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ABSTRACT 
 

The present research was carried out to improve speaking skills with the Communicative 

Language Teaching on Sixth Graders students at Yaguachi School in Ibarra in the 

province of Imbabura. The objective of this research was to design teaching strategies to 

improve speaking skills and avoid frustration and fear when they are speaking in Second 

Language. Therefore, this research was based on the theoretical foundation with the 

purpose to know the method of Communicative language teaching that improves speaking 

skills. Besides, this work was developed with a mixed method, qualitative and 

quantitative. Moreover, information was obtained through surveys applied to students and 

an interview with the teacher on the subject of English After, analyzing the information 

obtained, some strategies to improve speaking skills in a foreign language were proposed. 

 
Keywords: Communicative language teaching, students, strategies, approach, 

speaking skills. 
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RESUMEN 
 

La presente investigación se llevó a cabo para mejorar las habilidades orales con el enfoque 

comunicativo de la enseñanza del lenguaje en los estudiantes de sexto grado en la escuela 

Yaguachi de la localidad de Ibarra de la provincia de Imbabura. El objetivo de esta 

investigación fue diseñar estrategias de enseñanza para mejorar las habilidades orales y 

evitar la frustración y el miedo cuando están hablando en una segunda lengua. Por lo tanto, 

esta investigación se basó en la fundamentación teórica con el propósito de conocer el 

método de enseñanza del lenguaje Comunicativo que mejora la habilidad de hablar. Además, 

este trabajo se desarrolló con un método mixto, cualitativo y cuantitativo. Además, se obtuvo 

información a través de encuestas aplicadas a los estudiantes y una entrevista al docente 

sobre el tema de Listening & Speaking. Luego, analizando la información obtenida se 

elaboró estrategias para mejorar la habilidad de hablar en un idioma extranjero. 

 

 

 

 

Palabras claves: Enfoque comunicativo de la enseñanza del lenguaje, 

estrategias, método mixto, idioma extranjero 
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INTRODUCTION 
 

Studying a foreign language gives some opportunities in numerous fields, such as medicine, 

business, education, etc. Furthermore, learning a foreign language has more job opportunities 

to work at home and overseas, in a global society. For this reason, the study of distinct 

languages and cultures is an entrance to magnificent understanding and recognition of a wide 

range of subjects like music, art, science, and philosophy. Besides, studying a second language 

the learners have contact with other persons and their cultures which are distinctive from their 

own. Therefore, is a manner that incites appreciation for diversity. This exhibition breaks the 

obstacle that is often the origin of fear and distrust of others (Why You Should Study a Foreign 

Language, 2023).  

In addition, English is generalized globally around the world as a second language. Therefore, 

it is a manner to communicate with other people all over the place in the world. However, most 

people are learning this language to keep in contact with others, to do research, to write books, 

and to educate others. In Addition, most of the information are in English such as books, 

scientific studies and websites. Moreover, the main objective of learning a second language is 

to communicate. For this reason, the population is focused on oral production without ignoring 

the three skills in language learning, because each skill is a complement to the other to develop 

the English language (Larsen, 2004). 

However, the ability to speak is significant to develop in class. Despite this, learning a new 

language is difficult for learners due to less opportunity to practice in class. For this reason, it 

is necessary to promote an adequate learning environment where they can improve their 

participation and have more freedom to speak confidently. Furthermore, teachers could 

encourage strategies with the objective that students can enhance their speaking skills. 

Therefore, using different approaches and methodologies might change the strategy of teaching 

how to learn English in the classroom. 

 

BACKGROUND 

In this investigation, it is acceptable to introduce more research that can promote the growth of 

this study through the inquiry into theoretical information with articles and books of different 

authors who have contributed in their manuscripts with connection to the theme. Therefore, the 

research could apply in the theoretical construction and history quote authors who had been in 

constant studies on Communicative Language Teaching. 

Communicative Language Teaching emerged in Europe in the 1970s. Furthermore, The CLT 

has been acquired beginning with a multi-disciplinary view that implicates, linguistics, 

psychology, philosophy, sociology, and educational research. Therefore, these have been in the 

clarification, and purpose of plans and methodologies that promote the progress of serviceable 

speech ability through apprentice contribution in communicative events. (Marianne, 2001).  
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Richards & Rodgers (2014) introduce that there is more information about Communicative 

Language Teaching than Learning theory. Therefore, they think it is significant to interpret the 

three parts of the study theory that can be eminently in Communicative Language Teaching 

practices.  The principal factor is the communication principle, which describes the movements 

consolidated about the purpose of genuine messages. The other is the homework fundamental. 

It is centered on the application of idioms to implement meaningful assignments. Finally, the 

third one is the meaningfulness fundamental because a second language could become 

indispensable to learning. Consequently, the learners could use a number of tasks that pretend 

to elaborate learners' communicative competencies by assuming communicative proceedings 

as data sharing, where the probability of negotiation signification and interplay exists Similarly, 

utilizing a variety of activities such as role plays, simulations, and task-based communication 

activities is indispensable to assist classrooms in which the Communicative Language 

Teaching approach is applied. Similarly,  this argument of Colker (2007  as cited in Toro et al, 

2018) refers to students recognizing best  due to their senses when they see, hear, touch, move, 

examine smell, and even when  they can  flavor things. Consequetly, she thinks that learners  

acquire knowledge   when  the students are in continual contact with the equipment. 

Furthermore, Abe (2013) declares that  classification movements and personal 

progress,argumentation, and introduction are meaningful in the schoolroom where   the CLT 

approach is used. Besides, the perpetrator asserts that the ordinary use of English among 

learners best their speaking, even though it could result in stress for them. Hence, it is necessary 

to find efficient ways to conform  English teaching using group activities. 

On the other hand, enforcing Communicative Language Teaching has a guide to the benefit of 

schooling English as a Second Language: contrary to audio lingua and grammar-translation 

methods. Communicative teaching focuses on "task-oriented, student-centered". 

Consequently, idiom teaching practice proportions the learners to understand the usefulness of 

the English language, for communication of opportunities (Richards & Rodgers, 2014)  

 

Justification 

 

In this   research, the motive for achieving this investigation on sixth graders students at 

Yaguachi School in Ibarra is to understand the failures in speaking skills find a solution to the 

problem inside of the institution and generate strategies for speaking skills.  

However, developing speaking skills is important because the learners can interact with others 

and share their thoughts or knowledge. Therefore, this research is focused on sixth-grader 

students at Yaguachi School in Ibarra to help in their development at the moment to speak 

inside the classroom where they have facilitated the sense of the situation in a way instructive, 

effective, and unplanned. Furthermore, the learners can establish communication outside the 

country. Consequently, through the use of good strategies, they can develop their speaking 

skills. Also, teachers must always be creative, and informative, and do not forget to make a 

class plan that involves performing various activities. Nevertheless, these actions will help 

some students to learn and enjoy their learning 

On the other hand, speaking skills are fundamental to promoting communication in English so 

the learners can progress their education beginning at a quick age to be serviceable orators and 
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beneficiaries of the English language throughout their lifetime. Therefore, this action gives 

more accessibility to students with new job opportunities and grow professionally.  

Finally, this investigation was not only focused on students improving their speaking skills. 

Also, is presented as a suggestion for teachers to apply different strategies which could be 

enjoyable for all the members like teachers and students. However, their learning must be based 

on creative games like role play, picture description or story completion, etc. These types of 

strategies help students to prepare themselves for real-life. 

 

Impacts 

 

In this investigation, this project has how objective develop abilities to speak utilizing 

Communicative Language Teaching elaboration use of the methods to enhance speaking skills 

in learners in a second language. Therefore, the study hopes to produce three distinct incidents 

language, educational, and sociable impacts. 

 Linguistic impact  

 

 In this investigation gives cooperation to sixth- grade learners since Yaguachi school in Ibarra 

in the province of Imbabura, learners will to capable to enhance their abilities to speak through 

Communicative Language Teaching which will allow interaction between learners- learned 

and teacher- learners. Therefore, students are open to using the language through 

communicative activity, where they have the advisability   to articulate their conception and 

judgment. 

Academic impact 

Through of use of the Communicative Language Teaching the sixth-grader students at 

"Yaguachi" school, they will improve their speaking skills using activities that help their 

capacity to speak. Then, the teachers need to know good strategies to help students to the instant 

to communicate in the schoolroom. Therefore, is necessary to suggest new alternatives to 

teaching and learning.  

Social impact 

The social impact has the objective to help on sixth-grade students at "Yaguachi" school 

through different ways using activities where students can produce a language inside the 

classroom with cooperation in pair groups where they promote oral production. Then, this 

facilitates learning with the teacher and classmates. 

 

Objectives 

General  
 

Use the communicative language teaching to improve the speaking skills on sixth- graders 

students at Yaguachi School in Ibarra  

Specific  
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• Stablish theoretical bases to develop speaking skills through Communicative Language 
Teaching  

• Identify the strategies that teachers use in the classroom to develop speaking skills  

 

• Design an academic proposal through dynamic activities based on communicative  

language teaching to strengthen the ability to speak on sixth graders students at 

Yaguachi School in Ibarra. 

 

Structure of the research 

 

This project was separate in 4 parts. Chapter I is about the theoretical framework where we 

find relevant information, and concepts with the relation of the topic to understand. Chapter II 

is focused on the methodology and tools that are related to this field. Chapter III is the study 

and conversation in respect of collected information by means of the implement, Finally, 

Chapter IV, is the proposal with different activities and strategies presented. 
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CHAPTER I: THEORETICAL FRAMEWORK 
 

The first chapter is about the theoretical data for the investigation concerning Communicative 

Language Teaching to enhance the speaking skills of sixth-grader learners at Yaguachi School 

in Ibarra. Then, this chapter presents the academic data to elaborate this investigation to obtain 

the appropriate goals. 

 

1.1  English as a Foreign Language ( EFL)  
 

A second language is considered essential around the world. Therefore, the expression 

conventional to distinguish the study of the English language by different speakers in many 

distinct countries where the foreign language is not predominant. Consequently, this refers 

principally to learning English as a new citizen in an English – speaking country (Nordquist, 

2020).  

On the one hand, learning English as a foreign language can have some contributions to 

personal life. Furthermore, it can give more accessibility to establish in the workforce. 

Moreover, not only is English beneficial for non-native English speakers, but this also could 

be favourable for natural English speakers who are looking for gratifying jobs teaching English 

to learners around the world.  

On the other hand, there are some advantages to learning a second language. However, 

apprenticeship English has numerous uses that can help in a bright future. Therefore, among 

their benefits are; access to higher education, interaction with native speakers, a better job, 

social, and cultural benefits. First, the learners can have the possibility to be in the best 

university in the world or ingress to different programs. Second, learning English allows one 

to transmit data to folk who do not dominate another native speech, and there is a possibility 

to change different opinions. Third, major people who know the language will have more 

access to a lot of roles and opportunities in their life. Fourth, by learning English as Second 

language there is the probability to expand the social circle and make new friends around the 

world (How Can Learning English As A Foreign Language Benefit You?).  

 

Second, learning English allows one to transmit data to folk who do not dominate another 

native speech, and there is a possibility to change different opinions. 

In short, learning English can give opportunities to have connections with different people 

around the world. Therefore, the importance of a second language can contribute to some 

aspects such as access to education, obtaining a better job, and making new friends for this 

reason, English as a second language promotes a great   diversity of opportunities for people 

who are studying English.  
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On the other hand, there are some advantages to learning a second language. However, 

apprenticeship English has numerous uses that can help in a bright future 

 

1.2   English Education in Ecuador 
 

Garzon (2018) says that referring to English as a second language implies knowing the system 

and the present position shows that in Ecuador. There is a reduced efficiency scale in English, 

which involves a    great group of students in class, classrooms with little space, and unqualified 

educators. However, Ecuador has been many changes in education since 1996; nevertheless, 

primary and secondary schools have not benefited. Therefore, some institutions were 

established in the country due to the value of idiom in the universal world. Thus, this will allow 

them to have connections with other people and also give them the possibility to become a 

professional empowered to build a more fortunate, equitable society. 

 On the one hand, English education in Ecuador in the past had many problems. However, the 

English language was developed and applied in schools in 1912. Under the government of Galo 

Plaza Lasso in 2016. Furthermore, during this time were presents a great variety the problems 

for example the lack of teachers, deficient   balance of English, and learners not have 

schoolbook. For this reason, studying English was more difficult to learn. Also, after a few 

years, the formation was educator- center, which implies teachers were in charge of speaking 

and transmitting information to their students. Besides, another negative aspect was that the 

teachers had to work as English teachers but they did not know about the subject. Then, the 

learners did not develop their capacity to learn English.    

Moreover, the study in Ecuador has been constantly transforming. The first change was to 

increase the number of hours in public school. Also, the teacher must demonstrate a higher 

level in the idiom to educate. Therefore, in two years, teachers will have a test to acquire a 

certificate with level B2. Furthermore, education in Ecuador is more student-centered, which 

is favorable for learners because this permits them to connect in the apprenticeship. Then, the 

learners obtain intelligence in the simplest and best way (Cifuentes et al, 2019). 

Additionally, the Department of Education ( 2014) established that the English syllabus 

conforms with the goal that students use communication in the way oral expression and written 

to promote independence in schoolchildren. Therefore, a second language admits the 

importance of the ability to speak centered on some characteristics such as interactivity, 

understanding, and dialogue. Consequently, create a sequence of exercises of cooperation, 

imagination, and stimulation to learn a second language with the implementation in the 

curriculum. For this reason, learning a second language has been essential because this speech 

can apply outside of the class. For this reason, Ecuador has the benefit of promoting good 

conditions for its population.   
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As a result, the syllabus was designed to encourage language-producing by idiom examination 

and understanding the oral and handwritten text., where this needs interpretative thought with 

examination study and synthesis. Therefore, the EFL curriculum guides learners in the 

instruction of being capable of informing and acquiring in the Second Language. For this 

motive, the English emphasize transparently oral statement declaration according to the 

international level (CEFR). Furthermore, Studies mention that foreign languages induce critical 

thinking with imagination and tolerance in the children's minds. Consequently, the EFL 

syllabus promotes progress in rational interpretative and productive thought. 

Moreover, Ministerio de Educacion (2019) mentions that students can produce a  level with  

B1 recognized by the Common European Framework  (CEFR). At this level, the learners could 

speak in different circumstances in another language. They can determine simple complications 

and speak in distinct circumstances such as school,  travel, and work. Furthermore,  at the end 

of the period of BGU, the students have shown their abilities in the CFR to obtain a level B1  

with appropriate language, which implies they manipulate good speech in different conditions. 

Whereas in  Education General Basica Media, from 7th EGB need to have an A2 level in 

instance graduating. In another case, Education General Basic Superior (8th, 9th, 10th ) applies 

a distinct context and combines them with a good idiom more suitable for the issue of 

adolescence. 

 

In this case, show a chart that describes the different levels and capacity of English, which the 

learners should obtain at the end of each grade. 

 

Figure 1 Levels of proficiency. Taken from. Ministerio de Educación (2019) 

 

1.3  Common European Framework of Reference (CEFR) 

 

A Second Language has been known with level balance by the Common European Framework 

of relation (CEFR) and is classified between A1, A2, B1, B2, C1, and C2 because this initiates 

basic proficiency. Therefore, these scales are considered with respect to each level. Based on 
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speech acquisition through different materials such as books, classes, and courses which 

support their learning process in foreign language. 

 

 

Tabla 1.  

Global-scale according to Common European Framework Reference Levels 

 

 

 

 

 

 

Proficiency   user  

 

C2 

 

 

At this level, the learners can comprehend skills such as hearing 
and reading. Besides, they can recapitulate data from distinct 
talks and written support, rebuilding assertions and 

explanations in a reasonable presentation. Therefore, they can 
articulate immediately and develop eloquently in a pattern 

systematic in hang-up circumstances. 
 

  

 

C1 

 

At this level, the learners can comprehend an extensive 

sequence of formidable, considerable communication and 
identify constructive significance. They can articulate 

eloquently and immediately look for proclamation. The 
learners can utilize a speech modifiable and adequate for 
collective education with vocational motivation. Also, they can 

induce transparent, very- organized, explicit text on hang-up 
branches of knowledge, demonstrating disciplined utilization 

of directive arrangement, adapter, and close-knit implements. 
 

 

 

Independent User 

 

B2 

 

At this level, the learners can comprehend the principal concept 
of complicated text, which is a tangible and conceptual matter, 
incorporating a practical discussion on their territory of 

proficiency. Besides, they can collaborate with a grade of 
eloquence and facility that produces a systematic interactivity 

with natal orator absolutely sustainable out of tension in 
someplace. The learners can present clear, gestured text in 
grade sequence and expose a frame of reference on a topical 

problem, showing some superiorities in different options. 
 

  

B1  

 

 

 

 

 

 

At this level, the learners can comprehend the principal 
objectives of transparent scale entrance on relative cases 
automatically located in labor, college, time, etc. Besides, they 

can accord with some position to emerge while moving in a 
field where the idiom is utilized and could generate easily 

attached text on a theme because this is confidential or of 
particular interest. Also, they can explain experiences, ideals, 
expectations, and aspirations and present opinions and projects.   
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Basic User 

 

 

 

 

A2 

 
At this level, the students can comprehend phrases and usually 
utilize words associated with the locality of importance for 

elemental individual and household data, shopping, community 
earth science, and occupation.  The learners can talk in single 

and humdrum labor needing an easy and continual change data 
over family and procedure situation, where they can narrate in 
single expression characteristic of his /her circumstances, 

instant atmosphere, and issue in the district of speedy 
requirement. 

  

 

 

A1 

 

 

 

At this level, the students can comprehend and utilize everyday 
articulation, daily day expression, and simple words to pretend 

the gratification of requirement about tangible character. 
Besides, the learners can introduce themselves/and other 
members and ask for personal information such as where they 

live or what people they know. Moreover, the learners can 
connect with other people to speak slowly and clearly, and they 

are ready to assist. 
 

 

Take from: (Common European Framework of Reference for Languages, 2001) 

1.4  Methods and Approaches  

 

Methods refer to educating an idiom, whereas the methods contribute to some hypothesis of 

knowing a second language. Therefore, a second language has been in charge of researchers to 

explore structure, technique, scheme, and equipment to teach a new language. Besides, there 

exist different idioms on how to educate and acquire knowledge with methods and approaches, 

which the teacher can help their students in a way educate adequately. However, these 

contribute to the development of foreign languages. 

 

1.4.1 The Grammar-Translation Method 
 

This technique was used for a long time as a new language to teach. Therefore,   this method 

has been use to educate idioms such as Latin and Greek. Furthermore, this approach implicates 

few conversations and the capacity to hear. However, their principal skills are reading and 

writing, which implies that learners could acquire semantic guidelines in a foreign language. 

Besides, each student could lecture and interpret in a second language exactly into the natural 

idiom. (Benati, 2018). Additionally, teachers with this method had centered on recollection of 

semantic guidelines and glossary, traducing documents, and writing notes. Furthermore, among 

their characteristic are traduce books from L2 to L1 and a few considerations with oral 

communication (Brown & Lee, 2015). 
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1.4.2 The Direct Method or Natural Method 

 

This approach was established with a direction that implies that learners can talk and hear in a 

second language. Therefore, there exists an oral communication casual utilization of an idiom, 

no traduce some examination on relation to rules with the language. Furthermore, this approach 

is carried out to incite attraction and emotion. However, this approach is not accessible to apply 

in the class because there is a need to have a comfortable class and not small and where the 

learners feel motivated to learn (Taylor, 2003) . 

Additionally, this method has a very elemental rule. It does not allow translation. For this 

reason, this approach gets its concept granted immediately in a second language to utilize a 

manifestation and visible assistance. There is no support for the learner's native language. 

Therefore, the educator who uses the direct method considers the student's need to connect 

interpretation in a second language precisely. However, the teacher proposes to include words 

and expressions where they can show an explanation through images or illustrations. However, 

teachers at no time translate into the native language of learners. Therefore, the learners 

converse in the second language and speak in actual positions (Larsen-Freeman & Martin, 

2011).  

 

1.4.3 The Audio-Lingual Method  

 

This approach concentrates on hearing and speaking before reading and writing. In this 

approach,  utilize conversation as the principal idiom with demonstration and instructions 

central teaching performance. However, this is considerable popularity in teaching English. 

Furthermore, this method emphasizes the priority of sentence patterns. So, if necessary, it will 

demand students repeatedly imitate, read, and even memorize (Mei, 2018) Additionally, 

Rhalmi (2009) mentions that the main objective of this approach is exact speech patterns and 

rules of language, where learners need the capacity to make a response immediately in speaking 

circumstances with enough glossary to utilize in rules of language through dialogues. 

Moreover,  the study on the class had established an appropriate emulation of the educator on 

the learners. 

1.4.4 Total physical respond  
 

This method was developed by Dr. James Asher in 1997 in the 1997s. It is usually known as a 

language learning method that has body movement with the acquisition of the new language. 

Move the torso to sing and dance. Furthermore, this method is present through physical 

demonstration with or to objects, where the learners receive the language by listening and 

obtain interpretation by seeing and doing the physical actions (Rambe, 2019) Additionally, 

Johnson (2003) mentions the most important about  TPR  tension decrease. For this motive, it 

is called a tension – gratis that learners do not talk. Therefore, there is no absolute tension. 

Then,   the students can build their understanding of the language. It also generates the 

development of exceedingly pleasurable. Besides, this procedure can be employed for any level 
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of proficiency in case the learners can not interpret. Also, the learners could look at and 

simulate teachers again. Hence, learner increases confidence in building their language skills.  

 

1.4.5 Silent way  

 

This method was created by Calen Gattegno. It was founded on the assertation that the educator 

should keep speechless about how much is realizable in the schoolroom, whereas the students 

are animated to create as many idioms as necessary (Richards & Rodgers, 2010). Furthermore, 

Brown & Lee (2015) mention that students could promote liberty, freedom, and importance  

Moreover, the learners in this method can cooperate with others in the process of solving 

problems. Besides, the silent way integrates the use of props, pictures, and gestures which help 

learners internalize new concepts.   

Moreover, the silence way uses some techniques called echoing and teacher talk. The first 

consists of repeating words said by students whereas role the teacher makes with the correct 

pronunciation. Finally, talk refer to when the teacher asks questions or give fast comment in 

English, but does not implement any translation in the second language. Therefore, this action 

motivates students to listen meticulously and try to understand what the teacher said  (Saikat, 

2022). 

1.4.6 Community Language Learning 

 

This method was planned with the help of monolingual discussion. Therefore, the educator-

assessor could talk to students in the natal language. Furthermore, Community Language 

Learning mightily from constructivism the students can learn from others and construct their 

prior knowledge. In Addition, the main central points of Community Language Learning are 

naturalness and correctness. Therefore, this has two skills to take situations with activities like 

sharing- gathering information, role play, and expressing point of view. Accordingly, with the 

exercises, the educator inspires the learners using their achievements and deficiencies in the 

idiom. Therefore, the learners are the axis for acquiring knowledge. For that reason, the learners 

are implicated in different exercises and knowledgeable promote for the educator. (Educational 

research techniques, s.f). 

 

1.4.7 Communicative Language Teaching 

 

This method appeared in the 1980s. Therefore, this method stimulates learners’ participation 

in class and provides learners with a set of instruments for developing idioms. Furthermore, 

CLT investigates facilitating permanent language among students that expands well beyond 

classroom activities. Therefore, this method concentrates on schoolroom applications that 

significantly stimulate students to develop the maximum possibility (Brown & Lee, 2015). 

Additionally, this method is recognized as a proposal to educate a foreign language through 

the cooperation to learn a second language. Therefore, CLT is attributed to having a 
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conversational method to teach a new idiom. Undoubtedly, it is considered the best competent 

method to focus on the abilities of learners (Kaisheng, 2007). 

Moreover, this method has aimed to achieve communication through learner interaction. Also, 

the principal objective is to promote communicative proficiency between learners. 

Additionally, CLT doesn't focus on grammar and vocabulary but is more focused on oral 

production. Additionally, this approach has communicative competencies introducing 

grammatical competencies, sociolinguistics, and strategies. Therefore, the communicative 

language teaching method develops the capacity to communicate in distinct circumstances, 

using monotonous verbal exercises and learners-learners collaboration. (Richards, 2006).  

 

❖ Communicative competences 
  

Communicative competence refers to education in a second language that supports multiple 

linguists' works of some authors like Widdowson, Savigno, Palmer, and Bachman. However, 

the communicative competencies began in the 1960s with Chomsky. This research utilized 

grammatical competencies. for teaching, learning, and demonstrating language. Moreover, 

communicative competence is created of four competencies: linguistics, sociolinguistics, 

discourse, and strategies. Nevertheless, two of them are centered on the practical aspect of 

communication, whereas the other refers to the linguist system. In short words, communicative 

competencies indicate how productively a person transmits a message (Rangelova, 2022). 

 

Moreover, these competencies are appropriate to learners' ability to talk favorably with idioms. 

That involves developing language among interactions and installing relevant contexts. 

However, each one of the students can understand and apply language accordingly to 

communicate in an accurate environment. Besides, communication competencies represent the 

capacity to utilize idioms precisely to speak adequately and successfully with the 

diversification of social occasions. (Communicative competence, s.f) 

  

❖ Linguistic Competences 

 

Linguistic competence details the understanding of grammar, vocabulary, and syntax. This 

competence introduces punctuation, spelling, and pronunciation. Therefore, this characteristic 

of communicative competence is applied in schools where the learners can know the rules that 

control word formation, tenses, sound interaction, collocation, word phrases, and meaning and 

sentence structure so that pass most English classe (Rangelova, 2022) Additionally, for 

Nordquist ( 2020) mentions that the word attribute insensible rules of knowledge which 

concede an orator to practice also appreciate a idiom. Besides, this competence is recognized 

as a grammatical expertise that contracts a linguist's achievement. 
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Otherwise, linguistic competence, known as grammatical competence, is a definition practiced 

with verbal communication proficiency to relate the idiom about systematic in a population of 

orators. Therefore, the name implemented a connection with sound and other rules of 

knowledge. Furthermore, this competence needs to use the rules to speak and establish an 

inexhaustible adequate of assertions. (Bishop, 2023).  

❖ Sociolinguistics Competence 

 

Sociolinguistic competence is interested in the education and social directive for correct idiom 

utilization. For this motive, it incorporates significant scenes and reputable to demonstrate 

education and give the right direction to persons. Also, how speak some themes. Therefore, 

this competence focused on making a dialogue appropriate considering the correct rules. Then, 

this sociolinguistics are elaborate for a standard of idiom eloquence. (Rangelova, 2022)   

Finally, this competence can speak adequately through correct phrases, words, and positions 

toward a particular theme, sitting, and connection. Therefore, this competence concerns folk 

regulations of utilization and the significance of the convenience of communication in different 

sociocultural contexts. Besides, this competence is famed as sociocultural, which associates 

communication or writing with an adequate standard of responsibility about circumstances of 

cultural patterns, which is recognizing and using varieties or dialects of English. (Martinez & 

De Vera, 2019). 

❖ Discourse competences  
 

This competence is known as the ability of a student to establish order in a phrase to construct 

a logical expansion of the idiom. Therefore, it incorporates awareness and capacity to dominate 

the organization of expressions in the name of theme ability or construction and control 

communication in the domination of topic corporation and cohesion. Furthermore, this 

competence has been considered as the capacity to comprehend, introduce, and promote 

idiomatic with adequate consistency and good coordination to associate points.  (Trujillo & 

Martín, s.f) 

❖ Strategies Competences   

 

Strategic competence is about how a person can communicate in a second language. Also, this 

competence plays a role in communicating whit another person. Therefore, people can think 

and act strategically to take decisions in specific situations. Nevertheless, the use of strategic 

competence can make up for inadequate abilities in other conditions of language competence. 

This competence is the basis of knowledge and the way to use it to speak with an appropriate 

significance. In the second idiom, Learners can promote capacity in all areas at distinct rates. 

Therefore, all of them are essential in developing communication competence (Tarone, 1983). 

Furthermore, according to (Nordquist, 2019)  mentions that a plan of action mentions 

remunerative in the instance of grammatical, sociolinguist, and conversation trouble as 

application about the relation provenance, and semantic and grammatical paraphrases, where 
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the most significant part is clarification or a request for repetition to achieve a communicative 

or language-learning goal. 

 

1.5 What is the role of the teachers within a Communicative Language Approach? 
 

The teachers give more opportunities to participate in a group. Therefore, the teaching must 

transmit to a student not only a transfer of knowledge it is important to have interaction 

between teachers and students. Besides, using communicative language teaching is 

significantly crucial for teaching. Because a class CLT is centered principally on generating 

an atmosphere centered on the students more than the educator. Also, in this situation, the 

roles of teachers change in different aspects from class- dominator to supporter. Furthermore, 

the eventual educator must be qualified in practice and academically. Consequently, the 

educator in the schoolroom of Communicative Language Teaching can be tractable and 

creative when using the approach to realize competent teaching. 

This argument of Breen and Candling (1980, as cited in Castella, 2017). the educators possess 

two significant aspects. Firstly, the role is to promote a message between the teenagers in the 

class and the participation in different exercises in the books. Secondly, is to proceed in the 

form of independent, inside the teaching-learning collective group. Otherwise, teachers are 

flexible depending on different situations where they stand out in various profiles such as 

driver, scheduler, organizer, and facilitator to support the learning of their students. Therefore, 

the educator needs to implement tests about books or another approach, which requires that 

the educator take the role of adviser, analyzer, and action director like a good contributor. 

Similarly, in Communicative Language Teaching, it is fundamental that educators realize 

adequate interrogation, wait for the student's response with enthusiasm, and promote student 

interest in-class exercises. Furthermore, it focuses on the role of the educator who promotes 

class message transition and determines position and situation to encourage transmission. 

Also, the educator is a broadcaster and needs to participate in exercises with their students. 

The educator ought to be a mentor during different activities and examine each work in class. 

 

1.6 What is the role of the learners within a Communicative Language 
Approach? 

 

The role of the students in the class is to share ideas and complete meaningful tasks. 

Furthermore, students capture a significant role in message and interplay. Therefore, students 

participate vigorously in school exercises and take responsibility for their learning. Besides, 

students raise a reciprocal explanation by interchanging thought and concepts about 

others.(Breen & Candlin, 1980).  
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According to the authors Larsen-Freeman & Anderson (2011), Communicative Language 

Teaching students are energetically engaged in their grades to increase their messaging 

capabilities. Therefore, the protagonist presenter intends to understand the other and reach an 

agreement through different interactions with the other's characters. In other terms,  when the 

students establish a conversation in the class, they need to arrange, understand, mention data, 

and cooperate with peers to realize different tests applying a second language when their 

knowledge is incomplete. 

In this argument of Ossetic (2010, as cited in Castella, 2017) in the Communicative Language 

Teaching schoolroom, the learners -center is not supposed to educators during the period. 

Therefore, learners could continue justly affirmative roles, utilizing communication between 

themselves and not disregarding it. They value the improvement and collaborate to share their 

knowledge and learn in the best manner. However, the principal goal is that learners assist 

another student by employing a message. For example, the learners could have complicated 

trouble during the homework. Then, the learners have an alternative to request help from the 

educator or intend to solve the trouble alone. 

 

1.7 Activities in CLT  

1.7.1 Information Gap activities 
 

The Information Gap presents exercises for doing between two or more students. Therefore, 

these exercises utilize the idiom while supporting data and prudent listening for the 

beneficiary. Also, this allows the evolution of productive examination, response, and notes 

(British Council, s.f) According to Richards (2006) in this aspect of communication in CLT, 

the learners can utilize language and conversational tools to acquire data. 

1.7.2 Jigsaw Activities 
 

This activity is a reciprocal exercise because it facilitates all learners to transform proficiency 

about a specific theme, using messages and arguments with other members about the precise 

unit. After, they share the information with the authentic team. Therefore, each member of the 

team is formed with their theme and joins together with other members of the team to decide 

on the better parts and share with the original group where they need to help the equal 

understanding. Therefore, the jigsaw activity is focused on learner-centered activities that 

enhance the learner’s involvement, giving motivation inside the environment. However, this 

procedure includes listening, reading, writing, and speaking abilities. Besides, learners develop 

their abilities to promote the message and cooperate with other members. (Strategies, s.f) 

 

1.7.3 Task-completion activities  

 Task completion strategies can be helpful to students of all ages-preschool employing high 

schools. Where they could use in all scenes for everyone and have success in their 

environment. Also, among their strategies, there are puzzles, games, and map-reading which 

are focused on using tools to conclude a homework. 
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1.7.4 Information-gathering activities  

In this activity, learners perform an analysis, conversation, and investigation, which learners 

need to utilize their language provenance to recover data. Additionally, this strategy could be 

an enforcer to learners in the primary. Besides, learners use a language that is indispensable 

for obtaining quest data. 

 

1.7.5 Opinion-sharing activities  

Opinion–sharing is a good strategy to apply in the classroom because the learners can share 

opinions or beliefs about any topic. Therefore, the learner can listen and understand different 

points of view of their classmate. However, each opinion is equally important. 

1.7.6 Information – transfer activities  

This activity implicates a transmission of data from charts, tables, and diagrams, which 

include exercises that are appropriate to promote the message in the learners through an 

attractive interpretation of an average concentrated message  (The Communicative Approach, 

s.f) . 

1.7.7 Reasoning -gap activities 

This type of strategy normally refers to critical thinking skills like analysis, evaluation, and 

synthesis. Also, with these activities, the learners can interpret new information. However, 

using gap activities the students develop their creative thinking and capacity for problems- 

solving. Besides, inside the classroom, students can present arguments and recognize the 

counterarguments of their partners, which helps them learn to support their logic and appraise 

the viewpoints of others. Furthermore, teachers can encourage friendly controversy in their 

learning through the use of activities like reasoning games (Marzano, s.f) 

1.7.8 Role-play  
 

This activity consists of distributing roles and improvising scenes or exchanges established on 

the offer data and indication during the exercises. Furthermore, role play is essential in CLT 

because the learners have to form messages in distinct collective situations (Richards, 2006). 

 

1.8 The Importance of Interaction in CLT 
 

  Acoording to Eisenring & Margana (2019) mention that interaction is really important in   

English language teaching. Because,  the students and teachers can exchange their ideas, 

feelings, opinions, views, and perceptions. Moreover, Hall & Walsh (2002) refer to the the 

interaction assumes a specially symbolic position, in which educators and learners establish a 

current case of abilities and awareness. Additionally, these authors Yanfen & Yuqin (2010). 

Develop that achievement of education revolves around how the teacher talks and the 
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interactions that take place between teachers and learners. Therefore, the teacher takes control 

and balances the interaction in the classroom with the student-centered approach. 

 

1.9 English language skills 

 

English language skills are when a person can communicate orally or in writing in English. 

Therefore, this is the center of the four abilities of language. For example, writing, reading, 

speaking, and listening. Furthermore, many investigations have proposed the four skills 

promote a message through the linguistics abilities of students. 

For reading skills, learners need to understand prided words or symbols. Furthermore, reading 

is the capacity to comprehend, clarify, and interpret writing language and texts. (Herrity, 2023) 

Moreover, reading is a fundamental skill for language learners. Because, when they are reading 

develop their listening, speaking, and writing skills progress too. Besides, when students read, 

they have the freedom to choose their reading preferences (Reading Skills Guide, s.f).  

For listening skills, learners need to develop their ability to meticulously receive information 

to establish communication with others. Furthermore, developing good listening correctly can 

benefit interpreting the message and increase conversation and communication efficiency 

(Listening Skills: Definition, Importance and How To Practice, 2022). Additionally, 

concentrate on hearing implies receiving sound, understanding the information, evaluating the 

message, and responding to it. Therefore, students with good listening skills can understand 

and respond appropriately (Doyle, 2022). 

For writing skills, it is the capacity to demonstrate thoughts or opinions competent at the 

moment to write. However, Richards & Renandya (2002) refers that the most complicated 

ability is writing for students because they are required to think and put in order their ideas in 

a way readers can perceive the message. Furthermore, another significant aspect is spelling, a 

complicated issue in written language. 

Speaking skills consist of developing a language skill in which the students can have 

advisability to articulate their ideas or information to others in speaking form. However, 

speaking is complicated because the students need to find the ideas before speaking to give a 

message that is understood by the receiver.    

1.10 What is Speaking 

 

This skill is a collective development of performing meaningful, which implies inducing 

accepting and treatment of data. Furthermore, the ability to speak determines the capacity that 

allows communication effectively. 

Therefore, speaking is a way of mentioning ideas, knowledge, and feelings to other people. 

Also, speaking can be divided into two ways formal and informal with a diversity of contexts 

throughout life. Therefore, informal speaking skills are crucial for conversation with friends 

and family, thus helping to have an emotional connection. Whereas, formal speech is 

fundamentally for workplaces in presentations or where there are conversations with society. 
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Nevertheless, speaking is a manner to transmit ideas, knowledge, and feelings to another 

person. (What are Speaking Skills, s.f.) 

1.11 Teaching speaking 

 

Developing speaking skills is an essential section of whichever idiom teaching schoolroom. 

However, teaching speaking continues to be challenging for some English teachers. 

Furthermore, speaking is a very complicated and energic ability that implicates using different 

concurrent procedures – perceivable, tangible, and social – cultural. Therefore, teaching 

speaking is through good strategies such as role-play, discussion, presentation, or debates. 

However, by applying a plan of exercises, the students can have the opportunity to practice 

speaking and better their abilities (Burns, 2019).  

Otherwise, teaching speaking skills in a second language implies that learners can realize a 

verbal statement, while the role of the educator is to use the idiom-employing exercises to 

attract learners with the glossary, which they appreciate. Then, the students can collaborate 

with other students in the classroom and develop new words to promote a glossary to any 

activity or conversation (Kayi, 2006). 

Additionally, the principal goal of the apprenticeship is to promote meaningful speaking 

capacity, which could allow admissible messages speaking English (Khamkhien, 2010). 

Otherwise, many years ago, the rules of language were the initial technique practiced to study 

an idiom. Consequently, this approach was applied for many years. However, in the 

schoolroom, most of the educators utilized to focused on glossary and phrase term sequence. 

Then, this achieved consideration from educators, who forgot other linguistic forms (Ketabi, 

2011).  

 

1.12 The four elements of speaking skills  

1.12.1 Vocabulary 

 

This attribute to phrases that we can interpret to inform adequately. Therefore, teachers 

recognize four categories of glossary, which include abilities such as listening, reading, 

writing, and speaking. Accordingly, the category in listening vocabulary indicates the words 

we need to appreciate when we pay attention to them. The speaking vocabulary resides in the 

phrases when we speak. Reading vocabulary introduces the phrase, which requires 

recognition and comprehension while reading, and the last is writing vocabulary, which 

resides in various expressions that we utilize in writing (Reading Rockets, s.f.).  

 

Additionally, in speaking can be possible to estimate vocabulary. Vocabulary is essential in 

producing sentences. Moreover, having a large varied vocabulary, people can express their 

ideas or opinions. Also, this can express with extensibility and appropriacy the diversity of 

themes such as work, tourism, household, pastime, and travel. Therefore, glossary means 

appropriate diction that can used in a conversation (State Islamic University of Sultan Syarif 

Kasim Riau, s.f.).  
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1.12.2 Grammar 
 

Grammar is a system of rules that allows us to structure sentences. Furthermore, grammar is a 

set of sounds, words, and other factors, such as combination and interpretation. Therefore, is 

necessary to know their rules to speak or write correctly. Also, using grammar can help to learn 

a language more rapidly and more efficiently. Then, grammar can help to understand many 

things without the need to ask a teacher or look in a textbook. (EnglishClub, s.f.) Additionally, 

according to (Nordquist, 2020) mentions that the grammar of language consists of basic axioms 

such as verb tenses, articles, and adjectives. Therefore, language cannot operation without 

grammar. This is important and requires grammar to communicate productively with the 

population. 

1.12.3 Pronunciation  

 

Pronunciation in speaking is very essential because helps to understand when a person speaks 

in the community. Moreover, there are two types of speakers. Firstly, there is a speaker who 

can speak to be understood. Secondly, there are speakers can utilize the under-abilities of 

intonation to indicate and introduce the demonstrative impact of their discourse. (English 

BINUS University, s.f.) In this argument, Cook (1996, as cited in Gilakjani, 2016) determine 

intonation with the making of English resonate. Nevertheless, intonation is acquired by 

repetition of resonance and introduces corrections to learners when they generate incorrect  

sounds. 

1.12.4 Fluency  

 

This ability includes characteristics such as comfortably, intelligently, and rapidly speaking, 

where there is no need to stop. Anyway, this is an ability where the learners can talk when 

using fluency, and they can express their ideas. Furthermore, they can hear phrases and 

comprehend them. Also, there are ways to develop fluency. For example, read passages out 

loud. Another way is to mention loudly at the front of the schoolroom. However, this can help 

to promote their expectation and best their pronunciation. 

 

1.13 The Importance of Speaking 
 

According to Rao (2019), Speak takes an essential role in obtaining achievement in the 

environment. Therefore, the idiom is used as an implement for the message. However, society 

cannot achieve its goals and objectives using suitable idioms. Consequently, it is indispensable 

to establish communication with people who live all around the globe with distinct zones, 

nations, territories, and the mainland. Moreover, the ability to speak is very significant because 

it allows us to talk with more people and communicate ideas and sentiments.  

Otherwise, the significance of communication takes place in an environment where language 

has become an international language age. Therefore, it is applied in different situations 

including medicine, engineering, education, advanced studies, and technology. However, 

speaking skills are important for career success and also can improve on personal life 

(Kadamovna, 2021) 
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1.14  Speaking Problems  

 

Currently, the students have a big problem with speaking in real life. Therefore, they have 

inadequate learning of grammar, listening, reading, and writing. Consequently, this becomes 

an interference to speak in a second language (ElNaggar, 2019). In this argument, Ur (1996, as 

cited in Hosni, 2014) mentions that there are three factors that impossibility to speak in English.  

First is inhibition, in which learners are anxious concerning fallacy, afraid of critique, or 

honestly timid. Second, they do not speak, which implies learners do not keep the inspiration 

to say something or produce speech. Third, low or uneven participation, in this aspect there are 

differences between the learners because are the students who want to participate or dominate 

the class. Whereas, other students speak little or nothing in class. The last is mother–tongue 

use, in this aspect, some learners share the same mother tongue then is easier to speak and share 

more without feeling discovered to talk in their natural language. 

 According to   (Ghaleb, 2005) mention that there are some motives which difficulty in 

speaking. Therefore, these factors are associated with students themselves, with the preparation 

Plan of action, syllabus and the atmosphere. However, some students lack the essential 

vocabulary to transmit the meaning. Therefore, the learners cannot keep interacting in the 

classroom. Also, having inappropriate strategies can be another motive that does not permit the 

progress of the ability to speak. Consequently, learners lack of motivation to speak English. 

Then, this is a problem because they do not see the necessity to learn a second language or 

speak English. 

 

1.15 Psychological Problems Relate to the Students in Speaking Classroom 

 

This investigation shows that intellectual difficulty and trouble appropriating the research 

center are poverty of determination, shortage of incentives, insecurity, and anxiety. Therefore, 

these are aspects that are correlative between themselves. 

Anxiety  

Anxiety is a sensation or worry when anything serious could occur. Therefore, this is 

considered a prevalent emotional problem impacting learner’s second language learning.  

Furthermore, there are other words to refer to it like anxiousness, nervousness, stage fright, etc. 

Moreover, anxiety occurs when the learners need to speak in class (Arifin, 2017). Additionally, 

Brown (2001) mentions that " The biggest impediment students have to beat in studying to 

communicate is angst caused by the contingency of exclaiming some words such as incorrect, 

ignorant, or no compressible ". When learners feel nervous or anxious, their communication 

could be affected. For example, in some situations, angst carries anxiety, which means the 

student can speak nothing. 

Furthermore, the anxiety is a concept recurring within the ambit of learning a second language. 

Therefore, many individuals have experienced how the ability to express oneself orally 

degenerate when feeling anxiety, since we tend to forget what we know. Therefore, this anxiety 

can manifest in various ways, such as fear to speak, to not be able to understand what others 
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tell us, not to achieve a comprehensible expression or to be objects of ridicule (Dewaele, 2027 

as cited in Mantilla & Betancourt, 2019). 

Shyness 

 

In terms of shyness, it implies the learner's feeling of shyness when speaking English. due to 

fear of making mistakes and lack of vocabulary. Furthermore, shy students can be the result of 

not interacting too often with peers. Then, this student can feel fear when the teachers ask or 

give answers inside the classroom or speak in front of their classmates. Moreover, the principal 

element of exaggerated timidity in students is trouble speaking, stuttering, trembling, and 

sweating hands when the learners are in front of others. Besides, students have problems 

reasoning things to mention to the person in this situation learners do not make eye contact or 

give an easy smile  (Arifin, 2017) . 

Fear and mistake  

The learners have a fear of making errors when they speak English. Therefore, their principal 

reason is their worry about obtaining negativistic replication between their classmates. 

Furthermore, the students are concerned because they could feel humiliated by other learners 

when they start to say erroneous phrases. Consequently,  students are shy and cannot remember 

sentences when they speak. Then, they could feel confused and panicked because they do not 

want their friends to mock them or they don’t desire to appear ridiculous in the foreheads of 

classmates. Also, on some occasions, overheard bad feedback can make everything worse. 

(Krismanti & Siregar, 2017)  

Lack-Confidence 

Having a lack of confidence can   have a negative effect on people like in their relationships, 

work, or studies. Also, this too could harm their mental and physical health. Furthermore, 

feeling belief in oneself is the most significant aspect of education.  Additionally, Jln et al. 

(2012) established that a lower capacity to speak English is the principal agent of a learners 

below confidence. Learners do not possess security and worse sensations when they cannot 

communicate in the second language well. 

 

1.16 Possible Solution to overcome the fear of mistake  

 

There are some reasons to fear mistakes in foreign English. However, some possibilities deal 

with this problem. First, have a pleasant connection with educators and students’ which learners 

can feel conform with their teachers and they can think that the teachers will help them when 

making mistakes. Second, the teachers may improve the concentration of each student when 

learning English, Finally, is important that educator establish an agreeable environment, which 

could diminish learners’ anxiety. Therefore, the teacher needs to lead with a mistake in 

conversational English to discuss and emphasize that making an error in communication is vital 

to carrying out communication. 
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1.17 Possible Solutions to Overcome Anxiety. 

 

It is possible to surpass angst, Koichi Sato (2003), mentions that to improve students' speaking 

skills is important that teachers have more prudent with anxiety in the learners to implement 

strategies that allow students to cooperate in activities speaking. Furthermore, Khusnia ( 2017), 

mentions that the role teacher is essential to mitigate anxiety, more vital than a particular 

methodology this is the person who applies non-treating teaching methods. The argument of 

Nunna (1999 cited in Nakhalah, 2016) give a reason for confronting the relationship of learners' 

fear, educators can admit different types of responses. The learners can feel sure to respond to 

some questions and to be active in every activity during the lesson. 

 

1.18 Possible Solutions to Overcome Lack of Confidence   
 

 According to Kubo (2009) mentions that to create learners’ determination in communication. 

The educator needs to offer regular facilities to practice English. However, the teacher must 

generate a comfortable atmosphere where the students are enthusiastic to talk English and 

admirable for all the members of the class. Furthermore, Teachers need to increment students' 

self -confidence in a manner that in a way that motivates them to take on bigger and better 

challenges, improve their work ethics, and implement the tools they need to succeed. 

1.19 Possible Solution to solve the shyness  

 

In a manner, possible solutions surpass timidity. According to Pesce (2011), Mentions that 

educators should design a favorable class with an agreeable atmosphere. When timid learners 

can feel the sensation magnificently of making errors in their process of speaking English. 

Therefore, students will not be anguished by their inexact pronunciation and grammar. Thus, , 

the learners dare to talk in class. Furthermore, teachers must allow the students to talk about 

things they know or enjoy doing but not speak about things where the students do not have an 

idea. Moreover, teachers need to give them the opportunity they can express themselves freely 

with no pressure. 

 

1.20 A possible solution to solve students' lack of motivation  
 

The argument of Aftat (2008 as cited in Juhana 2012) proposes that to inspire student In 

incentives, educators could contribute persistent stimulus and backing by asking for 

interrogation, which shows the elemental of a student's difficulty. Therefore, making these 

things can be essential due to stimulus learners for safety and appreciation of their 

apprenticeship. . According to Liu & Huang (2010), mention that to confront learners' 

insufficiency of motivation, educators could perform different exercises to promote learners'  

awareness about the significance of English, increase learners' enthusiasm for learning a second 

language, and develop their security. 
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Furthermore,  in  Argument  of  Ospina (2006  as  cited in  Andrade et al., 2021)  mentions  that  

the motivation is the  generator of learning it is that glow catches it and  inspires the progress. 

Therefore, the motivation is a convoluted construct that describes the motive why people 

determine to take any process. 

On the other hand, in the argument of Martines (2003 as cited in Williams et al., 2018)  

mentions that some educators look for lesson plans that are captivating for them, but these do 

not incite some stimulus in their learners. However, learners are not inspired equally. For this 

reason, there is a requirement to detect and realize persuading exercises that implicate learner 

contribution. 

 

1.21 The Roles of the Teacher in Speaking Class 

 

Teachers play important roles in the lives of each student inside the classroom. Therefore, 

teachers are known for their role as educators. Furthermore, teachers must apply for different 

roles during the class and especially in speaking activities. Nevertheless, they have three 

appropriate relevance if teachers have how objective that their students speak with fluency. 

Prompter 

The teacher inspires students to participate in the activity. However, teachers give their help 

when the students lose their ideas or cannot think to say. Then, teachers could help students 

when necessary. Therefore, the role of the prompter, need to be careful not to take initiative to 

the student. Moreover, in this role, promote activities and then they act as guides or a coach  

through the apprenticeship procedures. In other words, the educators roll can be the same 

manner who cheering her team on the goal line (Bordia, 2020). Additionally, a good teacher 

motivates his students to be actively participating in the class. Teachers promote learning and 

help learners to speak their minds (Monde, 2019) 

 

Participant  

In special cases is necessary the participation of the teachers during different activities such as 

debates or group discussions. Therefore, it increases the interest of the students and motivates 

them to participate more. Furthermore, the teacher might cooperate in role-plays as an equal, 

not as a teacher but as a participant teacher; it is fundamental not to dominate the activity or 

focus attention on the teacher. Consequently, is necessary to build harmony and good 

relationships with the learners to have an interaction with them. Nevertheless, teachers need to 

dominate but not become a class with high overpowering. In summary, the role is to create an 

atmosphere in the class where the teacher can keep their interaction in an activity (Dunsmore, 

2019) 

Feedback Provider 

The teacher has the responsibility to present feedback to the student but with the purpose of 

avoiding feeling defeated. Therefore, giving feedback means explaining what things were 

developed correctly and incorrectly. However, the focal point of the feedback must be relation 

essential on what the students are doing right. Then, is more productive for the student to learn 
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when they have an appropriate explanation and example as to what is precise and imprecise 

about their work (Reynolds, 2018) 

 

1.22 Activities to promote speaking 

 

In this situation exist exercises to apply in talking class. Where the teachers have the authority 

to choose which activity to do. Therefore, is important to take some conditions, for example, 

knowing which students' language proficiency level, specific learning goals, and resource 

availability. Nevertheless, taking this kind of aspect can help you to realize success in 

whichever activity you choose. 

 

1.22.1 Dialogue 

 

Dialogue is an ambiguous term, that can be understood or interpreted in different ways. 

Therefore, many people use dialogue to interact in society. Thus, having a dialogue is also 

striving to obtain a grade of mutual understanding (Combs, 2019).In the argument of Nation 

(2014, as cited in Suban, 2021), a dialogue is applied for different reasons or functions such as 

asking for help, greeting, and asking for information.  

Therefore, the use of dialogue is extraordinarily beneficial for developing oral fluency at 

elementary levels. It provides the student facility to communicate successfully in a second 

language. In this argument Natkare (2015, as cited in Suban, 2021) mentions that having good 

conversations is indispensable to applying delicacy, and patience also establishes a cordial and 

friendly atmosphere, which disponibility to willing misunderstandings and solves problems. 

1.22.2  Surveys 

 

Surveys are a good activity to produce the language. According to   (British Council, s.f.) doing 

surveys during class can be beneficial because the learners have the opportunity to interact and 

also produce question forms, and collect and analyze information. Therefore, this can help 

students activate all their language knowledge and produce new ideas in designing the survey. 

Additionally, using the surveys has some benefits. First, the class is focused and learner-

centered. In this case, the learners can develop their ideas with the help of the teacher in this 

first benefit the learners can talk more than the teacher. Second, the learners can move in the 

class (physical movement) and avoid sitting for a long time. Finally, using this type of activity 

promotes a great variation of interaction with a topic such as mobile phone use, transport, and 

musical preferences (Suba, 2021) 

1.22.3 Picture Description 

 

Using picture descriptions is the best way to improve speaking between learners. Therefore, 

this strategy can make a process more enjoyable to produce speaking. Furthermore, this activity 

is very convenient, because the learners can use their five senses which help in their description, 
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where they can use their eyes to see, their ears to listen and their mouths to speak. Thus, with 

the use of picture descriptions, students are more active in class  (Rachmawati & Darma, s.f.) 

According to Novitasari (2020), using picture descriptions the students some benefits in the 

teaching process. First, the student can learn more interactively and attractively. Second, the 

quality of learning can be improved and finally, the students can have positive reactions toward 

their learning. Moreover, also means that the adoption of pictures could give freedom to both 

teachers- students and students interaction. 

1.22.4 Picture Differences 

 

In this type of exercise, students can do lessons in teams, and each group could work on two 

distinct paintings, for example, an illustration of eating in a restaurant and another picture 

eating in the countryside. Then, the students can talk about the likeness and contrast between 

the illustrations (Hoxhalli, 2021) Besides, the argument of Ur (20212, cited in Suban, 2021), 

mentions that the students can identify the pictures, and embossment the details that are shown 

on the picture. After identifying the contrast between the two pictures this action leads to 

making questions and answer exchanges. Moreover, with this activity, the teachers take the 

role like a monitor's students and prevent them from cheating. 

1.22.5 Information Gap 

 

This activity, known as the idiom gap activity, is an exercise where the students need to 

complete a task, and therefore the students need to work collaboratively with other classmates. 

Consequently, the information gap is frequently used to assist the English language (Richter, 

s.f.).Also, in this activity, the learners must work in pairs to collect information and share their 

information. Therefore, these exercises are essential given that the learners can talk in the 

second language (Kayi, 2006) 

 

1.22.6 Role Play 

 

In argument of Hammer (1984, as cited in Kayi, 2006) this activity is crucial for speech 

preparation because it allows learners to perform in distinct social conditions and social 

occupations. Therefore, it permits students to be original, establish themselves with others, and 

take the same place as others. According to Daniastuti  (2018) mentions role play is the manner 

that allows learners to examine realistic situations by cooperating with other people which can 

develop experience and increment motivation. Additionally, this type of activity could be 

actuated and relevant using role-play such as a coffee shop, an inspection at the airport, and 

observation of abandoned objects (Budden, et al. s.f) 
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1.22.7 Story Completion 
 

Story completion is a style for teaching oral communication, in this case, the teacher must start 

to express a history afterward a little phrase the teacher ends recitation. Subsequently, the 

students must continue narrating from the point where was the last historical. Moreover, this 

type of activity is very pleasant because students can incorporate, events, new characters, and 

descriptions. Therefore, is an available -speaking exercises in which learners must stay around 

a figure and interact among themselves (Kayi, 2006) . 

 

1.22.8 Storytelling 

 

Storytelling is an explanation of concepts, credence personal life, existence, and personal 

experiences, through tale history that provokes potent sensation and comprehension. Also, this 

activity can be in formal speech. Therefore, provides some aspects very important like; 

allowing expression, developing the possibility for significant learning – dividing, helping in 

structure, and promoting apprenticeship (Serrat, 2008). Additionally, with this type of activity, 

the students can develop their creative thinking in the form of starting, evolving, and 

termination the Storytelling, the learners could include riddles and jokes. For example, in each 

class session, the educator might promote learners to relate brief quandaries or pranks as an 

aperture with the manner students increment their communication capacity and obtain a 

concentration in the grade 

 

1.22.9  Debate  

 

A debate is an argument idea where the participants discuss a topic from two opposing sides. 

Therefore, the students are who involved in debate must use argumentation and refutation. 

With this type of activity, the students can express themselves, promoting high thinking, and 

preventing natural memorization (Syamdianita & Maharia, 2019). According to Rubiati (2010) 

mention that debate is a technique to be practiced in the classroom. Also,  has many benefits 

for the learners. For example: improving students' critical thinking and developing students' 

communication skills.  
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Chapter II:  METHODOLOGY 

 

2 Methodology  
  

This chapter shows the investigation procedure and incorporates data about the distinct study 

approach that was applied to reply to investigation situations. " Communicative Language 

Teaching to Improve Speaking Skills on Sixth Graders at Yaguachi School in Ibarra ". In the 

same way, this segment indicates the study tool of the information selection approach, the 

learning location, and the number of applicants. Accordingly, examine the impact of the 

progress of talking ability to enhance the oral management of English students. 

 

 

2.1 Type of Research 

 

This research project focused on both methods, called mixed methods. According to Hayes et 

al.(2013)  mention that the term 'mixed method research' is generally accepted to attribute to 

research that integrates both qualitative and quantitative data within a single study. Moreover, 

this method was effective for this research because helps to pick up beneficial data about the 

educator and learners. Therefore, it is essential to examine the information about implementing 

strategies to enhance speaking abilities. 

2.1.2 Qualitative Research 

 

This investigation applied the method of qualitative research to accumulate information about 

the experiences and thoughts of the of the authority and the teacher about the teaching strategies 

to develop oral ability in sixth-grade students. According to Pathak,  et al.( 2013) mention that 

the investigation focuses on understanding research questions as personal and visionary. 

Furthermore, this approach is applied to comprehend the population´s experiences, ideologies, 

positions, conduct, and interplay. It develops non-numerical data. Consequently, Mcleod 

(2023) mentions that is the process of collecting, analyzing, and interpreting information. Also, 

this method is focus on subjective experiences, opinions, and reactions, often through 

observation and interviews. Furthermore, there are different varieties of qualitative research 

methods,  which incorporate, documents, text, video, and audio recordings. 

 

2.1.3 Quantitative Research 

  

This research uses this method to collect data and analyze a statistical representation of sixth-

grade. According to Watson (2015) mentions that quantitive implicates estimation and 

considers that the reality below could be steady. Therefore, this investigation presents collected 

information applying estimation to interpret information for tendency and relationship to 

demonstrate the measurement produced. However, some elements that are accessible to 

calculate, like what the population believes or how the citizens perceive a sensation, are 
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complicated to estimate. Furthermore, this investigation includes a complete scale. In other 

words, enforce to confirm, compute, and analyze information for everyone of a kind of 

dimension. Consequently, this investigation could be a respected manner of thought in the 

world. It is substantially deducible which estimations are performed in the examination and 

destined to obtain inference. 

 

2.2 Methods  

 

This research is established around two methods to carry out the research. 

 

2.2.1 Deductive Method 
 

This method, according to Streefkerk (2019) refers to a deductive approach that starts from 

general to specific. It is a validation of the conditions and incidents to complete consciously. 

Consequently, this plan implicated the deductive method due to the data obtained establishing 

the investigation trouble. Besides, it decided through researching the common elements to 

achieve a particular characteristic to research. Acoording to Burney & Saleen (2008)  mention 

that the deductive method develops hypotheses established on existing theory before designing 

a research plan to test the hypothesis.  

2.2.2 Inductive Method 

 

According to Streefkerk (2019) the inductive method elaborates a conjecture implicating 

monitoring and inspection of information to generate rational interpretation for investigation. 

Therefore, the approach was complementary to the realization of surveys and interviews. 

Furthermore, According to Gabriel  (2013) mentions that the need to research begins with an 

open mind without any preconceived information about what will be found. The purpose is to 

develop a new theory based on the data. 

 

2.3 Technique and research instruments 

 

This part of the research showed all techniques and instruments used to collect valuable 

information as survey and interview. Additionally, surveys were utilized for the sixth-grade 

learners, whereas the interviews were used with the school Director and English teacher of 

sixth-grade students at "Yaguachi" school. 

 

 

 

 

2.3.1 Survey 
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This survey was applied to obtain quantitative information at Yaguachi School with sixth-

grader students in Ibarra to get results that can be highly important in the implementation of 

the communicative approaches designed to develop speaking skills. Therefore, the survey is 

very important for obtaining information with a predetermining collective of defendants to 

achieve data and perceptions on several themes of attraction. Based on the method, this 

investigation utilized an organized set of eight multiple-choice questions. Then, the survey was 

created for sixth-graders from Yaguachi School. Also, it is significant to say that the survey 

was discussed through the natural language. Then, the questionnaire survey consisted of items 

that asked for specific information about speaking skills, and which activities the teacher uses 

to develop orality in the class. Therefore, the information was transcendent for obtaining 

numerical inspection established in the impact designed the proposal.   

2.3.2 Interview 
 

This research used an interview to understand the ideas of educators of the English subject 

about CLT to develop speaking abilities. Furthermore, this research was purposeful to the 

school director of Yaguachi School and the English teacher. Additionally. According to 

Easwaramoorthy & Zarinpoush (2006) mention that the applying interview is a transmission 

development where there is a possibility to interact between two people and the interviewer to 

obtain data from another individual. Also, maybe applied vis-à-vis or virtual class. Thus, in 

this project, the researcher implemented interviews "At Yaguachi school" with the English 

educator of sixth-grader learners of Education General Basica. Therefore, the interviews were 

realized face to face with a duration of fifteen to twenty minutes. 

 

2.3.3 Research Questions 
 

o What is the main factor in which the learner is not competent in developing their 

speaking skills? 
o  
o Do you believe using Communicative Language Teaching as a strategy would benefit 

learners in developing their speaking skills? 
o  

o What class of exercises do you implement to promote learners speaking skills in the 

English class? 

 

2.4 Study Site  
 

For this investigation, the Yaguachi School was chosen with AMIE: 10H00046 cipher, that is 

situated on Avenue 17 de Julio1-20 General Jose Maria Cordoba streets. This school is located 

in the  Ibarra canton, province of Imbabura in an urban area. Besides, this school is a public 

institution with modality face to face with sessions in the morning. 
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2.5 Population and Sample  
 

This research has a population of students at Yaguachi School in Ibarra. This is a small school. 

Therefore, is conformed with one parallel total of 15 students. Furthermore, is integrated by 

the Director and one English teacher who participated in this research. 

 

Tabla 2.  

“Yaguachi”   population  

Educational 
Institution  

Course  Director    English teacher   Total  

 A    

Yaguachi  15 1 1   17 

Note:  Research elaboration. 

 

2.6  Procedure  

  

The procedure to elaborate this research started with the investigation of the conceptual 

fundamentals to create instruments. Furthermore, the information taken for the investigation 

was elaborated with tools such as surveys and interviews. However, the inquiry of the tools 

was projected on the appointed goals, taking into account that all data can promote to progress 

of the definitive project. Then, the investigation tools were authorized and accepted for English 

teachers (See annex1). Besides, the authorization of the letter was solicited at Tecnica del Norte 

University to communicate with the headmistress of “Yaguachi School” to apply the 

investigation in the school (See annex2). Subsequently, the director authorized the petition the 

investigator organized with the director a particular day to obtain information on English 

teachers of sixth-grade learners (see annex 3). Therefore, the investigator goes to the Institution 

to enforce the instruments vis-a-vis. Before, starting the instruments the researcher carries out 

a permission letter communicating with the director of the objective of the investigation (See 

annex 4). Besides, the interview was utilized for English teachers with a time of around ten 

minutes. (See annex 5). Afterward, the guided survey was utilized for sixth-grader learners to 

achieve information. So, the investigator explicates each interrogative in case the learners can 

ask questions when they have doubts with the objective of obtaining the exact results of the 

investigation. However, it is substantial comment that in the course of the survey, the educator 

was present in the classroom.  (See annex 6).  Consequently, the director accepted the letter for 

the socialization of the proposal. (See annex 7).  Subsequently, the proposal was socialized in 

the Institution. (See annex 8). Finally, the institution conceded a certificate for socialization to 

investigator.  

Besides, for the inspection of this data, two methods such as quantitative and qualitative each 

one with a principal objective. Therefore, the data was significant to realize the proposal. In 

the end, utilizing the investigation with tools like interviews and a survey, the corresponding 

examination and argumentation were carried out in the incoming chapter. 
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3 CHAPTER III: DATA ANALYSIS AND DISCUSSION 
 

In this chapter indicates about the result of instruments that were applied to different people 

such as the Director, English teachers, and students. For this project, were used two interviews 

and surveys. First, the interview was with the Director of the School, where the points to talk 

were about the student's learning process. Afterward, the interview was applied to English 

teachers to obtain information about what kind of methods and strategies are used to develop 

students' speaking skills. Finally, the survey was applied for students to identify the problems 

that they face in the development of their speaking skills. Consequently, in this chapter expo 

charts and the relevant explanation of the results. 

 

3.1  Qualitative Interpretation of Interviews 

3.1.1 Director Interview Translated into English 

 

1. Question 1:  Do you consider that students are reaching the level required by the 

Ministry of Education? 
 

In this question, the Director mentions that the students are obtaining the level by the 

Ministry of Education because, as an institution, they are working with different 

activities and skills contemplated in the curriculum. Therefore, the teacher has the 

appropriate strategies so that the children can obtain these goals.  

 

2. Question 2: Do you consider it is necessary that students can communicate in 

English? 

 

According to the Director, communicating in English is a necessity that is becoming 
increasingly urgent. So, children require to be capable to speak and express themselves 

yourself in the speech. 
 
 

 

3. Question 3:  Do you consider that students have difficulties to Communicative in 

English? 
 

The third question is about the obstacles to Communication in English. In this case, the 
Director answered that children have to have more experience and contact with English 

to express themselves. Therefore, they do need to reinforce these skills. 
 

4. Question 4:  Do you consider it is beneficial to implement an activity guide at the 

school? 

 

In response to these questions focused about to provide a guide in the institution, the 
Director comments that it is very important that a guide to implemented and socialized 
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with the children to improve communication in the language. 
 

5. Question 5:  Do you consider that the English teacher should apply different 

teaching strategies to help student learning? 

 

In this question, the Director answered that all teachers must constantly improve and 
innovate bring themselves up to date, and continuously promote strategies which is a 

quality that teachers must have. 
 

6. Question 6:  Does the institution have the necessary resources and materials to 

implement English language learning, especially in the development of speaking 

skills in the student of sixth year? 
 

The sixth question is about the necessary resources to implement in the English 

language. According to the Director mentions that, unfortunately, the school does not 
possess the fundamental tools and materials to develop the skills. 
 

 

7. Question 7:  Does the institution have the necessary resources for the adequate 

development of English classes? 

 

 The Director says that the school is situation precarious. They do not have supplies 
with materials that can help or improve the development of a second language. 

 

8. Question 8:  Do you consider that some students using a foreign language in public 

may generate anxiety, fear, and insecurity? 

 

This question is about the negative effects that can be generated the use of a second 

language in public. The Director answered that students might be because they do not 
feel very safe about their abilities very reinforced. 

 

9. Question 9:  Do you consider it is useful to have an academic guide that includes 

didactic activities based on Communicative Language Teaching so that teachers 

can apply it in English classes, to improve speaking skills on sixth- graders? 

 

Yes, all research and innovation help in working with children, then welcome a guide 
that can guide the English teacher above all so that she can reinforce the work she does 

with children. 

3.1.2 Director Interview Interpretation and Analysis 
 

According to the Yaguachi School Director, students are achieving the level of the Ministry of 

Education by using appropriate strategies that teachers apply in class. Therefore, it is 

fundamental that all teachers must constantly improve and innovate bring themselves up to 

date, and continuously promote strategies. Furthermore, the Director mentions that for students 

to communicate in English is a necessity that is becoming increasingly urgent. On the other 

hand, the students of the institution have problems Communicating in English due to the need 

for more experience and more contact with English and  the absence of possessions and 
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equipment to develop their English language skills. Finally, she considered having a guide that 

can help English teachers reinforce the work with students.   

 

3.2 English teacher interview  

3.2.1 Director Interview Translated into English 
 

1. Question 1: Do you develop group work during speaking activities? 

  

Yes, for the few minutes that are possible, oral activities are also carried out, such as a 
topic that is given to them more than anything else in pairs, since there are not many, it 

is better to work in pairs. 
 

2. Question 2: Do you believe that the students feel fear or nervousness when 

speaking in English? 

 

Yes, in certain cases yes nervousness, some others for fear of being mocked yes. 

 

3. Question 3: What is the main factor that students are not able to develop their 

speaking skills? 

 

In some, they lack vocabulary, the students miss classes they also come to, but they are 

not updated with the topics that are being given. They are late, and when they come, 

they do not know what it is about. They do not get up to date on the class topic either.  

 

4. Question 4: Do you think that students can understand everything explained in 

the English class? Why or why not? 

 

Not everything also has to be given the part in Spanish. Not everything is known in the 

instructions when used several times. If one student understands, others deduce it, But 

I should always give the part in Spanish. I have to give them that part so that it is fully 

understood. 

 

5. Question 5: What types of strategies do you implement to develop students  

speaking skills in the English class?  

 

Putting a part in a model, you can say a short part in English. A space for the part that 

they can use exchanging, giving them game roles so that they can work. 

 

6. Question 6:  What types of activities do you use in class to improve your students' 

speaking skills?  

 

Games, songs, maybe there are also some word exercises, more than all vocabulary, I 

would also say for them to practice, and some small conversation. In other words, not 

very long cannot be done. 

7. Question 7: How often do you use Role-plays in the classroom? 
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Not always. It can sometimes be said depending on the activity that has pending some 

issue that has 

 

8. Question 8:   Can your students communicate easily?  

 

No, they can't do it easily It's hard. I'm telling you,  we just try to make the most of it 

in the classroom, and at that moment they use it. 

 

9. Question 9:  Do you think that the implementation of Communicative Language 

Teaching as a strategy would benefit students to improve their speaking skills? 
 

Yes, because they need it, that is, it is the part that has not yet been achieved for them 

to be quite communicative. The oral form is quite difficult to achieve it has not yet been 
achieved. 

 

10. Question 10: Would you like to have a guide with activities based on 

Communicative Language Teaching to apply in class? 
 

Of course, it is good to have a new strategy, and let's not forget that all teachers have a 

way of working, so according to the experience of each one, we are all enriched.   

3.2.2  English Teacher Interview Interpretation and Analysis 
 

In accordance with the teacher of English at Yaguachi School. She mentions that students 

cannot develop speaking skills due to a lack of vocabulary, sometimes they miss classes, or 

they are late for class. Furthermore, the teacher in her class develops group work for a few 

minutes that is possible in a topic that is better to work in pairs. Moreover, she says that 

students, in some cases, feel nervousness and fear of being mocked by other students. In 

addition, the teacher usually uses different strategies and activities to improve speaking skills, 

such as games, songs, role plays, and word exercises. However, the teacher does not always 

use role plays depending on the activity. In the same way, she considers that students cannot 

communicate in English easily which is difficult for them. Consequently, the student has not 

achieved the ability to speak. Finally, the teacher agreed to obtain a guide based on 

Communicative language teaching. She says that it is good to have new strategies to help the 

learning process of each student.  

 

3.3 Quantitative interpretation of survey from students 

3.3.1 Results of Students’ Survey 
 

1. Question 1: Do you consider that it is good for you to communicate in English? 

 

Figure 2   
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                it is good for you to communicate in English 

 

 

 

 

 

 

 

 

 

 

 

 

                  Note: Researcher elaboration 

This graph demonstrates the percentage of learners who consider that is good to communicate 

in English. It can be appreciated that 93 % the learners choose yes, which is good for 

communicating in English. On the other hand, there is a minority, with 7 % of students 

choosing No. However, they consider that it is not good to communicate in English. In 

conclusion, there are a majority of percentages which means that learners think that 

communicating in English is good. Therefore, this information is appropriate for the 

development of the thesis. 

 

2. Question 2:  How often do you use English to communicate in the class?  

 

Figure 3  
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             Note: Researcher elaboration 

The pie chart shows how often the students use English to communicate in class. It can be 

appreciated that 40 % the learners choose Sometimes, which means that they use English to 

communicate. It is followed by 33 % of students choosing rarely they are communicating with 

their classmates in English. On the other hand, there is 27% of the students chose never, which 

means that they do not use English to communicate in class. In conclusion, almost of students 

want to communicate in class, while others prefer not to use English to communicate.  
 

3. Question 3:  Do you think the development of speaking skills is important? 

 

Figure 4  

 

Speaking skills is important. 

 

40%

33%

27%

How often  do you use English to 

communicate 

Always

  Often

Sometimes

Rarely

Never



 
 

37 
 

 
  
Note: Researcher elaboration 

  

This graph shows the percentages of learners in the progress of abilities in talking are 

significant. It can be seen that 66 % of students choose very important insomuch as they think 

that development of speaking is really important. In contrast, 27 % of students believe that it 

is significant to promote speaking skills. And finally, only 7 % of students choose Nothing 

important. Instead, this percentage becomes in the lower category that learners consider evolve 

speaking skills. In conclusion, the vast majority of the students think that the growth of their 

speaking skills is very significant during the English class. 

 

 

 

 

4. Question 4: Does your communication in English (speaking) improve when 

interacting in a conversation with classmates? 

Figure 5   
  

Communication in English improves with interacting in a conversation.  
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     Note: Researcher elaboration 
 

The figure shows percentages of student who establish that communication in English improve 

when interacting in a conversation with classmates. It can be seen that only 20 % of students 

choose very much who consider that it improves their communication through conversation, 

unlike the 40 % the students consider that it does not much promote their communication 

English when intreating with their classmates. It is followed by 27% of students choosing little, 

which means that their progress is remote when interacting in a conversation. Finally, we can 

see that 13 % of students choose nothing; in other words, they do not consider that 

communicating in English helps them with a conversation in class. In conclusion, most of the 

students conclude that they do not develop communication in English, which difficulty their 

learning process. 

 
5. Question 5: Do you participate actively in the English class? 

 

Figure 6  
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        Note: Researcher elaboration 

 

This pie chart shows of percentages of students participating actively in the English class. In 

fact,13 % of students chose always they are participating actively in English class. But in the 

same way, 13 %   of students designate that they never participate in English class. It is followed 

by 20 % of students who prefer to participate vigorously in class. Moreover, there is the same 

percentage of 27 % of learners chose sometimes and never, which means that their class 

participation is biased. In conclusion, the vast majority of learners agree with participation in 

the English class due to that they could increase retention and transfer new information inside 

the class.  

 

6. Question 6:  How do you feel in your English class? 

 

Figure 7   
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 Note: Researcher elaboration 

 

This graph shows percentages of the students how they feel in English classroom.  It can be 

appreciated that 40 % of   learners choose Happy during in English classroom. It is followed 

by 33 % of the students who choose to be nervous during the class. The next was 27 % of 

students determined to be stressed when they have English class.  In conclusion, most of the 

students feel content during the English class.  

 

 

7. Question 7:  Do you feel nervous when speaking in English? 
 

Figure 8  
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Note: Researcher elaboration 
 

This pie chart shows percentages of students who perceive nervousness when they are talking 

in English. It can be appreciated by 33% of learners choose very much during the speak in 

English, which means that perceive extremely nervous when they need to talk in English.  It is 

followed by 40 % of learners choosing not much perceive nervous when speak in English class. 

On this occasion, the learners do not feel not much concerned when talking English. The next 

was 20 % of students chose little when talking in English. This indicates that they are in a 

position a little more relaxed due to their capacity to speak in English. And finally, there is 7 

% of students choose nothing to feel nervous about speaking English. Therefore, these learners 

do not perceive nervous when talking in English class. Finally, few students do not perceive 

nervousness when speaking English.   

 

 

8. Question 8: Which of the following activities does your teacher use for you to 

develop speaking in the classroom? 

 

Figure 9  

               Activities develop in speaking class.  

 

 

 
Note: Researcher elaboration 

  

 

This graph shows percentages of students about the activities that teachers utilized to develop 

communicate in the schoolroom.  It can see that 7 % of students choose the activity of role-

play. Therefore, the teacher used to develop speaking skills in the schoolroom. Moreover, there 
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are two exercises between storytelling and information gap; the students choose those activities 

with the same percentages of 7 %, which means that their teacher applies in class to develop 

speaking in class. The next was 13 % of the students designated information gaps activity, 

which means that the teacher used it during the speaking activities.  And finally, two activities 

between dialogues and picture descriptions with the same percentages of 33 % which means 

that practice the teacher to develop speaking in class. In conclusion, the teacher's use of two 

activities during the class became more effective in developing a speaking class. 

 
 
 

9. Question 9: Would you like the teacher to implement activities outside the 

classroom that will help you improve your English-speaking skills? 

 

Figure 10  

 

Activities outside the classroom. 

 

   Note: Researcher elaboration 
 

 The figure shows percentages of students who would like the teacher to implement activities 

outside the classroom to enhance English-speaking skills.  It can be appreciated that 53 % of 

learners choose. Yes, which implies that it is a good option to apply activities outside the 

classroom. It is followed by 20 % of students choosing No. Therefore, those students do not 

agree to implement activities outside the classroom. The next was 27 % of students chose 

Maybe, which means that they would like to implement activities outside the class to develop 

speaking skills. In conclusion, the vast majority of learners would like to develop different 

exercises outside the schoolroom to improve their speaking skills. 
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10. Question 10:  Which of the following communicative speaking activities would you 

like your teacher to do in English class? 

 

Figure 11  

 

 What types of communicative speaking activities would you like your teacher to do in 

English class? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Note: Researcher elaboration 
 

This graph shows percentages of students about what types of communicative speaking 

activities they would like the teacher to do in English class. It can be appreciated that 7% of 

learners choose information transfer to be the percentage lower in the graph. Therefore, this 

means that the learners would not like this type of activity applied by the teacher to develop 

communicative speaking. In addition, there are two activities, Jigsaw and Role play; the 

students choose with the same percentages of 27 %. Then, the learners would like the teacher 

to use those two activities to develop communicative speaking in class.  The next was 20 % of 

students chose opinion-sharing activities. In the same way, they chose task-completion 

activities with the same percentages to promote communicative speaking in English class.  In 

conclusion, the majority of students prefer activities such as jigsaw activities and role play to 

expand the communicative speaking in English class. 

3.3.2 Students’ survey summary  

 

The results of the survey were brushed over to sixth-graders at Yaguachi School to identify the 

problems that students face in the progress the speaking skills. The first inquiry was focused it 

is good for them to communicate in English. Therefore, most of 93 % of learners consider that 

communicating in a second language is good. The second question was about how often they 

use English to communicate. As a result, 40 % of students choose sometimes consider that use 

English to communicate in class. The third question is about if the development of speaking 
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skills is important. Thus, we can see that 66 % of the learners choose Very important, becoming 

the high percentage. The fourth question was about whether their communication in English 

improved when interacting in a conversation with classmates. As a result, 40 % of students 

consider that it does not promote their communication English when interacting with their 

classmates.  The fifth question is about if the students participate actively in the English class. 

For that reason, 27 % of the students chose sometimes and never, being their partial 

participation. The sixth question was about how they felt in the English class. That is why 40 

% of the students chose Happy during the English class.  

Meanwhile, the seventh question was about whether they feel nervous when speaking in 

English. As a result, 40 % of students chose Not Much, and 33 % of students chose very much.  

The eighth question is about which activities that teachers use to develop speaking in the 

classroom. Therefore, 33 % of students chose between dialogues and picture descriptions, 

while that minor was 7 % with activities such as role plays, storytelling, and information gaps. 

The ninth question was if they would like the teacher to implement activities outside the 

classroom to develop English-speaking skills. Subsequently, 53 % of students choose Yes, and 

20 % of students choose No. Finally, the tenth question was about what types of communicative 

speaking activities they would like the teacher to do in English class. We can see that 27 % of 

the students choose Jigsaw and Role-play. 

3.4 Discussion  

 

This research was carried out through a consultation with the educator and Director. Also, the 

survey applied to the sixth-graders at Yaguachi School. Therefore, they contribute specific 

information that contributes to this investigation. Consequently, the students of the institution 

have problems Communicating in English due to the need for more experience and more 

contact with English and the deficiency of tool and equipment’s to develop their abilities in 

English. Moreover, the outcome of the interview regarding students can communicate easily. 

They do not achieve the ability to speak. Students consider that their communication does not 

improve when interacting in a conversation.  

 

In this case, there is a correlation between the information between students, the teacher, and 

the director regarding the utilize the lesson plan to enhance speaking skills. The learners 

considered that using different activities such as dialogues and picture descriptions helped them 

develop speaking skills. Otherwise, the educator uses different activities to promote speaking 

skills like games, songs, and others. more than all vocabulary is essential for them for their 

practice and do small conversations to realize in the class. According to Šafranj (2012), 

mentions that   Language learning strategies appear between the most important variables of 

achievement in a second language. Because the teacher needs to become more conscious of 

them through appropriate training. Then, the teacher can help their students by planning 

instructions that meet the needs of individuals with distinct preferences in the way to teaching 

students and how to improve their learning. On the one hand, the Director considers that all 

teachers must constantly improve and innovate bring themselves up to date, and continuously 

promote strategies for the development of the learners.  
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Besides, there are similitudes in commentaries between the teacher, Director, and students 

regarding feeling nervous when speaking in English. The students considered that do not 

perceive anxious when talking English in class. However, if there is little feeling of 

nervousness when interacting with their classmates or speaking in class. According to Craig N 

Sawchuk (2017), mentions that fear of public speaking is a natural form of anxiety. Therefore, 

it can range from remote nervousness to fear panic. However, many people or students with 

this fear escaped public speaking situations. Therefore, these persons could suffer from shaking 

hands or quavering voices. On the other hand, the teacher mentions that in some instances they 

feel nervous or fear of being mocked.  On the one hand, the Director considers that learners 

could perceive that way because they do not perceive very safe about their abilities and need 

to be reinforced. 

 

Moreover, the English educator and director share the same point of view about acquiring a 

guide based on communicative language teaching.  The director considers having a guide that 

can help English teachers reinforce the work with the students. The English teacher, 

meanwhile, recognizes obtaining a guide is good for having new strategies to help the learning 

process of learners.  Last of all, the learners would like Communicative speaking activities the 

teacher to do in English class, such as role plays and Jigsaw, to improve speaking skills. 

Besides, the students with this guide can improve their learning because they will have the 

opportunity to know the different activities based on Communicative language teaching and 

develop their speaking skills. 
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CHAPTER IV:  PROPOSAL 
 

This chapter attribute the proposal of strategies to promote speaking skills on sixth graders 

at Yaguachi School in Ibarra.  
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 
 

This chapter presents the conclusions and recommendations of the project. 

 

CONCLUSIONS 
 

• Communicative language teaching has become the most competent method to develop 
speaking skills through different strategies such as role-play, debate, dialogues, Jigsaw 

activities, and Picture description. Therefore, the teacher prefers to use these strategies 
in class and become more interactive and fun while the students learn English.  

 
 

•  In the English class, the learners present some problems speaking during the 
development of speaking due to nervousness, stress, anxiety, shyness, and lack of 
confidence. However, the teacher needs to apply tools to help students to better their 

psychological problems. Therefore, the teacher can implement strategies that allow 
students to feel comfortable in the class with their participation more interactive in 

every activity. 
 
 

•   During the interview with the principal and English teacher showed a correlation 
between their opinions. Therefore, they agree that using different teaching strategies 

helps students learn. For this reason, it is fundamental that all teachers are constantly 
innovating to promote activities and strategies to improve the learning process. 

 

• A didactic guide developed on Communicative language teaching that will facilitate to 
promote speaking skills on sixth graders at Yaguachi school. Besides, these are 

designed based on the lesson plan with three parameters (Pre, During, and After task)  
adopting originality and creativity through different activities. 
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RECOMMENDATIONS  
 

• The teacher of the English area needs to know the Communicative Language Teaching 

method to use in English class through different strategies of CLT to promote speaking 
skills on sixth graders at Yaguachi School. 

 
• The teacher needs to adopt good strategies during the English class so that the learners 

can enjoy the learning process and share their knowledge with other activities like role-

play and Jig saw that help them to perceive more security in the instant to obtain 
education.  

 
• It is advisable that the teachers investigate new strategies that promote speaking skills 

and that learners have the susceptibility to learn with dedication and attention. 

Therefore, these strategies should be flexible and adaptable to the needs of learners to 
accomplish meaningful learning. 

 
 

•  The application of didactic guide based on Communicative Language teaching with 
the use of different strategies will help to improve the capacity to speak on sixth graders 
at Yaguachi School. 
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