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ABSTRACT

This research mainly focuses on Emotional Intelligence Strategies to Develop
Speaking Skills in Second Graders at San Francisco School in Ibarra City during the
academic year 2022-2023. The main objective was to propose a didactic guide as a resource
to contribute to the development of oral production of English as a foreign language (EFL)
while preventing students from lacking motivation, frustration, anxiety, stress, and other
affective factors that may hinder their learning of the target language. This study was based
on a theoretical foundation identifying the different emotional intelligence strategies, tasks,
and activities that help improve speaking skills. Their research was carried out thanks to the
collaboration of authorities, teachers, administrative personnel, and second-grade students
at “San Francisco” high school. For the development of this study, a mixed methodology,
guantitative and qualitative, was applied. The data was collected through research
instruments such as guided interviews with the authorities and teachers and a student survey.
Using the results, a guide was designed to present some activities based on emotional
intelligence strategies to facilitate the process of English as a foreign language. It has been
concluded that emotional intelligence is an essential tool for the development of English
language skills. However, even if teachers apply emotional strategies, it has been observed
that many students cannot recognize their feelings while learning a new language. This event
highlights the need for both students and teachers to work on developing emotional
intelligence. A tool to achieve the development of El, it is necessary to implement a didactic
guide that includes the most effective emotional strategies to create attractive activities using
different resources suitable for second graders. In addition, it is recommended that teachers
take additional courses to learn how to develop their emotional intelligence before teaching
students. The author also suggests that the activities described in the teaching guide can be
modified according to the needs of the students.

Keywords: Emotional Intelligence, strategies, speaking skill, didactic guide.
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RESUMEN

Este trabajo de investigacion principalmente se centra en Estrategias de Inteligencia
Emocional para desarrollar habilidades orales en estudiantes de segundo grado de la Escuela
“San Francisco” en la ciudad de Ibarra durante el aflo académico 2022 — 20223. El objetivo
principal fue proponer una guia didactica como recurso para contribuir al desarrollo de la
produccion oral de inglés como lengua extranjera, evitando al mismo tiempo que los
estudiantes carezcan de motivacién, frustracion, ansiedad y otros factores afectivos que
puedan dificultar su aprendizaje del idioma de destino. Este estudio se basoé en una base
tedrica que identifica las diferentes estrategias, tareas y actividades de inteligencia
emocional que ayudan a mejorar las habilidades para hablar. Este proyecto de investigacién
se llevo a cabo gracias a la colaboracion de autoridades, maestros, personal administrativo y
estudiantes de segundo grado de la escuela “San Francisco”. Para el desarrollo de este
estudio se aplico una metodologia mixta cuantitativa y cualitativa. Los datos se recolectan a
través de instrumentos de investigacion como entrevistas guiadas con autoridades y docentes
y la encuesta a los estudiantes. A partir de los resultados, se disefid una guia para presentar
algunas actividades basadas en estrategias de inteligencia emocional para facilitar el proceso
de inglés como lengua extranjera. Finalmente, se ha concluido que la inteligencia emocional
es una herramienta esencial para el desarrollo de las habilidades del idioma inglés. Sin
embargo, aunque los maestros apliquen estrategias emocionales, se ha observado que
muchos estudiantes no pueden reconocer sus sentimientos mientras aprenden un nuevo
idioma. Este acontecimiento resalta la necesidad de que tanto los estudiantes como los
maestros deben trabajar para desarrollar la inteligencia emocional. Una herramienta para
lograr el desarrollo de la IE, es implementar una guia didactica que incluya las estrategias
emocionales mas efectivas para el desarrollo de actividades atractivas utilizando diferentes
recursos adecuados para los estudiantes de segundo grado. Ademas, se recomienda que los
maestros tomen cursos adicionales para aprender a desarrollar su inteligencia emocional
antes de ensefiar. El autor también sugiere que las actividades descritas en la guia didactica
se puedan modificar segun las necesidades de los alumnos.

Palabras claves: Inteligencia Emocional, estrategias, habilidades del habla, guia didactica.
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Introduction

This research project aims to assist San Francisco School students in improving their
communicative production through emotional intelligence strategies. Emotional intelligence
strategies encourage students to acquire the English language through enjoyable activities.
Language is the primary tool for communication between individuals. Around the world,
there are various types of languages; one is English as a foreign or second language.
According to llyosovna (2020), English is not the most common language worldwide;
however, it is the official language of fifty-three countries and the principal second language
globally. Nowadays, English is the fundamental tool for transferring and communicating
information in a globalised world. (Dutta, 2019).

Nevertheless, Ecuador has a lower level of English as a foreign language. The
acquisition of a foreign language can prove to be a daunting and challenging undertaking for
students. The difficulties in learning English are due to many factors, such as methodologies,
typical resources, and affective factors. In 2022, Education First (EF) reported on the English
ranking in Ecuador. Ecuador is ranked 82nd out of 111 with a low English level. According
to the data presented by EF, the city with the highest level is Guayas, and the lowest level is
Napo. Imbabura has a medium level of English. In addition, people between the ages of 18
to 25 and 41+ maintain a shallow level of proficiency in English. On the other hand, people
between the ages of 26 to 40 years hold a low level. (English Proficiency Index — Ecuador,
2022)

As mentioned before, the learning-teaching process can be stressful for students,
especially when learners want to communicate but need help due to some factors. Leong and
Ahmadi (2017) suggest that oral proficiency is one of the most laborious facets of language
learning, as many learners struggle to express themselves orally. Therefore, in this research,
the principal factor to investigate is the role of emotional intelligence through affective
factors. One problem for students is the fear of participating, inhibition, and lack of
vocabulary knowledge. According to Bastidas-Amador et al. (2023), emotional intelligence
(El) is considered a fundamental component in the learning-teaching process of students
because it can help students understand their own emotions and feelings and the best way to
manage them.

It is essential to mention that teaching strategies are helpful in English classes; when
discussing teaching strategy, it refers to a lesson plan with a well-structured outline of
instructional objectives and tactics to implement the strategy. (Stone and Morris, in Al-
Banna & Aziz, 2014). Cognitive skills can be employed in an emotional plan to modify the
interpretation of stimuli or situations that prompt emotional reactivity. (Goldin et al., 2014)
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Background

Nowadays, emotional intelligence is a relevant topic not only in the psychology
context but also in education. Many researchers are investigating how Emotional
Intelligence affects the teaching-learning process throughout the educational community. In
teaching English as a Second Language, the affective factors are relevant to acquiring this
language and developing English skills. One of them is speaking; this project focused on this
skill. According to Bora (2012), sub-skill speaking has been among the most challenging
problems in English classes. The affective factors, such as the learners' lack of motivation,
self-confidence, and self-awareness, are one issue in developing oral abilities. This
researcher concluded that students who manage their emotional intelligence are more eager
to participate in speaking classes because they feel confident sharing their knowledge.
Nevertheless, students who do not control their emotions prefer to be passive in oral
activities. Furthermore, another study by Bastidas-Amador et al. (2023b) mentions that the
affective factors and the development of emotional intelligence can positively affect students
in their professional, educational, and personal lives.

Research Problem

The research problem focuses on developing speaking skills in second-grade students
at San Francisco school in Canton Ibarra through emotional intelligence strategies during
the academic year 2022-2023. Students may struggle to develop their speaking skills for
several reasons, including a lack of motivation, self-esteem, self-confidence, and others.
These happen because teachers downplay the importance of emotional intelligence and
development and must consider how affective factors could affect acquiring a new language.
Second graders are starting their educational life and must know how to manage their
emotions and peers.

Justification

This research project was developed because of the need to develop oral skills in
second graders at San Francisco school. Additionally, the objective is to identify strategies
for teachers to improve students' speaking abilities through Emotional Intelligence
techniques. As a result, students enhance their emotional intelligence, boosting their self-
assurance and empowering them to participate actively in class. As a teacher, it is essential
to have effective strategies to help students improve their oral communication skills. By
utilising these strategies, students can become more confident and feel at ease when
participating in English classes without worrying about making mistakes.

16



Significance of the study

This project collects information that English teachers and students can use to
improve the teaching-learning process, especially speaking skills. Moreover, it is crucial
because it employs several methods that enhance learning and strategies for fostering
emotional intelligence among English students. The importance of this study is divided into
subcategories: linguistic, academic, and affective impacts.

Impacts
Linguistic Impact

Second graders will improve their English production through emotional strategies,
allowing them to communicate better with their peers and teachers. Through eye-catching
activities, students will learn phrases that they can use in their daily lives to communicate
and express their feelings and thoughts easily in situations that may arise day by day. In
addition, they will be encouraged to be more active in their classes allowing them to feel
safe and confident about their participation in order to develop and improve oral skills.

Academic Impact

The learning development of speaking skills of second graders at San Francisco
school can be improved in the classroom by teachers focusing on using emotional strategies.
Also, these strategies can encourage students to get good grades and enjoy the acquisition of
English as a foreign language. Moreover, emotional intelligence strategies help to improve
in all educational aspects, that is, the development of El allows students to feel confident in
their knowledge and abilities within all the subjects received. However, it is crucial to
mention that teachers should also develop their emotional intelligence before applying
emotional strategies that help students begin to develop their emotional intelligence.

Affective Impact

This research aims to enhance the motivation of second graders to learn EFL by
incorporating Emotional Strategies such as empathy, self-awareness, and assertiveness in
their oral skill development. By utilising these strategies, educators can establish an
interactive and positive learning environment that encourages students to learn and have a
positive attitude toward the language. Additionally, both students and teachers can learn to
identify and manage their emotions and each other, as well as how external factors affect the
teaching-learning process.

17



Objectives

General Objective:

e Determine the Emotional Intelligence Strategies to Develop Speaking Skills in
Second Graders at San Francisco School.

Specific Objectives

e Establish the basic concepts and significant benefits of Emotional Intelligence
strategies to develop speaking skills in second graders.

o Identify different teachers’ strategies regarding emotional intelligence strategies used
in the classroom to develop speaking skills.

e Design a didactic guide with emotional intelligence strategies to improve English
communicative skills in second graders at San Francisco school.

This degree project is dived into five chapters. The first chapter is the theoretical
foundation, and this chapter explains the theoretical information of the research on
Emotional Intelligence strategies to develop speaking skills. This chapter elaborates on the
theoretical basis of the research study, English as a foreign language, methods and
approaches to developing speaking skills, and emotional intelligence strategies. The second
chapter is the methodology where it incorporates essential information about various
research methods in response to the research problem. Furthermore, it explains the
techniques, instruments, and methods used to collect data. In addition, it shows the study
site, number of participants, and procedures. The third chapter is about data and discussion.
This chapter presents the data analysis after the application of the research instruments and
the discussion of these results. The fourth chapter presents the proposal. It was designed as
a didactic guide with different activities based on theory foundation, interviews for teachers
and a survey for students to enhance speaking abilities through emotional intelligence
strategies. Finally, the last chapter is about conclusions and recommendations that the author
gives according to the results, theory, and the proposal.

18



CHAPTER I: THEORETICAL FRAMEWORK

This chapter explains the theoretical information of the research on Emotional
Intelligence strategies to develop speaking skills in second graders at San Francisco school.
This chapter elaborates on the theoretical basis of the research study, English as a foreign
language, methods and approaches to developing speaking skills, and emotional intelligence
strategies.

1.1. English as a Foreign Language

Language is the primary tool for communication between individuals. One of the
most common languages spoken around the world is English. It is the native language of
sixty-seven countries and the second language of twenty-seven countries. English is spoken
by over 780 million people worldwide; 350 million of them manage this language as a first
language, and +430 million speak it as a second language, making it one of the most widely
spoken languages globally. (Ilyosovna, 2020)

Nowadays, this language helps people to find better opportunities across the globe.
The possibilities can be getting a better job or finding any information, especially since this
language allows for precise and effective peer-to-peer communication; this language also
opens the door to the world. For this reason, most people who cannot speak English are
learning, studying, and practising to obtain a high level of English with which they can
communicate. At the educational level, private and public schools have English as a subject,
like a foreign language.

To summarise, English may not be the most commonly spoken language worldwide.
However, it is one of the languages used to establish connections in different fields
worldwide. It means that everybody who dominates the English language can obtain
opportunities that can improve their lifestyle, increase job opportunities, and help the tourism
and economy of a country since this language allows them to establish and get international
deals.

1.2. English as a Foreign Language in Ecuador

The English language curriculum was designed for primary, elementary, high school,
middle school, and baccalaureate in private and public schools. Five core principles form the
foundation of this curriculum: The learning-teaching process is teaching through a
communicative language approach, which means interacting and communicating through
language. Second, integrate language learning with cultural and cognitive aspects to
encourage students to acquire the language. Third, the curriculum is focused on international
standards and adapted to Ecuadorian needs. Fourth, the learning-teaching process of the
English language should improve skills such as thinking, social skills, and creative skills
needed for significant learning to help students in their lives. Finally, the central core is a
learner-centred approach; the methodologies, strategies, techniques, and more should be
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focused on students and their development, such as their strengths and challenges.
Additionally, this approach should facilitate the learning process, supporting the motivation
and engagement of students with English language learning.

However, despite the efforts of the Ministry of Education to reach a high level by
mastering English, something needs to be fixed within this educational system. Each year,
different associations assess the Ecuadorian English level. For example, in 2022, Education
First (EF) reported on the English ranking in Ecuador. Ecuador was ranked 82nd out of 111
with a low English level. Based on the information provided by EF, Guayas had the highest
English proficiency level, while Napo had the lowest. Imbabura falls in the middle range. It
Is worth noting that individuals aged 18-25 and 41 and above tend to have a limited grasp of
English, while those between 26-40 have a lower proficiency level. (English Proficiency
Index — Ecuador, 2022). Namely, Ecuador must improve the learning-teaching process to
obtain a master's degree in English. The teachers must apply different methods, approaches,
techniques, and strategies or modify the English curriculum.

The Ecuadorian curriculum features eight levels of English that are based on the
Common European Framework of Reference for Language. According to the Ministry of
Education (2019), private-public schools have four levels of English: Pre-Al, Al, A2, and
B1, and each of them has sub-levels based on the course. For example, pre-Al has two sub-
levels: pre-Al.1 to second-grade students and pre-Al.1 to third-grade. In addition, Al has
two sub-levels, Al.1 to fourth and eighth grades and Al.2 to fifth and ninth courses.
Furthermore, the A2 level is divided into A2.1 for the sixth and tenth courses and A2.2 for
the seventh and first baccalaureate. Finally, the B1 level has two groups: B1.1 for the second
baccalaureate and B1.2 for the third baccalaureate. The following figure demonstrates, more
specifically, the division of English levels according to the CEFR and how the Ministry of
Education (MINEDUC) distributed for educational institutions at the national level.

Figure 1
Ecuadorian English levels based on CEFR.

e s e

Note: Levels of Proficiency. Source: Ministry of Education (2019)
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This research focuses on second-grade students who should have a pre-Al.1 at the
end of the second grade. According to the Ecuadorian curriculum, students must know topics
such as members of the family, friends, numbers, class objects, greetings, colours, weather,
clothes, time, and more. In addition, second-grade students should develop the four English
skills: listening, writing, reading, and speaking. During their school years, students should
aim to identify, understand, and communicate individual words and short phrases to ensure
that others can understand them quickly based on their speaking skills. Furthermore, they
should participate effectively in fundamental interpersonal interactions in everyday contexts,
provided the interlocutor speaks slowly and clearly.

1.3. Common European Framework of Reference for Language

The worldwide benchmark for evaluating language proficiency is the Common
European Framework of Reference (CEFR). Furthermore, this comprehensive description
outlines the components of language learning, including communication skills and
developing knowledge and abilities required for effective language use. (Council of Europe.
Council for Cultural Co-operation. Education Committee. Modern Languages Division,
2001). According to the Council of Europe Council for Cultural Co-operation Education
Committee Modern Languages (2001), the CEFR has three primary levels, A, B, and C, but
each has sub-levels. Firstly, the curriculum divides the A group (primary user) into Al
(Breakthrough) and A2 (Waystage). Secondly, it categorises the B group (independent user)
into B1 (Threshold) and B2 (Vantage). Lastly, it classifies the C group (proficient user) into
C1 (adequate operational proficiency) and C2 (mastery).

The primary user (Al) can understand and use frequently used phrases and simple
expressions that relate to everyday needs. Moreover, they can introduce themselves, ask
questions, and provide personal information. They can communicate effectively if the other
person speaks clearly and slowly and is willing to assist. The A2 level user can comprehend
commonly used expressions related to topics of immediate importance. Therefore, they can
effectively communicate in straightforward and routine tasks that involve exchanging
information on familiar and routine matters. Additionally, these users can describe relevant
aspects of their background, immediate surroundings, and needs in areas that require close
attention.

Individuals at the B1 level of language proficiency can comprehend the main ideas
of common subjects related to work, school, and leisure. They can effectively manage
situations in locations where the language is spoken. Additionally, they can generate
essential written pieces and convey details about their family, aspirations, personal interests,
significant events, and objectives. They can also provide brief justifications and explanations
or their opinions and plans. At the B2 level, one can comprehend intricate subjects about
professions and specialisations, including technical discussions. Furthermore, their ability to
speak is fluent and spontaneous, enabling them to converse with native speakers with ease.
As for writing skills, they can create extensive and complex texts on diverse topics and
present their stance on current issues, highlighting the pros and cons of various options.
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As per CEFR standards, the highest proficiency levels are C1 and C2. At the C1 level,
individuals can produce detailed, well-structured texts on complex topics while
demonstrating precise language usage. In addition, they possess advanced reading skills,
which enable them to comprehend demanding, lengthy texts and decipher implicit meanings.
Furthermore, their speaking skills are flexible and practical, allowing them to express
themselves without hesitation fluently. The whole level, C2, encompasses proficiency in all
four skills - speaking, reading, writing, and listening. C2 individuals can effortlessly
comprehend spoken or written material and summarise information from multiple sources.
In addition, they can converse fluently and accurately, even in complex situations, using

formal expressions.

Table 1

Global scale based on the Common European Framework of Reference (CEFR)

PROFICIENT USER

C2

“Can understand virtually all types of texts. Can
summarise information from different oral and
written sources, reconstructing arguments and
accounts in a coherent presentation. Can express
themselves spontaneously, very fluently, and
precisely, differentiating finer shades of meaning
even in more complex situations.”

C1

“Can understand a wide range of demanding, longer
texts and recognize implicit meaning. Can express
themselves fluently and spontaneously without
much obvious searching for expressions. Can use
language flexibly and effectively for social,
academic, and professional purposes. Can produce
clear, well-structured, detailed text on complex
subjects, showing controlled use of organisational
patterns, connectors, and cohesive devices.”

INDEPENDENT USER

B2

“Can understand the main ideas of complex text on
both concrete and abstract topics, including technical
discussions in their field of specialisation. Can
interact with a degree of fluency and spontaneity that
makes regular interaction with users of the target
language quite possible without imposing strain on
either party. Can produce clear, detailed text on a
wide range of subjects and explain a viewpoint on a
topical issue giving the advantages and
disadvantages of various options.”

Bl

“Can understand the main points of clear standard
input on familiar matters regularly encountered in
work, school, leisure, etc. Can deal with most
situations likely to arise while travelling in an area
where the language is spoken. Can produce simple
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connected text on topics which are familiar or of
personal interest. Can describe experiences and
events, dreams, hopes, and ambitions and briefly
give reasons and explanations for opinions and
plans.”

“Can understand sentences and frequently used
expressions related to areas of most immediate
relevance (e.g. very basic personal and family
information, shopping, local geography,
employment). Can communicate in simple and
routine tasks requiring a simple and direct exchange
of information on familiar and routine matters. Can
describe in simple terms aspects of their background,
immediate environment, and matters in areas of
immediate need.”

A2

BASIC USER

“Can understand and wuse familiar everyday
expressions and very basic phrases aimed at the
satisfaction of needs of a concrete type. Can
introduce themselves and others and can ask and

Al answer questions about personal details such as
where someone lives, people they know, and things
they have. Can interact in a simple way provided the
other person talks slowly and clearly and is prepared
to help.”

Note: Brief description of CEFR levels. Take from: Europarat ( 2020)

1.4. English Skills

The English language has four skills: receptive (listening and reading) and productive
(speaking and writing). The four skills are essential to managing the English language. For
example, Sadiku (2015) states that in effective communication, listening and speaking skills
are closely intertwined and complement each other. Similarly, reading and writing are
interconnected and essential to effective written communication. Consequently, the four
skills are necessary for students to develop their capacity to acquire English and effectively
communicate in different ways, such as oral or written communication.

1.4.1. Reading Skill

Reading is a passive or receptive skill, which refers to understanding written text.
According to Sadiku (2015), reading offers a productive approach to improving language
vocabulary. (p.30). For this reason, individuals need to have a reading habit and read at least
one text per day. Additionally, this habit can help to understand listening and speaking
activities due to the acquisition of vocabulary through reading activities.
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1.4.2. Listening Skill

Another passive or receptive skill is listening. The state of receptivity enables the
listener to understand what is being heard and participate fully in the communication
process. (Sadiku, 2015). As individuals improve their listening skills, they experience greater
satisfaction and success.

1.4.3. Writing Skill

Writing is a valuable skill that effectively communicates ideas through brief and
extended written works. The writing process can be intricate, as individuals must pay close
attention to punctuation, grammar, and language usage depending on the desired level of
formality. This skill is commonly taught in educational settings, including schools, high
schools, and universities.

1.4.4. Speaking Skill

Regarding foreign language skills, verbal or oral communication is essential.
Communication involves interacting with others to share opinions, intentions, emaotions,
doubts, and viewpoints. Like writing, oral skills require students or learners to focus on
fluency, intonation, and pronunciation. (Shrouf, 2012)

In conclusion, learning the language requires acquiring four essential skills. Two of
these skills are receptive, meaning individuals cannot produce output. However, if these
skills are developed, individuals can grow and manage productive skills since all four skills
complement each other. The four skills are listening - the ability to be an attentive listener;
reading - the ability to understand vocabulary; writing - the ability to convey messages
through written texts; and speaking - the ability to express oneself through verbal
communication.

1.5. Speaking Sub-skills

As mentioned before, speaking is one of the English skills. It is a productive skill
where individuals who manage this ability can communicate through oral production.
Bashiruddin & Bailey (2015, cited in (Perugachi, 2022) mentioned that effective
communication is crucial for an individual's success as it enables students to share various
kinds of information verbally. According to the CEFR, speaking mastery refers to when
individuals can communicate their opinions, emotions, and points of view fluently and
precisely. Also, they can have a conversation with native speakers. Nevertheless, the
development of speaking skills is a complicated process. Rao (2019) states that speaking can
be the most challenging skill to develop, although it is also considered one of the essential
skills that learners need to manage.
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Consequently, it is necessary to have more than just macro language skills to have
complete proficiency in a language. Learners also need to have solid linguistic sub-skills to
comprehend the language fully. Regarding micro-skills of speaking, Lackman (s. f.) states
that raising awareness of speaking sub-skills is essential because it can help students improve
their ability to communicate effectively in all areas of their lives. The micro-skills of
speaking are four basic elements: vocabulary, grammar, pronunciation, and fluency.

1.5.1. Vocabulary

Vocabulary is an essential part of the acquisition of a language. It is the principal
component students must acquire because it can affect the macro skill. According to
Alizadeh (2016), vocabulary is the knowledge of a set of words in alphabetical order with
their definition. In speaking, people use a productive vocabulary, which means they use
words or phrases to communicate or express something.

1.5.2. Grammar

According to Yule (2010), the term “grammar” refers to the systematic study and
description of the structure of phrases and sentences. Grammar is used in writing and
speaking to get a good understanding and effective communication. In speaking, grammar
is a set of rules that govern how people use language. It is studied unconsciously by
observing the speech patterns of other speakers. (Handayani, 2018)

1.5.3. Pronunciation

Pronunciation is the process of creating sounds to convey meaning. It involves
focusing on the specific sounds of a language and other aspects of speech beyond individual
sounds. (Yates, 2002). Also, it can be understood as how to pronounce words correctly. The
correct pronunciation of the words is essential for good communication because the listener
can effectively comprehend the message that the speaker wants to transfer.

1.5.4. Fluency

Fluency is speaking fluently, quickly, and confidently in a conversation without
pausing or looking for correct expressions, depending on the context. (Education, 2018).
Moreover, fluency can be categorised into three types: cognitive fluency (which pertains to
the speaker’s mental process in the communication), utterance fluently (which encompasses
speed, breakdown, and repair), and perceived fluently (which refers to the listener’s response
to both the linguistic and non-linguistic characteristic of the speaker’s speech). (Lopez et al.,
2021)
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1.6. Methods and Approaches Focused on Speaking

Teaching EFL can be challenging if teachers do not have a suitable method or
approach to support this process. Over time, investigators have developed various
methodologies, procedures, techniques, and strategies to facilitate target language
acquisition. While it is true that none of them can be entirely useless for teaching English,
the teacher can combine two or more to create a new method that adapts to the student’s
needs and helps ensure the teaching-learning process's effectiveness. The following will
detail different methods and approaches that facilitate the development of oral abilities.

1.6.1. Total Physical Response

James Asher developed the method of Total Physical Response. This method refers
to teaching the target language through physical-motor activity. According to Asher, TPR
involves movements resembling games, helps decrease learners' stress, and creates a positive
mood that makes learning easier. It is effective for children and adults. The main objective
iIs to teach oral proficiency at the beginning level. Another goal is to help students enjoy their
experience in the EFL learning process to reduce students' stress when studying another
language.

The teacher takes charge of what to teach, presents the new materials, and selects
supporting materials for classroom use. They play an active and direct role, usually initiating
interactions even when learners interact with each other. On the other hand, the teacher
initially instructs the students and follows their commands. As they become proficient, the
students become more active by expressing their commands. However, the teacher still
largely determines the content of the learning process.

There are several activities that teachers can include in speaking classes to enhance
the learning experience. These activities include imperative drills, conversational dialogues,
role plays, and slide presentations. Imperative exercises encourage physical actions and help
learners to practice and improve their skills. Informal conversations are typically introduced
after approximately 120 hours of instruction. Lastly, role play centred on everyday
situations, such as at the restaurant, supermarket, or gas situation. (Richards & Rodgers,
2001)

1.6.2. Task-based Language Teaching

Another approach is task-based language teaching (TBLT). It is centred on
communicative learning. The TBLT approach is focused on utilising tasks as the
fundamental component for planning and teaching language in a classroom setting.
According to Nunan (1989: 10 cited by (Richards & Rodgers, 2001), the communicative
task is a part of classroom work that includes learners interacting, producing, manipulating,
or comprehending the target language whilst their attention is principally focused on
meaning rather than form. The main objective of TBLT is centred on students' needs. It
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means the teacher needs to create tasks related to real situations where students feel
identified, and they should apply their knowledge. The main activity in this approach is role-
play, which is perfect for authentic communication and using context such as needs, work,
school, personal problems, etc.

The teacher and students have different roles in this approach. First, the teacher's role
is to be a:

e Selector and sequencer of tasks: As teachers, they have the responsibility to take
on a leading role in selecting, adapting, and creating functions that are tailored
to meet the interests, needs, and language skill levels of their learners. Once they
have done this, they should organise these tasks into an instructional sequence
that will effectively guide their students toward their learning goals.

e Preparing learners for tasks: Before students realise the assignments, teachers
should introduce the topic, clarify the instructions for activities, help students
learn or remember valuable phrases and words that they need to use in the
activities, and finally, they can demonstrate the tasks’ procedures.

e Consciousness-raising: To enhance learning, the teacher must create and
implement form-focusing techniques such as attention-focusing pre-task
activities, text exploration, guided exposure to parallel tasks, and highlighted
material.

Second, the learner must use the target language for honest communication. These
activities should encourage students to work in groups, pairs, or individual work. Moreover,
the tasks enhance the learner's participation and attention to the activity's message and form.
(Richards & Rodgers, 2001)

1.6.3. Suggestopedia

Georgi Lozanov developed the Suggestopedia method. This method focuses on the
teacher-learner relationship. The principal characteristics are decoration, furniture,
classroom arrangement, music use, and the teacher's authoritative behaviour. Consequently,
the main objective of this method is to boost confidence and enhance learning, creating a
stress-free environment for students. On the one hand, the teacher establishes scenarios to
make the learner more receptive and then presents linguistic content to promote positive
acceptance and retention. On the other hand, the student’s role is the pseudo-passive state.
The group work should be homogeneous; each group should have twelve participants. The
learners will sit in circles to exchange their knowledge face-to-face and participate in
activities. (Richards & Rodgers, 2001)
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1.6.4. Community Language Learning

Charles A. Curran developed the Community Language Learning (CLL) method.
This method uses the counselling-learning theory to teach language, which means the teacher
acts as a counsellor and the students as clients. The method emphasises the importance of
collaboration between students and teachers to create an influential learning community.
CLL aims to enhance students’ communication abilities, encourage them to learn a new
language and boost their self-esteem to develop social skills that promote teamwork.

As previously stated, the teacher’s responsibilities include advising, counselling,
supporting, and monitoring students. The teacher helps students better understand their
problems by providing structure and analysing issues. These roles also encourage learners
to participate in class actively. Conversely, the learners listen attentively, share their
experiences without fear of being judged, repeat expressions to internalise learning, offer
support, and act as counsellors to their peers.

Several activities can be included in the target language acquisition by applying CLL.
For example, translation, group work, recording, transcription, analysis, reflection,
observation, listening, and free conversation. These activities have sequences that are
necessary to follow because learners can improve their communicative abilities, and they
feel confident to participate and engage in class. In the following, each of the activities will
be described briefly.

e Translation: refers to the teacher translating the message students want to express.

e Group work: It refers to students working in small groups. In this, groups can
discuss any topic, prepare a conversation or a summary to present to another group,
teacher, or in front of the whole class.

e Recording: consists of students recording their voices in a target language.

e Transcription: refersto the transcripts of students’ conversations and utterances that
they have recorded to analyse and practice linguistic forms.

e Analysis: This consists of students analysing and studying conversation
transcriptions in the target language to sharpen their focus on particular usages or
applying specific grammar rules.

e Reflection and observation: Students reflect and report on their experiences of the
class. It can be in groups or front of the course.

e Listening: Learners listen carefully to their teacher about utterances, expressions, or
ideas exposed in teamwork.

e Free conversation: refers to students motivated in free discussions with their peers
or teachers about their learning experiences. (Richards & Rodgers, 2001)
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1.6.5. Content-Based Instruction

Bula Villalobos (2014) defined Content-Based Instruction (CBI) as an approach
involving teaching around the content. Richards & Rodgers (2001) also agree that CBI is an
approach where the second language is taught by containing content or information that
students need to acquire. CBI aims to teach the target language as a means of
communication, considering the need to learn a new language. The activities presented in
this approach guarantee authentic and meaningful communication that helps students
develop language skills. The teachers' roles are to be passive and provide materials to be
adapted depending on the student's cognitive level. These materials should respond to
academic needs and personal interests. On the contrary, the learner’s role is to use the new
language actively. (Lopera Medina, 2013)

1.6.6. Cooperative Language Learning

According to Richards & Rodgers (2001), cooperative Language Learning (CLL) is
an approach to teaching that maximises the use of cooperative activities involving pairs and
small groups of learners in the classroom. Learners should exchange information with their
peers. CLL aims to promote collaboration over competition, enhance critical thinking
abilities, and improve communication skills through structured social interaction activities.
There are several activities that teachers can include in CLL classes, such as role-play,
jigsaw, and others. These activities encourage students to develop their communicative
abilities and work collaboratively with the support of their teachers.

The teacher’s role can be summarised as a facilitator. As facilitators, teachers are
responsible for moving around the classroom and assisting students and groups as needed.
Additionally, Johnson et al. (1994 cited in Richards & Rodgers, 2001) state that they must
establish a structured and well-organized learning environment by setting goals, planning
and structuring tasks, arranging the classroom’s physical space, assigning students to groups
and roles, and selecting appropriate materials and timing. The learners' roles are
collaborative members and directors of their knowledge; they should actively and directly
participate. In teamwork, it is necessary to divide the roles into tutors, checkers, recorders,
and information sharers. For this reason, the teachers teach them to plan, monitor, and
evaluate their learning process. (Richards & Rodgers, 2001)

1.6.7. Communicative Language Teaching

According to Richards (2006), Communicative language teaching (CLT) can be
understood by how learners learn a language. This method helps learners develop their
communicative competence. Consequently, the main principle of CLT includes learning a
new language through communication abilities. In addition, the activities presented in this
method should be designed to encourage students to participate in conversations, but the
discussions should be authentic and meaningful.

29



This method encouraged learners to work cooperatively rather than individually
during class activities. They must actively listen to their peers’ opinions, beliefs, and
knowledge. It was also essential for them to take responsibility for their learning process.
Meanwhile, the teacher acted as a facilitator, monitor, and counsellor. Their principal role is
to encourage communication between creating a positive learning environment and learners
to ensure effective communication.

1.7. Teaching Strategies

Various definitions of teaching strategies exist that explain what they are and what
they consist of. According to Sarode (2018), Teaching strategies are a set of methods that
educators use to assist students in comprehending the course material and establishing
feasible objectives for the future. “Teaching strategies refer to the structure, system,
methods, techniques, procedures, and process that a teacher uses during instruction.”
(Wandberg & Rohwer, 2009, p. 164). Likewise, Ayua (2017) states that “a teaching strategy
Is an educational technique, method or plan of classroom actions or interactions intended to
accomplish specific teaching/learning goals.” In other words, the teaching strategies are a
resource for teachers to support the teaching-learning process to achieve the objectives set
up in the lesson plan. Moreover, depending on the topic, the teacher should choose what
method or methods to adopt, whether student-centred or child-centred. Whichever way the
professor chooses, the method, together with well-designed strategies, should ensure the
effectiveness of the learning.

1.8. Strategies to Develop Emotional Intelligence

1.8.1. Definition of Emotional Intelligence

Emotional Intelligence (EI) refers to the capability, self-perceived skill, or capacity
to recognise, evaluate, and regulate one’s emotions and those of others and groups.
Furthermore, a high level of EI demonstrates a strong understanding and skill in detecting
the feelings of others. Individuals with a high level of EI exhibit friendly, resilient, and
positive behaviour. (Serrat, 2017). Likewise, Wadkar (2019) states that achieving emotional
intelligence is well within reach through consistent nurturing and training. With unwavering
motivation and dedicated effort, individuals can make remarkable strides in enhancing their
emotional intelligence.

1.8.2. School and Emotional Intelligence

Learning a new language as a second language or a foreign language (L2/FL) can be
quite challenging due to several factors. It does not always occur concurrently with the
teaching process and involves a range of individual, socio-cultural, and pedagogical
variables that can impact the learning experience. (Andrade-Molina et al., 2022). One of
these variables is to develop emotional intelligence.
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Developing emotional intelligence is a lifelong process that starts in childhood and
continues throughout life. One can improve their El in various settings, such as home, work,
and school. However, schools play a crucial role in developing emotional intelligence since
students spend most of their time there. Therefore, schools should take the initiative to
implement strategies that enhance and cultivate emotional skills. To achieve this goal,
schools should utilise resources to develop El. Nonetheless, some educators may disagree
and argue that prioritising EI could deviate from academic education. Conversely, others
believe developing emotional intelligence can lead to better academic performance. (Behera,
2016) Nevertheless, El's abilities help students develop social skills, manage stress, and
improve their academic performance and emotional and social well-being, as stated by
Montoya et al. (2022) cited in Bastidas Amador et al. (2023).

1.8.3. Teacher and Emotional Intelligence

The role of the teachers is essential to good results in the teaching-learning process
through themselves or their teaching methods. First, teachers need to develop their emotional
intelligence. Second, they should be able to identify, understand, and manage their emotions.
Finally, they can teach from an approach to emotional intelligence strategies. Nevertheless,
trying to develop EI takes much work to get it. Behera (2016) states, “Emotional intelligence
is an honorable ambition for any teacher or school, but a hard one to fulfil.”

However, one study in India states, “Emotional intelligence can be developed
through specific emotional intelligence program training,” which means educators can learn
to develop their El through specific activities. Then, they can teach to apply strategies to
develop El in their students. Additionally, the same study mentioned that a high level of El
could help reduce stress, control bad attitudes, and feel better as teachers. (Dr Anil Kumar C
etal., 2021)

1.8.4. Strategies to Improve Emotional Intelligence

The strategies of EIl can be classified into two parts. The first part is related to
intrapersonal aspects: self-awareness, self-emotional regulation, and motivation, which are
related to the individual. The second part involves interpersonal elements, such as
developing empathy and social skills related to relationships.

e Intrapersonal Strategies
a. Self-awareness

Self-awareness refers to knowing the effects produced by each emotion that
individuals have. According to Patra & Shetgovekar (2020):
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Emotional self-awareness will help you to get in touch with your
feelings concerning its three aspects. How do you think, feel, and
behave when you are sad or in a joyous mood or irritated, and so on?
This will also help you to know how emotions affect others also. (112)

This strategy assists individuals in identifying both their own emotions and
those of others. Moreover, once the initial plan is implemented, individuals will
become better equipped to determine their own emotions and understand how
they react based on those emotions. A helpful method for developing self-
awareness is self-scanning. This method involves reflecting on how individuals
respond to stimuli, such as things they like or dislike, sadness, irritability, and
others. It would be best to consider how individuals’ minds and bodies respond
and how their beliefs and values are affected. Another helpful technique is
scanning others, which can improve individuals’ active listening skills. It means
paying close attention to the details of a conversation while someone else is
speaking, trying to understand their emotions and situations. Additionally, it is
essential to observe the other person’s nonverbal behaviour and maintain eye
contact to ensure clear communication.

b. Based on the aspects of emotions

Individuals must identify, understand, and manage emotions to develop
emotional intelligence. Before achieving this, they should comprehend the
emotions related to context, nature, and relevance. Emotions express different
meanings based on the specific context and type of emotion. It is necessary to
understand how emotions affect others and learn to differentiate whether they are
beneficial or detrimental. With a proper understanding of their emotions,
individuals can manage them effectively. Therefore, improving this process to
achieve a better outcome is crucial. According to Patra and Shetgovekar (2020),
emotions have three components:

I.  Cognitive: This component refers to the thoughts of individuals.
ii.  Affective: It refers to the feelings and the impact of these feelings in
physiological and bodily aspects.
iii.  Conative: It refers to the actions and behaviours made from the
impact of the feelings or emotions provoked.

The strategy focuses on emotions, which can be questions and answers. For
example, teachers can think of a dangerous, romantic, happy, or worrying
situation and formulate questions about it, such as what they should do. How do
you feel? How can they control the situation? Furthermore, students will imagine
various conditions and experience different emotions. Consequently, they need
to identify, understand, and manage each of these emotions, thus being able to
develop their EI.
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c. Assertiveness

Being assertive is vital to individuals expressing themselves confidently and
effectively to others. To achieve this, it is essential to clearly understand
individuals’ objectives and what kind of relationship they want with the other
person or situation. Creating an atmosphere where both parties are respected and
valued is crucial. Assertiveness involves knowing what to say, how, and why an
individual says it. Communication should always be calm, confident, and
respectful.

d. Developing a positive attitude

Maintaining a positive attitude in complicated situations can be challenging
for many people. However, developing El can help individuals become more
self-aware of their emotions and feelings. This newfound awareness can allow
individuals to see the positive aspects of things and become more optimistic.
Plus, It can help them develop problem-solving skills. With a positive attitude,
individuals feel confident to take on any challenge. This aspect is crucial for
students who feel shy when speaking or participating in class. Those who trust
themselves and maintain a positive attitude are likelier to speak, write, and
participate in class.

e Interpersonal Strategies
e. Empathy

Understanding empathy involves putting oneself in someone else’s shoes,
recognising their emotions, and considering their thoughts from their perspective.
People’s values and beliefs shape their capacity for empathy. However, learning
empathy as a child can establish positive relationships and enable individuals to
support others. By empathising, individuals can comprehend what someone is
experiencing, what they require, and how they feel.

f. Practical communication abilities

When enhancing our emotional intelligence abilities, listening is a crucial
aspect of interpersonal relationships. The foundation of effective communication
is active listening, which involves attentively tuning in to what the other person
conveys through nonverbal and verbal cues, such as eye contact, facial
expressions, gestures, and body language. Rather than impulsively reacting,
individuals must listen first and then respond. Additionally, one should be
mindful of emotions, thoughts, intentions, and objectives during conversations to
empathise with others.
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Based on the theory, emotional intelligence is crucial in personal, educative, and
professional success and happiness. In the research of Patra & Shetgovekar (2020), from
which the information was taken, the strategies are divided into subcategories; the first
category is related to personal abilities, and the second category refers to social skills.
Moreover, Krashen’s research suggests that a student’s emotional and attitudinal disposition
can either support or hinder their ability to comprehend and acquire a new language. It is
observed that when a student experiences high levels of anxiety, low self-esteem, and
minimal participation, their affective filter becomes elevated, which can impede their ability
to obtain the necessary information. Conversely, a low affective filter has been linked to
improved language acquisition and learning outcomes. Therefore, students must cultivate a
positive emotional state and attitude for optimal success in their language learning journey.

To ensure effective learning, the teacher should consider the effective filter, which
encompasses student motivation, self-confidence, and anxiety. Therefore, the teacher must
establish a positive learning environment, implement effective teaching strategies and
techniques for English language instruction, and cultivate emotional intelligence among
students. There are several strategies that teachers can utilise to maintain a low affective
filter that can combine with dynamic intelligence strategies to develop speaking skills. As a
teacher, it is crucial to encourage students to practice speaking English. One effective
method is to correct mistakes in class, positively and constructively, so everyone can learn
from them. Maintaining a positive attitude during class hours is also crucial for a thriving
learning environment. It is important to remember that students may have a low level of
language proficiency from the beginning, so building knowledge step-by-step is vital.
Engaging students in enjoyable activities will help them stay interested in learning and
motivated to continue. (Haddad, 2019)
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CHAPTER II: METHODOLOGY

This chapter presents the research methodology. It incorporates essential information
about various research methods in response to the research problem. “Emotional intelligence
strategies to develop speaking skills in second graders at San Francisco school. Furthermore,
this chapter explains the techniques, instruments, and methods used to collect data. In
addition, it shows the study site, number of participants, and procedures. Finally, sources for
information was determined to analyse the results about developing speaking skills,
emotional intelligence, and strategies to improve and develop communicative production in
second-grade learners.

2.1.Type of research

2.1.1. Mixed Research

The mixed method was applied in this research. Quantitative and qualitative methods
were combined to create a hybrid form. According to Tashakkori & Creswell (2007 cited in
Doyle et al., 2009), mixed method research is research that involves the collection and
analysis of data, integrates the findings and concludes using both qualitative and quantitative
methods. This type of research was essential for achieving the objectives mentioned because
it was essential to collect information from the experiences of English teachers and the
requirements of students. Furthermore, it helped to analyse statistical data on emotional
intelligence strategies to develop speaking skills.

Qualitative Research

This study used qualitative research. Sandelowski (2004) states that qualitative
research encompasses a wide range of attitudes and techniques used to investigate and
understand how human beings interpret, experience, and create the social world. This type
of method was essential in this research because it focused on collecting data through the
opinions and experiences of English teachers around applying emotional intelligence
strategies to improve communication skills. Furthermore, one of the instruments that was
applied in this research was a guided interview. A guided discussion helped to recollect
essential information about using emotional intelligence strategies in English classes to
improve speaking skills in second-grade children from “The San Francisco” school in Ibarra.

Quantitative Research

Quantitative research was another essential method that this research used. It was
based on collecting and analysing data from a sample; moreover, the results were represented
in statistical graphics and tables. According to Apuke (2017), in his research about
Quantitative Research Methods, a Synopsis Approach mentioned that quantitative research
involves the use of specific statistical techniques to analyse numerical data and answer
questions related to various topics. These questions can be related to who or what is involved,
how much of something there is, where and when things are happening, and how many of
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something there are. Additionally, quantitative research can be used to explain issues or
phenomena by gathering data in numerical form and using it to conclude.

According to the definition of the quantitative method, this research project was
necessary because it answers the research questions and tries to explain a problem by
collecting information. For this reason, an essential instrument of this research was a survey
to determine the requirements and preferences of the students concerning the strategies and
activities that were more useful for their classes to improve their oral skills.

2.2. Methods

This study employed two methods to facilitate the execution of the project:
deductive and inductive. These methods are outlined in detail below:

2.2.1. Deductive Method

The main characteristic of this method is working from general to specific. Zikmund
et al. (2013, cited in Egbele-Okoro, 2020) said: Deductive reasoning involves the logical
process applied in deriving a conclusion about a particular instance based on a known general
premise or something known to be true. (p. 105). Thus, this method helped obtain available
information and accomplishments about using emotional intelligence strategies through
activities that help develop speaking skills in second-grade students at “San Francisco”
school. Moreover, the data for this research was obtained by analysing the survey results,
which assisted in identifying the root cause of the research problem.

2.2.2. Inductive Method

On the contrary, the inductive method is focused on specific observation to get a
general conclusion depending on the direct observation from the factors. Similarly, this
method begins with premises primarily based on experiences. Hence, it was utilised in this
research as the interview provides valuable insights into the experiences of English teachers
regarding the incorporation of emotional intelligence strategies to develop speaking skills.
(Perugachi, 2022, pag. 23)

2.3. Techniques and Methods

This part of this research project explained the techniques for collecting data, like
interviews and surveys. The interviews were applied to the principal of the institution, the
English area coordinator, and the English teacher of second grades at “San Francisco”
school. The surveys were applied to second-grade students. These instruments were
previously reviewed and approved by English teachers from English majors. The following
were described as the instruments to be used.
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2.3.1. Survey

A survey is a gquantitative tool that facilitates data gathering through observation.
According to Guyette (1983), " A survey is a method of collecting data consistently. Survey
research is useful for documenting existing community conditions, characteristics of a
population, and community opinion " (p. 47). In this thesis project, a structured questionnaire
consisting of seven multiple-choice questions was employed to assess the requirements and
preferences of second-grade students from “A” and “B” parallels at “San Francisco” schools
regarding the development of their speaking skills through the application of emotional
intelligence strategies. It was important to note that the survey was administered only after
obtaining prior authorisation from the student representatives, and the interview was
conducted in the student's native language.

2.3.2. Interviews

The interviews are a qualitative technique. This technique was valuable and essential
for this research because it allowed gathering specific information about emotional
intelligence strategies. According to Mathers et al. (2000), an interview is a crucial technique
for collecting data, which involves oral communication between the researcher and the
subject. Interviews can be conducted using various approaches, ranging from completely
unstructured, where the subject is free to speak on any topic, to highly structured, where the
subject's responses are restricted to direct questions.

As before, the interviews were applied to the principal of “The San Francisco”
school, the English area coordinator, and the English teacher of second grade. The principal
interview consisted of five questions to get information about the English level in second-
grade students according to the CEFR. Moreover, some questions focused on the institution's
materials, resources, and curriculum. Otherwise, the interview for the English coordinator
and teacher was based on the emotional intelligence strategies, resources they could use in
their classes, and the most challenging skill to acquire. Finally, it was essential to mention
that the interviews were conducted face-to-face. The estimated time for discussions was 15
to 20 minutes.

2.4. Research Questions

e How can emotional intelligence strategies help students develop speaking skills?
e What are the benefits of applying emotional intelligence strategies to enhance oral
production in second-grade students?

2.5. Study Site

For this research, the San Francisco school was selected. AMIE code: 10H00134 It
Is in the parish of San Francisco in Ibarra, in the province of Imbabura in Ecuador. It is
addressed at 1-91 Miguel Oviedo and Juan Montalvo Streets. The school was founded on
June 30", 1958, with only first and second courses. Recently, in 2015, the school included
high school, school, and primary.
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Figure 2
San Francisco school’s Google Maps
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Note: Google Maps of San Francisco school. Retrieved July 31, 2023, from
http://bit.ly/45631nm

2.6. Population Sampling

The research was carried out in the “San Francisco” school with primary school
students, specifically second-grade students, in the academic period 2022 — 2023. They were
divided into two parallels, “A” and “B,” each of forty students between girls and boys. The
total population was sixty-eight students aged between 6 and 7 seven years old. Moreover,
the principal and English teachers were a population, too. In addition, it was essential to
specify that the sample does not apply in this research because the population number was
not higher than 100 participants.

Table 2
“San Francisco” school population
Educational Parallel “A” English English L
Sector Institution and “B” Coordinator Teacher Principal Total
Urban San Francisco 68 1 1 1 72

Note: Researcher elaboration

2.7. Procedures

To carry out this project, the researcher established the theoretical foundation of all
the necessary topics. The first step was to design the research instruments, which involved
the survey and interviews (see annexe 1). The instrument’s questions were thoughtfully
crafted to correspond with the proposed objectives and to utilise the gathered data in the final
proposal. The questions focused on the English curriculum, learning methodologies, and
study materials that could enhance speaking skills. After that, an English teacher from the
career reviewed, approved, and validated these research instruments (see annexe 2).
Secondly, permission from the Universidad Técnica del Norte was requested to get the
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principal’s acceptance from the San Francisco school to conduct the research project there
(see annexe 3). After the principal approved the request (see annexe 4), the researcher
scheduled days to interview the principal, English teacher, and second graders with the
coordination of all participants.

Consequently, the researcher visited the San Francisco school to apply the
instruments face-to-face. Before each interview and survey, the researcher gave a letter of
consent to the principal, English teacher, and students, informing them of the objective of
the research (see annexe 5). The data collection process began with the survey for second
graders. The researcher read and explained question by question as the students answered
the questions to obtain accurate answers. It is essential to mention that each course’s teacher
was present when the survey was applied. Following this process, the researcher interviewed
the principal of the school, the English coordinator, and the English teacher; each interview
took place between ten and fifteen minutes.

Finally, the researcher analysed and discussed the relevant information after
conducting research using various instruments such as interviews and surveys. The
qualitative method was used for the interviews, while the quantitative method was employed
for the survey analysis. This information was crucial in creating the proposal. The data
collected are detailed in the following chapter. After completing the teaching guide, the
institution gratefully received this work after carrying out the socialisation. (see annexe 6)
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CHAPTER I11: RESULTS AND DISCUSSION

The chapter presents the data analysis after the application of the research
instruments. This research project used two research instruments: three interviews and a
survey. The first interview was conducted with the school principal to gather information
about the curriculum and resources. The interview’s objective was to determine if second
graders who complete this level attain the Pre-Al English level set by the Ministry of
Education, following the CEFR guidelines. There were four questions. The following two
interviews were applied to the English coordinator and teacher. The interviews aimed to
learn about activities, teaching methods, resources, and strategies to develop speaking skills.
The coordinator’s interview had six questions, and the English teacher had nine questions.
Furthermore, this research project surveyed second-grade students at San Francisco school.
The survey aimed to identify any challenges they faced in improving their speaking skills
and to understand their preferred activities for practising and improving their speaking
abilities. Additionally, this chapter shows the analyses and interpretation of data.

3.1. Principal’s Interview Translated into English

e Question 1: According to the Ministry of Education (2016), at the end of the second
grade, EGB students must have a Pre-Al CEFR. Do you consider this goal
achievable or not? Why?

This goal is achievable because, at a young age, the earlier one starts to learn a
language, they will understand easily. If we work with young children, it is possible to
achieve this and much more, depending on their teacher.

e Question 2: What actions are implemented as an institution so that second-grade
students reach a pre-Al established in the English curriculum?

According to this, it is the teacher who should have the strategies and skills to help
their students achieve this Pre-Al level; however, this year, as an institution, we have to
incorporate native speakers, who can help our English teacher to be better. A request was
made to have an agreement with the Peace Corps where native speakers who manage their
language well come to our institution to support English teachers, especially in developing
speaking skills, one of the most challenging abilities to develop. | hope this agreement gives
us good results in the English language.

e Question 3: Do you consider that the institution has enough materials and resources
to be used by English teachers to help students improve their English language in
second-grade students?

In technological terms, the institution is very well-equipped so that teachers can take
these technological tools and support each other. | hope they do the same way we, as
authorities, are waiting for them to do the platforms; they have videos, activities, audio, etc.
| want to create an English club where students have many materials and can interact with
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each other. In conclusion, our institution has good material for teachers who can support the
technology above them.

e Question 4: The English language has four skills: reading, writing, listening, and
speaking. Usually, the most common complex skill is speaking. Do you consider that
teachers can improve speaking skills?

| said before that the teachers do their best, but it is not the same that students can
hear native speakers, especially with little children. If teachers play a song, they sing it and
pronounce it well. These things do not happen with young and adult people. As an adult, it
is difficult to pronounce and learn a new language. For this reason, English teachers will
have support from native speakers; this strategy can improve students' English level. I hope
the opportunity is given; in the meantime, the teacher must look for these strategies so
students can perform well.

3.1.1. Principal’s interview summary

Based on the principal’s perspective, the interview was about the teaching-learning
process of English in second graders. According to the principal, the institution has enough
resources to improve the English level of second graders, especially technological tools such
as platforms with videos, audio, activities, books, projectors, and stereos, which can help in
this process. However, she believes the teacher is the one who has the method and strategies
to teach English. All of these ensure that second graders achieve the English level; according
to the Ministry of Education, based on the Common European Framework of References for
Language (CEFRL), at the end of second grade, students must have Pre-Al. Nevertheless,
the principal believes teachers and students need help from native speakers to develop
speaking skills. It is essential at a young age to start to build and improve this ability; that is
why they are waiting for confirmation from The Peace Corps, where native people will help
develop speaking skills.

3.1.2. Principal’s interview discussion

In this interview, the principal expresses how difficult it can be to develop speaking
skills and how it is essential to use the methods, strategies, and resources for teachers
teaching English as a foreign language. According to Calderén & Avila (2021), speaking is
the most challenging ability in English; for teachers and learners, it can be difficult to
develop it. Moreover, they mentioned that teachers should find the most suitable
methodologies, techniques, and strategies to build this skill effectively in English learners.
Nevertheless, professors must have support such as technological tools, books, and training
for better language management. Today, technology plays a vital role in education by
providing personalised and practical pedagogical support. These tools offer numerous
advantages that aid in improving education, including providing relevant information
knowledge creation, guiding student learning, promoting independent work, and helping in
the evaluation process. (Cuesta Flores & Pazmifio Grados, 2017). Finally, including native
speakers in English classes is essential to improve speaking skills because they manage their
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language well, and they can help students and teachers with pronunciation, fluency,
vocabulary, grammar, and daily phrases to communicate with each other. (Wardak, 2014)

3.2. English area coordinator’s interview analysis

This section will describe, analyse, and discuss the English coordinator. This
interview aimed to know students' challenges in improving their speaking skills.

e Question 1: According to the Ministry of Education (2016), at the end of the second
grade, EGB students must have a Pre-Al CEFR. Do you consider this goal
achievable or not? Why?

Well, it depends on the institution; if you work in a particular way, they will get it
because the number of hours differs from the fiscal ones. For example, some have from four
hours to ten hours per week. Unfortunately, the institution that the Ministry of Education
leads only has three hours, and they also have modules. The modules are too big to manage
during the year, and time needs to be increased. Teachers need more time and the tools to
develop the four skills, and they are going to get the level. If you apply a test for students in
particular schools or Fiscomisionales like here in San Francisco, the students have the same
level.

e Question 2: Does the institution have enough resources to improve English?

At my institution, we need more time, so it could be perfect to five hours per week
or six every year from first grade until their baccalaureate because that is when we need to
fulfil the skills. Also, we have time to develop and apply different activities, not only
following the text but also integrating other activities, so there is.

e Question 3: According to your experience, which skill is the most complicated to
develop in students?

Well, it depends on the student, some students love reading so when they love
reading, they could be better at speaking. If they are very good at communicating, they have
lots of problems with reading; | wonder why because they understand what the people say,
and that is it. However, for example, when some people are talking that they are reading or
things like that, they have problems listening, they said for example, or maybe it is because
they are always with the same teacher. The teacher has the same intonation and voice; when
they listen to another person, they do not understand. Hence, it depends on how many hours
the teacher applies the skills. In this case, the tricky one is listening for me because | need to
help understand if I am listening. | am going to use it for the international test. My highest
is speaking, which is connected to listening and speaking, but my speaking is the best.
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e Question 4: Could you tell me some of the main reasons you consider speaking skills
may be complex for students to acquire?

Well, speaking because producing the language is tricky because the first thing
mainly with children is they feel shy to talk, but why because they do not know enough
vocabulary to speak and also because they feel nervous. Students will feel more confident if
they have a good teacher who teaches well and motivates them to talk by avoiding correcting
them constantly. They are going to subside speaking, so one of the tools that the teacher
must use is to avoid correction when they start to say something. If we correct them the first
time, they will not talk anymore.

e Question 5: Do you think that the English teachers at this institution consider how
affective factors influence the development of oral communication?

Yes, of course. For example, in the environment | mentioned before, the teacher must
connect with the students. If the teachers are not connecting with them, speaking and any
other skill, mainly talking, is not developing. Maybe we can start maybe with readings and
also for example something that | used to with my students is that when they see me they
have to said okay she is my English teacher and they have to read in English so they have to
connect with the other language and also try to live in English environment at list at the
moment of the class if will be possible to manage language outside it could be perfect but it
is not possible because some of them feel shy or maybe they do not feel secure of the
speaking and they do not like speak but I think that teachers can do change and also be not
to be the friend of the students because always we have to maintain the respect and also the
role that everyone has, one is to be student and also to be a teacher but to help them to feel
self-confident themselves and also improving them to teaching phrases that are common to
be used maybe in the class or outside the course that would be helpful in order to feel this
affective filter because if they feel well with the teacher they are going to feel confident and
they increase the speaking.

e Question 6: As coordinator, would you like English teachers to integrate a didactic
guide with various activities focused on using emotional strategies to improve
speaking skills?

Yes, of course. For example, here in the school, we have worked using the materials
that the Ministry has already offered for many years, but more is needed. | constantly criticise
the materials because of the number of hours. They were different from the students’ ages,
and we were looking for other materials. We only took some ideas from the Ministry of
Education and looked for our materials to have what we wanted. The level of the students
here is not all of them, but I consider them to have a good level according to their age. We
feel very proud of them because they are not taking extra courses, which means we are doing
good work.
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| think that | can say that my area is one of the best ones not because | am the
coordinator now; | already have other roles in the area, but I think forming a team that is the
clue we are constantly working as a team we are not only co-workers we are also friends.
We are continually working as a team and here to support each other, and it is successful.

3.2.1. English area coordinator’s interview summary

Some topics related to the San Francisco school’s EFL were discussed throughout
the interview. According to the coordinator, the English level of students depends on the
institution and the hours they receive per week. For example, in San Francisco school, the
students have a level based on the Ministry of Education. However, she explained that the
modules provided by the Ministry of Education are the biggest to manage in one school year;
for this reason, teachers prefer to create their teaching material. One disadvantage of this
school is that they have three hours per week, which is insufficient to fulfil the essential
skills. The development and management of the skills depend on the students; some students
can manage listening and speaking skills but have difficulties with reading and writing. In
the same way, everything depends on the teacher and how teachers teach the language.
Focused on speaking skills, she expressed that students feel too shy to talk because they do
not know enough vocabulary to communicate. Thus, teachers should motivate students daily
to try to speak in English and avoid correcting them the first time they talk because it can
cause them not to speak anymore.

3.2.2. English area coordinator’s interview discussion

During the interview, the area coordinator discussed various elements of teaching
English as a Foreign Language. These topics included the English proficiency level, the four
English language skills, the resources and materials available for teaching, and the emotional
factors that may affect the learning process. According to Knight (2018), the hours per week
to study English depend on the level of students and the weeks in which students learn this
language. He mentioned that those in Pre-Al should train between 53 and 67 weeks and 2
or 3 hours per week to obtain the pre-Al level. Nevertheless, those who need to get a B1
need to study 4 and 6 hours per week for 80 or 100 weeks.

For this reason, the coordinator mentioned that her institution should increase the English
hours depending on the students’ level. Lemana li et al. (2023) suggest that affective factors
are crucial in developing oral communication skills. Motivation can be essential in
encouraging students to improve their speaking skills. Students must also develop their
emotional intelligence, particularly self-confidence, which will make them feel confident
enough to start speaking. However, teachers are crucial to ensuring that students participate
in class. They should always consider what students feel, think, and express. To do this, they
need to be good listeners and establish a harmonious relationship with their students to build
an appropriate environment for language learning. These aspects will enable students to
develop their communication skills effectively. (Bartozek, 2012)
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3.3. English teacher’s interview analysis

e Question 1: According to the Ministry of Education (2016), at the end of the second
grade, EGB students must have a Pre-Al CEFR. Do you consider this goal
achievable or not? Why?

Yes, | do. It is feasible because it is a level that covers skills and topics according to
the child's level of neural learning; in that sense, they can understand English when it is
expressed slowly and clearly. Also, visual support or gestures, among others, must
accompany it.

Interpretation

The teacher believes that at this level, students can achieve the requirements for Pre-
Al. Teaching English to second graders can be successful if the instruction adapts to their
cognitive abilities; teachers present these instructions clearly and slowly and support them
with visual aids and gestures.

e Question 2: Does the institution have enough resources to improve English?

Yes, | do. The institution has the necessary material to work with the English
language. Currently, the English area is working with a book publisher, which has provided
us with work material such as books, virtual platforms, and flashcards. Likewise, it has been
aware of the student's academic progress and is concerned by the area's teachers. On the
other hand, we do not have a specific English laboratory like other institutions, not because
the institution does not want to collaborate with us but because there is no space available in
the Educational Unit. However, this has not been an obstacle to standing out as an area and
an Educational Unit.

Interpretation

According to the English teacher, the institution has ample resources to help students
improve and develop their English skills. The institution has partnered with an Editorial that
provides an English book tailored to students' level of proficiency. In addition, the English
book comes with a virtual platform, flashcards, and extra activities that allow students to
practice and learn English. The virtual platform also lets teachers track their students'
performance and progress.

The Editorial is always available to address any queries or concerns from the students
or teachers. Although the institution needs more space to build a specific English laboratory,
the English area demonstrates extraordinary resourcefulness and adaptability in overcoming
challenges. This factor highlights the institution's commitment to delivering quality
education in English despite any constraints.
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e Question 3: According to your experience, which English skill is the most
complicated to develop in students?

According to the years of experience that | have as a teacher, the most challenging
skill has been the ability to listen. First, let us take into account that in Ecuador, like other
Latin American countries, Spanish predominates as the mother tongue; in this context, from
a young age, we get used to our ears to the same sounds, so the brain takes longer to make
the step between one language and another. When the little ones are simultaneously learning
to listen and write in English and Spanish, balancing the two languages is a great challenge.

Interpretation

Based on the English teacher interview, listening skills are the most challenging to
develop, mainly in Latin American countries where Spanish is the dominant language. The
reason is that individuals are used to hearing primarily Spanish from a young age, making it
difficult to transition between English and Spanish. This challenge becomes even more
pronounced when young learners simultaneously develop their listening and writing skills
in both languages, as it requires them to balance and adapt to two different linguistic systems.

e Question 4: What are the main reasons speaking skills may be complex for
students?

One of the reasons may be that students are afraid of making mistakes and that
teachers will call their attention to it. In the same way, this has come from remote times
where teachers have yet to learn how to use emotional intelligence strategies that help
develop this ability in students, such as motivation, optimism, social relationships, and
empathy. I say this from my own experience when | was a student.

Interpretation

The English teacher's viewpoint depends on his own experiences as a student.
According to the teacher, the problem is that some students may feel uncomfortable speaking
up in class due to a fear of being corrected or making mistakes. This problem could be
because teachers need to effectively use emotional intelligence strategies, such as
motivation, optimism, social relationships, and empathy, to help build students' confidence
in speaking.

e Question 5: What kind of strategies do you use to improve speaking skills in second-
grade students?

| use the same strategies at the primary level with higher students because they
motivate students to improve their English, and | ask them how they are. During active
breaks, | make them sing songs with movements of their bodies to relax and strengthen their
English simultaneously. I talk to them in English slowly with mime to make me understand.
I usually ask them questions about the class in the second language and let them talk as they
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can. When they make mistakes, | do not call them attention; I motivate them to continue
talking. | play with them using speaking games in English according to their level, for
example, the broken phone, acting as your favourite actor, changing roles when they are the
teachers and one more student.

Interpretation

Some strategies used by the English teacher to develop speaking skills in second graders are
to ask students how they feel, sing songs, play English games, encourage students to speak, and use
mime and non-verbal language. However, above all, he needs to correct children's mistakes
correctly. On the contrary, he tries to keep the conversation going with the child and updates in a
friendly way.

e Question 6: How often do you apply activities to improve oral production with your
second-grade students?

| usually apply activities to improve oral production because it is necessary to keep
doing them so students can maintain concentration. Also, it is the age when students can
absorb knowledge as a sponge, and we, as teachers, must take advantage of it.

Interpretation

The teacher does not mention how often he applies oral activities to second graders.
However, he comments that it is essential to use oral activities in second-grade students
because they can internalise knowledge more quickly, and teachers can help improve this
skill in students.

e Question 8: Do you use emotional intelligence strategies to develop oral production
in second-grade students?

Yes, | do. | use motivation, optimism, social relationships, and empathy. This
emotional intelligence is so important because it helps to improve the second language with
all students of any level in school. We must consider that before being teachers, we are
friends with limits of them. Emotions will always be important in education.

Interpretation

As per the insights shared by the English teacher during the interview, using
emotional strategies is of utmost importance when one desires to learn English as a foreign
language. The teacher's approach towards teaching involves motivating students to acquire
knowledge by forging a good rapport with them. It is noteworthy that the teacher emphasises
the significance of maintaining the teacher-student relationship respect and conducting
oneself with respect. The teacher believes emotional intelligence is essential to education,
and teachers should integrate it into teaching practices.
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e Question 9: Would you be willing to use a didactic guide that includes various
activities focused on using emotional strategies to facilitate the development of
speaking skills?

Yes, | would. It would be interesting to use that guide with new activities regarding
emotional strategies to help develop students’ speaking skills. However, 1 would like you to
please specify the school level of this guide.

Interpretation

The English teacher expresses enthusiasm using the didactic guide, where he will
find new and different activities according to emotional intelligence strategies to develop
speaking skills. In addition, he requests clarification on the level at which the teaching guide
focuses.

3.3.1. English teacher’s interview summary

The English teacher believes second graders can achieve the Pre-Al level according
to CEFR. One essential part of education is the teacher. The teachers should have the right
strategies to accomplish goals. Moreover, the institution provides necessary materials and
resources to improve the learning-teaching process, where teachers and students can access
virtual platforms, flashcards, videos, audio, extra activities, and more. Nevertheless, he
expresses that an English laboratory can be an excellent implementation to improve the
foreign language as in other institutions; however, this aspect does not stop the effectiveness
of teachers, as they look for the best ways to implement the taste for learning a foreign
language. Based on his experiences as a student, he empathises that listening ability is the
most challenging English skill to develop.

However, the difficulty of English skills is according to each student. One way the
teacher can improve learning is to work from emotional intelligence strategies to motivate
his students to improve their English skills. The teacher uses strategies to enhance second
graders' speaking skills, such as role-play, games, motivation, building a good relationship
and questions. These strategies help teachers to improve oral communication with students
in second grade. Furthermore, he expresses enthusiasm for utilising an emotional
intelligence strategies guide.

3.3.2. English teacher’s interview discussion

According to the English teacher's perspective, the English language is complex to
acquire because students always have to present their mother tongue, in this case, Spanish.
Sahala (2020) states that the most common issue with learning English is that students have
the structure of an individual's tongue or maternal language that shapes their language
acquisition from birth. Therefore, students must adapt their brains to hear utterances in two
languages. Consequently, teachers must use various strategies to improve the English
learning process. The teacher of second graders mentioned that taking care of students'
emotions is essential in this process. Conforming to Ning (2023), emotions are a vital aspect
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of the teaching-learning process; negative and positive emotions contribute to the success of
English language learning. These strategies are beneficial to enhance oral communication.
According to Andrienko et al. (2020), "Emotional involvement and emotional intelligence
in developing oral communication skills is a path towards further enhancement of language
teaching results and learning outcomes" (p. 72).

Thus, teachers should work on using emotional intelligence strategies to improve oral
abilities. An emotionally intelligent teacher can create a good atmosphere and consider each
student's feelings, thinking, and emotions. Consequently, teachers develop their listening
ability to take care of every need of their learners; in addition, they become more empathetic
and respectful. (Bartozek, 2012)

3.4. Students’ survey

Figure 3
English classes enjoyment.

1. Do you enjoy English classes?

Yes
38%
| am not sure
59%

No
3%

Yes No I am not sure

Note: Researcher elaboration.

Regarding the first question about whether the second graders enjoy their English
classes, the majority, 59%, stated that they are still determining if they enjoy their English
classes. The 38% expressed that they enjoy their classes. However, a small minority, meant
by 3%, did not enjoy their English classes. To sum up, the second graders from the San
Francisco school affirmed uncertainty about their enjoyment of English lessons. This lack
of enthusiasm could hinder their learning process. Therefore, it is imperative to explore
innovative teaching methods and resources to improve their English skills consistently and
encourage active participation in class.
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Figure 4
Participation

2. Do you like to participate in English classes?

Yes

36%
| do not know °

58%

No
6%

Yes No I do not know

Note: Researcher elaboration

The second question was whether students enjoyed participating in their
English classes. This pie chart reveals that 58% indicated that they are still determining if
they like or not participate in their English classes, while 36% stated that they enjoy
participating. The minority expressed that they are sure that they do not like to participate.
This factor can indicate that students may not be fully aware of their emotions towards
English classes. Therefore, teachers need to develop strategies that create a more enjoyable
learning experience for their students.
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Figure 5
How students feel about participating

3. How do you feel when the teacher makes you
participate in class?

Nervous .
2204 Confident

30%

Neutral
48%

Confident Neutral Nervous

Note: Researcher elaboration

According to the pie chart, almost half of the students feel neutral when participating
in English class, while 30% of them feel confident. However, it is also notable that a
significant percentage, 22%, feel nervous when participating in English classes. This fact
suggests that some students may need additional support or encouragement to feel more
comfortable and engaged in class. In addition, they need to recognise their emotions. Overall,
the pie chart highlights the importance of teacher being aware of their students' feelings and

creating a positive and supportive learning environment.
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Figure 6
Activities related to English skills

4. What activities do you most enjoy doing in your
English classes?

Speaking L
2204 Listening
31%
Written
23% Reading

24%

Listening Reading Written Speaking

Note: Researcher elaboration

Concerning question fourth, which asked about what activities students most enjoy
doing in class, the results were 31% of the students indicated that enjoy listening activities,
on the other hand, 24% stated reading activities, followed by written activities with 23% and
finally 22% enjoy speaking activities. As seen in Figure 4, speaking activities are the
activities that fewer students enjoy in English class. However, the difference between all
skills is little; it means second graders enjoy the four English skills: reading, writing,

listening, and speaking.
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Figure 7
Speaking activities implementation.

5. In your English classes, how often does your teacher do
activities that include speaking activities in class?

Never
8%  Always
15%
Sometimes
Rarely 24%

53%

Always ~ Sometimes = Rarely ~ Never

Note: Researcher elaboration

The question pertains to the frequency of teacher-included speaking activities in
second-grade English classes. According to the feedback provided by students at San
Francisco school, 53% reported that their teacher rarely includes speaking activities.
Meanwhile, 24% of the students stated that their teacher sometimes incorporates oral
exercises. Additionally, 15% of respondents mentioned that the teacher always uses speaking
activities in their English class, and 8% claimed they never have them in their English

lessons.
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Figure 8
Incorporation of new activities in English classes

6. What kind of the following activities would you like
your English teacher to apply in class?

Puppets Song

17% 24%
Guessing
game Roleplay!
24% 17%
Storytelling!

18%

Song Roleplay! Storytelling! Guessing game Puppets

Note: Researcher elaboration

Figure 8 illustrates the responses to Question 6, which asked students to choose five
possible activities their teacher will include in the lesson to improve speaking skills
according to their preferences. It is essential to mention that students could choose more than
one option. According to the findings, guessing games and songs were the activities that
students would prefer in their lessons, with 24%. Tell stories came in second place with 18%,
followed by puppets and role-play with 17%.

3.4.1. Students” survey summary

Based on the survey, most participants are not sure they enjoy their English classes
and like to participate in class. However, a small percentage of students do not want their
lessons and do not participate. Most students feel neutral and do not care whether the teacher
makes them participate. Some of them feel confident when participating. The remaining
students feel nervous about participating. Second-graders say the most enjoyable class
activity is listening. Second graders say that the most enjoyable class activity is listening.
Reading, writing and speaking follow in sequence. Although most students enjoy oral
activities less, the English teacher does not include them in the lessons. To confirm this fact,
77% of students state that the teacher rarely or never has oral activities. Regarding future
lessons, most students agree that guessing games and role-play will help them improve their
speaking abilities. They also find activities like songs, storytelling, and puppets eye-catching
and suitable for enhancing oral skills and encouraging active participation in speech classes.
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3.4.2. Students’ survey discussion

The survey applied to second graders shows that most students are still determining
how they feel in their English classes. They mentioned that they are not sure or do not know
how they feel about the English classes and their participation in them. Nevertheless,
participation is one of the essential tools to improve oral abilities. Additionally, active
participation shows that students are learning and paying attention to their classes. In
addition, participation helps students improve their speaking skills in various activities, such
as questions and answers, games and comments on lessons. (Teja, 2008). According to Chi
& Le (2020), establishing a contributory and caring relationship between students and
teachers is a strategy that can promote active participation. Teachers can create an agreeable
classroom atmosphere to develop a positive rapport with their students. This approach has
been proven successful and has remarkable implications for handling foreign language
anxiety and motivating students to participate. Anxiety and motivation are some of the
affective factors that can influence the development of English learning. Andi Patau (2018)
mentioned that the affective factors are essential influences on language acquisition success
or failure, especially the affective side of the learners.

The survey findings show that many students feel nervous or neutral when
participating in English lessons. Consequently, these groups of students need to control these
affective factors to learn English successfully. Emotional intelligence refers to an
individual's capability, potential, or self-awareness to recognise, evaluate, and handle their
own emotions, as well as those of others and groups. (Serrat, 2017, p. 330) It means
emotional intelligence can help students have emotional control when they talk or participate
in English. However, teachers are still trying to learn how to develop this emotional
intelligence in themselves and students. Developing emotional intelligence in oneself has
become an ambition on the part of teachers. (Behera, 2016) Furthermore, in second graders,
teachers can apply various eye-catching activities such as puppets, guessing games, role-
play, storytelling, and songs. Teachers can adapt these activities but use emotional strategies
to improve speaking skills. These activities aid students in developing emotional intelligence
and improving their oral communication. After analyzing the data, we have concluded that
English teachers should implement the proposal developed from this research. The proposal
includes various activities that focus on developing the students' speech abilities as the main
objective while also providing opportunities to develop other English language skills.
Additionally, each activity is designed to enhance the recognition, understanding, and
management of emotions, which will help students feel more comfortable with themselves
and their peers and enable them to achieve their language learning goals and personal
growth. It is worth stressing the importance of emotional intelligence development at an
early age. El allows individuals to understand and manage their own emotions and those of
others, promoting empathy and optimal personal and community development.
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CHAPTER IV: PROPOSAL

This research proposal was designed as a didactic guide with different activities
based on theory foundation, interviews for teachers and a survey for students to enhance
speaking abilities through emotional intelligence strategies in second graders at San
Francisco School.

4.1. Tittle

"Speak with Heart and Mind”
The Art of Speaking with Emotional Intelligence
Academic Didactic Guide

4.2. Introduction

Speaking skills are the most challenging abilities to develop in students, especially
those who need to feel satisfied and sure doing it. However, teachers should have various
strategies to improve this skill. One option to enhance both the emotional part and the speech
is the use of emotional techniques where teachers propose multiple activities; these activities
are focused on two aspects: the development of the emotional intelligence of students and
the improvement of speaking skills.

This academic didactic guide was designed to contribute to the development of oral
communication in second graders, and it also helps the teaching-learning process. The
principal objective of this guide is to develop speaking skills in second graders at San
Francisco school through emotional intelligence strategies. It is essential to mention that
each activity was designed and chosen depending on the level and needs of students to
promote their process of acquiring speaking abilities.

4.3. Justification

In today's world, effective communication is a critical skill that can open doors to
countless opportunities. Identifying activities that can help students improve their oral
communication abilities is of utmost importance. By implementing these activities, students
will develop their speaking skills and increase their motivation to speak confidently. It can
be crucial, especially for second graders at San Francisco schools. The majority in second
grade are still determined to understand, recognise, and manage their emotions. Additionally,
it is essential to teach from child to improve their emotional intelligence with the purpose
that they grow up trusting in their abilities.

This didactic guide is an excellent resource for teachers who want to enhance their
students' oral skills while making the learning experience more enjoyable. By following the
guide, teachers will find it easier to improve communication in the classroom, boosting
students' language proficiency and their eagerness to try speaking English in their everyday
conversations.
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4.4.0ODbjectives

4.4.1. General Objective

e Enhance the speaking abilities of second graders using emotional intelligence
strategies.

4.4.2. Specific Objectives
e Select the most effective emotional strategies to improve speaking skills.

e Incorporate various activities where students can share their thoughts and feelings
about a topic.
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Intnoduction

Speaking skills are the most challenging abilities to develop in
students, especially those who need to feel satisfied and sure
doing it. However, teachers should have various strategies to
improve this skill. One option to enhance both the emotional part
and the speech is the use of emotional techniques where teachers
propose multiple activities; these activities are focused on two
aspects: the development of the emotional intelligence of students
and the improvement of speaking skills.

This academic didactic guide was designed to contribute to the
development of oral communication in second graders, and it also
helps the teaching-learning process. The principal objective of this
guide is to develop speaking skills in second graders at San
Francisco school through emotional intelligence strategies. It is
essential to mention that each activity was designed and chosen
depending on the level and needs of students to promote their

process of acquiring speaking abilities.



In today's world, effective communication is a critical skill that can open
doors to countless opportunities. Identifying activities that can help
students improve their oral communication abilities is of utmost
importance. By implementing these activities, students will develop their
speaking skills and increase their motivation to speak confidently. It can be
crucial, especially for second graders at San Francisco schools. The
majority in second grade are still determined to understand, recognise,
and manage their emotions. Additionally, it is essential to teach from child
to improve their emotional intelligence with the purpose that they grow
up trusting in their abilities.

This didactic guide is an excellent resource for teachers who want to
enhance their students' oral skills while making the learning experience
more enjoyable. By following the guide, teachers will find it easier to
improve communication in the classroom, boosting students' language
proficiency and their eagerness to try speaking English in their everyday

conversations.



SREEEIES

The academic proposal under consideration entails the integration of a range of emotional
strategies aimed at enhancing the oral skills of second-grade students. The strategies
identified for this proposal include empathy, self-awareness, assertiveness, developing a
positive attitude, practical communication abilities, and based on the aspects of emotions. The
proposal aims to provide a brief yet comprehensive overview of each strategy to ensure its
effective implementation and eventual success.

* Empathy: Understanding empathy involves putting oneself in someone else's shoes,
recognising their emotions, and considering their thoughts from their perspective.

* Self-awareness: This strategy assists individuals in identifying both their own emotions
and those of others. Moreover, individuals will become better equipped to determine their
own emotions and understand how they react based on those emotions.

* Assertiveness: Being assertive is vital to individuals expressing themselves confidently and
effectively to others. To achieve this, it is essential to clearly understand individuals’
objectives and what kind of relationship they want with the other person or situation.

* Developing a positive attitude: This newfound awareness can allow individuals to see the
positive aspects of things and become more optimistic.

* Practical communication abilities: The foundation of effective communication is active
listening, which involves attentively tuning in to what the other person conveys through
nonverbal and verbal cues, such as eye contact, facial expressions, gestures, and body
language.

¢ Based on the aspects of emotions: Emotions express different meanings based on the
specific context and type of emotion. It is necessary to understand how emotions affect

others and learn to differentiate whether they are beneficial



* Enhance the speaking abilities of second graders using emotional

intelligence strategies.

o

o Select the most effective emotional strategies to improve speaking

5=\ Specific Object

0

skills and develop emotional intelligence.
e Incorporate various activities where students can share their

thoughts and feelings about a given topic.
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OBJECTIVES

' Recognise various emotions.
e Express how they feel.
ie Use short phrases to tell how they feel

RESOURCES

e Board
e Flashcards ' j
» Worksheets ‘

e Puppets_ :
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(EFR DESCRIPTORS

Level: A1  Ages: 6-9 [,={= _ N

r-.- ---

: e Can understand and use familiar everyday
{ expressions and fundamental phrases aimed at
. the satisfaction of needs of a concrete type.

: e Can interact, provided the other person talks
‘ slowly and clearly and is prepared to help.
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SHESLCRY EMPATHY  SELF-AWARENESS

Use variuos situations where students can identify and recognise
both their own emotions and those of others to put themselves

in someone else’s shoes. zg 1\__

_J'L

Teacher’s Roles

e The principal teacher's role is to create a positive

and emotionally safe learning environment that

facilitates student learning and allows them to

develop essential social and emotional skills.

e Shows students different emotions using
flashcards.

e Explain different situations where they can feel
those emotions.

e Facilitates the material, in this case, paper faces
with different emotions.

]

Stuclents’ Reles 1

e The primary students’ role is to be aware of their

emotions.
* Pay attention to the instructions to do the ack, ‘ies.

e Students should communicate effectively L;r"i;)’
collaborate with others. ™

o Talk about their emotions using simple phrases and
the paper faces =

l .
“‘_
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¢ Gbjective
At the end of the lesson, students will be able to use

short phrases to talk about how they feel in different
situations.

Aetivities

Beffore Spealdng

GIOMIONS

Activity 1: Watch the video again and repeat the following phrases.

G OMONS HOW DO YOU FEEL?

I am happy

I am sad

[ am angry

I am disgusted
I am scared

I am anxious
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Activity 2: Look at the pictures and match with their emotion.

Happy o

Sad o

o Angry

Disgusted °

o Scared

o Anxious

Activity 3: Draw on your face how you feel today and say out loud
the phrase you have there.

7~ - 7 7 % "
s’ \ (A& ) [ h |
i\ J \ /: :

’ \
// \___-,l \‘..__.—’

e
DISGUSTED ANXIOUS HAPPY
} : ‘. .
| 1 1 :
’ " ,' ?
ANGRY SCARED

Today, I feel ————___. -
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During Spealdng

Activity &: Time to speak. Tell me in which situation you feel nervous,

How do you {eel

happy, scared, surprised, angry, and sad.

I am happy when ...
Lamsad when .o RSNERE
L 300 SIIGTY WHEHY cconmrmmmmioessimmamssmeit O
I am disgusted when..........cconiiie
I am scared when ...

I am anxious When ...

=

000000000

When my mother hugs me, I feel ......... |
When I lose my favorite toy, I feel ....... |
When someone gives me a candy, I feel .........
When I have anice cream, I feel .........

When I see a spider, I feel .........

When I eat fruit, I feel .........

When I draw my favourite person, I feel..........

‘ )

SITUATIONS:

When I have a surprise birthday party, I feel ........
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Actlvity 6: Time to create, follow these steps.

)
% 1. Cut out the face of each emotion




LRSSON A How do you feel
\‘%

3. Paste a stick behind the emotions with their name..

Instructions: \’_ =
1.Choose one student to dramatize the emotions. \ ! ; f }/ o \ [,
2.The rest of the students should guess what emotion t classmate is \k

dramatizing. They should raise the paper face and say the name onhe
emotion. | @
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FINAL PROJECT

Activity 8: Emotions interview.

7
I feel happy \

I am happy Y,

™

[ How do you feel when
you get a good gradel?

Instructions:
1.Make groups of two.
2.Choose who wants to be the interviewer and interviewee.
3.Give the interviewer the flashcards with various situations.
4.The interviewer should show the reasons and ask the interviewee how
he or she feels in this situation.
5. The interviewee should answer with two possible phrases:

I feel T S

6. Then, they exchange the roles.



LeSSOn A How do you {eel
TEACHER INSTRUCTIONS

* The teacher plays the video to
introduce the topic of emotions.

Activity 1: Watch the vides agan and repest the followng phrases

peiviy s Sy
» The teacher plays the video again and : :::"* :
asks students to listen carefully to S ’ :»m =
phrases such as I am happy, I am sad, o Lo scared
o | amaonn
etc.

Activity 21 Look a1 the phcturws and matsh with thar emation

Nppy «
3 ® Activity 2

S » Before completing Activity 2, the teacher shows each
)

emotion using the flashcards (resource on pages 106 to
B 108)
e » In this part, the teacher can play a little game, such as a
guessing game. The teacher shows the flashcard and
students should guess what emotion is.

Daguited -

Activity $t Drow o0 the face haw you teal todey and say out loed

; \er pastes t,(e% flashcards on the board. Then, the Vs phvisa sto haia thers
s students how they feel Depending on the ,/?\,
should draw on the face how they feel '\_&_';/
acher teaches the phrase "Today, [ feel @

-/

VS
* (using some examples) for students to say the ‘\g/ i\ )
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Activity &: Time to speak Tell how you feel when

— ‘ -~

' K-\ :"; SITUATIONS: b
Activity 4 () » Whenmy mother hogs me, I feel E 00 i
» The teacher should read each situation and  + When 1 lose my fovorite to. I feel -3
dramatize them to explain to students what b s s st Tl —
each situation means. Students should tell how O R T 4
they feel based on their feelings. ®) - N @~ ™
» The teacher can introduce new vocabulary, A snblonics contliioolmn ﬁi/ Y o
adding resources to explain the situations. v e vy el foul et
':’ o When [ draw my favourite person, I feel n

—~

[} ® When [ have a surprise birthday party, | feel .

Activity 5: Time to speak Tell me in which situaticn you feel

nervous, happy, scared, surprised, angry, and sad Mﬁm, 5
¢ After introducing new vocabulary, the teacher asks
ot students to think of another situation where they feel
o lomsadwhen b

happy, scared, angry, disgusted, scared, and anxious.
o The teacher helps the students by writing on the
blackboard the situations that they thought about so
that they can write on their worksheets.

o lom angry when
o | om dsgusted whea
o 1 omscored whes

o 1 am aaxious whes

'§\| Tt oot e R o et menn

Activity 6 "’. @ @ \T"
o The teacher gives the students the worksheet T T N ;

where he asks the students to cut along the
choppy line the emotions and their names.
(resource on page 99)

o The teacher gives six sticks to each student and
explains that they should paste the circle where
the emotion is on the top of the stick and paste
the name of the emotion in the middle of the stick
asitis in the examples.
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Strategy

Steytelling!

Assertiveness

Storytelling can help students feel what characters feel in various
situations, and it can aid students in developing their assertiveness
and active listening to solve real-life problems.

To create a safe and supportive
environment for students to
express their emotions and
actively participate.

Telling emotional stories in a
captivating way.

Facilitate discussions about the
emotions in the stories.

Modelling emotional expression.

Offer guidance on

creating

stories (if relevant).

Listen and actively participate in
the stories.

Express their own emotions in
response to the story.

Interpret  characters  and
represent emotions in role-
playing games.

Create characters and emotional
situations  in  story-making
activities.

Communicate and share thoughts

and emotions with others.
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Objective

By the end of the class, students will be able to
identify and express emotions by storytelling,
relating them to real-life situations, and applying
these skills in communication.

before.

DISGUSTED SAD HAPPY

ANGRY SCARED ANxious 98
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Activity 2: Answer the questions based on your feelings.

QUESTIONS

* How do you feel when you receive a birthday gift?  #_~e ['. i

¢ * How do you feel when someone takes away a toy you like?

» What emotions do you feel when you play
with your friends at the park?
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Activity 3: Choose the correct emotion based on the picture.

Ehe sin s s
() Excited

)

(O Happy -
() Scared

The kite is.......coovveniii..
() Anxious

O Happy
() Sad

Thie oot iS: TN
() Excited

() Disgusted
() Sad

(Q A on \ Theaworm I8 e

() Excited

O Happy
() Scared

O Sad

() Tired

(0 Happy

< Th incloud i
™~ e raincloud is
Y




.O....C..'.......,.....O..................\'

Emotions® friends

In a cheerful village, five colorful creatures lived. Happy Henry, the sun,
shone brightly, making everyone smile. Sad Sally, a raincloud, cried tears
that watered the flowers. Anxious Ellie, a kite, soared high with laughter in
the wind. Disgusted Timmy, the moon, yawned as stars blinked goodnight.

Scared Wendy, a scared worm, scared about everything. One day, Wendy
noticed her friends' emotions, and her scary lessened. She knew that, like
the changing weather, feelings come and go. Together, they danced
through happy, sad, scared, tired, and worried moments, learning that in
their village of emotions, every feeling was okay.

c.qooo-.ooooooo.oooooooooooo.oooo
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; [ ...... \ .......... ..................
& Qé:' > Happy Sun Henry
M e Tt s

- )
> A< : sad " Raincloud sally

\\
! . . .

24 j\" . Disgusted © Moon © Timmy
&

oooooooooooooooooooooooooooo

Scared - Worm - Wendy

ooooooooooooooooooooooooooooooooooooooooooo
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Activity 5: Answer the questions about the story.

— S
- -

‘j/“?How many friends lived in the cheerful village? '3 = }C

"« How many emotions are mentioned in the story? What
are they?

* Why was Wendy, the friend who was a scared worm,
scared?

* What did Wendy notice one day about her friends'
emotions?

* How did Wendy feel after understanding her friends'
emotions?

_» What did the friends learn about emotions at the end

~ of the story? =y

* Why do you think it's important to understand.and

" accept our emotions? @ g ‘L, 8
-

Activity 6: It's time to create masks.

Instructions:
1.Show the masks which are to paint, decorate, and cut out.
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2. Choose one mask to decorate. Use colors and markers to decorate it
according to the emotion.

3. Carefully trim the mask following the shape.

@*

4. To hold the mask, paste a ribbon in each side of it.

O O
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e Why did you choose this emotion?
I choose this emotion because..........

* How do you feel when you use this mask?

FINAL PROJECT

Activity 7: Make groups of eight. Choose a story that you can find
in resources. With the help of your parents, create
puppets based on the characters of emotions.
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Activivy 1 Feedboch asbout emot that stodents hove learned
befere

s’ Activity 1
~

» The teacher gives feedback about emotions using the
flashcards. The teacher can implement 3 game such

MAPPY
as a role play where one student acts on the
‘ emotions, and the rest of them guess what emotion is.

ANXIOUS

Artivity I Ameer e quutan bosed o e Sestoge

Activity 2
e The teacher should read each situation and

dramatize them to explain to students what each :
situation means. Students should tell how they feel LN e T n e a

el et

based on their feelings. i [

i | Activity 3 , |

« The teache ins what color should paint the
acher explains c j'noul il the

The mass circles depending on the emotion. That ls, if éhe

PP @ _—ﬁ correct option is “happy” the teaeﬁit ; .
0,

that students should paint yellow as nﬂ\c cm:’ tl‘__/

@ is the emotion. \
\ ' } J “ | N

@ '| ) T.- 4\’
| \ YN/




Lesson B

Activity 4
o The teacher presents the characters of the story
(draw on the board). Then, the teacher slowly reads

the story and interprets the emotion of each

character. The teacher repeats the story twice.

M’:hnmmmt«mm:m

------------------

““fmuybmwnmmuuv@ )
Mow mamy oretions e wesoned n the

" stey What @
.&:’::om&nh-l-hmow-w ‘“Mt’s
e
" WA A Wy e o oy st b Sk’ o The teacher asks questions about the story The
v P 04 Wendy ed #1ar uniirstaning My friesds’ - "
i i A =33  teacher should draw based on the questions so that
e the students understand what the questions are
LDt our ematiom? :-.,) -
CH N S B I o R AR abwt
‘cﬂm 6 Astiving § 1t's tme to create masha

It urhans
1 90w the manhs whah ar e 10 pant, Suior e, aad Lt It

* The teacher gives the students the worksheet
where he asks them to choose one mask. Then, the
teacher asks the students to cut along the
emotion mask. (resource on pages 100 to 102)

Next, the teacher asks students to decorate the
mask; they can use colors or markers. When the
students finish, the teacher gives them two pieces
of ribbon so that students can hold the mask.

Finally, the teacher asks questions about the
emotion that they chose before. In this part, the
teacher needs to explain what each question
means and teach how they can answer the

questions.
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FINAL PROJECT

Activity 7: Moke groups of eight. Choose  story that you can find
in resources. With the help of your parents, create
puppets based on the characters of emotions.

Activity 7
» The teacher makes groups of eight students. The

teacher presents the stories and assigns each story
to each group. (resources on pages 93 to 97) Then,
the teacher explains how they can create a puppet
with the help of their parents. '
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Strategy

Developing a positive attitude
Puppetry as a strategy can help students feel confident and develop
a positive attitude in the face of a challenge, in this case,

dramatization using puppets. I i @

Teacher's e

Facilitate the activity by introducing puppets and setting the
context.

Act as a model to express various emotions using the
puppets.

Guide conversations and provide correction and feedback.
Foster a safe environment where students feel comfortable

expressing emotions and participating with the puppets.

e Interact with puppets by assuming roles and
expressing emotions.

» Actively listen to responses from puppets and
classmates.

e Participate in guided dialogues by the teacher and in

creating emotional situations.

g .' "
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Objective

At the end of the lesson, students will be able to F
promote oral expression, enabling them to identify,
express, and understand various emotions in a playful
and emotionally enriching context.

Activities

Activity 1: Complete the phrases depending on the picture. Read
aloud the phrases.
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Anxiuos Angry sad
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Activity 2: Guessing game. Listen to the teacher and guess what emotion is.

) © 0O . 0O ® 0O 9 0 9 0 ® 0 9® 0 9 0 9 0 9 0O 9" 0O 9" 0O 9 09 09" 0O 9® 0O 9 0O 9" 0O 90 " OO O e OO

When something makes you laugh
and leap, and your eyes shine

i» without a peep. I'm an emotion that
makes your day grand, who am I,
can you understand?

On my face, you'll see, When

s) something bad comes to be. I
scrunch my nose with disdain, Who am
I? Think again.

® 0O ® O ® 0 ® 0 e 0

® 0O 90 9 0 90 9 09 09 09 09 09 09 09 0O9" 09" 0O 90" OO O 9 OO 0O e OO O SO

Before a big event or when
something you fear, in your

2» stomach, you feel this, it's quite
clear. I'm an emotion that makes
you shake, who am I, can you
partake?

When your eyes shed tears, and your
smile does fade, when your heart

G) feels heawy, and joy starts to evade.
I'm an emotion that makes you cry,
who am I, can you tell me why?

® O ® 09 0O e 20 e 0

® O ® 0 ® 0 9 0 9 0 ©® 0 9 0 @ 09 09" O 9" O 9" O 9" O S O 9" O SO SO " O O e O e O e O e 0

When something infuriates or makes
you shout, you feel this emotion, it's
hard to doubt. I'm an emotion that
makes you seethe,who am I, can you
believe it?

In my belly butterflies play,
Turbulence and nerves, who'd say?

g) Before a big event, I'm in the mix,
What emotion am I? Do you know
the fix?

® O ® 0O ® O 9 0O e 0

® O 0 0 909 0 90 9 09" 09 09 O9 09 09 29 090909090 900 9090000

When something exciting is on its
way, you feel a sensation that's

4» hard to sway. I'm an emotion that
makes you jump, who am I, can you
take a plump?

In the dark or when something gives a
scare, your heart beats fast, it's

8» hard to bear. I'm an emotion that
makes you shiver, who am I, can you
deliver?

® O 0 ® 0 9 O ¢ 0

) O ® 0O . 0O 9 0 ® 0 90 90 90 9 0 90 9O " O " O "0 9O " O " OGO O OO OO SO OO
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Activity 3: Puppets time!

."":_-1-:‘-. . i 2 .-' '.'.‘.."_::;-
- " "y ¥ - 3 *
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*

Puppets e

e Follow the instructions:

1.Divide the class into the groups formedin **

lesson B.

_* 2. Each student should have a puppet based’

on the story chosen above.

‘ 3. Each student must introduce his puppet, ;. .
* . name, and emotion within his group.

L ]

* 4. Again, the students present their puppet

using the tone of voice according to the

emotion that their puppet represents.

5. Finally, each group will present their
. character in front of the class. ‘
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FINAL PROJECT

Activity 7: The teacher will have to read the stories of each group.
Students will dramatize the story and tell the small
dialogues of their characters.

Animal Adventurel

In an enchanted forest, there lived eight very special friends:
Happy Bear, Angry Cat, Sad Bunny, Surprised Bird, Nervous
Puppy, Scared Mouse, Excited Elephant, and Tired Tortoise.
Every day, they ventured out to explore and experience exciting
adventures.

On a sunny day, they decided to visit a mysterious tree in the
centre of the forest that had always been closed.

Happy Bear: "I'm so excited! What do you think we'll find there?"
Angry Cat: "Why have we never visited it before? This makes me
angry!"

Sad Bunny had a tear in his eye.

Sad Bunny: "I'm scared it might be a dangerous place."

N
%y haove We never

wsited it beforg> This
\ makes me W
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Before Speaking

RUppetsytmer

TEACHER INSTRUCTIONS

Activity 1

MBIy ) VR Ta e s marmy - e e et
e T e

The teacher teaches the personal pronouns he and

;‘,’ = “ she and the verbs is and feels. The teacher can use
flashcards of emotions that the teacher teaches
@ e when students should use, he and she. In the same
L~ way, use flashcards to recognize the emotions to
@ n complete the phrase.
Kep | _
serrs Shguotes ared
Anaiess  Aagry B
ettty B s sy gt |5 n b e b e gurts whal eetan o
o SECEER g o
g wh o o L ",,»,‘ oy ',..‘-_*.
L
.......... l:.}l".!_l:.:.;’—lal?-li.vliil-l'.", YT
v o D
[\ 2) T T o ) e e
-~ ’f‘ =1 i : «:Lu.::-q‘fn
Activity 2 R e N hdeuadutnnsesssrondhecese

* The teacher reads aloud and dramatizes the
guessing. The teacher can paste the flashcards
on the board as a key so students can guess

.
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' During Speaking |

Activity 3
» The teacher divides the class into the groups formed in lesson B.

Each student should have a puppet based on the story chosen
above. The teacher asks students to introduce their puppet
name and the emotion within their group. Again, the students
present their puppet using the tone of voice according to the
emotion that their puppet represents. 5. Finally, the teacher
asks students to present their character in front of the class
with their group.
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FINAL PROJECT

Activity &: The teacher will have to read the stories of each group.
Students will dramatize the story and tell the small
dislogues of their characters.

Animal Adventural

In a0 enchanted ferest, there lved 6ght wery specal freads
Koppy Bear, Aagry Cot. Sad Beeny, Surprised Brd Nervous
Peppy. Scored Mouse, Excited Elephant. and Tired Tortose

Every day, they ventered oyt to explore asd experience exciting
adventures

On & suwy doy they decded to wsit o mysterious tree o the
centre of the forest that had ahways bees closed

Happy Beae "I'm 50 excited What do you think well find there ™
Angry Cat: “Why have we never visited it before? This makes me
segeyl

Sad Botey had & tear in hs eye

Sod Benny: “I'm scared it mght be o dangerous place

Activity 4
P o The teacher asks students to dramatize their stories
d> R in front of the class. The teacher reads aloud the
—— — 4 ' story of each group meanwhie students act it
[[% 10 \ Additionally, students tell the small dialogues of their
[ oy / characters. This activity can be developed once a week
4 as a recreation space.
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DATE: |

% Excellent |4) Good (3] Regular (2) Improvement (1)
The Student
The stucdent shows a deep The student recognizes i
Emaotional understanding of emotions Hiw:: mhrr.aimm”mﬂg
Expression and authentically : struggles to  effectively it 8
expreces them. emotions and expresses Expross them emotions appropriately
them appropriately.
The student demonstrates || The student understands
a strong understanding of emotions but at times . mﬂﬂ - ] il —
comprehension limited omprehe
SR M o e additional ga.mmw e mﬁm
them appropriately. expressing them ' i '
The student commimicates The student = b Vs
smoothiy and seamiessiy, communicates fluently,
Fluency sometimes choppy and choppy, making it
using age-appropriate although there may be A i
tanguage. minor interruptions. e o i GRFTicaR: o erstamd
The student pronounces Promunclation ks
xmmmmﬂ i ki i s e The pronunciation is not
: understandabie. generally understandabie,
The student actively
engages. responds with The student participates Student's participation is
Participation enthuisiasm, and shows adedqueateh) and shows limited and requires m:“r:::;:cw
Initiative throughout the interest in the activity. encouragement to engage. y.
ativity.
Feedback:
Great participation!

Here is how you can improve for next time:

You are a miracle in this world!

Score:
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OBJECTIVES

» Recognise the emotions when greeting.

Use the greetings correctly,
Use short phrases to say hello and ask
how they feel.

N

RESOURCES

e Board 3
e Flashcards § g

=

e Worksheets
e Colours J

(EFR DESCRIPTORS ~ _c=—

Level: A1  Ages:6-9 J

e Can understand and use familiar everyday
expressions and fundamental phrases aimed at
the satisfaction of needs of a concrete type.

e Can interact, provided the other person talks

slowly and clearly and is prepared to help.
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Strategy

Practical communication abilities
Practical communication abilities can help students understand what
people want to communicate through nonverbal and verbal cues. It
can helps to improve active listening, which is an essential part of
emotional intelligence development.

CO000O0 0000000 OOCO0000O00Q00 V0000000 CO200PO00O00000CTO0 V00OV OO0000CO!

Roles

CO0CQO00 00000000V OO0O0000OQ0C0 OOOOOO 00000000V O00O00O0000Q00 COOOO0O0O0O

Sitidenit llieachen

IO00 0000000000000 O0000000 QO0OOO0 00OV COOOO000000O0000 OOOCOOO0000C0000

e Actively participate in the
activities.

* Express emotions through
charades and greetings.

e Observe and guess the
emotions in their peers'
charades.

* Collaborate as a team to

guess and express emotions.

e Listen and learn from
feedback provided by the
teacher and their peers.

e Show motivation and
creativity in emotional
expression.

YO0000 0000000000000 OCO00OOCO0D OO0 CODOODOO00OOOOO0D

e (Guides the lesson and the

activities.

Models emotional expression
through greetings and
charades.

Explains the rules of the
charades game and its
connection to emotions.
Observes the performance
of students and evaluates
them.

Motivates students to
participate and express
emotions creatively.

SU



At the end of the lesson, students can use !
charades to identify the greetings depending !
on the time of the day. E

-
-

Pt
Gre
o= § &

. « 0 .

Activity 1: Watch the video twice. Then, say what greetings you
heard in the video.
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Activity 2: Choose the correct answer. Paint the star.

e When the suncomes upit's ...,

( A K
S 7 Night ] N & Afternooﬂ S 7 Morning ]
e When the moon comes up it's ...

I
=

|

.

A A
P AfternoonJ < 7 Morning ]
e When the sun goes downiit's ..o

h I
G

K

< 7 Morning J

A
o Afternoonj
S 53
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Activity 3: Find in the alphabet soup the words that are in the box.

@@@@

GOODMORNINGUM
KEQWYMRCV ZKAG
GO'ODEVENINGTO
GFXWHUURIJIWHNDO
SDAPHVAPRGEBMD
Y Z BKPLLG'RUK |, M P T B
XG Il YZQMNEKDNVY/
GDLQDYDYGOTME
HUASQQPBBYVZSW
G L IVT OEUOsE L KRT.I |
G'LGGJ I TG'L SNRP
B PJEFT L STO R JWP' K PR
'GOODAFTERNOON

tololloTooRolleYoloNoRaRRaNolrRoNolafoolotoRolaloaNeololololoRaRololololalsYe oleNoNolsleloRootole o)

(e« Iamhappy | feel excited

/  DISGUSTED SAD

CO00000O00000000000C0O000

g ANGRY SCARED ANXIOUS @?
Q0000000000000 0OCOO0O0O0D0 OO0 OOOO0OOO0O0OOD0CODOODOOD
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Activity 4: Let's play

HATERIALS
FMS[HCAQDS OF EM@W@NS

- . T - D
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STEP 1: CARD SELECTION

Each child randomly selects a card of
emotions and a greeting from the available
cards.

STEP 2: GREETING CHARADES

One by one, students perform charades in which,
depending on their greeting card, they greet
other classmates using gestures and facial
expressions that reflect the feeling indicated on
their emotions card. For example, if the emotions
card says "happy" and the greeting card says
"good afternoon” the child should greet by
saying "good afternoon" with a big smile and a
cheerful attitude.

LOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOO0

STEP 3: GUESSING EMOTIONS

Other students observe the charades and
try to guess the emotion. They can raise
their hand or call out the emotion aloud
when they believe they have guessed
correctly.
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Activity 5: Share your experience playing charades of emotions.

== »

4_| ANSHER: g
! / 1.How did you feel? o '
-

\ 2.Did you have fun?

\ 3.How did you feel when a classmate
= greeted you angrily?

;ﬂ , 4.How do you think it's better to

(1 1 ‘ greet people, happy or angry?

WHAT IS EMPATHY?

Empathy means sharing and understanding o~
the feelings of others. It's like being kind /

5~ and caring about how others feel.

R —"
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Activity 6: Mark with an x the options you have made.

aaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaa

;; SITUATIONS . 1@
§§- ................. LY LY LY LY TN VY Y LYV LYY Y LY L L LY Y Y L LY Y Y Y LY P YL L LY Y Y LT L LY L E L LY LY LYY =¢: __________________________________________ ,‘f §
©  1.Have you comforted a friend when they were sad? i
;; PaEpiply Fety bty By Pyl By h Bty Bty Rt o RaRp E e Raly Lyt o Bty Bodp Ly Baly Foly By Epla bRy 1y Pty ReSa Ry Rl Fp o Ty Rely By Pt p Rl U Raby Ry By Bply B ol p T Raly Eup By Egty RaR Py ply LRy FyRaly oty lydudy I oty ] ‘: iyt by gty Pty IRty Rpty Lply Pl .‘th E
:  2.Have you offered to share your snack when
i someone forgot their snack? :
Eé ............. VAAVVWAVUVVVW VWA (g b i Rt S R e e R i B e e T e i VEVVA VIAATVTGA :: '''''''''''''''''''''''''''''''''''''''''' é é
¢ 3.Have you invited solo kids to join your game? ;
§§" vvvvvvvvvvvv VEUUVUVUAVEUUVUVVGGAGLGY UVUW VUV AUV VEVUVUVUUUVUUGUW VWUV VUVUUVUUA VEVUWVVW 'L -’.(ﬁ.‘ ‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘ .% ;
¢ 4.Have you worked together to solve a problem? :
E§.'-U".U.U.-.n--v.v"-...v.u ................ “ .'-r‘.'.r‘.-.-.U-U.v.i...v.-.d-.'.U.U"-U-'.U.V.V.-l-."-'-'.‘.-.'.-.h..-v.'-ﬁ‘-.'.U".U.'"""'-U".U-..'.U.U.-U.'-U.'.'—U.‘-..‘.'-U ............ (k. .......................................... ‘: E
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¢ 6.Have you explained the rules to those who didn't &
understand? :
A A A A A AR ARSI '..*:.-.,—::.-. .......................... % ;
b - : a 8
i 7.Have you listened to a friend when they were :
angry? ,.
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TEACKER INSTRUCTIONS

* The teacher plays the video to
: , } introduce the topic of
r ' Gvccﬁug\ 301‘() greetlngs.

=

Activity 1: Watch the video twice. Then, say what greetings you
heard in the video

Activity 1
» The teacher plays the video twice. Next, the

teacher asks students what greetings they
heard in the video. Before this activity, the
teacher should teach the phrase *I heard”
so students can complete this activity.

HEE -
g » The teacher should explain what means the words: night,

afternoon, and morning. The teacher can draw a moon to
explain the night, a sun coming up to explain the morning, and a

- ; n -——% sun going down to explain the afternoon. Then, the teacher
- D)

=) — reads the sentences with the options so students can
- g complete the activity using different colors.
x n - Astiviny B Find in the alphabet 10w the words that ore in the bax
e ) T ) ’a @Wﬂg E\:\\faﬂﬁ;
GOODMOARNI NGUM
f\ulowvulcvznac
2 GOODEVEN I NGTO
Activity 3 GFXWHUURIWHNOG
o The teacher explains how students can find Feampmpeage P X-G 8% O
YZVEILCRARNX I MPTDS
the words. Students can use colors or pencils XGIY2O0MNKDNYX
% GOLAQDYDYGOTME
to complete the activity. As a key, the WUASOCQPOBYZSW
; ; GLITOEOgLERT
teacher can show where is the first letter o*s G Al T dv siltne
of each word. B PFrTLSORIP KPR
GOODAFTERNOON
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Avtiving % Let's ploy
érestings Charades
with Gmetions
NATERIALS

FLASHCARDS OF ENOTIONS /\
= Y. P

— L’-—-’E ]
5 o w....-‘

SAY RELLOY

During Speaking

j&-‘ﬁnooonf--“ ——aree™
goesrvone Y (e Activity 4
]_Q j {. 3 i l """‘ o The teacher explains the game based on the

mmmwam

instructions that give the activity. Before
starting the game, the teacher can give
them an example of how students should play

this game.

Activity St Share your experience playag charades of emotions

- -
Activity 5 /—\ ANSHER:
o In this activity, the teacher asks some /| 1How dd you feel?
: : 2.0id you hove fun?
questions about hc.>w the students felt when BN e A you fad whes » clossmate
they played greeting charades. The teacher _ greeted you angriy?
should try to get the students to identify .|| “Howdoyouthikit’s better to
their emotions and express them, '. ol A
M&th-mv Nwtmmwm
T Mo J 1 o /\
IMﬁ(“UWOﬁﬂi'C‘MW‘M’ T A
| 2hest you clfared to thare your saach whes | Activity 6

somecee forgat ther mack? A

[ TIPSR R ———

A Mawt gou wiorbad Sagather ta wive & prchiem? "
Shee you Bemn hoppy with  your  friendy’ 1

scceses
T 6 Mot e enplaned the reles 1o those whe L
! anderviand?

e — - R

T Mave you Tatened o o friend when they were !
oy’

¢ HEERIETORI— +

| l&-pw\uw“ur-m&uﬂkun |

the glagground?

- -

The teacher reads aloud each situation and
he should explain what means the different
situations.
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f-{ Strategy

Based on the aspects of emotions

Storytelling and role-play can help students identify the meaning of
emotions based on specific contexts. Students can manage their
emotions effectively with a proper understanding of them.

Stuent

* Active Participant
Share experiences, answer questions, and
contribute.

e Attentive Listener |
Pay attention to others' experiences andre

with empathy. e
e Emotion Identifier \

Recognise and express emotions and develop L—

emotional vocabulary. m
rTeacher

Guide the conversation and presen

e Facilitator

* Questioner
Stimulate participation and direct
discussion.

e Observer
Attend to students' responses and expre



LESSONR] HOW ARE YOU?
objeetive

At the end of the lesson, students will be able to

4 interview each other by effectively utilising various
3l greetings and expressing and understanding emotions
through engaging storytelling and role-playing
activities.

Aetivities

<

How are you?

Activity 1: Watch the video and follow the instructions that you
have in the video. Identify the best way to ask about
people's moods. Write it.

Bo®W @ PP
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Activity 2: Let's play!

- Emoetion
Simon Say

InStnuctionshs

The teacher or a student takes on the role of "Simon'
and gives instructions. For example, "Simon says, show
me a happy face".

Only children should act if the instruction begins with
"Simon says." If the instruction does not include "Simon
says," and a child acts, they should eliminated from that
round.

Take turns to be, Simon says; the teacher starts, and
then a random student can be Simon.
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o 0 '.f"‘g ® -~
of Instructions X
SES; 3 &
() > &
= 3
DISGUSTED FACED ANXIOUS FACED HAPPY FACE ,
ANGRY FACED SAD FACED SCARED FACED
& e —a @ o — —_— ) e @ e = - :\

- ”- . -..,.,-_-.—--.-.-_- “

[Durumngpeakm_,g\ .*

'. --'.'-'-'.----”---- <)

Activity 3: Let's play the role-playing game.

INSTRUCTIONS

* Make groups of two and play with greetings and
the question, "How are you? I
» Use flashcards to assign which greeting to use [/
and what your mood will be like.




LESSON HOW ARE YOU?

MATERIALS
FLASHCARDS OF EM@W@NS
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Activity 4: Listen to the story ans answer the questions abou it.

ALER AND MNATYA’S ARLYENTURE DAY

Once upon a time, two best friends, Alex and Maya, decided
to spend an exciting day together. They started their
adventure in a magical forest.

Alex was very happy because he loved exploring, while Maya
felt a little anxious but also happy about the unknown. They
packed their backpacks with snacks and went into the
forest.

As they were walking, they came across a suspension bridge
swinging over a river. Alex was happy and quickly crossed
over, laughing with joy. On the other hand, Maya initially felt
a little scared, but with Alex's support, she managed to
cross, feeling brave.

Then, they discovered a meadow full of bright and colourful
flowers. The two friends lay on the grass, enjoying the sun.
At this moment, both of them were feeling happy and
relaxed.

Later, they came across an adorable little animal that
seemed lost. Alex and Maya felt compassionate and decided
to help the little friend find his way home.

Finally, when they came out of the forest at sunset, the two
friends hugged each other. They were sad but very happy
with all the emotions they had experienced together.

Q7
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QUESTIONS

Ll
START OF THE ] SUSPENSION
1 ADVENTURE it BRIDGE

When Alex crossed the bridge

How do you think Alex felt at the laughing, how do you think he
« beginning of the adventure? 5 ' felt? .
How do you think Maya felt? What emotions do you think Maya
experienced while crossing the
bridge?
R
. FLOWER . . MEETING WITH THE .
MEADOW LITTLE ANIMAL
In the meadow, how do you imagine How do you think Alex and Maya
Alex and Maya felt when lying in the felt when they found the lost
| grass and enjoying the sun? ! ! little animal? !
What emotions do you think they What emotions do you think the
experienced when they saw the little animal had?
bright flowers? .

) EXIT FROM )
THE FOREST m
\

How do you think Alex and Maya

felt when they exited the forest r/
« at sunset? .

What emotions do you think they O
shared when they hugged?




LESSON HOW ARE YOU?

WA ters Speakmg

Activity 5: Fill the crucrigram with the learning learned before.
Following the clues!

0000000000000 00000000000O0C 000000000000 00000000000O000CO000000DD
O

CUUES! o
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ACress 5 Dolw[n! 5
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000

2. Greetings at night.
3. When you feel great happiness, you are...

5. Greetings in the evening.
7. When you feel a sadness, you are .......
9. How would you say when you are scared?

10. Greetings in the morning.

1. Ask to know the mood of people.

4. Greetings in the afternoon.

6. A greeting that we use when we finish the class.
8. How would you say when you are angry?

00000000000 CO000O000Q00
co0CcOo0000cOOoQO0O0OC00

Q0000000000000 0C

0000 0000000000000 0000000000O00 000000000 0C0O000000O0000Q0OCO0 0000000
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LESSON ROW ARE YOU?

* The teacher plays the video to

introduce the topic.
Activity 1
o The teacher plays the video twice. Then, the teacher asks
e T e T the students if they could identify what is the question, they
PO o0 Wb should ask to know how someone feels. Then, the teacher
Do cc@ Pouf writes on the blackboard the question "How are you?" and
&i\ L/ "——5 asks the students to repeat the question. Finally, the
RS teacher asks the students to fill in the blanks and then
~ A\ repeat the question following the sample.

S oy

el 1 2
Mﬂ'u, 2 A n\)u T 3134&
-

 In this activity, the teacher reads the instructions of

the game and then explains how students can play L& ITETTTTTT
“Simon Says.” Additionally, the teacher helps students B
to repeat the phrase "Simon says, show me a” and the

options of emotions.

{ :‘L‘.z.‘.& PAt b ‘?/';:. "
RS S S, S S, S S i, S g . o o -
Activity 3
Activity 3: Let's play the role-playieg game o The teacher makes groups of two and gives flashcards with

emotions and greetings. The two students must have

INSTRUCTIONS greeting cards, and only one of them must have emotion

o Make groups of two asd play with greetings and cards. The student who does not have the emotion card is

: u‘:“m‘:’; :‘ﬁ:‘:&h R the one who is going to ask, "How are you?" Then, students

and what your mood wil be ke (= can switch roles so that the two can practice how to say
hello and ask how someone is feeking.
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Aoty & Laten 12 tha ¥lory s saimer Th Sueitan i &

ALEER ANG RATA'S ABYARTYAL BATY

A Once wpom & tme. two Beat frends, Ao and Mags, decided

‘Oﬁ'm 4 bt s 4 4 napesd tr et
o The teacher reads the story twice; try to explain ey e brgrverioy e e bome o
clearly what the story is about so that the students R R ey s
can answer the questions. In this activity, the teacher PO I A 1. e Mg o Gy rovaet
can draw the keywords on the blackboard and can also e o R . o
give clues, Than, ey dnconared o meadon A of bt ond cokor if

Fowtrs Tha e fraonds ay o the grans, ansgn) the s
At D momest. B0th of them ware fasieg bappy wd
refaned

Later. they ceme scrost ev aderabie Itte somal that
sermed ot Bes end Maya feht compassanate and ducuded
10 M T Wi froemd find ot iy Mo

Fonsly, whan Phay cone ot of the forast 41 mmet, The b

Fruncs hagped sad othar Thay wars aad bat wary Sippy
werh il the emotom they hed Exporenced 1agether

AfteriSpeaking

Activity 5: Fll the crucrigram with the learning learned before.
Following the chues!
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LESSON €  INTRORUCE MVSELFP

Strategy

self-awareness
Role-play can help students identify and recognize their own emotions

and those of others, allowing them to see things from a different
perspective.

Seuclents’ Rolkes

» Active Participant: Actively engages in activities.

» Personal Presenter: Presentations of oneself clearly
expressing an emotion.

» Active Listener: Listen attentively and respond appropriately.

» Collaborator: Participate actively in group games and
activities.

» Creativity in Art: Express emotions through art.

e Active Interviewer: Actively participates in the peer

T \/\/\/

interview activity.

/\/\/\/ s

e Facilitator: Create a positive and safe environment.

» Behavior Model: Demonstrate facial expressions and tone of
voice.

* Guide in Presentation: Assist in presentations and provide
gentle correction.

* Activity Organizer: Design and organise participative activities. {

* Observer and Feedback: Observe, give constructive feedback,

and highlight positive efforts.

SN AT NG aT NG o NG N T TN NG TN



LESSON €  INTRORUCE MYSELF

Ohjective
Students can deliver personal introductions at the end of
the class, using greetings and expressing emotions
effectively to enhance relationship skills and self-

awareness.

WIHATS YOUR MAME 8006

Activity 1: Watch the video twice. Pay attention to the question
"What's your name?”

L ’
T =

o WIHATS YOUR NAME?

You can answer this question in the following ¢
ways:

1.My name is Paula.

2.1 am Paula
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Aetivity 2: Look at the children and, based on their expression,
write how the children feel.

« He s Julian CLUE!

+ Hels anxious e
You adways use the personal pronoun
“He" torefer toaboy

e ShedS s

0 SIS oo

O

O S e e e e

A ————

-

""""""""""""""""""""" 82
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3: Take your favorite toy and express with it how you
feel today.

Hello!
Today, I feel happy.

Activity 4: Introduce yourself by saying your name and greeting
the class with a specific emotion.

“Hello! I am Zoe, and

—
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Aetivity 3: Create a poster that introduces yourself, and
decorate it as you like! Make it personalised and
unique to reflect your personality.

R 9
- HIELLOY (\

| &M 208 2
I am happy |

Activity 62 Exchange your poster with your best friend's and
present it to the class.
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Actlvity 7: Interview time.

%2 ¢ A% .0 " S odB. .0 emor)

.. e wr . *°® 7 Sk o -..-’ ®e. ’ J

" " .
. » =P

. Interviewer: Good morning!

7 Interviewee: Hi

' Interviewer: What's your name?

. Interviewee: I am Luca

‘ Interviewer: How are you?

" Interviewee: I am happy

. Interviewer: Nice to meet you!

. Interviewee: Nice to meet you too!
,..\J ,.".".."-:... .\).’.

Instructions:
1.Make groups of two.
2.Choose who wants to be the interviewer and interviewee.
3.Ask the name of your classmate, and how she or he feels.
4. Then, they exchange the roles.

5.Follow the example.
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AR
\.o";

A% Zeg |
: L§ ,fd“ﬁ ;559 e,'s!n.g»,,

‘\\b’-d o mn —-n- o----"

» The teacher plays the video to
introduce the topic.

Activity I: Watch the video twice. Pay attestion to the question
"What's your nome?*

Activity 1 2 )
» The teacher plays the video twice. Then, the teacher asks ¢ LEATS YOUR MAMED
the students if they could identify what is the question, they You can saswer this question » the folowing o
should ask to know how someone feels. Then, the teacher i 1My name is Pouds
writes on the blackboard the question "How are you?" and 21amPada

asks the students to repeat the question. Finally, the
teacher asks the students to fill in the blanks and then
repeat the question following the sample.

et s Activity 2
LAl z z @, ’s « In this activity, the teacher reads the children's names and
[ | -t emotions. The teacher asks the students to identify what
(5 - ™ each child is feeling depending on the image. The teacher

s o —_— indicates how the personal pronoun replaces the name. Ask
" how each child is feeling again, and depending on the answer,
write on the blackboard so that the children can imitate the

@

®

@ : words on their worksheet.
(F

@

B Take your favorte 1oy and eapress with it how you
fed todoy

Activity 3
o The teacher asks the students if they can bring their
favorite toy. Then, the teacher indicates how the students
are going to express themselves as they feel
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Durmg Speakmg i

Activity &  Introduce yoursell by sagng your name and grecting
the class with & specific emotion

Activity 4
¢ In this activity, the teacher performs an example, such as
presenting himself to the class. In this activity, the students
_— should include their names and how they feel The teacher
can paste the flashcards of both emotions and greetings as
support for the students.

Activitg §: Create o poster thot mtroduces yoursel, aod
decorate it a3 gou el Make nt personsbsed and
unigue 10 reflect your persosalty

Activity 5 z

» For this activity, the teacher provides a blank sheet where
the students write down what they said in the previous
activity. The teacher should put the greeting options on the
blackboard and the beginning of each sentence leaving blank
the place where the student’s name and emotion are written.

Activing b Exchaoge your poatar with gour best friend's sed
Present it Lo the chass

2 tivity 6
@ » The teacher explains that students should exchange their
posters and introduce themselves to each other. For this
-  activity, the teacher should remember when the pronoun he
is used and when the pronoun she is used.

After Speakmg

Activity 7
« First, the teacher makes an example of the interview, ety VY
and then the teacher helps memorize the phrases to < m—
use in the interview. Finally, the students practice until fieae ""J._:T
they are ready to interview in front of the whole class. rm it | \

F 1Mt o oty % e e i erae’ ot St b ——
1A 00 some o g sanamans and vww S .
A TR ey sty e
1 e e crama e
\.
y
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5 2 NAME:

SPEAKING RUBRIGC

DATE: |

Here is how you can improve for next time:

-t
% Excellent (4) Good (3] Regular (2) improvement (1)
The studerit
The student shows a deep The student recognizes
Emotional understanding of emotions EEHT emotions but at times “Tﬂ? e
Expression and authentically e struggles to effectively
exprEsses Them emotions and expresses 4 L emations appropriately
s them appropriately. :
The student demonstrates | [ The student understands :
b bbb i |smmum::emres :m::uwm
Comprehension
emotions and Can express needs support in acdtionai T e
them appropriately. expressing them i pre |
The student communicates The student = e
smoothly and seambesshy, commumicates fluently, Whication
Fluency kel 2 e o s e sometimes choppy and choppy, making it
requires support. difficult to understand
language. minor interruptions.
The student pronounces Pronunciation ks
Pronunciation zmﬂ“m mostly accurately andis ||  occasionallyundearbue || T Pronunciationts not
understandable, generally understandable,
The student actively
engages, responds with The student participates Student's participation is
Participation enthusiasm, and shaws adequately and shows limited and requires m:“r:;r:w
initiative throughout the interest in the activity. encouragement to engage. Y.
activity.
Feedback:
Great participation!

You are & miracle in this warldl
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~ OBJECTIVES

e Use the greetings correctly.

e Use short phrases to say hello and ask
how they feel.

» Recognise the emotions when greeting.

.

RESOURCES

e Board _
e Flashcards A

e Worksheets
ek e Colours J @
g

—

DESCRIPTION OF CEFR ’4;—_;—;'7 ’

Level: A1 Ages: 6-9 —
eve: Al Agesi6-9 -

e Can understand and use familiar everyday
expressions and fundamental phrases aimed at
the satisfaction of needs of a concrete type.

e Can interact, provided the other person talks

slowly and clearly and is prepared to help.
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r'{ Strategy

Assertiveness

Puppets can help students feel what characters feel in various
situations, and they can aid students in developing their assertiveness
and active listening to solve real-life problems.

P s ) P s e () e e @O 00 s cnmn § 0000 @ e e = 0 P @ P s mn cnme () — @ @ — e
.
: 9 9
rTeacher's Roles | Stucent’s Roles
Facilitator ; Actor/Actress
Explain the lesson and objectives. Portray familg members.
Provide support during activities. . Express emotions clearly.
Ensure everyone's participation. y
i Emotional Journal Writer
Observer Write about family emotions.
Observe emotional interactions. |
Identify moments for support. ‘
! Classifier
Motivator . Sort emotions in activities.

Encourage and praise. Explain choices and discuss.

Emphasise emotional importance.
Create a positive atmosphere.

Gratitude Sharer
Share family appreciation.
Express positive feelings.
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1 (

At the end of the lesson, students will il
be able to identify the members of the
Lﬁ family to expose their family tree.

P
.S

(oddy )

3

Memmy

g
\
7

Sister

\
v
~
J

~

J
\
J/

gaby
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Aetivity 2: Colour or draw happy or sad faces next to each
member according to your feelings when thinking
about them.

Raddy Meommy

¥
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Aetlvity 3: Match the pictures with their names

[ | s
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She is my mom.
It is her pen.
She is Lorena
She is nervous.

Aetivity 4: Family role-play!

Instructions: j
® You need to wear something from
your favourite family member for ’ *
this activity. » "Wy
® Introduce her or him.
® Say how she often feels.
* Follow the example.
® Clue:
She /Her
He / His

Activity 5: Puppets time!

© O © © © ¢©

Instructions:

e 1. With the help of Mom or Dad, you will create the
puppets. Look at the example to guide you in the
creation of them.

2. Make groups of seven. The teacher will assign the
roles of each student. There must be one of the seven
family members in each group.

3. Each group will dramatize a story that the teacher

will tell.

4. When the teacher mentions the family member, the
student will guess the family member's emotion based on

the text.

e 5 At the end of the puppet show, the students must say

how they felt being there. @g

c ¢ o O ©




LESSON £ MEETRM\YAREANILSY.

The great family adventure!

Once upon a time, there was an extraordinary family in 3 small town: the Smiths. The family
consisted of Grandpa Joe, Grandma Martha, Dad Tom, Mom Lisa, older sister Emma, younger
brother Jake, and the adorable baby Mia. The Smith family decided to picnic on a bright, sunny day
at the park. Everyone was excited. Emma was happy because she loved the idea of spending time
outdoors. Jake was excited to play with his kite, and the grandparents smiled as they watched the
family gather.

The sky suddenly darkened at the park, and it started to rain. Plans were ruined, and everyone felt
a little sad and disappointed. Tom was nervous about the rain, but Lisa, with her positive spirit,
suggested an exciting idea: building an improvised fort with blankets and playing together inside it!

While playing in the defence, the kids noticed grandparents Joe and Martha whispering and smiling
mysteriously. It turns out it was Grandpa Joe's surprise birthday! Everyone got excited and
hurried to sing him a happy birthday. The surprise made everyone feel happy and excited.

After the picnic, Jake decided to play a prank on his sister. He hid behind a tree and scared her.
Emma was surprised, and though initially annoyed, soon everyone started laughing together. Jake's
prank created a fun and pleasant family atmosphere.

As the sun set, the Smith family lay on a blanket at the end of the day, gazing at the stars. They
were tired but happy. Emma hugged Mia. Dad Tom and Mom Lisa shared a happy look, and everyone
enjoyed the moment’s serenity.

Even though the day didn't go as planned, the Smith family discovered that surprises and
unexpected changes can bring exciting and memorable moments. With laughter, hugs, and love, they
showed that even on rainy days, they can find happiness in the adventure of being together.




LESSOR £ MEETEMYARANMILSY.

Activity 3: Complete the family tree of the Smiths.

Family 1red
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Aetivity 62 Introduce your family tree and add the emotion that
your family member feels the most.

Example: This is my family tree.
He is my grandpa Alfonso. He is angry today.
She is my grandma Fabiola. She is happy today. @@
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A GEHE

MEETEMYSRAMISY,

R ISTRUCUTIONS

Activity 1

* The teacher plays the video to
introduce the topic.

Activitg 3t Wotch the video twice. Then, try to sing it)

» The teacher plays the video twice. In the first time, the

teacher asks students to listen carefully to the video. In
the second time, the teacher asks the students to try
singing. After students listen to the video, the teacher
introduces the family vocabulary through the flashcards.

(resources on pages 112 to 115)

Activity 3

‘ « In this activity, the teacher pastes flashcards of family
" members on the board as a key for students. Then, the
teacher should read each word and ask students to
match it with the correct picture.

—>

5

me |

7 ot ed G
&

[ 3
Activity 2

o After the teacher introduces the vocabulary, the
teacher asks students to draw a happy or sad face
next to each member according to their feelings when
they are thinking about them.

o -t o S Sam—

K«

. |

3@k
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Durmg Speaking | i

z Activity & Famd; role-play

Activity 4
o The teacher told the students to bring some objects of

their favorite family members. Then, the teacher T
teaches "his or her” depending on the personal pronoun ; ;:7.'.’:.‘.'7...."".::.":
and explains that this is used to mention that something o YR
belongs to the subject Finally, the teacher gives an oy-insdcqoinior g
example of the activity and helps the students to create o F
their dialogue to be then able to say it out loud and in i
front of the class.

Activity 3 Puppets tme!

[mtrectioss
o 1 Wah the Mo of Mam or Dad you il creste the
Poprts Losh at the exanple 10 gude yov 0 The

Creaton of them
“.: ® I Mahe grows of seven The teacher wil assgn the

.o

rofes of each studert There munt be one of the seven W
el 4 @ Tamdy merbers b each grovg pas 2
— o 3 Each growp wil deamatize & story that the teacher ﬁ e The instructions for this GCﬂV!ty are
-“.. » .
X L o & Whes the teacher mestions the Tamly manber, the explained in the book.
7 4R SUudent wil guess The famdy menber's emoton bated on

T Tt
® 5 At the ond of D Duppet thow, the sTadents Mt say

ey !
N‘. :‘! 'Rb‘-e“‘" Artiving & Comghans T fandy U o Ve Sarha

Fodly Vres

Activity 6
» The teacher asks students to cut each family member of
the Smiths. Next, the teacher reads aloud to each family
member so students can identify where to paste them.

; After Speaking |

Activity 8: Introduce your famiy tree and add the emotion that Activitg 8
your family menber feels the most .
» The teacher gives students an example of how

Example: This is my famdly tree ‘——5 2 : 4
i o e b g to introduce their family three and add
She is my grandma fabola. She is happy today emotions that their family member feels the

most.
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Strategy
Based on the aspects of emotions

Describing members of the family can help students identify the
meaning of emotions based on specific contexts. Students can manage
their emotions effectively with a proper understanding of them.

Exemplary Modeling: Initiate the activity by
providing a clear example when describing a
family member.

Precise Feedback: To enhance students'
language skills, offer constructive feedback
on pronunciation and vocabulary usage.

Promotion of Participation: Encourage active /
participation from all students.

Teacher’s Rolles

/notion Identification and Description: Recognize

“  and describe the emotions experienced by the
selected family memeber.

Clear Oral Expression: Practice oral expression,
employing the acquired emotional vocabulary to
communicate the family's emotions.

SO SAVERPS

Active Listening: Pay attention during peers'
descriptions to identify and comprehend the
expressed emotions.

D)
N
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1 LN

At the end of the lesson, students can
identify and describe emotions in the family
context using basic vocabulary.

Aetivity 12 Watch the video twice. Highlight the phrase "I love
you!”. Use your favorite color.
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Aetivity 22 Fill the crucrigram based on the pictures with the
learning learned before.

il
i e

3,
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Descriptionfo tRaxEamilt

He is Jordan. I
d.

He is ten years ol
He is happy.

He is tall.

He has black eyes.
He has black hair.

I love Jordan!

iy — 70
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‘”b’ifmng S‘peakmg
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Aetivity 3: Coose a photo of you family member and describe it!
NOK IT°S YOUR TURN!

Name:

Age:

Emotion:

Paste a photo of

Height:

your fafﬂlly member

Eye color:

Hair color:

Phrase:

* Then, show your work in front of your colleagues.
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Aetivity 42 Guess who the family member is.

O ® 0 9 0 9 09 09 0 90 9® 0 9 0O 9 0 9 0O 9 09 0 9 09 09" 0 9® O 9 09 0O 90" 0" 0 & o000

Diapers and smiles,
s I'm always in the crib,
I'm petite and cuddly;
my laughter is a fortune! Who am I?

I am strong and brave,
q» I am the king at home,
I work a lot, and
I protect the family with great

® 0O ® 0O ® 0 e 0 e0

® 090 9 090 909 0909 OB OO 0N O N0 SO N0 OO0 OO0 OO 0O OO OB O

I share secrets, clothes and
I am always in the kitchen, |

2) I take care of the family with

G) laughs;
ily, h
love and great ardour. Who am I? In the family I am the most

accurate companion. Who am I?

® O 9090 @ 9. ¢ 0O

® 0O ® 0 9 0O 9 0 9 0 0 90 @ 0" 09" O 9 O 9" 09" O 9" O SO 9" O SO 9" O O e DO e O e O e 0O

Wrinkles on the skin, stories in Games and mischief,

7 I am a loyal companion,
In the family, always ready to help.
Who am I?

g) the heart,
With a white beard and wisdom,
I am a tradition. Who am I?

® O ® 0O 9® 0O ® 90 80

® O 0 909 0 9 0 9,0 9 09 09 09 O 9 09 09 090902909090 900" 0 e 000

Wrinkles on  the skin, with an
apron and affection,

4) I am always ready,
I cook, I tell and hug,

I overflow with love. Who am I?

® O 090 9® 0O 0 O

® 0O ® 0O 9 0 90O ® 0 "0 90O " O O O ® O O S
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Aetivity 9 Answer how the family members feel in various
situations.

Dad tried to fix the toy, but he couldn't. Now he's
frowning and moving his hands. How's Dad feeling?

Grandpa was reading his book, and suddenly, a bird flew in through
the window! Grandpa opened his eyes a lot. How is Grandpa
feeling?

Mom was baking her favourite cake, but it fell on the A%
floor. She has a sad little face now. How's Mom feeling?

Grandma is about to go for a walk, and she can't find the keys. Heis

looking back and forth and moving his hands quickly. How is Grandma &

feeling? r—
v S

The baby has just received a new toy and is laughing ﬁ."\

and clapping. How is the baby feeling?

The sister was playing with her blocks, and her little brother
accidentally knocked them down. Now, the sister is crossing her
arms and making a serious face. How is the sister feeling?

The brother was watching a monster movie, and
suddenly, thunder sounded. Now, the brother has
his eyes wide open. How is the brother feeling?

After playing for a long time, the baby is yawning and rubbing his little
eyes. How is the baby feeling?



LESSON DESCRIBING MY FAMILY
Afterispeaking

With the help of mom or dad, write down other situations in which
your family members may feel angry, excited, sad, tired, surprised,
happy, scared, and nervous. Then, share your ideas in class.

Activity 4

Sad

Scared

)\ Disgusted

N Happy
-

Scared




LESSON VY FAMILY

INSTRUCTIONS
TEACHER -

geforefspeaking]

Y FAPILY, | LONE YOU S0

8 5
My Family * The teacher plays the video to
p e - < ,
introduce the topic.

Activity 1 e \

Aty 1 Watch the wdeo twice Hghlight the phrase ™| love

o The teacher asks students to highlight the you”. Use your faverite color
phrase "I love you” using the favorite color of "l 2 |
students. «g
-
s ¢
" i & Activity 2
o o The teacher asks students to complete the
0 | crossword puzzle based on the pictures.
ali R Additionaly, the teacher can read the
‘ keywords that are at the bottom of the
worksheet.
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Activity 3 ::
o The teacher asks students to complete the .
description of their member family to complete St
the information to describe their family / AL L D

member. Following the example. Practice with !
your students how they can pronounce and how Cﬁ‘@ L 4
they can introduce their family members.
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o o T Activity 4
N o The teacher reads aloud and dram
e T guessing. The teacher can paste
:::.."‘..."L':';“r "::'..:’-:"“ flashcards on the board as a key so students
................. e can guess easily
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Activity 6
e The teacher asks parents to help their sons Q
and daughters to write another situation @w
where they feel the emotion that they learned —

before. @ S
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~. Model of Description:

Strategy

MY REROIE

Based on the aspects of emotions |

Choose one member of the family as a hero can help students identify
the meaning of emotions. Students can manage their emotions
effectively with a proper understanding of them.

Presenter of the Concept:
Explain the "emotional hero" and how to
select a family member for this role.

Facilitator of the Discussion:
Lead a discussion on the importance of *
identifying and managing emotions.

Provide Tools:
Provide resources to help students select
and describe their "emotional hero."

Guide Practical Activities:

Design and direct practical activities that
allow students to apply emotional
identification and management.

Provide examples of how to describe a
family member.

$310d S IuSPMIS

.
'

Active Participant:
Actively participate in the discussion.

.’"

57 Selector of the ‘Emotional Hero':
Select a family member as your
"emotional hero", and think about how you
will describe that person's emotions.

.-+, Emotional Description:
Practice emotional description using a
family member.

.. Participation in Practical Activities:
Actively participate in the practical
activities designed by the teacher.

" Self-Reflection:

>y =

Reflect on how they will apply the lessons

learned. r?,'e
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At the end of the lesson, students will be

able to identify and manage their emotions
/8 effectively by selecting a family member as
an ‘emotional hero'.

i ._--------------- \

IaefKore'Spea_lglng

DADRY I8 MY HERO SN

Activity &2 Help your teacher to fill the poster with emotions
that would describe a hero.

78
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Emotional Here

Aetivity 22 Choose a member of your family as your "emotional
hero". Draw your emotional hero.

My Emotional Haro
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Aetivity 82 Introduce your “"emotional hero" to the group,
explaining why you chose him/her.

LOOR ai ghae My Emotional Here
v
endampllel <

"This is my emotional hero, my mommy
Lorenada. She makes me happy and smiles a
lot. When I am sad, she hugs me. My mom gets
a little serious about keeping me safe. She is
my hero because she loves me."

» First, complete the text with your information about your
emotional hero with the teacher's help.

"This is my emotional hero, my : makes
me happy and smiles a lot. When I am sad, hugs me.
My gets a little serious about keeping me safe.

is my hero because she loves me."

")

78

0



LESSON C MY EROE

e Introduce your "emotional hero".

GO D e - b S TS S
———————————————

Aetivity &2 Make a circle and answer the following questions.

Questions

» "How do you feel when you're with your ‘emotional hero'?"
e "How can you express your emotions similarly to how your
‘emotional hero' does?"

¢ "What have you | from your ‘emotional hero' about handling

difficult emotions

]
X '
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TERCHER NS TIRUCSTIOWNS

Neeforelspeakings

¢ The teacher plays the video to D —
introduce the topic. |

Actbeiig 12 Melp your teacher to fill the poster with emoticns 1
that would describe a hero lkﬂllt’
e The teacher asks students to think of some

e emotions that they can describe as a hero.
g’ The teacher writes on the poster.
=) -

Autiotiy B Choose & member of your famly 8s your “emotional
hero®. Draw your emotional hero

[\ Moy Emationsl Rare

her asks students to choose one
mber of their family as a hero. The teacher

them to draw their favorite member of
_ the family.
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Mg Tobredms yhin “emetidal heidt 15 e Grou Activity 3
SRR P et o The teacher asks students to ksten carefully to the
AT e Gt information about how they can introduce their emotional
GEOmEH J v hero. The teacher reads aloud twice. The teacher asks

arioun about heeping me safe She is my here

B it e i i s . students to complete the information according to their
| rsderimedepyerall o 6& < emotional hero. Finally, students try to introduce their
f > s hero in front of the class. The teacher can help the

beceune she loves me*
s students by reading the information little by little so that
they can repeat it.
- — Aoty i Mo o Ordie oD Bapwet e Palbav gt s Ties
——————————————— - Wi, 0 g0 SPNES. SV SRS Wiy 0 Jee v
emonond Maro’ dees ™
o What Sowt ywu Trom your emonond Mry shos banding
Activity 4 4 tto et

» The teacher asks the students to sit on the floor, forming a circle. Then, the
teacher starts by asking questions about each child’s emotional hero. The
purpose of this activity is for students to be able to recognize their emotions.



DATE:

% Excellent (4) Good (3) Regular (2) Improvement (1)
The student
The student shows a deep The student recoghizes
Emotional understanding of emotions 8 o0 emotions but at times Y recognizing
understanding of and expressing
Expression and authentically struggies to effectively
expresses them emotions and expresses 2 A emaotions appropriately
: them appropriately. :
:nmtgmmgof T:mumslmatms gof v
Comprehension Is limited and requires comprehending and
e TS TEROy additional guidance expressing emotions
them appropriately. expressing them. ' '
The student communicates The student g s very
smoothiy and seamiessly, communicates fluently,
Fluency sometimes choppy and choppy, making it
ol Kot sb s P Kre e e requires support. difficult to understand
language. minor interruptions. '
The student pronounces Pronunciation is
Pronunciation T:dlscaslyl oodu mostly accurately and is occasionally unclear but ) fenot
understandable. generally understandable.
The student actively
engages, responds with The student participates Student's participation is
Participation enthusiasm, and shows adequately and shows limited and requires m:::' ;
initiative throughout the interest in the activity. encouragement to engage. g
activity.

Feedback:

Great participation!
Here is how you can improve for next time:

You are a miracle in this world!

Score:

| a5







Unit 9 Lesson A

Activity 2, page 10
ik Activity 4, page 11

* I am happy when my mommy hugs me.

» ] am sad when I have nightmares.

Happy =
e I am angry when | do not eat
= * | am surprised when my daddy gives me a
+ Angry gift
e | am scared when someone scares me
Disgusted =
* | amnervous when I need to participate.
* Scared
* Anxious
Lesson B
Activity 3, page 10

Activity 2, page 17

QUESTIONS - e

feel when you receive & birthday gift?
I feel happy \‘. q
R%/ Kow do you feel when someons takes away & toy you bhe?

* What emotions do you feel when you play
with your friends at the park?

Today, | feel happy.

1 tae! happy and

wo,n!ul-buuhlhau’ouundﬁﬂ
1 feel tired

* Nave you aver falt scared? Whan?

/_\' Whes [ wateh a horror mevie
=)
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Activity 3, page 18

The sunis
Excited
v Happy
Scored
The kise is
i’ E‘Cl(cd
Happy
Sad
The moon is..
Excited
anrcd
Sad
The worm is
Excited
Happy

«Scarcd

The raincloud is
Sad

Tired
Happy

Unit 0
Activity 1, page 25-26

She is happy

She feels happy

She is disgusted

She feels disgusted
She is sod

She feels sad

He is scored

Me feels scored

He is angry

He feels angry

She is anxious

She feels anxious

2000000000000 0CC000 COCOCOOOO0O00O00CO0O000O0OCOO00

o
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S0 000000

Lesson B

Activity 5, page 21

How many friends kived in the cheerful village? Five friends

How many emotions are mentioned in the story? What are they?
Five emoticas: happy, sad, scared, tired, excted

Why was Wendy, the friend who was a scared worm, scared?
She is afraid of everything

What did Wendy notice one day about her friends’ emotions? The
emotions of her friends

How did Wendy feel after understanding her friends' emotions?
She feels happy

What did the friends learn about emotions at the end of the
story? All emotions are essential to understand

Why do you think it's important to understand and accept our
emotions? Because everybody has emotions and we need to

accept our emotions and others

Activity 6, page 23

*  Why did you choose this emotion?

o | choose this emovion because | feel happy
todoy

*  How do you feal when gou use ths mask?

[fedd encned

*  When do you feel bhe ths?

[ fedd excited when [ do manhy)

Lesson €

Activity 2, page 27
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it 2 Lessen &

Activity 1, page 35 Activity 1, page 43

dew are geay
How are you?

How are you?

How are you?
How are you?

Good morning

Good afternoon

Good evening
Good night

Activity 5, page 49

Activity 2, page 36

* When the sun comes up It's

p—

[efel+RoNeloloNeTalsTeloleReloloNeRaReloNolaYo el Q00000
LEssen

Activity 2, page 52

A ) s
k& « Me is anious
Activity 3, page 37
« Shels 200
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o Helssad
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Activity 3, page 62
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Activity 2, page 69
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Lesson A

Activity

5, page 65

Lesson @

Activity 4, page 72
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Unit 3 (Lesson 8 Lesson €

Activity 4, page 73 Activity 1, page 77

Dad tried to fix the toy but he coddes Now he's
frowmeg and moweg his hands How's Dad feelng?

Angry

Grandpas was readng his book, aed seddenly, o bwrd flew n through
the wisdow! Grondpa cpesed his eyes o lot How is Groadpa

feckeg” Scared
Mom was balung her favturnte cole, but it fell ca the

floce She has o sad intle face sow How's Mon feelng? )
Sad g i N

Grondma is sbout to 9o For o welk, and she can't fied the keys Meis ™
boking back and ferth and moveg his hasds quchly Mow s Grandea -
‘v\

1
4

Emotional Hare

-~

o= ' Anxious /288

Disgusted

feeing? Aaxicus

The baby has pat receved 3 sew toy aed 5 bughng A.“
and chapping How is the baby feelng? Happy

The sister wot playeg with her blocks, and her Mttle brother e
acoidentally Mnoched them dows Now, the sister s crossng her >
arms and making 3 serous face Kow is the sater feclng? Angry

o

The brother was watching » monster movie, sod -

suddenly, thunder sounded Now, the brather has Fa

hs eyes wide open How is the brother fedlng? J Vs,

Scared e |
G

MuerwaWwa&yanuﬁuth\hf\yf

eyes How s the baby fecing? Sad . J
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"Every day is a new adventure full of discoveries! With your
curiosity and effort, you can achieve everything you set your mind
to at school and beyond!" %" -

86
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https://www.youtube.com/watch?
=31NIWCrOR-k

Happy happy. Wa ha ha!

Sad sad. Boo hoo hoo!

Angry angry. Grrrrrr!
Surprised surprised. Gee gee gee!
I laugh when I am happy. Wa ha ha!

I cry when I am sad. Boo hoo hoo!
I frown when I am angry. Grrrrrr!

I jump up when I am surprised. Oh, gee!
Hungry hungry. Grumble!
Scared scared. Brrrrrr!

Shy shy. Ings-ings!
Sleepy sleepy. Aaah!
I rumble when I am hungry. Grumble!
[ shiver when I am scared. Brrrrr.
I hide when I am shy. Ings-ings!
I yawn when I am feeling sleepy. Aaah!

f ' @ reeiings Song
A i §RGS O

Il n

https://www.goutube.com/watch?
v=gVIFEVL2zP40

Good morning, good morning, good
afternoon.
Good evening, good evening, good night,
good night.
Nice to meet you. Nice to meet you, too.
Goodbye, Goodbye, see you.
Good morning, good morning, good
afternoon.
Good evening, good evening, good night,
good night.
Nice to meet you. Nice to meet you, too.
Goodbye, Goodbye, see you.
Good morning, good morning, good
afternoon.
Good evening, good evening, good night,
good night.
Nice to meet you. Nice to meet you, too.
Goodbye, Goodbye, see you.




How are you?

-ty

https://www.youtube.com/watch?
v=gghDRJIVxFxU

Good morning. Good morning. Good
morning. How are you?

I'm fine. I'm fine. I'm fine. Thank you.
Good afternoon. Good afternoon.
Good afternoon. How are you?
I'm not good. I'm not good. I'm not
good. Oh, no.

Good evening. Good evening. Good
evening. How are you?

I'm great. I'm great. I'm great. Thank
you.

WHATS YOUR MAME S00E
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https://www.youtube com/watch?
v=74FA1dyVVKs&t=13s

Hello, hello. What is your name?
Hello, hello. What is your name?
My name is Bobby! What is your name?
My name is Judy! Goodbye.

Hello, hello. What is your name?
Hello, hello. What is your name?
My name is Jacky. What is your name?
My name is Sally. Goodbye.

Hello, hello. What is your name?
Hello, hello. What is your name?
My name is Bobby! What is your name?
My name is Judy! Goodbye.

Goodbye!




FNGIER FAMILY S0NE

https://www.youtube.com/watch?
v=66k7dChBaJ8

Daddy finger, daddy's finger, where are
you?
Here I am, here I am
How do you do?
Mommy finger, mommy's finger, where
are you?
Here I am, here I am
How do you do?
Brother finger, brother's finger, where
are you?
Here I am, here I am
How do you do?
Sister finger, sister's finger, where are
you?
Here I am, here I am
How do you do?
Baby finger, baby finger, where are you?
Here I am, here I am
How do you do?

DADDY [8 MY HERO S0NE

https://www.youtube.com/watch?
v=73-NIcR7xHE

I want to shave like my daddy.
He likes to pat my head.
He can fix toys and things easily.
My superhero dad.

I want to be tall like my daddy.
He always makes me glad.
He is so handsome and dandy.
My superhero dad.
Daddy is my hero.

He is my number one fellow.
The only superhero.

How much I love my daddy so.
We love to play with our daddy.
He never makes us sad.

He is so funny and friendly.
Our superhero dad.

I have the most loving daddy.
He never makes me sad.

He is so caring and steady.
My superhero dad.
Daddy is my hero.

He is my number one fellow.
The only superhero.

How much I love my daddy so.
"I love you very much. You are my little hero.”




MY FAMILY, | LOVE You S0

G
prareny

https://www.youtube.com/watch?
v=G3v28DX-7Dk

I love you. I love you.
I love you. Mommy;, I love you so
much.

When I fall down, you pick me up.
Mommy, you are my superhero.
I love you. I love you. I love you.

My family, I love you.
This song is for my family.

I love you to the moon and back.

I love you. I love you. I love you.
Daddy, I love you so much.
When I have a bad dream at night,
He keeps me safe and stays by my
side.

I love you. I love you. I love you.
My family, I love you.

This song is for my family.

I love you to the moon and back.

I love you. I love you.
Grandma, grandpa, I love you so
much.

When I feel alone, they are always
there, giving me their biggest smile.

I love you. I love you. I love you.
My family, I love you.
This song is for my family.

I love you to the moon and back.
Thank you for everything that you
do in my life.

I promise I will be there for you
too.

So I sing this song.

I love you. I love you. I love you. I
love you. I love you.

My family, I love you.
Thanks for making me feel special.
I cannot tell you enough.

I love you. I love you. I love you.
My family, I love you.

My best friend. My sunshine.
My hero. My family.

I love you to the moon and back.
I love you to the moon and back.






Eight extraordinary friends lived in an enchanted forest: Happy Bear,
Angry Cat, Sad Bunny, Surprised Bird, Nervous Puppy, Scared Mouse,
Excited Elephant, and Tired Tortoise. Every day, they ventured out to
explore and experience exciting adventures.

On a sunny day, they visited a mysterious tree in the forest's centre that
had permanently been closed.

Happy Bear: "I'm so excited! What do you think we'll find there?"
Angry Cat: "Why have we never visited it before? This makes me angry!"
Sad Bunny had a tear in his eye.

Sad Bunny: "I'm scared it might be a dangerous place.”

They noticed the door was slightly ajar when they arrived at the tree.
Surprised Bird: "Look at this! The door is open!"

Surprised Bird swung the door wide open, and everyone looked in
amazement at a

A magical garden filled with colourful flowers and bright butterflies.
Excited Elephant: "Wow! This is incredible. I'm excited"
Tired Tortoise: "I need a rest."

Nervous Puppy looked around, anxious about any hidden dangers.
Nervous Puppy: "I don't know, guys. Are we safe here?"
Scared Mouse: "Don't worry, it looks safe."

They played, laughed, and explored the garden for hours.
Happy Bear: "Look at this butterfly! I'm so happy!"

Scared Mouse: "Look at those flowers! We shouldn't have been afraid."
As the sun began to set, they decided to head back home. Everyone was
tired but full of happiness from the fantastic day they had.
Angry Cat: "Well, it seems this place wasn't so bad after all."
Tired Tortoise: "What a day! I'm tired."

Returning to the enchanted forest, they realised their friendship and
adventurous spirit had led them to a beautiful experience.
Excited Elephant: "Today was great! We make a great team."

The eight friends hugged, feeling more united than ever, and they

promised to keep exploring and having exciting adventures tQ?et‘h)er.




Viltalge

Once upon a time, there was a group of special friends in the small village
of Rainbow: Happy Moon, Angry Sun, Sad Star, Surprised Cloud, Nervous
Lightning, Scared Wind, Excited Rainbow, and Tired Rain. These friends

lived in the sky, and each had a particular task.
One morning, the sky became covered with grey clouds. Happy Moon
became concerned and said to the others:
Happy Moon: "Oh no! It looks like a storm is coming. We must prepare.”
Angry Sun furrowed its brow and said:
Angry Sun: "This makes me furious. I hate it when clouds block my shine."
Sad Star became saddened:
Sad Star: "Gray clouds make me feel lonely."
Surprised Cloud was amazed when she saw the lightning:
Surprised Cloud: "Look at that! It's full of lightning"
Nervous Lightning chuckled nervously:
Nervous Lightning: "Oh no! This scares me!"
Scared Wind blew strongly and rapidly:
Scared Wind: "We must hide from the storm!"
Excited Rainbow jumped with excitement:
Excited Rainbow: "It's my time to shine! I'm excited."
Tired Rain began to fall slowly:
Tired Rain: "I just want the storm to end soon."

The storm passed, and all the friends gathered again in the sky.
Happy Moon: "Thank you all for helping us get through the storm!"
Angry Sun: "Well, I guess I can't always shine."

Sad Star: "Sometimes, we all need a little rain."

Surprised Cloud: "It was an impressive storm."

Nervous Lightning: "Even though I was scared, it was exciting."
Scared Wind: "The storm has passed, and we are safe.”
Excited Rainbow: "I love appearing after the rain!"

Tired Rain: "I'm glad everything is back to normal.”

The friends hugged and understood that all emotions were part of life,
and together, they could overcome any challenge the sky presented to
them. Since then, each day in the sky of the Rainbow became more special
as each one fulfilled their task with joy and accepted the emotions of
others.




GColonville!

Once upon a time, there was a small village called Colorville, where magical
characters lived: Happy Sun, Angry Moon, Sad Star, Surprised Rainbow,
Nervous Cloud, Scared Lightning, Excited Wind, and Tired Rain. These
characters governed the village's weather, and each had an extraordinary
job.

One day, Colorville was peaceful undizr the warm sun. Happy Sun was smiling
and greeting all the village's inhabitants with its bright light. However, an
unexpected issue arose.

Angry Moon appeared before sunset, and her face looked furious.
Angry Moon: "This is my turn! I can't believe the Sun is shining so late."
Surprised, a Rainbow appeared in the sky.

Surprised Rainbow: "Wow, this is surprising! I've never seen Angry Moon
before!"

Nervous Cloud began to darken the sky.

Nervous Cloud: "I feel nervous. This isn't normal."

Scared, Lightning suddenly lit up.

Scared Lightning: "Oh! That scared me!"

Excited Wind started blowing strongly.

Excited Wind: "Wait, this is exciting"

Tired Rain began to fall gently.

Tired Rain: "I'm tired but must do my job."

Sad Star appeared, but her shine was dim.

Sad Star: "I'm sad about all this confusion."

The magical characters gathered to solve the problem. Surprised, Rainbow
proposed an idea.

Surprised Rainbow: "What if we share the time? Happy Sun, Angry Moon, you
can take turns to light up the day and the night."

Happy Sun and Angry Moon accepted the proposal. Happy Sun retreated, and
night fell with the appearance of the Moon. Peace returned to the village.
Angry Moon: "You're right, Surprised Rainbow. Sometimes, sharing is the best
solution."

The magical characters learned that working together and accepting each
other's emotions were crucial for maintaining balance in Colorville. Since then,
the village enjoyed harmonious and colourful days and nights, where each
character fulfilled its role without getting angry or sad.
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EmotionSEKIngdem

In the distant Kingdom of Emotions, eight magical friends lived: Joy (happy), Anger
(angry), Sadness (Sad), Surprise (surprised), Anxiety (nervous), Fear (Scared),
Enthusiasm (excited), and Fatigue (tired). Each of them represented a different
emotion and lived in harmony.

One day, the kingdom was getting ready for a grand celebration, the Day of
Emotions, where all the kingdom's inhabitants shared their emotions and joy.
Everyone was excited except for Sadness, who felt overwhelmed.
Sadness: "I can't join the celebration; I'm very sad."

Joy: "Don't worry, Sadness. We'll accompany you and help you feel better."

As they walked towards the celebration, a surprise awaited them. Surprise was
jumping with excitement.

Surprise: "Look, a surprise party for all of us!"

The eight friends joined the party, but Anxiety felt nervous due to the crowd and
noise.

Anxiety: "There are so many people! This makes me nervous."

Fear got scared when he saw a fireworks display.

Fear: "Fireworks scare me!"

Enthusiasm, on the other hand, was excited about everything he saw.
Enthusiasm: "This is the best day of our lives!"

The celebration continued into the night, and everyone was exhausted.
Fatigue: "I'm really tired. I think it's time to rest."

At the end of the day, the eight friends returned home feeling more united than
ever.

Joy: "Today, we experienced a lot of emotions, and all of them are important!"
Anger: "Even "negative" emotions like fear and sadness are part of life."
Sadness: "Thank you for understanding me and helping me join the celebration."
Surprise: "We never know what the future holds, and that's exciting!"
Anxiety: "Sometimes anxiety is natural, but we always find a way to overcome it."
Fear: "Even I can face my fears when friends surround me."
Enthusiasm: "Life is full of exciting surprises!"

Fatigue: "Sometimes, we just need to rest to recharge our emotions."
Thus, the friends of the Kingdom of Emotions understood that all emotions were
important, and together, they made life rich and meaningful. They celebrated the
diversity of emotions and the strength of their friendship, wishing each day was
filled with joy, surprise, anxiety, fear, enthusiasm, sadness, anger, and rest.



In the peaceful village of Colors, eight very peculiar friends lived: Happy
Red, Angry Blue, Sad Yellow, Surprised Green, Nervous Orange, Scared
Purple, Excited Pink, and Tired Brown. These friends were known for their
unique emotions and always supported each other.

One day, Colors was preparing for its annual painting festival, where the
residents decorated the village with colourful artwork. The eight friends
were excited, except for Sad Yellow, who felt overwhelmed.

Sad Yellow: "I can't participate in the celebration. I feel too sad."
Happy Red: "Don't worry, Yellow. We will accompany you and help you feel
better"

As they headed to the festival, a surprise awaited them. Surprised, Green
discovered a magnificent art exhibition.

Surprised Green: "Look at this! A surprise art exhibition!"

The friends joined the exhibition, but Nervous Orange felt uncomfortable
amid the crowd.

Nervous Orange: "So many people make me nervous!"

Scared Purple got scared when he saw an unusual piece of art.
Scared Purple: "That scares me!"

Excited Pink was excited about all the creations.

Excited Pink: "This is incredible! I'm excited!"

Tired, Brown started to yawn.

Tired Brown: "I'm exhausted; I need a break."

After the exhibition, the friends returned home, feeling more united than
ever.

Happy Red: "Today, we experienced many important emotions together."
Angry Blue: "Even "negative" emotions like fear and sadness have their
place.”

Sad Yellow: "Thank you for supporting me and helping me join the
exhibition."

Surprised Green: "Life always has surprises for us."

Nervous Orange: "Anxiety is part of life, but we can overcome it."
Scared Purple: "Even I can face my fears with friends."

Excited Pink: "Life is full of exciting things."

Tired Brown: "Sometimes, we just need a good rest."

The friends in Colors understood that all emotions were essential and

made life rich and meaningful together. They celebrated the diversityof
‘emotions and the strength of their friendship, wishing each day was full of
joy, surprise, anxiety, fear, excitement, sadness, anger, and rest.
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CONCCEUSIONS

The research project resulted in a didactic proposal to help
improve the development of oral skills in second graders. This didactic
guide offers a comprehensive and enriching approach to enhance
students' emotional and communicative development by integrating
activities that foster emotional awareness as they focus on real
situations and oral expression skills. This guide aims to cultivate
children's academic growth and emotional well-being.

By implementing these strategies, children learn to express their
ideas clearly and effectively and develop the skill to understand and
manage their own emotions, as well as the feelings of others. The
guide fosters a positive learning environment where empathy and
active listening are essential for students and teachers.

It is essential to mention that this guide can adapt to different
levels. It means emotional strategies can develop for any activity and
level of difficulty. The prominent role of the teacher is fostering a
healthy environment where students can feel free to learn both
academically and personally.

In summary, this teaching guide contributes to second-graders'
academic progress. It lays the foundations for healthy emotional
development, preparing them to face challenges confidently and
cultivate meaningful relationships.






CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS

The conclusions and recommendations of this research project follow the general and
specific objectives, as well as the results of data collection. Additionally, recommendations
for future research are provided.

5.1.Conclusions

This study delves into the essential principles of emotional intelligence and
emphasises its notable advantages in fostering students' verbal communication abilities. The
outcomes establish the importance of incorporating emotional techniques in the academic
setting, laying the groundwork for crafting teaching approaches that prioritise emotional
intelligence. These methods hold promise in not only improving students’ communication
skills but also bolstering their general welfare at this educational level.

Regarding foreign language skills, communication is vital in the process of its
acquisition. However, it can be challenging to achieve. Speaking skills can be the most
challenging skill to acquire and improve. On the other hand, oral communication allows
students to communicate and share their ideas, opinions, feelings, intentions, etc.
Additionally, it can help improve social skills between teacher-student and student-student
by providing an appropriate environment for language acquisition.

According to the results of both the surveys and the teacher interview, the conclusion
was that students still do not know how to recognise their emotions regarding language
learning. It means the data released in the survey shows that children feel neutral or nervous
when participating in class. In addition, for the most part, they cannot recognise whether or
not they enjoy the classes and participate in them. Therefore, the class they like the least is
the speaking class. However, the teacher mentioned that he applies emotional strategies to
help children develop their oral skills. This data practices the theory that developing
emotional intelligence is still an ambition that both students and teachers need to achieve.
For this reason, the students expressed that they would like the inclusion of new and
attractive activities such as puppets, songs, role-playing games, storytelling and guessing
games. Likewise, the teacher is interested in trying activities focused on improving oral skills
using emotional strategies.

Furthermore, the didactic guide proposed for this research project can be an essential
tool to improve oral skills in students. Activities applied from an emotional approach make
learning more meaningful. The design of activities has the aim that learners enjoy while
learning. Moreover, teachers have a variety of activities with resources included that they
can use in the same way or modify according to the needs and preferences of the students.
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5.2.Recommendations

In this part, the researcher would like to establish some recommendations after
expressing the conclusions. It is crucial to mention that the implementation of these
recommendations is essential to enhance students' continuing to improve their speaking
abilities.

First, even when teachers know what emotional intelligence is, they need to keep in
mind that it is essential for a teacher first to develop their emotional ability to have great
results with learners. According to the theory, obtaining this skill takes time to achieve. For
this reason, developing emotional intelligence has become an ambition within the workplace.
The author recommends encouraging teachers to take courses where they can improve their
emotional intelligence skills, as well as integrating spaces in the academic curriculum where
the teaching of the development of it towards students is generated outside of class hours.

The strategies used in English language classes play a crucial role in the learning
process. It is recommended that these strategies not only focus on educational well-being
but also on the emotional well-being of the student. Learning a new language can definitely
pose a challenge, and students must learn to identify, understand, and manage their emotions
to develop their English abilities.

Activities are a tool that undoubtedly helps to improve the learning process, making
it more enjoyable. Adding activities related to students' interests, particularly those
connected to daily life, is advisable. These activities help teach students that emotions are
not to be avoided but instead faced. They learn to manage them, in addition to emphasising
that all emotions are important and valid.

Finally, it is advisable to use the didactic guide proposed by the author. These
activities aim to develop emotional intelligence and enhance speaking skills. Teachers can
modify these activities according to students' needs and preferences. In addition, it is vital to
recommend using these emotional strategies in the development of other English skills to
encourage the development of students' emotional intelligence to enrich their academic and
personal knowledge.
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ANNEXES

Annexe 1. Instruments (interviews and survey)
QUESTIONNAIRES

PROYECTO: Emotional intelligence strategies to develop speaking skills in junior students
at San Francisco, academic period 2022 — 2023

Objetivo: Determine the Emotional Intelligence strategies to develop speaking skills in

junior students at San Francisco School, academic period 2022 — 2023
Quialitative Instrument
INTERVIEW PRINCIPAL

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present interview aims to expose the use of emotional strategies to

develop speaking skills in junior students at “Unidad Educativa San Francisco”.
Questions:

1. According to the Ministry of Education (2016), at the end of the second grade,
EGB students must have a Pre-Al CEFR. Do you consider this goal achievable or
not? Why?

2. As an institution, what are the actions implemented so that second-grade students
reach a pre-Al established in the English curriculum?

3. Do you consider that the institution has enough materials and resources to be used
by English teachers to help students improve their English language in second-
grade students?

4. The English language has four skills: reading, writing, listening, and
speaking. Usually, the most common complex skill is speaking. Do you consider

that teachers can improve speaking skills?
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Qualitative Instrument

INTERVIEW FOR AREA COORDINATOR

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present interview aims to expose the use of emotional strategies to

develop speaking skills in junior students at “San Francisco” high school.
Questions:

1. According to the Ministry of Education (2016), at the end of the second grade,
EGB students must have a Pre-Al CEFR. Do you consider this goal achievable or
not? Why?

2. Do you think the institution has enough resources to improve English?

3. According to your experience, which skill is the most complicated to develop in
students?

4. Could you tell me some of the main reasons you consider speaking skills may be
complex for students to acquire?

5. Do you think that the English teachers at this institution consider how affective
factors influence the development of oral communication?

6. As coordinator, would you like English teachers to integrate a didactic guide that
includes various activities focused on using emotional strategies to improve

speaking skills?
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Qualitative Instrument

INTERVIEW FOR TEACHER

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present interview aims to expose the use of emotional strategies to

develop speaking skills in junior students at “San Francisco” high school.
Questions:

1. According to the Ministry of Education (2016), at the end of the second grade,
EGB students must have a Pre-Al CEFR. Do you consider this goal achievable or
not? Why?

2. Do you think the institution has enough resources to improve English?

3. According to your experience, which English skill is the most complicated to
develop in students?

4. What are the main reasons speaking skills may be complex for students?

5. What kind of strategies do you use to improve speaking skills in second-grade
students?

6. How often do you apply activities to improve oral production with your second-
grade students?

7. Do you use emotional intelligence strategies to develop oral production in second-
grade students?

8. Would you be willing to use a didactic guide that includes various activities
focused on the use of emotional strategies to facilitate the development of speaking
skills?

208



Quantitative Instrument

SURVEY FOR STUDENTS

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present survey aims to collect data about students and their learning

process in the English language.
1. Do you enjoy English classes?
Yes & No &= | am not sure %
2. Do you like to participate in English classes?
Yes & No G | do not know %

3. How do you feel when the teacher makes you participate in class?

A
n e . <

Confidence Neutral Nervous

4. What activities do you most enjoy doing in your English classes?

Listening activities
Reading activities
Written activities
Oral activities

5. Inyour English classes, how often does your teacher do activities that include

speaking activities in class?

An

Always &
Sometimes &
Rarely =
Never =
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6. What kind of the following activities does your English teacher apply in class?

Songs
Roleplay

Tell stories!
Guessing game
Puppets

210



Annexe 2. Approbation of research instruments
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QUESTIONNAIRES

PROYECTO: Emotional intelligence strategies to develop speaking skills in junior students

at San Francisco, academic period 2022 — 2023

Objetivo: Determine the Emotional Intelligence strategies to develop speaking skills in
junior students at San Francisco School, academic period 2022 — 2023

Quialitative Instrument
INTERVIEW PRINCIPAL

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present interview aims to expose the use of emotional strategies to

develop speaking skills in junior students at “Unidad Educativa San Francisco”.
Questions:

1. According to the Ministry of Education (2016), at the end of the second grade,
EGB students must have a Pre-Al CEFR. Do you consider this goal achievable or
not? Why?

2. As an institution, what are the actions implemented so that second-grade students
reach a pre-Al established in the English curriculum?

3. Do you consider that the institution has enough materials and resources to be used
by English teachers to help students improve their English language in second-
grade students?

4. The English language has four skills: reading, writing, listening, and speaking.
Usually, the most common complex skill is speaking. Do you consider that teachers
can improve speaking skills?
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Qualitative Instrument

INTERVIEW FOR AREA COORDINATOR

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present interview aims to expose the use of emotional strategies to

develop speaking skills in junior students at “San Francisco” high school.
Questions:

1. According to the Ministry of Education (2016), at the end of the second grade,
EGB students must have a Pre-Al CEFR. Do you consider this goal achievable or
not? Why?

2. Do you think the institution has enough resources to improve English?

3. According to your experience, which skill is the most complicated to develop in
students?

4. Could you tell me some of the main reasons you consider speaking skills may be
complex for students to acquire?

5. Do you think that the English teachers at this institution consider how affective
factors influence the development of oral communication?

6. As coordinator, would you like English teachers to integrate a didactic guide that
includes various activities focused on using emotional strategies to improve

speaking skills?
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Quialitative Instrument

INTERVIEW FOR TEACHER

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present interview aims to expose the use of emotional strategies to

develop speaking skills in junior students at “San Francisco” high school.
Questions:

1. According to the Ministry of Education (2016), at the end of the second grade,
EGB students must have a Pre-Al CEFR. Do you consider this goal achievable or
not? Why?

2. Do you think the institution has enough resources to improve English?

3. According to your experience, which English skill is the most complicated to
develop in students?

4. What are the main reasons speaking skills may be complex for students?

5. What kind of strategies do you use to improve speaking skills in second-grade
students?

6. How often do you apply activities to improve oral production with your second-
grade students?

7. Do you use emotional intelligence strategies to develop oral production in second-
grade students?

8. Would you be willing to use a didactic guide that includes various activities
focused on the use of emotional strategies to facilitate the development of speaking
skills?
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Quantitative Instrument

SURVEY FOR STUDENTS

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior
Students at San Francisco School, Academic Period 2022-2023.

Objective: The present survey aims to collect data about students and their learning
process in the English language.

1. Do you enjoy English classes?
Yes & No &= | am not sure %
2. Do you like to participate in English classes?
Yes & No G | do not know %
3. How do you feel when the teacher makes you participate in class?
52
ney = e

XY

o 6

N

RN

Confidence Neutral Nervous

4. What activities do you most enjoy doing in your English classes?

Listening activities
Reading activities
Written activities
Oral activities

5. Inyour English classes, how often does your teacher do activities that include

speaking activities in class?

Always &
Sometimes &
Rarely =
Never =
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6. What kind of the following activities does your English teacher apply in class?

Songs

Roleplay

Tell stories!

Guessing game

Puppets
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Annexe 3. Request to the principal for permission to apply the research

instruments.

UNIVERSIDAD TECNICA DEL NORTE Y
Acreditads Resokicion Neo, 173.SE-33.CACES- 2020 { o
FACULTAD DE EDUCACION, CIENCIA ¥ TECNOLOGIA &
DECANATO

Oficio nro. UTN-FECYT-D-2023.0076-0
iarra, 19 de mayo de 2023

ASUNTO:  TRABAJO DE INTEGRACION CURRICULAR SRTA. BEDON GARCIA
STHEFANY FERNANDA

Doctora

Roclo Tafur

RECTORA

UNIDAD EDUCATIVA FISCOMISIONAL SAN FRANCISCO
Ibarra

De mi conskieracion:

A nombre de la Facultad de Educacion, Cencia y Tecnologla, reciba un cordial
saludo. a ka vez gue 0 auguro @ mejor de 105 Gxios en s funciones que viene
desempenando

Por meco el presente me deo a usted con el fin de solicitar de ta manera mas
comedica, autorce que, se brinde ks fachicades del caso, para que 13 senorita
BEDON GARCIA STHEFANY FERNANDA, portadora de fa cédula de ciudadania
1004477400, estudiante de & carrera de [ carmera de Pedagogia de 105 Iomas
Nacionales y Exwanjeros, obtenga informacion y aplique los instrumentos de
Investigacion que se requieren para el desamolio del trabajo de

curriculsr con el tema: “EMOTIONAL INTELLIGENCE STRATEGIES TO
DEVELOP SPEAKING SKILLS IN JUNIOR STUDENTS AT SAN FRANCISCO
SCHOOL, ACADEMIC PERIOD 2022-202%

Por 1a lavorable Aencon le agradezco.

Asergamente,
CIENCIA Y TECNICA AL SERVICIO DEL PUEBLO

JOSE atrgs
LUCIANG e - -
REVELOMAZ oS (it Sematns ™ Sae Pt
RN A T Tt N WA T
MSc. Jose Revelo Ruz SEORETARIA
DECANO ,
CC: 1002072179 01 JUN 223 }
Cokdar: 0993944457 '

JUIM. Py

Caninters Urssmrstara Bavo () O
AT S b 530 y Gl Jond Mt Condovs Pagpuitont
e § cumder

Todtlone (000 2997 800 RUC YN000Y 01000

e
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Annexe 4. Approbation letter to do the research in the institution.

“Educacion con esfucrzo y buen trato como Francisco™

2022 - 2023

Unidad Educativa “San Francisco” /(I?:(

Oficio. 250 - RUESF-22-23
Ibarra, 1 de juruo de 2023

Magister

JOSE REVELO R.

DECANO DE LA FECYT
UNIVERSIDAD TECNICA DEL NORTE
Presente

De mi consideracidn:

Reciba un cordial saludo de Fazx v Ben de ta Unidad Educativa *SAN
FRANCISCO", junto con el deseo de éxito en sus funciones.

En referencia al Oficio N°. UTN-FECYT-D-2023-0076-0, recibido con fecha
31 de mayo de 2023, me permito comunicar a usted que se ha autorizado
la solicitud correspondiente, para que la Srta. Sthefany Fernanda Bedon
Garcia, obtenga la informacién y aplique los instrumentos de investigacion
que requiere para el desarrollo de su trabajo de integracién curricular, de
acuerdo con las normas institucionales establecidas,

Para lo cual se debe coordinar con la MSc, Carla Aguas H., Vicerrectora de
la institucién y el MSc. Oscar Getial G., Inspector General.

Particular que se comunica para los fines pertinentes.

Alentamente,

ekt

-~ —

ROCIO TAFUR V., MSc.
RECTORA

RT/ Cacedo N
oc. Archive

Tolal (S0 ETOMM /It Tiua) www cndegirnes frmnomen ada o o mad merelanec cedegiecan fiamoscs sbe
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Annexe 5. Consent letters

Principal

UNIVERSIDAD TECNICA DEL NORTE /“-".'s
Acredtada Resohcion Nro. 173-SE-33-CACES-2020 l‘% \
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA N
Pedagogia De Los idiomas Nacionales ¥ Extranjeros

Acepto participar voluntariamente en esta investigacion, conducida por Sthefany
Fernanda Bedon Gardia estudiante de la carrera de Pedagogia de 10s idiomas Nacionales
y Extranjeros de la Universidad Técnica del Norte. He sido informado (a) de que la meta
de este estudio s Determine the Emotional Intelligence strategies to develop speaking
skills in junior students at San Francisco School, academic period 2022 - 2023,

Me han indicado tambien que tendré que responder cuestionarios y preguntas en una
entrevista, lo cual tomard aproximadamente 15 minutos.

Reconoco que 1 informadion que yo provea en ef curso de esta Investigacion es
estrictamente confidencial y no serd usada para ningun otro propdsito fuera de los de
este estudio sin mi consentimiento. He sido informado de que puedo hacer preguntas
sobre el proyecto en cuslquier Momento y que puedo retirarme del mismo cuando asi
io decida, sin que esto acarree perjucio Alguno para mi persona.

Entiendo que una copla de esta ficha de consentimiento me serd entregado, y que
puedo pedit informacidn sobre los resultados de este estudio cuando éste haya
conchuido.

)
mum...m..ﬂﬁ_&&gﬁnlmm“vﬁ
Cargo: Rectora de 1a Instivacion m ‘
“ bu [TTE

——

Firma del partidpante

Nombee del investigador : Sthefany Beddn G

Crutamts Urwewrstars llams (| Obvn

A 17 e e 527 y G Jone Maria Condovs Pagratoed
LR T B

Temtoes ) P9T.000 MIUC VOROOD 10 MUY

L ot AL e THLS
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English Teacher Coordinator

UNIVERSIDAD TECNICA DEL NORTE ("‘\
Acteditada Resokicion No. 173-SE-33.CACES-2020 l.* '
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA ~ « - .

Pedagogia De Los idiomas Nacionales Y Extranjeros

Acepto participar voluntariamente en esta investigacion, conducida por Sthefany
Fernanda Beddn Gardia estudiante de la carrera de Pedagogia de Jos idiomas Nacionales
y Extranjeros de la Universidad Técnica del Norte. He sido informado (a) de que 1a meta
60 oste estudio es Determine the Emotional Intelligence strategies to develop speaking
skills in junior students at San Francisco School, academic period 2022 ~ 2023,

Me han indicado tambien que tendré que responder cuestionarios y preguntas en una
entrevista, lo cual tomara aproximadamente 15 minutos.

Reconozco que la informacion que yo provea en el curso de esta investigacidn es
estrictamente confidencial y no serd usada para ningln otro propdsito fuera de los de
este estudio sin mi consentimiento. He sido informado de que puedo hacer preguntas
sobre el proyecto en cualguier momento y que puedo retirarme del mismo cuando asi
lo decida, sin que es10 acarree perjucio alguno para mi persona.

Entiendo que una copia de esta ficha de consentimiento me serd entregado, y que
puedo pedir informacién sobre los resultados de este estudio cuando éste haya
concluido,

Nombee del partidpente: L L0acce . Floakelh Mlansn Komos

Cargo: Coordinadora de Area

Nombre del investigador - Sthefany Beddn G.

Cantamis Urveritars Demw (1 O%e

A 17 80 o 500 y Grd Jost N Cartove Pagraied
s L cusdes

Towlone 6 I S0 RUC YORO0 ¥ 10001

A e
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English Teacher

UNIVERSIDAD TECNICA DEL NORTE (‘T\
Acrediada Resolucion Nro. 173-SE-33-CACES-2020 * ‘
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA ~
Pedagogia De Los Idiomas Nacionales ¥ Extranjeros

Acepto participar voluntariamente en esta investigacion, conducida por Sthefany
Fernanda Beddn Garcia estudiante de ka carrera de Pedagogia de los Idiomas Nacionales
y Extranjeros de la Universidad Técnica del Norte, He sido informado (a) de que la meta
de este estudio es Determine the Emotional Intelligence strategies to develop speaking
skills in Junior students at San Francisco School, academic period 2022 ~ 2023.

Me han indicado tambien que tendré que responder cuestionarios y preguntas en una
entrevista, lo cual tomard aproximadamente 15 minutos,

Reconozco que la nformacion que yo provea en el curso de esta investigacion es
estrictamente confidencial y no serd usada para ningun otro propésito fuera de los de
este estudio sin mi consentimiento, Me sido informado de que puedo hacer preguntas
sobre el proyecto en cualquier momento y que puedo retirarme del mismo cuando asi
lo decida, sin que esto acarree perjucio aiguno para mi persona.

Entiendo gque una copla de esta ficha de consentimiento me serd entregado, y que
puedo pedir informacion sobre los resultados de este estudio cuando éste haya
concluida,

Nombre del participante: __M*Smfh}z Lechen T
Cargo: Profesor de inghés

Nombre del investigador : Sthefary Beddn G.
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Annexe 6. Socialisation of proposal

UNIVERSIDAD TECNICA DEL NORTE —
Acreditada Resolucion Nro. 173-SE-33-CACES-2020 / s
FACULTAD DE EDUCACION, CIENCIA Y TECNoLoGlA ~ ~ %'

Oficio nro. UTN-FECYT.D-2023.0161.0
Ibarra, 17 do novierntro de 2023

ASUNTO: Trabajo de Integracion Curricular Srta, Sthefany Femanda Beddn
Garcia

Doctora
Rocio Tafur
RECTORA DE LA UNIDAD EDUCATIVA FISCOMISIONAL SAN FRANCISCO

De mi consideracidn:

A nombre de la Facultad de Educacion, Ciencia y Tecnologia, reciba un cordial
saludo, a la vez que Je auguro el mejor do los éxtos en las funciones que viene
desempefando.

Me dirjo a Usted de la manara mas comedida, con la finalidad de solicitarie que,
se brinde las faciidades necesarias o la Seflorita STHEFANY FERNANDA
BEDON GARCIA, estudiante de la camera de Pedagogia de los Idiomas
Nacionales y Extranjeros, para que obtenga informacién y aplique los instrumentos
de investigacidn que se requieren para el desarrolio del trabajo de Integracidn
cumicular con el tema: "EMOTIONAL INTELLIGENCE STRATEGIES TO
DEVELOP SPEAKING SKILLS IN SECOND GRADERS AT SAN FRANCISCO
SCHOOL".

Por su favorable atencién, le agradezco.

Atentamente,
CIENCIA Y TECNICA AL SERVICIO DEL PUEBLO

JOSE :*m"
REVELQO fmenuv

MSc. José Revelo

DECANO

CC: 1002072179

Correo electronico: gravelofivin edy, oo
Colular: 096344457

JRRM. Béez
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