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ABSTRACT 

This research mainly focuses on Emotional Intelligence Strategies to Develop 

Speaking Skills in Second Graders at San Francisco School in Ibarra City during the 

academic year 2022-2023. The main objective was to propose a didactic guide as a resource 

to contribute to the development of oral production of English as a foreign language (EFL) 

while preventing students from lacking motivation, frustration, anxiety, stress, and other 

affective factors that may hinder their learning of the target language. This study was based 

on a theoretical foundation identifying the different emotional intelligence strategies, tasks, 

and activities that help improve speaking skills. Their research was carried out thanks to the 

collaboration of authorities, teachers, administrative personnel, and second-grade students 

at “San Francisco” high school. For the development of this study, a mixed methodology, 

quantitative and qualitative, was applied. The data was collected through research 

instruments such as guided interviews with the authorities and teachers and a student survey. 

Using the results, a guide was designed to present some activities based on emotional 

intelligence strategies to facilitate the process of English as a foreign language. It has been 

concluded that emotional intelligence is an essential tool for the development of English 

language skills. However, even if teachers apply emotional strategies, it has been observed 

that many students cannot recognize their feelings while learning a new language. This event 

highlights the need for both students and teachers to work on developing emotional 

intelligence. A tool to achieve the development of EI, it is necessary to implement a didactic 

guide that includes the most effective emotional strategies to create attractive activities using 

different resources suitable for second graders. In addition, it is recommended that teachers 

take additional courses to learn how to develop their emotional intelligence before teaching 

students. The author also suggests that the activities described in the teaching guide can be 

modified according to the needs of the students. 

 

 

 

 

 

 

Keywords: Emotional Intelligence, strategies, speaking skill, didactic guide. 
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RESUMEN 

Este trabajo de investigación principalmente se centra en Estrategias de Inteligencia 

Emocional para desarrollar habilidades orales en estudiantes de segundo grado de la Escuela 

“San Francisco” en la ciudad de Ibarra durante el año académico 2022 – 20223. El objetivo 

principal fue proponer una guía didáctica como recurso para contribuir al desarrollo de la 

producción oral de inglés como lengua extranjera, evitando al mismo tiempo que los 

estudiantes carezcan de motivación, frustración, ansiedad y otros factores afectivos que 

puedan dificultar su aprendizaje del idioma de destino. Este estudio se basó en una base 

teórica que identifica las diferentes estrategias, tareas y actividades de inteligencia 

emocional que ayudan a mejorar las habilidades para hablar. Este proyecto de investigación 

se llevó a cabo gracias a la colaboración de autoridades, maestros, personal administrativo y 

estudiantes de segundo grado de la escuela “San Francisco”. Para el desarrollo de este 

estudio se aplicó una metodología mixta cuantitativa y cualitativa. Los datos se recolectan a 

través de instrumentos de investigación como entrevistas guiadas con autoridades y docentes 

y la encuesta a los estudiantes. A partir de los resultados, se diseñó una guía para presentar 

algunas actividades basadas en estrategias de inteligencia emocional para facilitar el proceso 

de inglés como lengua extranjera. Finalmente, se ha concluido que la inteligencia emocional 

es una herramienta esencial para el desarrollo de las habilidades del idioma inglés. Sin 

embargo, aunque los maestros apliquen estrategias emocionales, se ha observado que 

muchos estudiantes no pueden reconocer sus sentimientos mientras aprenden un nuevo 

idioma. Este acontecimiento resalta la necesidad de que tanto los estudiantes como los 

maestros deben trabajar para desarrollar la inteligencia emocional. Una herramienta para 

lograr el desarrollo de la IE, es implementar una guía didáctica que incluya las estrategias 

emocionales más efectivas para el desarrollo de actividades atractivas utilizando diferentes 

recursos adecuados para los estudiantes de segundo grado. Además, se recomienda que los 

maestros tomen cursos adicionales para aprender a desarrollar su inteligencia emocional 

antes de enseñar. El autor también sugiere que las actividades descritas en la guía didáctica 

se puedan modificar según las necesidades de los alumnos. 

 

 

 

 

Palabras claves: Inteligencia Emocional, estrategias, habilidades del habla, guía didáctica. 
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Introduction  

This research project aims to assist San Francisco School students in improving their 

communicative production through emotional intelligence strategies. Emotional intelligence 

strategies encourage students to acquire the English language through enjoyable activities. 

Language is the primary tool for communication between individuals. Around the world, 

there are various types of languages; one is English as a foreign or second language. 

According to Ilyosovna (2020), English is not the most common language worldwide; 

however, it is the official language of fifty-three countries and the principal second language 

globally. Nowadays, English is the fundamental tool for transferring and communicating 

information in a globalised world. (Dutta, 2019).  

Nevertheless, Ecuador has a lower level of English as a foreign language. The 

acquisition of a foreign language can prove to be a daunting and challenging undertaking for 

students. The difficulties in learning English are due to many factors, such as methodologies, 

typical resources, and affective factors. In 2022, Education First (EF) reported on the English 

ranking in Ecuador. Ecuador is ranked 82nd out of 111 with a low English level. According 

to the data presented by EF, the city with the highest level is Guayas, and the lowest level is 

Napo. Imbabura has a medium level of English. In addition, people between the ages of 18 

to 25 and 41+ maintain a shallow level of proficiency in English. On the other hand, people 

between the ages of 26 to 40 years hold a low level. (English Proficiency Index – Ecuador, 

2022) 

As mentioned before, the learning-teaching process can be stressful for students, 

especially when learners want to communicate but need help due to some factors. Leong and 

Ahmadi (2017) suggest that oral proficiency is one of the most laborious facets of language 

learning, as many learners struggle to express themselves orally. Therefore, in this research, 

the principal factor to investigate is the role of emotional intelligence through affective 

factors. One problem for students is the fear of participating, inhibition, and lack of 

vocabulary knowledge. According to Bastidas-Amador et al. (2023), emotional intelligence 

(EI) is considered a fundamental component in the learning-teaching process of students 

because it can help students understand their own emotions and feelings and the best way to 

manage them.  

It is essential to mention that teaching strategies are helpful in English classes; when 

discussing teaching strategy, it refers to a lesson plan with a well-structured outline of 

instructional objectives and tactics to implement the strategy. (Stone and Morris, in Al-

Banna & Aziz, 2014). Cognitive skills can be employed in an emotional plan to modify the 

interpretation of stimuli or situations that prompt emotional reactivity. (Goldin et al., 2014) 
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Background 

Nowadays, emotional intelligence is a relevant topic not only in the psychology 

context but also in education. Many researchers are investigating how Emotional 

Intelligence affects the teaching-learning process throughout the educational community. In 

teaching English as a Second Language, the affective factors are relevant to acquiring this 

language and developing English skills. One of them is speaking; this project focused on this 

skill. According to Bora (2012), sub-skill speaking has been among the most challenging 

problems in English classes. The affective factors, such as the learners' lack of motivation, 

self-confidence, and self-awareness, are one issue in developing oral abilities. This 

researcher concluded that students who manage their emotional intelligence are more eager 

to participate in speaking classes because they feel confident sharing their knowledge. 

Nevertheless, students who do not control their emotions prefer to be passive in oral 

activities. Furthermore, another study by Bastidas-Amador et al. (2023b) mentions that the 

affective factors and the development of emotional intelligence can positively affect students 

in their professional, educational, and personal lives.  

Research Problem 

The research problem focuses on developing speaking skills in second-grade students 

at San Francisco school in Canton Ibarra through emotional intelligence strategies during 

the academic year 2022-2023. Students may struggle to develop their speaking skills for 

several reasons, including a lack of motivation, self-esteem, self-confidence, and others. 

These happen because teachers downplay the importance of emotional intelligence and 

development and must consider how affective factors could affect acquiring a new language. 

Second graders are starting their educational life and must know how to manage their 

emotions and peers.  

Justification 

 This research project was developed because of the need to develop oral skills in 

second graders at San Francisco school. Additionally, the objective is to identify strategies 

for teachers to improve students' speaking abilities through Emotional Intelligence 

techniques. As a result, students enhance their emotional intelligence, boosting their self-

assurance and empowering them to participate actively in class. As a teacher, it is essential 

to have effective strategies to help students improve their oral communication skills. By 

utilising these strategies, students can become more confident and feel at ease when 

participating in English classes without worrying about making mistakes.  
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Significance of the study 

 This project collects information that English teachers and students can use to 

improve the teaching-learning process, especially speaking skills. Moreover, it is crucial 

because it employs several methods that enhance learning and strategies for fostering 

emotional intelligence among English students. The importance of this study is divided into 

subcategories: linguistic, academic, and affective impacts. 

Impacts  

Linguistic Impact  

 Second graders will improve their English production through emotional strategies, 

allowing them to communicate better with their peers and teachers. Through eye-catching 

activities, students will learn phrases that they can use in their daily lives to communicate 

and express their feelings and thoughts easily in situations that may arise day by day. In 

addition, they will be encouraged to be more active in their classes allowing them to feel 

safe and confident about their participation in order to develop and improve oral skills. 

Academic Impact 

 The learning development of speaking skills of second graders at San Francisco 

school can be improved in the classroom by teachers focusing on using emotional strategies. 

Also, these strategies can encourage students to get good grades and enjoy the acquisition of 

English as a foreign language. Moreover, emotional intelligence strategies help to improve 

in all educational aspects, that is, the development of EI allows students to feel confident in 

their knowledge and abilities within all the subjects received. However, it is crucial to 

mention that teachers should also develop their emotional intelligence before applying 

emotional strategies that help students begin to develop their emotional intelligence. 

Affective Impact  

 This research aims to enhance the motivation of second graders to learn EFL by 

incorporating Emotional Strategies such as empathy, self-awareness,  and assertiveness in 

their oral skill development. By utilising these strategies, educators can establish an 

interactive and positive learning environment that encourages students to learn and have a 

positive attitude toward the language. Additionally, both students and teachers can learn to 

identify and manage their emotions and each other, as well as how external factors affect the 

teaching-learning process.  
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Objectives  

General Objective: 

• Determine the Emotional Intelligence Strategies to Develop Speaking Skills in 

Second Graders at San Francisco School. 

Specific Objectives  

• Establish the basic concepts and significant benefits of Emotional Intelligence 

strategies to develop speaking skills in second graders. 

• Identify different teachers’ strategies regarding emotional intelligence strategies used 

in the classroom to develop speaking skills. 

• Design a didactic guide with emotional intelligence strategies to improve English 

communicative skills in second graders at San Francisco school. 

This degree project is dived into five chapters. The first chapter is the theoretical 

foundation, and this chapter explains the theoretical information of the research on 

Emotional Intelligence strategies to develop speaking skills. This chapter elaborates on the 

theoretical basis of the research study, English as a foreign language, methods and 

approaches to developing speaking skills, and emotional intelligence strategies. The second 

chapter is the methodology where it incorporates essential information about various 

research methods in response to the research problem. Furthermore, it explains the 

techniques, instruments, and methods used to collect data. In addition, it shows the study 

site, number of participants, and procedures. The third chapter is about data and discussion. 

This chapter presents the data analysis after the application of the research instruments and 

the discussion of these results. The fourth chapter presents the proposal. It was designed as 

a didactic guide with different activities based on theory foundation, interviews for teachers 

and a survey for students to enhance speaking abilities through emotional intelligence 

strategies. Finally, the last chapter is about conclusions and recommendations that the author 

gives according to the results, theory, and the proposal.  

 

 

 

 

 

 

 



19 
 

CHAPTER I: THEORETICAL FRAMEWORK  

This chapter explains the theoretical information of the research on Emotional 

Intelligence strategies to develop speaking skills in second graders at San Francisco school. 

This chapter elaborates on the theoretical basis of the research study, English as a foreign 

language, methods and approaches to developing speaking skills, and emotional intelligence 

strategies.  

1.1. English as a Foreign Language  

Language is the primary tool for communication between individuals. One of the 

most common languages spoken around the world is English. It is the native language of 

sixty-seven countries and the second language of twenty-seven countries. English is spoken 

by over 780 million people worldwide; 350 million of them manage this language as a first 

language, and +430 million speak it as a second language, making it one of the most widely 

spoken languages globally. (Ilyosovna, 2020) 

 Nowadays, this language helps people to find better opportunities across the globe. 

The possibilities can be getting a better job or finding any information, especially since this 

language allows for precise and effective peer-to-peer communication; this language also 

opens the door to the world. For this reason, most people who cannot speak English are 

learning, studying, and practising to obtain a high level of English with which they can 

communicate. At the educational level, private and public schools have English as a subject, 

like a foreign language.  

To summarise, English may not be the most commonly spoken language worldwide. 

However, it is one of the languages used to establish connections in different fields 

worldwide. It means that everybody who dominates the English language can obtain 

opportunities that can improve their lifestyle, increase job opportunities, and help the tourism 

and economy of a country since this language allows them to establish and get international 

deals.   

1.2. English as a Foreign Language in Ecuador 

The English language curriculum was designed for primary, elementary, high school, 

middle school, and baccalaureate in private and public schools. Five core principles form the 

foundation of this curriculum: The learning-teaching process is teaching through a 

communicative language approach, which means interacting and communicating through 

language. Second, integrate language learning with cultural and cognitive aspects to 

encourage students to acquire the language. Third, the curriculum is focused on international 

standards and adapted to Ecuadorian needs. Fourth, the learning-teaching process of the 

English language should improve skills such as thinking, social skills, and creative skills 

needed for significant learning to help students in their lives. Finally, the central core is a 

learner-centred approach; the methodologies, strategies, techniques, and more should be 
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focused on students and their development, such as their strengths and challenges. 

Additionally, this approach should facilitate the learning process, supporting the motivation 

and engagement of students with English language learning.  

However, despite the efforts of the Ministry of Education to reach a high level by 

mastering English, something needs to be fixed within this educational system. Each year, 

different associations assess the Ecuadorian English level. For example, in 2022, Education 

First (EF) reported on the English ranking in Ecuador. Ecuador was ranked 82nd out of 111 

with a low English level. Based on the information provided by EF, Guayas had the highest 

English proficiency level, while Napo had the lowest. Imbabura falls in the middle range. It 

is worth noting that individuals aged 18-25 and 41 and above tend to have a limited grasp of 

English, while those between 26-40 have a lower proficiency level. (English Proficiency 

Index – Ecuador, 2022). Namely, Ecuador must improve the learning-teaching process to 

obtain a master's degree in English. The teachers must apply different methods, approaches, 

techniques, and strategies or modify the English curriculum.   

The Ecuadorian curriculum features eight levels of English that are based on the 

Common European Framework of Reference for Language. According to the Ministry of 

Education (2019), private-public schools have four levels of English: Pre-A1, A1, A2, and 

B1, and each of them has sub-levels based on the course. For example, pre-A1 has two sub-

levels: pre-A1.1 to second-grade students and pre-A1.1 to third-grade. In addition, A1 has 

two sub-levels, A1.1 to fourth and eighth grades and A1.2 to fifth and ninth courses. 

Furthermore, the A2 level is divided into A2.1 for the sixth and tenth courses and A2.2 for 

the seventh and first baccalaureate. Finally, the B1 level has two groups: B1.1 for the second 

baccalaureate and B1.2 for the third baccalaureate. The following figure demonstrates, more 

specifically, the division of English levels according to the CEFR and how the Ministry of 

Education (MINEDUC) distributed for educational institutions at the national level.   

Figure 1 

Ecuadorian English levels based on CEFR. 

  

 

 

 

 

 

 

 

 

 

 

Note: Levels of Proficiency. Source: Ministry of Education (2019) 
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This research focuses on second-grade students who should have a pre-A1.1 at the 

end of the second grade. According to the Ecuadorian curriculum, students must know topics 

such as members of the family, friends, numbers, class objects, greetings, colours, weather, 

clothes, time, and more. In addition, second-grade students should develop the four English 

skills: listening, writing, reading, and speaking. During their school years, students should 

aim to identify, understand, and communicate individual words and short phrases to ensure 

that others can understand them quickly based on their speaking skills. Furthermore, they 

should participate effectively in fundamental interpersonal interactions in everyday contexts, 

provided the interlocutor speaks slowly and clearly.  

1.3. Common European Framework of Reference for Language 

The worldwide benchmark for evaluating language proficiency is the Common 

European Framework of Reference (CEFR). Furthermore, this comprehensive description 

outlines the components of language learning, including communication skills and 

developing knowledge and abilities required for effective language use. (Council of Europe. 

Council for Cultural Co-operation. Education Committee. Modern Languages Division, 

2001). According to the Council of Europe Council for Cultural Co-operation Education 

Committee Modern Languages (2001), the CEFR has three primary levels, A, B, and C, but 

each has sub-levels. Firstly, the curriculum divides the A group (primary user) into A1 

(Breakthrough) and A2 (Waystage). Secondly, it categorises the B group (independent user) 

into B1 (Threshold) and B2 (Vantage). Lastly, it classifies the C group (proficient user) into 

C1 (adequate operational proficiency) and C2 (mastery).  

The primary user (A1) can understand and use frequently used phrases and simple 

expressions that relate to everyday needs. Moreover, they can introduce themselves, ask 

questions, and provide personal information. They can communicate effectively if the other 

person speaks clearly and slowly and is willing to assist. The A2 level user can comprehend 

commonly used expressions related to topics of immediate importance. Therefore, they can 

effectively communicate in straightforward and routine tasks that involve exchanging 

information on familiar and routine matters. Additionally, these users can describe relevant 

aspects of their background, immediate surroundings, and needs in areas that require close 

attention. 

Individuals at the B1 level of language proficiency can comprehend the main ideas 

of common subjects related to work, school, and leisure. They can effectively manage 

situations in locations where the language is spoken. Additionally, they can generate 

essential written pieces and convey details about their family, aspirations, personal interests, 

significant events, and objectives. They can also provide brief justifications and explanations 

or their opinions and plans. At the B2 level, one can comprehend intricate subjects about 

professions and specialisations, including technical discussions. Furthermore, their ability to 

speak is fluent and spontaneous, enabling them to converse with native speakers with ease. 

As for writing skills, they can create extensive and complex texts on diverse topics and 

present their stance on current issues, highlighting the pros and cons of various options. 
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As per CEFR standards, the highest proficiency levels are C1 and C2. At the C1 level, 

individuals can produce detailed, well-structured texts on complex topics while 

demonstrating precise language usage. In addition, they possess advanced reading skills, 

which enable them to comprehend demanding, lengthy texts and decipher implicit meanings. 

Furthermore, their speaking skills are flexible and practical, allowing them to express 

themselves without hesitation fluently. The whole level, C2, encompasses proficiency in all 

four skills - speaking, reading, writing, and listening. C2 individuals can effortlessly 

comprehend spoken or written material and summarise information from multiple sources. 

In addition, they can converse fluently and accurately, even in complex situations, using 

formal expressions.  

Table 1 

Global scale based on the Common European Framework of Reference (CEFR) 

PROFICIENT USER 

C2 

“Can understand virtually all types of texts. Can 

summarise information from different oral and 

written sources, reconstructing arguments and 

accounts in a coherent presentation. Can express 

themselves spontaneously, very fluently, and 

precisely, differentiating finer shades of meaning 

even in more complex situations.” 

C1 

“Can understand a wide range of demanding, longer 

texts and recognize implicit meaning. Can express 

themselves fluently and spontaneously without 

much obvious searching for expressions. Can use 

language flexibly and effectively for social, 

academic, and professional purposes. Can produce 

clear, well-structured, detailed text on complex 

subjects, showing controlled use of organisational 

patterns, connectors, and cohesive devices.”   

INDEPENDENT USER 

B2 

“Can understand the main ideas of complex text on 

both concrete and abstract topics, including technical 

discussions in their field of specialisation. Can 

interact with a degree of fluency and spontaneity that 

makes regular interaction with users of the target 

language quite possible without imposing strain on 

either party. Can produce clear, detailed text on a 

wide range of subjects and explain a viewpoint on a 

topical issue giving the advantages and 

disadvantages of various options.”  

B1 

“Can understand the main points of clear standard 

input on familiar matters regularly encountered in 

work, school, leisure, etc. Can deal with most 

situations likely to arise while travelling in an area 

where the language is spoken. Can produce simple 
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connected text on topics which are familiar or of 

personal interest. Can describe experiences and 

events, dreams, hopes, and ambitions and briefly 

give reasons and explanations for opinions and 

plans.”   

BASIC USER 

A2 

“Can understand sentences and frequently used 

expressions related to areas of most immediate 

relevance (e.g. very basic personal and family 

information, shopping, local geography, 

employment). Can communicate in simple and 

routine tasks requiring a simple and direct exchange 

of information on familiar and routine matters. Can 

describe in simple terms aspects of their background, 

immediate environment, and matters in areas of 

immediate need.” 

A1 

“Can understand and use familiar everyday 

expressions and very basic phrases aimed at the 

satisfaction of needs of a concrete type. Can 

introduce themselves and others and can ask and 

answer questions about personal details such as 

where someone lives, people they know, and things 

they have. Can interact in a simple way provided the 

other person talks slowly and clearly and is prepared 

to help.”  

Note: Brief description of CEFR levels. Take from: Europarat ( 2020) 

1.4. English Skills 

The English language has four skills: receptive (listening and reading) and productive 

(speaking and writing). The four skills are essential to managing the English language. For 

example, Sadiku (2015) states that in effective communication, listening and speaking skills 

are closely intertwined and complement each other. Similarly, reading and writing are 

interconnected and essential to effective written communication. Consequently, the four 

skills are necessary for students to develop their capacity to acquire English and effectively 

communicate in different ways, such as oral or written communication.  

1.4.1. Reading Skill 

Reading is a passive or receptive skill, which refers to understanding written text. 

According to Sadiku (2015),  reading offers a productive approach to improving language 

vocabulary. (p.30). For this reason, individuals need to have a reading habit and read at least 

one text per day. Additionally, this habit can help to understand listening and speaking 

activities due to the acquisition of vocabulary through reading activities.   
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1.4.2. Listening Skill 

Another passive or receptive skill is listening. The state of receptivity enables the 

listener to understand what is being heard and participate fully in the communication 

process. (Sadiku, 2015). As individuals improve their listening skills, they experience greater 

satisfaction and success.  

1.4.3. Writing Skill 

Writing is a valuable skill that effectively communicates ideas through brief and 

extended written works. The writing process can be intricate, as individuals must pay close 

attention to punctuation, grammar, and language usage depending on the desired level of 

formality. This skill is commonly taught in educational settings, including schools, high 

schools, and universities.  

1.4.4. Speaking Skill 

Regarding foreign language skills, verbal or oral communication is essential. 

Communication involves interacting with others to share opinions, intentions, emotions, 

doubts, and viewpoints. Like writing, oral skills require students or learners to focus on 

fluency, intonation, and pronunciation. (Shrouf, 2012) 

In conclusion, learning the language requires acquiring four essential skills. Two of 

these skills are receptive, meaning individuals cannot produce output. However, if these 

skills are developed, individuals can grow and manage productive skills since all four skills 

complement each other. The four skills are listening - the ability to be an attentive listener; 

reading - the ability to understand vocabulary; writing - the ability to convey messages 

through written texts; and speaking - the ability to express oneself through verbal 

communication. 

1.5. Speaking Sub-skills 

As mentioned before, speaking is one of the English skills. It is a productive skill 

where individuals who manage this ability can communicate through oral production. 

Bashiruddin & Bailey (2015, cited in (Perugachi, 2022) mentioned that effective 

communication is crucial for an individual's success as it enables students to share various 

kinds of information verbally. According to the CEFR, speaking mastery refers to when 

individuals can communicate their opinions, emotions, and points of view fluently and 

precisely. Also, they can have a conversation with native speakers. Nevertheless, the 

development of speaking skills is a complicated process. Rao (2019) states that speaking can 

be the most challenging skill to develop, although it is also considered one of the essential 

skills that learners need to manage.  
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 Consequently, it is necessary to have more than just macro language skills to have 

complete proficiency in a language. Learners also need to have solid linguistic sub-skills to 

comprehend the language fully. Regarding micro-skills of speaking, Lackman (s. f.) states 

that raising awareness of speaking sub-skills is essential because it can help students improve 

their ability to communicate effectively in all areas of their lives. The micro-skills of 

speaking are four basic elements: vocabulary, grammar, pronunciation, and fluency.  

1.5.1. Vocabulary 

Vocabulary is an essential part of the acquisition of a language. It is the principal 

component students must acquire because it can affect the macro skill. According to 

Alizadeh (2016), vocabulary is the knowledge of a set of words in alphabetical order with 

their definition. In speaking, people use a productive vocabulary, which means they use 

words or phrases to communicate or express something.  

1.5.2. Grammar 

According to Yule (2010), the term “grammar” refers to the systematic study and 

description of the structure of phrases and sentences. Grammar is used in writing and 

speaking to get a good understanding and effective communication. In speaking, grammar 

is a set of rules that govern how people use language. It is studied unconsciously by 

observing the speech patterns of other speakers. (Handayani, 2018) 

1.5.3. Pronunciation 

Pronunciation is the process of creating sounds to convey meaning. It involves 

focusing on the specific sounds of a language and other aspects of speech beyond individual 

sounds. (Yates, 2002). Also, it can be understood as how to pronounce words correctly. The 

correct pronunciation of the words is essential for good communication because the listener 

can effectively comprehend the message that the speaker wants to transfer.  

1.5.4. Fluency 

Fluency is speaking fluently, quickly, and confidently in a conversation without 

pausing or looking for correct expressions, depending on the context. (Education, 2018). 

Moreover, fluency can be categorised into three types: cognitive fluency (which pertains to 

the speaker’s mental process in the communication), utterance fluently (which encompasses 

speed, breakdown, and repair), and perceived fluently (which refers to the listener’s response 

to both the linguistic and non-linguistic characteristic of the speaker’s speech). (Lopez et al., 

2021) 
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1.6. Methods and Approaches Focused on Speaking 

Teaching EFL can be challenging if teachers do not have a suitable method or 

approach to support this process. Over time, investigators have developed various 

methodologies, procedures, techniques, and strategies to facilitate target language 

acquisition. While it is true that none of them can be entirely useless for teaching English, 

the teacher can combine two or more to create a new method that adapts to the student’s 

needs and helps ensure the teaching-learning process's effectiveness. The following will 

detail different methods and approaches that facilitate the development of oral abilities.  

1.6.1. Total Physical Response  

James Asher developed the method of Total Physical Response. This method refers 

to teaching the target language through physical-motor activity. According to Asher, TPR 

involves movements resembling games, helps decrease learners' stress, and creates a positive 

mood that makes learning easier. It is effective for children and adults. The main objective 

is to teach oral proficiency at the beginning level. Another goal is to help students enjoy their 

experience in the EFL learning process to reduce students' stress when studying another 

language.  

The teacher takes charge of what to teach, presents the new materials, and selects 

supporting materials for classroom use. They play an active and direct role, usually initiating 

interactions even when learners interact with each other. On the other hand, the teacher 

initially instructs the students and follows their commands. As they become proficient, the 

students become more active by expressing their commands. However, the teacher still 

largely determines the content of the learning process.  

There are several activities that teachers can include in speaking classes to enhance 

the learning experience. These activities include imperative drills, conversational dialogues, 

role plays, and slide presentations. Imperative exercises encourage physical actions and help 

learners to practice and improve their skills. Informal conversations are typically introduced 

after approximately 120 hours of instruction. Lastly, role play centred on everyday 

situations, such as at the restaurant, supermarket, or gas situation. (Richards & Rodgers, 

2001) 

1.6.2. Task-based Language Teaching  

Another approach is task-based language teaching (TBLT). It is centred on 

communicative learning. The TBLT approach is focused on utilising tasks as the 

fundamental component for planning and teaching language in a classroom setting. 

According to Nunan (1989: 10 cited by (Richards & Rodgers, 2001), the communicative 

task is a part of classroom work that includes learners interacting, producing, manipulating, 

or comprehending the target language whilst their attention is principally focused on 

meaning rather than form. The main objective of TBLT is centred on students' needs. It 
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means the teacher needs to create tasks related to real situations where students feel 

identified, and they should apply their knowledge. The main activity in this approach is role-

play, which is perfect for authentic communication and using context such as needs, work, 

school, personal problems, etc.  

The teacher and students have different roles in this approach. First, the teacher's role 

is to be a: 

• Selector and sequencer of tasks: As teachers, they have the responsibility to take 

on a leading role in selecting, adapting, and creating functions that are tailored 

to meet the interests, needs, and language skill levels of their learners. Once they 

have done this, they should organise these tasks into an instructional sequence 

that will effectively guide their students toward their learning goals. 

• Preparing learners for tasks: Before students realise the assignments, teachers 

should introduce the topic, clarify the instructions for activities, help students 

learn or remember valuable phrases and words that they need to use in the 

activities, and finally, they can demonstrate the tasks’ procedures.  

• Consciousness-raising: To enhance learning, the teacher must create and 

implement form-focusing techniques such as attention-focusing pre-task 

activities, text exploration, guided exposure to parallel tasks, and highlighted 

material. 

Second, the learner must use the target language for honest communication. These 

activities should encourage students to work in groups, pairs, or individual work. Moreover, 

the tasks enhance the learner's participation and attention to the activity's message and form. 

(Richards & Rodgers, 2001) 

1.6.3. Suggestopedia  

Georgi Lozanov developed the Suggestopedia method. This method focuses on the 

teacher-learner relationship. The principal characteristics are decoration, furniture, 

classroom arrangement, music use, and the teacher's authoritative behaviour. Consequently, 

the main objective of this method is to boost confidence and enhance learning, creating a 

stress-free environment for students. On the one hand, the teacher establishes scenarios to 

make the learner more receptive and then presents linguistic content to promote positive 

acceptance and retention. On the other hand, the student’s role is the pseudo-passive state. 

The group work should be homogeneous; each group should have twelve participants. The 

learners will sit in circles to exchange their knowledge face-to-face and participate in 

activities. (Richards & Rodgers, 2001) 
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1.6.4. Community Language Learning  

Charles A. Curran developed the Community Language Learning (CLL) method. 

This method uses the counselling-learning theory to teach language, which means the teacher 

acts as a counsellor and the students as clients. The method emphasises the importance of 

collaboration between students and teachers to create an influential learning community. 

CLL aims to enhance students’ communication abilities, encourage them to learn a new 

language and boost their self-esteem to develop social skills that promote teamwork.  

As previously stated, the teacher’s responsibilities include advising, counselling, 

supporting, and monitoring students. The teacher helps students better understand their 

problems by providing structure and analysing issues. These roles also encourage learners 

to participate in class actively. Conversely, the learners listen attentively, share their 

experiences without fear of being judged, repeat expressions to internalise learning, offer 

support, and act as counsellors to their peers.  

Several activities can be included in the target language acquisition by applying CLL. 

For example, translation, group work, recording, transcription, analysis, reflection, 

observation, listening, and free conversation. These activities have sequences that are 

necessary to follow because learners can improve their communicative abilities, and they 

feel confident to participate and engage in class. In the following, each of the activities will 

be described briefly. 

• Translation: refers to the teacher translating the message students want to express.  

• Group work: It refers to students working in small groups. In this, groups can 

discuss any topic, prepare a conversation or a summary to present to another group, 

teacher, or in front of the whole class.  

• Recording: consists of students recording their voices in a target language.  

• Transcription: refers to the transcripts of students’ conversations and utterances that 

they have recorded to analyse and practice linguistic forms.  

• Analysis: This consists of students analysing and studying conversation 

transcriptions in the target language to sharpen their focus on particular usages or 

applying specific grammar rules.  

• Reflection and observation: Students reflect and report on their experiences of the 

class. It can be in groups or front of the course.  

• Listening: Learners listen carefully to their teacher about utterances, expressions, or 

ideas exposed in teamwork. 

• Free conversation: refers to students motivated in free discussions with their peers 

or teachers about their learning experiences.  (Richards & Rodgers, 2001) 
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1.6.5. Content-Based Instruction  

Bula Villalobos (2014) defined Content-Based Instruction (CBI) as an approach 

involving teaching around the content. Richards & Rodgers (2001) also agree that CBI is an 

approach where the second language is taught by containing content or information that 

students need to acquire. CBI aims to teach the target language as a means of 

communication, considering the need to learn a new language. The activities presented in 

this approach guarantee authentic and meaningful communication that helps students 

develop language skills. The teachers' roles are to be passive and provide materials to be 

adapted depending on the student's cognitive level. These materials should respond to 

academic needs and personal interests. On the contrary, the learner’s role is to use the new 

language actively. (Lopera Medina, 2013) 

1.6.6. Cooperative Language Learning  

According to Richards & Rodgers (2001), cooperative Language Learning (CLL) is 

an approach to teaching that maximises the use of cooperative activities involving pairs and 

small groups of learners in the classroom. Learners should exchange information with their 

peers. CLL aims to promote collaboration over competition, enhance critical thinking 

abilities, and improve communication skills through structured social interaction activities. 

There are several activities that teachers can include in CLL classes, such as role-play, 

jigsaw, and others. These activities encourage students to develop their communicative 

abilities and work collaboratively with the support of their teachers.  

The teacher’s role can be summarised as a facilitator. As facilitators, teachers are 

responsible for moving around the classroom and assisting students and groups as needed. 

Additionally, Johnson et al. (1994 cited in Richards & Rodgers, 2001) state that they must 

establish a structured and well-organized learning environment by setting goals, planning 

and structuring tasks, arranging the classroom’s physical space, assigning students to groups 

and roles, and selecting appropriate materials and timing. The learners' roles are 

collaborative members and directors of their knowledge; they should actively and directly 

participate. In teamwork, it is necessary to divide the roles into tutors, checkers, recorders, 

and information sharers. For this reason, the teachers teach them to plan, monitor, and 

evaluate their learning process. (Richards & Rodgers, 2001) 

1.6.7. Communicative Language Teaching 

According to Richards (2006), Communicative language teaching (CLT) can be 

understood by how learners learn a language. This method helps learners develop their 

communicative competence. Consequently, the main principle of CLT includes learning a 

new language through communication abilities. In addition, the activities presented in this 

method should be designed to encourage students to participate in conversations, but the 

discussions should be authentic and meaningful.  
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This method encouraged learners to work cooperatively rather than individually 

during class activities. They must actively listen to their peers’ opinions, beliefs, and 

knowledge. It was also essential for them to take responsibility for their learning process. 

Meanwhile, the teacher acted as a facilitator, monitor, and counsellor. Their principal role is 

to encourage communication between creating a positive learning environment and learners 

to ensure effective communication. 

1.7. Teaching Strategies 

Various definitions of teaching strategies exist that explain what they are and what 

they consist of. According to Sarode (2018), Teaching strategies are a set of methods that 

educators use to assist students in comprehending the course material and establishing 

feasible objectives for the future. “Teaching strategies refer to the structure, system, 

methods, techniques, procedures, and process that a teacher uses during instruction.” 

(Wandberg & Rohwer, 2009, p. 164). Likewise, Ayua (2017) states that “a teaching strategy 

is an educational technique, method or plan of classroom actions or interactions intended to 

accomplish specific teaching/learning goals.” In other words, the teaching strategies are a 

resource for teachers to support the teaching-learning process to achieve the objectives set 

up in the lesson plan. Moreover, depending on the topic, the teacher should choose what 

method or methods to adopt, whether student-centred or child-centred. Whichever way the 

professor chooses, the method, together with well-designed strategies, should ensure the 

effectiveness of the learning.  

1.8. Strategies to Develop Emotional Intelligence  

1.8.1. Definition of Emotional Intelligence 

Emotional Intelligence (EI) refers to the capability, self-perceived skill, or capacity 

to recognise, evaluate, and regulate one’s emotions and those of others and groups. 

Furthermore, a high level of EI demonstrates a strong understanding and skill in detecting 

the feelings of others. Individuals with a high level of EI exhibit friendly, resilient, and 

positive behaviour. (Serrat, 2017). Likewise, Wadkar (2019) states that achieving emotional 

intelligence is well within reach through consistent nurturing and training. With unwavering 

motivation and dedicated effort, individuals can make remarkable strides in enhancing their 

emotional intelligence.  

1.8.2. School and Emotional Intelligence 

Learning a new language as a second language or a foreign language (L2/FL) can be 

quite challenging due to several factors. It does not always occur concurrently with the 

teaching process and involves a range of individual, socio-cultural, and pedagogical 

variables that can impact the learning experience. (Andrade-Molina et al., 2022). One of 

these variables is to develop emotional intelligence. 
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Developing emotional intelligence is a lifelong process that starts in childhood and 

continues throughout life. One can improve their EI in various settings, such as home, work, 

and school.  However, schools play a crucial role in developing emotional intelligence since 

students spend most of their time there. Therefore, schools should take the initiative to 

implement strategies that enhance and cultivate emotional skills. To achieve this goal, 

schools should utilise resources to develop EI. Nonetheless, some educators may disagree 

and argue that prioritising EI could deviate from academic education. Conversely, others 

believe developing emotional intelligence can lead to better academic performance. (Behera, 

2016) Nevertheless, EI's abilities help students develop social skills, manage stress, and 

improve their academic performance and emotional and social well-being, as stated by 

Montoya et al. (2022) cited in Bastidas Amador et al. (2023).  

1.8.3. Teacher and Emotional Intelligence  

The role of the teachers is essential to good results in the teaching-learning process 

through themselves or their teaching methods. First, teachers need to develop their emotional 

intelligence. Second, they should be able to identify, understand, and manage their emotions. 

Finally, they can teach from an approach to emotional intelligence strategies. Nevertheless, 

trying to develop EI takes much work to get it. Behera (2016) states, “Emotional intelligence 

is an honorable ambition for any teacher or school, but a hard one to fulfil.” 

However, one study in India states, “Emotional intelligence can be developed 

through specific emotional intelligence program training,” which means educators can learn 

to develop their EI through specific activities. Then, they can teach to apply strategies to 

develop EI in their students. Additionally, the same study mentioned that a high level of EI 

could help reduce stress, control bad attitudes, and feel better as teachers. (Dr Anil Kumar C 

et al., 2021) 

1.8.4. Strategies to Improve Emotional Intelligence  

The strategies of EI can be classified into two parts. The first part is related to 

intrapersonal aspects: self-awareness, self-emotional regulation, and motivation, which are 

related to the individual. The second part involves interpersonal elements, such as 

developing empathy and social skills related to relationships.  

• Intrapersonal Strategies    

a. Self-awareness  

Self-awareness refers to knowing the effects produced by each emotion that 

individuals have. According to Patra & Shetgovekar (2020): 
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Emotional self-awareness will help you to get in touch with your 

feelings concerning its three aspects. How do you think, feel, and 

behave when you are sad or in a joyous mood or irritated, and so on? 

This will also help you to know how emotions affect others also. (112) 

This strategy assists individuals in identifying both their own emotions and 

those of others. Moreover, once the initial plan is implemented, individuals will 

become better equipped to determine their own emotions and understand how 

they react based on those emotions. A helpful method for developing self-

awareness is self-scanning. This method involves reflecting on how individuals 

respond to stimuli, such as things they like or dislike, sadness, irritability, and 

others. It would be best to consider how individuals’ minds and bodies respond 

and how their beliefs and values are affected. Another helpful technique is 

scanning others, which can improve individuals’ active listening skills. It means 

paying close attention to the details of a conversation while someone else is 

speaking, trying to understand their emotions and situations. Additionally, it is 

essential to observe the other person’s nonverbal behaviour and maintain eye 

contact to ensure clear communication.   

b. Based on the aspects of emotions 

Individuals must identify, understand, and manage emotions to develop 

emotional intelligence. Before achieving this, they should comprehend the 

emotions related to context, nature, and relevance. Emotions express different 

meanings based on the specific context and type of emotion. It is necessary to 

understand how emotions affect others and learn to differentiate whether they are 

beneficial or detrimental. With a proper understanding of their emotions, 

individuals can manage them effectively. Therefore, improving this process to 

achieve a better outcome is crucial. According to Patra and Shetgovekar (2020), 

emotions have three components: 

i. Cognitive: This component refers to the thoughts of individuals.  

ii. Affective: It refers to the feelings and the impact of these feelings in 

physiological and bodily aspects. 

iii. Conative: It refers to the actions and behaviours made from the 

impact of the feelings or emotions provoked.  

The strategy focuses on emotions, which can be questions and answers. For 

example, teachers can think of a dangerous, romantic, happy, or worrying 

situation and formulate questions about it, such as what they should do. How do 

you feel? How can they control the situation? Furthermore, students will imagine 

various conditions and experience different emotions. Consequently, they need 

to identify, understand, and manage each of these emotions, thus being able to 

develop their EI. 
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c. Assertiveness 

Being assertive is vital to individuals expressing themselves confidently and 

effectively to others. To achieve this, it is essential to clearly understand 

individuals’ objectives and what kind of relationship they want with the other 

person or situation. Creating an atmosphere where both parties are respected and 

valued is crucial. Assertiveness involves knowing what to say, how, and why an 

individual says it. Communication should always be calm, confident, and 

respectful.   

d. Developing a positive attitude 

Maintaining a positive attitude in complicated situations can be challenging 

for many people. However, developing EI can help individuals become more 

self-aware of their emotions and feelings. This newfound awareness can allow 

individuals to see the positive aspects of things and become more optimistic. 

Plus, It can help them develop problem-solving skills. With a positive attitude, 

individuals feel confident to take on any challenge. This aspect is crucial for 

students who feel shy when speaking or participating in class. Those who trust 

themselves and maintain a positive attitude are likelier to speak, write, and 

participate in class.   

• Interpersonal Strategies  

e.  Empathy 

Understanding empathy involves putting oneself in someone else’s shoes, 

recognising their emotions, and considering their thoughts from their perspective. 

People’s values and beliefs shape their capacity for empathy. However, learning 

empathy as a child can establish positive relationships and enable individuals to 

support others. By empathising, individuals can comprehend what someone is 

experiencing, what they require, and how they feel.  

f. Practical communication abilities 

When enhancing our emotional intelligence abilities, listening is a crucial 

aspect of interpersonal relationships. The foundation of effective communication 

is active listening, which involves attentively tuning in to what the other person 

conveys through nonverbal and verbal cues, such as eye contact, facial 

expressions, gestures, and body language. Rather than impulsively reacting, 

individuals must listen first and then respond. Additionally, one should be 

mindful of emotions, thoughts, intentions, and objectives during conversations to 

empathise with others.  
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Based on the theory, emotional intelligence is crucial in personal, educative, and 

professional success and happiness. In the research of Patra & Shetgovekar (2020), from 

which the information was taken, the strategies are divided into subcategories; the first 

category is related to personal abilities, and the second category refers to social skills. 

Moreover, Krashen’s research suggests that a student’s emotional and attitudinal disposition 

can either support or hinder their ability to comprehend and acquire a new language. It is 

observed that when a student experiences high levels of anxiety, low self-esteem, and 

minimal participation, their affective filter becomes elevated, which can impede their ability 

to obtain the necessary information.  Conversely, a low affective filter has been linked to 

improved language acquisition and learning outcomes. Therefore, students must cultivate a 

positive emotional state and attitude for optimal success in their language learning journey.  

To ensure effective learning, the teacher should consider the effective filter, which 

encompasses student motivation, self-confidence, and anxiety. Therefore, the teacher must 

establish a positive learning environment, implement effective teaching strategies and 

techniques for English language instruction, and cultivate emotional intelligence among 

students. There are several strategies that teachers can utilise to maintain a low affective 

filter that can combine with dynamic intelligence strategies to develop speaking skills. As a 

teacher, it is crucial to encourage students to practice speaking English. One effective 

method is to correct mistakes in class, positively and constructively, so everyone can learn 

from them. Maintaining a positive attitude during class hours is also crucial for a thriving 

learning environment. It is important to remember that students may have a low level of 

language proficiency from the beginning, so building knowledge step-by-step is vital. 

Engaging students in enjoyable activities will help them stay interested in learning and 

motivated to continue. (Haddad, 2019) 

2.  
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CHAPTER II: METHODOLOGY 

This chapter presents the research methodology. It incorporates essential information 

about various research methods in response to the research problem. “Emotional intelligence 

strategies to develop speaking skills in second graders at San Francisco school. Furthermore, 

this chapter explains the techniques, instruments, and methods used to collect data. In 

addition, it shows the study site, number of participants, and procedures. Finally, sources for 

information was determined to analyse the results about developing speaking skills, 

emotional intelligence, and strategies to improve and develop communicative production in 

second-grade learners.  

2.1.Type of research  

2.1.1. Mixed Research 

The mixed method was applied in this research. Quantitative and qualitative methods 

were combined to create a hybrid form. According to Tashakkori & Creswell (2007 cited in 

Doyle et al., 2009), mixed method research is research that involves the collection and 

analysis of data, integrates the findings and concludes using both qualitative and quantitative 

methods. This type of research was essential for achieving the objectives mentioned because 

it was essential to collect information from the experiences of English teachers and the 

requirements of students. Furthermore, it helped to analyse statistical data on emotional 

intelligence strategies to develop speaking skills. 

Qualitative Research   

This study used qualitative research. Sandelowski (2004) states that qualitative 

research encompasses a wide range of attitudes and techniques used to investigate and 

understand how human beings interpret, experience, and create the social world. This type 

of method was essential in this research because it focused on collecting data through the 

opinions and experiences of English teachers around applying emotional intelligence 

strategies to improve communication skills. Furthermore, one of the instruments that was 

applied in this research was a guided interview. A guided discussion helped to recollect 

essential information about using emotional intelligence strategies in English classes to 

improve speaking skills in second-grade children from “The San Francisco” school in Ibarra.  

Quantitative Research  

Quantitative research was another essential method that this research used. It was 

based on collecting and analysing data from a sample; moreover, the results were represented 

in statistical graphics and tables. According to Apuke (2017), in his research about 

Quantitative Research Methods, a Synopsis Approach mentioned that quantitative research 

involves the use of specific statistical techniques to analyse numerical data and answer 

questions related to various topics. These questions can be related to who or what is involved, 

how much of something there is, where and when things are happening, and how many of 
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something there are. Additionally, quantitative research can be used to explain issues or 

phenomena by gathering data in numerical form and using it to conclude. 

According to the definition of the quantitative method, this research project was 

necessary because it answers the research questions and tries to explain a problem by 

collecting information. For this reason, an essential instrument of this research was a survey 

to determine the requirements and preferences of the students concerning the strategies and 

activities that were more useful for their classes to improve their oral skills.  

2.2. Methods 

This study employed two methods to facilitate the execution of the project: 

deductive and inductive. These methods are outlined in detail below: 

2.2.1. Deductive Method 

The main characteristic of this method is working from general to specific. Zikmund 

et al. (2013, cited in Egbele-Okoro, 2020) said: Deductive reasoning involves the logical 

process applied in deriving a conclusion about a particular instance based on a known general 

premise or something known to be true. (p. 105). Thus, this method helped obtain available 

information and accomplishments about using emotional intelligence strategies through 

activities that help develop speaking skills in second-grade students at “San Francisco” 

school. Moreover, the data for this research was obtained by analysing the survey results, 

which assisted in identifying the root cause of the research problem.  

2.2.2. Inductive Method  

On the contrary, the inductive method is focused on specific observation to get a 

general conclusion depending on the direct observation from the factors. Similarly, this 

method begins with premises primarily based on experiences. Hence, it was utilised in this 

research as the interview provides valuable insights into the experiences of English teachers 

regarding the incorporation of emotional intelligence strategies to develop speaking skills.  

(Perugachi, 2022, pág. 23) 

2.3. Techniques and Methods 

This part of this research project explained the techniques for collecting data, like 

interviews and surveys. The interviews were applied to the principal of the institution, the 

English area coordinator, and the English teacher of second grades at “San Francisco” 

school. The surveys were applied to second-grade students. These instruments were 

previously reviewed and approved by English teachers from English majors. The following 

were described as the instruments to be used. 
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2.3.1. Survey 

A survey is a quantitative tool that facilitates data gathering through observation. 

According to  Guyette (1983), " A survey is a method of collecting data consistently. Survey 

research is useful for documenting existing community conditions, characteristics of a 

population, and community opinion " (p. 47). In this thesis project, a structured questionnaire 

consisting of seven multiple-choice questions was employed to assess the requirements and 

preferences of second-grade students from “A” and “B” parallels at “San Francisco” schools 

regarding the development of their speaking skills through the application of emotional 

intelligence strategies. It was important to note that the survey was administered only after 

obtaining prior authorisation from the student representatives, and the interview was 

conducted in the student's native language.  

2.3.2. Interviews  

The interviews are a qualitative technique. This technique was valuable and essential 

for this research because it allowed gathering specific information about emotional 

intelligence strategies. According to Mathers et al. (2000), an interview is a crucial technique 

for collecting data, which involves oral communication between the researcher and the 

subject. Interviews can be conducted using various approaches, ranging from completely 

unstructured, where the subject is free to speak on any topic, to highly structured, where the 

subject's responses are restricted to direct questions. 

As before, the interviews were applied to the principal of “The San Francisco” 

school, the English area coordinator, and the English teacher of second grade. The principal 

interview consisted of five questions to get information about the English level in second-

grade students according to the CEFR. Moreover, some questions focused on the institution's 

materials, resources, and curriculum. Otherwise, the interview for the English coordinator 

and teacher was based on the emotional intelligence strategies, resources they could use in 

their classes, and the most challenging skill to acquire. Finally, it was essential to mention 

that the interviews were conducted face-to-face. The estimated time for discussions was 15 

to 20 minutes. 

2.4. Research Questions  

• How can emotional intelligence strategies help students develop speaking skills? 

• What are the benefits of applying emotional intelligence strategies to enhance oral 

production in second-grade students? 

2.5. Study Site 

For this research, the San Francisco school was selected. AMIE code: 10H00134 It 

is in the parish of San Francisco in Ibarra, in the province of Imbabura in Ecuador. It is 

addressed at 1-91 Miguel Oviedo and Juan Montalvo Streets. The school was founded on 

June 30th, 1958, with only first and second courses. Recently, in 2015, the school included 

high school, school, and primary.     
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Figure 2 

San Francisco school’s Google Maps 

Note: Google Maps of San Francisco school. Retrieved July 31, 2023, from 

http://bit.ly/45631nm  

2.6. Population Sampling  

The research was carried out in the “San Francisco” school with primary school 

students, specifically second-grade students, in the academic period 2022 – 2023. They were 

divided into two parallels, “A” and “B,” each of forty students between girls and boys. The 

total population was sixty-eight students aged between 6 and 7 seven years old. Moreover, 

the principal and English teachers were a population, too. In addition, it was essential to 

specify that the sample does not apply in this research because the population number was 

not higher than 100 participants. 

Table 2 

“San Francisco” school population 

Sector 
Educational 

Institution 

Parallel “A” 

and “B” 

English 

Coordinator 

English 

Teacher 
Principal Total 

Urban San Francisco 68 1 1 1 72 

Note: Researcher elaboration  

2.7. Procedures 

To carry out this project, the researcher established the theoretical foundation of all 

the necessary topics.  The first step was to design the research instruments, which involved 

the survey and interviews (see annexe 1). The instrument’s questions were thoughtfully 

crafted to correspond with the proposed objectives and to utilise the gathered data in the final 

proposal. The questions focused on the English curriculum, learning methodologies, and 

study materials that could enhance speaking skills. After that, an English teacher from the 

career reviewed, approved, and validated these research instruments (see annexe 2). 

Secondly, permission from the Universidad Técnica del Norte was requested to get the 

http://bit.ly/45631nm
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principal´s acceptance from the San Francisco school to conduct the research project there 

(see annexe 3). After the principal approved the request (see annexe 4), the researcher 

scheduled days to interview the principal, English teacher, and second graders with the 

coordination of all participants. 

Consequently, the researcher visited the San Francisco school to apply the 

instruments face-to-face. Before each interview and survey, the researcher gave a letter of 

consent to the principal, English teacher, and students, informing them of the objective of 

the research (see annexe 5). The data collection process began with the survey for second 

graders. The researcher read and explained question by question as the students answered 

the questions to obtain accurate answers. It is essential to mention that each course’s teacher 

was present when the survey was applied. Following this process, the researcher interviewed 

the principal of the school, the English coordinator, and the English teacher; each interview 

took place between ten and fifteen minutes.   

Finally, the researcher analysed and discussed the relevant information after 

conducting research using various instruments such as interviews and surveys. The 

qualitative method was used for the interviews, while the quantitative method was employed 

for the survey analysis. This information was crucial in creating the proposal. The data 

collected are detailed in the following chapter. After completing the teaching guide, the 

institution gratefully received this work after carrying out the socialisation. (see annexe 6) 

3.  
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CHAPTER III: RESULTS AND DISCUSSION 

 The chapter presents the data analysis after the application of the research 

instruments. This research project used two research instruments: three interviews and a 

survey. The first interview was conducted with the school principal to gather information 

about the curriculum and resources. The interview’s objective was to determine if second 

graders who complete this level attain the Pre-A1 English level set by the Ministry of 

Education, following the CEFR guidelines. There were four questions. The following two 

interviews were applied to the English coordinator and teacher. The interviews aimed to 

learn about activities, teaching methods, resources, and strategies to develop speaking skills. 

The coordinator’s interview had six questions, and the English teacher had nine questions. 

Furthermore, this research project surveyed second-grade students at San Francisco school. 

The survey aimed to identify any challenges they faced in improving their speaking skills 

and to understand their preferred activities for practising and improving their speaking 

abilities. Additionally, this chapter shows the analyses and interpretation of data. 

3.1. Principal’s Interview Translated into English 

• Question 1: According to the Ministry of Education (2016), at the end of the second 

grade, EGB students must have a Pre-A1 CEFR. Do you consider this goal 

achievable or not? Why?  

This goal is achievable because, at a young age, the earlier one starts to learn a 

language, they will understand easily. If we work with young children, it is possible to 

achieve this and much more, depending on their teacher.  

• Question 2: What actions are implemented as an institution so that second-grade 

students reach a pre-A1 established in the English curriculum? 

According to this, it is the teacher who should have the strategies and skills to help 

their students achieve this Pre-A1 level; however, this year, as an institution, we have to 

incorporate native speakers, who can help our English teacher to be better. A request was 

made to have an agreement with the Peace Corps where native speakers who manage their 

language well come to our institution to support English teachers, especially in developing 

speaking skills, one of the most challenging abilities to develop. I hope this agreement gives 

us good results in the English language. 

• Question 3: Do you consider that the institution has enough materials and resources 

to be used by English teachers to help students improve their English language in 

second-grade students? 

In technological terms, the institution is very well-equipped so that teachers can take 

these technological tools and support each other. I hope they do the same way we, as 

authorities, are waiting for them to do the platforms; they have videos, activities, audio, etc. 

I want to create an English club where students have many materials and can interact with 
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each other. In conclusion, our institution has good material for teachers who can support the 

technology above them.  

• Question 4: The English language has four skills: reading, writing, listening, and 

speaking. Usually, the most common complex skill is speaking. Do you consider that 

teachers can improve speaking skills? 

I said before that the teachers do their best, but it is not the same that students can 

hear native speakers, especially with little children. If teachers play a song, they sing it and 

pronounce it well. These things do not happen with young and adult people. As an adult, it 

is difficult to pronounce and learn a new language. For this reason, English teachers will 

have support from native speakers; this strategy can improve students' English level. I hope 

the opportunity is given; in the meantime, the teacher must look for these strategies so 

students can perform well.  

3.1.1. Principal’s interview summary 

Based on the principal's perspective, the interview was about the teaching-learning 

process of English in second graders. According to the principal, the institution has enough 

resources to improve the English level of second graders, especially technological tools such 

as platforms with videos, audio, activities, books, projectors, and stereos, which can help in 

this process. However, she believes the teacher is the one who has the method and strategies 

to teach English. All of these ensure that second graders achieve the English level; according 

to the Ministry of Education, based on the Common European Framework of References for 

Language (CEFRL), at the end of second grade, students must have Pre-A1. Nevertheless, 

the principal believes teachers and students need help from native speakers to develop 

speaking skills. It is essential at a young age to start to build and improve this ability; that is 

why they are waiting for confirmation from The Peace Corps, where native people will help 

develop speaking skills.  

3.1.2. Principal’s interview discussion  

In this interview, the principal expresses how difficult it can be to develop speaking 

skills and how it is essential to use the methods, strategies, and resources for teachers 

teaching English as a foreign language. According to Calderón & Ávila (2021), speaking is 

the most challenging ability in English; for teachers and learners, it can be difficult to 

develop it. Moreover, they mentioned that teachers should find the most suitable 

methodologies, techniques, and strategies to build this skill effectively in English learners. 

Nevertheless, professors must have support such as technological tools, books, and training 

for better language management. Today, technology plays a vital role in education by 

providing personalised and practical pedagogical support. These tools offer numerous 

advantages that aid in improving education, including providing relevant information 

knowledge creation, guiding student learning, promoting independent work, and helping in 

the evaluation process. (Cuesta Flores & Pazmiño Grados, 2017). Finally, including native 

speakers in English classes is essential to improve speaking skills because they manage their 
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language well, and they can help students and teachers with pronunciation, fluency, 

vocabulary, grammar, and daily phrases to communicate with each other. (Wardak, 2014) 

3.2. English area coordinator’s interview analysis 

This section will describe, analyse, and discuss the English coordinator. This 

interview aimed to know students' challenges in improving their speaking skills. 

• Question 1: According to the Ministry of Education (2016), at the end of the second 

grade, EGB students must have a Pre-A1 CEFR. Do you consider this goal 

achievable or not? Why?  

Well, it depends on the institution; if you work in a particular way, they will get it 

because the number of hours differs from the fiscal ones. For example, some have from four 

hours to ten hours per week. Unfortunately, the institution that the Ministry of Education 

leads only has three hours, and they also have modules. The modules are too big to manage 

during the year, and time needs to be increased. Teachers need more time and the tools to 

develop the four skills, and they are going to get the level. If you apply a test for students in 

particular schools or Fiscomisionales like here in San Francisco, the students have the same 

level.  

• Question 2: Does the institution have enough resources to improve English?  

At my institution, we need more time, so it could be perfect to five hours per week 

or six every year from first grade until their baccalaureate because that is when we need to 

fulfil the skills. Also, we have time to develop and apply different activities, not only 

following the text but also integrating other activities, so there is. 

• Question 3: According to your experience, which skill is the most complicated to 

develop in students? 

Well, it depends on the student, some students love reading so when they love 

reading, they could be better at speaking. If they are very good at communicating, they have 

lots of problems with reading; I wonder why because they understand what the people say, 

and that is it. However, for example, when some people are talking that they are reading or 

things like that, they have problems listening, they said for example, or maybe it is because 

they are always with the same teacher. The teacher has the same intonation and voice; when 

they listen to another person, they do not understand. Hence, it depends on how many hours 

the teacher applies the skills. In this case, the tricky one is listening for me because I need to 

help understand if I am listening. I am going to use it for the international test. My highest 

is speaking, which is connected to listening and speaking, but my speaking is the best. 
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• Question 4: Could you tell me some of the main reasons you consider speaking skills 

may be complex for students to acquire? 

Well, speaking because producing the language is tricky because the first thing 

mainly with children is they feel shy to talk, but why because they do not know enough 

vocabulary to speak and also because they feel nervous. Students will feel more confident if 

they have a good teacher who teaches well and motivates them to talk by avoiding correcting 

them constantly. They are going to subside speaking, so one of the tools that the teacher 

must use is to avoid correction when they start to say something. If we correct them the first 

time, they will not talk anymore. 

• Question 5: Do you think that the English teachers at this institution consider how 

affective factors influence the development of oral communication? 

Yes, of course. For example, in the environment I mentioned before, the teacher must 

connect with the students. If the teachers are not connecting with them, speaking and any 

other skill, mainly talking, is not developing. Maybe we can start maybe with readings and 

also for example something that I used to with my students is that when they see me they 

have to said okay she is my English teacher and they have to read in English so they have to 

connect with the other language and also try to live in English environment at list at the 

moment of the class if will be possible to manage language outside it could be perfect but it 

is not possible because some of them feel shy or maybe they do not feel secure of the 

speaking and they do not like speak but I think that teachers can do change and also be not 

to be the friend of the students because always we have to maintain the respect and also the 

role that everyone has, one is to be student and also to be a teacher but to help them to feel 

self-confident themselves and also improving them to teaching phrases that are common to 

be used maybe in the class or outside the course that would be helpful in order to feel this 

affective filter because if they feel well with the teacher they are going to feel confident and 

they increase the speaking. 

• Question 6: As coordinator, would you like English teachers to integrate a didactic 

guide with various activities focused on using emotional strategies to improve 

speaking skills? 

Yes, of course. For example, here in the school, we have worked using the materials 

that the Ministry has already offered for many years, but more is needed. I constantly criticise 

the materials because of the number of hours. They were different from the students’ ages, 

and we were looking for other materials. We only took some ideas from the Ministry of 

Education and looked for our materials to have what we wanted. The level of the students 

here is not all of them, but I consider them to have a good level according to their age. We 

feel very proud of them because they are not taking extra courses, which means we are doing 

good work.  
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I think that I can say that my area is one of the best ones not because I am the 

coordinator now; I already have other roles in the area, but I think forming a team that is the 

clue we are constantly working as a team we are not only co-workers we are also friends. 

We are continually working as a team and here to support each other, and it is successful.  

3.2.1. English area coordinator’s interview summary  

Some topics related to the San Francisco school’s EFL were discussed throughout 

the interview. According to the coordinator, the English level of students depends on the 

institution and the hours they receive per week. For example, in San Francisco school, the 

students have a level based on the Ministry of Education. However, she explained that the 

modules provided by the Ministry of Education are the biggest to manage in one school year; 

for this reason, teachers prefer to create their teaching material. One disadvantage of this 

school is that they have three hours per week, which is insufficient to fulfil the essential 

skills. The development and management of the skills depend on the students; some students 

can manage listening and speaking skills but have difficulties with reading and writing. In 

the same way, everything depends on the teacher and how teachers teach the language. 

Focused on speaking skills, she expressed that students feel too shy to talk because they do 

not know enough vocabulary to communicate. Thus, teachers should motivate students daily 

to try to speak in English and avoid correcting them the first time they talk because it can 

cause them not to speak anymore.  

3.2.2. English area coordinator’s interview discussion 

During the interview, the area coordinator discussed various elements of teaching 

English as a Foreign Language. These topics included the English proficiency level, the four 

English language skills, the resources and materials available for teaching, and the emotional 

factors that may affect the learning process. According to Knight (2018), the hours per week 

to study English depend on the level of students and the weeks in which students learn this 

language. He mentioned that those in Pre-A1 should train between 53 and 67 weeks and 2 

or 3 hours per week to obtain the pre-A1 level. Nevertheless, those who need to get a B1 

need to study 4 and 6 hours per week for 80 or 100 weeks.  

For this reason, the coordinator mentioned that her institution should increase the English 

hours depending on the students’ level. Lemana Ii et al. (2023) suggest that affective factors 

are crucial in developing oral communication skills. Motivation can be essential in 

encouraging students to improve their speaking skills. Students must also develop their 

emotional intelligence, particularly self-confidence, which will make them feel confident 

enough to start speaking. However, teachers are crucial to ensuring that students participate 

in class. They should always consider what students feel, think, and express. To do this, they 

need to be good listeners and establish a harmonious relationship with their students to build 

an appropriate environment for language learning. These aspects will enable students to 

develop their communication skills effectively. (Barłożek, 2012)  
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3.3. English teacher’s interview analysis 

• Question 1: According to the Ministry of Education (2016), at the end of the second 

grade, EGB students must have a Pre-A1 CEFR. Do you consider this goal 

achievable or not? Why? 

Yes, I do. It is feasible because it is a level that covers skills and topics according to 

the child's level of neural learning; in that sense, they can understand English when it is 

expressed slowly and clearly. Also, visual support or gestures, among others, must 

accompany it. 

Interpretation 

The teacher believes that at this level, students can achieve the requirements for Pre-

A1. Teaching English to second graders can be successful if the instruction adapts to their 

cognitive abilities; teachers present these instructions clearly and slowly and support them 

with visual aids and gestures. 

• Question 2: Does the institution have enough resources to improve English? 

Yes, I do. The institution has the necessary material to work with the English 

language. Currently, the English area is working with a book publisher, which has provided 

us with work material such as books, virtual platforms, and flashcards. Likewise, it has been 

aware of the student's academic progress and is concerned by the area's teachers. On the 

other hand, we do not have a specific English laboratory like other institutions, not because 

the institution does not want to collaborate with us but because there is no space available in 

the Educational Unit. However, this has not been an obstacle to standing out as an area and 

an Educational Unit. 

Interpretation 

According to the English teacher, the institution has ample resources to help students 

improve and develop their English skills. The institution has partnered with an Editorial that 

provides an English book tailored to students' level of proficiency. In addition, the English 

book comes with a virtual platform, flashcards, and extra activities that allow students to 

practice and learn English. The virtual platform also lets teachers track their students' 

performance and progress.  

The Editorial is always available to address any queries or concerns from the students 

or teachers. Although the institution needs more space to build a specific English laboratory, 

the English area demonstrates extraordinary resourcefulness and adaptability in overcoming 

challenges. This factor highlights the institution's commitment to delivering quality 

education in English despite any constraints. 
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• Question 3: According to your experience, which English skill is the most 

complicated to develop in students? 

According to the years of experience that I have as a teacher, the most challenging 

skill has been the ability to listen. First, let us take into account that in Ecuador, like other 

Latin American countries, Spanish predominates as the mother tongue; in this context, from 

a young age, we get used to our ears to the same sounds, so the brain takes longer to make 

the step between one language and another. When the little ones are simultaneously learning 

to listen and write in English and Spanish, balancing the two languages is a great challenge. 

Interpretation 

Based on the English teacher interview, listening skills are the most challenging to 

develop, mainly in Latin American countries where Spanish is the dominant language. The 

reason is that individuals are used to hearing primarily Spanish from a young age, making it 

difficult to transition between English and Spanish. This challenge becomes even more 

pronounced when young learners simultaneously develop their listening and writing skills 

in both languages, as it requires them to balance and adapt to two different linguistic systems. 

• Question 4: What are the main reasons speaking skills may be complex for 

students?  

One of the reasons may be that students are afraid of making mistakes and that 

teachers will call their attention to it. In the same way, this has come from remote times 

where teachers have yet to learn how to use emotional intelligence strategies that help 

develop this ability in students, such as motivation, optimism, social relationships, and 

empathy. I say this from my own experience when I was a student. 

Interpretation 

The English teacher's viewpoint depends on his own experiences as a student. 

According to the teacher, the problem is that some students may feel uncomfortable speaking 

up in class due to a fear of being corrected or making mistakes. This problem could be 

because teachers need to effectively use emotional intelligence strategies, such as 

motivation, optimism, social relationships, and empathy, to help build students' confidence 

in speaking. 

• Question 5: What kind of strategies do you use to improve speaking skills in second-

grade students? 

I use the same strategies at the primary level with higher students because they 

motivate students to improve their English, and I ask them how they are. During active 

breaks, I make them sing songs with movements of their bodies to relax and strengthen their 

English simultaneously. I talk to them in English slowly with mime to make me understand. 

I usually ask them questions about the class in the second language and let them talk as they 
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can. When they make mistakes, I do not call them attention; I motivate them to continue 

talking. I play with them using speaking games in English according to their level, for 

example, the broken phone, acting as your favourite actor, changing roles when they are the 

teachers and one more student. 

Interpretation 

Some strategies used by the English teacher to develop speaking skills in second graders are 

to ask students how they feel, sing songs, play English games, encourage students to speak, and use 

mime and non-verbal language. However, above all,  he needs to correct children's mistakes 

correctly. On the contrary, he tries to keep the conversation going with the child and updates in a 

friendly way. 

• Question 6: How often do you apply activities to improve oral production with your 

second-grade students?  

I usually apply activities to improve oral production because it is necessary to keep 

doing them so students can maintain concentration. Also, it is the age when students can 

absorb knowledge as a sponge, and we, as teachers, must take advantage of it. 

Interpretation 

The teacher does not mention how often he applies oral activities to second graders. 

However, he comments that it is essential to use oral activities in second-grade students 

because they can internalise knowledge more quickly, and teachers can help improve this 

skill in students. 

• Question 8: Do you use emotional intelligence strategies to develop oral production 

in second-grade students? 

Yes, I do. I use motivation, optimism, social relationships, and empathy. This 

emotional intelligence is so important because it helps to improve the second language with 

all students of any level in school. We must consider that before being teachers, we are 

friends with limits of them. Emotions will always be important in education. 

Interpretation 

As per the insights shared by the English teacher during the interview, using 

emotional strategies is of utmost importance when one desires to learn English as a foreign 

language. The teacher's approach towards teaching involves motivating students to acquire 

knowledge by forging a good rapport with them. It is noteworthy that the teacher emphasises 

the significance of maintaining the teacher-student relationship respect and conducting 

oneself with respect. The teacher believes emotional intelligence is essential to education, 

and teachers should integrate it into teaching practices. 
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• Question 9: Would you be willing to use a didactic guide that includes various 

activities focused on using emotional strategies to facilitate the development of 

speaking skills? 

Yes, I would. It would be interesting to use that guide with new activities regarding 

emotional strategies to help develop students' speaking skills. However, I would like you to 

please specify the school level of this guide.  

Interpretation   

The English teacher expresses enthusiasm using the didactic guide, where he will 

find new and different activities according to emotional intelligence strategies to develop 

speaking skills. In addition, he requests clarification on the level at which the teaching guide 

focuses. 

3.3.1. English teacher’s interview summary  

The English teacher believes second graders can achieve the Pre-A1 level according 

to CEFR. One essential part of education is the teacher. The teachers should have the right 

strategies to accomplish goals. Moreover, the institution provides necessary materials and 

resources to improve the learning-teaching process, where teachers and students can access 

virtual platforms, flashcards, videos, audio, extra activities, and more. Nevertheless, he 

expresses that an English laboratory can be an excellent implementation to improve the 

foreign language as in other institutions; however, this aspect does not stop the effectiveness 

of teachers, as they look for the best ways to implement the taste for learning a foreign 

language. Based on his experiences as a student, he empathises that listening ability is the 

most challenging English skill to develop.  

However, the difficulty of English skills is according to each student. One way the 

teacher can improve learning is to work from emotional intelligence strategies to motivate 

his students to improve their English skills. The teacher uses strategies to enhance second 

graders' speaking skills, such as role-play, games, motivation, building a good relationship 

and questions. These strategies help teachers to improve oral communication with students 

in second grade. Furthermore, he expresses enthusiasm for utilising an emotional 

intelligence strategies guide. 

3.3.2. English teacher’s interview discussion   

According to the English teacher's perspective, the English language is complex to 

acquire because students always have to present their mother tongue, in this case, Spanish. 

Sahala (2020) states that the most common issue with learning English is that students have 

the structure of an individual's tongue or maternal language that shapes their language 

acquisition from birth. Therefore, students must adapt their brains to hear utterances in two 

languages. Consequently, teachers must use various strategies to improve the English 

learning process. The teacher of second graders mentioned that taking care of students' 

emotions is essential in this process. Conforming to Ning (2023), emotions are a vital aspect 
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of the teaching-learning process; negative and positive emotions contribute to the success of 

English language learning. These strategies are beneficial to enhance oral communication. 

According to Andrienko et al. (2020), "Emotional involvement and emotional intelligence 

in developing oral communication skills is a path towards further enhancement of language 

teaching results and learning outcomes" (p. 72).  

Thus, teachers should work on using emotional intelligence strategies to improve oral 

abilities. An emotionally intelligent teacher can create a good atmosphere and consider each 

student's feelings, thinking, and emotions. Consequently, teachers develop their listening 

ability to take care of every need of their learners; in addition, they become more empathetic 

and respectful. (Barłożek, 2012)  

3.4. Students’ survey 

Figure 3. 

English classes enjoyment. 

Note: Researcher elaboration.  

           Regarding the first question about whether the second graders enjoy their English 

classes, the majority, 59%, stated that they are still determining if they enjoy their English 

classes. The 38% expressed that they enjoy their classes. However, a small minority, meant 

by 3%, did not enjoy their English classes. To sum up, the second graders from the San 

Francisco school affirmed uncertainty about their enjoyment of English lessons. This lack 

of enthusiasm could hinder their learning process. Therefore, it is imperative to explore 

innovative teaching methods and resources to improve their English skills consistently and 

encourage active participation in class. 

 

Yes

38%

No

3%

I am not sure

59%

1. Do you enjoy English classes? 

Yes No I am not sure
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Figure 4. 

Participation  

Note: Researcher elaboration 

           The second question was whether students enjoyed participating in their 

English classes. This pie chart reveals that 58% indicated that they are still determining if 

they like or not participate in their English classes, while 36% stated that they enjoy 

participating. The minority expressed that they are sure that they do not like to participate. 

This factor can indicate that students may not be fully aware of their emotions towards 

English classes. Therefore, teachers need to develop strategies that create a more enjoyable 

learning experience for their students. 

 

 

 

 

 

 

 

 

Yes

36%

No

6%

I do not know

58%

2. Do you like to participate in English classes?

Yes No I do not know
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 Figure 5. 

How students feel about participating  

Note: Researcher elaboration 

According to the pie chart, almost half of the students feel neutral when participating 

in English class, while 30% of them feel confident. However, it is also notable that a 

significant percentage, 22%, feel nervous when participating in English classes. This fact 

suggests that some students may need additional support or encouragement to feel more 

comfortable and engaged in class. In addition, they need to recognise their emotions. Overall, 

the pie chart highlights the importance of teacher being aware of their students' feelings and 

creating a positive and supportive learning environment. 

 

 

 

 

 

 

 

 

 

Confident

30%

Neutral

48%

Nervous

22%

3. How do you feel when the teacher makes you 

participate in class?

Confident Neutral Nervous
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Figure 6. 

Activities related to English skills 

 

Note: Researcher elaboration 

 Concerning question fourth, which asked about what activities students most enjoy 

doing in class, the results were 31% of the students indicated that enjoy listening activities, 

on the other hand, 24% stated reading activities, followed by written activities with 23% and 

finally 22% enjoy speaking activities. As seen in Figure 4, speaking activities are the 

activities that fewer students enjoy in English class. However, the difference between all 

skills is little; it means second graders enjoy the four English skills: reading, writing, 

listening, and speaking.   

 

Listening 

31%

Reading 

24%

Written 

23%

Speaking

22%

4. What activities do you most enjoy doing in your 

English classes?

Listening Reading Written Speaking
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Figure 7. 

Speaking activities implementation. 

Note: Researcher elaboration  

The question pertains to the frequency of teacher-included speaking activities in 

second-grade English classes. According to the feedback provided by students at San 

Francisco school, 53% reported that their teacher rarely includes speaking activities. 

Meanwhile, 24% of the students stated that their teacher sometimes incorporates oral 

exercises. Additionally, 15% of respondents mentioned that the teacher always uses speaking 

activities in their English class, and 8% claimed they never have them in their English 

lessons.   

 

 

 

 

 

 

 

 

 

Always

15%

Sometimes

24%Rarely

53%

Never

8%

5. In your English classes, how often does your teacher do 

activities that include speaking activities in class? 

Always Sometimes Rarely Never
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Figure 8. 

Incorporation of new activities in English classes 

     

Note: Researcher elaboration  

 Figure 8 illustrates the responses to Question 6, which asked students to choose five 

possible activities their teacher will include in the lesson to improve speaking skills 

according to their preferences. It is essential to mention that students could choose more than 

one option. According to the findings, guessing games and songs were the activities that 

students would prefer in their lessons, with 24%. Tell stories came in second place with 18%, 

followed by puppets and role-play with 17%.  

3.4.1. Students´ survey summary 

Based on the survey, most participants are not sure they enjoy their English classes 

and like to participate in class. However, a small percentage of students do not want their 

lessons and do not participate. Most students feel neutral and do not care whether the teacher 

makes them participate. Some of them feel confident when participating. The remaining 

students feel nervous about participating. Second-graders say the most enjoyable class 

activity is listening. Second graders say that the most enjoyable class activity is listening. 

Reading, writing and speaking follow in sequence. Although most students enjoy oral 

activities less, the English teacher does not include them in the lessons. To confirm this fact, 

77% of students state that the teacher rarely or never has oral activities. Regarding future 

lessons, most students agree that guessing games and role-play will help them improve their 

speaking abilities. They also find activities like songs, storytelling, and puppets eye-catching 

and suitable for enhancing oral skills and encouraging active participation in speech classes. 

Song 

24%

Roleplay!

17%

Storytelling!

18%

Guessing 

game
24%

Puppets

17%

6. What kind of the following activities would you like 

your English teacher to apply in class? 

Song Roleplay! Storytelling! Guessing game Puppets
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3.4.2. Students’ survey discussion  

The survey applied to second graders shows that most students are still determining 

how they feel in their English classes. They mentioned that they are not sure or do not know 

how they feel about the English classes and their participation in them. Nevertheless, 

participation is one of the essential tools to improve oral abilities. Additionally, active 

participation shows that students are learning and paying attention to their classes. In 

addition, participation helps students improve their speaking skills in various activities, such 

as questions and answers, games and comments on lessons. (Teja, 2008). According to Chi 

& Le (2020), establishing a contributory and caring relationship between students and 

teachers is a strategy that can promote active participation. Teachers can create an agreeable 

classroom atmosphere to develop a positive rapport with their students. This approach has 

been proven successful and has remarkable implications for handling foreign language 

anxiety and motivating students to participate. Anxiety and motivation are some of the 

affective factors that can influence the development of English learning. Andi Patau (2018) 

mentioned that the affective factors are essential influences on language acquisition success 

or failure, especially the affective side of the learners.  

The survey findings show that many students feel nervous or neutral when 

participating in English lessons. Consequently, these groups of students need to control these 

affective factors to learn English successfully. Emotional intelligence refers to an 

individual's capability, potential, or self-awareness to recognise, evaluate, and handle their 

own emotions, as well as those of others and groups. (Serrat, 2017, p. 330) It means 

emotional intelligence can help students have emotional control when they talk or participate 

in English. However, teachers are still trying to learn how to develop this emotional 

intelligence in themselves and students. Developing emotional intelligence in oneself has 

become an ambition on the part of teachers. (Behera, 2016) Furthermore, in second graders, 

teachers can apply various eye-catching activities such as puppets, guessing games, role-

play, storytelling, and songs. Teachers can adapt these activities but use emotional strategies 

to improve speaking skills. These activities aid students in developing emotional intelligence 

and improving their oral communication. After analyzing the data, we have concluded that 

English teachers should implement the proposal developed from this research. The proposal 

includes various activities that focus on developing the students' speech abilities as the main 

objective while also providing opportunities to develop other English language skills. 

Additionally, each activity is designed to enhance the recognition, understanding, and 

management of emotions, which will help students feel more comfortable with themselves 

and their peers and enable them to achieve their language learning goals and personal 

growth. It is worth stressing the importance of emotional intelligence development at an 

early age. EI allows individuals to understand and manage their own emotions and those of 

others, promoting empathy and optimal personal and community development. 

4.  
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CHAPTER IV: PROPOSAL 

This research proposal was designed as a didactic guide with different activities 

based on theory foundation, interviews for teachers and a survey for students to enhance 

speaking abilities through emotional intelligence strategies in second graders at San 

Francisco School. 

4.1. Tittle  

"Speak with Heart and Mind” 

 The Art of Speaking with Emotional Intelligence 

Academic Didactic Guide 

4.2. Introduction 

Speaking skills are the most challenging abilities to develop in students, especially 

those who need to feel satisfied and sure doing it. However, teachers should have various 

strategies to improve this skill. One option to enhance both the emotional part and the speech 

is the use of emotional techniques where teachers propose multiple activities; these activities 

are focused on two aspects: the development of the emotional intelligence of students and 

the improvement of speaking skills.  

This academic didactic guide was designed to contribute to the development of oral 

communication in second graders, and it also helps the teaching-learning process. The 

principal objective of this guide is to develop speaking skills in second graders at San 

Francisco school through emotional intelligence strategies. It is essential to mention that 

each activity was designed and chosen depending on the level and needs of students to 

promote their process of acquiring speaking abilities.  

4.3. Justification 

In today's world, effective communication is a critical skill that can open doors to 

countless opportunities. Identifying activities that can help students improve their oral 

communication abilities is of utmost importance. By implementing these activities, students 

will develop their speaking skills and increase their motivation to speak confidently. It can 

be crucial, especially for second graders at San Francisco schools. The majority in second 

grade are still determined to understand, recognise, and manage their emotions. Additionally, 

it is essential to teach from child to improve their emotional intelligence with the purpose 

that they grow up trusting in their abilities. 

This didactic guide is an excellent resource for teachers who want to enhance their 

students' oral skills while making the learning experience more enjoyable. By following the 

guide, teachers will find it easier to improve communication in the classroom, boosting 

students' language proficiency and their eagerness to try speaking English in their everyday 

conversations. 
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4.4.Objectives 

4.4.1. General Objective 

• Enhance the speaking abilities of second graders using emotional intelligence 

strategies. 

 

4.4.2. Specific Objectives  

• Select the most effective emotional strategies to improve speaking skills. 

• Incorporate various activities where students can share their thoughts and feelings 

about a topic.  
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

The conclusions and recommendations of this research project follow the general and 

specific objectives, as well as the results of data collection. Additionally, recommendations 

for future research are provided. 

5.1.Conclusions 

This study delves into the essential principles of emotional intelligence and 

emphasises its notable advantages in fostering students' verbal communication abilities. The 

outcomes establish the importance of incorporating emotional techniques in the academic 

setting, laying the groundwork for crafting teaching approaches that prioritise emotional 

intelligence. These methods hold promise in not only improving students' communication 

skills but also bolstering their general welfare at this educational level. 

Regarding foreign language skills, communication is vital in the process of its 

acquisition. However, it can be challenging to achieve. Speaking skills can be the most 

challenging skill to acquire and improve. On the other hand, oral communication allows 

students to communicate and share their ideas, opinions, feelings, intentions, etc. 

Additionally, it can help improve social skills between teacher-student and student-student 

by providing an appropriate environment for language acquisition.  

According to the results of both the surveys and the teacher interview, the conclusion 

was that students still do not know how to recognise their emotions regarding language 

learning. It means the data released in the survey shows that children feel neutral or nervous 

when participating in class. In addition, for the most part, they cannot recognise whether or 

not they enjoy the classes and participate in them. Therefore, the class they like the least is 

the speaking class. However, the teacher mentioned that he applies emotional strategies to 

help children develop their oral skills. This data practices the theory that developing 

emotional intelligence is still an ambition that both students and teachers need to achieve. 

For this reason, the students expressed that they would like the inclusion of new and 

attractive activities such as puppets, songs, role-playing games, storytelling and guessing 

games. Likewise, the teacher is interested in trying activities focused on improving oral skills 

using emotional strategies. 

Furthermore, the didactic guide proposed for this research project can be an essential 

tool to improve oral skills in students. Activities applied from an emotional approach make 

learning more meaningful. The design of activities has the aim that learners enjoy while 

learning. Moreover, teachers have a variety of activities with resources included that they 

can use in the same way or modify according to the needs and preferences of the students. 
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5.2.Recommendations 

In this part, the researcher would like to establish some recommendations after 

expressing the conclusions. It is crucial to mention that the implementation of these 

recommendations is essential to enhance students' continuing to improve their speaking 

abilities. 

First, even when teachers know what emotional intelligence is, they need to keep in 

mind that it is essential for a teacher first to develop their emotional ability to have great 

results with learners. According to the theory, obtaining this skill takes time to achieve. For 

this reason, developing emotional intelligence has become an ambition within the workplace. 

The author recommends encouraging teachers to take courses where they can improve their 

emotional intelligence skills, as well as integrating spaces in the academic curriculum where 

the teaching of the development of it towards students is generated outside of class hours. 

The strategies used in English language classes play a crucial role in the learning 

process. It is recommended that these strategies not only focus on educational well-being 

but also on the emotional well-being of the student. Learning a new language can definitely 

pose a challenge, and students must learn to identify, understand, and manage their emotions 

to develop their English abilities. 

Activities are a tool that undoubtedly helps to improve the learning process, making 

it more enjoyable. Adding activities related to students' interests, particularly those 

connected to daily life, is advisable. These activities help teach students that emotions are 

not to be avoided but instead faced. They learn to manage them, in addition to emphasising 

that all emotions are important and valid. 

Finally, it is advisable to use the didactic guide proposed by the author. These 

activities aim to develop emotional intelligence and enhance speaking skills. Teachers can 

modify these activities according to students' needs and preferences. In addition, it is vital to 

recommend using these emotional strategies in the development of other English skills to 

encourage the development of students' emotional intelligence to enrich their academic and 

personal knowledge. 
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ANNEXES 

Annexe 1. Instruments (interviews and survey) 

QUESTIONNAIRES 

PROYECTO: Emotional intelligence strategies to develop speaking skills in junior students 

at San    Francisco, academic period 2022 – 2023 

Objetivo: Determine the Emotional Intelligence strategies to develop speaking skills in 

junior students at San Francisco School, academic period 2022 – 2023 

Qualitative Instrument  

INTERVIEW PRINCIPAL 

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present interview aims to expose the use of emotional strategies to 

develop speaking skills in junior students at  “Unidad Educativa San Francisco”. 

Questions: 

1. According to the Ministry of Education (2016), at the end of the second grade, 

EGB students must have a Pre-A1 CEFR. Do you consider this goal achievable or 

not? Why? 

2. As an institution, what are the actions implemented so that second-grade students 

reach a pre-A1 established in the English curriculum? 

3. Do you consider that the institution has enough materials and resources to be used 

by English teachers to help students improve their English language in second-

grade students? 

4. The English language has four skills: reading, writing, listening, and 

speaking.  Usually, the most common complex skill is speaking. Do you consider 

that teachers can improve speaking skills?  
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Qualitative Instrument  

INTERVIEW FOR AREA COORDINATOR  

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present interview aims to expose the use of emotional strategies to 

develop speaking skills in junior students at “San Francisco” high school. 

Questions: 

1. According to the Ministry of Education (2016), at the end of the second grade, 

EGB students must have a Pre-A1 CEFR. Do you consider this goal achievable or 

not? Why? 

2. Do you think the institution has enough resources to improve English? 

3. According to your experience, which skill is the most complicated to develop in 

students? 

4. Could you tell me some of the main reasons you consider speaking skills may be 

complex for students to acquire? 

5. Do you think that the English teachers at this institution consider how affective 

factors influence the development of oral communication? 

6. As coordinator, would you like English teachers to integrate a didactic guide that 

includes various activities focused on using emotional strategies to improve 

speaking skills? 
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Qualitative Instrument 

INTERVIEW FOR TEACHER 

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present interview aims to expose the use of emotional strategies to 

develop speaking skills in junior students at “San Francisco” high school. 

Questions: 

1. According to the Ministry of Education (2016), at the end of the second grade, 

EGB students must have a Pre-A1 CEFR. Do you consider this goal achievable or 

not? Why? 

2. Do you think the institution has enough resources to improve English? 

3. According to your experience, which English skill is the most complicated to 

develop in students? 

4. What are the main reasons speaking skills may be complex for students? 

5. What kind of strategies do you use to improve speaking skills in second-grade 

students? 

6. How often do you apply activities to improve oral production with your second-

grade students? 

7. Do you use emotional intelligence strategies to develop oral production in second-

grade students? 

8. Would you be willing to use a didactic guide that includes various activities 

focused on the use of emotional strategies to facilitate the development of speaking 

skills? 
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Quantitative Instrument 

SURVEY FOR STUDENTS 

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present survey aims to collect data about students and their learning 

process in the English language. 

1. Do you enjoy English classes? 

Yes                                   No           I am not sure          

2. Do you like to participate in English classes? 

Yes                                  No          I do not know          

3. How do you feel when the teacher makes you participate in class? 

 

 
  
 

 

Confidence Neutral Nervous 

   

4. What activities do you most enjoy doing in your English classes? 

Listening activities  

Reading activities  

Written activities   

Oral activities  

5. In your English classes, how often does your teacher do activities that include 

speaking activities in class?  

Always        

Sometimes         

Rarely                 

Never        
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6. What kind of the following activities does your English teacher apply in class?  

Songs  

Roleplay  

Tell stories!  

Guessing game  

Puppets  
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Annexe 2. Approbation of research instruments  
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QUESTIONNAIRES 

PROYECTO: Emotional intelligence strategies to develop speaking skills in junior students 

at San    Francisco, academic period 2022 – 2023 

Objetivo: Determine the Emotional Intelligence strategies to develop speaking skills in 

junior students at San Francisco School, academic period 2022 – 2023 

Qualitative Instrument  

INTERVIEW PRINCIPAL 

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present interview aims to expose the use of emotional strategies to 

develop speaking skills in junior students at  “Unidad Educativa San Francisco”. 

Questions: 

1. According to the Ministry of Education (2016), at the end of the second grade, 

EGB students must have a Pre-A1 CEFR. Do you consider this goal achievable or 

not? Why? 

2. As an institution, what are the actions implemented so that second-grade students 

reach a pre-A1 established in the English curriculum? 

3. Do you consider that the institution has enough materials and resources to be used 

by English teachers to help students improve their English language in second-

grade students? 

4. The English language has four skills: reading, writing, listening, and speaking.  

Usually, the most common complex skill is speaking. Do you consider that teachers 

can improve speaking skills?  
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Qualitative Instrument  

INTERVIEW FOR AREA COORDINATOR  

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present interview aims to expose the use of emotional strategies to 

develop speaking skills in junior students at “San Francisco” high school. 

Questions: 

1. According to the Ministry of Education (2016), at the end of the second grade, 

EGB students must have a Pre-A1 CEFR. Do you consider this goal achievable or 

not? Why? 

2. Do you think the institution has enough resources to improve English? 

3. According to your experience, which skill is the most complicated to develop in 

students? 

4. Could you tell me some of the main reasons you consider speaking skills may be 

complex for students to acquire? 

5. Do you think that the English teachers at this institution consider how affective 

factors influence the development of oral communication? 

6. As coordinator, would you like English teachers to integrate a didactic guide that 

includes various activities focused on using emotional strategies to improve 

speaking skills? 

 

 

 

 

  



215 
 

 

 



216 
 

 

Qualitative Instrument 

INTERVIEW FOR TEACHER 

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present interview aims to expose the use of emotional strategies to 

develop speaking skills in junior students at “San Francisco” high school. 

Questions: 

1. According to the Ministry of Education (2016), at the end of the second grade, 

EGB students must have a Pre-A1 CEFR. Do you consider this goal achievable or 

not? Why? 

2. Do you think the institution has enough resources to improve English? 

3. According to your experience, which English skill is the most complicated to 

develop in students? 

4. What are the main reasons speaking skills may be complex for students? 

5. What kind of strategies do you use to improve speaking skills in second-grade 

students? 

6. How often do you apply activities to improve oral production with your second-

grade students? 

7. Do you use emotional intelligence strategies to develop oral production in second-

grade students? 

8. Would you be willing to use a didactic guide that includes various activities 

focused on the use of emotional strategies to facilitate the development of speaking 

skills? 
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Quantitative Instrument 

SURVEY FOR STUDENTS 

Topic: Emotional Intelligence Strategies to Develop Speaking Skills in Junior 

Students at San Francisco School, Academic Period 2022-2023. 

Objective: The present survey aims to collect data about students and their learning 

process in the English language. 

1. Do you enjoy English classes? 

Yes                                   No           I am not sure          

2. Do you like to participate in English classes? 

Yes                                  No          I do not know          

3. How do you feel when the teacher makes you participate in class? 

 

 
  
 

 

Confidence Neutral Nervous 

   

4. What activities do you most enjoy doing in your English classes? 

Listening activities  

Reading activities  

Written activities   

Oral activities  

5. In your English classes, how often does your teacher do activities that include 

speaking activities in class?  

Always        

Sometimes         

Rarely                 

Never        
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6. What kind of the following activities does your English teacher apply in class?  

Songs  

Roleplay  

Tell stories!  

Guessing game  

Puppets  
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Annexe 3. Request to the principal for permission to apply the research 

instruments. 
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Annexe 4. Approbation letter to do the research in the institution. 

 

 



223 
 

Annexe 5. Consent letters 

Principal  
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English Teacher Coordinator  
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English Teacher 
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Annexe 6. Socialisation of proposal  
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