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ABSTRACT 

 

The aim of this investigation was to improve the reading comprehension in English of 

sophomore students by using picture books. This research was conducted at Colegio 

Universitario in Ibarra during the academic period 2023-2024. In terms of methodology, this 

study was qualitative and quantitative due to the collection of data on the reading strategies 

used by English teachers and students' reading difficulties. Consequently, it was necessary 

to include different instruments to gather the required information. The interviews and the 

survey applied in this investigation showed the difficulties that sophomore students have 

when reading, such as identifying the organization of the text, making inferences, finding 

the main and secondary ideas, among others. In addition, the data collected revealed the 

positive impact of pictures in a text for its better comprehension, as well as students’ 

preferences for certain activities and resources that were considered in the proposal. For this 

reason, the creation of a didactic guide that includes picture books as a resource to improve 

students’ reading comprehension was carried out based on the gathered information. 

 

 

 

Key words: improve, reading comprehension, strategies, reading difficulties, picture 

books. 
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RESUMEN 

 

El propósito de esta investigación fue mejorar la comprensión lectora en inglés de 

estudiantes de primero de bachillerato mediante el uso de libros ilustrados. Esta 

investigación fue realizada en el Colegio Universitario en Ibarra durante el periodo 

académico 2023-2024. En cuanto a la metodología, este estudio fue cualitativo y cuantitativo 

debido a la recolección de datos sobre las estrategias de lectura utilizadas por los docentes 

de inglés y las dificultades de lectura de los estudiantes. En consecuencia, fue necesario 

incluir diferentes instrumentos para recolectar la información requerida. Las entrevistas y la 

encuesta aplicadas en esta investigación mostraron las dificultades que tienen los estudiantes 

de primero de bachillerato al leer, tales como identificar la organización del texto, hacer 

inferencias, encontrar las ideas principales y secundarias, entre otras. A demás, los datos 

recogidos revelaron el impacto positivo de las imágenes en un texto para su mejor 

comprensión, así como las preferencias de los estudiantes sobre ciertas actividades y 

recursos que fueron considerados en la propuesta. Por esta razón, se llevó a cabo la creación 

de una guía didáctica que incluya libros ilustrados como recurso para mejorar la comprensión 

lectora de los estudiantes a partir de la información recolectada. 

 

 

 

Palabras claves: mejorar, comprensión lectora, estrategias, dificultades de lectura, libros 

ilustrados. 
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INTRODUCTION 

 

Globalization and the development of the world in different areas of knowledge such as 

education, technology, science, medicine, tourism, etc. have been closely associated with the 

improvement and expansion of the language, which in this case is English (Rao, 2021). 

Despite the different variations that English may have around the globe, it is currently 

accepted as a universal language by thousands of people due to its predominant role in the 

lives of the population (Rao, 2021). However, according to Guevara (2015), English learners 

often have problems acquiring the language because of different factors within the 

environment, even though it is necessary to know the language in order to achieve good 

communicative and linguistic competence. Therefore, language abilities are affected. 

 

As previously mentioned, one of the skills that learners struggle with is reading, because 

of the complexity of the texts, lack of vocabulary, erroneous methodology, and poor reading 

comprehension. Yorio (1971) mentions that there are certain factors that make reading in a 

foreign language difficult, for instance, the reader’s linguistic proficiency, unknown 

material, and the discipline that students have when they are learning. These aspects are just 

a few examples of the elements that intervene in reading and how important they are in 

achieving reading comprehension. Much of the responsibility thus falls on teachers to use 

tools, strategies, and resources to expand learning horizons with students by exploiting their 

skills and abilities to the full (Jaramillo et al., 2020). 

 

In terms of reading materials, it is important to include authentic resources during the 

classes; by doing this, learners are exposed to authentic language, which will benefit them 

later on when they want to apply it in different contexts (Napitupulu, 2018). Picture books 

are an excellent alternative to improve students’ reading comprehension attributable to their 

easy-to-follow storyline and structure and how the pictures support what the text is about by 

transmitting ideas and feelings regardless of the reader’s age. Consequently, it is up to the 

reader to find the real meaning of the book, leaving aside what has been implied or stated 

beforehand (Tan, 2001). 

 

Summing up, the growth of society and its progress go together with the development of 

the global language (English), which enhances effective international communication and 

has a significant impact on the lives of people around the world. Nevertheless, it is common 

that some students have problems with the different skills that currently involve learning this 

language, preventing them from developing the desired communicative skills. Even so, 

authentic materials, resources, and the appropriate methodologies applied during the classes 

make a significant difference in how students can improve their abilities in the language. 
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RESEARCH MOTIVATIONS 

 

Motivating students to love and enjoy reading for pleasure, rather than as an obligation 

or qualification, is the primary goal of this study. During pre-professional practices, it was 

possible to notice how students struggle to understand the texts and how they feel frustrated 

to the point of becoming disinterested in learning English, justifying themselves by saying 

that English is useless in their lives. In addition, the material used by the teachers is 

sometimes not adequate to hold the students’ attention; most of the time, the resources are 

not relevant to them. It is also challenging to satisfy every student’s interest due to the large 

number of students in each class. Thus, during this research, it is possible to find examples 

of authentic materials that use real language to promote the participation in the classroom 

and at the same time learning in an interactive way that can produce meaningful knowledge 

for the learners. 

 

 

PROBLEM DESCRIPTION  

 

One of the abilities required to acquire any language, including English, is reading. 

Surprisingly, it is one of the skills in which students often have problems when it comes to 

develop related exercises with it, such as reading comprehension. There are few aspects to 

keep in mind, the most important one is that teachers tend to focus on traditional reading, 

where students have to center their attention on isolated words, grammar, or literally 

translation of the sentences in a tedious way, losing their attention while reading (Xue, 2019). 

Another factor is the type of books used during lessons, which are often opposite to the 

interests of the learners; consequently, they perceive reading as something boring instead of 

useful and interesting.  

 

Despite this, Ecuador has another disadvantage related to reading. The Ecuadorian 

population does not have reading habits; according to some surveys conducted by the 

government, the number of books read per year is 1 complete book and 2 incomplete ones, 

which compared to other countries is extremely low (Telégrafo, 2023). Therefore, within the 

institutions, reading is a difficult skill to teach, even more so in a non-native language that 

they are not used to practice on a regular basis. 

 

In this sense, English textbooks are a crucial component of the educational process. In 

Ecuador, most institutions use the Pedagogical Ministry Modules, and it is recurrent that 

teachers just follow the contents of the book even if the students are not up to the level of 

them, to “fulfill” the English competences. However, teachers have to understand their 

students’ needs to furnish them with superior educational experiences in the classroom (Why 

It’s Important to Understand Students’ Needs and Interests, n.d.). In this way, the creation of 

meaningful knowledge with students can also be applied in real-life situations. If teachers 

know their students’ learning capacities, interests, weaknesses, and strengths, it will be 

beneficial for them to succeed academically (McKinley, 2022).  
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Problem delimitation 

 

This study is centered on the problems that students may present when reading, 

recognizing the possible factors that intervene and prejudicated them in the language 

acquisition related to teachers’ methodologies, strategies and materials involved during the 

classes in order to enhance the reading skills through picture books of sophomore students 

within Colegio Universitario located in Ibarra. 

 

Formulation of the problem 

 

• What beneficial effects do picture books have on the development of reading 

comprehension? 

• How can picture books be applied in the instruction and learning process of teaching 

English as a Foreign Language? 

 

 

JUSTIFICATION 

 

The process of learning a language requires constant practice to become perfected, where 

students are part of an environment that helps them to enhance their abilities and language 

skills (Andrade Molina et al., 2017). Therefore, teaching through resources that students 

enjoy will be beneficial strengthening class participation and motivation during the lessons. 

Surrounding learners with knowledge that is meaningful to them goes beyond memorization, 

it involves linking new and pre-existing concepts, creating a longer retention of them that 

can be applied in different situations (Vallori, 2014).  

 

For that reason, using picture books in the classroom will be advantageous to improve 

students’ reading skills such as fluency, phonological awareness, identifying the sequence of 

the story, interpreting the meaning of the words through the pictures, which will allow them 

to develop a wide range of vocabulary, and will also serve as inspiration for students to 

imagine, create and fall in love with reading (Balcazar, 2019). Over time, reading will 

become a habit for students, and they will take the initiative rather than feeling compelled to 

do so. 

 

Overall, reading on a daily basis has several benefits, including stress reduction, gaining 

useful information from different areas of knowledge, improving memory, boosting 

communication skills, mental health welfare and even the ability to empathize (Law, 2021). 

Furthermore, students will be able to advance academically and later in their careers if their 

reading skills, particularly reading comprehension, are developed, as well as in their ability 

to write (Escar, 2022). 

 

Rounding up, this research will provide didactic activities related with picture books that 

can be applied in the classrooms, it will be helpful to catch students’ attention with the 
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purpose that they see reading as something useful and fun rather than a boring aspect of the 

lessons and at the same time the development of the reading comprehension which is 

occasionally thought to be challenging for students whose mother tongue is not English. 

 

 

RESEARCH IMPACTS  

 

This research project contains information and resources that can be useful for English 

teachers and students in improving reading proficiency through picture books as a teaching 

and learning strategy. This research has three distinct impacts: linguistic, affective and 

academic. 

 

 

Linguistic impact 

 

Sophomore students at Colegio Universitario will be able to improve their reading 

abilities, especially their reading comprehension, enhancing their skills with the purpose of 

reading picture books and understanding them without extra help, implementing different 

strategies to promote students’ comprehension and empowering them with meaningful 

knowledge. 

 

Affective impact  

 

Sometimes students feel demotivated in learning English because they do not understand 

it, which leads to frustration. If they start to recognize little by little the meaning of some 

words by themselves and more complex texts, it will motivate them to continue learning and 

improving in their weak points of the language. 

 

Academic impact  

 

This research will propose the implementation of picture books during classes, as an 

alternative resource to conventional books. They will support students by improving their 

reading comprehension and learning abilities, which will enable them to progress through 

the they activities they have suggested on their own and eventually other activities that have 

the potential to increase their knowledge. 
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OBJECTIVES 

 

General Objectives 

 

Propose the use of picture books as a strategy to improve reading comprehension in 

sophomore students at Colegio Universitario. 

 

Specific Objectives 

 

• Identify the theoretical basis for the research by seeking relevant information from 

picture books as a strategy for reading comprehension. 

• Analyzed the collected data about the strategies of EFL teachers in developing 

reading comprehension and students’ reading skills. 

• Design a didactic guide with some picture books for the development of reading 

comprehension in sophomore students at Colegio Universitario. 

 

 

Overall, this research sought to include information related to the strategy of using picture 

books for enhancing sophomore students’ reading comprehension. Based on this, the current 

undergraduate work contains four chapters: the first one contains the theoretical foundations 

related to the topic to be addressed; the second one involves all the aspects of the 

methodology and the instruments to be applied for the collection of essential data for the 

research; and likewise, in the next chapter, the analysis of the results and conclusions 

regarding chapter two will be shown. Finally, the last chapter, known as the proposal, will 

be carried out; in this case, it will be the creation of a didactic guide using some picture 

books to enhance reading comprehension in students. 
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CHAPTER I: THEORETICAL FRAMEWORK 
 

Throughout this chapter, theoretical basis will be mentioned such as the bibliographic 

part, methods and approaches focused on reading, English skills, strategies and essential 

elements which serves as a support during the research work. 

 

1.1. English as a Foreign Language (EFL) 

 

Nowadays, English is taught and learned in many nations worldwide. Lyons (2021) states 

that one of the languages most commonly spoken around the globe is English, with 1.35 

billion speakers, and most of them are not native speakers. As a result, non-native speakers 

who do not reside in a country where English is the official language frequently use the term 

EFL (English as a Foreign Language) in academic contexts (Nordquist, 2020). In those 

countries, English is considered a foreign language rather than a second language because 

learners do not need it outside the classroom to establish conversations or do daily life 

activities. However, English acquisition is important to break idiomatic barriers among the 

countries, gain access to greater informatics sources in education, and improve the quality 

of life for the population.  

 

 

1.2. English as a Foreign Language in Ecuador 

 

The English curriculum, according to the Ministry of Education (2016), takes into 

consideration Ecuador as a multicultural country where not all the learners have Spanish as 

their first language. For that reason, the curriculum’s content facilitates the inclusion of the 

learners regarding their mother tongue to promote English acquisition effectively. In 

addition, the English modules are based on developing the four language skills to foster 

communication and interaction between teachers and students in real-life situations for 

meaningful learning, as well as on the use of different content from other disciplines known 

as Content and Language Integrated Learning to enhance critical thinking within the 

established contents. 

 

Another aspect that is important to mention is the learner-centered as an approach in 

which students can construct their own knowledge through significant learning activities 

supported by the teachers, whose responsibility is to create an appropriate learning 

environment for the learners to achieve the proposed educational outcomes (Schreurs & 

Dumbraveanu, 2014). In other words, students are actively involved in their learning 

experience and teachers have to ensure that all the learners participate in classes and adapt 

the content according to their needs (Ministry of Education, 2016). 

 

One of the goals set for students is to reach certain levels of proficiency in accordance 

with their school grades. For example, sophomore students have to be Level A2.2, which is 

regarded as the basic language user capable of handling basic terms, characteristics of its 
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surroundings and immediate areas of need (Ministry of Education, 2016).  In accordance to 

the Common European Framework of Reference for Languages, their English proficiency 

should be B1 when they graduate from high school (Ministry of Education, 2016).  Students 

with level B1 will be able to communicate with native speakers on common topics with 

coherence and fluency; additionally, they are able to produce brief texts on subjects they are 

interested in and are familiar with, as well as comprehend the main ideas of standard texts 

(B1 English Level | British Council, n.d.). 

 

The following scheme shows the levels established for the Ministry of Education that 

students are expected to achieve according to their years of schooling, from a pre-basic user 

to an autonomous user of the language. 

 
Figure 1  

English Language Standards in Ecuador 

 
Taken from: Ministry of Education 

 

 

1.3. Common European Framework of Reference for Languages (CEFR) 

 

The complexity of the skills needed by language learners in relation to proficiency levels 

is determined by the Common European Framework. Its purpose is to give recognition to 

the capacities and potentialities developed to be part of a bilingual or multilingual 

community. Nevertheless, when considering the development of a language program or 

curriculum based on the CEFR, the goal is to use the language for effective communication, 

to develop students’ personalities and to have a strong sense of identity in their culture 

(Council of Europe, 2001).    

 

In order to have a reference and an idea of the CEFR proficiency levels, the following 

table will represent in a general way the expected performance according to each level, from 

basic user (A1-A2) to proficient user (C1-C2): 
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Table 1  

CEFR Global Scale 

Proficient User 

C2 

Can easily understand almost anything that is read 

or heard. Able to compile information from various 

written and spoken sources, reconstructing 

arguments, and narratives into a logical 

presentation. The user possesses the ability to 

communicate clearly, fluently, and spontaneously 

while distinguish between less obvious nuances of 

meaning even in more complicated circumstances. 

 

C1 

Can identify implicit meaning in a variety of 

challenging, lengthy texts. The user can 

communicate clearly and naturally without having 

to make conscious effort to find the right words. 

Can use the language effectively and flexibly for 

social, academic, and professional goals. Can write 

texts on complicated subjects that are precise, 

organized and well-structured, demonstrating a 

mastery of cohesive devices, connectors, and 

organizational patterns. 

Independent User 

B2 

Can comprehend the primary concepts of complex 

texts on concrete and abstract topics, including 

technical discussions in his or her area of 

specialization. Can interact with fluency and 

spontaneity, allowing for regular interactions with 

native speakers without strain on either party. Can 

write clear, detailed text on a variety of topics, as 

well as explain a point of view on a current issue, 

including the benefits and drawbacks of different 

options. 

 

B1 

The user understands the primary points of clear 

standard input on familiar topics encountered on a 

regular basis at work, school or in leisure. Can 

handle the majority of situations that may arise 

while traveling in a language-rich environment.  

Can write simple connected text about topics that 

are familiar or of personal interest. The user can 

describe personal experiences, dreams, hopes, and 

ambitions, as well as providing brief explanations 

for opinions and plans. 
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Basic User 

A2 

The user can comprehend sentences and commonly 

used phrases related to everyday situations, like 

giving basic information about himself/herself and 

his/her family, discussing shopping, talking about 

places of interest, and discussing occupations. Can 

engage in simple and familiar tasks that involve 

straightforward exchanges of information. 

Additionally, they are able to describe aspects of 

his/her background, immediate surroundings, and 

relevant topics to the immediate needs using simple 

language. 

 

A1 

Can grasp and employ familiar everyday 

expressions and very basic phrases aimed at 

fulfilling specific needs. User can introduce 

herself/himself and others, and can inquire about 

personal details such as residences, acquaintances, 

and possessions. In interactions, the individual can 

communicate in a simple manner, provided the 

other person speaks slowly and clearly and is 

willing to provide assistance. 

Note. From: (Council of Europe, 2001, p. 24). Adapted by Nicole León. 

 

 

1.4. Language skills 

 

Listening, speaking, reading, and writing are four language skills that are essential for 

mastering a new language. Additionally, EFL teachers must ensure that students can learn 

these skills effectively, where they will develop the acquisition of communicative 

competences over time (Manaj, 2015). It has to be a process in which the teacher guides the 

students and provides the appropriate resources to foster progress in learning. Likewise, 

Manaj (2015) mentions that “the integration of listening and speaking with reading and 

writing will make learners good listeners, speakers, readers and writers so as to be able to 

communicate effectively” (p. 29). 

 

 

1.4.1. Productive skills  

 

Productive skills are seen as the active components of the language, enabling learners to 

independently convey information through both written and spoken forms (Golkova & 

Hubackova, 2014). This means that students produce the language based on what they know. 

In this sense, teachers can assess learners’ proficiency levels and track their progress, 
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because these skills are considered the basis of communication, where the learners 

demonstrates how they can convey their ideas in a real context (Bakhodirova, 2023). 

 

• Writing 

 

 As stated by Tangpermpoon (2008) writing presents a significant challenge for many 

students because it requires them to manage a variety of elements such as vocabulary, 

grammar structures, and cohesion and coherence in order to effectively convey their ideas 

or thoughts to their potential readers (p. 1). This is skill is also essential in other contexts, 

not only in education, for that reason the main purpose is for learners to be able to produce 

effective writing with understandable language rather than an ineffective writing that can be 

misunderstood or misinterpreted by readers (Sunokpera, 2021). 

 

• Speaking 

 

According to Rao (2019) speaking skills constitute an important part of the language, 

establishing that communication is vital among individuals in a society; therefore, teachers 

should help in the improvement of this skill that could be focused on real contexts, not only 

memorization of dialogues where students learn artificial knowledge that, when applied in 

daily life, will not help them. Hence, if educators focus on useful strategies and 

methodologies for teaching speaking, it will be beneficial to students’ learning because it 

will help them in the future to get better job opportunities or to achieve their personal goals 

(pp. 8-9). 

 

 

1.4.2.  Receptive skills 

 

Receptive skills are often referred to as passive skills because learners do not actively 

generate language; instead, they received, process, and comprehend information in both oral 

and written forms. In other words, learners, using their background knowledge, try to 

assimilate what other people say or write to them, directly or indirectly. It is fundamental to 

realize that productive and receptive skills work together; they have a close relationship with 

each other because they are part of the communication; without them, there would be no 

active interaction between individuals, and in the educational field, these skills are an aid for 

teachers to check language proficiency (Ong, 2021). 

 

• Listening  

 

Listening is not only hearing what other people say, it also allows understanding the 

information heard and being part of a conversation. Furthermore, this skill is related to 

become a greater speaker through association of meanings given by another person. Good 

listeners will be able to answer correctly to the speaker and take an active role in the 

conversation later on (Manaj, 2015).  In addition, there are three main roles involved in the 
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execution of this skill: the sender, the message and the receiver. Thanks to these elements, it 

is possible to establish a fluent dialogue (Tyagi, 2013).  

 

• Reading 

 

Reading is an exceptional skill that, in any language, brings incredible benefits to readers, 

whether for pleasure or educational reasons. This skill helps to become familiar with 

vocabulary and grammatical structures in different contexts and improves the other skills 

significantly. When learners reach a certain level in the language, they can do it by 

themselves; otherwise, they can depend on the teacher while reading, where the teacher 

guides students through this process with the goal that they can internalize the messages and 

teachings of the books or texts (Reading Skills Guide, n.d.). Reading is a wonderful skill that 

should be leveraged to enrich students’ language proficiency and personal development. 

 

 

1.5. Methods and Approaches in English language teaching 

 

1.5.1.  Method and approach definition  

 

It is common to misunderstand the definition of method and approach in education; 

therefore, it is important to clarify the meanings and set up the differences between these 

terminologies. Both are considered instructional designs that guide the teaching-learning 

process, but the primary distinction between them lies in their degrees of flexiblity. In a 

method, there are pre-established objectives and guidelines that the teachers must follow, 

and there are fewer possibilities for implementation; in an approach, the principles can be 

applied in different ways, so the teachers have more control over them (Barnett, 2021). 

 

 

1.6. Methods and approaches to develop reading skill 

 

1.6.1.  Grammar- Translation method 

 

This method focuses on the literal translation of texts from the target language to the 

mother tongue. It is derived from traditional methods because it involves memorization of 

grammatical rules or vocabulary rather than generating meaningful learning for the students. 

In this sense, it is a teacher-centered method in which there is no active interaction among 

learners, the interaction with the teacher is minimal and even the teacher does not need to 

master the target language to apply this method. Nowadays, there are teachers who still use 

it in some classes, but it is not as common as in the past because the main focus is on reading 

and writing, and the real goal of language learning is effective communication, which 

encompasses both speaking and understanding (Lestary, 2019). 

 



 
 

12 
 

1.6.2.  Communicative Language Teaching (CLT) 

 

As a principle, this approach considers language as communication, where learning 

activities should be attractive to students with a meaningful and authentic use of the 

language, so its purpose is to promote second language learning rather than acquisition, since 

learning is conscious and acquisition is unconscious (Richards & Rodgers, 2001). Compared 

to traditional methods, the learner-centered method is applied, which means that learners 

have an active role in the classes, allowing for student-student interactions during the 

proposed activities, and the teacher serves as a facilitator in promoting effective 

communication. In addition, the material is also important since CLT uses real materials in 

the classroom to generate meaningful learning for students (Richards & Rodgers, 2001). 

 

 

1.6.3. Story-based learning approach 

 

As the name suggests, this approach relies on engaging stories such as fairy tales, fictional 

stories and classic literature that connect with students for long-term learning (Young, 2023). 

Therefore, it develops creativity, critical thinking and understanding through stories and 

storytelling strategies, establishing an ideal classroom atmosphere where students feel at 

ease, actively participate and foster motivation to continue learning (Nathan, n.d.). 

 

 

1.6.4. Whole book approach 

 

Picture books are the core of the whole book approach, which allows teachers to read 

aloud, and, at the same time, students can read the pictures and associate them with what the 

teacher is saying, so they make connections to understand what they read, applying visual 

thinking strategies (Dowd Lambert, 2016). Visual thinking strategies help to develop 

students' thinking skills related to understanding the artwork. The teacher's role is to act as a 

facilitator, and students have an active role in which they look, think, and talk about what 

they are seeing. This allows them to create stories, imagine situations based on the images 

and generate their own ideas, fostering a collaborative learning environment and developing 

English production in the classroom (Huh, 2016). 

 

 

1.6.5.  Whole language approach 

 

The main focus of this approach is to cultivate enjoyment in reading and writing through 

a natural learning process (Richards & Rodgers, 2001). It is related to the natural approaches, 

its primary objective is for students to learn a second language as naturally as they did their 

first, considering it as a “whole” to carry out real and useful knowledge. On the one hand, 

students are the protagonists in the classroom, having the power to choose the materials they 

are going to work with as well as being evaluators of their own and their classmates’ learning. 
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On the other hand, the teacher is viewed as both a facilitator and active participant in 

fostering a collaborative learning environment (Richards & Rodgers, 2001). Moreover, 

“Whole Language instruction advocates the use of real-world materials rather than 

commercial texts" (Richards & Rodgers, 2001, p. 110), to encourage authentic language 

acquisition by learners.  

 

 

1.6.6.  Language experience approach (LEA) 

 

The use of personal experiences strengthens learners’ reading and writing skills; it can be 

used in students of all ages where the teaching-learning process is creative and enhance 

communication; the materials are generated by students; and the level of the language is 

according with students’ use. In addition, LEA can be divided into personal and group 

experiences, in both of which the use of aids such as pictures, movies, video tapes, songs, 

etc. is essential. The main objective is for students to intervene in the classroom by relating 

their previous experiences and the target language to create meaningful knowledge that they 

can apply outside the classroom (Taylor, 1992). 

 

 

1.6.7.  Extensive reading 

 

This method seeks to develop the students' word recognition and improve their reading 

skills. The teacher is in charge of the material, which must be in accordance with the students' 

interests; however, it is essential that the books contain grammar and vocabulary suitable for 

the students’ proficiency level. The central purpose is to encourage reading for pleasure, so 

students should have attractive materials that are not too complicated to read, because the 

purpose is that they understand in a general way what they are reading and do not feel 

frustrated in the process (Al-Jawi, 2010). 

 

 

1.6.8.  Intensive reading  

 

According to Al-Jawi (2010) the aim of intensive reading is to develop students’ 

comprehension skills by teaching new vocabulary and concepts with short passages. 

Through decoding, learners can infer the meaning of a text by considering its context. In 

terms of the material, the texts are a little more complicated than extensive reading because 

they are related to scientific reports or news, which handle grammatical structures that are a 

slightly more complex for the students (p. 21). 
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1.7. Models of reading process  

 

1.7.1. Bottom-up and top-down models 

 

These are strategies that are implemented during the reading process to interpret the 

information from books, articles, reviews, or any other texts that learners are reading. From 

one perspective, the bottom-up model focuses on the smaller linguistic units found in the 

text; comprehension begins with the words and then complex structures to understand the 

text as a whole and get an overall message (Angosto et al., 2013). Nonetheless, the top-down 

model is the opposite; instead of focusing first on the words, this model starts with the 

general aspects of the text and later analyzes the words. The intention is to activate prior 

knowledge in students, which is a key part of this model to achieve an adequate reading 

comprehension (Al-Jawi, 2010). 

 

1.7.2. Interactive model 

 

Arambala (2022) mentions that “the interactive reading model, or IRM, is a reading model 

that recognizes the interaction of bottom-up and top-down processes simultaneously 

throughout the reading process”. Encouraging learners to achieve a thorough comprehension 

of the text and utilizing both models would assist students in enhancing their understanding. 

For example, the singular details of the text in some cases make it easier to obtain clear 

picture of the reading and the analysis of the general aspects allows the interpretation of the 

details (Al-Jawi, 2010). In the interactive model, students have more techniques to build 

their own analysis and awareness of the text, allowing them to support themselves in both 

models within the reading process. 

 

 

1.8. Types of reading 

 

1.8.1. Silent reading  

 

As the name suggests, silent reading does not involve voice production; readers only use  

eye speed, memorization and visual memory to read because, in this type of reading, it is not 

necessary to perform any physical activity only individual concentration to produce a deep 

understanding of what is read (Khatimah, 2020). Before reading silently, the teacher has to 

give a brief idea of what the text is about to arouse the students’ interest in the text and, at 

the end, ask some questions to check the learners’ comprehension of the text that has been 

read (Al-Jawi, 2010). In this way, educators can identify if this type of reading works with 

their students or if they need to change it or add adaptions. 
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1.8.2. Oral reading 

 

Al-Jawi (2010) states that this type of reading involves several aspects to be taken into 

account, such as the pronunciation, pauses, tone and stress (p. 22). These elements are 

necessary to produce a comprehensible reading of the texts in which the audience does not 

get lost during this process and listens to the information correctly, so that they can talk what 

the text is about. In oral reading, teachers have an important role, which is to regularly 

practice with the students the pronunciation of the vocabulary, teach them to follow the 

reading with their eyes or fingers to avoid getting lost and look up from time to time while 

reading, retain short sentences and share them with the class (Al-Jawi, 2010). This type of 

reading will also be beneficial in developing students' oral expression at the same time as 

learning to read. 

 

 

1.9. Stages in a reading lesson 

 

There are three main stages in a reading plan: pre-reading, while- reading and post-

reading, each of them have different purposes throughout the lesson to achieve a successful 

learning. The following table explains each of these stages in more detail.  

 

Table 2 

 Stages in a reading lesson 

Stages Description Some examples of activities 

Pre-Reading 

 

It works like a warm-up, in 

which one of the main 

functions is to engage 

students with the reading 

topic and create 

expectations. a 

 

At this stage, teachers 

introduce vocabulary in the 

text that students may not be 

familiar with, as well as 

unfamiliar grammatical 

patterns. a 

 

The use of pictures, realia, 

diagrams and charts are a 

good alternative to catch 

students’ attention. a 

 

KWL chart: This is a chart 

where students can write what 

they know about the topic (K), 

the things they want to learn 

(W) and what they learned at 

the end of the lesson (L). b 

 

True or False: Establish 

statements about the topic and 

ask students about them but 

the teacher does not give them 

the answer the students realize 

on their own if they were right 

or wrong. b 

 

Videos: In this modern world 

videos are another useful 

activity for pre-reading. 
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Choose a video related with 

the topic and prepare 

questions for the students to 

talk about. b 

While-Reading 

 

This stage involves other 

activities that are carried out 

to keep learners interested in 

the class, but they are 

execute while they are 

reading. a 

 

The objective of this 

activities is the better 

understanding of the text. b 

 

Identify the topic sentences: 

As students read, they can 

recognize the main idea of the 

paragraphs, it is a way to 

verify if learners really 

comprehend the central ideas 

within the reading. b 

 

Distinguish between general 

and specific ideas: Making 

comparisons and identifying 

them by reading. b  

 

Comprehension questions: 

Through these questions, the 

teacher asks and prompts the 

students to answer them. a   

 

Applying reading strategies: 

There are some strategies that 

can be applied in reading 

activities, such as skimming 

and scanning, which also 

facilitate text comprehension 

and identification of relevant 

information in the text. c 

Post-Reading 

In the last stage, the text is 

left behind and activities are 

applied to confirm whether 

the text had relevance and if 

they can be useful and 

interesting for students. c 

 

Creative discussions: 

Consist of the creation of a set 

of questions related with 

reading which has the purpose 

that students had an 

interactive discussion about it 

and share it with the rest of the 

class. b 

 

Quiz your classmates: In this 

activity students can create 
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their own questions and read 

them in front of the class to 

answer them in different 

groups. b 

 

Finding related news: It can 

work as a homework or 

classwork; it consists of 

researching other news that 

deal with similar topics with 

the reading that students have 

already read and sharing the 

findings with the rest of the 

group. b 

Note. Taken from: a Al-Jawi (2010, p. 27). b Campos (2023). c Al-Jawi (2010, p. 28). 

Adapted by Nicole León. 

 

 

1.10.  Essential components of reading  

 

Reading is a complex skill that involves various components crucial for literacy 

development and facilitating comprehension of the reading process (Tindall & Nisbet, 2009). 

Knowing these components will be helpful in the educational field; in this way, teachers will 

be aware of them and then, through different strategies and methodologies, will apply these 

components in the classroom to improve students' reading comprehension of different texts. 

 

 

1.10.1. Phonemic awareness 

 

Tindall & Nisbet (2009) mention that “phonological awareness is an all-encompassing 

term for hearing sounds in spoken language” (p. 1). Phonological awareness involves rhymes 

(whole words), syllables and phonemes, which are the individual sounds of words (Murray, 

n.d.). It is considered the main reading component because from it the others arise; 

consequently, it becomes a vital element in the journey of learning to read. Listening and 

recognizing word sounds can help learners establish connections between familiar sounds 

and the corresponding letters that produce them (Basmo, 2023b). English is not a phonetic 

language like Spanish, which means that words are not pronounced in the same way as they 

are spelled, thus the importance of identifying the sounds of the words correctly. 
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1.10.2.  Phonics 

 

Phonics help readers to make a relationship between letters and sounds (Johns, 2010). 

When reading, students usually decode the information of the text, which involves 

transforming printed words into spoken words. Learners employ phonics skills to pronounce 

words and attribute meaning to them, as they identify the phonemes within words they can 

make phoneme-grapheme connections, in other words it is an association of the sounds and 

the letters that represent that sound (What Is Phonics?, n.d.). 

 

 

1.10.3. Fluency 

 

Fluency is the vital importance for comprehension and word recognition, it also involves 

the capacity to read a text swiftly and accurately (Robertson & Breiseth, 2023). Once readers 

practice phonics and phonemic awareness, the next step is to develop fluency, which actually 

takes more time to master because reading a text smoothly, having correct pronunciation, 

proper tone of voice and speed requires a lot of practice (Basmo, 2023b). In consequence, 

students may feel frustrated for not doing it perfectly on the first time, thereby, teachers 

should be a support and guide for students during this process, practicing together with them 

to provide feedback that can motivate pupils to continue to strive and not give up. 

 

 

1.10.4. Vocabulary 

 

According to Robertson and Breiseth (2023), vocabulary is “recognizing and 

understanding words in relation to the context of the reading passage”. Insufficient 

vocabulary would hinder readers’ comprehension of the texts. Also, knowing words in 

isolation can occasionally lead to confusion due to the functions that words can have. An 

example of this is the word “book” as a noun in Spanish means “libro”, but as a verb it means 

“reservar”, so considering the context where the words are found is important as well. 

Reading is an excellent alternative for acquiring vocabulary regardless of the learners’ level; 

through it, students can learn new words and become familiar with expressions often used 

by native speakers that will be useful for them to practice in everyday life situations (Basmo, 

2023b). 

 

 

1.10.5.  Comprehension  

 

Comprehension is the main goal of reading; it is the interpretation of the text being read. 

If readers truly understand the reading passages, they will be able to make judgments based 

on what they have read (Robertson & Breiseth, 2023). Moreover, Liou (2021) mentions that 

comprehension in reading “it is a dynamic process that involves making predictions, 

summarizing the main idea, questioning one's predictions, and clarifying unclear concepts”. 
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Therefore, it is considered a skill that requires dedication on the part of each individual, as 

well as an adequate amount of vocabulary and fluency when reading, so the comprehension 

process varies from one student to another. 

 

 

1.11. Reading strategies 

 

Cruz (2023) refers to reading strategies as “tools readers use to understand what’s written 

on a page. These strategies can be taught directly to students and are critical for literacy 

development”. Thus, the following table will explain some strategies that can be 

implemented in the classroom to boost students' reading comprehension. 

 

Table 3  

Reading strategies 

Strategies Description Application Examples 

Visualization 

 

With this strategy, students 

can create mental images 

about the text they are 

reading, like a movie or a 

picture book with several 

images. Each learner can 

have a different mental 

image because it is related to 

the prior knowledge, they 

have to imagine the images 

of the reading. a 

 

Category game: Use some 

letters of the alphabet and 

choose a category (e.g., 

sports, animals, plants, etc.). 

In this activity students have 

to think of a word with each 

letter and category. b 

 

Multisensory visualizing: 

In this activity, students do 

not write examples of 

words, but imitate them. b 

 

While reading: The teacher 

can read a passage from the 

text and pause for students 

to draw what they imagine 

the meaning of the story 

might be. c 
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Questioning 

 

It is a useful strategy to 

monitor students' 

comprehension and interest 

in reading and can be used at 

the beginning, during, and 

after reading. d 

 

Right there questions: 

They involve facts or 

information that are 

specific; they are questions 

that have a direct answer. e  

 

Think and research 

questions: These questions 

involve critical thinking and 

connecting different 

passages throughout the 

reading. e 

Author and me questions: 

The reader's personal 

opinion of the material 

becomes relevant here. e 

Making inferences 

 

For inferring students use 

their prior knowledge, it is 

the vital importance that 

learners make connections 

with their world and the 

reading’ content to 

understand it. Moreover, 

according to Preszler 

(2006), inferences “are the 

conclusions a reader draws 

about the unsaid in a 

passage based on what is 

actually said by the author” 

(p. 4). 

 

 

Kis strategy: Key words 

inter and support. This 

strategy consists of 

underlining key words and 

making inferences from 

them to answer the 

questions. g 

 

It says I say: Helps students 

organize their thoughts by 

combining information 

from the text and their prior 

knowledge. g 

 

Marking texts: 

Highlighting texts keeps 

students focused. g 

 

Picture books: Students 

rely on the pictures and text 

to infer story ideas. Picture 

books are an amazing tool 

for teaching inferential 

thinking to children and 

older readers. f 
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Predicting 

 

Through this strategy it is 

possible to anticipate what 

is going to happen in a story, 

it is a connection between 

previous knowledge and 

new knowledge, the readers' 

predictions will be answered 

as they read, they will 

discover if they were right 

or wrong. h 

 

 

 

Picture books: Students 

can learn from both the text 

and the images. Ask 

questions such as: 

What if... or What would 

happen if...? 

Based on the image, what do 

you think might happen? 

This will help to engage 

students' imagination. i 

 

It can be applied in the 3 

reading stages: 

 

Before: Look at the title, 

back and the first pages of a 

book and the covert art. j 

During: Try to answer the 

established predictions 

(before reading). j 

After: Evaluate students 

critical thinking skills by 

highlighting the plot twists 

in the story. j 

Summarize 

 

It is a practical strategy to 

remember the important and 

relevant facts of the text 

without much effort, 

elaborated by the readers 

using their own words. k 

 

For summarizing there are a 

lot of activities that the 

students can do such as 

mind maps, completing 

worksheets, underlining 

main ideas, taking notes, 

this will depend on the 

activity they are doing and 

what the teacher wants to 

achieve with it. 



 
 

22 
 

Previewing 

 

Kashyap and Dyquisto 

(2020) state that: 

“previewing is a strategy 

that readers use to recall 

prior knowledge and set a 

purpose for reading”. So, it 

is a strategy that can be used 

before and during reading. l 

KWL+: K: “What I 

Know”, W: “What I Wanto 

to Know”, L: “What I 

Learned” and + “What I 

Still Want to Know”, is the 

format of a table that will 

help and engage students in 

the activity, it can be applied 

to reading and writing. l 

The 4 "P"s: Purpose, 

Preview, Prior Knowledge, 

Predict. This activity is a 

good aid in determining 

reading objectives and 

motivating students to begin 

reading. l 

Skimming 

 

With this strategy it is 

possible to identify the main 

ideas of the text without 

reading word by word. It is 

useful when the reader 

wants to find the main ideas 

instead of understanding the 

text. m 

 

To grasp the main idea of 

texts, students can read 

headings, subheadings, 

illustrations or, in some 

cases, the first lines of 

paragraphs. m 

Scanning 

 

With scanning readers 

search key words or ideas, 

to find a specific answer, it 

is related with moving the 

eyes fast through the 

document. m 

 

Once students know what to 

find, they will only focus on 

words that are bold, 

italicized, or have a different 

feature, such as color or 

size. m 

Note. Taken from: a Will (2018, p. 14). b Pride (2023b). c (Visualizing, n.d.). d Banditvilai 

(2020, p. 46). e Basmo (2023a). f Preszler (2006, p. 6). g Kopitski (2007) as cited in 

Warnidah & Suwarno  (2018, p. 84). h  (Block, Rodgers, & Johnson (2004) as cited in 

Firhamsyah (2021, p. 2).  i Ashbrook (2011). j Pride (2023a). k Pourhosein Gilakjani, A., & 

Sabouri (2016, p. 235). l Kashyap and Dyquisto (2020). m Liao (2012, p. 303). Adapted by 

Nicole León. 
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1.11.1. Picture books 

 

Tan (2001) states that “picture books are quite large, colourful, easy to read and very 

simple in their storyline and structure, not very long and (most significantly) produced 

exclusively for a certain audience, namely children, especially of the younger variety” (p, 

4). They are not difficult to read, the correlation between the images and the text helps in the 

understanding of the story. However, there are picture books for a more mature audience not 

just for children, they usually have a deep message through the story that children are 

unlikely to identify on their own, of course, younger readers can also read them, but they 

will not get as much out of them as an older reader. 

 

Picture books offer to readers the opportunity to explain what the story is about even 

before  reading it, due to the verbal and visual references to guide them whether they do not 

know a word (Hladíková, 2014). In addition, Arnheim (1993) mentions that “visual learning 

enhances the cognitive understanding of abstract concepts to children” (as cited in Nicholas, 

2007, p. 22). Therefore, the association of images with words generates meaningful learning 

for students, allowing them to apply and recognize them later in different contexts. 

 

 

• Interaction of words and pictures  

 

As mentioned above, the key elements of picture books are illustrations and text to create 

a story. In this sense, Grundvig (2012) comments that “the combination of the two levels of 

communication, the visual and the verbal, is what makes the picture book unique” (p, 22). 

Readers can rely on the pictures if they do not know some words and deduce their meaning. 

The pictures are closely related to the text and the story does not change even if the pictures 

are not taken into account, so illustrations are useful to enhance students' learning, help them 

overcome any difficulties they may face while reading and enjoy books without considering 

it as an obligation (Nikolajeva & Scott, 2006). 

 

 

• Features of Picture books 

 

According to Mount Lawley Senior High School (n.d.), picture books have the 

following visual characteristics: 

 

o Color: Illustrators use them to express different meanings, for example white for 

peace and red for danger or anger. 

 

o Icons and symbols: They are used to make something easy to recognize and bring 

meaning to the story.  
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o Size and position: These features are really important to give perspectives in the 

drawing and emphasize the importance of different elements. 

 

o Medium: The way illustrators create drawings, it can be as a collage, digital, 

drawing, and painting with watercolors, acrylics or real photographs. 

 

 

• Types of picture books  

 

Vitale (2022) mentions four main types of picture books which are as follows: 

 

o Nonfiction picture books: They are based on real events, facts or people. They 

can be about a historical event, a biography (remarkable person) or the natural 

world. 

 

o Concept picture books: They are related to early concepts for the youngest 

learners, dealing with numbers, alphabet, colors, etc. 

 

o Poetry picture books: They are usually a collection of poems by an author or 

authors on a given or undefined theme. 

 

o Fiction picture books: These are the most common, where authors create stories 

about any topic they can imagine, there are no limits, and everything is possible. 

Nevertheless, it is important to take into account the target audience. 

 

 

• Picture books in education 

 

Phillips (2022) highlights the importance of picture books in education by mentioning 

them in the following points: 

 

o Literacy and language skills: The short text passages allow readers to read 

without haste and pressure. At the same time, they develop their phonological 

awareness and recognize the patterns and sounds of the language. 

 

o Visual literacy: The pictures and illustrations help learners to understand the 

books’ story and let their imagination run free. 

 

o Reading comprehension: Some students may find it difficult to understand 

books with many words; however, with picture books, it is possible to develop 

their reading comprehension with the illustrations because they accompany the 

narrative part of the text. 
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o Story sequencing: Learners can make inferences and predictions about the book 

using the pictures; teachers can point out some pictures throughout the story and 

ask students what will happen next and make inferences based on their 

predictions. 

 

o Opportunities for reflection: Picture books can be used to encourage discussion 

among students about what is happening or could happen, and they can look for 

the deeper messages of the story that require further analysis. 

 

o Increased engagement: Illustrations are an aid help to catch readers' attention in 

the story and help them learn at the same time, giving an idea of what is coming 

next and creating expectations about the reading. 

 

o Social- emotional learning: Picture books make difficult topics more 

approachable, addressing them in an accessible and less direct format; the 

illustrations often have a deeper meaning that older readers can understand and 

comment on. 

 

o Improved vocabulary: Vocabulary acquisition through picture books is more 

interactive, they can play with them and expand their vocabulary while reading 

and talking about the illustrations. 

 

o Inspire learning: Illustrations are a new way to expand readers' worlds and 

inspire them to explore new things, as well as their interests. 

 

o Pure enjoyment: Picture books create a positive relationship with reading, 

motivating students to continue reading for pleasure and not out of obligation. 
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CHAPTER II: METHODOLOGY 

 

This chapter will explain the research methodology, including the research type, methods, 

techniques, and instruments used, along with the description of the population that will be 

part of the research problem with the title: “Use of picture books as a strategy to improve 

reading comprehension in sophomore students at Colegio Universitario”. Therefore, the 

elements involved in this chapter are crucial when collecting data, as they will be analyzed 

in the following chapter. 

  

2.1. Type of research  

 

This study relies on a mixed method. George (2021) states that a mixed method combines 

elements of both qualitative and quantitative research, offering a broad view of the study to 

address the research question. Because of the data collected for this research, it was 

important to incorporate both methods so that they could complement each other and, in 

turn, have accurate and realistic results. 

 

 

2.1.1. Qualitative research 

 

The application of the qualitative method was essential within this research by 

considering the English teachers’ experiences, strategies related to reading comprehension, 

and their views on picture books. Moreover, Bhat (2023b) establishes that qualitative method 

centers on obtaining data through open-ended responses about what and why people think 

that way on a specific topic. In this sense, the interviews conducted are part of this method 

to show the perceptions and behavior of the respondents in relation to the topic they were 

exposed to, avoiding assumptions that do not fit in the reality and at the same time providing 

an in-depth analysis of the topic in a realistic way. 

 

 

2.1.2. Quantitative research  

 

In this investigation, the numerical data is also of vital importance because it is based on 

the collection of information from the sample, which must be more accurate when analyzing 

the results obtained. Bhandari (2020) says that “Quantitative research is the process of 

collecting and analyzing numerical data. It can be used to find patterns and averages, make 

predictions, test causal relationships, and generalize results to wider populations”. For that 

reason, the students’ survey used as instrument determined in a measurable way their 

perspective of reading in English. 

 

 

 

https://www.scribbr.com/research-bias/generalizability/


 
 

27 
 

2.2.  Methods 

 

Three methods served as the foundation for this investigation to fulfill the research 

objectives. These will be detailed below: 

 

 

2.2.1. Deductive method 

 

In deductive reasoning, the research begins with a broad idea and progressively narrows 

it down to more specific concept, which is then tested through observations and data 

colletion; its aim is to prove something, so it is structured and based on quantitative analysis 

(QuestionPro Collaborators, 2023b). Furthermore, deductive research offers a general 

framework for understanding the phenomenon only relying on measurable data and not on 

personal opinions (Aransiola, 2023). Through this method, the analysis and results of the 

surveys were carried out, gathering information to identify the source of the research 

problem. 

 

 

2.2.2. Inductive method 

 

In the inductive method, the researcher gathers pertinent data for the investigation. 

Subsequently, these data are analyzed comprehensively, seeking patterns and formulating a 

theory to elucidate them (Sirisilla, 2023). In other words, the objective of the inductive 

method is to formulate a theory grounded in specific observations and empirical evidence 

(Collaborators, 2023). In this research, the interviews made it possible to elicit statements 

about English teachers’ experiences and strategies related to reading comprehension. 

 

 

2.2.3. Descriptive method 

 

In this research, the descriptive method was also applied. It can describe the population, 

situation, or phenomenon in a systematic way to investigate one or several variables in order 

to address questions regarding what, where how and when in the research. It is important to 

note that the descriptive method solely observes and measures variables; it does not 

manipulate them (McCombes, 2023). 

 

 

2.3. Techniques and research instruments 

 

There are different types of instruments that are used to measure variables. For this 

research, two types of instruments were chosen to collect data: one is the interview for 
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English teachers’ qualitative data on strategies to develop reading comprehension, while the 

other consists of a survey that covers students’ perspectives on reading in English.  

 

 

2.3.1. Interview  

 

In this study, several interviews were executed with the Vice-principal of Colegio 

Universitario, the English coordinator and the teachers who oversees sophomore students to 

gather their opinion and experiences about the materials used in classes to improve reading 

comprehension. An interview is a qualitative research method that in contrast with other data 

collection methods, empowers researchers to acquire extensive insights into participants’ 

opinions and experiences in their own words, thereby fostering a profound comprehension 

of the research subject (Interview in Research, n.d.).  

 

Overall, the interview with the Vice-principal was divided into five questions based on 

her perspective on the students' level of English and the materials used in English classes. 

Likewise, the coordinator teacher and teachers of sophomore students were interviewed 

regarding their strategies for developing reading comprehension and their opinions of picture 

books. All the interviews conducted had five question to gather the information needed for 

the research. 

 

 

2.3.2. Survey 

 

A survey is used to collect information from a group of individuals by asking questions 

(Bhat, 2023a). The survey allowed for the collection of quantitative data within this research. 

Hence, a survey was administered to 94 sophomore students of Colegio Universitario of 

parallels A, B and C, using the Spanish as the students’ mother tongue so that the questions 

were clear to the students. The questionnaire consisted of seven questions about students’ 

perspective on reading, their preferences and activities that help them in reading 

comprehension. The collected information was instrumental in deriving statistical outcomes, 

which subsequently facilitated the development of the proposal. 

 

 

2.3.3. Research Questions 

 

• What beneficial effects do picture books have on the development of reading 

comprehension? 

• How can picture books be applied in the instruction and learning process of 

teaching English as a Foreign Language? 
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2.4. Study site 

 

For this undergraduate work, Colegio Universitario UTN was selected as the study site, its 

AMIE code is 10H 00071, this is an institution located in Ibarra, in the Sagrario parish, on 

Luis Ulpiano de la Torre 2-20 and Jesus Yerovi streets. This institution was created as an 

annex of the Universidad Tecnica del Norte as a laboratory for students of the FECYT 

faculty to carry out their internships there. In addition, there is no school, there are only two 

sections, Higher Basic Education and Bachillerato General Unificado. 

 

 

2.5. Population and sampling  

 

The population for this research was sophomore students of Colegio Universitario, this 

group was divided into three parallels “A”, “B” and “C”. In the parallel A there are 30 

students, in the parallel B there are 31 students and the parallel C there are 27 students. 

Consequently, the population was 88 students in total. Moreover, the Vice-Principal, the 

English coordinator and two teachers participated in the research. Due to the number of 

participants, which is less than one hundred, a sample is not required. 

 

Table 4 

Information about the population 

Educational 

Institution 

Students – 

Courses 

“A”, “B” 

and “C” 

Vice-

principal of 

the 

institution 

English 

Coordinator 

English 

Teachers 
Total 

Colegio 

Universitario 

“UTN” 

88 1 1 2 92 

Note. Researcher elaboration 

 

 

2.6.  Procedure  

 

To develop this research project, it was imperative to follow certain steps. The first was 

to investigate the theoretical and bibliographical analysis to support the investigation. 

Secondly, the instruments were created: a survey for the students and interviews for the Vice-

principal, the English Coordinator, and two English teachers. These instruments were based 

on the research objectives to collect useful data for the creation of a didactic guide. The 

instruments were validated and approved by two experts (Annexes 1-2). Then, the 

Universidad Técnica del Norte requested a letter of authorization to contact the principal of 

Colegio Universitario “UTN” in order to obtain permission to apply instruments at the 

institution (Annex 3).     
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Once the letter of authorization had been accepted by the principal of the institution 

(Annex 4), a specific day was arranged with the Vice-Principal, the English Coordinator, and 

the teachers to gather the required information and statistical data. Prior to the application of 

the instruments, a letter of consent was given to the Vice- Principal, the English Coordinator 

and sophomore teachers who participated in this research to be signed by them, which 

contains the purpose of the investigation (Annex 5). The first interview was with the Vice- 

Principal of Colegio Universitario, which lasted 15 minutes (Annex 6), then the interview 

with the English coordinator, which also took 15 minutes (Annex 7), and finally the other 2 

interviews with sophomore teachers, which were 15 minutes for each one (Annex 8). The 

last instrument applied was the students’ survey (Annex 9), which was translated into 

Spanish for better understanding and to collect more precise data. Once the collection of the 

qualitative and quantitative data was completed, the analysis of this information was carried 

out to create the proposal, which in this investigation was a didactic guide with activities 

using picture books. After all, the respective conclusions and recommendations were drawn 

up. 
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

 

The data analysis of the research instruments applied to the study group will be covered 

in detail in this chapter. Four interviews and one survey were conducted during this 

investigation. One of the interviews was made to the Vice-Principal of the institution, which 

contained five questions to gather information about the English modules created by the 

Ministry of Education, as well as the proficiency level that students are expected to attain by 

the end of the academic period and her opinion about picture books in education. The second 

interview was for the English Teacher Coordinator; the third and fourth interviews were for 

English teachers of sophomore level, the interviews had five questions to collect information 

about the difficulties that students may present to reach A2.2, focusing on reading skills, 

classroom reading strategies aimed at improving comprehension, and their perspective on 

integrating picture books into English classes. It is important to mention that the interviews 

were transcribed and subsequently analyzed.  

 

In addition, during this investigation, a survey was carried out with sophomore students 

of Colegio Universitario, to identify students’ reading difficulties, their book preferences, 

and the activities they prefer to do or help them to enhance their reading comprehension. 

Furthermore, the survey results will be displayed in statistical tables and bellow each table 

the corresponding analysis is presented. The information that was collected has a great 

influence in the discussion part and in the elaboration of the didactic guide. 

 

 

3.1. Results from the Vice-Principal Interview  

 

The responses to the interview questions provided by the Vice-Principal offered insights 

into her outlook on the teaching and learning process of English as a foreign language within 

the institution. Moreover, reliable and specific information was collected about sophomore 

students and the English teachers. Since the Vice-Principal does not speak English, the 

interview was conducted in Spanish; nonetheless, all questions and their responses have been 

translated into English (See annex 6). 

 

Questionnaire: Vice-Principal 

Question 1.- Do you think that the development of English linguistic competences is 

important for the future of UTN students? Justify your answer. 

The initial question concerned the importance of English for the future prospects of UTN 

students. In response to this question, the Vice-Principal stated that the institution always 

considered what is stipulated by the Ministry of Education, which carries out an analysis, 

study, and diagnosis of the competences, abilities, and skills that students need at the end of 

the academic period, adding that she considered it important to develop linguistic 

competences as basic learning and as part of their personal formation. 
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Question 2.- According to the Ministry of Education’s curriculum regulations, it is 

stipulated that sophomore students should reach level A2.2 in English language skills 

by the end of the academic period, where learners can understand elementary written 

English, use basic phrases and expressions in simple and daily life situations. Do you 

consider that students can reach this level without difficulty? What are the difficulties 

faced by students in reaching the desired level? 

The second question addressed the difficulties encountered by sophomore students in 

attaining the A2.2 level in English competences. The Vice-Principal said that each student 

has differences in terms of learning, as an institution their aim is to ensure that all students 

reach the desired level in language skills. However, teachers have to identify teaching 

strategies and resources that they can use with students to develop English skills, considering 

students as individuals who do not always learn in the same way. 

Question 3.- In terms of materials and resources, do you think that the books given by 

the Ministry of Education that are used in English classes are enough for the 

development of reading comprehension in the Foreign Language in sophomore 

students? Explain your answer. 

The third question centered on the usefulness of the English books supplied by the Ministry 

of Education in fostering reading proficiency. On this basis, the Vice-Principal affirmed that 

a book is not a straitjacket; to establish a planning teachers should have a variety of resources 

where they can get information, mentioning again that each student has their differences and 

teachers have to attend to all these differences. For that reason, it is necessary to implement 

various resources that can be found on the web or in different sources so that teachers can 

develop the skills of students. 

Question 4.- Picture books are a type of book that uses illustrations and words to tell a 

story, creating meaning in an authentic and natural way, encouraging students’ 

understanding and vocabulary acquisition. Do you agree that it would be useful for 

students to use this strategy in class? 

The fourth question concerned the Vice-Principal’s viewpoint regarding the implementation 

of picture books in the classroom as a teaching strategy. The Vice-Principal mentioned that 

picture books are an important resource within the teaching-learning process, and even more 

so if these books suit the interests and expectations of students based on their age. Therefore, 

if picture books were related to the environment and activities of sophomore students, it 

would be beneficial for them to acquire English language skills through this strategy. 

Question 5.- Would you be in favor that the teachers use a didactic guide with 

activities that include picture books to enhance students’ reading comprehension? 

The final question in this interview referred to the Vice-Principal’s opinion on the use of a 

didactic guide that included picture books. The answer to this question was positive, the 

Vice-Principal emphasized the importance of using different resources, considering the way 
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students learn, because some are visuals, others are kinesthetic, auditory, and so on. Then, 

picture books are a strategy that will allow students to develop their language skills. 

 

3.1.1. Analysis of the Vice-Principal’s interview 

 

Through this interview, it was possible to gather relevant information about how English 

is perceived in the institution, the Vice-principal’s perspective on student learning, and the 

materials. First of all, what is stipulated by the Ministry of Education is always taken into 

account; however, there are aspects that sometimes intervene in the development of 

linguistic competences. One of them is the difference that students have while learning. 

According to Sternberg (1994), there are different learning styles that are the preferred way 

in which a person uses his or her skills; it is not considered itself an ability, but as a 

preference; therefore, the different styles are neither good nor bad; they are just simply 

different. 

 

3.1.2.  Vice- Principal interview summary 

 

The interview with the Vice-Principal pointed out that the institution prioritizes the 

development of the English language competences in line with the standards established by 

the Ministry of Education. Nevertheless, the Vice-Principal mentioned that all students have 

their own differences in learning; hence, it is up to the teachers to plan, considering these 

differences, finding other resources, and teaching strategies to develop the students’ 

language skills. Additionally, the Vice-Principal’s opinion about picture books was positive, 

mentioning that they are an important resource in the teaching-learning process. 

 

 

3.2. Results from the English Coordinator Teacher Interview 

 

This interview was conducted with the English Coordinator. The primary objective was 

to identify the challenges sophomore students face regarding their reading skills, as well as 

to explore the teaching strategies employed by teachers and the materials used in classes to 

boost students’ reading comprehension. The answers to each of the questions are detailed 

below:  

 

Questionnaire: English Coordinator   

 

Question 1.- According to the Ministry of Education, sophomore students should reach 

level A2.2 in English. In terms of reading skills, what difficulties do students have in 

reaching this level? 

The first question was about the difficulties students may have in reaching A2.2 level related 

to reading skills. In answer to this question, the English Coordinator indicated that various 

factors could impede reading comprehension, including insufficient or low reading 
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proficiency in certain students, limited vocabulary, among others. She also mentioned that 

all these aspects are derived from internal and external factors that arise from the family, 

school and social context that surrounds each person. 

Question 2.- From your experience, regarding materials and resources, are the 

Ministry’s books for English classes enough for the teaching-learning process or is it 

necessary to implement more teaching materials? 

The second question was related to the materials and resources used in the English classes, 

whether they are sufficient, or it is necessary to incorporate other teaching materials for the 

classes. The English Coordinator said that the materials provided by the Ministry does not 

always meet the expectations for teaching and learning emphasizing that today, there are 

English Modules that contribute little or nothing to this process. Additionally, the 

Coordinator added that if we talk about reading skill, we should have better material that 

contributes to the skill and meets students’ expectations. 

Question 3.- What strategies do teachers at the institution implement in their classes 

to develop reading comprehension? 

In the third question, the reading strategies used by teachers were considered. Based on this, 

the English Coordinator expressed that in their institution, teachers work with 2018 English 

text where they have a lot of reading input; however, she did not mention in detail the 

strategies of other English teachers. The English Coordinator stated that she personally, with 

the students in her charge, looks for material focused on improving reading skills with 

reinforcement activities, applying skimming and scanning. 

Question 4.- Do you consider that the use of picture books is a beneficial strategy to 

improve students’ reading comprehension? 

 This question concerned English Coordinator’s opinion on utilizing picture books to 

enhance students’ reading comprehension. The English Coordinator mentioned that sharing 

picture books is a great way to develop important reading and writing skills and other skills 

that build listening, vocabulary, and comprehension, as well as a greater awareness of how 

books are made. The coordinator also said that in picture books, the story and the illustrations 

are linked to give a broader understanding of what the book is about, which is advantageous. 

Question 5.- Do you agree that a didactic guide with activities that include picture 

books would be a good resource for developing reading comprehension in students of 

the institution? 

The last question of this interview was about whether the use of didactic guide with activities 

that include picture books would be a good resource. The English Coordinator response was 

positive, saying that it is a practical and interesting teaching material that will motivate 

students to improve their reading comprehension in English since the common texts include 

long texts or letters that are boring for students, so having resources and materials that catch 

students’ attention will help them to enhance their reading comprehension level. 
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3.2.1. Analysis of the English Coordinator Interview  

 

During this interview, there were some relevant aspects to highlight, such as the point of 

view of a teacher and her experience working with students. The English coordinator 

established that there are inner and external variables that intervene and slow down the 

learning process, as well as the materials supplied by the Ministry of Education that 

frequently fail to meet the necessities of language acquisition. However, as stated by Burress 

& Jenkinson (1982), it is important to make continuous efforts to offer educational 

opportunities for individual from all ethnic backgrounds, irrespective of their physical or 

mental abilities. Therefore, educators must adapt materials for learners and provide 

meaningful resources that will greatly assist them. 

 

3.2.2. English Coordinator Interview summary 

 

The results of this interview indicated that there are external and internal factors that affect 

the correct development of reading skills in some students, making it difficult to reach the 

desire level of English according to the CEFR. Moreover, the materials and resources 

provided by the Ministry of Education do not always fulfill the expectations for the teaching-

learning process. However, the teacher often includes other resources to enhance reading 

comprehension. Furthermore, it was stated that the use of picture books is a great strategy to 

motivate students to improve and develop their reading skills. 

 

 

3.3. Results from Sophomore teachers’ interviews  

 

 There are two English teachers in charge of sophomore students, the interview questions 

are the same, so they are going to be separated as Parallel “A” sophomore teacher and 

Parallels “B” and “C” sophomore teacher, to differentiate the interviews. The questions are 

related to the difficulties of sophomore students to reach the desire level (A2.2), the teachers’ 

strategies and activities to improve students’ reading comprehension in classes, and their 

opinion about picture books as a strategy to enhance reading comprehension. Below are 

detailed responses to each of the questions: 

 

3.3.1. Questionnaire: Parallel “A” sophomore teacher 

 

Question 1.- Regarding reading skill, what difficulties do sophomore students have in 

reaching the A2.2 level set by the Ministry of Education? 

 

This question was related to the difficulties of sophomore students reaching the A2.2 level 

in reading proficiency. The teacher stated that sometimes time is the problem; they do not 

have enough time in the schedule, and for that reason, the topics are too much for the 

students. The teacher also said that achieving the desired level of reading skills can be 

somewhat challenging with only 2 or 3 hours of English classes per week. Moreover, he 
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mentioned that the Ministry of Education should find another alternative, such as exclusive 

schedule after school time, to improve the skills in a proper and continuous way, so the 

students will have a real connection and contact with the language. 

 

Question 2.- What reading strategies do you use in class to help students develop their 

reading comprehension? 

The second question was about reading strategies that sophomore teacher uses to help 

students develop their reading comprehension. The teacher expressed that he likes more 

reflection as a reading strategy, where students read any document or text and extract the 

main ideas from the reading and can give him conclusions, recommendations, and a 

summary about the reading. As a teacher, he usually includes some vocabulary for students 

to analyze, in order to understand what they are reading. Another strategy he usually applies 

is the creation of flashcards and small notes about the books and texts that students have 

been reading. Moreover, the teacher considers that underlining as a useful strategy for 

identifying new vocabulary and learning in context. 

Question 3.- In terms of activities, what do you carry out in your classes to develop 

reading comprehension? 

In the third question, activities to develop reading comprehension were considered. The 

teacher explained that he always tries to ensure students have a dictionary in class to work 

with, underline the words that they do not know, and look them up in the dictionary to enrich 

their vocabulary and understand the texts to be able to write a summary or, with advanced 

students, an essay to demonstrate that they are learning. The teacher also mentioned that with 

his students, they create a “notebook”, where they write and take notes on what they are 

reading, including there the topic and some phrases that the students understand, so that at 

the end they have a message of everything.  

Question 4.- Do you consider the use of picture books to be a beneficial strategy for 

improving learners’ reading comprehension? 

The fourth question concerned the teacher’s opinion about picture books as a strategy to 

improve students’ reading comprehension. The teacher expressed that most people are 

visual, they like to see drawings, videos and pictures, which allows them to learn easily the 

things that they see, so he gave an example, saying that if he tried to teach a word, learners 

would understand it better by drawing or showing a picture (a flashcard) related to it. 

Emphasizing that it is easy to remember information with visual aids, in that case, with 

picture books he could explain a story using the illustrations, and even after reading, he could 

work with the students to create a comic or fairy tale that powered their imagination based 

on something they had read previously. 
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Question 5.- Would you be willing to use a didactic guide with activities that include 

picture books as a resource to enhance students’ reading comprehension in your 

classes? 

The final question was about the use of a didactic guide with activities that include picture 

books.  The teacher said that he would love to use a didactic guide that includes picture books 

because any material that he can use in his class is welcome, as it allows him to enrich his 

skills as a teacher and, above all, a helping hand is always useful, so why not? 

 

3.3.2. Questionnaire: Parallels “B” and “C” sophomore teacher 

 

Question 1.- Regarding reading skill, what difficulties do sophomore students have in 

reaching the A2.2 level set by the Ministry of Education? 

This question focused on difficulties encountered by sophomore students in reaching the 

A2.2 level of reading proficiency. The teacher explained that sophomore students often face 

challenges in reaching A2.2 level, because of difficulties in understanding vocabulary, 

grasping the main idea of texts, making inferences, identifying implicit information, and 

connecting ideas are some of the difficulties they have. 

Question 2.- What reading strategies do you use in class to help students develop their 

reading comprehension? 

The second question was about reading strategies that sophomore teacher uses to help 

students develop their reading comprehension. The teacher stated that she uses different 

teaching strategies, such as pre-reading, while-reading, post-reading and activities that 

activate previous knowledge to help learners understand the readings or infer ideas. She also 

emphasizes with her students the importance of skimming and scanning information from a 

reading. 

Question 3.- In terms of activities, what do you carry out in your classes to develop 

reading comprehension? 

In the third question, activities to develop reading comprehension were considered. The 

teacher said that it is preferable to use different types of activities because not all students 

are the same, so she tends to use a mixture of activities. The most common are vocabulary 

games, group discussions to promote critical thinking, comprehension quizzes and other 

activities that assist in comprehending the material they are reading. 

Question 4.- Do you consider the use of picture books to be a beneficial strategy for 

improving learners’ reading comprehension? 

The fourth question concerned the teacher’s opinion about picture books as a strategy to 

improve students’ reading comprehension. The teacher agreed that visual aids are important 

for students to be more involved in what they are going to read, also for them to learn, 

memorize and connect pictures to the real meaning of a reading, as for her the use of visual 

aids is very important to involve students in the class.  
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Question 5.- Would you be willing to use a didactic guide with activities that include 

picture books as a resource to enhance students’ reading comprehension in your 

classes? 

The last question was about the use of a didactic guide with activities that include picture 

books.  The teachers’ response to this question was also positive, she expressed that all 

resources are important to her and as mentioned visual aids are useful for the students. 

Therefore, a didactic guide with picture books will be of great help in improving the reading 

comprehension of sophomore students. 

 

3.3.3. Analysis of sophomore teachers’ interviews  

 

These interviews focused on the difficulties that sophomores face, as well as the reading-

related activities and strategies used by teachers. It was possible to gain an understanding of 

what happens in the classroom, such as note-taking, group discussions, vocabulary games, 

and strategies like reflection, skimming and scanning, which have been used to address the 

reading difficulties that teachers identified in their students. Furthermore, it is worth noting 

that teaching styles have a significant impact in the classroom; they can differ from one 

teacher to another and thus determine their methods or approaches while teaching. 

Consequently, how all these elements are integrated might determine students’ enjoyment, 

their participation during the classes, and the classroom environment in general (Samperio 

Sanchez, 2017). 

 

3.3.4. Sophomore teachers interviews summary 

 

The results of these interviews were of vital importance to understanding how sophomore 

teachers work with the students in classes, define their teaching strategies and what activities 

they carry out to boost students’ reading comprehension. In general terms, there are some 

difficulties that sophomore students have to face when reading; some of them are related to 

unknown vocabulary, grasp the main idea of the text and make inferences, besides the 

insufficient hours of English classes per week, which are not enough to cover all planned 

topics. In addition, teachers mentioned that they use strategies to activate learners’ prior 

knowledge and a mixture of activities because there are different types of students and not 

all learn in the same way and at the same speed. Finally, both agreed that picture books are 

a good strategy to enhance reading comprehension because of the connection between the 

pictures and words to better understand the idea of the texts.  

 

3.4. Results from students’ survey 

 

The survey was applied to sophomore students of three parallels “A”, “B”, and “C” at 

Colegio Universitario. The teacher and the researcher were present during the application of 

the survey. The primary objective of the survey was to gather quantitative information 

regarding the importance of English for students’ future, students’ reading difficulties, the 
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activities they prefer to do and the relevance of pictures in texts to boost reading 

comprehension. The survey was conducted face-to-face to 88 sophomore students. The 

analysis of each question is detailed below:  

 

Question 1 

Do you consider that learning English as a foreign language is important for your 

future? 

 

Table 5 

 Importance of learning English 

Options Frequency % 

Yes 

No 

Total 

86 

2 

88 

98% 

2% 

100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

The initial question inquired about the importance of English as a foreign language for 

the students’ future. The table above shows that the majority of sophomore students, 98%, 

do consider leaning English important for their future. However, there are 2% of students 

who do not consider English to be significant for their academic or personal success. Overall, 

sophomore students recognize the significance of English in their lives and its potential 

influence on their future. 

 

Question 2 

In the development of your reading comprehension skills, consider the following: 

 

Table 6  

Resources to develop reading comprehension 

Options Frequency % 

Only the English book is enough 6 7% 

Other resources could be implemented 81 92% 

No resources are needed 1 1% 

Total 88 100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

The second question concerned the students’ opinion on resources to develop their 

reading comprehension. Three options were considered, with the majority of students 

agreeing that other resources could be implemented, representing 92% of the population. 

Nevertheless, 7% chose that only the English book is enough and 1% that no resources are 

necessary to enhance their reading comprehension. To put it differently, the overwhelming 
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majority of the sophomore students at Colegio Universitario consider that the 

implementation of other additional resources could be necessary in English classes, which 

would help them to improve their reading comprehension skills. 

 

Question 3 

Is it difficult for you to read in English? 

 

Table 7  

Whether or not students have difficulties in reading 

Options Frequency % 

Yes 22 25% 

No 6 7% 

Sometimes 

Total 

60 

88 

68% 

100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

The third question asked whether sophomore students find it difficult to read in English. 

According to the answers, 68% of the students’ state that they sometimes have difficulties 

when reading, which means that there are types of texts that they understand better than 

others or there are other factors that do not allow them to fully understand what they are 

reading. On the one hand, 25% of the learners find it difficult to read in English, so they have 

more struggles understanding the texts. Conversely, 7% of students report having no 

difficulty reading in English. There is a great percentage of sophomore students who 

recognize their difficulties in reading, so it is up to teachers to help them overcome these 

difficulties and find solutions for the learners. 

 

Question 4 

What aspects of reading do you find difficult? 

 

Table 8  

Students' reading difficulties 

 Frequency  

Options Yes No Total 

Find the main idea 44 44 88 

 50% 50% 100% 

Find the secondary ideas 44 44 88 

 50% 50% 100% 

Search/Find specific information 52 36 88 

 59% 41% 100% 

Make inferences 49 39 88 

 56% 44% 100% 
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Summarize 28 60 88 

 32% 68% 100% 

Identify the organization of the text 54 34 88 

 61% 39% 100% 

Answer questions based on the text 32 56 88 

(Questioning) 36% 64% 100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

Regarding the students’ reading difficulties, it is possible to realize that one of the main 

problems is identifying the organization of the text with 61%, Beare (2019) says that “text 

organization refers to how a text is organized to help readers follow and understand the 

information presented,” which clearly affects its fully comprehension and causes other 

problems while reading that are mentioned bellow. Another problem is searching for specific 

information with 59% and making inferences with a 56%; other difficulties are finding the 

main and secondary ideas with 50% each. Therefore, more than half of students present some 

difficulties affecting the comprehension and related activities. The least challenging aspects 

of reading for learners are questioning with 36% and summarizing with a 32%, but that does 

not mean that they are less relevant than the others. 

 

Question 5 

Do you think that pictures in texts help you with reading comprehension? 

 

Table 9  

Pictures in texts 

Options Frequency % 

Yes 60 68% 

No 0 0% 

Sometimes 28 32% 

Total 88 100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

The fifth question referred to the influence of pictures in texts to enhance reading 

comprehension. The findings showed that over half of the students, that is 60%, consider 

that pictures are useful for them to better understand the texts, since they can deduce what is 

happening through them even if they do not understand something in the text. The 28% of 

learners say that they sometimes find pictures effective in the reading process. However, no 

one says that pictures in texts are useless. 
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Question 6 

What kind of books do you prefer to read? 

 

Table 10 

 Types of books 

Options Frequency % 

Tales 50 57% 

Religious  3 3% 

Scientific 35 40% 

Total 88 100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

In the sixth question, students’ preferences in books were considered. In terms of 

preferences,57% are inclined towards tales, 40% prefer scientific books, and only 3% of the 

population likes religious books. Based on these results, the appropriate resources will be 

chosen for the elaboration of the proposal, which in this case will be a didactic guide with 

picture books that can include contents that are attractive to sophomore students.  

 

Question 7 

From the following list of activities, rate from 1 to 5 which activities you prefer to do, 

or which ones help you with reading comprehension. 1 being the lowest and 5 the 

highest. 

 

Table 11 

 List of activities 

 Frequency  

Activities 1 2 3 4 5 Total 

Puzzles 8 14 38 15 13 88 

 9% 16% 43% 17% 15% 100% 

Role play 13 19 25 20 11 88 

 15% 22% 28% 23% 12% 100% 

Reading aloud 19 19 18 17 15 88 

 22% 22% 20% 19% 17% 100% 

Underlining 8 12 27 19 22 88 

 9% 14% 31% 22% 25% 101% 

Create a story 22 17 13 18 18 88 

 25% 19% 15% 20% 20% 99% 

Discussions  29 13 22 14 10 88 

 33% 15% 25% 16% 11% 100% 

Write poems 13 23 18 13 21 88 

 15% 26% 20% 15% 24% 100% 
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Group activities 7 8 17 23 33 88 

 8% 9% 19% 26% 38% 100% 

Collages 12 16 23 15 22 88 

 14% 18% 26% 17% 25% 100% 

Summarizing  9 26 16 17 20 88 

 10% 30% 18% 19% 23% 100% 

Draw a comic 25 14 16 12 21 88 

 28% 16% 18% 14% 24% 100% 

Note. Elaborated by Nicole León. Source: Sophomore students’ survey. 

 

The last question required students to rate a list of activities according to their preferences 

on a scale of 1 to 5. The purpose of this question was to determine which activities learners 

would like to do to improve their reading comprehension. Table 7 shows that there are 

different opinions regarding the activities presented, so for a better understanding, the 

interpretation of each activity will be described below. It is important to mention that 4 and 

5 mean that the students agree and strongly agree with the activity; number 3 means that 

they are indifferent to the activities; and the numbers 2 and 1 mean that they disagree and 

strongly disagree with the activities.  

 

The first activity was puzzles. Most of the students (43%) were indifferent to the activity; 

17% and 15% of the population agreed and strongly agreed with the activity; and 9% and 

16% disagreed and strongly disagreed with the activity, which means that a good percentage 

of the population would like to do puzzles. As for role-playing, 28% were indifferent, 15% 

strongly disagreed, and 22% disagreed, being 2% more than the learners who agreed, so this 

activity has a small chance of being liked by students. The next activity was reading aloud; 

there was not a big difference between the results; however, more students showed 

disagreement with the idea. Regarding underlining, 31% were indifferent, although 22% and 

25% agreed and strongly agreed with the activity, which was a positive response for the 

activity. The next one was creating a story, and most of the students (25%) strongly 

disagreed; nevertheless, there are some students who want to do this activity and agree with 

it.  

 

Discussions had a negative response, with 33% strongly disagreeing and 15% 

disagreeing; students who agreed were a small percentage. Writing poems was another 

activity included in the list, with 15% and 26% of students disagreeing and strongly 

disagreeing; nonetheless, there was not as much difference with learners agreeing with this 

activity, with a difference of 2%. Regarding group activities, it is evident that the vast 

majority of the participants expressed agreement or strong agreement with them, which 

shows that students prefer to do activities in groups rather than alone. In the collages, 26% 

were indifferent, even so a significant group of students agreed and strongly agreed with the 

activity. Also, 30% of students strongly disagreed with summarizing; notwithstanding, 

students who agreed and strongly agreed were more in 2%. The last activity considered in 

the list was drawing a comic; 28% strongly disagreed and 24% strongly agreed. Adding the 
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learners who agreed and disagreed, the results showed that more students would not like to 

draw a comic to improve their reading comprehension.  

 

3.4.1. Analysis of the students’ survey 

 

This survey was very useful to have a broader view of students' perspectives regarding 

their reading difficulties, preferences in activities, and the relevance of pictures in the texts. 

Through answers given by the students, it was evident their interest in having other resources 

to boost their reading comprehension. They also shared the most common problems they 

have when reading, such as finding specific information in the text, identifying the text 

organization of the text, and making inferences, among others. Furthermore, an aspect of 

great importance for this research was the influence of pictures on strengthening the 

comprehension in texts, to which students showed a positive response. As Efendi (2021) 

argues, using  pictures is a good alternative to enhance students’ comprehension, as it can 

help them to understand and establish connections between the topics of the text and their  

visual meaning. 

 

3.4.2. Students’ survey summary 

 

The survey results revealed pertinent aspects of the students’ viewpoint. In first place, 

98% of students consider that learning English is important for their future, which is a good 

response from learners. In addition, a good percentage of sophomore students agreed on the 

use of other resources to strengthen their reading comprehension. Regarding reading 

difficulties, most of the population expressed that they frequently and sometimes find it 

difficult to read in English, and there are some aspects in which they usually have problems, 

such as identifying the organization of the text, looking for specific information, making 

inferences, finding the main and secondary ideas, among others.  

 

Furthermore, the vast majority of students responded that pictures in texts help them in 

the comprehension, so it is a useful aid to have illustrations while reading. The last two 

questions referred to the opinions and preferences of the students because, based on that, it 

will be possible to elaborate the proposal using their answers; therefore, 57% chose tales as 

the type of book they prefer to read; thus, resources will focus on this answer. Additionally, 

a list of activities was put under consideration, for example puzzles, writing poems, creating 

a story, and so on. Students were instructed to evaluate them using a scale from 1 to 5, taking 

into account that this analysis will also be part of the proposal: the learners’ favorite activities 

and those they might like. 

 

 

3.5.   Discussion  

 

The interviews and the survey responses provided insights into the experiences of 

sophomore students at Colegio Universitario in learning English as a second language. The 
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Vice-principal, the English teachers and sophomore students provided valuable information 

for the research, which allowed a broader vision of the teaching strategies, reading 

difficulties, as well as the resources and activities used in the classes to enhance reading 

comprehension. 

 

Initially, it has been mentioned in the interviews that achieving the English level set by 

the Ministry of Education is contemplated in the institution, which means that it is a clear 

purpose for teachers to help students reach the desired level in the different language 

competences; however, there are some factors that make it difficult to meet the established 

objectives in their entirety, the most relevant being the individualities of students when it 

comes to learning, the resources that do not fulfill the expectations, and the number of 

weekly hours of English. Therefore, teachers explained that they need to search for other 

resources, apply different activities and teaching strategies even though students still have 

difficulties in the language skills like reading comprehension. 

  

Secondly, the sophomore students’ responses to the survey showed that they are willing 

to use additional resources to boost their reading understanding due to the lack of materials 

in the classroom focused on developing their reading abilities. In addition, learners pointed 

out the difficulties they have in reading from their own perspective, which is a different 

approach from the teachers’ point of view. Moreover, the survey revealed that pictures have 

a positive influence on text comprehension, alongside to the activities that help them or that 

they preferred to do in order to improve their reading comprehension. 

  

Finally, after the analysis of the result, is it noticeable that the teachers and sophomore 

students at Colegio Universitario are eager to use a didactic guide with activities that include 

picture books. Hence, it is necessary to create a guide that meets the teachers’ expectations 

and learners’ needs to enhance their reading comprehension. 
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CHAPTER IV: PROPOSAL 

4.1. Title  

 

Learning through Picture Books- Didactic guide to improve reading comprehension. 

 

4.2. Introduction 

 

The development of language skills can be challenging without the adequate guidance 

and resources to meet expectations during learning; therefore, reading skills are not the 

exception to this. Throughout this research, it has been possible to identify the difficulties 

faced by sophomore students in language acquisition. Nonetheless, reading is a fundamental 

skill because it allows learners to discover the language deeply in a meaningful way and 

empower their imagination. 

 

Consequently, this proposal is designed based on students’ preferences in terms of 

activities, types of books, and their reading difficulties. Taking these aspects into account, 

the proposal contains different activities before, during and after the reading of each of the 

picture books included in the didactic guide in order to strengthen the reading skills of 

sophomore students in an interactive way. In addition to this, teachers can implement this 

guide in classes and use it as an extra resource in the teaching-learning process. 

 

Finally, the picture books selected for the proposal contain information suitable to the 

level of the students and, most importantly, they are of interest to them. Even if there are 

difficult words, the activities, and the picture book itself will help learners improve their 

reading skills and expand their vocabulary applicable in different contexts. 

 

 

4.3.  Justification  

 

During this investigation, one of the aspects mentioned was the resources implemented 

in English classes; teachers tend to look for other materials and resources to apply in the 

classroom. That means, English textbooks alone are not enough to fulfill with the demands 

establish by the Ministry of Education. Hence, having extra material ready to use is an 

excellent alternative, even more if it helps in the promotion of language skills. Moreover, 

the implementation of a didactic guide that contains innovative elements and activities 

during classes will motivate students to further boost their skills and go beyond with the 

information presented. Overall, relying on a guide specially designed to meet students’ needs 

is not only beneficial for them, but also for the teachers, who will be able to make use of it. 
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4.4. Objectives  

 

4.4.1. General Objective  

 

Design a didactic guide with some picture books for the development of reading 

comprehension in sophomore students at Colegio Universitario. 

 

4.4.2. Specific Objectives 

 

• Select picture books according to sophomore students’ English level and their 

preferences. 

• Create activities related to picture books and based on students' reading difficulties. 

 

 

4.5. Location  

 

Colegio Universitario “UTN” is located in Ibarra, in the Sagrario parish, belonging to the 

canton of Ibarra, province of Imbabura, with address at Luis Ulpiano de la Torre 2-20 and 

Jesus Yerovi streets. This institution was created in 1988 as an annex of the Universidad 

Tecnica del Norte, as a laboratory for students of the FECYT faculty to carry out their 

internships there. 

 

 

4.6. Beneficiaries  

 

The direct beneficiaries of this proposal are sophomore students and teachers at Colegio 

Universitario “UTN”.  Teachers will be able to include picture books and the didactic guide 

as strategies to improve students’ reading comprehension. Additionally, students will have 

the opportunity to boost their reading skills with various activities and acquire the language 

meaningfully. The indirect beneficiaries of the proposal are other teachers as it can serve as 

a reference for educators to adapt the materials according to the level of the students and 

their interests, and for students who want to improve their reading comprehension through 

picture books. 

 

 

4.7. Guide  

 

The guide will be available in an online version on Canva, so anyone can access the link 

without difficulty as long as they have an internet connection. 

https://www.canva.com/design/DAGAhPpqtKo/bwnd35b0Sb5l0C2OKNjPCQ/edit?utm_c

ontent=DAGAhPpqtKo&utm_campaign=designshare&utm_medium=link2&utm_source=

sharebutton 

https://www.canva.com/design/DAGAhPpqtKo/bwnd35b0Sb5l0C2OKNjPCQ/edit?utm_content=DAGAhPpqtKo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGAhPpqtKo/bwnd35b0Sb5l0C2OKNjPCQ/edit?utm_content=DAGAhPpqtKo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGAhPpqtKo/bwnd35b0Sb5l0C2OKNjPCQ/edit?utm_content=DAGAhPpqtKo&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

 

This chapter will detail the conclusions and recommendations obtained during the 

research. 

 

5.1.  Conclusions  

 

The development of the language skills is important to foster communication and active 

interactions between humans; therefore, all the skills must be improved so that students reach 

certain levels of mastery of the language and to measure their proficiency in it. These levels 

are considered by the Ministry of education but may not always be fully achieved.  

 

According to the findings of this research, reading constitutes one of the primary skills in 

language acquisition. Students often have problems when it comes to the full comprehension 

of texts; consequently, the application of different strategies and activities is necessary to 

solve their difficulties. Picture books are a good example of reading strategies due to their 

benefits and adaptability when applied in educational settings. 

 

Through the analysis of the data collected, it was possible to gather information about 

teachers’ strategies for the classes and the reading difficulties of the students at the Colegio 

Universitario in a deeper way. It was suggested to incorporate picture books as a strategy to 

develop reading comprehension in the students, which promote imagination, opportunities 

for reflection, and increasing the engagement, so that they can go beyond of what is literally 

written. The aim is to inspire students to learn. 

 

As mentioned throughout the research, pictures books are an advantageous strategy for 

students of all ages to boost their reading comprehension due to the combination of 

illustrations and text that help to reinforce vocabulary and the understanding in a accessible 

and engaging way, in addition to the fact that they can appeal to different learning modalities 

by being able to address complex topics in an accessible manner. 

 

In this research, a didactic guide for teachers and students was designed to provide them 

a useful and meaningful resource for English classes different from the ones that they usually 

work with, which includes some picture books and interactive activities mostly selected by 

the students to assist them in overcoming their reading difficulties.  
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5.2. Recommendations  

 

It would be a good alternative for teachers to pay more attention to improving reading 

skills, as they tend to focus on other skills rather than reading, which is also important. 

Having a balance in teaching will help students practice language skills in the classroom as 

much as possible with the teacher’s guidance. 

 

The didactic guide presented has different activities that can be applied in other books or 

texts and can be adjusted based on the students’ needs and proficiency level. Likewise, one 

of the implicit objectives of the guide is to promote reading habits in students that go beyond 

an obligation. It is advisable that teachers look for other resources and not use textbooks as 

the only source of knowledge. Nowadays, there are many resources available on the internet; 

finding some that can be enjoyable for students would be a good option to create an enriching 

environment during classes.  

 

Teachers should follow a structure for reading classes that consists of pre-reading 

activities, during and post-reading activities to introduce the topic as well as unfamiliar 

vocabulary, innovative activities to keep learners interested while reading, and go beyond 

the analysis of a text or book where learners are able to apply and relate the new knowledge 

in other contexts or situations. 

 

Moreover, picture books are considered a strategy only for young learners, which is not 

true; there are countless picture books that deal with different topics of interest in an 

interactive way for both children and adults. The connections between pictures and words 

make it easy to follow the story and deduce what is happening, even if there is unknown 

vocabulary. 

 

It is important to try different resources, materials, methods, and approaches in order to 

experiment in the classroom and find a variety of activities that work with the students or 

adapt them when necessary. Learning is not a linear process; there are many routes to reach 

a goal where learners can be the protagonists and build their knowledge together with 

teachers. 
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ANNEXES  

 

Annexes 1. Requests for validation of the instruments. 
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Annexes 2. Validations of the instruments. 
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Annex 3. Request for authorization to the Principal of Colegio Universitario to apply 

the instruments in the institution. 
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Annex 4.  Approbation letter to do the research at the institution.  
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Annexes 5. Letters of Consent 

 

Vice-principal 

 



 
 

271 
 

English Area Coordinator 
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Annex 6. Vice-principal interview 

 

UNIVERSIDAD TÉCNICA DEL NORTE 
FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 
PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

Theme: Use of picture books as a strategy to improve reading comprehension in 

sophomore students at Colegio Universitario. 

 

INTERVIEW FOR VICE PRINCIPAL 

Objective: Identify the Vice principal perspective in terms of students' level of English 

and the materials used in English classes. 

1. ¿Considera usted que el desarrollo de las competencias lingüísticas en 

inglés es importante para el futuro de los estudiantes del Colegio 

Universitario? Por favor justifique su respuesta. 

 

2. De acuerdo con las regularizaciones del currículo establecidos por el 

Ministerio de Educación, se menciona que los estudiantes de primero de 

bachillerato deben alcanzar el nivel A2.2 en las competencias del idioma 

inglés al finalizar el año electivo. En dicho nivel los estudiantes serán capaces 

de comprender un nivel elemental de idioma escrito y utilizar oraciones y 

expresiones básicas en situaciones sencillas de la vida cotidiana. ¿Considera 

usted que los estudiantes pueden alcanzar el nivel requerido sin ninguna 

dificultad? ¿Cuáles son las dificultades que enfrentan los estudiantes para 

alcanzar el nivel deseado? 

 

3. En cuanto a materiales y recursos, ¿Cree usted que los libros brindados por 

el Ministerio de Educación que se utilizan en las clases de inglés son 

suficientes para el desarrollo de la comprensión lectora en la Lengua 

Extranjera en los alumnos de primero de bachillerato? Argumente su 

respuesta. 

 

4. Los libros ilustrados son un tipo de libro que utiliza ilustraciones y palabras 

para contar una historia de forma auténtica y natural, favoreciendo la 

comprensión y adquisición de vocabulario por parte de los alumnos. ¿Está 

de acuerdo en que sería beneficioso que los estudiantes utilizaran esta 

estrategia en clases?  

 

5. ¿Estaría a favor de que los profesores utilizarán una guía didáctica con 

actividades que incluyan libros ilustrados para mejorar la comprensión 

lectora de los alumnos? 
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Annex 7. Coordinator Teacher interview 

 

UNIVERSIDAD TÉCNICA DEL NORTE 
FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 
PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

Theme: Use of picture books as a strategy to improve reading comprehension in 

sophomore students at Colegio Universitario. 

 

INTERVIEW FOR THE COORDINATOR TEACHER 

Objective: Analyze the collected data about the strategies of EFL teachers in 

developing reading comprehension and students’ reading skills.  

 

1.  According to the Ministry of Education, sophomore students should reach 

level A2.2 in English. In terms of reading skills, what difficulties do students 

have in reaching this level? 

 

 

2. From your experience, regarding materials and resources, are the Ministry’s 

books for English classes enough for the teaching-learning process or is it 

necessary to implement more teaching materials? 

 

 

 

3. What strategies do teachers at the institution implement in their classes to 

develop reading comprehension? 

 

 

 

4. Do you consider that the use of picture books is a beneficial strategy to 

improve students’ reading comprehension? 

 

 

 

5. Do you agree that a didactic guide with activities that include picture books 

would be a good resource for developing reading comprehension in 

students of the institution? 
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Annex 8. Interview for sophomore teachers. 

 

UNIVERSIDAD TÉCNICA DEL NORTE 
FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 
PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

Theme: Use of picture books as a strategy to improve reading comprehension in 

sophomore students at Colegio Universitario. 

 

INTERVIEW FOR THE TEACHERS 

Objective: Analyze the collected data about the strategies of EFL teachers in 

developing reading comprehension and students’ reading skills.  

 

1.  Regarding reading skill, what difficulties do sophomore students have in 

reaching the A2.2 level set by the Ministry of Education? 

 

 

 

2. What reading strategies do you use in class to help students develop their 

reading comprehension? 

 

 

 

3. In terms of activities, what do you carry out in your classes to develop 

reading comprehension? 

 

 

 

4. Do you consider the use of picture books to be a beneficial strategy for 

improving learners’ reading comprehension? 

 

 

 

 

5. Would you be willing to use a didactic guide with activities that include 

picture books as a resource to enhance students’ reading comprehension in 

your classes? 
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Annex 9. Survey for sophomore students. 

 

UNIVERSIDAD TÉCNICA DEL NORTE 
FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA 
PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

Theme: Use of picture books as a strategy to improve reading comprehension in 

sophomore students at Colegio Universitario. 

SURVEY FOR STUDENTS 

Objective: Analyze the collected data about the strategies of EFL teachers in 

developing reading comprehension and students’ reading skills.  

 

Please put a tick (✓) next to the answers you agree with 

 

1. Do you consider that learning English as a foreign language is important 

for your future? 

 

                                Yes ____                                         No ____ 

 

2. In the development of your reading comprehension skills, consider the 

following: 

 

Only the English book is enough _____ 

Other resources could be implemented ______ 

No resources are needed ______ 

 

3. Is it difficult for you to read in English? 

 

Yes _____                            No________               Sometimes_____ 

 

4. What aspects of reading do you find difficult? 

 

Previewing ____ 

Skimming ____ 

Scanning ____ 

Questioning ____ 

Making inferences ____ 

Summarize ____ 

 

5. Do you think that pictures in texts help you with reading comprehension? 
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            Yes ____                                No ____                     Sometimes_____ 

6. What kind of books do you prefer to read? 

 

Tales ____                          Religious ____                               Scientific _____ 

 

7. From the following list of activities, rate from 1 to 5 which activities you 

prefer to do, or which ones help you with reading comprehension. 1 being 

the lowest and 5 the highest. 

 

Activities 
SCORE 

1 2 3 4 5 

Puzzles      

Role play      

Reading aloud      

Underlining      

Create a story      

Discussions       

Write poems      

Group 

activities 

     

Collages      

Summarizing      

Draw a comic      
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Annexes 10. Photographic evidence of the application of the instruments. 
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Annexes 11.  Socialization of the proposal 
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Annex 12. Turnitin Analysis 

 

 


