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RESUMEN 

 

 

La presente investigación se enfocó en mejorar la habilidad del habla utilizando 

herramientas en línea basadas en la enseñanza comunicativa de la lengua en estudiantes 

de segundo bachillerato de la U. E. Ana Luisa Leoro, período académico 2022-2023. El 

propósito de esta investigación fue el desarrollo y evaluación de herramientas en línea 

basadas en el enfoque de la Enseñanza Comunicativa de Lenguas con el objetivo de 

potenciar las habilidades de expresión oral en el aprendizaje de lenguas extranjeras. A su 

vez, se buscó crear una guía de herramientas en línea destinada a fomentar la motivación 

y el interés de los estudiantes por el aprendizaje de un idioma extranjero. 

 

Este estudio se sustentó en una revisión teórica exhaustiva con el propósito de 

identificar herramientas en línea apropiadas que no solo beneficiarían a los estudiantes, 

sino que también serían de utilidad para los docentes. La investigación contó con la 

colaboración activa del Rector, profesores de inglés, el Coordinador del área de inglés y 

los estudiantes de la Unidad Educativa "Ana Luisa Leoro". 

 

En el transcurso de este estudio, se emplearon enfoques tanto cuantitativos como 

cualitativos para la recopilación de datos, utilizando herramientas como entrevistas y 

encuestas. Con base en los resultados obtenidos, se desarrolló una guía que incluye una 

evaluación destinada a determinar la eficacia de las herramientas en línea en la mejora de 

las habilidades de expresión oral. Estas herramientas se caracterizan por ser accesibles y 

fáciles de utilizar. 
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ABSTRACT 

 

The present research focused on improving speaking skills using online tools 

based on communicative language teaching in junior students at U. E. Ana Luisa Leoro, 

academic period 2022-2023. The purpose of this research was to develop and evaluate 

online tools based on the Communicative Language Teaching approach in order to 

enhance speaking skills in foreign language learning. At the same time, it sought to create 

a guide of online tools aimed at fostering students' motivation and interest in learning a 

foreign language. 

 

This study was based on a thorough theoretical review in order to identify 

appropriate online tools that would not only benefit students, but would also be useful for 

teachers. The research had the active collaboration of the Rector, English teachers, the 

Coordinator of the English area and the students of the Educational Unit "Ana Luisa 

Leoro". 

 

In the course of this study, both quantitative and qualitative approaches to data 

collection were employed, using tools such as interviews and surveys. Based on the 

results obtained, a guide was developed that includes an evaluation aimed at determining 

the effectiveness of online tools in improving speaking skills. These tools are 

characterised by their accessibility and ease of use. 
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INTRODUCTION 

 

In the research process of this study, agreement N0052-14 issued by the Ministry 

of Education and Culture of Ecuador is cited, which highlights the importance and 

necessity of the English language as a communicative tool and for accessing up-to-date 

scientific and technological information. The agreement emphasizes the relevance of 

teaching this language from an early age due to the current demands of the knowledge 

society (Ministry of Education, 2014). Based on this argument, the main motivation for 

carrying out this research arises. In Ecuador, the acquisition of a second language is a 

crucial aspect of education, as it opens up new opportunities in life and contributes to the 

pursuit of a bilingual community with achievements both nationally and internationally. 

The work of teachers is undoubtedly one of the most challenging and fundamental 

in today's society. In addition to transmitting knowledge, they must create pedagogical 

strategies that promote effective learning, especially in the area of communicative 

language teaching. This process not only requires creativity and dedication but is also 

subject to a growing need to demonstrate results and adapt to the demands of the 

constantly changing educational environment. 

In the educational context of Ecuador, teachers must tangibly demonstrate their 

ability to impart knowledge and develop language skills in their students. The digital 

world offers a wide range of resources and technologies that can enhance language 

teaching and learning. These online tools not only simplify the teacher's work but also 

have the potential to reduce students' stress at critical moments, such as tests and speaking 

exams. Finally, they contribute to the optimization of financial and material resources, 

which is beneficial for both educational institutions and learners themselves. 
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Background 

 

Nowadays, technology has become a very important requirement in the 

construction of knowledge over the years in the personal training of each student, as well 

as being very useful for teachers in that it facilitates the implementation of technological 

tools within educational methodologies (Erazo, S., 2022). 

In this sense, educational technology serves for educators to have the possibility 

of guiding the learning process, more efficiently, this is possible with the use of resources. 

Students are expected to acquire different types of knowledge and acquisition of more 

information in the oral field coupled with the needs of each student. Thompson and 

Strickland, (2004) define information and communication technologies, are those 

devices, tools, and electronic components, capable of manipulating information that 

supports educational development and growth, On the one hand, it increases the 

motivation and interactivity of students and encourages cooperation between students and 

encourage initiative and creativity (BCcampus and CAPER-BC, 2012). 

English in Ecuador is taught and learned as a foreign language; each institution, 

whether private or public, has English as a compulsory subject as a study plan, since it is 

possible to acquire new skills, deal with weaknesses, access better education and 

information and above all it is a Universal language. However, based on research carried 

out by the EF (2020), Ecuador's position is #93 out of 100 countries in Latin America, in 

English language proficiency, which is a low percentage, which means that students do 

not they are developing the necessary skills. English is a fundamental language to have 

more possibilities of finding a good job, access to the most complete education, also to 

know new cultures, to travel around the world, to improve the communicative capacity 

in general, without fear of not being understood or not being able to communicate with 

others effectively. For this, a good precise pronunciation is of vital importance that helps 

your communication in English, such as grammar, collocation, accent, spelling, etc. 

When learning a foreign language, some students are reluctant to use the language. 

According to previous research findings, some of the reasons for this are “stress, 

nervousness, or lack of confidence when taking an oral assessment, giving a lecture, or 

giving instructions. to an audience, fear of making mistakes and an infinity of things” 

(Dublin Academy, 2022). 

For this reason, English teachers need to find the most appropriate ways and 

resources to help the student, improve skills or interactive strategies to create a healthy 
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environment in the classroom. How can online tools help to enhance oral expression in 

English? A very essential question, in the first instance, within the tools we have 

techniques that teachers can use to help student learning. Some examples might be 

providing practical ways to improve speaking (and thinking about writing), such as 

having a conversation, reading aloud, staying serious and calm, etc (Paredes, M., 

2021).Technology motivates students and makes it easier for students to maintain 

attention, and learn in a different and fun way according to tastes and needs. Therefore, 

teachers have to seek relevant information that is aimed at ways to reduce affective factors 

in the evaluation process to create a balance during it (Borzani, B., 2017). 

A study proposed by (Ricoy, M & Alvárez Sabela, 2016) through a 

qualitative approach, shows that the pedagogical strategies used in the teaching of 

the English language are related to traditional methodologies. It emphasizes the 

development of regular educational activities, supported by formal language, the 

inclusion of a limited variety of teaching resources, as well as a limited use of the 

school's infrastructure. 

The purpose of this study is to analyze and discover the dynamics in which the 

learning of the English language is involved, as a foreign language, in the field of 

education, especially in young people, one of the innovative educational practices are: to 

give more voice to students, in other words respect the opinion of the students, "Teachers 

should talk less so that students learn more", it is also important to pose challenges, 

promote critical spirit and entrepreneurship, work on emotions, encourage reading, 

encourage collaborative work, integrate ICT, and reformulate the way of evaluating, that 

is, the evaluation must be continuous and the weight of traditional exams must be 

minimal. 
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PROBLEM 

 

Ecuador remains one of the Latin American countries with the least English 

proficiency, after Mexico. The score is 440/1000, according to the EF EPI report (English 

Proficiency Index 2021), with these statistics, in general, the English language in Ecuador 

is very weak, so one of the first problems usually arises when learning. It is the lack of 

time, or rather, the ability to self-manage and dedicate enough time to learning the 

language (Castillo, L., 2021). 

 Mainstream classes, demanding subjects, standardized tests, and limited class 

time" are factors that hinder effective language practice, as confirmed by the EF EPI 

report. As a result, despite years of studying English in schools, pupils often leave school 

with insufficient oral communication skills in English. 

However, in some students, there is a disturbance in the acquisition of language 

such as expressing oneself, taking the floor, and engaging in conversation, among others, 

which could hinder the ability to communicate feelings, emotions, and needs to their 

environment, which can interfere with the ability to communicate emotions, feelings, and 

needs of their environment. The problems often come in many different forms and affect 

complex speech (Noguera, C., 2016). 

The student has a valuable tool that allows him to interact with others, this tool is 

language. Language and communication are vital in human beings. Castro García (2017), 

states that to achieve communication in a second language, learners need a broad 

vocabulary that conveys the necessary meaning for expression, fluency, gesticulation, and 

vocalization, this is essential when learning English since, This helps reinforce trust in 

oneself and the listener, as well as requiring fully trained teachers in the appropriate 

methodology to develop a correct language teaching-learning process, who have the 

ability to recognize the different types of students, their forms of learning, their learning 

problems, etc (Juan & Garcia, 2012). 

Language teaching requires the improvement of skills or interactive strategies 

with students to create a healthy environment in the classroom and also results as evidence 

of student learning, so teachers must adopt various ways of evaluating the process. of the 

student for improvement, in the same way, obtain valid information on the specific 

actions, to determine to what extent the quality goals are being fulfilled. Teachers 

generally tend to create different strategies and instruments to assess student learning. 

Classroom education, distance education, and home education are routes to carry out the 
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teaching and learning process. However, in Ecuador, it is essential to monitor the learning 

process to collect, systematize, and analyze the information obtained from various 

sources, to improve student learning and teacher intervention. Therefore, online tools 

become a fundamental key to enhancing oral ability in English; In the same way, to reduce 

stress, nervousness, or lack of confidence when performing an oral evaluation, speech, 

transmitting information, giving a conference or instructions to an audience. Therefore, 

teachers must seek relevant information that is aimed at ways to reduce affective factors 

in the evaluation process to create a balance during it (Beltrán, M., 2017). 

On the other hand, the time it takes to evaluate each of the students in evaluations 

takes a certain time to qualify them. Leveraging technology productively and interacting 

and learning from multiple platforms is essential as it streamlines everyday tasks. What's 

more today, the new digital tools offer a very high level of security, to facilitate learning 

English and, above all, oral expression.  

Consequently, online tools contribute to the improvement of English, where you 

can find numerous contents for different flexible learning methods, to gain knowledge in 

a fun and practical way, showing the student that it is a great source of alternatives. This 

project will contribute since it is a guide to design cooperative learning strategies to 

reinforce English as a foreign language, as well as the reading comprehension of the 

language in students of the last year of "Ana Luisa Leoro". 

Finally, the evaluation allows the teacher to assess the level of performance and 

the achievement of learning; In addition, the students show and evidence things they have 

learned such as obtaining standards of the Ecuadorian Curriculum. Online tools are 

paramount as they provide a great way to gain confidence in English and you can learn 

the basics of words and progress a lot of information. That is why teachers have had to 

be trained in its use; to feedback knowledge, always looking for the best strategies, 

pedagogical technologies, and educational approaches that allow learning to take shape. 
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SIGNIFICANCE OF STUDY 

 

The realization of this research project has aspects and information that can be 

useful for teachers and learners of English. Furthermore, it focuses on oral expression and 

the use of technology in communicative language teaching. The importance of this 

research is divided into linguistic, academic, and affective impacts. 

 

Linguistic Impact 

 

Through the use of online tools, Junior Students at the U. E. "Ana Luisa Leoro" 

will be able to improve their speaking skills in English, which will enable them to 

communicate effectively in the target language. Students' motivation to use the target 

language can be fostered, with a particular focus on the development of productive skills, 

such as speaking. 

 

Academic Impact 

 

The study had a significant impact on the academic environment by benefiting the 

students of the U.E. "Ana Luisa Leoro" in the Canton of Ibarra. The use of technology 

was promoted as a tool to improve the language learning process and to facilitate the 

students' communication in the English classroom. In addition, oral activities in the 

foreign language were successfully developed by applying updated methodological 

strategies. 

 

Affective Impact 

 

The affective impact of this research focuses on how students will emotionally 

experience the results and implications of the study. Consequently, the emotional factors 

that could affect the development and learning of this foreign language will be 

diminished, which will result in a higher level of learning. 
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Objectives 

 

General objective 

 

• Establish suitable Online Tools Based on Communicative Language Teaching to 

Improve Speaking Skills in Junior Students at U. E. Ana Luisa Leoro. 

 

Specific objectives 

 

• Identify the online tools based on Communicative Language Teaching to Improve 

Speaking Skills. 

• Analyze communicative language teaching strategies applicable in the 

enhancement of speaking skills. 

• Design a guide of online tools based on communicative language teaching to 

improve speaking skills in Junior Students at U. E. Ana Luisa Leoro. 
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CHAPTER I: THEORETICAL FRAMEWORK 

 

This chapter includes the theoretical support for the research “Online Tools Based 

on Communicative Language Teaching to Improve Speaking Skills in Junior Students at 

U. E. Ana Luisa Leoro, Academic Period 2022-2023”. 

 

1.1.English as a foreign language  

 

The influence of English extends to everything from international diplomacy to 

the entertainment industry. It is the official language in more than 50 countries and is 

widely used as a second language in many others. In addition, English is the predominant 

language on the Internet and in most scientific publications.  

EFL, or English as a foreign language, is the process of learning and acquiring the 

English language by non-native speakers of English. This field focuses on teaching 

language skills to non-native speakers. EFL teaching generally occurs in countries where 

English is not the main language but is taught as a compulsory or elective subject in 

schools, colleges, and language institutes. EFL programs aim to develop students' English 

language competence, including speaking, listening, reading, and writing skills, "Over 

time, methods and approaches to teaching English have evolved, opening up new 

possibilities and facilitating communication" (Paredes, M. 2021). 

 

1.1.1. English education in Ecuador 

 

 In Ecuador, the teaching of English as a foreign language in secondary education 

has been promoted since 1992 (Paredes et al., 2018). This initiative seeks to provide 

Ecuadorian students with the necessary skills to communicate in English, as its 

importance as a tool for academic and professional development is recognized. In 

Ecuador, at school and baccalaureate level, English is taught according to the guidelines 

established by the Ministry of Education in 2014. These guidelines highlight the 

importance of aligning the English curriculum with recognized standards, such as the 

Common European Framework of Reference for Learning, Teaching, and Assessment (p. 

5). According to the research conducted by (Cifuentes, A., Contreras, M., & Beltrán, J., 

2019), there has been a gradual advance in the teaching of English in Ecuador. It is now 

taught in all educational institutions in the country, whether public, private, or parochial 
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(p. 90). This approach to teaching English is constantly evolving and improving, which 

has a positive impact on the Ecuadorian population.  

 

1.1.2. English level required by junior students in Ecuador  

 

The Ministry of Education generally prioritizes the teaching of English as a 

foreign language because of its global importance and its relevance in academic and 

professional fields. This research focuses on students in their final years, who have to 

reach the B1 level, which involves acquiring the necessary communicative and linguistic 

competencies. Upon achieving level B1, students are considered independent users of the 

language, following the established guidelines.  

The curriculum sets out specific requirements for the number of hours of English 

language instruction to be offered at different levels of education. It also sets language 

proficiency objectives that students must achieve. In the Ecuadorian educational context, 

the Common European Framework of Reference for Languages (CEFR) is adapted to 

local needs and establishes a scale of levels from A1 to C2 to assess language proficiency. 

Each school year, pupils are assigned a specific category to achieve in English. For 

example, in the 8th EGB and 9th EGB, the target is A1; in the 10th EGB 1st BACH, A2; 

and the 2nd BACH. 3rd BACH B1 (National English Curriculum Guidelines, 2011) 

 

1.1.3. Common European Framework of Reference (CEFR) 

 

The Common European Framework of Reference for Languages: Learning, 

Teaching, Assessment is a framework widely used in the field of language teaching. 

According to the Council of Europe (2010), this framework provides a common basis for 

describing levels of language proficiency and establishes clear and consistent criteria for 

the assessment of language learning. 

The Common European Framework of Reference (CEFR) is divided into six 

levels: A1, A2, B1, B2, C1, and C2, ranging from basic to mastery of the language. These 

levels are defined in terms of language skills in areas such as listening comprehension, 

speaking, reading comprehension, and writing. (CEFR, 2019). The CEFR also describes 

the communicative competencies required for each level, which go beyond linguistic 

knowledge and focus on the learner's ability to communicate effectively in real-life 

situations. 
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According to the Ministry of Education of Ecuador (2014), proficiency levels in 

language learning are established and applied according to the school year, following the 

Common European Framework of Reference for Languages. 

 

Figure 1.  

Relationship between CEFRL and Ministerio de Educación 

Note: Relationship MCERL and Ministry of Education. Adapted by Gennesis Castro. 

 

1.1.4. English language skills  

 

"In English as a foreign language (EFL), language skills are divided into 

productive skills and receptive skills. Productive skills include speaking and writing, as 

students and individuals use them to communicate and convey information. On the other 

hand, receptive skills are listening and reading, through which people obtain information" 

(Metruk, R., 2018) 

Metruk (2018) conducted research on language skills in the EFL context and, in 

her study, she highlighted that listening and reading skills are commonly referred to as 

passive language skills. However, the specific focus of his research was on productive 

skills, in particular speaking or oral production. 

 

1.1.5. Speaking  

 

The ability to express oneself verbally is essential to communicate ideas, thoughts, 

feelings, and opinions. Both teachers and students use oral production as a means of 
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communication in the classroom. According to research by Zafari, Heidari, & Chalak 

(2020), speaking is held to be one of the four basic language skills that EFL learners must 

develop to communicate efficiently and effectively in various contexts. (p. 50) 

 

Table 1.  

Features and application of Sub-Skills 

Sub skills  Application 

Pronunciation: Is essential for effective 

communication. This involves the correct 

articulation of sounds, emphasis on the 

correct syllables and proper intonation. 

• Use apps and online resources that 

provide pronunciation exercises. 

• Record yourself speaking English and 

then compare your pronunciation with 

that of native speakers. 

Fluency: Fluency refers to the ability to 

speak continuously and without excessive 

interruptions. It implies the ability to put 

ideas and thoughts together coherently 

and effortlessly. 

• Perform sentence and dialogue 

repetition exercises to improve speed 

and fluency. 

• Narrate stories or describe events 

continuously without interruption. 

Clarity: Clarity relates to the ability to 

communicate ideas clearly and 

understandably. It includes appropriate 

word choice and sentence structure to 

facilitate understanding. 

• Learn new words and expressions 

daily. 

• Keep a word notebook with definitions 

and examples of usage. 

Vocabulary: Expanding and using a 

varied vocabulary is essential to enrich 

discourse and express ideas accurately. 

• Learn new words and expressions 

daily. 

• Keep a word notebook with definitions 

and examples of usage. 

• Use flashcards to review and 

memorise vocabulary. 

Grammar: The correct use of grammar is 

important for constructing sentences and 

expressing ideas accurately. Incorrect 

grammatical structures can hinder 

• Study grammar through grammar 

books or online resources. 

• Do grammar practice exercises to 

strengthen skills. 
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comprehension. 

Expressing Ideas: The ability to express 

thoughts, opinions and arguments 

effectively is an essential sub-skill. This 

involves the logical organisation of ideas 

and the ability to argue clearly. 

• Practice writing essays, presentations and 

speeches. 

• Participate in group discussions and 

debates. 

• Develop a logical outline to organise ideas 

before speaking or writing. 

Note: From “Speaking Subskills”. Adapted by Gennesis Castro 

 

1.1.6. The role of speaking in language learning 

 

Speaking plays a fundamental role in language learning. Through speaking, 

learners can communicate effectively in real-life situations, develop fluency and accuracy 

in language use and make meaningful connections with native speakers and other 

language learners. 

According to Srinivas (2019), language is used as a communication tool therefore 

perfect communication is not possible without the use of a language, however speaking 

is considered an essential communicative skill in the process of acquiring a new language. 

By practicing speaking, learners improve their ability to formulate and express ideas, 

construct grammatically correct sentences, use appropriate vocabulary, and apply the 

rules of pronunciation and intonation. 

 

1.1.7. Teaching speaking skills in communication classroom 

 

Teaching speaking in a communication classroom can be challenging but 

rewarding. there are some important aspects to encouraging student participation - in a 

speaking class, students need to speak to develop their skills. Encouraging all learners to 

participate in class discussions, debates, role-plays, and other activities that require 

speaking, as well as meaningful practice i.e., practice activities should be meaningful and 

related to learners' interests and needs. Using authentic materials such as videos, podcasts 

and news articles to engage learners and provide them with real-life situations to practice. 

Feedback is essential to help learners improve their speaking by providing both 

positive and constructive comments to help learners identify their strengths and 

weaknesses. 
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Concerning technology, it can be used to enhance speaking activities. For 

example, students can record their speeches and listen to themselves to identify areas for 

improvement and create a supportive classroom environment in which students feel 

comfortable practicing their speaking. Encourage learners to reflect on their progress and 

set themselves targets for improvement, this can be done through self-assessment 

activities or reflective journals. Many learners equate being able to speak a language with 

knowing it and therefore see language learning as learning to speak it or, as Nunan (1991) 

wrote, "success is measured in terms of the ability to carry on a conversation in the (target) 

language".  

On the other hand, if the right activities are taught correctly, classroom 

presentations can be fun, increase learners' overall motivation and make English fun and 

dynamic (British Council, 2023). Overall, effective teaching of speaking in a 

communication classroom requires a balance between theory and practice, as well as a 

supportive classroom environment that encourages student participation and engagement. 

 

1.2. Factors affecting speaking in a language 

 

According to Popescu (2019), “Language attitudes play a significant role in the 

process of students' learning English as a foreign language (EFL)”. These attitudes can 

have an impact on learners' willingness and motivation to learn the language effectively 

and to meet the requirements set. Speaking is one of several factors that students are 

concerned about, as well as other factors listed below: 

  

1.2.1. Vocabulary  

 

Having a limited vocabulary can present challenges when communicating 

verbally. When our words become repetitive and lack diversity, we run the risk of not 

conveying our ideas clearly and effectively. However, by having a wide range of words 

and phrases at our disposal, we can greatly enrich our oral expression. 

 

1.2.2. Grammar and sentence structure 

 

To communicate effectively, it is essential to understand and use grammar rules 

and sentence structure correctly. These linguistic rules provide us with the framework we 

need to express our ideas clearly and coherently. However, grammatical errors or 
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difficulties can hinder comprehension and lead to confusion in our speech. 

On the other hand, mastering the grammar rules allows us to convey our ideas 

fluently and accurately. The correct use of syntax and grammar helps to establish logical 

relationships between words and sentences, which facilitates mutual understanding. In 

addition, an adequate grammatical structure provides coherence and fluency to the 

speech, avoiding ambiguities and misunderstandings. 

 

1.2.3. Pronunciation and accent 

 

Clear pronunciation and an accurate accent help others understand what you are 

saying. Pronunciation difficulties can affect comprehension and make it difficult for 

others to understand the speaker. 

It is important to stress that pronunciation difficulties should not be a cause for 

embarrassment or discouragement. Through practice and dedication, it is possible to 

improve pronunciation and minimize barriers to understanding. Working on 

pronunciation and accent can open new doors in communication, allowing our ideas to 

be understood more effectively and fluently. 

 

1.2.4. Confidence and motivation 

 

Confidence and motivation are key aspects when it comes to speaking a language. 

Confidence plays a crucial role, as fear of making mistakes can lead to insecurity and 

hinder a person's willingness to engage in conversation and express themselves freely. 

Also, a lack of motivation to practice can limit the development of language skills and 

hinder the communication process. 

 

1.3. English teaching methods and approaches 

 

"English Teaching Methods and Approaches play a crucial role in language 

education, shaping the learning experience for students. As stated by Benjamin Franklin, 

'Tell me and I forget, teach me and I may remember, involve me and I learn.' This quote 

emphasizes the importance of student-centered approaches that actively engage learners 

in the language acquisition process. By involving students in meaningful and interactive 

activities, educators can foster a deeper understanding and retention of the English 

language. 
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1.3.1. Methods and approaches focused on speaking development 

 

According to Richards and Rodgers (2014), methods and approaches in English 

language teaching focus on how students learn the language and seek to find more 

efficient and effective ways of teaching. The book "Approaches and Methods in 

Language Teaching" provides a comprehensive analysis of the main trends in language 

teaching during the 20th century. Its main aim is to highlight the similarities and 

differences between approaches and methods through a coherent descriptive framework 

throughout the book. 

Methods and approaches focused on speaking development play a crucial role in 

language learning. These strategies aim to enhance student's ability to express themselves 

orally and communicate effectively in the target language. By providing ample 

opportunities for speaking practice, learners can improve their fluency, accuracy, and 

confidence in speaking. 

 

1.3.2. Direct method or natural method 

 

The direct method or natural method is characterized by its inductive approach, 

the exclusive use of the target language in the classroom, and the promotion of oral 

communication. This approach seeks to promote intuitive learning and fluency in the 

target language through interactive activities and immediate error correction (Brown, 

2007). 

The direct method seeks to immerse students in an authentic linguistic 

environment, where only the target language and visual elements are used for instruction. 

Teachers focus on the development of communication skills, focusing on pronunciation, 

intonation, and fluency. 

During classes, students participate in oral activities, such as dialogues and 

repetition exercises, with the aim of internalizing structures and vocabulary intuitively. 

The error is fixed immediately, and students are encouraged to speak in the target 

language from the start. 

 

1.3.3. The use of audio-lingual method in improving speaking  

 

The audio-lingual method is a pedagogical approach that focuses on the 

development of oral skills in language learning. This method is based on repetition, 
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memorization, and imitation of linguistic patterns, and uses audio recordings to provide 

models of pronunciation and intonation. According to Richards and Rodgers (2014), the 

audio-lingual method became popular in the 1950s and 1960s, especially in teaching 

English as a foreign language.  

This approach is based on the principle of conditioning, where students learn 

through repetition and intensive practice of common structures and phrases. Students' 

speech accuracy improves after they are taught using the Audio-Lingual method. 

(Sukarma & Algiovan, 2022) The main objective of the audio-lingual method is to 

develop the ability to speak fluently and accurately in the target language. It is believed 

that repetition and intensive practice of linguistic structures help to internalize the 

language and improve oral production. 

 

1.3.4. Communicative language teaching 

 

Communicative Language Teaching (CLT) is an approach to language teaching 

that emphasizes the use of language in real-life communication situations. This method 

focuses on teaching learners to communicate effectively in the target language, rather 

than simply teaching grammar rules and vocabulary. The goal of CLT is to develop 

learners' communicative competence, which includes not only their ability to produce 

accurate language but also their ability to use the language appropriately in social 

contexts. In CLT, the classroom is seen as a place where language is used for meaningful 

communication, rather than a place where learners memorize and practice isolated 

linguistic elements.  

Acording to Thamarana (2015) “Communicative language teaching (CLT) is one 

of the best and most recent approaches to teaching English as a foreign language and has 

received a great deal of attention”. CLT encourages interaction among learners, and 

between learners and teachers, through activities such as role-plays, discussions, and 

simulations. It also emphasizes the use of authentic materials, such as newspapers, films, 

and songs, to familiarize learners with real-life language use.  

Overall, CLT is a learner-centered approach that prioritizes the development of 

communicative skills and aims to create an environment in which learners can practice 

naturally using the language. Now a day, the CLT method, which originated in Britain, is 

widely used in English as Second Language (ESL) classrooms around the world. 

According to Barnaby and Sun (1989) and Ellis (1996), CLT is recognized as a powerful 
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theoretical model in ELT by many linguists and language teachers as a useful approach 

to language teaching. 

 

1.3.4.1.The principles of communicative language teaching method  

 

Here are some key principles of Communicative Language Teaching (CLT): 

Communication as the goal: The primary goal of CLT is to develop students' ability to 

communicate effectively in the target language. This means that the focus is on teaching 

language that students can use in real-life situations, rather than just memorizing grammar 

rules and vocabulary. 

Authentic language use is a key aspect of Communicative Language Teaching 

(CLT). According to Richards and Rodgers (2001), CLT emphasizes the importance of 

using authentic materials and situations in language teaching. This means exposing 

learners to real-life conversations, media, and other sources of language use that are 

relevant and meaningful to them. CLT also adopts a learner-centered approach, as 

Richards and Rodgers (2001) state. In this approach, learners play an active role in their 

learning, while teachers act as facilitators, providing guidance and support. The focus is 

on enabling students to develop their communication skills. The approach promotes 

opportunities for students to engage in meaningful interaction and collaborate with their 

peers. This allows them to practice and develop their communication skills naturally and 

authentically (Richards, J. C., & Rodgers, T. S, 2001). 

 

1.3.4.2. Techniques of communicative language teaching  

 

Through communicative language teaching, teachers must create a 

communicative environment in which communication can be used in real life. Some of 

the methods relevant to communicative language teaching have been identified by 

Richards in Jolliffe (2007), who distinguishes two broad categories of communicative 

language teaching techniques: functional communication and social interaction (Hadi, I., 

2017). Functional communication involves task-based actions, following instructions, 

and problem-solving based on shared signals. Social interaction itself includes activities 

such as conversations, role-plays, simulations, brainstorming, discussions, debates, 

storytelling, and information gaps. 

In the speaking class, teachers can apply some didactic techniques. Role-plays and 

information gaps are two techniques that can facilitate communicative language learning. 
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Role-play is a very useful technique in language teaching, as it allows learners to practice 

language skills in a realistic and meaningful context. In this way, learners have an 

opportunity to speak the language they are learning, this can improve students' 

confidence. 

The information gap can be seen as an opportunity to improve communication and 

understanding between people. By recognizing this gap, it is possible to take steps to 

bridge it and make information more accessible. In the area of language, it is important 

to adapt the level of knowledge of the interlocutor when explaining complex concepts or 

specialized terms. This promotes clearer and more effective communication. In addition, 

the use of role-playing and information gaps in language learning can encourage 

communicative language use. Learning styles also influence learners in this process 

(Richards, J. C., & Rodgers, T. S., 2014). 

 

Teacher´s Role  

 

Teachers are responsible for creating a supportive and engaging learning 

environment that encourages students to participate in speaking activities actively. They 

design and facilitate various interactive tasks and discussions that provide opportunities 

for students to practice and improve their speaking abilities. Teachers should carefully 

select topics and materials that are relevant and interesting to students, fostering their 

motivation to communicate and express themselves. 

Teachers play a key role in facilitating and promoting meaningful learning. 

Through their expertise and guidance, teachers can help students acquire practical 

communicative skills and promote effective language use in real-life situations. 

 

Student’s Role 

 

According to García et al. (2017), "Student autonomy is essential for the 

development of independent learning skills" (p. 56). Students must take responsibility for 

their learning process, set goals, and plan their studies. In the educational context, the 

student plays an active and fundamental role in his or her learning process. Their 

commitment, participation, and responsibility are key factors in achieving meaningful 

and lasting learning (García, L., Castillo, M. J., & Del Río, P., 2017). 
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CLT strategies 

 

"CLT strategies emphasize the importance of using authentic and meaningful 

tasks to promote communicative competence in language learners”  (Richards, J. C., & 

Rodgers, T. S., 2010). In the CLT approach, teachers play an active role in selecting and 

designing authentic communicative tasks that reflect real-life situations. These tasks 

enable learners to interact and collaborate in meaningful contexts, thus encouraging active 

language use. Teachers are also responsible for providing appropriate language models 

and facilitating access to authentic resources such as audiovisual materials and real texts. 

In addition, teachers should adapt activities according to students' needs and proficiency 

levels, thus ensuring effective and meaningful learning.  

 

1.4. Online tools in English teaching and learning 

 

Online tools in English teaching and learning have become increasingly prevalent 

in recent years, offering new and innovative ways to engage students and enhance 

language acquisition. According to Liaw (2013), online tools refer to digital resources 

and platforms that can be accessed through the Internet and used for various language-

learning purposes. 

One significant advantage of online tools is their accessibility and convenience. 

Students can access a wide range of resources, such as interactive exercises, multimedia 

content, language games, and virtual communication platforms, from any location with 

an internet connection (García & Lopéz, R., 2019). This flexibility allows learners to 

engage with English language materials at their own pace and tailor their learning 

experience to their specific needs. 

Online tools also provide opportunities for authentic language use and 

communication. Platforms like language exchange websites, video conferencing tools, 

and language learning communities enable students to connect with English speakers 

from around the world, practicing their speaking and listening skills in real-life contexts 

(Kessler, G. , 2018). This exposure to authentic language use contributes to the 

development of fluency and cultural understanding. 
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1.4.1. Advantages of the use of technology to improve communicative language 

teaching 

 

Technology has proven to be a valuable tool for the communicative approach to 

language teaching (CLT), as it provides several advantages that contribute to the 

development of language skills in real-life contexts. One of the main advantages is the 

expansion of the range and quality of input and output opportunities (Chapelle, C., 2001). 

Thanks to technology, learners have access to a wide range of authentic and varied 

resources, such as texts, audio, and video materials, which reflect real-life communication 

situations. This allows them to interact with the language in different contexts and become 

familiar with the authentic forms of communication they will encounter outside the 

classroom. In addition, technology facilitates access to up-to-date and relevant resources 

and materials. Through online platforms, learners can access current news, articles, 

podcasts, and videos that reflect technological advances and socio-cultural changes. This 

enriches their learning by exposing them to situations and topics of current interest. 

Technology also provides opportunities for practice and development of 

communication skills. Students can participate in interactive online activities, such as 

conversation simulations, virtual role-plays, and online discussions, which allow them to 

practice their communication skills dynamically and collaboratively. 

 

1.5. The use of online tools in English language teaching in Ecuador 

 

The use of technology in English language teaching in Ecuador has experienced 

significant growth in recent years. This incorporation of technology in the English 

classroom has been driven by the need to improve the quality and effectiveness of 

teaching, as well as access to digital resources and tools that enrich the learning 

experience for students. 

The implementation of technology in English language teaching in Ecuador has 

been supported by the country's Ministry of Education, which has promoted the 

incorporation of technological resources in curricula and educational programs. 

According to the National English Plan of the Ministry of Education of Ecuador (2018), 

it is recognized that the use of technology can enhance English language learning by 

providing access to authentic materials, interactive resources, and communication tools. 
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1.6. Online tools to improve speaking skills 

 

"The use of online tools to improve speaking skills has proven to be beneficial for 

language learners. These tools offer a wide range of interactive resources that allow 

learners to practice pronunciation, intonation, and fluency in the language effectively" 

(Smith, J., 2022). 

 

1.6.1. Some current academic online tools  

 

There are several online tools available that can help you improve your speaking 

skills in a foreign language. These tools provide various interactive resources and 

exercises to practice pronunciation, intonation, and fluency. Here are some popular ones: 

 

1.6.2. Seesaw  

 

Seesaw is an online platform carefully designed for academic environments, 

providing teachers with the ability to forge a virtual environment in which students can 

actively immerse themselves in their learning process, share their work, and collaborate 

effectively with their peers. In addition, Seesaw stands out for its user-friendly and easy-

to-navigate interface, which is equally accessible and functional for teachers and students, 

regardless of their age level. This platform enables educators to assign tasks, projects, and 

activities efficiently through Seesaw, allowing them to bring all of their students' work 

together in one central location. This, in turn, greatly simplifies the task of assessing and 

tracking individual student progress. 

Ultimately, using Seesaw not only benefits students academically but also provide 

them with essential digital skills in today's world, preparing them to face the challenges 

of the technological age with confidence and competence. Seesaw's link: 

https://www.seewsaw.com/ 

 

1.6.3. ClassDojo 

 

ClassDojo is a versatile platform designed to improve educational dynamics by 

effectively connecting teachers, students, and parents. Its main objective is to promote an 

enriching learning environment and active participation. This platform allows teachers to 

manage student behavior by recording positive and negative points based on their 

https://www.seewsaw.com/
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performance in the classroom, thus promoting accountability and positive behavior. In 

addition, ClassDojo empowers students by providing them with a clear view of their 

behavior and progress, motivating them to take an active role in their learning and 

behavior. Overall, ClassDojo stands as a comprehensive tool that strengthens 

collaboration between all those involved in the educational process, while giving students 

the autonomy to take responsibility for their academic development. ClassDojo´s link: 

https://www.classdojo.com/ 

 

1.6.4. Edpuzzle 

 

Edpuzzle stands out as an online platform that helps teachers create highly 

customized video lessons or use pre-existing videos, enriching them with educational 

interactions, such as questions and comments, at strategic moments throughout the visual 

content. This innovative tool allows educators to tailor the learning experience precisely 

and assess their students' understanding in real-time. One of Edpuzzle's key strengths lies 

in its ability to provide teachers with valuable immediate feedback by embedding 

questions within the videos. This functionality allows them to closely monitor each 

student's progress and understanding and, in turn, gives them the tools to tailor their 

teaching according to the individual needs of the class. On the students' side, Edpuzzle 

encourages autonomous learning by allowing them to progress at their own pace and to 

review videos and questions as often as they deem necessary. This not only promotes 

independence in the learning process but also ensures that all students have the 

opportunity to fully understand the material. Edpuzzle´s link: https://www.edpuzzle.com/ 

  

1.6.5. Flipgrid 

 

Flipgrid is an online platform that allows teachers and students to create and share 

short videos, known as grids, to promote discussion and collaboration in the virtual 

classroom. Participants can respond to questions posed by the teacher or by their peers 

through video responses, facilitating interaction and personal expression. Flipgrid is 

inclusive by providing a variety of options for students to express themselves. They can 

use videos, emojis, text, and subtitles, accommodating different learning styles and needs. 

Flipgrid is versatile and can be integrated into a variety of educational contexts, from 

traditional classrooms to online environments, making it a valuable tool for education. 

Flipgrid's link: https://www.flipgrid.com/ 

https://www.classdojo.com/
https://www.edpuzzle.com/
https://www.flipgrid.com/
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CHAPTER II: METHODOLOGY 

 

This chapter outlines the research methodology used throughout this research. The 

different types of research and methodology were useful during the research. Various 

instruments were used including interviews and surveys conducted at U. E. “Ana Luisa 

Leoro", also shown are the research sites, the population needed to apply the instruments 

and obtain the results for the inquiry into the problems in speaking skills, as well as the 

online tools that students and teachers used to develop and improve speaking skills. 

 

2.1.Type of research 

 

The methodology used in this research employed a mixed methodology combining 

quantitative and qualitative approaches. This combination allowed for more robust data 

to be obtained by analyzing a variety of qualitative and quantitative sources. Abbuhl and 

Mackey (2015) highlight that by using this careful combination of approaches, 

researchers can approach the question from multiple complementary perspectives, thus 

enriching the analysis. 

These methods can enrich research with greater breadth, interpretative diversity, and 

a sense of understanding. During this research, the kind of method used allowed the 

interpretation and analysis. Conducting mixed-methods research that combines 

quantitative and qualitative research to collect data from teachers and students 

simultaneously builds on their strengths (Muñoz, 2020, p. 549). 

In this chapter, we show how different methods can be combined in applied 

linguistic research and provide practical advice on conducting mixed methods research, 

as well as some tips on data design and analysis. 

 

2.2. Methods 

 

The methods were essential during this investigation because they contributed to the 

development of the parts of the investigation. The methods used were the inductive 

method, the deductive method, and the analytical method. 

These are described below: 
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2.2.1. Inductive method 

 

During this research, the inductive method was applied. Its objective is a logical 

approach to reasoning that involves making generalizations based on “specific 

observations or data and then developing a hypothesis or generalization that explains the 

observed patterns” (Garcke, J., & Vanck, T, 2014). 

 

2.2.2. Deductive method 

 

The deductive method was used to obtain the results of the surveys because it is based 

on hypotheses in quantitative research. “The surveys were analyzed using this method 

that allowed conclusions to be drawn from a series of principles” (Paredes, M., 2020). 

 

2.2.3. Analytical method 

 

The analytic method was used to develop this research until the results from surveys 

and interviews were obtained. “The main goal is to break down a complex problem into 

smaller, more manageable parts so that they can be studied and solved more effectively” 

(Rigal, M., 2020). This method provided logical analysis during data collection and, after 

that, in the results obtained from the surveys and interviews. 

 

2.3.Research sites 

 

The present investigation is going to be carried out in the "Unidad Educativa Ana Luisa 

Leoro” AMIE CODE: 10H00050, It is located in Ecuador, province of Imbabura, in the 

city of Ibarra, the parish "Sagrario" Av. Jaime Rivadeneira Luis Vargas Torres. This 

educational institution is appropriate to carry out this research as it is one of the popular 

schools in the city of Ibarra; this institution is also part of the educational system, which 

is why the rules are respected and complied with like any public educational institution. 

The Educational Unit "Ana Luisa Leoro" has an important aspect; this school does not 

have previous levels of 8th grade, so all students who belong to that level are new. They 

have to face a change and adapt to new methodologies and teaching styles. Starting a new 

stage in their life, also allows this research to work with similar cases in all students. 
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Table 2.  

Research site information 

Sector 

 

High school  Streets 

Ajaví “Unidad Educativa Ana 

Luisa Leoro” 

Av. Jaime Rivadeneira 117 

Luis Vargas Torres. 

Note: researcher elaboration. 

 

2.4. Participants  

 

2.4.1. Population and context 

 

The population of the present research is the junior students of "Ana Luisa Leoro". 

Besides, English teachers’ participation, the English teacher-coordinator, and the vice-

principal. The observation units correspond to 33 students from parallel A, 26 from 

parallel B, and 26 from parallel C at the junior students. The total number of students who 

were able to participate in the research was 85. The institution’s data is presented in the 

following table: 

 
Table 3.  

Population information 

Sector High 

School  

Junior “A 

B” and “C” 

Teachers 

Coordinator 

Total 

Number 

Ajaví Ana Luisa 

Leoro 

84 1 85 

Note: researcher elaboration. 

 

2.4.2. Sample 

 

 The sample was not applied in this research because the population was less than 100 

participants. 
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2.5.Research instruments 

 

The development of this research was supported by data collection instruments of vital 

importance, as they facilitated the collection and precise organization of relevant 

information. The interview is particularly noteworthy as it emerges as an invaluable tool 

in the context of qualitative research, allowing a deep and contextual approach to the 

phenomena studied (Avila, H. F., González, M. M.,, 2020). Likewise, the survey played 

an essential role as it was considered a very useful tool in quantitative data collection. 

Specifically, by collecting data directly from the responses of the participants, in this case, 

the students, they contribute significantly to the understanding and resolution of the issue 

at hand. 

The combination of interview and survey tools has enriched the process of data 

collection and analysis, laying a solid foundation for the development of informed 

solutions and the generation of relevant knowledge in the field of study. 

 

2.5.1. Interview 

 

The methodology employed in this research is based on the use of interviews. In this 

sense, three structured interviews were conducted with different key actors: the vice-

director, the coordinator of the English area, and an English teacher. Each interview was 

conducted by a different teacher, which allowed for the collection of qualitative 

information. In addition, it is important to note that "The interview presents itself as an 

invaluable research tool, as it allows for an in-depth and contextual exploration of 

participants' experiences and perspectives"  (Ryan, G. W., Bernard, H. R., & Wutich, A, 

2019). 

 

2.5.2. Survey 

 

The second technique is the survey, and the instrument was a questionnaire with 

nine closed questions to eighty-five junior students from U. E. Ana Luisa Leoro to collect 

quantitative information. According to Check & Schutt (2012), survey research is defined 

as "the collection of information from a sample of individuals through their responses to 

questions", p.160. 
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2.6. Procedure and data analysis 

 

The process began with a thorough investigation of the theoretical foundations for 

creating the required instruments. In this case, a student survey was designed and three 

interviews were conducted with the vice-director, the sub-coordinator of English, and the 

teacher. These instruments were reviewed and validated by an expert (see Annex 1). The 

application was then submitted to the rector of the institution, and once authorization was 

obtained, the consent form was signed and stamped (see Annex 2). Subsequently, all 

participants were informed of the approval. 

The first interview was conducted with the vice director, allowing him to express 

himself freely and continue with the interview (see Annex 3). This was followed by the 

sub-coordinator, who cooperated respectfully in answering the questions (see Annex 4). 

During the interview, the educator was allowed to express his or her ideas and reflect on 

the issues raised. The researcher adopted an active listening role and guided the questions 

so that the conversation flowed naturally (see Annex 5). 

A total of 85 students participated in the study, divided into 33 Parallel A, 26 

Parallel B, and 26 Parallel C students at the initial level. For the student survey, a link to 

Google Forms provided by the institution was used, which was shared through WhatsApp 

groups (see Annex 6, 8). The information obtained from the interviews was compared 

with the data collected through the survey. From this point, emphasis was placed on 

interpretation and analysis, considering both quantitative and qualitative aspects. 

Quantitative data were used to construct graphs and identify aspects that were 

related to previous similar research. On the other hand, as for the qualitative data, the 

educators' responses were transcribed and organized systematically and then analyzed 

and interpreted through the use of qualitative content analysis. "The qualitative method 

used in this research allowed the researcher to analyze in depth the messages conveyed 

during the interviews and to describe in detail the emerging themes" (Smith, A., & 

Johnson, B., 2018). Based on the research questions and objectives set out in the 

introduction and chapter one, conclusions and recommendations will be made. 
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

 

This chapter presents the results of the data analysis and the subsequent discussion 

of the findings. To carry out this synthesis work, three interviews and a survey 

questionnaire were used as data collection instruments. The first interview was conducted 

with the vice-chancellor of the institution, as this area is focused on academic 

administration. This interview aimed to determine whether the students are reaching the 

B1 level established by the Ministry of Education of Ecuador, according to the standards 

of the Common European Framework of Reference for Languages (CEFR). On the other 

hand, the second interview was conducted with the coordinator of the English area, 

followed by an interaction with the teacher in charge of teaching and supervising the 

students. The purpose of this interview was to determine how teachers use online tools 

based on the communicative approach to teaching (CLT) in their English classes. Finally, 

a survey addressed to the students of the U.E. "Ana Luisa Leoro" was used as part of this 

research. This survey aimed to analyze and evaluate specific aspects related to oral 

expression and the use of online tools in English language learning. 

 

3.1. Results from vice-director interview 

 

The Vice-director of the U. E. "Ana Luisa Leoro" plays a key role in the 

supervision and organization of the academic environment of the institution. The 

interview was conducted face-to-face and consisted of eight relevant questions, designed 

for a specific purpose. Each question was carefully elaborated and validated based on the 

corresponding theoretical framework, to obtain the most accurate and relevant 

information. 

 

Questionnaire 

 

1.- What are the main obstacles and difficulties in English curriculum development 

and what could be possible solutions to address these challenges? 

 

The limited availability of technological resources and the insufficient use of 

applications constitute a challenge of considerable magnitude in the implementation of 

the curriculum, especially in the development of the four language skills: speaking, 

reading comprehension, listening comprehension, and writing. 
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2.- In your opinion, do you think the institution has the necessary innovative 

resources and materials to carry out and develop the English curriculum established 

by the Ministry of Education? 

 

At this institution, teachers focus mainly on the use of texts as a key resource for 

teaching English. In addition, they implement workshops and use magazines, among 

other methodological methods. However, I believe that there is a lack of connection with 

the wide range of available resources that could enrich the implementation of the English 

curriculum established by the Ministry of Education. It is essential to explore and take 

advantage of these additional resources to improve the effectiveness of English language 

teaching and learning. 

 

3.- Based on your experience, do you consider that doing activities with the help of 

online tools to improve oral expression can reduce stress, anxiety, or nervousness 

among students during tests or exams? 

 

Yes, in general, in our institution, the stereotype of teachers is somewhat 

introverted, and they have few opportunities to apply active participation techniques, such 

as forums. This is evident when they are asked to present in front of the class. However, 

I consider that online tools are of great help in enhancing oral expression, I have observed 

that these tools allow for practicing pronunciation and speaking, as well as assessing 

students' listening comprehension, which favors the development of language skills. 

 

4.-Do you consider it necessary to use online tools to facilitate the development of 

oral production skills in foreign language learning? 

 

Yes, the lack of access to technological resources and the scarce integration of 

educational applications in the teaching and learning process poses a significant challenge 

in curriculum development, particularly concerning the effective practice of the four 

language skills: oral expression, reading comprehension, listening comprehension, and 

written expression. The use of technology contributes significantly to empowering the 

student's senses, with video being an especially powerful tool to awaken student interest 

and motivation. 
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5.- Do you consider that the implementation of online tools in communicative 

language teaching can contribute to the reduction of physical materials used in the 

educational process? 

 

  Yes, I believe that the implementation of online tools in communicative language 

teaching can contribute significantly to the reduction of physical materials used in the 

educational process. By integrating these tools in the classroom, educators can decrease 

the dependence on traditional physical materials, such as textbooks and worksheets, and 

opt for digital resources that offer greater flexibility, updating, and customization.  

 

6.-In your position as a representative of the institution, would you be willing to 

promote the implementation of a guide that includes a variety of online tools to 

improve English oral production? 

 

I believe that it is essential not only to incorporate technology in the classroom 

but also to look for ways to optimize a variety of applications and resources available on 

the Internet, taking into account the appropriateness of different ages of students. It is 

important to make sure that the tools used are appropriately designed for elementary 

educational levels. 

 

3.1.1. Vice director interview summary 

 

The results obtained in the interview with the Vice director revealed that students 

face significant challenges in the development of language skills, especially in speaking 

and listening comprehension. In this regard, an effective solution is to take advantage of 

age-appropriate digital resources, optimizing their implementation in the classroom and 

reducing reliance on conventional physical materials. The introduction of online tools 

offers greater flexibility, updating, and personalization of the learning process, as well as 

promoting a more sustainable approach by reducing the consumption of physical 

resources. Although some teachers may show initial resistance, these tools can enhance 

oral expression, improve pronunciation, and assess listening comprehension, thus 

strengthening learners' language skills. 
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3.2. Results from English Area Coordinator’s interview 

 

1.- According to the Ministry of Education of Ecuador (2019), at the end of the last 

academic year, students should have a B1 CEFR. Do you think this target is 

achievable? Why or why not? 

 

I think that this objective is not achievable. Because students only have three hours 

a week. Students need more time to understand the concepts, practice, and apply what 

they have learned. Three hours a week may be insufficient to achieve a thorough mastery 

of the methodology. In addition, it is important to consider that effective learning is not 

only based on the amount of time spent but also on the quality of the time invested. 

 

2.- In the area of English in this institution, how do teachers agree to carry out the 

process of teaching oral expression? 

 

English teachers meet once a month to discuss and share different strategies to 

develop effective speaking activities. These meetings are a valuable space where teachers 

can exchange ideas, experiences, and resources to improve the teaching of speaking in 

the classroom. During these meetings, we explore different pedagogical approaches, 

teaching techniques, and practical activities that encourage the active participation of 

students and promote the development of their communication skills. 

 

3.- What are the possible reasons why students find Speaking difficult?  

 

As we live in a Spanish-speaking country, we are generally not exposed to English 

in our everyday environment, unless it is during the few school hours dedicated to 

English. This lack of constant exposure to English can present a challenge to the 

development of our reading and listening skills. Regular practice of these skills is 

essential to improve our fluency and comprehension of the language. However, there are 

several strategies we can use to overcome this limitation. 

 

4.- Do teachers use any online tools for communicative language teaching, for oral 

expression? 

 

When we were in virtual classes, we could use various virtual tools that benefited 

us from the English language for learning. We learned new vocabulary such us: songs, 
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videos, stories, and readings in English. In face-to-face classes, we don't have internet in 

the schools and we don't apply these virtual tools. 

 

5.- Do you think that the use of online tools for communicative language teaching 

can help to reduce materials, resources, and marking time? 

 

I think that online tools are very important for learning a new language, in this 

case, the English language, this offers many activities in the current world in the witch 

we live, that is, we are in the age of technology, and we must take advantage of the best 

manner. 

 

6.- Would you consider using a guide that provides a variety of activities to assess 

your students' speaking using online tools?  

 

Yes, I would consider it because I like to work with online tools. But in school. 

We don't have the internet and don't have technological media and this is a big problem 

in public institutions. 

 

3.2.1.  English Area Coordinator’s interview summary  

 

The English coordinator emphasized that the students have a limited time of three 

hours per week, which is insufficient for optimal development of the methodology. In 

addition, teachers meet monthly to exchange strategies and activities that promote oral 

expression. Given that in a Spanish-speaking country we are not regularly exposed to 

English, the virtual classes provided useful tools such as songs, videos, and readings. 

However, in face-to-face classes without internet access, these tools cannot be used. 

 

3.2.2. Results from the English Teacher interview 

 

1.- In relation to the four language skills: oral production, written production, 

reading comprehension, and listening comprehension, which do you consider to be 

the most challenging skill to develop in the students of the institution you represent?  

 

Given the students' level of proficiency in English, I perceive reading to be a 

considerable challenge, as their comprehension is often limited. Although they make an 

effort, their comprehension skills are limited and we constantly strive to encourage 
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reading aloud as a means of practicing pronunciation. However, the biggest obstacle lies 

in the limitations inherent in the resources available, and the pedagogical tools and 

techniques we can employ to address this difficulty. 

 

2.- Have you noticed any particular difficulty in the development of any of these 

skills and what do you think may be the cause of this difficulty? 

 

The main difficulty lies in the lack of opportunities to practice speaking. They are 

allowed to speak and express themselves through other means, they are given the 

possibility to listen and even provided with song lyrics to sing, which also helps them to 

practice pronunciation. However, when they are required to speak spontaneously, they 

are confronted with limited vocabulary and experience embarrassment or make mistakes, 

which makes language production very difficult. In my opinion, this lack of opportunities 

to practice and the consequent challenge of generating language are crucial factors to 

consider. 

 

3.- Could you briefly describe your experience in teaching English, and specifically, 

how you have worked to improve students' conversational skills? 

 

My main focus is on improving students' speaking skills. To achieve this, I strive 

to explain concepts related to their daily activities, the films they watch, the music they 

like, and the books they read. I provide them with selected excerpts so that they can 

practice their English pronunciation and language production. However, I have noticed 

that they tend to forget the language easily, which requires me to repeat the lessons 

frequently, which can become monotonous. As a strategy to cope with this situation, I try 

to combine teaching with songs, as this allows them to listen and read at the same time, 

thus generating more interest and participation from the students. 

 

4.- What strategies do you use to motivate students to speak English outside the 

classroom and develop their confidence in oral communication? 

 

My main goal is to establish effective communication with students so that they 

can understand the language tools. I always emphasize the importance of students finding 

pleasure and enjoyment in using the language, whether it is through music or watching 

films. I recognize that English is a vital and, at the same time, challenging component for 
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them because of the lack of resources available to practice the language. We lack 

authentic books, materials, and visual resources to support learning. This scarcity of 

resources has become a significant constraint for us. 

 

5.- In your teaching practice, do you use any specific technological tools to improve 

the teaching of language communication? 

 

I am constantly present with my presenter and the students during the reading 

sessions. I also provide them with a written printout of the words they are listening to. In 

addition, on some occasions, I use a projector in the classroom, although unfortunately, 

the availability of projectors is limited in our school. We do not have a laboratory 

equipped with technology, so the tool most used by the students is their mobile phones. 

Taking advantage of this circumstance, I share with them the audio corresponding to the 

lesson so that they can listen to it on their mobile devices, and afterward, I compliment 

the activity with a project or, sometimes, with written words. 

 

6.- In your opinion, do you consider that the use of online tools plays a relevant and 

beneficial role in improving communicative language teaching? 

 

Yes, and I have done it in other classes in other schools because I have worked in 

11 different schools Here it's a bit difficult because even though you have your internet 

in this sector, you are not able to get good fidelity from the cables. So, at other times I 

used podcasts I have used YouTube videos, and also some chat so they could. In another 

school they have used the Moodle model, dude here it's very difficult. 

 

7.- Would you consider using a guide that provides a variety of activities to assess 

your students' speaking using online tools? activities to assess your students' 

acquisition of English through online tools? 

 

It is an excellent idea to implement online tools for students, considering the 

circumstances I mentioned above. Although I have used videos on some occasions, I have 

encountered difficulties in their use due to the lack of clarity in the classrooms and the 

lack of projectors. You may notice that the windows lack curtains, which creates problems 

with projection. In addition, I have classes with oriental students at one or two o'clock in 

the afternoon, when the intensity of the sun is very strong, which makes projection even 
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more difficult.  

 

3.2.3. English Teacher Interview Summary 

 

The English teacher suggested the implementation of online tools for students, 

considering the circumstances mentioned above. Although he has encountered difficulties 

in using videos due to the lack of clarity in classrooms and the absence of projectors, 

during the pandemic he was able to take full advantage of digital resources, including 

interactive games. In other schools, she has used podcasts, YouTube videos, and chats. 

However, in her current school, internet access, and cable quality are problematic. The 

availability of projectors in the school is limited, so mobile phones become the main tool 

for students. Share audio corresponding to the lesson for them to listen to on their mobile 

devices and supplement the activities with projects or written words. 

 

3.3. Discussion 

 

The previous analyses have provided a valuable perspective for the development 

of this project, highlighting the importance of the three interviews with the vice-rector, 

the English area coordinator, and the English teacher. Through the answers collected in 

these interviews, the members of the educational community of the U.E. "Ana Luisa 

Leoro" have provided substantial data that nourish this research “The suggested strategies 

can be seen as resources to be employed by the educator in the course of the educational 

process, as they play a crucial role in facilitating the progress of students' speaking skills” 

(Herrera A., 2019). 

In this context, the identification of significant challenges faced by students in the 

development of linguistic competencies, especially in listening and speaking 

comprehension, emerges. To address this issue, the opportunity to take advantage of age-

appropriate digital resources is highlighted, optimizing their integration into the 

educational environment and reducing dependence on conventional materials in physical 

format. Heimy (2022) states that the use of these tools has become increasingly popular 

due to the constant use of electronic devices, which even allow communication with 

people from different parts of the world.  

On the one hand, virtual classrooms have provided valuable tools such as songs, 

videos, and readings, bringing an enriching approach to teaching English. The English 

teacher, in particular, proposes the adoption of online tools as an appropriate response to 
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the above-mentioned circumstances. Although there have been obstacles, such as a lack 

of clarity in classrooms and a shortage of projectors, the pandemic period allowed for 

greater exploitation of digital resources, including interactive games. However, it is 

necessary to consider the limitations in terms of Internet access and the quality of 

connection in today's schools.  

In summary, the analysis of the interviews and the reflections obtained from the 

educational community of the U.E. "Ana Luisa Leoro" show the relevance of integrating 

solutions based on digital resources to address the challenges in the teaching and learning 

of English in this educational context. 

 

3.4. Results from students’ survey. 

 

The student survey was administered online using Microsoft Forms to collect the 

data. The survey link was sent to the WhatsApp group. The U.E. teacher "Ana Luisa 

Leoro" was present during the data collection. The survey focused on the importance of 

oral expression for learning English, and online tools for assessing specific competencies. 

In total, there were eighty-five participants, of which 46% were female and 54% male. 

 

3.4.1. Interpretation of English importance in students’ future life  

 

Figure 2.  

Question 1 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 
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The data reveal the importance of English in students' future lives. The response 

revealed that (100%) of the final year students consider English to be important both for 

themselves and for their future. This result demonstrates a widespread recognition among 

students of the value and relevance of English language proficiency in their prospects. 

The fact that all students share this view reinforces the idea that English is perceived as a 

fundamental skill in today's world and as a key tool for success in various areas of life. 

 

3.4.2. Interpretation of the degree of importance of achieving a solid and 

competent level of English language mastery. 

 

Figure 3.  

Question 2 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

 

The data reveal the degree of importance of achieving a solid and proficient level 

of English language proficiency. The majority of the participants consider that the ability 

to speak English is fundamental and has a significant impact on the level of English 

proficiency. Likewise, a small percentage of the students of the E.U. "Ana Luisa Leoro" 

stated that they do not consider it relevant to achieve a solid level of English proficiency. 
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3.4.3 Interpretation of the way students communicate during English lessons. 

 
Figure 4. 

 Question 3 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

 

The data reveal communication with peers during English classes, with students 

showing active participation in oral communication and production during English 

classes, and the rest opting for more limited participation in this aspect. Both positions 

reflect different approaches and preferences in language learning, although it is important 

to remember that active practice and interaction with peers are fundamental to the 

development of strong communicative skills in English. 

 

3.4.3. Interpretation of the level of nervousness or stress experienced by 

students when taking a speaking test. 

 
Figure 5.  

Question 4 

Note: Researcher elaboration. Source: survey Jun. 2023. 
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The data reveal that students experience varying levels of nervousness or stress 

when faced with a speaking test. A variety of responses is observed among the 

participants: (45%) of the students indicated that they sometimes feel nervous in these 

situations, (23%) of the students reflected that they rarely experience nervousness when 

facing an oral expression assessment, (18%) of the students stated that they always feel 

nervous when taking these types of assessments, (10%) of the students indicated that they 

often feel nervous, implying that they experience a significant degree of anxiety in most 

cases. Finally, (4%) of the students stated that they never feel nervous, reflecting a high 

degree of confidence in themselves and their oral skills. 

 

3.4.4. Interpretation of the frequency with which learners have used online 

tools to facilitate English language acquisition. 

 
Figure 6.  

Question 5 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

 

The data reveal the level of frequency with which learners have used online tools 

to facilitate English language acquisition. A variety of responses is observed among the 

participants: (28%) of the students indicated that they sometimes use online tools to 

facilitate English language acquisition, (27%) of the students marked that they rarely use 

online tools, (23%) of the students stated that they always use online tools to improve 

their English speaking, 15% of the students mentioned that they often use online tools, 

suggesting that they have a considerable frequency in their use, although not necessarily 
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consistent. Finally, (7%) of the students stated that they have never used online tools due 

to lack of knowledge or information about their existence or usefulness. 

 

3.4.5. The interpretation of how beneficial the use of online tools is for 

improving speaking in English is as follows. 

 
Figure 7.  

Question 6 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

 

The data highlight the importance of using online tools to improve English 

language skills. There is a variety of responses among the participants: most of them 

recognize the importance of using online tools to improve their English language skills. 

These tools offer a wide range of resources and activities that facilitate language learning 

and practice. However, a small percentage do not consider the use of these tools relevant. 
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3.4.6. The interpretation focuses on the participants' willingness to use online 

tools that offer activities to reinforce speaking in English as part of their 

lessons. 

Figure 8.  

Question 7 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

 

The data reveal the willingness of the participants to use online tools that offer 

activities to reinforce English speaking as part of their classes. There is a difference in the 

opinions of the participants: the majority of the participants consider it important to use 

these online tools to reinforce English speaking. These students recognize the value and 

effectiveness of these tools for practicing and improving their English communication 

skills, but a minority do not consider them as important. 

 

3.4.7. The interpretation focuses on students' preferences regarding the online 

tools they prefer to use to improve their speaking. 

 

Figure 9.  

Question 8 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 
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The data revealed students' preferences regarding the online tools they choose to 

use to improve their speaking in English. A diversity of choices is observed among the 

participants: the majority of learners prefer to use Flipgrid as their primary tool, followed 

by Edpuzzle as their second choice. Both tools are valuable and can complement each 

other in an integrated learning environment to provide an enriched learning experience. 

 

3.4.8. Interpretation of what oral production activities they do in English 

classes. 

 

Figure 10.  

Question 9 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

   

The data provide insight into oral production activities in English classes. 

According to the information collected, it is clear that students use dialogues as the main 

method to improve their oral production, closely followed by question-and-answer 

practice in class as a second option. It is observed that students do not participate much 

in role-play activities to reinforce their oral skills, which is particularly interesting, as this 

approach has proven to be an effective tool to promote active learning, develop social 

skills, and reinforce comprehension. In view of these results, it is planned to incorporate 

role-play activities into the guide, as it is a valuable resource to enrich teaching. 
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3.4.9. Interpretation of how useful it would be to have a learning resource that 

provides detailed information on different online tools. 

 

Figure 11.  

Question 10 

 

Note: Researcher elaboration. Source: survey Jun. 2023. 

 

The data reveal the potential usefulness of having a learning resource that provides 

detailed information on the various online tools. Based on the data collected, it appears 

that the majority of participants state that it would be important to have a guide detailing 

all the benefits of these tools. This suggests that educators and students consider it 

valuable to have a reference to help them understand the functionalities and advantages 

of online tools. However, a small percentage believe that such a guide would not be 

desirable. 

 

3.5. Students’ survey summary 

 

The student survey provides significant information on the ability to speak in 

English. Firstly, it highlights that the vast majority of participants consider English to be 

important for their future. In addition, all participants agree on the importance of reaching 

a solid and competent level of English proficiency. In terms of classroom activities, 61% 

of the participants engage in speaking practice and communication during lessons, which 

indicates an active focus on speaking skills. On the other hand, 45% of Junior students 

mention feeling stress or nervousness during tests or exams, which shows the importance 

of addressing stress management in language learning. About the use of online tools, there 
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is a variety of responses. 28% of learners indicated that they sometimes use online tools 

to facilitate English language acquisition.  

In addition, 98% recognize the importance of using these tools to improve their 

language skills, and 81% consider it important to use them to reinforce speaking in 

English. In terms of preferences for online tools, 62% of students choose Duolingo as 

their main tool. This data indicates the popularity and positive perception of this platform 

among participants. Finally, it is noted that 98% of participants consider it important to 

have a guide detailing the advantages of online tools. This shows that both educators and 

students value having a reference to help them understand the functionalities and benefits 

of these tools. 

 

3.6. Discussion 

 

The previous analyses present relevant information for this project, demonstrating 

the importance of Communicative Language Teaching (CLT) strategies in the 

development of oral skills in English. Indeed, the theory put forward by Littlewood (2008) 

highlights that CLT encourages educators to go beyond established boundaries and 

consider multiple aspects of communication. According to Littlewood, "Communicative 

Language Teaching (CLT) focuses on the development of authentic, real-life 

communication skills in learners through interactive activities, oral practice, and real-life 

situations. This enables them to acquire the ability to communicate effectively in the 

target language" (Richards, J. C., & Rodgers, T. S., p. 123). Therefore, based on the 

verification of the hypothesis and the results obtained, it can be stated that the 

implementation of the communicative language teaching approach improves pupils' oral 

skills in the first cycle. 

Giving a clear picture, it is highlighted that the repetitive and adequate practice of 

activities based on Communicative Language Teaching (CLT) leads to greater progress 

in second language acquisition, as the use of this approach enhances learners' 

communicative skills. According to Abe (2013), it is argued that the application of CLT 

in the educational environment contributes to comprehensive English language learning 

as it focuses on the development of all language skills rather than prioritizing one specific 

skill. 

In addition, through some questions, the benefits of applying a manual solution 

can be highlighted. Among all the questions, one of the most relevant was obtained from 
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the surveys addressed to both teachers and learners. 

The selected question from the teacher survey was: "What strategies do you use 

to motivate learners to speak English outside the classroom and develop their confidence 

in oral communication? Please justify your answer". The teachers responded in the 

affirmative, and their justification was based on fostering a safe and encouraging 

classroom environment where students feel comfortable expressing themselves in English 

without fear of making mistakes, as well as designing interactive and communicative 

activities that require students to use English to interact and communicate with each other. 

According to the teachers, some students find these activities fun and dynamic, which 

contributes to their active participation in the development of their oral communication 

skills. "Strategies to motivate students to speak English include creating a safe and 

supportive classroom environment, using interactive and communicative activities, and 

incorporating multimedia resources that are fun and dynamic" (Johnson, M., p. 72). 

The next question from the student survey is: What oral production activities do 

you do in English class? Please justify your answer". Students responded that they often 

use in English classes: Conversations and dialogues in which they engage in 

conversations in pairs or groups on various topics, practice everyday conversations, role-

play or discuss specific topics or scenarios, presentations in which they prepare and 

deliver presentations on specific topics, which allows them to practice speaking in front 

of an audience, organize their ideas and communicate information effectively, and finally 

debates in which they engage in structured discussions, taking opposing positions on a 

given topic. This activity encourages critical thinking, persuasive speaking, and the ability 

to support arguments with evidence. "Incorporating effective strategies into English 

language teaching can have significant benefits for students" (Álvarez Sabela, 2016). In 

conclusion, the answers that teachers and students shared allowed this research to identify 

the necessity of using different strategies. 
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CHAPTER IV: PROPOSAL 

 

4.1.Title: Guide to online tools for improving oral expression 

 

4.1.1. Introduction 

 

The present proposal is a guide that aims to improve speaking skills at the "Ana 

Luisa Leoro" school and, simultaneously, to enrich the teaching methodologies employed 

by English teachers. Recognizing the essential importance of this skill, our primary 

objective is to provide students with the necessary online tools, based on the 

Communicative Language Teaching (CLT) approach, to strengthen their speaking skills. 

To achieve this goal, several online tools will be used to provide innovative and 

motivating activities to improve the speaking skills of students and teachers during 

English lessons. These online solutions add an interactive and novel approach to the 

language teaching and learning process, which represents a significant contribution. Both 

teachers and students will be able to use these tools as an instructional complement in 

their language acquisition process. 

It is important to note that the online tools included in this guide were selected by 

junior students during the data collection phase of the research. This ensures that the 

proposed solutions are of direct interest and relevance to the beneficiaries. In addition, 

these tools provide a valuable opportunity to assess key aspects such as pronunciation, 

fluency, and vocabulary use, among others. 

 

4.1.2. Objectives 

 

General 

 

• Reinforce oral expression through the use of online tools in Junior students of the 

U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

 

Specific 

 

• Present the guide with different online tools to teachers and students so that they 

can use it to successfully incorporate oral expression activities.  

• Develop an evaluation to determine the usefulness of online tools to improve 
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speaking skills in junior students.  

• Reduce paper and time with online tools to improve speaking skills. 

 

4.2. Proposal topic: 

 

A practical guide to improving speaking skills. 

 

4.2.1. Presentation of the guide 

 

In this guide, each unit will be composed of a series of online tools and activities 

specifically designed to develop and improve speaking skills. 

 

4.3.Guide 

 

The guide was developed from an online source called Canva. Which helps to 

have an interactive brochure. The link to the guide is the following: 

https://www.canva.com/design/DAFRflo13To/uaq1E0_VBeFw3JAtUdHw_w/watch?ut

m_content=DAFRflo13To&utm_campaign=designshare&utm_medium=link&utm_sou

rce=publishsharelink 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.canva.com/design/DAFRflo13To/uaq1E0_VBeFw3JAtUdHw_w/watch?utm_content=DAFRflo13To&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFRflo13To/uaq1E0_VBeFw3JAtUdHw_w/watch?utm_content=DAFRflo13To&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
https://www.canva.com/design/DAFRflo13To/uaq1E0_VBeFw3JAtUdHw_w/watch?utm_content=DAFRflo13To&utm_campaign=designshare&utm_medium=link&utm_source=publishsharelink
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

 

Chapter V presents the conclusions and recommendations derived from this thesis 

study. These conclusions and recommendations are based on the research objectives, both 

general and specific. 

 

Conclusions 

 

• The use of resources available online has proven to be an effective tool for English 

teachers, specially, in aspects like time management to assess material and correct 

students' work. These resources have been investigated and applied in the final 

proposal of this study. In addition, it has been observed that the use of online tools 

based on communicative language teaching can contribute significantly to 

improving students' speaking skills. 

 

• In the initial phase of this study, difficulties in the acquisition of oral skills by 

learners were identified. In addition, it was determined that both teachers and 

learners needed to become familiar with online tools that support communicative 

language teaching. Teachers of English can benefit significantly from integrating 

online tools into their pedagogical approach to support the acquisition of speaking 

skills in English. This results in a reduction of the time required for correction and 

optimization of the resources and materials used in teaching 

 

• As a consequence of these considerations, a comprehensive guide has been 

developed that brings together a wide range of online tools. This guide has been 

structured in stages including presentation, practice and use, providing detailed 

information on each of them. It is expected that this guide will have a significantly 

positive impact on strengthening students' speaking skills, as indicated by the 

results obtained in the study. 
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Recommendations 

 

• Incorporate the online tool within the existing curriculum, ensuring that it is 

effectively synchronized with the scheduled lessons and activities, this will ensure 

that the use of the tool is relevant and fits naturally into the learning process. 

 

• Define precise learning objectives related to speaking that learner should achieve 

through the use of the online tool, these objectives should be measurable and 

result-oriented to provide clear direction in the learning process. 

 

• Motivate learners to incorporate regular use of the online tool as an integral part 

of their speaking practice routine. Consistent practice is key to the development 

of strong speaking skills, so the more they practice, the more their competence in 

this fundamental aspect of the language will improve. 
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Vice director’s interview 

(Appendix 3) 

  

 

 UNIVERSIDAD TÉCNICA DEL NORTE  

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGIA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS- 

INGLÉS 

 

GRADUATION WORK 

Online Tools Based on Communicative Language Teaching to Improve Speaking Skills in Junior 

Students at U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

Posición: Vicerrector 

Objetivo: 

El objetivo de esta entrevista es recopilar información sobre el rendimiento académico, 

conocimientos, habilidades y experiencias de los estudiantes de segundo de bachillerato en la U. E. 

Ana Luisa Leoro, Periodo Académico 2022-2023. 

Cuestionario 

Pregunta 1: 

¿Cuáles son los principales obstáculos y dificultades en el desarrollo del currículo de inglés 

y cuáles podrían ser las posibles soluciones para abordar estos desafíos?  

La limitada disponibilidad de recursos tecnológicos y el insuficiente uso de aplicaciones 

constituyen un reto de considerable magnitud en la implementación del currículo, 

especialmente en el desarrollo de las cuatro habilidades lingüísticas: expresión oral, 

comprensión lectora, comprensión auditiva y expresión escrita. 

Pregunta 2:  

En su opinión, ¿cree que la institución dispone de los recursos y materiales innovadores 

necesarios para llevar a cabo y desarrollar el currículo del inglés establecido por el 

Ministerio de Educación? 

En esta institución, los docentes se enfocan principalmente en el uso de textos como recurso 

clave para la enseñanza del inglés. Además, implementan talleres y utilizan revistas, entre 

otros métodos metodológicos. Sin embargo, considero que existe una falta de conexión con 

la amplia gama de recursos disponibles que podrían enriquecer la implementación del 

currículo de inglés establecido por el Ministerio de Educación. Es fundamental explorar y 

aprovechar estos recursos adicionales para mejorar la efectividad de la enseñanza y 

aprendizaje del idioma inglés. 

 

Pregunta 3: 
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Basado en su experiencia, ¿considera que realizar actividades con ayuda de herramientas 

en línea para mejorar de expresión oral puede reducir el estrés, ansiedad o nerviosismo de 

los estudiantes durante las pruebas o exámenes? 

Sí, en general, en nuestra institución, el estereotipo de los profesores es algo introvertido y 

tienen pocas oportunidades de aplicar técnicas de participación activa, como los foros. Esto 

es evidente cuando se les pide que expongan delante de la clase. Sin embargo, considero 

que las herramientas online son de gran ayuda para potenciar la expresión oral, he observado 

que estas herramientas permiten practicar la pronunciación y la expresión oral, así como 

evaluar la comprensión auditiva de los alumnos, lo que favorece el desarrollo de las 

competencias lingüísticas. 

Pregunta 4: 

¿Considera usted que es necesario utilizar herramientas en línea en línea para facilitar el 

desarrollo de las habilidades de producción oral en el aprendizaje de una lengua extranjera? 

Sí, la falta de acceso a los recursos tecnológicos y la escasa integración de las aplicaciones 

educativas en el proceso de enseñanza y aprendizaje suponen un reto importante en el 

desarrollo del currículo, especialmente en lo que se refiere a la práctica efectiva de las cuatro 

destrezas lingüísticas: expresión oral, comprensión lectora, comprensión auditiva y 

expresión escrita. El uso de la tecnología contribuye significativamente a potenciar los 

sentidos del alumno, siendo el vídeo una herramienta especialmente poderosa para despertar 

el interés y la motivación del alumno. 

Pregunta 5: 

¿Considera que la implementación de herramientas en línea en la enseñanza comunicativa 

de lenguas puede contribuir a la reducción de materiales físicos utilizados en el proceso 

educativo? 

  Sí, considero que la implementación de herramientas online en la enseñanza comunicativa 

de idiomas puede contribuir significativamente a la reducción de materiales físicos 

utilizados en el proceso educativo. Al integrar estas herramientas en el aula, los educadores 

pueden disminuir la dependencia de materiales físicos tradicionales, como libros de texto y 

hojas de trabajo, y optar por recursos digitales que ofrecen mayor flexibilidad, actualización 

y personalización. 

Pregunta 6: 

En su posición como representante de la institución, ¿Estaría dispuesto a promover la 

implementación de una guía que incluya una variedad de herramientas en línea para mejorar 

la producción oral de inglés? 

Creo que es fundamental no sólo incorporar la tecnología en el aula sino también buscar la 

manera de optimizar una variedad de aplicaciones y recursos disponibles en Internet, 

teniendo en cuenta la adecuación a las diferentes edades de los alumnos. Es importante 

asegurarse de que las herramientas utilizadas están adecuadamente diseñadas para los 

niveles educativos elementales. 

 

Gracias 
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English Area Coordinator’s interview 

(Appendix 4) 

 

UNIVERSIDAD TÉCNICA DEL NORTE  

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGIA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS- INGLÉS 

 

GRADUATION WORK 

Online Tools Based on Communicative Language Teaching to Improve Speaking Skills in Junior 

Students at U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

English Area Coordinator’s 

Objetive: The aim of this interview is to identify the professional development needs of teachers and 

academic counselling for student welfare based on communicative language teaching in order to improve 

oral proficiency  at U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

1.- According to the Ministry of Education of Ecuador (2019), at the end of the last 

academic year, students should have a B1 CEFR. Do you think this target is achievable? 

Why or why not? 

I think that this objective is not achievable. Because students only have three hours a week. 

Students need more time to understand the concepts, practice, and apply what they have learned. 

Three hours a week may be insufficient to achieve a thorough mastery of the methodology. In 

addition, it is important to consider that effective learning is not only based on the amount of 

time spent but also on the quality of the time invested. 

2.- In the area of English in this institution, how do teachers agree to carry out the process 

of teaching oral expression? 

English teachers meet once a month to discuss and share different strategies to develop effective 

speaking activities. These meetings are a valuable space where teachers can exchange ideas, 

experiences, and resources to improve the teaching of speaking in the classroom. During these 

meetings, we explore different pedagogical approaches, teaching techniques, and practical 

activities that encourage the active participation of students and promote the development of their 

communication skills. 

3.- What are the possible reasons why students find Speaking difficult?  

As we live in a Spanish-speaking country, we are generally not exposed to English in our 

everyday environment, unless it is during the few school hours dedicated to English. This lack 

of constant exposure to English can present a challenge to the development of our reading and 

listening skills. Regular practice of these skills is essential to improve our fluency and 

comprehension of the language. However, there are several strategies we can use to overcome 

this limitation. 
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4.- Do teachers use any online tools for communicative language teaching, for oral 

expression? 

When we were in virtual classes, we could use various virtual tools that benefited us from the 

English language for learning. We learned new vocabulary such us: songs, videos, stories, and 

readings in English. In face-to-face classes, we don't have internet in the schools and we don't 

apply these virtual tools. 

5.- Do you think that the use of online tools for communicative language teaching can help 

to reduce materials, resources and marking time? 

I think that online tools are very important for learning a new language, in this case, the English 

language, this offers many activities in the current world in the witch we live, that is, we are in 

the age of technology, and we must take advantage of the best manner. 

6.- Would you consider using a guide that provides a variety of activities to assess your 

students' speaking using online tools?  

Yes, I would consider it because I like to work with online tools. But in school. We don't have 

the internet and don't have technological media and this is a big problem in public institutions. 

 

Thanks  
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English Tecaher´s interview 

(Appendix 5) 

 

UNIVERSIDAD TÉCNICA DEL NORTE  

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGIA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS- INGLÉS 

GRADUATION WORK 

Online Tools Based on Communicative Language Teaching to Improve Speaking Skills in Junior 

Students at U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

Interviewed: English teacher 

Objective: 

The aim of this interview is to collect information about students' preferences in relation to 

online resources and tools based on communicative language teaching to Improve Oral Proficiency 

in Junior students at U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

1. In relation to the four language skills: oral production, written production, reading 

comprehension and listening comprehension, which do you consider to be the most 

challenging skill to develop in the students of the institution you represent?  

Given the students' level of proficiency in English, I perceive reading to be a considerable 

challenge, as their comprehension is often limited. Although they make an effort, their 

comprehension skills are limited and we constantly strive to encourage reading aloud as a 

means of practicing pronunciation. However, the biggest obstacle lies in the limitations 

inherent in the resources available, and the pedagogical tools and techniques we can employ 

to address this difficulty. 

1. Have you noticed any particular difficulty in the development of any of these skills 

and what do you think may be the cause of this difficulty? 

The main difficulty lies in the lack of opportunities to practice speaking. They are allowed to 

speak and express themselves through other means, they are given the possibility to listen 

and even provided with song lyrics to sing, which also helps them to practice pronunciation. 

However, when they are required to speak spontaneously, they are confronted with limited 

vocabulary and experience embarrassment or make mistakes, which makes language 

production very difficult. In my opinion, this lack of opportunities to practice and the 

consequent challenge of generating language are crucial factors to consider. 

2. Could you briefly describe your experience in teaching English, and specifically, 

how you have worked to improve students' conversational skills? 

My main focus is on improving students' speaking skills. To achieve this, I strive to explain 

concepts related to their daily activities, the films they watch, the music they like, and the 

books they read. I provide them with selected excerpts so that they can practice their English 
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pronunciation and language production. However, I have noticed that they tend to forget the 

language easily, which requires me to repeat the lessons frequently, which can become 

monotonous. As a strategy to cope with this situation, I try to combine teaching with songs, 

as this allows them to listen and read at the same time, thus generating more interest and 

participation from the students. 

3. What strategies do you use to motivate students to speak English outside the 

classroom and develop their confidence in oral communication? 

My main goal is to establish effective communication with students so that they can 

understand the language tools. I always emphasize the importance of students finding 

pleasure and enjoyment in using the language, whether it is through music or watching films. 

I recognize that English is a vital and, at the same time, challenging component for them 

because of the lack of resources available to practice the language. We lack authentic books, 

materials, and visual resources to support learning. This scarcity of resources has become a 

significant constraint for us. 

4. In your teaching practice, do you use any specific technological tools to improve the 

teaching of language communication? 

I am constantly present with my presenter and the students during the reading sessions. I also 

provide them with a written printout of the words they are listening to. In addition, on some 

occasions, I use a projector in the classroom, although unfortunately, the availability of 

projectors is limited in our school. We do not have a laboratory equipped with technology, 

so the tool most used by the students is their mobile phones. Taking advantage of this 

circumstance, I share with them the audio corresponding to the lesson so that they can listen 

to it on their mobile devices, and afterward, I compliment the activity with a project or, 

sometimes, with written words. 

5. In your opinion, do you consider that the use of online tools plays a relevant and 

beneficial role in improving communicative language teaching? 

Yes, and I have done it in other classes in other schools because I have worked in 11 different 

schools Here it's a bit difficult because even though you have your internet in this sector, you 

are not able to get good fidelity from the cables. So, at other times I used podcasts I have 

used YouTube videos, and also some chat so they could. In another school they have used 

the Moodle model, dude here it's very difficult. 

6. Would you consider using a guide that provides a variety of activities to assess your 

students' speaking using online tools? activities to assess your students' acquisition 

of English through online tools? 

It is an excellent idea to implement online tools for students, considering the circumstances I 

mentioned above. Although I have used videos on some occasions, I have encountered 

difficulties in their use due to the lack of clarity in the classrooms and the lack of projectors. 

You may notice that the windows lack curtains, which creates problems with projection. In 

addition, I have classes with oriental students at one or two o'clock in the afternoon, when 

the intensity of the sun is very strong, which makes projection even more difficult. 

 

Thanks for your help. 
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Students’ questionnaire 

(Appendix 6) 

 

UNIVERSIDAD TÉCNICA DEL NORTE  

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGIA 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS- INGLÉS 

GRADUATION WORK 

Online Tools Based on Communicative Language Teaching to Improve Speaking Skills in Junior 

Students at U. E. Ana Luisa Leoro, Academic Period 2022-2023. 

Objective: 

The objective of this survey is to Identify students' strengths and weaknesses in relation to specific 

academic skills, such as speaking, problem solving or critical thinking. 

Instructions:  

• Read each question carefully and answer them according to your knowledge. 

 • Be honest with your answers.  

• This survey is confidential, and it is made with academic purposes only 

 

1.- Do you think English is important for your future life? 

Yes □  

No □ 

2.- Do you consider that the developing speaking skills in English is fundamental to 

achieving a strong and competent level in the English language mastery? 
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Yes □  

No □  

3.- Do you communicate in English with your classmates during English class? 

Yes □ 

 No □  

4.- Do you get nervous or stressed when you have to take a speaking test? 

 never 

 rarely 

 sometimes 

 often 

 always 

5. In your experience as an English language learner, have you used any online tools that 

have helped you in your language acquisition? 

 never 

 rarely 

 sometimes 

 often 

 always 

6. In your opinion, do you think that using online tools can be beneficial for improving 

your English speaking? 

Yes □  

No □  

7. Would you be willing to use online tools that offer activities to reinforce your English 

speaking as part of your lessons?  

Yes □  

No □  

8.- Which of these online tools would you prefer to use to improve speaking skills? 

 Duolingo     

 Italki           

 Cambly       

 Hello Talk  

9.-What oral production activities do you do in English class? 

 Dialogues 
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 In-class questions and answers 

 Role Play (adopting and playing a character) 

 Games (tongue twisters, among others). 

 Singing 

 Repeating what the audio says 

10.-Would you find it useful to have a learning resource that provides detailed information 

about various online tools available to improve your speaking skills in a specific language, 

such as English? 

Yes □  

No □  

 

Thanks 
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Consent form 

(Appendix 7) 
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Students’ post survey  

(Appendix 8)  

Survey “Questionnaire” on Microsoft Forms 

https://forms.office.com/r/Hm1ru31mV5 

 

 

 

 

 

 

https://forms.office.com/r/Hm1ru31mV5

