based on the needs involved in a determined activity. It 

implies strategies, resources, and many other elements that help achieve the purpose. 

Therefore, it is evident what makes a self-directed learner, and a learner different once 

metacognition takes part in students’ learning process.   

 

➢ Autonomy 

 

Through developing metacognition in learners, they can identify their weaknesses and 

strengths, which let them know themselves better and rise self-sufficiency. Haque (2019)  

believed that autonomy takes time to be acquired in EFL learners because it implies the 

interaction of factors where metacognition and cognition need to be involved. Once 

metacognition is present, learners increase their learning competences and become 

autonomous (Wong, 2015)  , This means that the appliance of metacognition helps students 

to take wise decisions to learn, and hence, they become aware of the responsibility they have 

with their learning growth.  

 

➢ Critical Thinking 

  

Metacognition complements critical thinking development. Thus, once it is present, 

learners are going “beyond the rote memorization of facts to skills such as analyzing, 

synthesizing and transferring knowledge to other applications” (Wilson & Conyers, 2016). 

In other words, they will be conscious of concepts, importance, and development of their 

cognitive abilities which enables them to build high-order thinking accompanied by value 

judgments in every learning event they experiment.  

 

➢ Students’ Motivation 

 

According to Andrade-Molina et al. (2021) “Motivation influences the students’ 

learning” (p. 742). Therefore, as learners can recognize how their cognitive process from 

their brains works, the increase in motivation is a fact.  This is because students who are 

taught to use these thinking strategies are more confident about their academic abilities and 

understand that persistence is sometimes a hard work of learning that will be rewarded 

(Wilson & Conyers, 2016).  Within acquiring a second language, motivation presence is 
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prominent, however, learners need to be aware of their motivation first, and one way to be 

obtained is through metacognitive strategies.  

1.3 English as a Foreign Language  

The English language has become one of the most prominent languages spoken 

worldwide (Nishanthi, 2018). This well-known language is formed by four language skills: 

two productive and two receptive skills.  On the one hand, speaking and writing belong to 

the productive ones. They are also called active skills and can be defined as “The 

transmission of information that a language user produces in either spoken or written form” 

(Golkova & Hubackova, 2014). Productive skills would not occur without the support of 

receptive ones. Thanks to these ones, it is possible to active implementation of grammar 

structures, passive vocabulary lists, and heard and repeated sounds of a foreign language. 

 

On the other hand, English receptive skills are also known as passive skills. These ones 

are listening and reading in which learners decode meaning from messages they listen and 

observe (Teanga, 2022). Often in the process of learning a new language, learners begin with 

a receptive understanding of the new items, then later move on to productive use. 

 

1.4 Listening Skills 

Solak (2016) defined listening as “An active and interactional process in which a listener 

receives speech sounds and tries to attach meaning to the spoken words” (p. 30). This process 

requires time and must be associated with a lot of practice (Paspuel, 2023). The reason is 

that learners need to involve context, language, accents, and even the participation of 

listening subskills to understand spoken language (Aguilera, 2012). In this regard, listening 

makes evident that it is focused on finding a sense to a language instead of generating it. 

Therefore, this passive skill plays an essential role because it represents the spoken language 

received to be interpreted by learners (Gilakjani & Sabouri, 2016). Indeed, the main aim of 

this English skill is that listeners can make sense of the meaningful sounds of language.  

 

Nor (2014) pointed out that listening is the first aspect learners need to handle when 

learning the English language. This is because this receptive skill is considered a support for 

students to produce language either through speaking or writing. Furthermore, it should be 

emphasized that L2 students get familiarized with the English language by listening to it 

(Reedy, 2023). Hence, teachers need to accompany the development of this skill with 

strategies, techniques, methodologies, and resources according to students’ needs, interests, 

and learning purposes.  

 

1.5 Listening Comprehension 

The term “listening comprehension” became prominent around the 70s and since then, it 

has been the object of many research studies (Osada, 2004). Kim and Pilcher (2016) defined 

it as the listener’s capability to understand oral production based on several speech sounds 



 

29 

 

and oral texts. This high-order skill development involves cognitive skills’ presence, 

affective factors, social aspects, the quality of input, and the use of metacognitive strategies 

(Wong, 2015). Indeed, when learners are able to build meaning from spoken language and 

hence interpret it, is what is known as listening comprehension.   

 

Listening comprehension has a crucial significance in the acquisition of learning a second 

language. In fact, its domain influence positively the performance of speaking English skills. 

Gilakjani and Sabouri (2016) pointed out that when it is total exposure to oral English 

production, L2 learners obtain a better vision of the English language pronunciation which 

enhances their speaking proficiency. Therefore, EFL learners apart from interpreting 

listening input, become good communicators.  

 

1.5.1 Listening Comprehension Process 

 

For the comprehension process occurs, the presence of metal structures better known as 

schemata needs to be there (Gilakjani & Sabouri, 2016). Becton (2022) considered schemas 

as a set of data such as linked memories, definitions, or words stored in memory over the 

years, and they can be recovered instantly. Schemata allow individuals to associate stored 

memories with input language. Gilakjani and Ahmadi (2011) identified three basic manners 

of processing information in which schemata are evoked: bottom-up processing, top-down 

processing, and interactive processing. 

 

➢ Bottom-Up Process 

 

Schemata are activated from specific word features. Chalapú (2021) stated that it is nearly 

related to linguistic aspects that listeners have already acquired before to understand what is 

being heard. This is because listeners will require the presence of “Phonological knowledge, 

morphological knowledge, lexical, and syntactical knowledge” (Gilakjani & Ahmadi, 2011). 

In other words, during this process, the learner recognizes units of word sounds (phonemes) 

that will become words, then phrases, and sentences to decodify incoming language.  

 

In this sense, teachers can develop this process in their listening lessons by making 

activities in which word recognition is involved. This might imply to start learning or 

remembering words by isolation and then put them in context. Therefore, it is important to 

manage linguistic concepts from words first so that it does not become difficult for listeners 

to understand spoken language. In fact, Gilakjani and Ahmadi (2011) highlighted the idea 

that the individuals’ linguistic knowledge needs to be accompanied by other factors in order 

to have a feasible comprehension.  

 

➢ Top-Down Process 

 

Within the top top-down process, listeners use their background knowledge to 

comprehend meaning of what they are listening to (Chalapú, 2021). In here, L2 learners 
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predict content based on prior knowledge they stored in their brains and associate it with the 

context and the situation coped to generate meaning from incoming language. Therefore, the 

stored data (schemata) in the brain can be influenced due to individuals can build or rebuild 

their background knowledge about the topic they are hearing (Gilakjani & Ahmadi, 2011). 

For instance, in a listening activity about food recipes, a listener is particularly familiar with 

one of those recipes, therefore, he is going to associate and assimilate what he hears with 

their general schemata. Moreover, he can adjust his general schemata in the case he found 

something new from the listening.  

 

Nevertheless, Gilakjani and Ahmadi (2011) also considered that if L2 listeners are not 

familiar with the topic they are listening to, they struggle with its comprehension due to they 

only rely on their linguistic knowledge. That is why listening comprehension in EFL learners 

cannot just depend on the top-up process.  

 

➢ Interactive Process 

 

The interactive process consists of the presence of the top-down and bottom-up processes. 

Solak (2016) mentioned that once both processes are combined, the spoken language 

becomes easier to understand for the listener. This is because L2 listeners complement their 

schemata knowledge with their linguistic knowledge according to the input language they 

are listening to. Hence, the teacher’s lesson needs to be at an adequate equilibrium between 

both process and additionally accompanied it with appropriated teaching materials (Newton 

& Nation, 2020). 

 

1.5.2 Factors that Affect Listening Comprehension 

 

In the development of listening comprehension exists external as well as internal factors 

that can compromise the students’ performance. In this sense, there are six noticeable factors 

that correlates with the understanding of input language in listeners. These ones are 

described below.  

 

➢ Vocabulary  

 

Lexicon is fundamental when listening to input language. Bloomfield et al. (2010) 

emphasized that the level of understanding in incoming language varies depending on the 

vocabulary size EFL learners have. When listeners are exposed to unfamiliar words, they 

tend to pause and think about the meaning of those words which disconnected them from 

the rest of the speech (Gilakjani & Ahmadi, 2011). This means that if there is no management 

of vocabulary knowledge, L2 learners cope with a comprehension struggle from the spoken 

language they are listening to.  
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➢ Motivation 

 

Motivation is the affective factor that encourages learners to develop a predetermined 

task in a feasible way. Nevertheless, if L2 learners experience demotivation, their learning 

outcomes will be affected negatively even if they have good learning abilities and good 

teaching provided by teachers (Goctu, 2017) . That is why teachers’ listening lessons need 

to be related to students’ needs and interests in order to nurture motivation for them.   

➢ Pronunciation 

 

Assimilating words’ spelling is not only what matters in the listening comprehension 

process.  L2 listeners also need to familiarize with words’ pronunciation which varies most 

of the time. In this sense, this may bring some implications in understanding spoken 

language due to EFL learners are exposed to different accents that are accompanied by 

speaking rates (Cubalit, 2016). Therefore, L2 learners need to be involved in constant 

practice which decreases insecurities in the students to become proficient listeners. 

 

➢ A methodological frame to develop listening skills  

 

Teachers are the ones guiding students to construct their own knowledge. However, not 

all educational institutions share the same learning goals (Sumalinog, 2018). This leads EFL 

teachers to develop teaching methodologies depending on that educational context which 

might or not consider listening with the importance it should. Despite this, it is essential that 

educators complement their listening lessons with appropriate listening materials.  

 

➢ Listening materials  

 

Listening materials have a significant role in the comprehension process. Thus, they need 

to be according to the students’ level. The reason is that if the appliance of those listening 

resources results unfamiliar to the listener, he will tend to have difficulty activating his prior 

knowledge and predicting spoken language (Gilakjani & Ahmadi, 2011).  That is why 

teachers should be careful when choosing the learning tools they are going to use in their 

lessons because the level of misunderstanding can be influenced either for good or for bad.  

 

➢ Anxiety 

 

Listeners may experience nervousness when listening to incoming language. Bloomfield 

et al (2010) highlighted that “When listeners are concerned that the message is too complex 

or that they will not be able to understand it, their ability to concentrate falters, and 

comprehension declines” (p. 17). In this regard, teachers need to accompany their listening 

lessons with appropriate elements so that L2 learners do not perceive the input language as 

something impossible to understand which decreases their anxiety levels.  
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1.6 Metacognitive Strategies in Listening Comprehension 

Metacognition allows learners to be aware of their mental processes, self-monitor and 

self-evaluate them. Therefore, the use of metacognitive strategies within listening 

comprehension enables listeners to reflect on their though while receiving the input language 

which help them to encounter effective ways to a feasible comprehension (Bloomfield et al., 

2010).   

 

Many studies have proved how metacognition can improve listening comprehension. For 

instance, Khiewsod (2016) demonstrated that the use of metacognitive strategies in listening 

comprehension will support teachers to understand learning aspects from students in 

different listening activities in a better way. Another study belongs to Hurtado Angamarca 

et al. (2017) who pretended to measure the impact of metacognitive strategies applied in the 

auditory comprehension in EFL learners from Fernandez Madrid high school. This study 

concluded that metacognitive strategies contribute in a significant way to listening 

comprehension. Furthermore, the appropriated use of these strategies implies a process that 

students need to learn to manage through the teacher’s guide and in an experiential way. 

 

Finally, Cao and Lin (2020) carried out a research study about the use of metacognitive 

strategies in listening comprehension to analyze the relationship between the employment 

of metacognitive listening strategies and listening comprehension ability. The results 

obtained from research instruments concluded that college students who tended to use 

metacognitive strategies have a higher score, thus, a better listening performance. Besides, 

it was evidenced that a good relationship between metacognitive strategies and English 

listening comprehension which proves that productive learning can be claimed if both can 

work together. 

 

On top of that, it is pertinent to mention that within the listening comprehension process, 

certain metacognitive strategies which are involved on it. According to Vandergrift et al. 

(2006) there are five factors that accompanied metacognitive strategies for the development 

of listening comprehension: problem-solving, planning and evaluation, mental translation, 

person knowledge, and directed attention. The management of the metacognitive strategies 

mentioned allows leaners to control their listening process and become responsible of their 

own learning.  

 

Table 2 

Metacognitive Strategies in the Listening Process 

Metacognitive Strategy Statement 

Problem-Solving It represents a set of strategies listeners use 

to infer and to monitor these inferences about 

the unknow aspects from the spoken 

language (Vandergrift et al., 2006). 
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Planning-Evaluating Strategies listeners apply to prepare for 

listening tasks and to check the outcomes of 

their listening endeavors (Richards, 1990). 

Mental Translation Strategies that help listeners to not translate 

every word that is being heard to become 

skilled listeners (Vandergrift, 2003). 

Person Knowledge Strategies conducted to identify self-

knowledge. In here, it encompasses 

perceptions and feelings about the difficulty 

of the listening activity and learners’ abilities 

to listen to a second language (Sparks and 

Ganschow, 2001; as cited in Bloomfield et 

al., 2010) 

Direct Attention Strategies that listeners use to be focused on 

what they are listening to (Rost, 2002). 

 

Table 2 describes in detail metacognitive strategies that are implied during a listening 

activity. Each of them indistinctly can be placed in any of the listening stages which are pre-

listening, while-listening, and post-listening. Solak (2016) stated that pre-listening stage is 

related to activities to activate the schemata, meanwhile while-listening stage tends to be 

associated with the listening tasks and students’ performance during or rapidly after the 

listening process and finally, the post-listening stage is to link all the input language to assess 

the level of comprehension obtained.  

 

Metacognitive strategies help students to be aware of the involved elements they need to 

use in learning events (Chacua, 2022). In this sense, metacognition’s role become adaptable 

due to their strategies can be placed depending on the listening learning goals every teacher 

decides to achieve. In fact, teachers have to be the ones in introducing these strategies in 

their lesson activities. Learners may experiment different metacognitive strategies during a 

listening learning event. Hence, teachers must be there to clarify doubts but let students reach 

a conclusion by themselves.  
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CHAPTER II: METHODOLOGY 

 

2.1 Description of the Study Area 

The present study was aimed at senior students from the Daniel Reyes high school. This 

educational center was founded by Daniel Reyes in 1944, initially as an art school. 

Nowadays, it offers a basic general education system (EGB), and a Unified General 

Baccalaureate (BGU). Besides, it is considered a double-shift school due to students 

attending in the morning or the afternoon depending on the education level they belong. This 

educational center is located in the San Antonio parish in the city of Ibarra and about 1200 

students are part of it.   

 

2.2 Research Approach  

 

2.2.1 Type of Research 

 

For the purpose of this investigation, the mixed method was chosen. That means, this 

study had a quantitative and a qualitative approach.  According to Sukamolson (n.d.), 

quantitative research consists of explaining phenomena in quantitative data which is 

analyzed using mathematical methods. Therefore, this type of research allowed verifying if 

senior students use metacognitive strategies during their listening English classes and the 

manner about how they perceive understanding spoken language.  

 

 On the other hand, the qualitative approach complemented the quantitative approach of 

this study. Bhandari (2020) stated, “Qualitative research involves collecting and analyzing 

non-numerical data”. In other words, this is the descriptive and interpreting part that allows 

understanding the social context. In this case, descriptive data were crucial to identify the 

metacognition concepts and strategies English teachers use in their listening lessons at 

Daniel Reyes high school.   

 

In addition, regarding its scope, the present study had two certain methods that 

complement the research type: explanatory, and descriptive.  All of them contributed to 

obtaining a more comprehensive view of all the aspects that conform to the present research. 

 

➢ Explanatory 

 

 Tegan (2021) defined explanatory research as a method that explains the reasons why 

something is happening. Thus, this method allowed to highlight the main aspects that 

conformed the problem of this research either from a general or specific perspective of the 

English language in relationship to listening comprehension. This enabled to find the 

appropriate metacognitive strategies to apply in senior students at Daniel Reyes high school.  
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➢ Descriptive 

 

Descriptive research tends to specify and describe the characteristics of the population 

being studied in a study (Wechsel, 2020).  Through this type of investigation, it was possible 

to collect quantifiable research data to analyze through statistics and evaluate the 

characteristics of the population in a feasible way.  

 

2.3 Methods  

 

2.3.1 Inductive 

 

According to Ahmad (2021) , “The inductive method is a process used to draw general 

conclusions from particular facts”. In other words, it starts from a specific aspect to obtain a 

generalization about a particular topic. In this sense, this method took place in the theoretical 

framework which contributed to identify the main bases for the elaboration of the academic 

proposal.   

 

2.3.2 Deductive  

 

The deductive method implies generalizing theories with the finality of getting specifics 

conclusions depending on the research study (Fernandez, 2011). This method made available 

to identify the problem behind listening comprehension in order to generate appropriate 

metacognitive strategies for improving senior students’ performance of that English skill at 

Daniel Reyes high school. 

 

Both methods permitted to see this investigation from different perspectives which 

contributed to having a clear vision of the research and hence, possible solutions for it.  

 

2.4 Research Techniques and Instruments 

 

For this research, two main techniques with their respective instruments were selected 

and are going to be described below.    

 

2.4.1 Interview (Technique) 

 

An interview is a research technique for orally gathering information about a specific 

topic, this oral process involves an interviewer and an interviewee, and it can be executed 

face to face or through online tools (Easwaramoorthy & Zarinpoush, 2006).  

 

➢ Types of Interviews (Instrument) 

 

According to Easwaramoorthy and Zarinpoush (2006), there are three types of interviews:  
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✓ Structured: The interviewer asks a set of standards, predetermined questions 

about particular topics, in a specific order. The respondents need to select their 

answers from a list of options. 

✓ Semi-structured: The interviewer uses a set of predetermined questions, and the 

respondents answer in their own words. The interview can ask supplementary 

questions for clarification. 

✓ Unstructured: The interviewer has no specific guidelines, restrictions, 

predetermined questions, or list of options. The interviewer asks in an open, 

informal, and spontaneous discussion. 

 

Based on the definitions below, this research study utilized a semi-structured interview 

as a research instrument. This one mentioned consisted of eight questions and was aimed at 

English teachers from the Daniel Reyes high school.  

 

2.4.2 Survey (Technique) 

 

A survey is a method to collect data that can be measured quantitatively and consistently 

(Nigel et al., 2013). That is to say, through the appliance of this technique, the research 

obtained a precise analysis due to it is correlated with its numerical part.  

 

➢ Questionnaire (Instrument) 

 

The questionnaire is one of main research instruments in a research study.  Lavrakas 

(2008) stated, “It is a set of standardized questions, often called items, which follow a fixed 

scheme in order to collect individual data about one or more specific topics”.  

 

In this regard, the use of a questionnaire aiming at senior students of Daniel Reyes was 

of the utmost importance for the development of this research study. This one constituted 

nine questions that intended to gather information about students’ English perception in 

relation with listening comprehension, factors that limit students’ performance at 

understanding spoken messages, the knowledge that EFL senior learners have about 

metacognition and the frequency of metacognitive strategies applied in listening tasks by 

themselves.  

 

2.5 RESEARCH QUESTIONS 

 

• What is the incidence of the metacognitive strategies use in the development of 

listening comprehension skills? 

• How can Metacognitive strategies improve Listening comprehension in senior 

students from Daniel Reyes high school? 
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2.6 Operationalization Matrix of Variables 

 

Table 3 

Matrix of variables of the present research project 

 

Variables Indications Data Collections 

Techniques  

Information 

Sources 

 

Listening 

Comprehension 

(Dependent) 

 

 

 

Students’ 

participation 

Students Interactions  

English listening 

activities  

 

Survey  

Primary sources  

• Thesis 

(Academic 

Research) 

•  Speeches  

 

Metacognition 

Strategies  

(Independent) 

 

Teaching 

methodologies  

Learning 

environment 

 

Interview  Secondary sources 

• Magazine 

Articles  

• Histories  

•  Textbooks 

Source: The author  

 

2.7 Participants 

2.7.1 Population  

 

The Daniel Reyes high school has around 1200 students studying there. Nevertheless, this 

study merely focused on senior students of this institution. This involved four classes whose 

parallels are "A", "B", “C”, and “D”. Each grade comprises eleven to eighteen students 

whose average ages are between 15 to 17 years. It involved fifty-nine senior students in total.  

 

Table 4 

Student's Population 

 

Class Number of Students 

Class “A” 11 

Class “B” 13 

Class “C” 18 

Class “D” 17 

TOTAL 59 

Source: The author. 
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On the other hand, about fifty-two teachers provide their teaching services within the 

educational center. Two of them belong to the English Area and were selected for the 

development of this research study. 

 

2.8 Sample 

 

As it was mentioned before, this research study was aimed specifically at senior students 

of this educational center. This involved fifty-nine senior students and two English teachers. 

In this sense, due to it did not exceed a number greater than 100 students, a sample was not 

chosen. Hence, the entire population was used.  

 

2.9 Investigation Procedure  

 

The investigation procedure of this research was divided into four stages. The first stage 

referred to the elaboration of the instruments for this research study. One of them was the 

interview aimed at the English teachers of the institution to know what bases of 

metacognition they know, and the teaching strategies applied in the development of listening 

comprehension. The other research instrument was a questionnaire aimed at senior students 

at the Daniel Reyes high school in order to measure the level of metacognitive awareness 

into listening comprehension as well as the English role in their academic lives.  

 

The second stage consisted of validating those instruments by the experts, who gave the 

acceptance and changes were to be made in them if it is necessary. The third stage was based 

on data collection through using these instruments in the educational center. Finally, the 

fourth stage consisted of the interpretation and analysis of the collected data through the use 

of the SPSS program. 
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CHAPTER III: RESULTS AND DISCUSSION 

 

This chapter presents the results gathered for the development of this mixed study. This 

involves an interview applied to two English teachers and additionally a survey applied to 

fifty-nine seniors’ students at Daniel Reyes high school located in the city of Ibarra.  

 

3.1 Teacher’s Interview Results 

In this part, it will be described the first research tool applied to two English teachers. 

This consists of a semi-structured interview in order to analyze the methodological strategies 

used by English teachers in developing students’ listening comprehension. It is pertinent to 

mention that a previous question was presented to create a comfortable environment. 

 

3.1.1 Previous Questions 

 

Q1. What is your motivation to teach? 

 

Teacher A: My motivation started since when I was a teenager in high school. I really 

liked English since that time.  

 

Teacher B: My motivation for being a teacher is because I have seen that English as a 

language is very necessary nowadays, not just as part of a subject in the school but it is 

important for our daily lives in order to travel, communicate with foreign people as well as 

part of our culture. 

 

Analysis:  

 

Data above shows answers about teachers’ motivation. According to their answers, both 

English teachers have a motivation that encourages them to keep teaching. This is related to 

passion, love, time, and opportunities for everybody. It may be inferred that students are 

surrounded for inspiring educators which let them they perceive the learning of the English 

language positively. Kapu (2019) highlighted that a motivated teacher inspires students to 

enhance their performance in classrooms.  

 

3.1.2 Interview Questions 

 

Q1. How do you consider your students’ listening comprehension? 

 

Teacher A: I consider that my students do not like to listen English because they like 

arts. So, their student’s listening performance is not good at all. 

 

Teacher B: Actually, this not only has to be with this school. I can say a general fact that 

listening skills is the less developed by teachers in most of the students in the majority of 
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public schools. This does not imply that teachers do not want to work on that but because it 

is kind of the most difficult skill to be developed on students.   

 

Analysis: 

 

This question intended to identify the students’ listening comprehension reality perceived 

by the English teachers at Daniel Reyes. Noticeably, students do not present an adequate 

level of understanding when listening input language. This can be associated with factors 

such as student’s interests or practice which are involved in the development of this skill.   

 

Q2. Based on question 2: What do you consider are the causes for your students to be 

at that level of listening comprehension? 

 

Teacher A: The cause is that the students like arts and English is a second subject for 

them. Besides, I need different materials to give my classes.  

 

Teacher B: The main part of this is the necessary resources that EFL students need for 

classes. For instance, they do not have a full equipment in order to practice listening 

comprehension or any kind of listening activities.  As well, it is very difficult to teach a 

foreign language in an environment which is not the appropriated.  

 

Analysis: 

 

This question was focused on the aspects teachers believe are the reasons of the listening 

comprehension performance in their students. Apparently, listening resources are the main 

cause because these influence the comprehension process of input language. Besides, this 

can also be accompanied by students’ interests because as Daniel Reyes high school is 

specialized in the art field, many students tend to be centered on that aspect.  

 

Q3. Do you think enhancing your students’ listening comprehension is important? 

Explain your answer. 

 

Teacher A: Yes, I think students must enhance listening skills because the students can 

have the opportunity to travel to another country and speak with foreign people.  

 

Teacher B: Obviously, it is important. I consider from the four English skills, as listening 

and speaking the two most important because they are the best ways how you communicate 

with another people through a conversation or listening. So, I believe it is really important 

to enhance students’ listening comprehension.  
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Analysis:  

 

This question was oriented to identify the significance of the development of listening 

comprehension in classrooms. Evidently, listening comprehension is considered essential to 

improve this English skill. This is because it allows learners to communicate effectively due 

to the spoken message received is clearly understood. Furthermore, enhancing this skill 

brings opportunities for students in academic as well as personal ambit.  

 

Q4. Have you ever tried to foster self-reflection on your students’ listening 

comprehension? 

 

Teacher A: Yes, I have tried to provide self-reflection activities during this academic 

period. 

 

Teacher B: Yes, I have done this on the activities I have practiced with them about 

listening skills. One of the most important things I have noticed is that topics need to interest 

students so that they care about their listening comprehension process. For instance, if it is a 

conversation that talks about sports, most of the guys from the class are interested in that 

while ladies are less interested on that. So maybe, it could be about the conversation topic 

on that way that they really care about comprehension.   

 

Analysis: 

 

This question was oriented to identify the presence of metacognition in listening activities 

employed by teachers. According to their answers, both English teachers have made 

appliance of self-reflective activities while developing listening skills in their students. It can 

be inferred students have opportunities to reflect on their learning in listening tasks. 

Likewise, it was suggested that when motivation is present, students care about the evolution 

of their listening comprehension process.  

 

Q5. What metacognitive strategies do you use the most for your listening 

comprehension classes? 

 

Teacher A: I use the record in class because the students like listening in all the classes 

depending on the theme. I explain the strategies and make comprehension questions in short 

readings about the listening played because there is not a laboratory in the educational 

institution. 

 

Teacher B: I use many strategies in here, but I think that the most important strategies 

are not only for listening skills. I really focus on these strategies for all my classes. I really 

like to work on activating students’ prior knowledge because I think that it is the base of 

everything. When you work with students’ prior knowledge, you got an idea about what 

students know or not. From there, you can start building up the knowledge. I really like to 
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work on guided as well as independent practice that is accompanied with checking 

understanding questions. 

 

Analysis:  

 

This question aimed to seek the use of metacognitive strategies by teachers in listening 

activities. According to the teachers’ responses, they use certain metacognitive strategies 

such as person knowledge, preparation, and assessment of spoken language perceived when 

listening something. This indicates that students are involved to different listening activities 

where metacognition is present during the comprehension of the input language.   

 

Q6. Would you like to know a bit more about new metacognitive strategies to improve 

your students’ listening comprehension? 

 

Teacher A: Yes, I do like to know strategies for my students. 

 

Teacher B: Of course, any strategy that comes from the new teachers specially, are very 

welcome. However, the real problem is about the resources, you specially know how the 

classes are organized, you have noticed that the classes are basic classrooms because they 

just have electricity and you know that to teach listening as well as speaking, you need to 

have adequate classrooms for that. But despite that I really would like to know and have 

meetings about that.    

 

Analysis: 

 

Data above shows teachers’ responses about their interest in new metacognitive strategies 

to improve listening comprehension. Noticeably, they both consider constant teaching 

training as an important aspect to enhance their teaching performance in listening classes. 

Nevertheless, it was conveyed that resources need to be involved in every strategy that is put 

in action. Despite this, both English teachers are willing to know something new related to 

improving their students’ listening comprehension performance.  

 

Q7. Do you think an academic blog about metacognitive strategies can be a helpful 

resource to improve students’ listening comprehension? 

 

Teacher A: Yes, as we know teachers use many strategies with the students to check 

comprehension. So, every strategy is welcome.  

 

Teacher B: Yeah, I think is very necessary and I would really like to have access to an 

academic blog to use it just not for me as teacher but for all English teachers because I think 

everything that is concern about strategy is useful for all teachers because the skills are the 

same.  
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Analysis: 

 

This question was applied to know what English teachers think about the idea of having 

access to an academic blog about metacognitive strategies. Regarding teachers’ answers, an 

academic blog is considered something innovative for them due to the accessibility it can 

offer. Likewise, it can be useful for them as well as other teachers when talking about 

improving listening comprehension in students.  

 

3.2 Students’ Survey Results 

 

Fifty-nine senior students were part of the survey applicated at Daniel Reyes high school. 

This second research instrument consisted of 9 questions in order to collect information 

about metacognitive strategies applied in the classroom by themselves. This also includes 

aspects such as the way how they perceive learning English, metacognition concepts, and 

the importance of listening comprehension.  

 

1. Gender 

 

Figure 3 

Students’ Gender 

 
Note: own elaboration. Source: survey applied 2022. 

  

The graph shows the population’s gender involved in this study. Most of the participants 

corresponds to male senior students.  Likewise, female population occupied almost the other 

half of the total participants. Finally, the lowest population belongs to senior students who 

do not identify with any of those genders. 
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2. How motivated do you feel at learning English? 

 

Figure 4 

English Learning Motivation in senior students 

 
Note: own elaboration. Source: survey applied 2022. 

 

 

Analysis 

 

The graph above shows senior students’ motivation while learning English as a second 

language. Evidently, most of the total population feel motivated at learning this foreign 

language. This proves that English is somehow present in student’s interests because around 

ninety percent of the population is encouraged to acquired something that involves it. 

Filgona et al. (2020) stated that having motivation present in learning events enables learners 

to achieve their learning purposes. Nonetheless, around six percent of senior students 

experience demotivation which leads them to perceive English negatively.  

 

  



 

45 

 

3. How difficult is for you to understand spoken messages in English?  

 

Figure 5 

Difficulty Level at Understanding Spoken Language 

 
Note: own elaboration. Source: survey applied 2022. 

 

 

Analysis: 

 

The bar chart illustrates the way how students perceive spoken language understanding. 

Data showed that all senior students are placed in a certain level of difficulty. The lowest 

population considers input language very difficult to comprehend whereas the high students’ 

proportion are aware that input language is moderately difficult for them to understand. 

Apart from that, a considerable number of senior students belong to the slight difficulty level 

which means that they do not have much trouble decodifying English language. Therefore, 

this makes evident that all the senior students from Daniel Reyes high school find listening 

comprehension somehow difficult.  
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4. Do you consider that the interpretation of spoken language is important in your 

English language learning? 

 

Figure 6 

Importance of Listening comprehension 

 

 
Note: own elaboration. Source: survey applied 2022. 

 

 

Analysis: 

 

This pie chart shows the results gathered of the question whose objective is to identify 

the importance of listening comprehension in the English learning process by senior 

students. It is evidenced that the vast majority believe that being able to interpret spoken 

messages is essential when learning the English language. However, a small minority do not 

share the same point of view. Despite this, it is fundamental that listening comprehension 

takes place when learning a language because it is the key that allows to understand input 

language (Gilakjani & Ahmadi, 2011).  
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5. From the list below, where 1 means nothing and 5 means too much: What factors 

do you think affect your listening comprehension development? 

 

Figure 7 

Level of impact on factors that affect Listening Comprehension 

 

Note: own elaboration. Source: survey applied 2022. 

 

 

Analysis: 

 

This graph above indicates the level of impact of certain factors that senior students tend 

to have at the moment they are developing their listening comprehension. In this question, 

the level of impact of those factors was distributed in this way: number five means “Too 

much”, number four symbolizes “Much”, number three represents “Somewhat”, number two 

indicates “Little” and number one means “Nothing”. Therefore, according to the data 

obtained, the vast majority of students placed all the factors presented in the level three of 

impact which corresponds to a somewhat impact level. This shows that all aspects mentioned 

have equal level of impact in their listening comprehension performance.   

 

Nonetheless, a methodological frame to develop listening skills is the factor that senior 

students considered affects the most understanding of spoken language. This means that 

methods used by teachers is influencing their listening comprehension development. 

Likewise, another relevant aspect considered by senior learners is a goal oriented practice 

task. That is to say, students struggle with listening activities that imply identifying what and 

why they are going to carry out that predetermined task. Hence, it is necessary to take into 

account those factors to seek for solutions that help students to enhance their listening 

comprehension.  
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6. How familiar are you with the term metacognition? 

 

Figure 8 

Metacognitive Knowledge in Senior Students 

 

 
Note: own elaboration. Source: survey applied 2022 

 

 

Analysis: 

 

It is remarkable how metacognition can contribute students’ aspirations for academic 

professional and personal life. Wilson and Conyers (2014) stated that trough making 

appliance of metacognition, learners of all ages recognize their background and missing 

knowledge which helps to achieve their goals. In this sense, the bar chart above illustrates 

the metacognition knowledge that senior students have. Nevertheless, it is evident that more 

than half of the population is not clear about the notion of metacognition concepts and all 

the elements it implies. Therefore, it is something English teachers need to keep in mind 

because students are not aware of how their mental processes work and how they can make 

use of them in effective ways. 

 

. 
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7. Based on the table below, put a mark (X) on the following items depending on the 

frequency you do them. 

 

This question consists of seven items that referred to the appliance of metacognitive 

strategies. These ones mentioned were stated indirectly so that senior students can answer 

them without distraction from unknowing words. Besides, it is pertinent to mention that 

those items were categorized according to the listening stages: Pre-Listening, While-

Listening, and Post-Listening. Lastly, in this part of the survey was intended to find the 

frequency appliance of those metacognitive strategies by senior students at Daniel Reyes 

High school. Hence, each category will be analyzed distinctly. 

 

 

Figure 9 

Metacognitive Strategies Frequency Before a Listening Task 

 

 
Note: own elaboration. Source: survey applied 2022 

 

 

Analysis: 

 

The graph shows metacognitive strategies used by senior students before a coming 

listening task. This section was composed by the level of frequency in the following options: 

“I think about effective ways to do it” and “I have a plan and a goal for how I am going to 

listen”. According to the students’ reality, many of the participants tend to use both strategies 

in a fifty percent of frequency. That is to say, EFL learners sometimes take into account 

metacognitive strategies that are associated with planning- evaluating or problem-solving.  

In contrast, just under a quarter of the population have never used any of those metacognitive 

strategies.  
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Figure 10 

Metacognitive Strategies Frequency During a Listening Task 

 

 
Note: own elaboration. Source: survey applied 2022 

 

 

Analysis: 

 

According to the results in Figure 10, it illustrates the frequency level from four 

metacognitive strategies applied during the listening stage by senior students. From a general 

view, the highest percentages reveal that L2 learners sometimes employe all those strategies 

while they are listening to spoken English messages. This means that metacognition is 

present in students’ listening performance but not in a totally conscious manner because as 

it was previously analyzed in question six, a considerable proportion of students are not 

familiar with what involves metacognition.  

 

Despite this, from a specific view, it is pertinent to mention that from the four strategies 

mentioned, directing task into critical thinking was the one selected as the one with the most 

level of frequency associated to “sometimes”.  In other words, senior students tend to use 

more problem-solving strategies to decode meaning from the input language during a 

listening task. Likewise, there is an almost equal quantity of student who sometimes try to 

understand meaning from different perspectives and monitor the progress of their activity. 
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Figure 11 

Metacognitive Strategy Frequency After a Listening Task: I evaluate what I have 

learned 

 

 
Note: own elaboration. Source: survey applied 2022 

 

 

Analysis: 

 

The graph shows crucial information about the frequency of a particular metacognitive 

strategy used after listening to spoken language. This section had the purpose to identify how 

often L2 learners evaluate their listening learning outcomes. In this regard, a sizeable 

majority of the total population occasionally assess their learning process once the listening 

task is finished. Mitchell (2015) pointed out that being able to reflect on your learning 

experience enables cognitive growth in learners. Thus, it is necessary that English teachers 

promote this metacognitive strategy so that senior students can be able to recognize if their 

learning goals were achieved at listening the English language.   
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8. Does your teacher socialize the strategies he/she uses during a listening class? 

 

 

Figure 12 

Strategies Socialization by the English Teacher 

 

 
Note: own elaboration. Source: survey applied 2022 

 

 

Analysis: 

 

Figure 12 illustrates the frequency level in which the English teacher socialized the 

strategies they use for their listening lessons. It shows that a considerable number of senior 

students highlighted that their English teachers explain the manner how they are going to 

carry out a particular listening task at all times. A few of participants indicated that the 

strategies are frequently socialized during a listening activity. Another noticeable percentage 

reveals that more than a quarter of senior student consider that sometimes their teacher 

socializes the strategies during the listening classes. Finally, a tiny minority expressed that 

teacher do not convey the strategies they are going to use in a listening task most of the time.  

 

In this regard, it is important to mention that when students participated actively on the 

way how they are going to develop something, they present better learning outcomes (Reuell, 

2019). Therefore, based on the results, the strategies employed during listening are shared 

by the teacher many times which helps to enhance listening comprehension on students.  

. 
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9. Would you like your English teacher get an academic blog with metacognitive 

strategies that help you improve your listening comprehension? 

 

 

Figure 13 

Elaboration of an Academic Blog Agreement 

 

 
Note: own elaboration. Source: survey applied 2022 

 

Analysis: 

 

According to figure 13, the overwhelming majority of participants would like that their 

teacher has access to a blog about metacognitive strategies that help them to enhance their 

listening comprehension. This response reflects the interest students have about improving 

their understanding of spoken language in a more updated way. Technology is considered 

primordial in individuals’ lives nowadays (Raja & Nagasubramani, 2018). Therefore, 

making appliance of it enables teachers as well as students to have accessibility to mental 

activities where they can find appropriate strategies to every listening task they face.  
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3.3 Discussion of Main Findings 

Based on the interviews and surveys, it can deduce that Listening comprehension can 

become difficult to develop if there are not appropriated methodologies, teaching materials, 

affective factors, and appliance of metacognitive strategies. Such is the case of Daniel Reyes 

high school, where certain deficiencies on this English skill were found. 

 

The findings obtained from the interview and surveys revealed little discrepancies 

between the participants involved to answer the first research question. According to the 

English teachers, metacognitive strategies help listening comprehension development on 

their students because through making use of those strategies, L2 learners start taking care 

of their listening learning process. Nevertheless, metacognition concepts are clear for just a 

quarter of senior students which are complicated at using them in listening activities. 

Therefore, it is important to work on this aspect so that students can apply metacognition 

consciously. This is because the use of metacognitive strategies helps learners to 

comprehend and develop a better performance in any learning activity (Hornby & Greaves, 

2022). 

 

On the other hand, after the analysis from the data collected of teachers and students, it 

can be said that there were similarities which lead to answer the second research question. 

Both sides agreed about the difficulty and importance that listening comprehension implies. 

In addition, it was emphasized the importance of the person’s prior knowledge in students’ 

learning as the key element to build knowledge. Hence, promoting those strategies in 

listening tasks lead learners to feel responsible of their learning and that is the manner how 

they can start improving their listening comprehension tasks. That is why, metacognition 

needs to take place on students’ learning process. Its relationship with each other will lead 

learners to identify what strategies for their cognitive process will be more adequate to get 

meaningful learning for them (Shannon, 2008).   

 

Regarding all the information stated above, it can be concluded that senior students 

present inconveniences when understanding spoken language due to a large majority do not 

have a metacognition present most of the time. Thus, it is necessary to implement those 

strategies so that students can enhance their listening comprehension.   
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3.4 Impacts 

In this part it will be described the impact analysis that the present research project has. 

As the academic proposal has not been exposed to a practical manner, the type of impact 

analysis this research will handle is prospective. According to the academic proposal 

projected, there are two impacts that tends to accomplish. These ones are: 

 

• Academic Impact 

• Affective Impact 

 

In order to analyze these impacts, it will be used numerical impacts levels that signaled 

different indicators. These ones are shown in the table below.   

 

Table 5 

Numerical Level of Impact 

 

Number Level of Impact 

-3 High negative impact 

-2 Mid negative impact 

-1 Low negative impact 

0 No impact 

1 Low positive impact 

2 Mid positive impact 

3 High positive impact 

  Source:  Posso (2011). 

 

 

. 
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3.4.1 Academic Impact  

 

Table 6 

Academic Impact Indicators 

 

Impact  

levels 

-1 -2 -3 0 1 2 3 

Indicators         

Developing students’ listening skills 

through activities that involve 

planning, monitoring, and evaluating. 

    X 

Facilitate teaching due to different 

types of accessibility (Online & 

Offline).  

    X 

Topics associated to the student’s 

high school level. 

    X 

The appliance of virtual material 

facilitates the comprehension of 

spoken language.  

   X  

Total     11 

 

 

Level of academic impact: 
∑

𝒏𝒖𝒎𝒃𝒆𝒓 𝒐𝒇 𝒊𝒕𝒆𝒎𝒔
=

𝟏𝟏

𝟒
= 𝟐. 𝟕𝟓 

 

Level of academic impact: mid positive 

 

Analysis: 

 

This proposal includes activities that allows students to prepare for a listening activity, 

monitor their learning goals and asses their final learning performance. When, learners are 

exposed to mental activities that enables them to be part of the full learning process, they are 

developing listening skills which helps their comprehension of the input language. For this 

reason, this proposal has a positive impact.  

 

This proposal provides activities in which teachers can have access to them online as well 

as offline. This leads teaching beyond due to educators and students can learn since 

metacognition and practice with those strategies at different times and locations. As a result, 

this proposal has a high positive impact. 



 

57 

 

The topics found in this proposal tend to be associated to the Common Framework of 

Reference for Languages and the Ministry of Education book that senior students have to 

study. That is to say, the contents are linked to the established educative standards, which 

contributes to the develop of the corresponding listening skills and that is why this indicator 

has a positive result.  

 

The appliance of the virtual material found in the academic proposal can aid at the 

moment of learning a second language. Nevertheless, it is important that the guidance of the 

teachers is prominent to take advantage of the full metacognitive experience at first. That is 

why, the teacher needs to be as a communicative bride between the virtual material and 

students so that they can start becoming autonomous as they keep practicing. For that reason, 

this indicator has a mid-positive impact.  

 

3.4.2 Socio-Affective Impact  

 

Table 7 

Socio-Affective Impact Indicators 

 

Impact  

levels 

-1 -2 -3 0 1 2 3 

Indicators         

Providing students metacognitive 

strategies enables them to trace a path 

to perform a listening task. 

    X 

Facilitate learning perceptions due to 

activities deal with person knowledge 

and affective factors    

    X 

Identifying students’ strengths and 

struggles build teacher’s 

communication among students.  

    X 

Metacognitive conversations 

between classmates encourages 

students to learn from others.  

   X  

Total     11 

 

Level of academic impact: 
∑

𝒏𝒖𝒎𝒃𝒆𝒓 𝒐𝒇 𝒊𝒕𝒆𝒎𝒔
=

𝟏𝟏

𝟒
= 𝟐. 𝟕𝟓 

 

Level of academic impact: mid positive 



 

58 

 

Analysis: 

 

The intention of the activities in this research project is to encourage students to use 

metacognitive strategies. That is why, the activities found tend be simple but practical to 

make appliance of. Therefore, teachers can foment autonomy on students’ listening skills 

development. In this sense, students are the protagonist of their learning. They can feel 

prepared about what, when, and how carry out a listening activity which improves their 

comprehension in the spoken language. Thus, this indicator has a high social impact. 

 

When students feel part of this learning, their responsibility and compromise for 

understanding something rise. Within metacognitive activities, learners become reflective 

thinkers as they associate person knowledge and learning perceptions to perform listening 

tasks. In addition, those activities complement with planning, monitoring and assessment 

which help students to comprehend better their performance results according to each 

listening task. Hence, this social impact of this indicator is high.   

 

Understanding own’s strengths and struggles facilitates learning. The reason is that 

teacher can focus on what certain factors are not helping to the students’ performance and 

work on them. This builds a better relationship between the teacher and students due to 

learners feel free to communicate what inconvenient they may encounter when listening a 

foreign language. As a result, this indicator has a high social impact. 

 

 

Allowing students to convey the way how they can understand spoken language to others 

nurture learning and students’ participation. Nevertheless, it is essential to work on the 

indicators mentioned previously due to students first need to identify strengths, weaknesses, 

perceptions, and manners how to carry different activities found in this research project when 

are exposed to input language activities. Moreover, the teacher needs to be in a constant 

accompaniment to assess every student’s progress in each listening task. Therefore, this 

indicator has a mid social impact.   
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CHAPTER IV: PROPOSAL 

4.1 Proposal Tittle 

LISTENING COMPREHENSION IMPROVEMENT BASED ON METACOGNITIVE 

STRATEGIES 

4.2 Rationale  

This proposal seeks to provide a set of metacognitive strategies to help senior students to 

enhance listening comprehension skills. Lately, listening skills are the English skills less 

practiced in the classroom according to the English teachers from the Daniel Reyes high 

school. In this sense, increasing students’ abilities to comprehend spoken language is a 

crucial aspect to work on through metacognition.   

 

4.3 Theoretical Foundation  

 

Learning can be defined as the process of changing on individuals’ minds that it is 

obtained from the relation of new experiences with those already faced previously (Sequeira, 

2012). However, in order this process occurs, Naeve et al. (2008) suggested that it is 

necessary the presence of two main aspects: inspiring fantasies that belongs to the sense of 

learning and efficient fantasies which corresponds to knowledge. The success of a learning 

process is when pupils transform their inspiring fantasies into significant understanding. 

Nevertheless, this can be influence for certain factors such as reality, society, and purpose.  

 

In this sense, understanding how learning process works on people allows metacognition 

to be part of it. The reason is that it involves learners’ cognitive processes in a planning, 

monitoring, and evaluating process that helps them to be conscious of what they have to 

improve, limit, and keep in learning tasks (Hampton, 2010). This means that learners who 

apply metacognition in their acquiring process apart from understanding something, they 

know what aspects were implied before, during, and after the learning event. 

 

The main goal of metacognition is to improve learning. Thus, the teacher’s role needs to 

be present during the student’s learning process. They have to be the first ones in socializing 

them in their teaching classes. However, it is fundamental that they first manage 

metacognition concepts to teach and apply them (Lynch, 2021). Once metacognition is clear 

for teachers as well for students, learning outcomes expected will be evident.   

 

Metacognition encompasses three phases called planning, monitoring, and evaluating 

(Flavell, 1979). Each of them has a different purpose that enables learners to prepare for 

tasks, supervise their progress and evaluate learning results. Therefore, by using 

metacognitive strategies, learners can understand and improve their performance in any 

learning activity (Hornby & Greaves, 2022). 
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Regarding this, listening comprehension needs the presence of metacognitive strategies 

due to if L2 students understand how their learning process works including drawbacks, 

strengths and the elements involved in the listening activities they face, L2 learners will tend 

to understand where the starting point is for comprehending spoken language. This makes 

them to feel the sensation to become responsible of their own learning on their listening 

comprehension development.   

 

Vandergrift et al. (2006) proposed five metacognitive listening strategies that can be 

found in developing listening comprehension.  These ones are called problem-solving, 

planning and evaluation, mental translation, person knowledge, and direct attention.  Any of 

these strategies can be present in the metacognition phases which a learner experiences in a 

listening learning activity. Therefore, implementing those metacognitive strategies into EFL 

students’ listening comprehension process allow them to reach the standards of learning 

required.    

 

4.4 Proposal Objective 

• Provide activities based on metacognition strategies to enhance listening 

comprehension in senior students at Daniel Reyes high school. 

 

4.5 Beneficiaries 

4.5.1 Direct Beneficiaries  

 

The main aim of this project is to foster a sense of awareness on learners’ learning process 

in relation to listening comprehension development. That is why, senior students at Daniel 

Reyes high school become one of the direct beneficiaries of this project. The appliance of 

metacognitive strategies in the listening comprehension process will involve them in a 

complete learning experience. In this sense, teachers are also considered the other direct 

beneficiaries due to those metacognitive strategies can be integrated to their current teaching 

lessons. Indeed, the use of them will let them see improvements in understanding the spoken 

language in their students.  

 

4.5.2 Indirect Beneficiaries 

 

The authorities from Daniel Reyes high school and the society are the indirect 

beneficiaries of this project. First, the authorities of the institution, because they will obtain 

independent students who are conscious of all the elements implied in their learning 

experiences and with higher comprehension skills when listening to spoken messages in the 

English language.  Finally, the society because as this academic proposal will try to be 

accessible in different ways as possible, some benefits from it can be obtained and 

considered as one alternative to develop listening comprehension into their academic 

growth.  
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4.6 Development of the proposal  

The Wix platform was the technological tool to carry out the development of this 

academic blog. This one is made up of four units and it contains a user’s manual that may 

be used to develop each activity in all the units respectively.  

 

 This academic blog can be seen in detail in the following link: 

 

https://leidypupiales0.wixsite.com/forming-little-think  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://leidypupiales0.wixsite.com/forming-little-think
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CHAPTER V 

5.1 Conclusions 

After the investigation was carried out, it was found the following conclusions: 

 

•  The integration of metacognitive strategies in the development of listening 

comprehension tasks is crucial for the students because those mentioned foster 

self-awareness, self-monitoring, and self-assessment in relation to their 

performance. This also contributes to the affective factors and helps students to 

build autonomy and confidence at listening spoken language. 

 

• The second significant finding shows that EFL senior high school students use 

metacognitive strategies indirectly at a lower rate during listening activities. This 

is because most of them do not manage metacognition concepts which limit to 

boost the full potential of cognition processes. Therefore, metacognitive strategies 

need to be socialized before putting them into practice. 

 

• Having an academic blog which contains information about metacognition 

concepts, and the way how its strategies can be placed in listening lessons enable 

users to have an update manner of how comprehend spoken language. The reason 

is that learners can supervise their learning and be aware of the strengths and 

weaknesses they can encounter in every listening experience. Having the 

opportunity to reflect on self-learning events will increase high order thinking on 

them positively. 

 

. 

5.2 Recommendations  

 

• The findings encountered during the development of this research study 

emphasized the importance of understanding the reasons to teach for and with 

metacognition. Thus, it is essential that English teachers are aware of that aspect 

first, in order to apply metacognitive strategies during their listening lessons.  

 

• Developing awareness in EFL students about their strengths and weaknesses 

during a listening task, allows English teachers to build an affective link between 

them. This also enables both educational actors to look for the appropriate 

metacognitive strategies to work on. Finally, deciding the contents based on 

students’ interests facilitates the use and understanding of metacognition’s role in 

listening comprehension.  
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• Make use of this academic blog of metacognitive strategies to enhance listening 

comprehension skills. This will motivate teachers and students to explore new 

skills which will influence positively the development of other English skills such 

as the oral production.  
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Appendix A. Teacher’s Interview Instrument 

UNIVERSIDAD TÉCNICA DEL NORTE  

FACULTAD DE EDUCACIÓN CIENCIA Y TECNOLOGÍA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

Teacher’s Interview at Daniel Reyes High School 

 

Theme: Metacognitive Strategies to Improve Listening Comprehension in Senior 

Students at Daniel Reyes High School During the Academic Year 2022-2023 

Objective: Analyze the methodological strategies used by English teachers in the 

development of students’ listening comprehension. 

 

Dear teacher, all the information collected in this interview has academic purposes and it 

will be handled anonymously. Please, answer it honestly.  

 

Teacher’s Interview 

 

1. What is your motivation to teach? 

 

2. How do you consider your students’ listening comprehension? 

 

3. Based on question 2: What do you consider are the causes for your students to 

be at that level of listening comprehension? 

 

4. Do you think enhancing your students’ listening comprehension is important? 

Explain your answer. 

 

5. Have you ever tried to foster self-reflection on your students’ listening 

comprehension?  

 

6. What metacognitive strategies do you use the most for your listening 

comprehension classes? 

 

7. Would you like to know a bit more about new metacognitive strategies to 

improve your students’ listening comprehension? 

 

8. Do you think an academic blog about metacognitive strategies can be a helpful 

resource to improve students’ listening comprehension? 
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Appendix B. Student’s Survey Instrument 

Student’s Survey at Daniel Reyes Highschool 

Theme: Metacognitive Strategies to Improve Listening Comprehension in Senior 

Students at Daniel Reyes High School During the Academic Year 2022-2023 

 

Objective: Collect information about metacognitive strategies applied in the classroom 

by senior students at Daniel Reyes high school 

 

Dear student: 

• This survey consists of 9 questions.  

• Respond with X in the option you feel comfortable.  

 

All the information collected in this survey will be handled anonymously and 

confidentially. So, please answer the following questions honestly.  

 

Student’s Survey 

1. Gender 

o Female 

o Male 

o Other 

 

2. How motivated do you feel at learning English? 

o Very motivated  

o Motivated  

o Unmotivated  

o Very unmotivated  

 

3. How difficult is for you to understand spoken messages in English?  

a. Very difficult  

b. Moderately difficult  

c. Slightly difficult 

d. Not at all difficult  

 

4. Do you consider that the interpretation of spoken language is important in your 

English language learning? 

a. Yes 

b. No  
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5. From the list below, where 1 means nothing and 5 means too much: What factors do 

you think affect your listening comprehension development? 

 

 Rate from 1 to 5 

 1 2 3 4 5 

Demotivation      

Misunderstanding key vocabulary       

Inadequate listening materials       

A methodological frame to develop 

listening skills  

     

Goal oriented practice tasks       

 

6. How familiar are you with the term metacognition? 

a. Very familiar  

b. Moderately familiar  

c. Not at all familiar  

 

7. Based on the table below, put a mark (X) on the following items depending on the 

frequency you do them. 

 

Before a listening activity: Always  Sometimes  Never 

o I have a plan and a goal for how I am 

going to listen. 

   

o I think about effective ways to do it.    

During a listening activity: 

o I select relevant information to understand 

spoken language  

   

o I try to understand meaning from different 

perspectives  

   

o I check my activity progress and apply 

changes if it is necessary 

   

o I direct that task into critical thinking     

After a listening activity: 

o I evaluate what I have learned    

 

8. Does your teacher socialize the strategies he/she uses during a listening class? 

a. Always 

b. Often 

c. Sometimes  

d. Rarely 

e. Never 

 

9. Would you like your English teacher get an academic blog with metacognitive 

strategies that help you improve your listening comprehension? 

a. Yes 

b. No 

  

 THANKS FOR YOUR COOPERATION! 
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Appendix C. Validation Solicitude to MSc. José Obando 
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Appendix D. Validation Solicitude to MSc. Fernando Flores 
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Appendix E. Qualitative Instrument Validation 
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Appendix F. Quantitative Instrument Validation 
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Appendix G. Solicitude for Instruments Application 
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Appendix H. Teacher’s Interview Evidence 
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Appendix I. Authorization for socialization of the proposal  

 
 

 


