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ABSTRACT
In the modern world, the English language is one of the principles and most important to
people’'s communication in each culture whereby they express ideas and pansies. Therefore,
English proficiency in students is an essential skill so that they will have extensive
knowledge and opportunities for work. Hence, the main objective of this research is to
propose the "Dama Strategies in the Development of Speaking Skills in Senior Students at
Victor Manuel Guzman High School, Academic period 2023- 2024". The drama strategies
help students be more reliable in communicating with other people, improve their fear of
public speaking, and improve their English skills. For this reason, the theoretical framework
is disclosed in a brief review of the methods or techniques used to apply the different drama
strategies. In addition, the methodology revealed mixed methods involving the use of
quantitative and qualitative styles. Two teachers were interviewed, and 31 students were
surveyed as a sample to develop the research. The development of the proposal took into
account the different opinions of the students and teachers since it showed a deficiency in the
learners' knowledge in wanting to learn English, the lack of motivation, and the use of
conventional strategies by the teacher, among other aspects. Because of this, the development
of one academic guide contains three units; within each unit, there are three lessons with
topic specifics that help learners improve their speaking skills, as well as reading, writing,
listening, grammar, and vocabulary. Finally, the conclusions and recommendations will
benefit future research by students that encourage using drama strategies to develop speaking

skills. This academic guide promotes the learning of English as a foreign language.

Keyword: Drama- Strategies- Speaking Skills- Education- Roleplay- Storytelling-

Improvisation
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RESUMEN
En el mundo moderno, el idioma inglés es uno de los principios y mas importante para la
comunicacion de las personas en cada cultura mediante la cual expresan ideas y
pensamientos. Por lo tanto, el dominio del inglés en los estudiantes es una habilidad esencial
para que tengan amplios conocimientos y oportunidades de trabajo. De ahi que el objetivo
principal de esta investigacion es proponer las “Estrategias Dama en el Desarrollo de la
Habilidad de Habla en Estudiantes del colegio Victor Manuel Guzman, Periodo Académico
2023-2024”. Las estrategias dramaticas ayudan a los estudiantes a ser mas confiables al
comunicarse con otras personas, mejorar su miedo a hablar en publico y mejorar sus
habilidades en inglés. Por tal motivo, el marco tedrico da a conocer en una breve revision de
los métodos o técnicas utilizadas para aplicar las diferentes estrategias dramaticas. Ademas,
la metodologia revel6 métodos mixtos que implican el uso de estilos cuantitativos y
cualitativos. Se entrevistd a dos docentes y se encuesto a 31 estudiantes como muestra para
desarrollar la investigacion. El desarrollo de la propuesta tuvo en cuenta las diferentes
opiniones de los estudiantes y docentes ya que mostro la deficiencia en los conocimientos de
los educandos, el deseo de aprender inglés, la falta de motivacion y el uso de estrategias
convencionales por parte del profesor entre otros aspectos. Es por esto que el desarrollo de
una guia académica contiene tres unidades; Dentro de cada unidad, hay tres lecciones con
temas especificos que ayudan a los estudiantes a mejorar sus habilidades orales, asi como su
lectura, escritura, comprensién auditiva, gramética y vocabulario. Finalmente, las
conclusiones y recomendaciones beneficiaran futuras investigaciones por parte de los
estudiantes que fomenten el uso de estrategias dramaticas para desarrollar habilidades orales.

Esta guia académica promueve el aprendizaje del inglés como lengua extranjera.

Palabra clave: Drama- Estrategias- Habilidades de expresion oral- Educacion- Juego de

Roles- Narracion- Improvisacion
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INTRODUCTION

Recently, there has been an increasing realization of the value of studying a second
language. The ability to communicate effectively with others is crucial, and English has
become a language that is widely used for this purpose. Those proficient in English have
more opportunities to pursue education and career prospects abroad, which can significantly
contribute to their personal growth. However, the education sector must adapt to the
numerous changes to remain relevant and practical. This requires embracing challenges and

constantly pushing for improvements in the system in which it works.
Problem descriptions

The development of basic English language Skills is minimal; when English is not
exposed to practice, the interaction between the students and the teacher English has language
difficulties; in other words, The methodology or resources utilized by the teacher do not
affect notable on learners since when they speak, trying to say phrases or sentences, they do

not have a good structure of what they want to say, giving an incomprehensible message.

English language teaching is officially established in universities, colleges, and
schools across Ecuador to help students acquire foreign language skills. Speaking is the
primary focus of this research, as it is crucial for communication, which is necessary for
teachers as they impart knowledge to the next generations. On the other hand, the current
teaching methodology is ineffective as teachers rely on repetitive and not necessary activities
in practice. Furthermore, there is a shortage of teachers, and the available ones lack training
in innovative methodological tools for teaching English (Marisol & Morales, 2016). In
addition, it has been revealed that the country has been classified again as one of the nations
with no progress in learning a new language. This is mainly due to the need for more

knowledge among teachers and the students' lack of commitment to learning a foreign



language. However, teaching is not the only problem. The different methodologies and
activities used for teaching and the student's lack of interest in learning a new language also
contribute to this issue. Despite this, many students are often fascinated by today's unique

cultures, which leads them to prioritize cultural experiences over language learning.

One of the main obstacles to acquiring a new language properly is the number of
students in a classroom. Although the average class size for English language instruction is
15 students, it is not uncommon to have classes exceeding 31 students. This situation can
have an unfavorable impact on student achievement and teacher-student interaction quality.
In larger classes, it can be challenging for teachers to organize and plan lessons that engage
all students and promote effective learning. Additionally, personalized feedback activities

may be difficult to carry out due to the sheer number of students in the classroom.

This study was accomplished at “Victor Manuel Guzman” High School in the Imbabura
province, specifically in the 2° of baccalaureate accounting. In this institution, the problem is
the lack of practice of all the English skills, especially in the students' speech. Therefore, it
affected the development of communication since the student’s fear of interacting with other
people. Or make mistakes that will affect them. This was because of the pandemic and virtual
education, so the students were sitting and doing activities that had nothing to do with their
studies. During face-to-face classes, it has been observed that students are not placed at the
appropriate level. Moreover, the practice and application of English in virtual classes have

not been effective in generating interest among students to learn a new language.
Justification:

This project is essential because it focuses on strengthening students' reading and
speaking skills, which allows them to generate their knowledge to be able to express their

ideas and opinions according to how they advance in the activities that will be developed in



the classroom with the theater strategy, which is the basis for a good reading and speaking
comprehension. This theater strategy is a teaching process where teachers share knowledge or
skills based on the student's experiences in the classroom. A good teaching-learning process
is when the teacher creates a situation or technique that encourages students to practice
English. The learners should follow the teacher's instructions, such as asking the learners to
study to practice speaking fluently (Diniarty et al., 2017). Thus, this education process will
generate the interest of all students to learn a new language and the desire to continue

learning and practice everything they are learning.

This research offers the creativity of people to develop new attitudes that express
different thoughts or opinions with which they agree not, revealing that the teaching
processes that mediate this strategy are effective in developing and improving the vocabulary,
which generates satisfaction in not being afraid to be in front of other people but usually
interact without fear of being judged by others since that is the fear that most students have
today, not being able to express their ideas or opinions and stay in an environment in which

you cannot leave without the help of a professional.

This teaching process focuses primarily on speech since many students currently do
not have a great interest in learning a new language or enough vocabulary to generate a great
interest in the foreign language. This research focuses on solving students' problems in
expressing a reading with many errors or messages that may be poorly structured, generating

a message that cannot be understood, or giving other inadequate information.

The research will focus on solving the problems that students have to express
themselves since learning a language is a complex process. Evidently, within Victor Manuel
Guzman High School, practicing English is essential to develop the correct vocabulary to

express ideas or opinions and eventually strengthen our knowledge by practicing it daily.



The methodology that will be developed, which is a theatrical strategy, will benefit
both the educational unit, making them perform better in education in English than other
academic units in which this type of methodology is not applied. A great benefit is the
personal knowledge each student will acquire because of the teacher's wisdom. The strategy
that will be used will be much better than the one that was applied previously, which does not
help them to improve because this type of strategy is repetitive or does not call the attention
of the student, giving them an understanding that this methodology or this activity used is
boring and without any interest, so it does not help the vocabulary or how to get out of the
alley in which the students are in. One of the benefits of this strategy is the cooperative work
among peers that will allow them to share ideas and help each other to improve their speaking

skills.
Objective:

To apply Drama strategy in the development of English-speaking senior students at Victor

Manuel Guzman High- School in 2022-2023
Specifics objectives

e To establish the theoretical bases of drama for the development of speaking.

e To diagnose the methodology used by teachers at Victor Manuel Guzman High
School for the development of speaking.

e To design an academic guide with activities that help students improve their speaking

skills with the different drama strategies established in the research.



CHAPTER I: THEORETICAL FRAMEWORK

1.1. Drama
1.1.1. Concept

Drama is an unfolding story. It shows people going through some eventful phase in
their life, serious or humorous. The performance's words and actions represent the process of
human life (Thomson & Heinle, 2002); furthermore, it determined that drama is an
educational space and a tool for developing different areas of the Spanish curriculum, such as
art, physical expression, or language and literature learning (Cubero et al., 2007).

Drama is a unique genre of literature that is different from all others. It has developed
its peculiarity in response to its natural development. Drama and plays are inseparable as they
convey real life and bring life experiences to the audience at a stage performance. It is the
most determined of all literary genres. When reading a novel or tale, read a story representing
the novelist's ideas or situations. On the other hand, poetry in the dramatic genre typically
conveys a message through concise language or a condensed form. However, in drama,
characters experience the plot through interaction and experience. Moreover, the drama is
presented through conversation or dialogues, with characters shown communicating and
reacting to various situations represented in the moment of performing acting (Iwuchukwu et
al., 2008).

Considering the different opinions of these authors, Drama is a process with different
literary genres in which the different situations of the life of the human being are expressed.
In addition, the situations that the human being realizes or happens to him are represented by
actors and elements that complement this situation. In conclusion, Drama is represented by a
written dialogue performed by the characters.

1.1.2. Importance of drama
One of the importance of drama is that it helps you portray the emotion differently.

Drama promotes healthy emotional expression, develops children’s creative imagination,

5



helps children think and express themselves independently, and develops their social and
cooperative awareness; furthermore, he exposed that drama is a field that activates people and
influences their cognitive, emotional, dynamic, and social aspects. In terms of content, drama
has characteristics that allow one to enjoy and develop their aesthetic side and that the
children learn life rules more naturally through play; drama exists in a child’s nature through
play, and they could express themselves more freely through a play that includes games
(Nursery, 2014)

When it talks of the importance of drama, it considers the development of learners to
help them feel confident in public speaking and gain experience in learning a new language
and drama. Additionally, drama is a valuable teaching technique for developing the abilities
of English, essentially improving speaking skills. Motivate students to take an active role in
structuring their learning instead of depending merely on their teacher. Moreover, drama can
be an effective manner for students to practice English (Ananto & Rusmiati, 2018).

For the above, it can be understood that the importance of drama is in the
development of the skills that every person has developed, and in some cases, these skills
have no way of how to be exposed; likewise, each person as a child has its way of
development, one of these is the genre of drama as it allows improving their linguistic
expressions as well as the spontaneity of movements and gestures which are exposed in life
through several activities that may be developed giving them security and emotional stability.
1.1.3. Benefit of Drama

The drama takes a learner-based approach to reach a second or foreign language,
prioritizing fluency over accuracy and emphasizing understanding, producing, and
reproducing messages over learning or correcting language structures. Moreover, drama is
said to help students at all levels of school develop intellectual skills such as creativity,

problem-solving, communication, socialization, and empathy while helping people complete



their friendship, cooperation, and shared responsibility; in addition, the use of drama in
language classrooms allows teachers to present the language they are learning in an active,
communicative, and contextual manner. Drama is essentially conveying meaning; students
actively participate in learning through drama. Engage in conversations or practices that ask
them to use their imagination and foreign language in contextual situations; moreover, such
motivating learning activities will encourage children to develop language skills and help

them develop more profound and more natural language proficiency (Angelianawati, 2019).

Using drama in language teaching is an effective way to help students acquire
meaningful and fluent interaction skills in a new language. Through drama, students can
assimilate a range of features related to pronunciation and prosody in a contextualized and
interactive manner. Additionally, drama helps students learn new vocabulary and structure
within a specific context, which boosts their confidence and ability to learn a contemporary
idiom. Furthermore, drama provides an opportunity to increase students' imagination and
creative thinking abilities. Moreover, it helps students develop cooperation, social awareness,
and understanding skills. Finally, drama provides a safe setting for students to release their
emotions. In short, drama has many activities that all students can do without any problem.
This process helps them improve all kinds of abilities with their fluency, comprehension, and
communication, besides the team working in this drama process (Angelianawati, 2019).

1.1.4. Types of Drama
Comedy

The genre of comedy that is incorporated into the drama which creates a humorous
tone as the characters engage in amusing activities and incidents, ultimately leading to the
fulfillment of their objectives. (Betti, 2015) stated that the difference between comedy and
tragedy depends on the playwright's and audience's point of view and the emotional response

evoked in the audience, which fluctuates between happiness and unhappiness. Usually,



comedy awakens and indirectly satisfies people’s naughty instincts. The language of the
comedy is fluid and eloquent: the characters do not need to develop an expansive, expressive
use of language to explain themselves and the world around them, but they are pleased that

the relationship between them and the world is straightforward.

Tragedy

Tragedy often portrays serious situations, typically featuring a hero or heroine who
faces challenges and obstacles throughout their story. Unfortunately, these circumstances
usually result in a sad or destructive ending. Even though the character endures various
hardships and struggles, they never achieve true happiness. Instead, their story emphasizes
their resilience in adversity and highlights life's difficulties. (Betti, 2015) described that
tragedy is a complex and unsatisfactory genre. Unlike comic books, it relies heavily on the
playwright's perspective on the material. Additionally, we can view a disaster through the
lens of emotional reactions that these two genres evoke in their audience. Tragedy makes us

feel unhappy, while comedy brings us happiness.

Farce

The word farce derives from old French, meaning ‘stuff” or ‘stuffing’ and may have
originated in the comic interludes of medieval French religious plays serving as light-hearted
stuffing in between more serious drama. Historically, the term meant a literary or artistic
production of little merit. Farce is a type of comedy that uses absurd and highly improbable
events in the plot. Situations are humorous because of their ludicrous and often ridiculous
nature. The choice of setting is a critical factor in farce, as the protagonist is sometimes at
odds with the environment. Often, the central character in a farce does not (or should not)
belong in the place of the action. The audience will only accept the situation if they follow

established conventions. However, characters in a farce can also quite logically belong in the



setting they are placed in. (Betti, 2015) indicated that Farce is a form of comedy designed
primarily to amuse, use, and exaggerate complex characters and plots, full of humor,
ludicrous situations, and illusions. There is no public intention other than loud entertainment

and a good show of stupidity.
Melodrama

The melodrama is not only heavily related to sentimental plays, but it has been
modified to allow for less talk and more action; this meant that plays had music as a
background for dialogue, including early opera, but by the 19" century, prominent London

theaters were producing plays with accompaniment (Betti, 2015).
Musical Drama

(Rahman et al., 2022) States that music is a powerful motivator for students to get
involved in learning English because it has an impact, such as communicating directly with
people’s emotions while also allowing them to use their minds to analyze the impact of
music. The art of music is the product of the human mind, conveyed through vibrations that
produce sound and are arranged into musical elements so that it can be enjoyed by listening

with thought and feeling for learning English.

1.1.5. Drama in the English Classroom

The drama is an essential part of the curriculum in boys' schools in England; not only
reading flourished, but also the production of classical plays (McCaslin, 2006). Moreover, all
arts seek to be what the teacher created them; therefore, they reflect the teacher's experience,
interests, and attitudes. In the minds of many, theater and dance are even suspected of being
part of youth education. Drama essentially follows music, athletics, and visual arts in the
curriculum. Moreover, using drama in the classroom often establishes a strategy to empower

students, especially those struggling with the setting between the fictional and natural worlds.



Furthermore, drama pedagogy involves providing opportunities for teachers to play with
students. This experience creates a bond between the teacher and the student that could not be
created or crafted otherwise. The drama material appeals more to learners and can contribute
to personal development.

The application of the drama strategies at the start of the classes sometimes students
may not be comfortable practicing the language they are learning. They may feel doubts or
unfamiliar with some of the activities that the teacher applies during the class. However, they
gain confidence with time and become more comfortable engaging with their classmates,
performing the practice of the English language since it improves their speaking skills. The
students need to feel safe to take risks in the language they are learning, so an atmosphere of
trust and friendliness is  fundamental. However, sometimes, this is notenough, as
students may not want to participate in the class entirely (Torrico, 2014, p.17).

1.1.6. Advantages of the use of dramatization in the classroom.
Self- Actualization

The first benefit of using drama is allowing students to work together and develop
different abilities like responsibility and self-awareness since that is a teacher’s primary duty
that must be performed throughout the lifetime. The learners attain self-realization; they will
have realism, creativity, trust, and independence for acting in a natural life setting.
Furthermore, in drama, students actively engage in situations that make sense based on their
past experiences and current understanding levels. Each drama activity provides them with
fresh perspectives and new experiences. To help to enhance and motivate them to learn a new
language (Ustiindag, 1997, p. 92).

Drama needs the participation of teachers and students, which is equally of utmost
importance to the practice and the acting in the setting. Some teachers are in the process of

group play to help them and guide them instead of observing students from the other side of
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the stage. This allows teachers to motivate the students to take on a social role utterly
different from what they would typically imagine in a more formal teacher-student dialogue
in the classroom (Ustiindag, 1997). Moreover, the teachers’ use of Drama allows students to
participate in class with a more abstract level of thought in response to a dramatic situation.
Self-actualization enables students to approach their problems from a new perspective
through a stage. Show students the direction they want to go to fulfill their aims. To
encourage them to explore new experiences and see what they do to others to act or perform
differently. On the other hand, the teacher must go beyond the rigid curriculum in subjects
such as science, languages, and math. Give students freedom alongside responsibility. To
show students how they can say something they do not like, to express ideas, and they work
on it for a while to put into practice the language. Increase students’ vocabulary and help
them develop better control when speaking. Additionally, this is a relevant experience in
English class through interaction with other partners using drama (Ustiindag, 1997).
Personal and Emotional Development

A new concept of education discovered that drama allows for free choice and personal
decision. Therefore, it facilitates personal research in many aspects of the world, even
feelings and emotions. If drama is used for learning and teaching experience, it will help
students develop optimally. TV drama will also help students understand their roles and share
responsibilities with their classmates (Ustiindag, 1997). Moreover, participating in drama
activities can significantly affect the learners' emotional development by offering
opportunities to cultivate and reinforce personal relationships away from the traditional
strategies that teachers use in the classroom. However, through engaging in dramatic
activities, learners can release their creativity, enhance their communication skills, and have
the quality to interact to improve their ability to connect with other students. Additionally,

these drama skills can benefit one's personal growth and be applied to various areas of life,
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such as academic pursuits, career development, and social interactions, since learning
English, which is based on drama strategies, can open opportunities in life.
In applying drama strategies for emotional development, students discover their knowledge
and gain clarity between the real and imagined worlds. They capture more and more of what
is involved in any experience of the situations of life. Furthermore, developing a tolerance for
different personalities and ideas is essential. Defining concepts is essential to students'
comprehension and control (Ustiindag, 1997, p. 93).
1.1.7. Challenges of Using Drama in EFL Classrooms

Just like any other learning method, except for the essential benefits described, the use
of drama in the past also had some drawbacks; despite these, the disadvantage is a little
compared to the advantages, and they are worth it considering it is predictable, so that it can
be prevented or treated correctly. First, the students may find drama frustrating. To solve this
problem, the teacher must find a way to help these students overcome their fear and shyness
to participate actively. Second, teachers often need extra time for lesson planning and
speaking. In addition, drama requires careful planning and construction and creates a learning
situation that ensures continuous stimulation in students, keeping them active and alert. The
third disadvantage is that correcting students during the performance may be hindered.
Mistakes are a natural part of learning a language; they must learn from their mistakes
(Ustiindag, 1997). Furthermore, to ensure the success of drama performances, teachers must
use different feedback strategies that do not demoralize learners. This consists of providing
some activities after the performance or in practice to help them correct noticeable mistakes
when sitting. With these measures, students can feel more comfortable and confident in their

speaking skills to put on a great show.
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1.2.  Drama Strategies

Speaking is one of the four essential English language skills, and this is incorporated
within the daily activities of the personas and students. Therefore, around the world found
countless activities that promote speaking skills:

Presentations and conversations: have excellent results on time, putting them into
practice since they gain more significant experience. For instance, expose them in front of
their classmates during a time required so that they enhance their communication skills.

Histories, tales, and anecdotes: all these topics form part of one of the drama
strategies called storytelling since it is most valuable and central to instigating an informal
dialogue based on activities of ideas and narratives.

The role-play activities are one drama strategy where the students express their ideas
and creativity with real-life language. Additionally, this strategy has the advantage of using
the language in situations of life as well as in dramatization. Moreover, the role-play strategy
is to portray a character through dialogue, simulating a situation different from what they
pass in real life. Furthermore, the discussions, debates, conversations, and other kinds of
activities that students can perform to be more active during the classes, where they naturally
share their ideas and discussions about subjects more relevant to attract the students' attention
to motivate them and trigger conversation among students (Ustiindag, 1997).

There are many ways to understand that drama can be a powerful tool for teaching. It
offers a unique opportunity for students to work together and share their thoughts and
feelings through a script that is realistically brought to life. (Ananto & Rusmiati, 2018b)
States that drama can be used in the learning process; students prefer to learn in groups, and
in drama, they can turn their idea or fantasy into a script and execute it as if it were real.

1.2.1. Role Play Strategies

Roley Play
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Role-playing allows students to explore opposing points of view, step into the past or
future, and travel anywhere in their imagination. Teachers can actively participate in role-
play, allowing complex perspectives to stimulate student thinking, discussion, and action
(Farmer, 2011). The ability to join another character's shoes through playing comes to most
children. This can be used for a significant impact on the film, making students more
sensitive to the contrasting perspective. In this role, students can travel to the past or future
and any place touching on emotional, moral, and intellectual issues.

1.2.2. Telephone Conversation

Children naturally imitate phone conversations during play, and we can use this to
express and explore different points of view. Conversation can be one way between a student
and an imaginary character or between two or more students; the activity enables children to
focus on the content of what is said without worrying about how their character should be.
Physically behave. Teachers can also use phone calls to call individual students or get
information to continue telephone conversations that can be recorded for later listening or
transcription. This strategy can be used anytime the character needs to talk or solve a
problem. There is no need to use an actual stand to represent the phone; it is easy to imitate.
If the conversation is one-way, all students can participate simultaneously. Otherwise, you
can divide students into pairs or groups (Farmer, 2011).

1.2.3. Storytelling Strategies

In storytelling, it is also noted that the narrator reads the story aloud and presents it in
a way that encourages the viewer to participate in the character with their imagination. It can
be argued that this is a vivid experience where the narrator and viewer coexist and travel
together in a beautiful journey of words and images. Furthermore, storytelling existed before

the book; the pictures of the cave paintings testify to people’s need to tell everyday stories
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and even express their imagination. The stories are described based on the people’s
experiences, are the product of their vision, or are based on tradition (Dima et al., 2021).
1.2.4. Narration Strategies

The term "narrative strategy” refers to using specific techniques to achieve a
particular goal. This approach is employed to enhance the capacity, creativity, association,
and receptivity of an author's artistic text. It is worth noting that this kind of narrative strategy
can be used to analyze nonfiction narratives, where the distinction between a biographical
author and a purported author does not typically matter. Furthermore, narrative theory is a
part of communication theory that focuses on how the story is told and understood. Through
the narrative communication that develops to obtain a better comprehension, it builds
histories and gives way to our cultural awareness (Tjupa, 2014).

Storytelling strategies often depend on the writer’s technique. However, strategic
concepts from military science accurately described preferences that guide his creative
behavior. After making a strategic choice, apply narrative practice instead of various tactical
actions. This fundamental difference avoids identification with the author’s narrator (Hart,
2011). Strategy choice of biographical author” screenwriter.” Conscious cooperation tactical
storytelling medium, but this is not always an appropriate narrative strategy for your writing.
Any communication strategy, especially by becoming “the speaker’s active position in the
field of subject semantics”(Karaosmanoglu & Metinnam, 2022).

1.2.5. Improvisation Strategies

The improvisation in drama classes is the core or heart of the lesson where the actual
teaching takes place. Through improvisation, the aesthetic and educational effect of the
lesson is achieved. The participants acquire specific attitudes and behaviors, analyze
themselves, and observe the different perspectives of the other participants. As such,

improvisation must be complete, fit for purpose, and suitable for the dramatic novel in
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question. For this purpose, the participants used dramatic elements from the show before and
during improvisation.

The conditions of the environment in which improvisation is introduced determine the
conditions that positively and negatively affect improvisation. The results of the study
showed that the participants described certain situations that, in their opinion, positively
and negatively affected improvisation. The conditions that positively affect improvisation,
according to  participants,  are participationinadrama of a  teacher or
group of friends, effective use of microphones, no cameras, quiet and orderly environment,
pre-class preparation, participation in improvisation, supportive attitude of drama teachers or
participants, and make effective use of the news section (Karaosmanoglu & Metinnam,
2022).

1.3.  English Speaking Skills

Speaking skills are determined by using all the skills that develop in learning a new language.
This gives us knowledge that the student, in the process, should build and share thoughts or
ideas through signs in various contexts.

Other authors said that speaking is an essential part of the language that teaches the
students where it expresses the communication between teacher and students since speaking
should be the capacity that has better development. Moreover, good abilities for interpretation
are actions that create phrases or sentences so that people can understand students'
expressions (Omidvar & Bahadorfar, 2014).

Drama has had an incredible journey in teaching English, and It is considered a
potential tool, so it is used as a teaching method to enhance speaking skills. However, in past
decades, drama has not been acknowledged as an activity that fosters language teaching.
Nevertheless, such drama strategies have recently become increasingly recognized among

teachers and added to the curriculum. Additionally, learning a new language is often more
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challenging for adults than children. This is because when children learn to develop their
speaking skills, their brains are much more flexible than adults, allowing them to develop
linguistic abilities more efficiently. As adults, we can remember our early language
acquisition, when our parents taught us to speak our native language. However, when we try
to learn a second language as adults, it can be a frustrating experience with inadequate results
in our vocalization of words and, much more importantly, our communication.
1.3.1. Oral Production

Oral production is considered an aspect of general speaking ability that includes the
formation of foreign language words and how these words are blended to create meaning; any
piece of language a speaker uses to produce meaning is considered part of speech.
Additionally, oral production emphasizes taskwork, not complex. For instance, in interviews,
dialogues, and plays among two or more people, so that the students fulfill their aims. To
arrive at a significant result in learning a new language (Antia et al., 2018). Oral production is
considered a complex subject, as students have difficulty communicating in the target
language, perhaps due to poor language skills, lack of vocabulary, lack of strategy, and fear
of public speaking.
1.3.2. Oral Interaction

With this approach, learning and interactive activities focus on developing language
knowledge. As a rule, the clear presentation of linguistic forms is combined with activities
such as repeating dialogues and filling in the blanks. The exercises are clearly form-oriented
and allow the internalization of linguistic forms. A joint oral communication exercise is pre-
arranged role play. Provide students with pre-structure interactive situations in which the
speaker’s role is defined and known to both students and provide language instruction to
students (Van Batenburg et al., 2019). Oral interaction is one of the most challenging

competencies to develop. Indeed, classroom oral communication skills are often overlooked
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because their success depends on many factors involved in teaching and learning. Many
teachers focus on verbal or communicative interaction when teaching a language without
emphasizing nonverbal interaction (Gonzalez Humanez & Arias Rios, 2009).
1.3.3. Oral Expressions

Learning to speak involves mastery of sounds and intonation. The student aims to
become proficient in these areas and gradually improve. Therefore, one must enhance oral
communication while maintaining proficiency in general language learning areas to develop
speaking skills. It is important to respect one's language skills and expertise. Therefore,
focusing on pronouncing words correctly and using proper intonation and rhythms is
substance. This will allow for a better understanding of the new language and expressing
thoughts in specific situations (Manolescu, 2013).
1.3.4. Qualities of Oral Expression
Fluency

It is the ability to pronounce without hesitation, continuously, and pause at the right
places so that the interlocutor understands the meaning of the expression. Therefore, speaking
speed is very important. It should not be too fast to confuse words or slow to hinder a general

understanding of the idea or bore the audience.

Coherence
This is the correct pronunciation of the words. For good pronunciation, it is necessary
to pronounce it correctly. The movement of the lips, tongue, teeth, and plate should

characterize the pronunciation of each vowel, consonant, syllable, and word.

Vocabulary

The more the speaker talks, the more influential the message will be. However, it
would be best always to use words your audience understands. The richness of vocabulary
and the use of synonyms are skills acquired through regular reading practice.
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Clarity

It has to do with precision. Do not stray from the branch or get caught up in details
that do not matter or contribute to your speech’s main idea. It also involves choosing the
correct wording depending on the subject. It is necessary to address standard cultural norms,

colloquially known as speaking the same language.

CHAPTER II: METHODOLOGY
2.1.  Methodology
2.1.1. Description of the Study Area/ Study Group

The following research will be conducted in San Miguel de lIbarra, located in the
north of the country in the province of Imbabura. So, it will focus on the urban parish called
San Francisco, where we will find the high school "Victor Manuel Guzman" located at 3176
El Retorno Avenue, Rio Tahuando, and Rio Chinchipe streets, with a fiscal education for all
Ecuadorian students. The academic unit has a classroom mode in which we will find two
types of working days, in the morning and the afternoon, divided into different environments
that are part of this great educational institution. The first one is represented by the school
"Rafael Larrea Andrade"; and the second one is in the school "Guillermina Garcia Ortiz.".
Environment three is represented by the kindergarten "Lucia Yépez Lara," and the primary
school is at "Victor Manuel Guzman," where this research will be carried out.

This project is centered around the students at Victor Manuel Guzman High School,
located in a beautiful place. The school's excellent infrastructure provides students with all
the necessary resources to acquire knowledge and develop academic skills. Each classroom
has a board, chairs, and other materials to help students achieve a better study. The school
also has sports areas, a library, and laboratories with computers that enhance students'

learning experience.
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2.1.2. Research Approach/ Type of Research

A "Mixed Approach” methodology will be used to develop this research. This is
because quantitative and qualitative approaches are necessary to support the project, which
will be conducted at Victor Manuel Guzman High School.
Mixed Approach

The mixed methods study incorporates qualitative and quantitative data manner for
analysis. This method allows researchers to obtain more detailed information about their
subject of study. The integration and joint discussion of both data types enable a better
understanding of the phenomenon being studied. Mixed methods are a systematic, empirical,
and critical research process (Avalos Carolina, 2016).
Quialitative Approach

The qualitative approach is a research method that may be explicitly or implicitly
expressed, with its primary objective being exploratory. This approach aims to answer
questions beginning with "what" or "how,"” which implies a sense of discovery and
exploration. Unlike quantitative analysis, which often uses hypotheses to make predictions,
qualitative research explores participants’ views without making any predictions

(Elkatawneh, 2016).

Quantitative Approach

Quantitative research is a systematic method of gathering and examining data from
diverse sources. This process entails utilizing computer tools, statistics, and mathematics to
sort and evaluate data from multiple sources. This research aims to obtain conclusive results
by quantifying the problem and comprehending its prevalence, which can be projected to a
larger population. For instance, quantitative studies usually produce graphs that depict
average rating scores, frequency of responses collected, and data that can be utilized in the
present research statistical analyses (Elkatawneh, 2016).
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2.1.3. Methods, Techniques, and Instruments
Inductive Method

The inductive research method is often necessary when there is a need for more
information or knowledge on a particular subject. This is because there currently needs to be
an established theory or evidence to back up or verify the topic being discussed. Moreover, it
is @ method based on reasoning, which all these processes allows us to access particular facts
to general principles. It implies a better general understanding of conducting research. (Prieto
Castellanos, 2018). Fundamentally, this involves examining specific facts or experiences to
draw conclusions that can lead to the development of a theory (Prieto Castellanos, 2018).
However, a limitation of this method is that it can only be used on specific object classes
where their parts can be identified during analysis. It is essential to mention that this
condition is necessary to obtain all relevant research elements. Therefore, the inductive
method will be used in the instruments created for the research's advancement.
Deductive Method

The deductive method is when there is a need for more information or data available
regarding a particular subject; the deductive research method is often used as there may not
be any established theories or supporting evidence. This method is based on reasoning and
uses observations and data to form conclusions, which this process allows us to access
particular facts to general principles. It implies a better general understanding of conducting
research (Prieto Castellanos, 2018). Fundamentally, it consists of studying or observing
particular facts or experiences to reach conclusions that can induce or allow to derive the
foundations of a theory (Prieto Castellanos, 2018). However, one of the problems of this type
of method is that it can only be applied to objects of a specific class whose parts must be
identifiable during the study. It should be noted that the above condition is formulated to find

all the elements proper for the analysis. In that sense, in pursuing knowledge, the scientific
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deduction may only sometimes be entirely conclusive due to the difficulty in observing all
elements that can impact research (Prieto Castellanos, 2018). Thus, the deductive method was
used for the research project, building on the findings of previous investigations.
2.1.4. Techniques and Instruments

Quantitative and qualitative instruments will be used to collect data for this research.
This approach will enable efficient analysis of the results and ensure that the objectives of the
research topic are met.
Survey

A survey will be conducted to better understand students' motivation in English
classes and manage it effectively. The survey will consist of a range of scale items, from
"strongly disagree" to "strongly agree,” and will focus on students' interests and motivation
levels in learning English. The survey will employ the scientific method by critically
analyzing source materials, analyzing data, interpreting results, generalizing findings, and
predicting future outcomes. Its purpose is to enhance the learning experience for students by
addressing their individual needs and motivations (Salaria, 2012).
Interview

This tool is designed to gather information from teachers to assess proficiency in
English oral expression. It will determine whether the drama strategy for improving speaking
skills is appropriate. When conducting a research interview, the interviewer can facilitate the
conversation in person or remotely via phone. The process involves the interviewer asking
questions while the interviewee responds appropriately. This approach allows for a
comprehensive gathering of information professionally and respectfully. The Internet is also
becoming a popular tool for conducting interviews (Easwaramoorthy M & Zarinpoush

Fataneh, 2006).
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2.15.

Research Questions

e Is it possible for various drama techniques to enhance one's ability to speak

effectively?

e What strategic and pedagogical techniques involving dramatization can be used to

enhance oral communication abilities?

2.1.6.

Variable Matrix

The organization of the variable matrix was determined based on the research topic to

assist in creating information resources, achieving specific goals, and using appropriate

techniques for its development.

Tablal

Matrix of operationalization of variables.

Variable Conceptual Operational definition ~ Technique  Source of
definition information

Drama Drama activities can The variable will be Survey The second-year

strategies help students develop analyzed employing a high school
social, critical survey (Likert scale) of students at
thinking, and the second-year high Victor Manuel
problem-solving school students at Victor Guzman High
skills. It also Manuel Guzman High School
enhances their oral School. The motivation

communication skills
by exposing them to
various language
styles and registers.
Additionally,

people can use their

shy

character to express
themselves, making
the language more
significant and

memorable (Torrico,

situations of the students
in the English classes

will evidence this.
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2014).

English
speaking
skills

Speaking is one of
the most essential
skills to develop and
enhance as a means
of effective
communication. The
ability to
communicate is

considered one of the

The variable will be
examined using an
interview  with the

teacher to obtain data
that will help us to know
what level of knowledge
they have when they
apply the strategies to

improve their speaking

interview

The second-year
high
teachers at
Victor

school

Manuel
Guzman High

School.

most challenging skills
aspects of language
(Al Zoubi et al.,

2016).

2.1.7. Population & Sample

The population of the research developed in the Victor Manuel Guzman High School,
which has more than 1563 students who are classified both in the morning and the afternoon
in the four educational environments, but for this research, we selected the students of the

second-year of baccalaureate in the high school, "accounting A and B."

Tabla 2
High School Grade Class Students
“Victor Manuel 2nd baccalaureate- “A” 16
Guzman” accounting “B” 15

Total 31
2.1.8. Sample

In this research, the statistical formula was not used because the number of students in
the population was less than 100. Sampling refers to selecting a portion of a larger group or
whole based on inference or judgment about the total population. Essentially, it involves
gaining insight into the entire population by examining only a portion of it.
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CHAPTER I1l: RESULTS AND DISCUSSION

3.1.  Results

This section shows the outcomes obtained from the research of instruments applied in
the county of Ibarra at Victor Manuel Guzman High School. The analysis results of the
students’ survey from Second Baccalaureate Accounting A - B demonstrate the level,
interest, and knowledge of drama strategies they prefer to use for learning English.
Additionally, the teachers’ interviews were applied with the help of the courses' coordinating
area and tutor teachers to know the methods and strategies used to improve English skills. It
is fundamental to mention that the survey and interview results were transcribed and
analyzed. Moreover, all the information provided helped facilitate the discussion and

formulate the academic proposal.

3.1.1. Students Survey Results
To continue, detailed statistical results are presented in pie charts and tables to suit the
numerous response options. Additionally, we have included a thorough analysis and

interpretation of the questionnaire survey.

Figure 1

Senior students’ gender

MALE:
23,3%

FEMALE:
67,7%

Masculino
32,3%

Femenino

Note: Own elaboration. Source: Survey May 2023
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This graph shows the students” gender who participated in the survey. It is essential to
highlight that the information obtained from this research did not influence the inquiry,
according to the result. The image shows that most students are represented by females, and
the rest are male. Regarding the information obtained and the level at which they belong, it is

considered that the students are between 17-18 years old.

How important do you think it is to learn English?

Figure 2

Importance of Learning English

Something
useful: 6,5%

Very useful:
35,5%

Extremely
useful:58,1%

Note: Own elaboration. Source: Survey May 2023

Concerning this question, learning English is essential for students as it broadens their minds,
develops their emotional skills, and improves their quality of life by providing job
opportunities. Nevertheless, the graph representation of the research shows that English is
sometimes proper for life for a specific group of students. One negative reason is the
motivation that the teacher gives to students or the methodology that they use in classes.
Conversely, many pupils suppose that English is useful for communicating with another
person. Another number of students consider English extremely useful for their personal

development of communication. As a result, it is shown that in today's globalized world,
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learning English is crucial for students as it can expand their cultural perspectives, enable

them to travel, and facilitate cultural exchange.

What types of strategies would you like to use in English classes?

Figure 3

Adequate Strategies to Learn English

Workshops:
12,9%
Games:
35.5%
Songs:
25,8%
Dramas

: 25,8%

Note: Own elaboration. Source: Survey May 2023

This graph helps to know the different options students have chosen to acquire a new
language through drama strategies since they are tools and techniques teachers employ in
dramatic arts. It can be said that the student’s majority prefer to represent drama through
games in class. Since drama games are one of the most enjoyable aspects of a drama class, it
is the opportunity to break free from the monotony of sitting at a desk all morning and having
fun. On the other hand, a group of students prefers to perform drama through theater and

songs; finally, a small group of students prefer to perform drama through workshops.

To sum up, engaging in various drama-based activities focusing on different strategies is
beneficial for learning English. These exercises provide students with diverse opportunities to

acquire a language.
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Do the strategies you have experienced in English classes help you improve your speaking

skills?

Figure 4

Strategies of class Improve your Speaking Skills

Note: Own elaboration. Source: Survey May 2023

According to the data presented in this graph, it can be analyzed that most high school
teachers do not use motivating and valuable strategies for developing oral expression. Hence,
the results showed that the majority consider strategies teachers sometimes use to be
beneficial to improve speaking skills. In contrast, other students think teachers' methods are
almost always helpful. Therefore, a certain number of students considered that the strategies
applied by the teacher were always helpful in acquiring a new language. On the contrary, the
rest of the students assumed that the methods used were never helpful to improve their oral

expression.

Would the development of English through dramatization significantly improve your

speaking skills?
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Figure 5

Student’s Perception of the Use of Dramatization

No: 3,2%

Maybe:
25,8%

Yes:
71 0%

Note: Own elaboration. Source: Survey May 2023

This figure helps us know the percentage of students who believe that drama is an excellent
method to improve their speaking skills since using drama techniques in education is a
practical approach to teaching English. These techniques enable them to learn the language
spoken during different historical periods. Moreover, drama fosters the development of
diverse people within students, allowing them to discuss topics they may otherwise not
discuss. Employing drama techniques as communication methods also aids teachers in
conveying social aspects to their students without being perceived as a lesson. It is an
engaging and stimulating way to teach the language. Therefore, the graph is described as
follows: most students stated that dramatizing "yes" improves their speaking skills. However,
a group of minor students chose “perhaps” to state that drama would increase their speaking
skills. Finally, the rest of the students considered that drama was not a method that would

enhance their speaking skills.

Would your learning be more formative through dramatic representation stimulating creative

speaking?
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Figure 6

Drama Representation to Stimulate Creative Speaking.

Strongly disagree:

19,4% i ]

Totally
agree: 19,4%

Disagree
1 6,5%

I am
indifferent:
9,7%

Agreement:
45,2%

Note: Own elaboration. Source: Survey May 2023

The pie chart above shows the students' results according to their opinions about how drama
activities help to stimulate creativity in speaking when learning a new language. In addition,
these activities also motivate students to practice and perfect their language skills,
particularly intonation and pronunciation, through meaningful learning. Firstly, the findings
demonstrate that most students agree that drama stimulates the teaching of English. However,
another smaller group of students stated that they agreed with these theatrical strategies. On
the other hand, the rest of the students noted that the different dramatic activities do not help

to stimulate creativity in speaking skills due to the strategies applied by teachers.

What kind of dramatization would you like to perform to improve your speaking skills?

Figure 7

Student’s Preference for the Types of Drama
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Note: Own elaboration. Source: Survey May 2023
The pie chart above displays the results of the survey’s last question, where students give
their opinions on what they preference to learn to speak English with the different types of
drama that were represented in the following ways: the majority of students prefer learning to
speak English by means of music dramatization. On the other hand, a significant group chose
to learn English through dramatization through comedy. Finally, the rest of the students

prefer to learn through melodrama.

To sum up, most students prefer to acquire a new language through music dramatization
since they acquire and apply new vocabulary and language structures, gaining confidence in
their English proficiency. This shows us that drama and its strategies are essential to learning

and can speak English.

3.1.2. Teacher’s Interview Analysis
1. From your point of view, in what ways do you think students can learn and

improve their speaking skills? Please clarify and provide a further explanation.

Teacher A:
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Well, 1 am talking about how to develop speaking skills. Most importantly, the
students must be motivated to practice their English speaking. It depends on the skills, so you
must inspire and encourage the students to practice speaking. Moreover, conveying is tricky
for the students because we need the opportunity to practice English here in our environment.
This is one of the conditions that the students have; it is going to create an environment
where the students do not feel comfortable when they speak, so they do not realize they are
not able to speak in front of the rest of the students because of the mistakes they make.
However, with the practice, the student is going to develop this skill. So, allowing the
students to practice speaking is a special moment because they are not motivated. So,
motivating the students to speak in front of the rest without fear would be best. They panic
when they say, you know, and when they are very motivated, they are encouraged to talk
with the rest of the series; then, they will be ready to practice, develop, or prove their skills.
Teacher B:

Okay, students need to improve their communication skills. There are many ways that
we can use in class, one of the ones | use. It will be based on pictures. Oh, | prefer using it the
way they can talk about different aspects of their lives. For example, you could be a
prevailing idea that they are doing all the other situations they can use to improve their

speaking skills.

Analysis:

The data collected in this question indicate opinions about the different forms teachers
apply to improve students' English skills; one of these methods is the practice with pictures
since they can describe it with their ideas. Students should learn this skill, as all skills are
essential to understanding and comprehending English. Therefore, the interview gives us an
understanding that speaking skills are more critical than other English skills, but this does not

mean that different abilities are complex. The first thing that must be done to learn a new
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language is to talk with others. However, maintaining a positive attitude toward language
learning is crucial for success. Young learners with a positive outlook toward English are
more inclined to put in the effort and persevere through tough times.

2. What is the best strategy you use in the classroom to help students to develop their

speaking skills? Describe it.

Teacher A:

While discussing the best strategy to be used in the classroom, as | told you in
question number one, he is the motivation the students have to receive from the teachers;
even students are motivated. The students work in couples and will not feel uncomfortable
speaking in front of the other classmates. They will talk about what I do in my classes to
practice in pairs. So, the most exciting strategy is to work in teams; they speak with a friend

and feel comfortable uttering.

Teacher B:
As | told you before, | love to use pictures to let students or to allow them to create
ideas from those pictures. They are based on images so that you can discuss those pictures.

That is one of the good sentences for letting them speak and create ideas independently.

Analysis:

The following answers emphasize the importance of applying different strategies in
class. Search the methods where students practice with partners. On the other hand, the
students must be motivated to learn English. Furthermore, if the students are encouraged,
they learn faster and acquire a new language naturally. Thus, their ideas can be more
transparent and understandable.

3. Do you think using drama and its various tactics can enhance students' speaking

skills?
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Teacher A:

Yes, | agree with the drama. When the students love acting, they like to have roles in
different plays of the acting. Well, they look for short stretches. It would be best to look for
short positions at the beginning where the students are motivated to speak. You can find more
plays. It could be with fairy tales to students feel comfortable saying them using drama. Not
only in the theater. They are going to develop all kinds of things.

Teacher B:

Okay, using drama as a technique or a tool for making them speak is a good idea, but

| have yet to use that in my classroom. Knowing whether these strategies can make them

speak more every time is interesting.

Analysis:

The analysis of this question concerns the answers of the teachers. They described
that various tactics of drama could enhance English skills since it is a way where the students
are exposed to their fear if their motivation is in a positive form. Therefore, drama is an
excellent source of inspiration for their reason as it fosters creativity and develops an
appreciation for the art form. Working with the drama can help cultivate a passion for the

activity.

4. Have you used dramatization strategies to develop speaking skills with your

students? Yes or no? and why?

Teacher A:

Yes, | have used many plays with drama in romantic situations where students can
speak. What they love doing is when we start with snappy dialogues with fairy tales. They

love doing these kinds of roles. Their roles are more straightforward, trying to find quick and
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easy plays at the beginning. They will not develop their speaking if you give them difficult,
complicated, or long stretches.
Teacher B:

Sadly, I have not used that because maybe | need to become more familiar with the
idea of drama, or maybe because the students need more confidence about doing that, or they
have considered or need to prepare to use the communication skill. However, as a way of

making them speak, that would be a good idea.

Analysis:

Integrating Drama into education can transform a dull lesson into a thrilling and
captivating experience. The current analysis refers to teachers' knowledge of Drama and how
they use this strategy to improve students' speaking skills. One reason is the motivation that
theater offers students, and the facilities to learn a new language also expose them to their
fears; nevertheless, the search for a short dramatization at the beginning is more adequate for
speaking in English. Additionally, Drama has the power to improve the learning process
significantly.

5. Can drama strategies be designed to inspire students to enhance their speaking

abilities? Yes or no? and Why?

Teacher A:

Of course, it depends on the practice; you will see the most beneficial moments where
students develop their speaking skills. So, you can use whatever you want, whatever you can
use, depending on the teacher's motivation to develop this skill. If you are motivated, students
will feel comfortable and build their skills. They are going to prove it. That is the idea. You
must try to give them enough material and an opportunity to practice. However, we have a
huge problem: time is insufficient to practice English. We have many enemies here in our

environment, and speaking English in a country where English is not spoken is difficult. So,
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the students are the people who want to improve. It is not only the skill of speaking, but all
the skills are the ones we must fight with many difficulties. The first thing is that they need to
be more motivated. When you go in the street, you listen to Spanish-speaking people. When
you are in the English class, you speak Spanish, so you must create another environment
where the students practice only English. Initially, it was tricky because only a few students
liked it. They prefer to avoid speaking in English or learning English. So, it would be best if
you tried to fight this enemy.
Teacher B:

It is possible because, you know, drama has many ideas, and there are many strategies
that we can use; the point is to make them speak. They make them use their communication

skills; that is the point.

Analysis:

The following comments refer to students’ communication practice and how they can
improve with the different drama strategies, but education needs help developing a new
language. One of these is the time that the high school offers, like short periods of class hours
where the student only acquires grammar rather than the practice of communication with
other people; this makes them lose motivation to learn. On the other hand, as a tool for
language learning, educational drama allows students to tap into their creativity and practice
mimicking real-life situations. By using the language in different contexts, students can gain
a sense of accomplishment and confidence in their ability to communicate effectively in real-
world scenarios.

Do you think drama strategies would help the student expose their greatest fears and

improve personally as a scholar in developing speaking skills?

Teacher A:
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Yes, you can use all kinds of plays and find many role-plays. You can find exciting
dialogues where students will be more interested in learning and improving their skills. If you
find conversations, a short talk where the students are more motivated to speak with others
will encourage them to do this.

Teacher B:

Drama may be equal to expression, so if they can express emotions and ideas based

on drama, they would also improve their speaking skill and the fear of talking in front of

people; that is where we already are.

Analysis:

This analysis presents the importance and advantages of putting into practice the
different drama strategies since the motivation concerning teachers’ point of view helps the
students to improve and put interest in learning a new language. Furthermore, students'
primary interest is searching for short dialogues with valuable expressions to practice in real
life. Nevertheless, it is also essential to confront students with their greatest fears, such as
talking to others. Since speaking skills express emotions, ideas, and thoughts, they can be
applied in distinct life situations and in the classes that teachers impart to students.

3.1.3. Discussion.

After conducting surveys and interviews with accounting students and teachers in the

second technical baccalaureate program at Victor Manuel Guzman High School, the resulting

data were analyzed in the following way.

The survey results indicate that most teachers who apply the different strategies have
yet to obtain good results with students since they consider that the experiences in the English
class sometimes help improve their speaking skills. However, the interview with the teachers
shows us that applying distinct strategies to the students improves their abilities in English.
Moreover, Motivation is considered fundamental for learning English and is one of the most
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significant factors in the learning process. Without motivation, it is difficult to achieve the
purpose of learning. When learners are motivated, they can better understand the materials,
especially when learning English. Therefore, the strategies applied to the teachers are not
usually beneficial to the pupils in acquiring a new language like English.(Purmama et al.,

2019)

CHAPTER IV: PROPOSAL
4.1. Introduction
In today's world, learning English is faster than in the past due to advanced
methodologies and technological tools. However, society still perceives English as a complex
language to understand, not only for students but for anyone who seeks to acquire a new
language. Expanding our linguistic abilities can lead to fresh career prospects and facilitate
interaction with individuals from diverse backgrounds, thus broadening our perspectives and

cultural awareness.

Now, thanks to the vast amount of information available on the internet, learning a
new language has become more engaging, enjoyable, and inspiring for students and
individuals. Additionally, engaging in activities during the learning process can boost each
student's motivation to learn a new language. It is worth noting that the activities suggested in

this study have an educational purpose and are closely tied to drama strategies.

As previously mentioned, drama strategies help improve students' English expression
skills. This means that students can speak fluently and confidently with the help of the
activities outlined in this academic guide. Teachers who implement this methodology will
also benefit from enhanced teaching skills and the ability to teach speaking skills effectively.
Additionally, the proposed research aims to develop a comprehensive approach to improving

all language skills through drama-based activities.

38



4.2.  Justification

As mentioned in previous sections, Learning English can be challenging for students
due to the need to understand grammar, vocabulary, and tense, other than the fear that
students have when they talk in front of the public, fear of wrong, and committing many
errors. However, many tools and methodologies are now available to help students acquire
language skills more efficiently and naturally. Teachers need to find ways to make classes
engaging and motivating for students. To this end, an academic guide has been developed,
incorporating various activities of drama strategies to improve speaking skills. This approach
ensures that the language learning activities and resources are emotional and essential,

keeping students interested in acquiring a new language.

4.3.  Theoretical Foundation

When discussing drama strategies in English teaching, it is possible to consider that
Drama possesses a unique ability to strike a balance between intellectual reflection and
emotional engagement. Combining these two elements creates a dynamic and stimulating
learning experience that is relevant and entertaining. This powerful combination stimulates
the mind and captures the imagination, providing a challenging and enjoyable experience.
Furthermore, in the drama, we can find different strategies that offer activities in other areas
of English. This research aims to enhance speaking skills through a specific strategy. For:
role play- Storytelling- improvisation where each one of these activities of drama strategies
has your objective for developing English-speaking skills.
Role-play: The topic at hand pertains to enhancing students' speaking abilities through
engaging in an activity that requires them to envisage being in someone else's position or
fabricating an imaginative scenario while remaining in their stance. This approach is an

exceedingly advantageous tool for promoting student interaction.
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Storytelling: It is widely known that children possess an innate ability to engage in
imaginative play, often exhibiting a remarkable talent for weaving intricate fantasies. Even at
a tender age, they can differentiate between the make-believe world of stories and dramas and
the realities of everyday life. The art of storytelling and drama plays a vital role in shaping a
child's understanding of themselves and the world they inhabit. Moreover, incorporating
fictional characters and events within these narratives offers children a safe and enjoyable
avenue to explore significant issues pertinent to their daily lives.

Improvisation: In the world of theatre, improvisation is a unique and exciting form of
performance where actors take to the stage without a script. This means that the actors and
the audience members experience the performance for the first time together. The
collaborative process involves the performers creating on the spot, often starting from a
prompt given by others. To achieve this, the actors must follow the principle of "accept the
offer and build on it," which requires them to listen closely to their partners and add to their
contributions step by step. This approach creates an engaging and dynamic performance that
keeps the actors and the audience on their toes.

4.4. Objective

Strengthen speaking skills through drama strategies of English as a Language Learners

through Drama Strategies.

40






Simple Present Members of family

=

School Present Perfect Academic subjects
Friendship Prapozitions: Specific words of
7 In- om- at- to” Friendship

Adventure Simple Activitiez In my free
s T
Free time Past Extreme Sport
= -
Do and maks Vocabulary Sport

- -

Dralogue:
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Dialogue:
“NMeetng academic board.”™
“Supermarket”

Dialogue:
“Speaking Cards™
Dialogue:
“History holiday™
Dialogue:

” Talk to ball”

Greetings and Some and Any  Phrases of greeting
Farewells and farewells
Traditions Modal Vocabulary
- Verbs traditions
Tales Use of much- Elements in the
- many and a lot of tales
Unit3  Topic: Grammar  Vocabulary
Lesson 1 Anmimals Differences between Wild anmmals
little and few
Lesson 2 Transport First conditional Vocabulary water
transportz
Lesson 3 Airport Second conditional = Vocabulary Security
in the airport

Dialogue:
“Monologue™

Dialogue:
e e
Dialogue: ‘
" Words" characteristics™

Speaking. Practice/ drama
strategy “Narration.”
dialogue:

“Comprehension Question Cube™

Dialogue
“Debate™

Dialogue
“Five Finger Retellimg”
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famly.

Encounter

Teach

Level: 2 Bacealaureate

Vocabulary: Drama
MMeambers famuly Strategy
Fole-play

Topie:
Famly

‘arm-op Game; Family portrait: Instructions.
a. The teacher begins by asking sach participant to draw a simple family portrait on paper and what role it plays in the

TEACHER

The teacher will introduce new vocabulary related to family membars,
will be utilized to address students’ difficulties.
- Sibling- Nephew- Niece- Kin- Spouze- Twin
- The teacher will provide short feedback on using the simple prezant
tenze.
The teacher will evaluate student comprehenzion of the topic through
questioning. Mlorecwer, the teacher will change the gquestions
dependmg on the word the teacher wants to usa.

#*  What pronunciation 15 right /sibling/- ‘'sablenz/?

#  What 1= the correct form, nephaw or nefiv 7

#*  What 1= the correct meaning of miace, the son of my siblings?
1. Written: The teachar will provide mstructions for axercizes o
the student can complete the activity and practice the writing and
promunciation of vocabulary and grammar taught.

2. Tranzition: Pair work mformation gap

3. Speaking: the teacher will provide tazks for stodents, momitor
them, and zive feedback

- How many paopla live m thiz housahold?

- Could vou please provids me with the names and ralationships of
-Could vou pleasze tell ma about the other tavo?

-Who's the last mamber of vour housshold?

The teacher will give the topie of the taskwork “canmus ™

The teachers divide the clazs mto trios.

The teacher will provide mstructions and assign roles for the zroup
membarz.

Materials:
Canva- board

b. Once evervone has finished thewr family portraits, the teacher will choose three leamers to have each leamer tzke a
mornant to think about thair family and the memorabls moments thay've shared.
. Mo, invite each participant to share their family portrait with the zroup. As theyv present their artwork, please encourage
them to share a brief story; it could be a funny anscdote, a holiday tradition, or a group's favorite activaty.

STUDENTS

The student will be able to
understand and relate words to
their meanings and ideas. In
other words, they will have a
better undarstandnz.

The student should analyze the
questions bazad on their leaming
of the vocabulary presentation.

-The student will complata the
exercize with the vocabulary and
Erammar spoused.

-The students should answer and
share their opinions about these B
guestions.

The ctadente will semd . N
walk around the classroom, and g
mingle, acking their partnars
diffarent questions about the 4
member's family.

The students must uze the
vocabulary and grammar fo
realiza the dialogus and put into
practice their speaking skalls m
front of the class.



Sibling
/s1b.l1n/ @

brother or sister:

/'nef.ju:/ @

a son of your sister or brother, or a son of the
sister or brother of your husband or wife

/nis/: @

a daughter of your brother or sister, or a
daughter of your husband's or wife's brother
or sister




/spauvus/

a person's husband or wife

/twin/

either of two children born to the same
mother on the same occasion




28 listening to the audio and completing the sentences

Mark and Sarah, the , often share childhood stories when they visit their
parents.

My excels in mathematics and consistently gets top grades in his class.
She visits her every Saturday to take her to the park.

Our gathers for a traditional family dinner every holiday season.

She always kisses her goodbye before leaving for work in the morning.
The frequently finish each other's sentences, which amuses their friends.
She often surprises her with small gifts for no reason.

Our enjoys participating in charity events to give back to the community.
He regularly expresses his love and appreciation for his

The often wear matching outfits to

Find the meaning of each word

a son_of your sister or brother, or a son of the sister g
prother of your husband or wif

a person's husband or wife:

a daughter of your brother or sister, or a daughter of your.
husband's or wife's brother or sister

family and relations
either of two children born to the same mother on the same
occasion

Kindly analyze the provided information and subsequently engage in a practice session

with your partner.
N

Simple Present Tense

The simple present is a verb tense with two main uses. We use the simple present tense when an
action is happening right now, or when it happens regularly (or unceasingly, which is why it’s
sometimes called present indefinite).

» affirmative: Subject + (verb or tobe) + Complement.

example: I work in London. - You are in the pool. \/
v )
‘/\I[l"'l ”w
e negative:  Subject + do + Not + verb + Complement. Ly

example: I donot need a new bike.

e Questions: verb tobe/ do - does + subject + complement?
example: Do you play the piano?

y . [ A \




q Using the structure of the negative form of the simple present, transform these affirmative
sentences into negative sentences.

My sibling lives in the same city as | do.

My nephew often visits us on weekends.

My niece loves to play with her toys.

We cherish the time spent with our kin.

My spouse works as a teacher.

My twin and | share many interests.

Practice your speaking skills with your partner by completing the conversation together.

Census Enumerator: Good aftemoon, ma'am I'm Resident: Of course, happy to help.
1  here to conduct the census of ycur family. Could you = Ask away.
please provide me with some information?

appreciated

Census Enumerator: Great, let's start with the basics. | Resident: There are of us in
How many people live in this ? total.

Census Enumerator: Thank you. Could you please Resident: Sure, let's see. First, there's

3 provide mz with the names and relationships of each = me, Sarah, and my John.
? We've been married for 15 years.
. y : : daughter
Census Enumerator: Thank you, Sarah, and John, Cur eldest 1s cur Dansel.
4 for 15 years. Next? Ee's 20 years old now. Thea there's
our twin , Emily and
Emma. They just turned 17 last
month.
Census Enumerator: Got it, Daniel, Emily, and Resident: Cenainly. Daniel has a

5  Emma. That's four family members accounted for. younger brother, Michael. He's our

Could you please tzll me about the other two? and he's living with us
temporarily while he's attending
 college.
Census Enumerator: Michael, the nephew, attending | Resident: The last member 1s Lily.
6 | college. That's five. Who's the last of your | She’s my sister’s daughter, so she’s,
household? our niece. She's staying with us for the §

| summer.
Census Enumerator: Thank you for providing all the

7  information, Sarah I have recorded your family's Resident: No, that covers everyone.
details: Sarah and John (spouse), Dantel (sor), Emily = Thanks for coming by to collect the
and Cmme (twins, siblings), Michael (nephew), and | census data.
Lily (niece). Is there anything else you'd like to add?

household

Census Enumerator: You're welcome. Sarah. Your
{ | cooperation 1s much . Have a great day!



L 4

@ Apply the following questions with two of your peers and share your information with
your peers to complete the table.

How many people live in
this household?

Could you please provide
me with the names and
relationships of each
family member?

Could you please tell me
about the other two?

Who's the last member of
your household?

Final Activity !

In this activity, the student will engage in a
brief dialogue using the strategy
established in this unit on the topic of
“census. The task involves three people
who will incorporate the words or grammar
introduced in this lesson. ‘



Encounter
Teach

Clarify
Compran-
tension
Cueztions

¥es no

Femember'
internalize

Fluenthy
Uze
(Meeting
academic
board)

Level: 2™ Baccalaureate

Topice: Vocabulary: Drama
School Academic Strategy
zubjacts Eole-playv

Warm-up Game: "alphabet soup™: Instructions.
In thiz clazsroom activity, the teacher will dizplay a collection of letters that are jumbled up on the board.

The studants will be paired and given a specific timeframe to unscrambls these letters and form words.

This exercize 1= desizned to improve their vocabulary, spelling, and problem-solving =kills, Furthenmore, the studsnt will
find a= many words as pozsible with the topac establizhed.

TEACHER

The teacher will teach new vocabulary related o academic subjects,
To address any difficulhias studants may face, flasheards wall be used.
The academic subjects coversd melude Geography, Literature,
Biology, Chemiztry, Phyzicz, and Ecomomie:z. Additionally, the
teacher will provide brief feedback on using the present perfect tenza.
The teacher will aszsess the students' understanding of the topic by
asking questions. Moreovar, the teacher will change the questions
dependmg on the word the tsacher wants fo uza.

---What pronunciation 1s right kemestri'- /chemesti?

---What 1z the correct form of wniting, bmlogﬂ or biology?

---What 15 the corract meaning of economics, how trade and mdustry?

1. Written: The teacher will furmizh supplsmentary exarcizaz to
fortify the acquizition of vocabulary and grammar that wers impartad
during the class.

1. Transition: Pair work mformation zap

3. Speaking: the teacher will provide tasks for students, momnitor
them. and zrve feedback

— Are there any specific concerns the board haz identified
based on student feedback or assessments?"

—What are subject areas where the student has difficulties
understanding complex concepts?

— Do you think teaching staff to keep them updated on the
latest teaching methods and technology™

The teacher will give the topic of the taskwork, “mesting acadsmic
bwd—15

The teachars divide the class into four.

The teacher will provide mstructions and aszign reles for the group
membars.

Materials:
Canva- board

STUDENTS

The studemts will pay cloze
attention to the correct spelling,
accurate  promunciation,  and
precise meaning of every word.

The studentz will analyze the
guestion: and answer the nght
way with the topic of the class
taught.

---The student will complete the
exercize with the vocabulary and
Erammar spoused.

---The students should compleate
the dialogue and practice the
dizlogue together with thair
classmates

---The students will stand up,
walk around the clazsroom, and
mingle, askmg their parmers
diffarent queshions to practice
speakmg

The studants must utiliza
veecabulary and grammar to
practice speaking =kills in fromt
of tha clazs.



/dzi'a.gra.fi/

the study of the systems and processes involved
in the world's weather, mountains, seas, lakes,

hterature;”
[lit.o-.0.tfr/

written artistic works, especially those
with a high and lasting artistic value

exam.
The geography paper was difficult.

I'm afraid geography is not my strong suit.

/= This is Chekhov's contribution to Russian
| literature.

We talked of English literature.

English has a rich vocabulary and literature.

WThe book deals with the reproductive

biology
/bar'a..la.d3i/

the scientific study of the natural processes of
living things

" biology of the buffalo.

She flunked biology examination.

In biology classes at school we used to
dissect rats.




1 'kem.a.stri/

®
® ® o
- *4 ol
chemistry®=¢ §
the scientific study of the basic characteristics of

substances and the ways in which they react or
combine

physics
/f1z.1ks/

the scientific study of matter and energy and
the effect that they have on each other

/1%
Economics \j]

. | = '§_ »
/i.ka' na..miks

the way in which trade, industry, or money is
organized, or the study of this

) ) — ~ h (»

= -
s AT

| took maths, physics and chemistry at A
level.

| passed in history but failed in chemistry.

Chemistry is a closed book to me.

The chief sciences are chemistry, physics
and biology.

It was reassembled in the physics lab.

He was a Nobel laureate in physics.

| did a correspondence course in economics.

He took a master's degree in economics at
Yale.

She was cramming for her Economics exam.



Associate each word with a related term and pronounce them together.

Geography Book
Literature Elements
Biology Motion
Chemistry Money
Physics Earth
Economics Cells

Syllable Stress: Practice stress on different syllables of the words. Pay attention to the
emphasized syllables and try to pronounce them with clarity and proper stress.

GEO----graphy lit---ER--ature bi--OL--ogy
CHEM--is--TRY PHYS--—ics e--CO--no--MICS

GRAMMAR

erfect, the auxiliary verb "to have" is used in the present and the
erb. For regular verbs, the past participle is the simple past form.




Complete the sentences with the right way of the verb and share your ideas with your

partners.

e | have
geography.

e She

e He has

e The literary community

authors.

(travel) to many countries, which has expanded my understanding of

e The discovery of a new species of orchid has

(have) studied the changing climate patterns in Antarctica for several years.
(write)several bestsellers during his career as a literature professor.
(have) embraced digital publishing as a new avenue for

(excite) the biology community.

e She has (conducte) numerous experiments in the chemistry lab to develop new
materials.

e The Nobel Prize in Chemistry (have) recognized groundbreaking achievements in the
field.

e Physicists have _____ (be) searching for evidence of dark matter for decades.

e | ___(have)always been fascinated by the mysteries of the universe explored in physics.

e The recentrecession has _____ (have) a profound impact on the world of economics.

e Economists have (study) the effects of government policies on income inequality.

Practice your oral expression with your partner by completing the conversation to
practice your speaking.

dedication

beneficial

tutoring sessions

practical
applications

geography

literature
curriculum

Thank you for
convening

Teacher (Ms. Johnson): Good afternoon,
everyone. this meeting.
I'd like to discuss the performance and
curriculum of the various subjects I teach.
Teacher (Ms. Johnson): Firstly, I'd like to
talk about the .I've
noticed a decline in student engagement
with classic texts. Are there any plans to
update our literature materials or
incorporate more contemporary works?

Teacher (Ms. Johnson): Biology has been
quite successful recently, with improved
exam scores. However. I believe we could
integrate more current research and

to keep the students

 engaged.

Teacher (Ms. Johnson): Chemistry has been
a challenge for some students. I think we
should consider offering additional

or study groups to help
those who struggle.

Teacher (Ms. Johnson): In economics,
students are generally performing well.
However, I think we could create more
opportunities for them to apply economic
theories to real-world situations. Guest
speakers or case studies might be

Teacher (Ms. Johnson): Thank you all for
your time and willingness to address these
1ssues. I look forward to collaborating on
these improvements in our Geography,
Literature, Biology, Chemistry, Physics, and
Economics departments.

Board Member 1 (Mr.
Davis): Of course, Ms.
Johnson. Please proceed.

Board Member 1 (Mr.
Davis): That's great news
about biology. And how's
chemistry going?

Board Member 1 (Mr.
Davis): Thank you for your
insights, Ms. Johnson. We
appreciate your

to our students. We'll take
all these considerations into
account as we plan for
curriculum updates and
support initiatives.

Board Member 2 (Dr.
Rodriguez): That's a valid
concern, Ms. Johnson. We
can explore options for
modermizing the literature
curriculum. How about
your class? Are
there any challenges there?

Board Member 2 (Dr.
Rodriguez): Agreed, Ms.
Johnson. We'll explore

support options for
chemistry. Now, what about

physics?
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Collaborate with two peers and complete a table by asking the following questions and

sharing your information.
e, e ¢ '

Are there any specific
concerns that the board has

identified based on student
feedback or assessments?"

What are subject areas
where the student has
difficulties understanding
complex concepts?

What plans are in place to
support struggling students
in subjects like Biology,
Chemistry, and

Economics?

Do you think it 1s too
important for the teaching
staff to keep them updated
on the latest teaching
methods and technology?"

How can we ensure that

our students receive a
well-rounded education

fostering critical thinking
and practical skills?
What plans or initiatives
are in place to promote
interdisciplinary learning
and collaboration among
different departments
within the institution?"

_Final Activity

For this activity, the student will
participate in a short conversation utilizing
the techniques learned in this unit. The
dialogue should revolve around an activity
meeting the academic board. The task
requires the involvement of four individuals
who will incorporate the vocabulary and

phrases introduced in the lesson '




Level: 2™ Baccalaureate Topic: Vocabulary: Drama  Materials:
Friandship Specific words Sitrategy Canva- board
of Friendship Eole-
play

Warm-op Game: " Draw My Direchions™: Instructions.

In thiz Actrty, the teacher will use preposifions to mstruct your students to draw a picture. But don't tell them what
they’re drawing. For example, 1f vou want students to draw a house, you might say:

“Draw a larze square on the bottom half of your paper.™

“Draw two small squares mzide the larze square at the top. The :mall =quares should be opposite each othar™

“Draw a rectangle under one of tha small squares.™

“Draw a tnangle on top of the large square ™

“Draw a small cirele inside the rectangle. It should be in the middle of the rectangle and to one side.™

“Fmally, draw two lines through each small square, dividing 1t mto four smallar squares.”

After vou grve the directions. hold up vour picture of the houss to let studants see how close they sot.

TEACHER

The teacher will introduce new vocabulary words to mmprove
promunciation and knowledze. These words ncluds Loyalty,

2. Transition: Pair work mformation gap

—-Iz there a sale or discount on the products of the
cook?

The teacher will aszipm the topic "supemmarket” to the claszs
and divids them into three groups, providing mstructions and
roles for each group member to perform the activity.

STUDENTS

The student will practice each word 1n
the propunciation, writing, and meaning.

and grammar provided.
- Thay should pay atfention to the short
video and take some 1deas to shars with

3. Speaking: the teacher will provide tasks for students, their pariners.

monitor them, and grve faedback - Tha students are expected to complate
—Where can I find the vegetables? the dialogua and practics it with thair
—Do you have cleaning utensils here? claszmates.
——What's the price of these swests? - To practice speaking, the students

must stand up, walk around the
classroom, and mmgla with thair
partners, azskmg them different
guestions.

The students must utilize vocabulary

and grammar to practice spezking zkills
m fromt of the class.

Encounter Cherizh, Confidant, Bond, Empathy, and Camaraderie,
Teach whick will be presented nsing flasheards. Additionally, the
teacher will demonstrate the cormrect use of prepositions “m-
on- at- to."
Clarify Before performing the sxercises, the teacher wall azk
Compren- guestions o learn about the knowledge they acquired durmg  The students will carefully analyza the
tenzion the class. questions and provide accurate answers
Cueztions —--What pronmunciation 1= right?/empaty! or Jempazzy’ about the clazs topic.
VeI no —--What 15 the correct form of wnting, cheresch- charizh 0
---What 1= the correct meaning of firm and not changmg m
your friandszhip/ 1§
1. Written: The tsacher will provide additional exercizas - The students are reqguired to complete @
to reinforece the vocabulary and grammar tanght in elass. the exercize while uzmg the vocabulary N



/'or.alty/ @

firm and not changing in your friendship with or

Cherish A

/'tfer.af/ @

to love, protect, and care for someone or
something that is important to you

Confidant
/'ka:n.fa.daent/

secrets




Bond
/ba:nd

a close connection joining two
or more people

> /'em.pa.0i/

the ability to share someone else's feelings or

experiences by imagining what it would be like
to be in that person's situation

a feeling of friendliness toward people that
you work or share an experience




[ ——
GRAMMAR

at:

. (not enclosed) located at a specific place (a
(left, right) point) for events

: place where you are to do
something
d1 6 typical (watch a movie, study,
sonthetable.  "WOrK)

« atthe cinema/at school/at
work

4 point of movement)

Please find the words hidden in the letter soup. Additionally, write a sentence with the
prepositions taught for each word you find.

write your sentences




@ y 4 ‘ -
Please fill in the appropriate preposition in each sentence. , analyzing the grammar that you have
learned, and reviewing any new grammar concepts.

Q

e We'll meet the restaurant at 7 PM.

She is studying the library. T :
e There's a bird's nest the tree. * The'concert B the stadlu.m.
e They live a cozy cottage. e She's good playing the piano.
e Thecupis the iable e He's going to the store buy some
e The poster is hanging the wall. Eroceries.

e She sent a letter her friend.

_____ourwedding day, we pledged our loyalty to each other.
_____the heart of their enduring friendship is unwavering loyalty.
_____my heart, | cherish the memories of our childhood adventures.
_____ouranniversary, we exchanged gifts to cherish forever.
_____the family gathering, we cherish the time spent together. o=
____the café, they met as confidants, discussing their dreams and fears.

_____be agood confidant, one must listen without judgment.

_____their shared experiences, a strong bond was forged. -
_____the hiking trail, they developed a deep bond with nature.

_____theradio show, the host spoke with empathy about social issues.

_____the support group, they found empathy from those who understood their struggles.
_____build camaraderie, organize team-building activities.

Improve your speaking skills by practicing conversations with your partner. Complete the
dialogue together.

CcO nf | d anht Person A: Hey, have you ever noticed Person B: Definitely! I think loyalty

how loyalty plays a role in our programs offered by are a
supermarket ? great way to reward customers for their
continued support.
Offe s 2 Person A: Absolutely. When we Person B: It's true. Loyalty to a specific
consistently shop at a particular supermarket can also stem from the trust we
. supermarket, we accumulate points or build in the quality of their products and
SCIVICES receive discounts, us to over time.

return.

encouraging Person A: That's a good point. Trust and = Person B: Exactly. We appreciate the
3 loyalty go hand in hand. When we find  convenience, the variety of products, and the
a supermarket that consistently meets overall shopping experience that a

our needs, we tend to cherish that supermarket
relationship.

supermarkets

Person A: And speaking of cherishing,  Person B: Absolutely. When we have a
Ex pe rience 4 having a in the confidant, someone we trust and can turn to
supermarket staff can make a big for advice or recommendations, it enhances
difference too. our shopping experience.

o [ 6/~ \\
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Prepare to speak. Complete the questions with information you like and then formally

apply the questions. ‘

Where can I find [specific
product 1?

©

Do you have [brand

name ]
here?

What's the price of this

[item 1?

&

Is there a sale or discount on
[item]?

Do you have a loyalty program
or rewards card?

Can I return this 1f 1t's not what
I expected?

Are there any fresh
[fruit/vegetable
]

available today?
Can you recommend a good
[type of product

1?
Do you accept credit/debit
cards or cash only?

Is there a recycling bin for
bottles and cans?

Can you help me reach [item
] on the

top shelf?

Final Activity

As part of this unit, you and your
partners will engage in a brief
conversation using the techniques
taught. The dialogue ought to center
around grocery shopping at a
supermarket. The task necessitates
the participation of four people
will utilize the vocabulary and phrz
introduced in the lesson.



Unit II Teacher Guide “Lesson One”

‘ocabulary: Drama Materials:

Level: 2™ Baccalaureate Topie:

. Adventure Activities mmy  Strategy Canva- board
Holaday free tume Storyvtellng
Warm-np Game: “Two truths and a lia™: Instructions.
You only need a board, pen, or something to write on for thiz actrvity pame. Then, each leamner has to writs down tweo
true things about themselves and one that's a lie. Then, the rest of the clazs should ask them guestions to check out which
one 15 tha lia. Thiz zams allows learners to practice speaking skillz and explore different vocabulary.
TEACHER STUDENTS
The teacher will provids the specific words of tha subject that The student should pav attention during
Tt it wall s tae.anh to i.mpmrve the v?ca_bulm' besides their the presentation of the words and
Tascks promanciation, meaning, and pronumeciation. ETammar. _ i -
Sewing- sculpting- hiking- birdwatching- Meditation- The student will practice pronunciation,
Baking writing, and the right way of the simple
Cm the other hand, the teacher will give faadback on the simple  past tense, taking notes during the
pazt tense and the uze of these words n sentences. presentation.
Clarify Before performing the activities to remnforce the diffarent ways
Compren- to leam words, students should knowr if the taught during the The students should answer in the night
henszion| clazs 1z umderstood. way. If the response 1= wrong, they will
Qruestions ---What pronunciation i= nght ‘birdguawhimg'--'bardgnacheng’ have the oppertunity to amend and
yez no ---What 1z the corract form of wnting, ‘haikmz/— hikng ! improve the responze.
---What 1z the comect meaning of Maditation-- /to thmk calm
thoughts m order to relax or az a relipions actrvity/-—-
/Wa are moving to relax our body/
The teacher will choose the question with any word of thair
selection [
1. Written:  the teacher will zive instructions to perform ---The student remnforces their )
the exercize and resolve the student’s difficulties. knowladge acquired through the -
different activities to perform b
2. Transition: pair work-—-information jigsaw--—- --- The students will work m pairs,
Remember! complating the puzzle and putting sach
intermalize 3. Speaking: the teacher will provide some images to perform  piece m the right place; at the and of
the new hiztory, which the topic to work on 1= frip the the exercize, they will practics
mountain' razponding to the followmg questions: speaking together.
-—-What type of food should you carry to the mountam? --Befors beginning, the students wall
---What are the activities to perform? rezpond to the questions to perform the
activaty.
---Fmally, the students parform one
history that contams the beginming and
final with the pictures exposzed.
Fluently The teacher will az=ign the topic "trip to the mussuwm" to the
Uze clazz and divide them mto groups of thres, The stedents must utiliza vocabulary
{Speaking the teacher provides mstructions and designates who start and  and grammar to practice spezking
cards) final tha history skillz m front of the clazs.

A< N



@ /'sou.1n/

https://dictionary.cambridge.
org/us/dictionary/english/sew
ing?g=Sewing

©culptin z
. /sknalpt/

https://dictionary.cambridge.
org/us/dictionary/english/scul
pt?q=sculpting

a piece of cloth that is
being or needs to be sewn

ey

to create solid objects that
represent a thing, person,
idea, etc. out of a material
such as wood, clay, metal,

or stone c

G

b

the activity of going for
long walks in the
countryside

hiking I
@I har.kin/ |

https://dictionary.cambridge.
org/us/dictionary/english/hiki

ng




birdwatchlllr&/‘ = fe e %_ﬁ

/'b3d wa..tfin/

®

https://dictionary.cambridge.
org/us/dictionary/english/bir
dwatching

the hobby of studying wild
birds in their natural
environment

Meditati

@ned.a.telt

https://dictionary.cambridge.
org/us/dictionary/english/me
ditate?q=Meditation

to think calm thoughts in
order to relax or as a
religious activity

i

Bakin
° /'ber.kin/

the activity of making
things such as cakes,
bread, and cookies by
cooking them inside an
oven

https://dictionary.cambridge.
org/us/dictionary/english/bak
ing?q=Baking




Please complete the words to have a clear understanding of the spelling, anc

practice your pronunciation

Se_in_ |
| @ C_ik_ng>
Gir_watc_ing m) | |

| | m B k.ong
Me_ita_ion m | |

| | @ s ulp_i g

GRAMMAR

nt an action/event that took place in the past.
addmgan ‘ed’ or a ‘d’ to the end of the base ,
erently and take different spellings when

- ed/d for regular verbs or past tense form

[ when the word endsinE | we add d

when the word endsina | We add -> ed
consonant
when the word ends in change y to 1 and increase ed
consonant +y
when the word ends in keep y and put ed %

vowel+ and
when the word ends in C+ | we duplicate the last
il vowel+ ¢ consonant and increase ed




Please complete the sentences to have a clear understanding of the meaning .

1.She ___ (enjoy) sewing a beautiful dress for her friend's
wedding last week.

2.John __ (sculpte) a magnificent statue out of clay during
his art class yesterday.

3.We ____ (go) hiking in the mountains and reached the summit
before sunset.

4.My grandmother _(take) up birdwatching as a hobby
and spotted a rare species of bird last summer.

5.After a stressful day at work, she (meditate) for 20
minutes to relax her mind.

6.They (bake) delicious chocolate chip cookies for the
school bake sale and sold them all within hours.

order the puzzle of the diagloque. at the end practice with your partner your

speaking skills.

Sarah: Hi, Amy! Well, Sarah: Funny you b:

I've been going

hiking and exploring nisntion thatl've

I've been keeping busy

with different hobbies. . \ actually taken up

I recently started maturs tralls. It 5.0 birdwatching as a
refreshing to be

sewing and sculpting& meditative activity.
as a way to express syrrounded by the » It's peaceful and helps A:

1 Sarah: Yes, indeed!

T beauty of the sis
my creativity. iitdooEs. me find tranquility in
/,.\ observing the birds.
- — m
g Sarah: Absolutely! \V 3 B:
Baking has been my Amy: Th'at s amazing,
Amy: That sounds go-to stress reliever. SaFshsie s Brastrosce
wonderful. And I find joy in __you explor!ng
what about baking? | perimenting wit d!ffe.rent ho.bb|es ar'md A:
remember youused " newrecipesand finding fulfiliment in :
to enjoy it. creating delicious each one. Keep up the
Gauts. wond_erful work!
Se— \ ‘ ; il L'—A B:
Amy: | completely Amy: That's
understand. o fantastic! I've always Amy: Hey, Sarah!
Speaking of nature, admired your w What have you been A:
have you tried artistic skills. Have up to lately?
birdwatching? you been doing -
anything outdoorsy
as well?
B:
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Analyze each image and respond to the following questions to create your own
story. Write your responses in the boxes provided for students to survey.

O _
O - ’*‘%’
“ : ﬁA.w' ey
U AN ST S
’ Fouh e SRR s U, e

‘\--1-:

T,

RS

As part of this unit, you and your
’partners will engage in a brief
conversation using the techniques
taught. The dialogue ought to center
on the use of pictures that reference
the different activities of vecabulary
to form the dialogue. The task

necessitates the participation of four
people who will utilize the vocabula
and phrases introduced in the lesson.



Level: 2™ Baccalaureate |

Vocabulary: Drama

Topic:
Fres-Timea Extrems zport  Strategy
Storyvtellng

Warm-up Game: “Adventure Holiday™: Instructions.
The teacher will read carefully aloud to the students and give them specific words they don’t understand; at the
end of the read, the teacher will expoze some questions about the topic.
What comes to mind when you think of an "adventure holiday™"?

Have any of you been on an adventure holiday before? If so, could you share a bit about that experience?

Encounter

Femember!

Fluently

{hustory
holiday)

=A‘

TEACHER

During the leszon, the teacher will focus on mmproving students'
vocabulary by teachmg them specific words related to vanous
activities, such az windsurfing, snowhoarding, canyoneering,
freediving, parkour, and kiteboarding. The teacher will zlso
guide students on pronunciztion, meaming, znd uzage of these
words. Additionally, the teacher will provide faadback on usmg the
simple past parfect tense whale n=ms these words in santences.
Before remforemz different wavs to leam words, the teachar will
ask the followmg questions:

---What promunciation iz right ‘'wendserfang/--windserfing/
---What 15 the correct form of writing, ."parlmu:-"——."parhnf'
---What 1z the correct meanmg of Meditation— /the sport or activity
of diving underwater without the usa of breathmz apparatus’--—-
/swimming compatition /

The teacher will choosze a gquestion, and they can use amy word
thay want.

1. Written: The teachar will read the instructions for each
exercise and provide an example that iz easier to understand and
apply to the grammar and vocabulary

1. Tranzition: pair work-—-information jigsaw-—- the teacher
will allow the tome required for students to complete and prepare
their speaking skills with the conversations exposzed.

3. Speaking: The teacher will mstruet that the activity will
consist of asking clazsmates some questions about their vacation
activities,

---What actiaties do you do on vour holiday?

---Who do vou emjov vour holhiday with?

---What 15 vour favorite place to zo on holiday?

---What sports do vou do on vour holiday?

The teacher will azsign the topic "My last holiday at the beach" to
the clazs. The class will be divided imto three groups, and the
teacher will provide mstructions and designate who startz and
fimizhes the story.

Materials:
Canva- board

STUDENTS

The student should pay attention to
the presentation of words and
grammar while taking notes. They

It 1= expected of the students to
provide accurafe responsas. In the
event of an mcorrect answer, the
stodents will be affordsd the
opportuntty to amend and refine
thair origmal submizsion.

---The students conszolidate the
knowladge they have gamad
through various activities they
perform.

--- The students will work 1 pairs
to complete tha puzzla and place
each pieca comrectly. After the
exercise, they will practice
speakmp together.
---Fmally, the students perform tha
gquestions to two of their classmates

27 B BN 2

The studant must desizn one history
with the start and final of the topic
exposed.

The studsnts must utiliza
vocabulary and grammar to practice
speakme skills in front of the class.




windsurfing "N«
/'wind s3-..fin/

!

a sport in which you sail
across water by standing
on a board and holding
onto a large sai

https://dictionary.cambridge.
org/us/dictionary/english/win

dsurfing
snowboardj
1 "1
/'snouv.bo:r-/
the activity or sport of
@ moving over snow using a
snowboard

https://dictionary.cambridge.
org/us/dictionary/english/sno
wboarding

°O

canyoneetri
/'’keen.ja.n1n/

https:lldicti@.cam bridge.

org/us/dictionary/english/can
yoning

ey
a sport that involves
B jumping into a mountain
#Stream that is flowing very
= fast and being carried
8 down the stream while
you float on your back




activity or ;ﬁ;t of
nming as deep as you
under water without
using breathing

/fri..dar.vin/

®

ctionary.cambridge. equipment
ctionary/english/fre
ediving
parkour ./
/' pa:r.kor/ .

free running

https://dictionary.cambridge.
org/us/dictionary/english/par
kour

kiteboardin‘g‘/

/'kart s3..fin/

in sothe sport of riding
on a small surfboard
that is propelled across
water by a large kite to
which the rider is
harnessedccer, to kick
the ball through an
opponent's legs

https://dictionary.cambridge.
org/dictionary/english/kitesur
fing




Syllable stress practice: emphasize and pronounce syllables clearly. At the end of the
practice, write the sentences with past perfect.

»

GRAMMAR
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Syllable stress practice: emphasize and pronounce syllables clearly. At the end of the
practice, write the sentences with past perfect.

Tom: Have you ever ______ (try)any extreme sports?

Emily: Yes, | had already ____(go) windsurfing and
snowboarding before | met you.

Tom: Really? | had never ___ (try) any water sports like
windsurfing or snowboarding in my life.

Emily: Well, | had also gone canyoneering in Utah once.
Tom: That sounds amazing! By the time | learned about

canyoneering, | had already _____(move) to the city.

Emily: And | had gone freediving in the Caribbean last
summer.

Tom: Wow, you've ____(have) quite the adventurous life! |
had only heard about freediving in books.

Emily: Don't forget parkour. | had (practice) parkour

when | was younger.

Tom: Parkour? | had no idea you were into such a thrilling
sport!

Emily: Yes, and | had even ____(try) kiteboarding on a trip to
Hawaii. Tom: Kiteboarding? That's incredible! | wish | had
the chance to try all these sports.

Put the puzzle together by placing a number on each piece to order the dialogue; practice
the conversation with your partner at the end.
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Syllable stress practice: emphasize and pronounce syllables clearly. At the end of the
practice, write the sentences with past perfect.

, \ student A’ student B’
4 4

What activities do you s -
do on your holiday?

’/ S

What activities do you
do on your holiday?

’ S

What activities do you
do on your holiday?

’ N

What activities do you
do on your holiday?

As part of this unit, you and your
_ partners will briefly converse using the
vocabulary and grammar taught. The
dialogue should center on my last
holiday at the beach, which will be
represented with a spoken image. The
task requires the participation of three
people who will use the vocabulary and
phrases introduced in the lesson.




Level: 2"

Drama
Strategy
Storytellng

Vuubull
Football
“zoccar”

Topie:
Sport

Afaterials:

Canva- board

Warm-up Game: The mstructions for the game will be provided by the teacher. Who Started the Motion? The actors
stand in a circle. One actor is sent cutside the room. While they are cutside, another actor 15 choszen to lead the motion.
When the outside actor retumns to the room, it 1= their job to guess who the leader 1=. The leader can change the action
whenever they want. The goal 1= not to get canght. Once the leader is identified, 2 new person 15 sent out of the room, and
a new leader 15 chozan.

Remember'
internalize

TEACHER

During the lszson, the teacher will teach studsnts =pecific words
ralated to various activitiez to mmprove ther vocabulary, such as
Pitch- Tackle- Header- ©Offzide- Goal- and Nutmeg.
Additionally, the teacher will provida feedback on nzmg the /do
and make’ whila uzing these words m their diffarent dialogues.
Before discussing various activities of leamming vocabulary,
e

---What promunciation 1= nght /grestling/--/reslang /

-—-What is the correct form of writing, /Cricket/---/criqust]/
---What iz the comect meaning of hMeditation-- /It generally refers
to close-guarters fightmg m which opponents attempt to gam a
phy=ical advantaze over one other/—--/Sparmmg /

The teacher will chooze a quastion, and they can use amy word
they want

1. Written: The teacher will explain the mstructions for sach
exercize and provide a clear example to help understand and
apply grammar and vocabulary.

1. Tranzition: pair work-—-mmformation jigsaw--—- The teachsr
will allow enough time for students to complete and practice their
spaakmp skillz with the given comverzations.

3. Speaking: The teacher will instruct that the activity wall
consist of asking classmates some questions about thair vacation
activities.

How do players execute a header in soccer?

What 1z the offzide rule m soccer, and how does it work?

When iz the best time to attempt 2 nutmeg during a match?

Storytelling through Art: Have participants create artwork based on
a story of a football character with hiz most oufztanding
achievements. Afterward, they can present their artwork and
explam how it relates to the story. Thes actvity combines visual
and verbal storvtelling.

A N

STUDENTS

Durmg notetaking, the student
should pay attemtion to word
presentation, Erammar,
pronunciation, and writing.

Students mmust provide accurate
rezponses. [f a2 mistake 15 made, they
will have the opporiumity to revise
their submis=zion.

---The studentz conszolidate the i
knowladgze thev hawe gamead

through various activities thay i
parform.

- The students will work in pairs
to complete the puzzle and place B
sach pieca comectly. After the
exercise, thay will practica

speaking together.

---Fmally, the students perform the
questions to two of their classmates

to practice the vocabulary

The student must desizn one history
with the start and final of the topic
exposed.

The students must utiliza
vocabulary and grammar to practice
speakme skills in front of the class.



2

pitch |
A pitch is an area of

/pItI/ ground that is marked out

@ ‘ and used for playing a
- : £ »& game such as football
https://dictionary.cambridge. — ket E ok

org/us/dictionary/english/pitc cricket, or hockey.

h?q=Pitch

Tackl
/taek.al/

3!

an attempt to take the
ball from an opponentina

game such as football
https://dictionary.cambridge.

org/dictionary/english/tackle?
g=Tackle

Header
/'hed.3-/

3 !

2 an action in football in
8 which you hit the ball with
your head

hhttps://dictionary.cambrid
ge.org/dictionary/english/he
ader?q=Header




otball and

a position that
by the rules
ften in front

fixed behind

34 basketball




Please connect each word with its corresponding definition by drawing lines

between them. Kindly ensure that you match the correct word with its accurate
definition.

A defensive move to take the ball from an opponent.

A play where the ball is struck with the head.

Scoring by getting the ball into the opponent's net.

A rule governing player positioning in relation to the ball
and defenders.

The soccer playing field.

A skill move involving passing the ball through an
opponent's legs to evade them.

GRAMMAR
USE OF“DO AND MAKE”

MAKE
We use ‘'make’ when we create or construct something. For example:
» She made a cake.
» I've made us some coffee.
» Did you really make those trousers?
DO
We use 'do’ for general activities. In this case, 'do’' is often used
‘nothing’, 'anything’ or 'everything":
What did you do at the weekend?
I didn't do anything yesterday.
She's fed up with doing everything herself. She needs some help.
Are you doing anything interesting during the holidays?




a O o/

Complete the sentences with the use of do and make. At the end of the activity, practice
your speaking skills.

1.She's going to _ a delicious chocolate cake for

the party tomorrow.
2.1 need to my homework before | can go out

and play.
3.They always __ a mess in the kitchen when they

cook together. WJ
4.Can you me a favor and pick up some

groceries on your way home?

5.1 can't believe she all the work on her own:;
it's really impressive.

N
p/
6.He promised to _ a speech at the event about N
his latest research findings.
7.We should __ time for a family picnic this a ke
\-\_A/

weekend.
8.They like to yoga and meditation to relax
after a long day.
9.The artist plans to a beautiful sculpture out
of marble.
10.Don't forget to your bed when you wake up in

the morning.

Complete the sentences with the use of do and make. At the end of the activity, practice
your speaking skills.

Alex: Did you see the soccer match last night?
Emily: Yes, it was incredible! The ball was flying all over the

A_Iex: | know, and did you see that amazing _ by

Rodriguez in the first half?

Emily: Oh,that _ ___ was something else! He timed it
perfectly.

Alex: But what about that controversial call in
the second half? Do you think it was really _ ?
Emily: It was a close call for sure. The linesman thought he
was , but the replay showed otherwise.

Alex: Right! And in the end, they managed to score the
winning in stoppage time.

Emily: That last-minute was a real game-changer.

The crowd went wild!




analyze the questions and answer them in order to practice your speech skills

partners will briefly converse using the
vocabulary and grammar taught. The
dialogue should center on a foothall

PGOP(e who will use the vocabulary ainc
phrases introduced in the lesson.




Level: 2™ Baccalaureate Topie: Vocabulary: Drama Strategy  Materials:
Greetings Greetings and Improvisation Canva- board
Farewells Farewells
Warm-up Game: The teacher axplain: the pame “Freeze.” The game starts with the followmg steps. Ack participants
to stand in a circle. Encourage two people to step into the muddle of the process and begin an improvisation; a theme or
title can be suzgested if reqguirad. Explain to the remaming participants around the edzes of the circle that they can say
'Fraaza!' at an appropriate pomt when the performers reach a moment of exciting physicality or the scens peaks. When
‘Freeze!™ iz called out, the performers must stop and stand completely still without altering their position. The person
who haz callad out “Fraaza!” anters the cirele, taps one of the parformers on the shoulder, and replaces tham replicating
their exact physical position. Explain that the new performer then uses thiz position to mform the following fresh
improvisation; for example, if they are on their hands and knees, they may start searchmg for a precious lost item on the
floor. - This can be allowed to continue several times until everyone has had a chance to mprovizls.

TEACHER STUDENTS

Dnring the leszon, the teacher will teach students specific phrazes related to  Students should take notes on the
grestings and farewells to improve their vocabulary, such as It%s a pleazure pronunciation and spelling of
Encounter to meet vou-— How have vou been? —"What have you been up t0? —How's  o5.h word 4o better understand

Teach evervthing-- Farewell- Bye for now— I must be goimg-- It's beem & 4 ... .. 1
pleasure E
Additionally, the teachar will teach using soms and any for this leszon.
Clarify Before dizcnasing various activities of leaming vocsbulary, promuncistion,
Compren- and spelling, the teacher will pose the following mguiries to kmow the The student should analyze the
henszsion students’ knowladge. question  zccording  to  his

= The teacher will chooss a queation, and they can use any word they want. = S
ks ---What pronuncistion is right /uat jav in binn ap m/--/uat jave fu been up to/ E&:ﬁ:dﬁg sﬁiu&h: ;;?:’hi

¥es no : S amn T
---What is the correct form of writing, /as It's a pleasure to meet you'—-/it iz : e
pleasure meet your / notes to clarify his ideas.
---What is the correct meaning of /It's been a pleasure’-— /ez un placer or
mucho gusto en conocerte’
1. Written: The teacher will apply the tezchings throngh the exercizas that --—-Stadents should complete the
contzin the vocabulary and grammar practice zet out above. exercizes to find out more and
2. Transition: Pair work-—Tha Small Add--— The teacher will provide exnecute them efficiently when
you with a pictura of publicity so the stadents can describe it and establish a  putting them into practica.
Remambey/ CcOmversation with classmates. -—Smdm shnulﬂ cnmp«ifm the
intermalize o Speaking: The teacher will instruct students to selact an image of conversation by interpreting the
thair favorite charscter fram tha internet. They must then describe the dialogue to encourags spazking
picture nzing vocabulary and srammar introduced in the lesson, incloding s ) .
srestings and farewslls, and formally establish thess questions in the —Smdents dkmuld practice thei
Cconversaton s.pe&hng shlls i improvising the
Who is vour favorite character? —What do they like to do? image by implementing the
How do vou describe hiz personality ? — How old is vour character? astablished vocabulary and
SETammar.
Fluently
Use The teachar will ask sach participant to prepare a short monologue as  The students should introduce their
(Monologue)  a character of their choice. They can talk about their character's lifa, hosen characters and provide more
thoughts, or experiances. This exercize halps participants delve deeper ﬁ:‘mmn about them_:he
: . 2R student should use
mto character development and mmprovisation. e s e

zpaaking in front of the class.
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geetings

Greetings and
Farevels

!

1."It's a pleasure to meet you! Your
enthusiasm is contagious."

2."It's a pleasure to meet you! | look forward
to our future interactions.”

3."It's a pleasure to meet you! Your insights

and ideas are truly valuable.”

1."How have you been? | hope life has been
treating you well.”

2."How have you been? It's always great to
check in and see how things are going.”

3."How have you been? I'm eager to hear what

you've been up to lately."

1."What have you been up to? It's been a while, and
I'd love to catch up on your latest endeavors."”

2."What have you been up to? Any exciting projects
or hobbies keeping you busy these days?"

3."What have you been up to? I'm sure you have

some interesting stories to share.”

1."How's everything? It's always good to check in
and see how you're doing."

2."How's everything? Anything new and exciting
happening in your life?"

3."How's everything? I'm here to listen if you want

to share what's been on your mind."

.J'A-“



1."Farewell! Wishing you all the best on your journey
ahead.”

2."Farewell! It's been a pleasure interacting with
you. Until we meet again!"

3."Farewell! May our paths cross again in the future.
Take care!"

1.Bye for now! Take care, and | look forward to our
next chat.”

2."Bye for now! It's been great talking with you.
Until next time!"

3."Bye for now! Don't be a stranger. We'll reconvene
soon.”

1."] must be going. Thank you for the conversation,
and I'll catch up with you later!"

2."l must be going, but it was a pleasure chatting
with you. Have a wonderful day!"

3."lI must be going, but I'll be back soon. Until then,
take care!"

&

o

3

1."It's been a pleasure talking with you. I've
enjoyed our conversation.”

2."It's been a pleasure sharing thoughts and ideas
with you. Until next time!"

3."It's been a pleasure getting to know you better.
Have a fantastic day!"

@ .o
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Some and Any GRAMMAR
The use of some and any is easily confused.

Some means a certain (not large) number of something and is used in positive
sentences, and questions when we expect the answer to be yes, such as in requests
and offers.

Any is used instead of some in negative sentences, and most questions.

For example: 'M
)

)
"I am having some biscuits with my coffee." ;%, mm,
“p"'l”

"There aren't any oranges left." §
L 4§,

Please complete the exercise with the correct word and put into practice the grammar that
ou have learned.

Sarah has old baby pictures to show us.

There aren't flights on Christmas Day.

| haven't got groceries in the house and I'm supposed
to make dinner!

Have you got free time this weekend?

| haven't done studying for this test.

Has James got brothers or sisters?

of my brother's friends came to my birthday party.
Hardly of the students enjoy chemistry.

There aren't oranges in the shops at this time of year.
Can | getyou tea? I've just made some.

If there's pizza left, please put it in the fridge.

| have planted beautiful flowers in the garden.

Write the following phrases in English




i

Describe the image on your own. After describing it, establish a discussion with your partner.

a—

I Yy
Final Activity b"(
!
As part of this lesson, you and your classmates will briefly
discuss describing a favorite character from a soap opera or
movie, discovering the character's qualities, and sharing your
information with your classmates. You can use the established

grammar and vocabulary.

i\



Unit II Teacher G

uide “Lesson Two”

Level: 2™ Baccalaureate Topic: Vocabulary: Drama Strategy  Materials:
Traditions Traditions Improvisation Canva- board
‘arm-up Game: The teacher will instruct sbout the game “ON THE BUS." Steps to follow: - Set up chairs to resemble a bus,
allowing a saat for each smdent in the sroup. - One stodent is chogen to be the bus driver. Other students think of a character with 2
clearly defined aftitnde, emotion, or character trait, for example, angry the bus is late, domped by their girlfriend, finds everything
hilarious, etc. Through actions and dialogue, they must make it clear what their character trait is. - The buz drives through the town
and stops to pick up paszengers. A student, as their chosen character, gets on the bus at each stop. - The driver and the other
paszengsrs sdopt this character’s attitude, emotion, or trait, and their dialogue and physicality should reflect this. - The game ends
when all the stndents ‘passengers are on the bus, and the bus driver shouts, 'End of the line; all change hera!!
TEACHER STUDENTS
At the baginning of the clazs, the teacher will provide 2 few words about  Students will recognize the form
traditions to clarify the subject matter, such a: Heritage— ceremony — of jt: promunciation as well as the
Encounter Craftwork-- Hesitation— To make a pilgrimage— Folklore. I will alzo give spelling.
Teach a summary of the use of modal verbs. g deits ahould Bke noles 1o
Clarify Eefore starting the different activities, the teacher will ask questions to know
Compren- if the students fully understand what has been taught. The students must answer as thay
hens=ion The gquestions can be madified according to the word of use. have been taught.

: --What promumciztion is right jeridesh/--jiredich’ SET
Queshons What isthe comrect fom of writng, /Craftwork'—(rafivord e
e ---What is the nse correct of can’ could ‘necessary of permission i et ki e

1. Written: The tazcher will provide the exercizes to complement the --—-Smdents should complete the

ETammar practice and the established vocabulary. exercizes to find out more and

2. Transition: Pair work—The Small Add--— The teacher will provide execute them efficiently when

vou with 2 pictura of publicity 5o that the smdents can describe it znd putting them into practica.
Rememhber/ S5tablish a conversation with classmates. ---Smdents should complete the
internalize - Speaking:  The teacher will instruct stadents to select a picture of comversation by interprating the

their city’s traditions from the Intermet. They should then dascribe the image  dialogue to encourage speaking

uzing the vocabulary and grammar introduced in the lesson and formally practice. ) .

state thase questions in comversation. -—Smdents should practice their

What is the most important festival in your city? Spcaing skt I (R he

Do vou like to celebrate these traditions with your family? image by implementing the

On what date iz this tradition celebrated in your family or community?  25tadlished vocabulary and

ETANMUMET.

The teacher will ask the students to make a presentation about their The students should introduce their

city's traditions; this could be a dance - food- or history- among other R0Sen characters and provide more

activities which they must perform in different stages of comady- nformation about them.

tragedy, or myvstery. This exercize helps the participants deepen the gﬁml 1 ﬁ:d “e;f’:o e

subject's development and 1mprovize during differant srtuations. e B s classI.




Heritage .

/features belonging to the
culture of a particular society,
such as traditions, languages,
or buildings, that were created
in the past and still have
historical importance/

ceremony

(a set of) formal acts, often
fixed and traditional
performed on important
social or religious occasions

Craftwork

an activity involving skill in
making things by hand

1.The city's rich cultural heritage is celebrated through
its diverse museums, historic landmarks, and annual
festivals.

2.My family's heritage is deeply rooted in Italian
traditions, and we take pride in our culinary heritage,
passing down recipes from generation to generation.

1.The graduation ceremony was a momentous
occasion, filled with speeches, applause, and a
sense of accomplishment for all the graduates.

2.The wedding ceremony took place in a picturesque
garden, with the bride and groom exchanging vows
under a canopy of blooming flowers.

1.The intricate craftwork on the handmade wooden
cabinet showcased the artisan's exceptional skill
and attention to detail.

2.The craftwork displayed at the local arts and crafts
fair featured a wide range of items, from pottery
and textiles to jewelry and sculptures, all created
by talented local artists.




T e

1.Her hesitation before accepting the job offer
stemmed from her concerns about relocating to a
new city and leaving behind her family and friend
2.Despite his initial hesitation, he eventydih
mustered the courage to ask her out on a date
their relationship blossomed from there. ¢~ !

I Hesitation

/to pause before you do or say
something, often because you
are uncertain or nervous about
it/

1.Every year, thousands of devotees embark on a
pilgrimage to the holy city of Mecca as a
fundamental aspect of their faith in Islam.

2.The journey to Machu Picchu is consideredsa)
spiritual pilgrimage for some travelers, as the “‘f-‘
through the Andes to reach the ancienty W

citadel.

pilgrimage

/a visit to a place that is
considered special, where you
go to show your respect/

1.The folklore of the region is rich with tales of
mythical creatures and legendary heroes passed
down through generations.

2.Anthropologists often study the folklore

indigenous cultures to gain insights into

beliefs, traditions, and oral storytelling tradii

Folklore

/the traditional stories and
culture of a group of people/

Can / Could:
e Ability: "She can swim."
» Possibility: "It could rain later."
¢ Permission: "Can | go to the park?"
e Polite Request: "Could you pass
the salt, please?"

Must:

¢ Necessity / Obligation: "You must
finish your assignment."

e Strong Deduction: "He must be the
new employee."



=
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Please complete the exercise with the correct word and put into practice the grammar that
you have learned.

: o m @

1.In our culture, it is believed that young people learn about their heritage from thei
elders.

2.The festival organizers announced that participants arrive at the venue by 5 PM.

3.During this ceremony, attendees wear traditional attire as a sign of respect.

4.Grandpa told us stories about how things be done in his time, and we listened with
fascination.

5.As part of the New Year's tradition, families clean their homes to symbolize a fresh
start.

6.Visitors be careful not to disrupt the ongoing rituals at the temple.

7.Many traditional songs and dances be passed down through generations.

8.You have a taste of this special dish; it's a local delicacy.

9.Before attending the event, participants familiarize themselves with the customs and
etiquette.

10.The elders emphasize that preserving cultural heritage be a collective responsibility.

Unlock the mystery of "The Hanged Man" and put your vocabulary skills to the test! Complete
the words and conquer this exciting activity.




Complete the dialogue with the words and put into practice your practice with your partner.

Yes, there's a Ah, | understand.

traditional Your interest in
ceremony this ___and

evening. You should history is evident.
come, but | sense Enjoy your

your___ . pilgrimage!

Have you seen the
beautiful
at the
cultural heritage
exhibition?

No, | haven't had Well, it's just that |

the chance yet. Is had planned to go on
there a special a to

explore some ancient
for it? sites this weekend.

Practice your speaking skills: perform the following conversation in an image description.
Take note of their classmates

What is the most important festival
in your city?

Do you like to celebrate these
traditions with your family?

On what date is this tradition
celebrated in your family or
community?

Fina) Activity

As part of this lesson, you and your classmates will
briefly converse using the vocabulary and grammar
taught. The dialogue should focus on describing an image
of the city's traditions where your life, which will be
depicted with ideas that should relate to the
dramatization of two genres: comedy and tragedy. The
task requires the participation of three people who will
use the vocabulary and phrases introduced in the lesson.

"
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Level: 2™ Baccalaureate Topic:
Tales

Vocabulary: Drama Materials:
Story Strategy Canva- board
elements Improvisation

Warm-up Game: The following instruction is for the game “WHAT ARE YOU DOING™ that the taacher explaing to the
stadents, The students stand i a3 circle, with one student in the middle. This student iz given a mime to do, for example, sweeping the
floor. Another stodent should ask, "What are you dodnz™ and the stadent in the middle must snswer guickly BUT not say what they
are doing. Instead, they should think of another activity: playing tenniz. The student who azked the guestion now replaces the student
in the middle and mimes their suggested activity: playing tenniz. - The next snadent in the circle asks, "What are vou doing? agzin,
the student i the middle muast come up with 3 rew activity uatil svervone has completed 2 mime. There should b2 no repefition of
ideas to mzke the game more challenging. The game can be extended by encouraging students to add adverbs to their activity
descriptions, such as ‘T'm cleaning windows lethargically.’ For older or more experienced students, the game can be adapted to makes
it competitive, whereby if 3 student repeats an activity or is too long in responding, they're out! Thiz encourages srester spontaneity.

TEACHER STUDENTS

The teacher will present in flashcards the vocabulary of story elements, The students will be zble to
zuch zz Conflict- Resolotion- Climax- Protagonizt- Antagomist- recognize the different words to

Encounter Narrator- Plot; on the other hand, the teacher will explain the put into practice in the activities to
Teach grammatical rules of the "Mach-many- and lot of * that the student developed.
_!to AB peach = Hes an Lo ; The student should take notes on
: the wvocabulary and grammar of
thiz lesson.
Clompren- questions bafore commencing the various activities. The student must answer as they
henscicn The guestions can be modified according to the word of uze. have been taught.
: 0 ---TWhat promumciztion is right /‘claimesx /—/'cliimaxs’ i
BEiaa ---TWhat is the correct form of writing, /Conflict/--/Conflit E;_; ﬁmt e m‘i ?:w the nﬂtt]::
ol ---what iz the use of 'some’ iz used with countzble nouns, which are DAV ath] AIRIET
question.

things that can be counted mdividualky:
1. Written: The tazcher will provide instructions for each exercizsato  ---3midents should complete the P
support stadent understanding and completion during speech practice.  exercises to find out more and
2. Transition: Pair work—Ths Small Add-— The teacher will execute them efficiently when puning
provide vou with @ picture of publicity tales of a town so the students  them into practice. »
Renarmher! can complete the description with their clazzmares. --Smﬂentsshunldmmpietelhe
Lns 3, Speaking:  The teacher will instruct students to choose an canversation by interpreting the i
imzge of a local lezend from the intemet. Mext, they will use the dizlogue to encourage speaking
wvocsbulary and zramumar taught in the leszon to describe the pictore practice. ) )
and engage in 2 fonmal conversation by asking questions. Such s ---Smdents should practice their
What is the most famous legend in the city? speaking skills in improvising the
How do you know about that legend? image by implemanting the
Do vou think the stories are true? astablished vocabulary and grammar.
How do these stories affect you personally?
At the end of class, the teacher will give them a set of words Students will use the vocabulary and
assigned to each partmer The group will consist of four peopla STammar established in this lasson
who must create a story with the words given During this They must improvize as the story is
activity, they will demonstrate in front of the class. consructed

I Clarify To enzsure the smdents comprahend the lesson, the teacher will pose



e !
RQSOlUtiOh 1.The resolution of the mystery novel left readers

feeling satisfied and provided answers to all the
unanswered questions.

an official decision that is 2.In the film's resolution, the two estranged friends
made after a group or finally reconciled, emphasizing the theme of
organization has voted forgiveness and redemption.

@

1.The tense climax of the action-packed thriller had
audiences on the edge of their seats as the hero
attempted to defuse the bomb with seconds to
spare.

2.The climax of the romantic comedy occurred when

the protagonist confessed their love in front of a

crowded airport terminal, creating a heartwarming

and memorable moment.

Climax

the most important or
exciting point in a story or
situation, especially when
this happens near the end

!
1.Harry Potter, the brave young wizard, is the
Protagonist beloved protagonist of J.K. Rowling's renowned

book series.
2.Atticus Finch, the principled lawyer in "To Kill a
one of the main characters Mockingbird,” is often regarded as one of
in a story or a play literature's most admirable protagonists.




e !
Antagotist 1.The wicked witch served as the primary antagonist
in the classic fairy tale, constantly thwarting the
hero's quest.

2.Darth Vader, with his imposing presence and dark
agenda, is one of cinema's iconic antagonists.

a person who is strongly
opposed to something or

someone
~/ 9
Narrator 1.In the first-person narrative, the protagonist served
as the narrator, providing readers with a deep
insight into their thoughts and emotions.
the character who tells you 2.The unreliable narrator in the psychological thriller
what is happening in a book kept readers guessing about the true nature of the
or movie events, creating a sense of unease and mystery.
e\
1.The intricate plot of the murder mystery was full of
Plot twists and turns, keeping readers guessing until the
very end.
2.The linear plot of the coming-of-age novel followed
the story of a book, movie, the protagonist's growth from adolescence to
play, etc. adulthood, exploring their evolving relationships
and experiences.
. GRAMMAR
Modal verbs “could- should- must
Much: .
Usage: "Much" is used with :;:: y(;. "Manv" is used with A Lotol: , ;
I =, g<: J _ Usage: "A lot of" is used with
, countable nouns, which are boih Countahic and

are things that cannot be § things that can be counted
counted individually. individually.

. Examples: . Examples:
There isn't much water left . There are many books on
in the bottle. the shelf.
She doesn't have much o How many students
time to finish the project. are in your class?

How much sugar do we o She has visited many
need for the recipe? countries.

uncountable nouns.
« Examples:

o There's a lot of traffic
on the roads today.
(uncountable)

o She has a lot of
friends. (countable)

o We have a lot of work
to do. (uncountable)




. AR, |
Select the correct word for each sentence and put into practice the grammar
explained above.

p ]| 1.There aren't oranges left in the basket.
2.How time do you spend studying each day?
P | 3.She has visited so countries that she can't
even count them all.
4.1 don't have money to buy that expensive
gadget.
5.There's traffic on the highway this morning.
6.Do you have experience in programming?
7.1 bought new books to add to my collection.
8.How friends are you inviting to the party?
9.I'm not feeling well. | haven't had appetite
today.
10.She didn't have trouble understanding the

instructions.

Find the words in the alphabet soup and practice by writing one sentence

Resolution:

Protagonist:

Antagonist:

Narrator:




-

Write the correct word for each meaning

) O
- The conclusion or ending of a story
The highest point of tension in a story

Lo
t

. .

The main character in a story

The character or force opposing the protagonist.

The person telling the story
The sequence of events in a story

complete the conversation with the following audio and

practice your speaking skills

Character A: "I can't believe we're
approaching :
with the resolution just around the
corner."

Character B: "Yes, and it's all thanks to
who faced ‘ .
by the cunning
antagonist.” N )))

Character A: "Indeed, but
compelling
storytelling that brought this intricate B
plot to life."
Character B: "Absolutely, https://voca.ro/10
wove a tapestry y1jGeSsfPM
of adventure and emotion,
and turn feel
real.” ®




I Describe the image and answer the required questions. Then, ask for two
opinions from your classmates on the picture using the same questions.

° Do you think the How do these stories What is the most famous
stories are true? affect you personally? legend in the city?

How do you know
about that legend?

=o | Final Activity
% As part of this lesson, you will make a
E .2'} group of 4 people who will share ideas by
=" using words randomly chosen by

- yourselves. The topic to be covered is the

legends of my city. You must use the
grammar and vocabulary provided in this
lesson.

LRI AR




Unit 11 Teache;r Guide “Lesson One” &

Objective:
At the end of the class: The students will be able to use "little” and "few” and acquire the vocabulary of Wild
anmmals to maintam active critical thinking m the activity of debates during the class through narrative.

Time Level: 2™ Baccalaureate Topie: Vocabulary: Drama Materials:
claszs: Animals Wild animals  Strategy Canva- board
60min MNarration

Warm-up Game: "Find the Lie" Matenals: small pieces of paper, one for each student. Prompts: 1. Give each
student a small piece of paper. 2. Tell them to write three pieces of mformation about themsealves on paper. Two of this
6 min information must be trus; one iz a lie. - My names iz Sophal (True) - T am married (False) - I vizited Tapan i 1999 (True)
3. Tell the students to stand up and hold their paper before them 4. Thev should walk around the clazsroom with the
mformation, whereby if a student repeats an activity or is too long in respondmg, thev're out! This encourages greater

spontanaity.
TEACHER STUDENTS
The teacher will prezant the vocabulary through cards to better Students  mmst — meditatively
understand what will be taught. The words are related to wild recogmize the words the teacher
1“_ Enconnter amimals, such az Leopard- Cheetah- Alligator- Bizon- Lynx- will teach through the mmages and
B Teach Hyena. Furthermore, the teacher will also give feedback on the meanings.
usa of tiny and few for the grammar of this lesson. Take notes of the clazs given for
anv doubts they may have.
Clarify Before beginming the practice of the vocabulary and grammar
Comprehenzion  exercizes, the teacher will azk guestions fo zss if the subject of The student must recogmize and
4min  (uestons ves  the clasz that haz bean taught 1z clear. remember to be able to answer
no ---What pronunciation 1= right Jlepeard /--/liperd’ theze questions fhroush the psa of
---What 15 the correct form of wniting, ‘Cheetah/—/Chirah’ hiz notes, which will help him to

---what 1z the nse of /littls s uzed in the ssnse of 'not much, but  strengthen hiz knowladgs.
all there iz the amount 15 small but all’ the small amoeunt or

guantity, but all' befors simgular, uncountable noun to express

quantity

1. Written: The teacher provided the students with datailed ---Students should thoroughly
instructions to tackls each exercize, siming to address any issues they enzage in exercises to gain a
may face and prapare them for the aral exprassion practice. deep;I understanding and to

2. Transzition: pair work---image descriptions --— The teacher will : Ly

provide 2 pictare for the students to nse in a groap activity where they ﬁﬂ;ﬁgﬁ?ﬂme
complete a repart with their classmates. Stadits chold ks late th
3. Speaking:  The teacher will deliver clear and comprehensive e ComD e
instructions to the students for an engaging activity that requires them de“’_‘Phn'n mage by mterpreting
to azk questions about a given pictare to their partners. This activity the rh?logue "D_ encourage

aims to enhance their communication and collaboration skdlls while speakme practica.

24 Femember!
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improving their ahility to analyze vizual information. -—-3todents should practice their

What does the pictars reprezant to vou? speakmg skillz in mprovizing the

How does this image influsnce your life? image by implementing the

What iz the positive message abount this mmagze? astzblished voczbulare and
ETammar.

16 Fluently Uze The teacher will divide the studsnts into zroups of 4 students.
min {Comprehension The teacher will discuss "Animals in danger of extinction " Students will uze the vocabulary
Question Cube)  The teacher will ask aach person to write two questions bazed on  and grammar sstablished m this
their experiences. The questions will be collected in a bucket, lesson.
which will be thrown, and the students will then answer the They should narrate about
questions. experiances they have saen 1n
videos or photos.

\/
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Leopard .f

/lep.a-d/

https://dictionary.cambridge.
org/us/dictionary/english/leo -

pard?q=Leopard °

Cheetah ./ﬁ

I'tfii.to/ |

https://dictionary.cambridge.
org/us/dictionary/english/che

etah?q=Cheetah °

Alligator ./ﬁ'

/'lep.a-d/ )

https://dictionary.cambridge.
org/us/dictionary/english/alli

gator?g=Alligator °

(2

a large wild cat that has
yellow fur with black
spots on it and lives in

Africa and southern Asia

ey !

a wild animal of the cat
family, with yellowish-
brown fur and black
spots, that can run faster
than any other animal

e !

a large wild cat that has
yellow fur with black
spots on it and lives in ‘

Africa and southern Asia




@
Bison

/'bar.san/

ey !

a large wild animal, similar to
a cow but having a larger head
and shoulders covered in hair,
found in North America and
Europe. The North American
. |  bisonisalso called a buffalo.

https://dictionary.cambridge.
org/us/dictionary/english/bis
on?g=Bison

Lynx .~/_ == | =

/lmks/ .’ -1

) 2 a wild animal of the cat
A %
& family that has brown

https://dictionary.cambridge. %4 4 hair, someter\es .Wlth
org/us/dictionary/english/lyn b . " pointed

x?q=Lynx ° X | ears, and a short tail

Hyena .~/~

/hari:..na/ 1

!

a wild animal from Africa
and Asia that looks like a
dog, hunts in groups, and
makes a sound similar to
a human laugh

https://dictionary.cambridge.
org/us/dictionary/english/hye
na?g=Hyena

u GRAMMAR
USE OFLITTLE AND FEW

Little refers to non-countable nouns,

: : : Few refers to countable nouns,
and is used with the singular form to . ;
S . . and is used with the plural form
indicate that something exists only S
: ) to indicate not many persons or
in a small amount or to a slight thi H » ‘
degree. For example: SES o cxample:

1.Few people stopped to listen
to the preacher on the corner.
2.Ben has few friends in

1.I've got little money left in my
account.

2.He's so stubborn, there’s little
use in talking to him. London.




W e vy

draw lines with the correct meaning of each word
w
A carnivorous mammal
known for its scavenging
behavior and distinctive
Leopard laughter-like vocalizations.

A large, spotted
) carnivorous cat

,C known for its agility

and strength.

Cheetah
A large, semi-aquatic A massive, shaggy-haired
reptile with a broad Alligator mammal native to North
snout, found in America, known for its
freshwater habitats. Bison hump and large horns.

Lynx

A medium-sized wild
cat characterized by
its tufted ears and
short tail.

A fast-running, spotted
big cat with distinctive
black tear-like markings
on its face.

Hyena

Complete the dialogue with the correct use of little and few, and practice your
oral expression.

Sarah: Have you visited the wildlife sanctuary lately?
Alex: Yes, I went there just last week. Surprisingly, there
were very visitors.

Sarah: That's nice; fewer people make the experience
more enjoyable. Did you get to see many animals?

Alex: Well, there were quite a actually.Isaw a
leopard, a cheetah, and even an alligator.

Sarah: Wow, that's quite a collection! How about the
bison? Were there many of them?

Alex: Therewereonlya _____ bison in the area, but they
were majestic creatures.

Sarah: What about the smaller cats like the lynx? Did you

spot any?

Alex: Unfortunately, I saw very lynx during my ‘
visit. But I did come across a pack of hyenas. o
Sarah: That must have been interesting. Despite the & ‘

time you spent with the lynx, it sounds like you
had a diverse wildlife experience.
Alex: Absolutely, it was a unique adventure! ‘




Please complete the words to have a clear understanding of the spelling, anc
practice your pronunciation

Before listening to the audio, describe the image, then play the audio, write down the most
important events, and share your ideas with your colleagues.
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Look at the image and describe using the vocabulary and grammar used in this

lesson, then apply the following questions to your partners
w

student A’
y {

-

student B’
v, ‘

pLVLLVVLLVLVLILIWVLL 2VLVLVLVLWLLVLVVLLL

Before listening to the audio, describe the image, then play the audio, write down the most
important events, and share your ideas with your colleagues.

Y o o o fingl hctivity

As part of this lesson, you will discuss
endangered animals by asking two
questions per student and placing them
in a bucket or a place for random
selection. ¥ou can use the vocabulary
and grammar established in this lesson
to foster speaking skills. °°




Unit II Teacher Guide “Lesson Two”

Objective:

At the end of the class: Ihemmﬁﬂbeablewusefheﬁ;stmmdiﬁmalandinmrpmamthewmmm
vocabulary to encourage the thinking in creating ideas i discussion activities through narrative.

Time Level: 2™ Baccalaureate Topic: Vocabulary: Drama Materials:
class: Transport Water Strategy Canva- board
6lmin Transportations ~ Mamation
Warm-up Game: "Circle gzames—Change places" Procedurs: 1. Gat all the stadents to =it in chairs in 2 circls except
for one person who does not have a chair. Thiz person standz m the middle of the process. 2. The perzon in the puddle
6min  .3)): sut one mstruction. e.g., “Changa if vou are wearing a white shurt ™ 3. All tha people wearmg white sharts must stand
up and changze places. The last person left standing without a chair calls out another mmstroction. E.z., “Change 1f vou live
m Phnom Penh ™ 4. All the people living m Phnom Panh now change places, and the person left standing calls out another
meatruction. e.g., “Change if vou are marmed.”™ 3. Kaep playing for a few minutes.
TEACHER STUDENTS
The teacher will provide the vocabulary and grammar wsad m this The student= wall ke able to
10 i IE_EO:I‘.'I. to help }'ou.imprmrg vour spaakme skills. _recognize _the .diﬁ'ereut 1_1.rc:'arfis to put
4 sailboat- cruize ship- jet ski- Canoe- Kayak- Yacht nto practice in the activities to be
min  Teach T e il e i o e et canban O e pe
The student should take notes on the
vocabulary and grammar of this
leszon.
Clarify To ansuars that students have understood the subject taught by the teacher,
Cgmpren_ the teacher will pﬂfOIlI'l and ask basic QUEME to know their The =mdaat must an=wer z= fhe}'
4 min  hens=zion gi’*ﬁ‘;ﬂg- e 5 have been taught.
: £ ta £a2n nge uestions by z the words. -
Queshons What is the comact promgnciaaian of .-fsee%bc?tl’l-:-—.*‘sﬂboav‘? The_ s;::‘!t i s Eas notﬂ;a:
yes no B 0 pia ol Ml T lac ¥ thay have acquired to amswer
what iz the stucture of the first conditional /7 If + Condition (sentence question.
with 2 verb comjugated in the present simple} + will + Besult {sentence
with 2 verb in the mfnitivea)?
What i= the meaning of yacht ‘private boat’--/'public boat’
1. Written: The teacher gave metructions on how to parform the  ---Smdents should complete the
exercise to understand better the vocabulary and grammar tanght.  2%ercises to find out more and execute
2. Tramsition: Pair work-—-image description-— The student wil] e eficiently when putting them
complate the dialogue of twe people narrating anscdotes at sea. e
24  Remember/ Finally, they will practice their oral skills through the exposed c;imﬁ';ﬂd ‘““’PIF": e
min imternalize  comwversation. dizlogue to encourage speaking
3. Speaking: The teacher will provide an image for the stodents to  pracyice
dezeribe through events they have sean or experienced. The --Stmdents should practice their
questions to ask their classmates are as follows: speaking ckills in improvizing the
-——What iz the environment shown in the image? imzge by implementing the establizhed
-—-D}o vou have any experience that hazs happened to you m the voczbulary and sramumar
zea’
-—What iz the trip vou would have to do at sea?
16 Fluently The teacher will proside a topic for discussion about the dangers of
min  Use tha zea, covering both negative and positive aspects. The teacher During the construction of the
{Debate) will azssign groups of six people to share their personal expeniences  debate, students will ublize the

7

and talk zbout svents that have happened to them The teacher will
vise the groups to divide mto two parts to dizcuss the topic's
positive and negative aspects.

A N

vocabulary and grammar
mircduced mn this lessen.

i
n
£
&
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Brunner's given her his

marching orders to destroy
the sailboat.

It was Stone's sailboat |
saw last night, saw it plain
in the night glasses.

3 !

At the time, it was the
largest cruise ship afloat.

You also spent four years
as a singer on P&O cruise
ships.

X

= i t-ski on the
‘ r Szentendre

jet ski e
/'d3et.ski:/

d./l | ,
e P
i o s
w2 P
Wiy
4

https://dictionary.cambridge. ' kied on I..ake ‘
org/us/dictionary/english/jet- uldn't believe

ski ° . = warm the water was. ‘




nary.cambridge.
ionary/english/kay

/ja:t/

https://dictionary.cambridge.
org/us/dictionary/english/yac

ht?g=Yacht ° =

fhse

hich could easily come true.

miss her train.

1’ -
3!
It was kept alive even in
the most important

creation of their material
culture -- the canoe.

The males are larger,

shaped like a canoe.

ey !

I can not paddle this kayak
anywhere right now.

He'd swap his kayak for his
chain saw.

o

t includes a buffet
bar, plus a deejay.

nown to sail his
en resorts, the

GRAMMAR
sent simple after 'if, then the future

s which might happen in the future. Of o
what will happen in the future, but this ®
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fill in the space with the structure of the first conditional to put your
knowledge into practice.

1.1f Charlie (buy) _____anewTV, he (not/have) ______ enough money to pay
his rent.
2.If you (not/learn) _____ the key vocabulary, you (not/pass) _____ the test.
3.They (not/be) ____ angryifyou(tell)_____ them the truth.
4.She (not/change) ____ her mind if he (keep) _ asking her.
D o 5.His health (not/get) ____ better if he (not/stop) _____ smoking.
o 6.If you (be)___ intown later, (you/buy) ____ some milk?
7.(she/cancel)___ theweddingif she(find) ____ out the secret?
D 8.If you (have) _____ time later, (you/help) ___ me with the dishes?
9.(they/be) angry if | (not/come) _____ to their party?
10.1f I (not/do) _____ the assignment, (I/be) _____ in trouble?

Align the audio with the corresponding word accurately.

https://voca.ro/
14GFadj2d08s
https://voca.ro/ . :
° 1oyP7fB5t72i Jet ski
https://voca.ro/ Kayak
11)80Frt8ccp
https://voca.ro/
12hk8cQuwUqgB
Canoe
https://voca.ro/
1aDXDtNRCEWM AL
|

s

—

cruise ship

LS

|

)0
00000 oocc
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The words the teacher taught you in class are the vocabulary you will find in
the alphabet sou

Cc H Q z X U M I Vv B M
X A I B D | Y S I Y T
S N K K | S z A X A R
A G A R P E J I U Cc X

,o N G | K E D I s|o T K J

Align the audio with the corresponding word accurately.

Hey, Sarah, the weather forecast for this weekend is perfect for
some outdoor fun. How about we plan an adventure on the water?

Hey, Sarah, the weather forecast for this weekend is perfect for
some outdoor fun. How about we plan an adventure on the water?

That sounds great, Alex! What options do we have?

Well, we could take a sailboat out on the lake. If the wind is
favorable, we have a fantastic time sailing.

Sailing sounds wonderful, but I'm in the mood for something more extravagant. How about
a yacht? If we can find one to charter, will enjoy luxury and comfort on the water.

A yacht would be incredible, but it might be a bit expensive. How about a compromise?
If we rent a canoe, we can still enjoy the water together and save some money.

)
A canoe could be fun, especially __ we pack a picnic. But you know, I've always wanted to
try riding a jet ski. If there's a rental place nearby, we can have an adrenaline rush.

Jet skiing does sound exciting! If we can rent two jet skis,we'll_____a
thrilling adventure. We should check for local rental places. ‘
A A%
Agreed, let's do it! And if we find a place that offers jet ski rentals,
we____ have an unforgettable day on the water. ° ‘

Sounds like a plan! Let's go online and see if we can book those jet
skis for the weekend.
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Look at the image and describe using the vocabulary and grammar used in this
lesson, then apply the following questions to two of your partners

-
student A’ student
- { - <

---What is the emviroment
shown in the image?

---What is the emviroment ,
——————— shown in the image? R Sl

---What is the emviroment
shown in the image?

O o O O
Fingl hctivity
!

For the final activity of this lesson,
you will have to debate in groups of
b people; three of your companions
will discuss the positive aspects of
the airport, and the others will
discuss the negative aspects. It &
would be best to use the vocabula
and grammar in this activity.




Unit II Teacher Guide “Lesson Three” @

Objective:

At the end of the class, the student will be able to use the second conditional secunity amport to foster speaking skills
in the exercizes and dialogues of the narrative strategy.

Time Level: 2™ Baccalaureats Topic: Vocabulary: Drama Materials:
class: airport Security in the Strategy Canva- board
60min airport Marration
Warm-up Game: "Pass the zound”: Procedure: 1. All the students stand m a cirele -—-2. One perzon choozaz a short,
. sharp sound, then, putfing their hands togethar, points to the person next to them and makes the sound. The followmgs
6 min person puts their hands together, means to the person next to them, and makes the sound. —-3. Pass the sound around the
whole circla. —-4. Then, tell the students they can change the direction of the sound by pointing to someone across the
process or sending the sound back to the person who gave it to them. ---5. Thizs game needs to be played at a fast zpeed.
TEACHER STUDENTS
The taacher will teach vocabulary related to the awport elements, students should tsks nofe: on
10 P much as Check-in- Boarding Pazs- Security Line- Security vocabulary and  grammar  to

min Teach

Clarify
Compren-
4 min  henz=ion
Cluestions
yes no
24 Remember/
min internalize
16 Fluently
min Uze
[Five Finger
Retelling)

Check- Paszport Contrel- Announcement- Baggage Carounzel
Ha wnll alzo briefly infroducs the second conditional which will
be used in the exercizes and dialogues establizhed in this leszon
The tazcher will pose basic quastions to the studants 1o gangs their
comprebenzion of the topic. This helps the teacher to identify arezs
where students may need further clarification or support.

The teacher can modify the questions depending on the word wsad.
Questions:

--What pronunciation = right /Chekin’- /chikin'?

--What iz the correct form, /‘Baggaze Carousel or Bagoge Camsel?
--What iz the corect meaning of Announcement, anunciol presentacion?
1. Written: The teacher will zrre instructions on the exercizes to
be performed =o that the studant= understand the class topic

bettar. Thesza exercizes must be parformad nzmg the pravieusly
mentioned goastions.

2. Transition: Pair work--- video information --— The teacher
will give a bnef video about security in the airport so that the
students can answer the queshions and share the answars with
their claszmates.

3. Speaking: The teacher will zat the followms questions for the
students to interview therr partner.

What iz the first thing you do on the oppozite zide?

Do vou think airport zecurity iz important?

Do vou think the airport fishtz apainzt drugs?

The teacher divides the clazs mmto four students per group.

The teachsr will zzzign the topic to discusz ™ amecdotas at the
airport.”

The concrete will refer to the persem whe begms to namrate
happiness.

reinforce the class content.

The student iz respomsible for
learmmg and answerimg gquestions
bazad on their notes and knowladgs-

--Studantz must complate the
exercizes to encourage the practice
of vocabulary and grammar.

--Students will compleata the
exercise and practice oral
EXPTaS5I0N.

--The students interiewad two of
their classmates and took note of
the answers.

During the film's construction,
students will have five
opportunities to tell the story from
the begmning to the end.




“\_ / -
/%\ AIRPOR'Y

p
’ https://dictionary.cambridge.org/u

s/dictionary/english/check-in? There are a couple of passengers
ECheck-i who still haven't checked in, so we
gq=Lneck-in may be able to get you on the flight.

“) Boarding Pass
/'bo.r.din paes/ °

https://dictionary.cambridge.org/u

Spirit charges $5 if you skip s/dictionary/english/boarding-
the airport kiosk and ask the - .
= +
customer service agent to peasq Boardmg Pass

print your boarding pass.

~  Security Line °
/sd'kjour.a.t lain/

https://dictionary.cambridge.org/u
s/dictionary/english/line

The security line will take about a
half hour. '




> Security Check
/sd'kjor.a.t tfek/

https://dictionary.cambridge.org/us/e

| lich L Pk The weapons and explosives had been
xample/english/security-chec given to her by an accomplice in the

duty-free shop after she had passed
through the security check.

Passport Control o

/ paes.pa:rt kan'troul/

PASSPORT CONTROL

Ly

'\

1 O
5L
' ﬁ https://dictionary.cambridge.org/us/dicti
onary/english/passport-control?
She was St—?pm by a passport =Passport+Control
control officer and taken to an 9 P

interrogation room.

- Announcement o
/' navns.mant/

https://dictionary.cambridge.org/us/dicti

B = elich/announcement? The announcement took London
g ’ and Paris by surprise, but the White
q=Announcement House had been expecting it.

|
https://dictionary.cambridge.org/us/d ‘
She says the worst experience now is ictionary/english/baggage?

being stuck at an airport baggage g=Baggage+Carousel
carousel while | do selfies with fans

% ’ Baggage Carousel

: /'baeg.1d3 ker.9'sel/




a. If 1 (win)

a big house.

b. She (travel)

had enough money.

the lottery, | would buy

the world if she

c. If it (rain) tomorrow, we would
stay indoors.

d. He (be) happier if he had a
better job.

e. If they (study)
would get better grades.

harder, they

‘e are still thinking about the future.
re, and the result of this condition.

VERB"
the Past Simple tense to talk

f would, for example: If I won a

a. If | (have) a superpower, it
would be

b. If | (meet) a famous person, |
would ask them

c. If 1 (live) in a different country, |
would want to live in

d. If 1 (win) a million dollars, |
would

e. If | (be) an animal, | would

choose to be

’ 1.1fI had my boarding pass, I would ask the airline
staff for assistance at the counter.
' 2.1f there were a long security line, I would arrive at the airport
, earlier to avoid any delays.
3.1f the check were more efficient, we wouldn't have
to spend so much time in line.

4.1f I lost my passport at passport control, I bein
serious trouble.
5.If there were important about our flight, they

would be over the airport's PA system.

carousel, I would

6.If my luggage didn't arrive at the
report it to the

immediately.




)

complete the dialogue using the second conditional, then practice your oral
expression with your partners.

Passenger A: "What would you do if you forgot your boarding pass at home?"

Passenger B: "If I forgot my boarding pass, I rush to the check-in counter and hope they
can help me out.”

Passenger A: "And what if there were a long security line?"

Passenger B: "If there a long security line, I'd be worried about missing my flight, so I'd
arrive at the airport much earlier."

Passenger A: "What if the security check were even stricter?”

Passenger B: "If the security check were stricter, I make sure I didn't have any prohibited
items in my carry-on luggage.”

Passenger A: "And what about passport control?"

Passenger B: "If I any issues at passport control, I'd try to stay calm and follow their
instructions.”

Passenger A: "What if there were important announcements about our flight?"

Passenger B: "If there were important announcements, I_____ listen carefully to make sure I

don't miss any updates or changes."

Passenger A: "And finally, what would you do if your luggage didn't appear on the baggage
carousel?”

Passenger B: "If my luggage didn't appear on the baggage carousel, I immediately report it
to the airline's lost and found desk."




3

)

Customs officer:— Can I see your passport and customs declaration form?
You:

Customs officer:— Are you carrying any items accepted from a person you don’t know?
You:
Customs officer:— Anything to declare?

You:

Customs officer:— How much wine do you have?

You:

Customs officer:— That’s all right. Do you have anything else?
You:

Customs officer:— Well, would you please put your suitcase on this table and open it up?
You:

Customs officer:— What’s in this box?

You:

Customs officer:— And what’s this? [
You:

Customs officer:— I"'m sorry, ma“am, but you re not allowed to bring food.

@ ® o @
Final Aetivity
=y !

For the final activity of this lesson,
you will have to put situations that
can happen in an airport. ¥ou will
have to tell five anecdotes that you
> have experienced. The work will be
done in groups of four people. Use
the wvecabulary and grammar ‘
exposed. °° :




CONCLUSIONS

After conducting the investigation named "Drama Strategies in the Development of
Speaking Skills," the following conclusions have been established:

Speaking skill is one of the most critical areas that students must learn, whereby they
express their opinions or ideas together to other people. However, in this research, the
students presented low speaking skills. This passed for using traditional methodologies,
conventional strategies, or only focusing on applying grammar. It causes the learners to lose
interest in learning English. Currently, it can find different methods that help students
enhance all English skills exponentially. In this regard, Drama strategies significantly
improve speaking skills not only in this area, if not in all the areas of English, which helps
them in social communication, the motivation to learn a new language, and be creative in life
situations.

Based on the data collected, it can be concluded that teachers are not solely
responsible for students' low English proficiency levels. Factors such as the duration of each
class, advanced curriculum content, and lack of student interest contribute to this issue. To
address this challenge, drama-based strategies can help students express their ideas
effectively in real-life situations and improve their speaking skills in acquiring a new

language.

Incorporating drama strategies into an academic guide for learning English can have a
significant impact on pedagogy. It can create an environment where learners can enjoy
enhancing their self-esteem, improving their communication skills with others, and more.
Additionally, students can develop essential abilities like listening, writing, reading,
grammar, and acquiring new vocabulary. Hence, this academic guide can be an invaluable

tool for teaching English as a foreign language.
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Drama strategies are effective in improving students' speaking skills, as well as

developing their receptive and productive language abilities.

RECOMMENDATIONS
Teachers could consider implementing drama strategies during class hours to facilitate
the acquisition of communication and other English skills. These strategies have proven
effective in providing a creative and engaging learning experience, which can help students

develop their language abilities more dynamically and interactively.

Teachers must consciously motivate their students to get involved in the learning
process, as active participation can significantly enhance the effectiveness of the teaching
methods. This can be achieved by creating a positive and inclusive learning environment that
encourages students to feel comfortable expressing themselves and taking risks in their

language learning.

At the same time, students should be actively willing to learn, improve their language
skills, and participate in the lessons taught by their teacher. By demonstrating a positive
attitude towards learning, students can maximize the benefits of their teacher's drama

strategies and accelerate their progress in acquiring English skills.

Teachers who teach English as a foreign language are recommended to consider using
the academic guide "Drama Strategies." This guide provides clear instructions on acquiring a
new language. The teacher can modify or implement vocabulary, conversations, and activities

that help students improve their oral communication and other English language skills.
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ANNEXES

Annex 1. Teachers’ surveys.
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FACULTAD DE CIENCIA Y TECNOLOGIA FECYT

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES

INTERVIEW FORMAT FOR THE ENGLISH TEACHERS AT VICTOR
MANUEL GUZMAN.

Instrument: Interview

Objective: Determine English teachers’ knowledge when applying the different

drama strategies in the classroom to develop speaking skills.

Establish the strategies used by teachers in the development of speaking skills at
Victor Manuel Guzman High School.

From your point of view, in what ways do you think students can learn and improve
their speaking skills? Please clarify and provide a further explanation.
What is the best strategy you use in the classroom to help students to develop their

speaking skills? Describe it.
Do you think utilizing drama and its various tactics can enhance students' speaking

skills?

Have you used dramatization strategies to develop speaking skills with your students?
Yes- No Why?

Consider that, Is it possible to design various drama strategies that can inspire students
1o enhance their speaking abilities? Yes-not Why?

Do you think drama strategies would help the student expose their greatest fears and

improve personally as a scholar in developing speaking skills?

THANK YOU FOR YOUR COOPERATION
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Annex 2. Teachers and students’ surveys.
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LN UNIVERSIDAD TECNICA DEL NORTE 2
o FACULTAD DE CIENCIA Y TECNOLOGIA FECYT Englshmys

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES

FORMATO DE ENCUESTA APLICADA A LOS ESTUDIANTES DE
SEGUNDO DE BACHILLERATO DE LA UNIDAD EDUCATIVA “VICTOR
MANUEL GUZMAN"

Objetivo: Obtener informacion sobre las diferentes estrategias utilizadas por los
docentes de Ingles las cuales son aplicadas en las horas de clase y el desarrollo de las
habilidades de Speaking a través de la dramatizacion.

Identificar las estrategias utilizadas por los docentes de inglés para el desarrollo de la
habilidad de hablar.

Instrucciones: Estimado estudiante, por favor lea detenidamente las siguientes
preguntas y responda con objetividad, en vista de que sus respuestas serdn de ayuda
para ¢l desarrollo de la investigacién, la misma que busca conocer las estrategias
utilizadas actualmente por los docentes en las clases de inglés para el desarrollo de la
habilidad de speaking.

Datos generales

Sexo

Femenino [
masculino [

o ;Qué tan importante crees que es aprender inglés?
Extremadamente til ( )

Muy (il ()
Algo il ()
No muy atil ()
Para nada atil ()

*  Qué tipos de estrategias te gustaria realizar en las clases de ingles?
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Dramas ()

Juegos ()

Canciones ()
Talleres ¢

* Segin tu opinién ;Las estrategias que as experimentado en las clases de
ingles te ayudan a mejorar tus habilidades de Speaking?

Siempre ()
Casi siempre ()
A veces ()
Nunca ()

¢ (Consideras que el desarrollo del Inglés a través de la dramatizacién
mejorarian en gran nivel tu Speaking?

Ed &3 3

S1 NO TAL VEZ

* ;Crees que tu aprendizaje seria mas formativo a través de una
representacién dramitica estimulando el hablar de forma creativa?
Totalmente en desacuerdo [ ]

desacuerdo |

me es indiferente ]

De acuerdo ]

totalmente de acuerdo  [__|

*  ;Qué tipo de dramatizacién te gustaria representar y poder asi mejorar tus

habilidades del habla?

Dramatizacién Musical ()
Dramatizacién en Comedia ()
Dramatizacién en Melodrama ()
Dramatizacién en Farsa ()

GRACIAS POR SU COLABORACION
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ASUNTO:  TRABAJO DE INTEGRACION CURRICULAR SR. VILLARRUEL
PAZMINO BYRON ISRAEL

Magister

Mirian Tapia

RECTORA

UNIDAD EDUCATIVA VICTOR MANUEL GUZMAN
Ibarra

De mi consideracion:

A nombre de la Facultad de Educacion, Ciencia y Tecnologia, reciba un cordial
saludo, a la vez que le auguro el mejor de los éxitos en las funciones que viene
desempefiando.

Por medio del presente me dirijo a usted con el fin de soficitar de la manera mas
comedida, autorice que, se brinde las facilidades del caso, para que el sefor
VILLARRUEL PAZMINO BYRON ISRAEL, portador de la cédula de ciudadania
1004436216, estudiante de la carrera de la carrera de Pedagogia de los Idiomas
Nacionales y Extranjeros, obtenga informacion y aplique los instrumentos de
Investigacion que se requieren para el desamolio del trabajo de integracion
curricular con el tema: "DRAMA STRATEGIES IN THE DEVELOPMENT OF
SPEAKING SKILLS IN SENIOR STUDENTS AT VICTOR MANUEL GUZMAN
HIGH - SCHOOL"

Por la favorable atencién le agradezco.

Atentamente,
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REVELO RUIZ iom arser -
MSc. José Revelo Ruiz
DECANO
CC: 1002072179
Celular; 0993944457
Correo Electronico: jirevelo@utn.edu.ec
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