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ABSTRACT 

 

The purpose of this research was using videos as a strategy to teach the pronunciation of 

Plosive Bilabial Minimal Pairs in seventh-grade students at Juan Pablo II High School 

during the academic period 2022-2023. In terms of methodology, this study was qualitative 

and quantitative. In this regard, data were collected on the students' level of plosive 

phonemes pronunciation through a diagnostic test, opinions on the development of 

phonological competence in children through an interview conducted with teachers, and 

the model of pronunciation instruction in class was identified through an observation 

protocol. The results obtained from each instrument were analyzed and used as a reference 

to design a video teaching guide using a communicative framework as a structural basis for 

teaching pronunciation of the plosive phoneme group to children. 

 

 

 

 

Key words: Pronunciation, videos, plosive bilabial, plosive phonemes. 
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RESUMEN 

 

El propósito de esta investigación fue utilizar videos como estrategia para enseñar la 

pronunciación de los Pares Mínimos Plosivos Bilabiales en estudiantes de séptimo grado 

de la Unidad Educativa Juan Pablo II durante el periodo académico 2022-2023. En cuanto 

a la metodología, este estudio fue cualitativo y cuantitativo. En este sentido, se recogieron 

datos sobre el nivel de pronunciación de los fonemas plosivos de los estudiantes a través de 

una prueba diagnóstica, opiniones sobre el desarrollo de la competencia fonológica en los 

niños a través de una entrevista realizada a los docentes y se identificó el modelo de 

enseñanza de la pronunciación en el aula a través de un protocolo de observación. Los 

resultados obtenidos de cada instrumento fueron analizados y utilizados como referencia 

para diseñar una video guía didáctica utilizando un marco comunicativo como base 

estructural para la enseñanza de la pronunciación del grupo de fonemas plosivos a niños. 

 

 

 

 

Palabras clave: Pronunciación, videos, bilabial plosiva, fonemas plosivos.  
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INTRODUCTION 

 

Over time, learning English has become a valuable tool. The world has discovered a 

way to connect through language and it is thanks to English that it has given way to 

globalization. And with this, many opportunities of different kinds have arisen, both in the 

professional and educational areas covering various fields of knowledge. 

 

In this respect, Latin American countries, including Ecuador, have sought to make 

English a compulsory subject in the educational curriculum (Guevara, 2015). However, 

studies show that students' English proficiency reaches low levels, which highlight the 

existence of different obstacles that make difficult the integration of this subject into the 

Ecuadorian curriculum. According to EF Education First (2023), Ecuador ranks 80th out of 

111 countries in terms of English skills mastery. This alerts teachers and future teachers to 

determine which aspects of the teaching-learning process are deficient.  

 

In recent years, the development of technology in education has allowed the use of 

different tools and resources that help to counteract deficiencies and contribute to an 

efficient and personalized teaching process. It is important to clarify that the present 

research focuses on the application of videos to teach children. Simanullang (2018) affirms 

that video can make learning easier for students because the information is delivered in an 

eye-catching and clear way, and it is also helpful when it comes to pronunciation 

instruction. 

 

However, the lack of innovation in the creation of teaching materials has hindered the 

integration of novel ways of teaching in general. There is a need to harness technology to 

create and find a way to make pronunciation teaching possible for children in an easy and 

interactive way through videos. Thus, students are given the opportunity to develop 

competences at an early age and achieve a good level of proficiency in the target language 

which is of great importance and importance worldwide. 

 

 

Motivation for the study 

 

English has become an important language of communication in which oral expression 

is a key factor. Moreover, in the extensive process of learning English, achieving 

proficiency in all four language skills is a priority for learners. In this regard, this project 

finds it vital to focus on pronunciation, an important sub-skill of speech, as it allows 

students to develop comfortable intelligibility when expressing themselves. 

 

This project was designed with the main objective of teaching the correct pronunciation 

of the bilabial plosive phonemes also considering the group of English plosive phonemes 

in general, using a set of videos that make up an interactive guide. In this way, this didactic 
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resource promotes primary school students' motivation, improves the learning experience, 

and boosts their oral production to counteract the common problems that arise due to the 

interference of the mother tongue when pronouncing plosive phonemes. 

 

 

Problem Description 

 

According to Soto (2015) in 1993 EFL became part of the Ecuadorian curriculum 

thanks to an agreement signed between the Government of Ecuador and the British 

Council. Although decades have passed since its implementation, no significant results 

have been achieved in terms of English proficiency among students. EFL learners continue 

to show deficiencies in all four skills (listening, speaking, reading, and writing), 

particularly in pronunciation as part of the speaking skill. 

 

Several aspects hinder the development of oral expression in students, mainly when it 

comes to pronunciation. Moreover, pronunciation has several obstacles that prevent it from 

being one of the main components of English language teaching, among them: time, 

methodology, and curriculum (Darcy, 2018). The limited time for teaching English forces 

teachers to focus only on skill development in a generalized way.  For this reason, the 

deficiencies students present in sub-skills such as pronunciation are not considered. 

 

 Furthermore, the process of learning English as a foreign language suggests an 

extended period in which learners assimilate and accumulate content to progressively 

develop different language competencies (Andrade, Bastidas, Posso, & Alvarez, 2022). 

Therefore, learners need to develop the necessary competences from an early age by 

building a solid foundation in all four skills but in this case the research concentrates on 

pronunciation. 

 

Moreover, regarding the methodological factor, another current problem is the tendency 

to teach using the traditional method, which hinders the active performance of students in 

class and leaves aside didactic educational resources such as visual aids and different 

media that help to improve the experience and motivation of the learners when acquiring 

new knowledge. Another aspect that disrupts the process of learning English, especially 

pronunciation, is the limited availability of educational and didactic materials (Guevara, 

2015).  In view of the subject of the research, the resources that exist for teaching plosive 

phonemes to children are scarce. 

 

There is a factor directly associated with students' pronunciation problems which is 

mother tongue interference, this is mainly caused by learners making use of their prior 

knowledge to learn a new language. “Learners might face a challenging task in mastering 

pronunciation due to differences in both languages such as sound-to-letter correspondence, 
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size of phoneme inventory, the allophonic realization of sounds, place, and manner of 

articulation, among others” (Uribe, Fuentes, Vargas, & Rey, 2019).  

 

Taking the abovementioned into account, the frequent pronunciation problem 

experienced by seventh-grade students at Juan Pablo II High School is the pronunciation of 

plosive bilabial sounds (/p/ and /b/) as they pronounce them less aspirated, and this causes 

no distinction between words, especially in final position for example /læb/ instead of 

/læp/. According to Avellón (2021), among the common reasons why Spanish speakers 

have difficulty producing the plosive phonemes in general (/p/, /b/, /t/, /d/, /k/, and /g/) is 

that they are aspirated before an accented vowel in English, while in Spanish these sounds 

are pronounced in an unaspirated and less tense manner.  

 

It is important to pronounce plosive bilabial sounds, in essence, the English plosive 

phonemes in general, as this allows students to express themselves clearly and coherently 

when speaking. Thus, this project seeks to improve the learning experience and focuses on 

improving students' pronunciation by using didactic videos, which are considered a 

valuable resource in this research. 

 

 

JUSTIFICATION 

 

According to Education First (2022), Ecuador ranks 82nd out of 111 countries in terms 

of English proficiency, which shows that there is a very low level of English proficiency in 

the country. Therefore, it is a priority to implement new strategies and tools in the teaching 

process that help to strengthen the oral production of students, especially pronunciation. 

For this reason, this research is important as it aims to improve and promote a creative way 

of teaching English pronunciation, making use of videos as a strategy for students to learn 

meaningfully and dynamically the plosive phonemes. 

 

 First, this work will directly benefit the seventh-grade students at Juan Pablo II High 

School, located in Ibarra city, province of Imbabura. They are the group in which the 

effectiveness of the didactic guide to improve pronunciation will be tested. Second, 

teachers and the rest of the students that make up the educational institution are considered 

secondary beneficiaries, since the didactic guide will be shared as support material and will 

benefit present and future generations in the process of improving pronunciation.  

 

One of the current challenges in English language teaching is to implement 

technological tools to improve learning outcomes. Thus, information technologies are seen 

as valuable tools to support the teaching-learning process at different educational levels 

(Toro, Andrade, Orellana, & Arciniegas, 2017).  This research arises from the problems 

that students have in developing a good level of pronunciation and a strategy considered in 

this project is the use of videos. Using this tool for didactic purposes has a positive 
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influence on students' motivation because, according to Feria (2019), the video allows the 

information shared to be stimulating and interesting for the student because of its striking 

colors, sound, and other features. All of this helps the information reach students more 

dynamically.  

 

Regarding the feasibility of the project, developing it does not require expensive 

materials since the resources are virtual and will be easily shared with the students. In 

addition, the school has the necessary tools, such as projectors and the Internet to facilitate 

the application of the project. 

 

 

IMPACTS 

 

This research project contains elements and resources that could be useful for teachers 

to guide their teaching process and for students to improve the pronunciation of plosive 

sounds.  This research has two impacts: linguistic and academic. 

 

Linguistic impact 

 

Seventh-grade students at Juan Pablo II High School will be able to learn the basics of 

pronunciation of plosive sounds by improving their listening skills and progressively 

developing phonological competence at an early age from their A2 level, which will enable 

them to develop correct and clear pronunciation when speaking. 

 

Academic impact 

 

This research will propose the implementation of videos in the pronunciation teaching 

process during lessons with a communicative approach that seeks to move away from 

traditional methods. These will support students to improve their pronunciation and 

develop phonological competence at an early age which will positively affect speech 

development. 

 

 

OBJECTIVES 

 

General  

 

Propose the use of videos as a strategy to teach the pronunciation of Plosive Bilabial 

Minimal Pairs in seventh-grade students at Juan Pablo II High School. 
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Specifics 

- Analyze the theory of videos as a strategy to teach English pronunciation. 

- Diagnose students´ actual production of English Plosive phonemes. 

- Design a didactic guideline proposal with videos to improve students' 

pronunciation of English plosive sounds. 

- Identify the incidence of using videos to teach English plosive sounds to seventh-

grade students. 
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CHAPTER I: THEORETICAL FRAMEWORK 

 

1.1.  Communicative language competence 

 

The development of communicative competence is closely linked to the process of 

second language acquisition. “It refers to possessing the knowledge of the language as well 

as the skills to use the language in real-life situations for fulfilling communicative needs” 

(Bhusal, 2020). It is therefore concerned with the ability of an individual to interact with 

others using the target language in oral, written, and non-verbal forms. This competence 

comprises the following elements: 

 

• Sociolinguistic competence 

 

As language develops in a social environment, socio-linguistic competence seeks to 

explain various situations and contexts in which a set of words or phrases can be used 

appropriately (Mujiono & Herawati, 2021). Knowledge of this competence is reflected in 

the assertiveness with which different expressions are used, considering the receiver of the 

message or the audience and deciding whether to use formal or informal language. 

 

• Pragmatic competence 

 

Pragmatic competence refers to the student's ability to understand, organize, and 

transmit a message according to the appropriate context. Moreover, through this 

competence students understand in which situations it is correct to apply grammatical rules 

practically, thus taking grammatical knowledge a step further toward meaning and 

enabling communication to be effective (Sapoetra, 2019). 

  

• Linguistic competence 

 

All the knowledge a learner acquires about the target language makes up linguistic 

competence, which translates into the ability to distinguish a sound and attribute meaning 

to it, thereby creating a connection between the two elements (Nordquist, 2020). In simple 

terms, this process takes place in the mind of the student and is based on the recognition 

and interaction that exists in elements such as a set of rules, norms, and each of the 

components whereby the target language functions grammatically.  

 

 

1.1.1. Phonological competence  

 

Phonological competence involves knowledge of certain elements that are present in the 

acquisition of English as a second or foreign language. Among the main aspects are the 

sound units (phonemes); the phonetic characteristics of the words, that is, the way of 
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producing sounds according to a certain context (e.g., voicing, plosion, etc.); the phonetic 

composition in which aspects such as the sequence of phonemes, stress, and tone of the 

words intervene; the prosody that focuses on the rhythm, stress, and intonation of the 

sentences (Council of Europe, 2020). All the above aspects are directly involved in the 

development of good pronunciation and correct oral production, so the lack of knowledge 

and learning of these competencies translates into a low level of performance in students.  

 

1.1.2. Common European Framework of Reference (CEFR) 

 

Table 1 

Common reference levels of phonological control 

 

 PHONOLOGICAL CONTROL 

C2 As C1 

 

C1 Correct use of stress and variation of intonation in sentences to express 

meaning. 

B2 Has acquired a clear, natural, pronunciation and intonation. 

 

B1 Pronunciation is clear although there are pronunciation errors, and there is 

no strong native accent. 

A2 The foreign accent is not an impediment to communication as the 

pronunciation is sufficiently clear but needs to be enhanced. 

A1 Simple language and common phrases are used. Native speakers present 

difficulties in understanding speakers at this level. 

Source: (Council of Europe, 2001).  

 

The phonological level considered in this research is A2, in which seventh graders are 

found. The above table shows that at this level, although the students lack a native accent, 

they are understood as having good pronunciation which needs to be further improved. 

 

 

1.2.  Language skills 

 

English skills are essential elements to achieve a complete understanding of what the 

language entails. It is common for students to begin a process that involves analyzing the 

information obtained in a specific context to express ideas or thoughts and give way to 

communication. This is how they gradually develop each of the skills that are divided into 

four: speaking, reading, listening, and writing. 
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• Reading 

 

Reading is a skill that implies that an individual is competent in understanding, 

interpreting, analyzing, and grasping the meaning of words and phrases in a written text 

(Sari, Pratiwi, & Theriana, 2018). Beyond the ability to comprehend, students create a 

critical and objective way of thinking through reading, eventually realizing an author's 

point of view or the purpose for which a text has been created.  

 

• Listening 

 

Listening is an important element in the language acquisition process as it focuses on 

receiving or capturing a given message auditively (Putri, Kasim, & Silvianti, 2017). 

Through learning this skill, students develop an acumen for identifying aspects of speech 

such as correct pronunciation, intonation, stress patterns, and rhythm. 

 

• Writing 

 

Writing skill is about creating quality textual content with cohesion and coherence, 

written with a clear purpose, and well-organized to transmit a message (Montenegro, 

2023). This skill creates a graphic awareness of the grammatical structure of English in 

students, i.e., what words are made up of and how simple and complex sentences are 

formed, as well as how to express ideas in written form for different situations and contexts 

in which a certain type of text is required. 

 

• Speaking 

 

Speaking ability is the ability to communicate clearly, expressing a message with 

coherence and meaning in a specific context (Torky, 2006). The action of orally producing 

the target language is the result of previous knowledge about pronunciation patterns of 

isolated sounds, words in context, and aspects such as the structure of the language, among 

other elements that allow speaking from the simplest monologues to the most complex 

speeches. 

 

It is made up of several sub-skills that are vital for developing correct oral production. 

Among these are fluency, vocabulary, grammar, and pronunciation. The present research 

considers mainly aspects of pronunciation. 
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1.3.  Pronunciation 

 

Pronunciation is the application of different patterns of stress, intonation, and 

articulation of sounds to communicate a given message (Asiyah & Maghfiroh, 2021). 

Furthermore, it is an important basis for determining whether an individual can express 

oneself orally in a clear way and without hindrance or interference.  

 

The progressive integration of this important element in the curriculum provides 

positive aspects to the student's learning process. Pronunciation instruction enhances 

speech intelligibility for effective communication. In addition, it aims to improve the 

learner's confidence in speaking and, at the same time, increase their motivation levels. 

Moreover, a conscious development of this sub-skill allows for a better understanding of 

the target language. 

 

1.3.1. What does pronunciation involve? 

 

The process of pronouncing a word or a set of words involves several human organs 

that make speech and sound production possible. Being able to control these speech organs 

and articulating according to the parameters of the target language is the key to achieving 

coherent pronunciation. Furthermore, this process develops as follows: 

 

“Air from the lungs goes up the trachea (also known as the windpipe) and into the 

larynx, where it passes through the space between the vocal cords, called the 

glottis. After the air passes through the glottis, it goes through the tube in the throat 

called the pharynx. Then the air goes out of the oral cavity through the mouth, or 

out of the nasal cavity through the nose” (Park-Johnson & Shin, 2020, p.12). 

 

Beyond the physical aspects involved in the production of sounds, other important 

elements are considered in this research for a deep understanding of pronunciation such as 

segments, suprasegmentals, intonation, stress, and other factors. 

 

 

• Segments 

 

Segments are mainly represented by the vowels and consonants that are part of the 

language and stand for the two major categories of sounds (Park-Johnson & Shin, 2020). 

On the one hand, consonants have a sound that is characterized by the restriction that 

occurs in the vocal tract when pronouncing words. On the other hand, there are vowels, in 

which the pronunciation of the vowels does not present any air obstruction. 
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• Suprasegmentals 

 

Suprasegmentals are variations of several features found in spoken language. They are 

those differences that exist in the pitch, duration, and volume of the sounds that make up 

an utterance. Several of the functions they perform relate to distinguishing meanings, 

senses of expressions, and moods (Sharma, 2021).  

 

This research considers the following characteristics of the suprasegmentals:  

 

• Intonation 

 

“Intonation refers to pitch movement that is not related to differences in word meaning” 

(Park-Johnson & Shin, 2020). This seeks to express differences in expressions when 

communicating, it can be emotion, anger, or sadness. This important characteristic is 

accomplished by altering the tension in the vocal folds, which allows for a change in pitch. 

Depending on the flow of air out of the lungs, notes can be high or low. 

 

• Stress 

 

Stress focuses on emphasizing words or sentences by making the sound louder when 

pronouncing them. We usually find this feature at the end of a word or sentence but there 

are variations. “In any utterance, some syllables are perceived to be more prominent than 

others and are said to have greater stress” (Park-Johnson & Shin, 2020). This process is 

accomplished by pushing the air out of the lungs and contracting the rib cage muscles. 

 

 

1.4. The English phonetic sound system 

 

The English phonetic sound system consists of 44 sounds. It seeks to represent in 

written form the sounds of each of the letters that make up the language. The sounds are 

classified into 24 consonants, 12 single vowels or pure vowels, and 8 diphthongs 

composed of two single vowels. 
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Figure 1  

Phonemic Chart 

Source: (Alba English School, 2017).  

 

 

1.5. Consonants 

 

Consonant sounds are classified according to the place of articulation and manner of 

articulation they are 24 in total. The place of articulation refers to the place where the air 

stream is obstructed to produce different sounds. These points are found in the glottis, the 

lips, the oral cavity, and the pharynx. While the manner of articulation refers to how the 

articulators are positioned to produce sounds, these vary according to the position of the 

articulators in the vocal tract. “The pronunciation of the consonants usually blocks the flow 

of the air through the mouth either partially or completely and therefore, becomes 

prominent when speaking” (Tapia, 2017). 

 

Figure 2  

Consonants of Mainstream American English 

Source: (Park-Johnson & Shin, 2020). 

 

 



12 

 

Figure 2 presents the consonants classified by their place and manner of articulation. 

Thus, in one row the consonants are represented by their place of articulation, which in 

turn are classified as bilabial, labiodental, interdental, alveolar, post-alveolar, palatal, velar, 

and glottal. Furthermore, located in a column is the classification of consonants by their 

manner of articulation which are divided into stop, fricative, nasal, latera liquid, retroflex 

liquid, and glide. 

 

1.5.1. English plosive sounds 

 

Plosive sounds are those produced by complete obstruction of airflow in the vocal tract. 

There are six plosive consonants: /p/b/t/d/k/g/. These sounds are characterized by the way 

they are articulated whether two articulators move toward each other, or one moves toward 

the other, they form an obstruction (Roach, 2009). In addition, the flow of air when making 

a plosive sound causes a loud sound called a plosion to be produced. 

 

There are three types of plosives according to the way of articulation. First, p and b are 

bilabial because lips need to be pressed together when producing the sound. Second, t and 

d are alveolar since the alveolar ridge has contact with the tip of the tongue. Finally, k and 

g are velar because the velum has contact with the back of the tongue and thus a stop of the 

airflow occurs.. On the other hand, it is also convenient to explain that plosive sounds can 

occur at the beginning, middle, and end of a word as illustrated in Table 2. 

 

Table 2 

 Plosive consonants positions 

 

 Initial Medial Final 

/p/ Pin Papper Keep 

/b/ bin rubber bulb 

/t/ tin bitten tent 

/d/ dog bidden bid 

/k/ king bicker kick 

/g/ gun bigger big 
Source: (Shameem, 2009).  

 

1.6.  Plosive Bilabial 

 

The group of plosive phonemes includes the plosive bilabial phonemes. These 

correspond to the sounds /p/ and /b/. 

 

• /p/ 

 

This phoneme is characterized by its manner of articulation in which the lips come 

together to stop the flow of air and then release it. When the sound /p/ is produced, the 
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vocal cords do not vibrate, which is why this sound is described as voiceless. It is found in 

different positions. For example, in the initial position as in the word park (/pɑːk/), in the 

middle position as in the word appear (/əˈpɪər/), and in final position as in the word step 

(/step/). 

 

• /b/ 

 

In the same way, this phoneme is characterized by its manner of articulation in which 

the lips come together to stop the flow of air and then release it. When the sound /b/ is 

produced, unlike the phoneme /p/, the vocal cords do vibrate, which is why this sound is 

described as voiced. It is found in different positions. For example, in the initial position as 

in the word door (/dɔːr/), in the middle position as in the word bubble (/ˈbʌb.əl/), and in 

final position as in the word dead (/ded/). 

 

 

1.7. Common problems for Spanish speakers with plosive phoneme production 

 

One of the factors directly associated with this pronunciation problem is the influence of 

the mother tongue. It is evidenced in different studies that in the process of learning 

English as a foreign language students present different pronunciation problems due to the 

influence of the mother tongue (Pornwiriyakit, 2022). In this way, a common mistake 

made by EFL learners is to speak in English using L1 pronunciation. These cases are 

common in Spanish-speaking students learning English since both languages handle 

different structural systems. 

 

Referring to plosive phonemes, students tend to mispronounce the sounds /p/, /b/, /t/, 

/d/, /k/, and /g/ in the initial position because in Spanish these phonemes are pronounced 

without strong accentuation. Likewise, these phonemes are not common when they are in 

the final position, for this reason, the differentiation between the sounds p and b represents 

a challenge for students due to their subtle differences. In this way, students tend to use /t/ 

for final /d/ (e.g /bæt/ instead of /bæd/), /k/ for final /g/ (e.g /bæk/ instead of /bæg/), and /p/ 

for final /b/ (e.g /kæp/ instead of /kæb/) (Swan & Smith, 2001).  

 

 

1.8. Current approaches to teaching pronunciation 

 

Over the years, methods and approaches have been developed to facilitate the process of 

teaching English skills, especially pronunciation. The advancement of technology and the 

emergence of different materials and tools have ushered in an era of innovation in teaching 

which has made it possible to consider various ways and procedures for teaching each of 

the English skills with which better pedagogical results can be obtained. Table 3 



14 

 

summarizes important aspects of some of the most prominent methods and approaches in 

pronunciation teaching: 

 
Table 3 

Methods and approaches to teaching pronunciation 

 

Approach Definition 

Direct method Learners were provided with a native-like 

speech model by the teachers. Students 

improve their pronunciation through 

listening and imitation. 

Audio lingual method Learning was based on imitation and 

repetition following the teacher's model or 

recording. Teachers used a system of visual 

transcription or chart articulation. 

Technique: minimal pair drill 

Cognitive approach This de-emphasized pronunciation in favor 

of grammar and vocabulary because (a) it 

was assumed that native-like pronunciation 

was an unrealistic objective and could not 

be achieved and (b) time would be better 

spent on teaching more learnable items, 

such as grammatical structures and words. 

Silent way It aims for students to learn the sound 

system without the need to learn the 

phonetic alphabet or linguistic information. 

The focus was on the accuracy of the 

sounds and the structure of the target 

language. Tools: sound-color chart, the 

Fidel charts, word charts, and color rods. 

Community language learning Students designed their pronunciation 

program as they were able to decide what to 

practice with the help of the teacher. The 

approach was intuitive and imitative. 

Communicative approach The teaching of pronunciation was 

considered a matter of urgency in oral 

communication. Techniques used to teach 

pronunciation were listening and imitation, 

minimal pair drills, contextualized minimal 

pairs, phonetic training, visual aids, tongue 

twisters, developmental approximation 

drills, practice of vowel shifts, and stress 
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shifts related by affixation, reading 

aloud/recitation, recordings of learners’ 

production. 

Total physical response In the initial stage it was expected that 

students would make mistakes in 

pronunciation, so the process was gradual, 

students started speaking when they were 

ready. 

Natural approach It was considered practical for students to 

internalize the target sound system by 

exposure to it through listening in a passive, 

non-pressured approach. 

New directions Ideas from other fields started to be 

included in language teaching. Some of the 

techniques used are the use of fluency-

building activities, accuracy-oriented 

exercises, appeals to multisensory modes of 

learning, adaptation of authentic materials, 

and the use of instructional technology in 

the teaching of pronunciation. 

Source: (Shabani & Ghasemian, 2017).  

 

 

1.9. Direct Method 

 

The direct method emerged in the 1890s with an innovative idea. It aims to make the L2 

learning process as easy and natural as when a person learns the L1. It is mainly based on 

oral interaction, where the ability to speak is the essential element of this method. As for 

classroom instruction, it is taught using only the target language, in this way, new 

vocabulary is learned intuitively by paying attention to the gestures and body movements 

made by the teacher. Other tools and strategies applied in class include visual aids and the 

use of specific vocabulary. This method gives priority to students developing oral 

expression and pays special attention to pronunciation, leaving grammar as a secondary 

point. 

 

 

1.10.   Teaching Techniques and Strategies 

 

A world that is constantly advancing requires an education that adapts to change and, 

above all, to go beyond it. The application of some techniques and strategies is the key that 

allows the teacher to eliminate the possible obstacles that limit the capabilities of students 

and affect their participation and performance in class. 
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1.10.1.  Use of videos to teach pronunciation 

 

Video is a valuable tool due to the pedagogical contribution it has provided in recent 

years. This resource provides visual and eye-catching information that facilitates students' 

understanding. In addition, apart from being considered an aid in the pedagogical process, 

the video also allows classes to take place in a dynamic environment that motivates 

students to learn. In addition, due to the versatility of its use, this material can be adapted 

for the teaching of different complex subjects such as pronunciation. 

 

 

1.11.   Communicative Framework to Teach Pronunciation 

 

The present research aims to teach plosive phonemes with the use of videos that are 

structurally based on a communicative framework. The communicative framework consists 

of different stages in which description and analysis of sounds, listening discrimination, 

controlled practice, guided practice, and finally communicative practice stand out. All 

these stages allow the student to progressively understand the sounds of English through 

contrast. 

 

Firstly, in the description and analysis of sounds, the aim is to introduce pupils to the 

correct pronunciation of sounds and to create an awareness that will enable them to 

identify in which words the sounds are present. In this sense, it is essential to present 

vocabulary considering the level or linguistic sophistication of students (Celce-Murcia, 

Brinton, & Goodwin, 1996). 

 

Secondly, after the presentation of the sounds, the listening discrimination stage begins 

in which students identify the sounds by being compared in minimal pairs. This allows 

them to distinguish and get used to the pronunciation of each sound. At this point, students 

have a medium level of engagement as they participate in pronouncing the words they 

hear. 

 

Thirdly, after the discrimination of sounds, practice follows and this is presented in 

three different forms, controlled, guided, and communicative. Initially, Controlled practice 

requires simple vocabulary, the activities at this stage use isolated words or simple phrases 

that they can simply repeat or identify according to the activity. Next, guided practice is 

characterized by using information gap activities in which learners work in pairs and 

receive different pieces of information to complete a text or timeline. Here students use 

simple questions to communicate. Finally, communicative practice allows students to make 

use of the sounds learned in the lesson to complete activities such as creating a dialogue or 

short story using key and sequencing words. 
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To conclude, the communicative framework aims to introduce and expose students to 

the pronunciation of specific sounds through different individual and group activities that 

allow them to improve their pronunciation.  
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CHAPTER II: METHODOLOGY 

 

2.1.  Type of Research 

 

The project was developed using a mixed approach, as this allows it to achieve the 

research objectives through data collection, analysis, and interpretation of the information 

from the observation group. The mixed approach benefits the researcher by allowing the 

use of qualitative and quantitative techniques that complement each other and provide 

broader information while maintaining validity and viability  (Creswell, 2009). 

 

For the development of the research, the quantitative method was considered as it was 

necessary to analyze accounting and measurable information. The focus of the quantitative 

method is to analyze a social phenomenon by collecting data in numerical form 

(Sukamolson, 2007). Moreover, the results are obtained by making use of statistical 

processes, as well as through the application of surveys and controlled observations. 

 

“The qualitative research approach demands that the world be examined with the 

assumption that nothing is trivial, that everything has the potential of being a clue that 

might unlock a more comprehensive understanding of what is being studied” (Bogdan & 

Biklen, 1998). This type of research was useful to collect information such as opinions, 

thoughts, and experiences of certain situations from teachers that have important relevance 

to the project. In addition, data collection was done through interviews. 

  

2.2.  Research Method 

 

• Deductive Method 

 

The following research selected the deductive method to strengthen the development 

process. The theory proposed in the theoretical framework is what is expected to be found 

in the study, thus establishing a hypothesis, and seeking to prove or disprove it (Creswell 

& Clark, 2007). In this case, the research used this method to collect data through the 

diagnostic test and to identify the number of students who have problems recognizing 

plosive phonemes and pronouncing them. 

 

• Inductive Method 

 

This method is applied to collect information and analyze it to find links between the 

research objectives and the conclusions to develop a model or theory considering the 

processes and experiences previously analyzed (Thomas, 2003). In this case, the use of the 

interview made it possible to elicit statements about English teachers' experiences and 

teaching methods concerning the pronunciation teaching process. 
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2.3.  Techniques and instruments 

 

• Diagnostic Test 

“Diagnostic testing is the process adopted to locate and identify students’ areas of 

learning difficulties/weaknesses in a subject or skill and the cause” (Esomonu & Eleje, 

2020). This type of test was beneficial for the present research as it was necessary to 

identify the students' way of pronouncing plosive sounds in the initial, middle, and final 

positions. 

 

• Teaching Dimensions Observation Protocol 

 

An observation protocol is a useful tool for registering in an organized way the 

dynamics that exist in the classroom between the teacher, learner, and resources. The 

present research used a simplified and modified version of the Teaching Dimensions 

Observation Protocol (TDOP) (Osthoff, Clune, Ferrare, Kretchmar, & White, 2009). It was 

selected to identify the instructional model when it comes to teaching pronunciation to 

foreign learners at the A2 level. 

 

• Semi-Structured Interview 

 

An interview is a valuable technique, as it helps to explain, understand, and analyze 

different opinions, experiences, and behaviors. With this tool, it is possible to obtain 

information about a phenomenon that is present in the group under investigation. The 

semi-structured interview will be applied to the teachers of the educational unit to know 

their views on the importance of the use of audiovisual aids to improve pronunciation in 

students and the development of phonological competence in children. 

 

 

2.4.  Research Questions 

 

• What is the positive influence of videos on pronunciation improvement?  

• How does the mother tongue interfere with the pronunciation learning process of EFL 

learners? 

 

 

2.5.  Study Site   

 

This study occurred in Ibarra, Imbabura, Ecuador, at the Juan Pablo II High School, 

located at the Sagrario parish on Alfredo Gómez Jaime Ave. 3-13 and y Víctor Manuel 

Guzmán Street. This institution operates in classroom mode with morning and afternoon 

schedules. 
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2.5.1.   Participants 

 

The present research took place in the Juan Pablo II High School which consists of 890 

students and three English teachers. However, this research is focused on the seventh-grade 

students in parallel A and B of basic education. 

 

 

2.5.2.   Investigation Procedure 

 

Firstly, the theoretical framework was established by collecting information from other 

papers and articles to ensure the feasibility of the information. Considering the research 

topic, it was necessary to select mixed instruments to collect data. Moreover, it was 

necessary to create a matrix of variables to design the interview questions for the teachers. 

Regarding the instruments, the researcher created a diagnostic test to identify the level of 

pronunciation and recognition of plosive sounds by seventh-grade students. Furthermore, 

to deepen the information, the present research chose to adapt a teaching observational 

protocol to identify the instructional design for teaching pronunciation that currently exists 

at the Juan Pablo II High School. Consequently, the instruments were validated and 

corrected by two teachers of the English major at Universidad Técnica del Norte to ensure 

their proper application. To apply the instruments, a letter was submitted and approved by 

the rector of Juan Pablo II High School. 

 

Subsequently, the instruments were applied considering the research questions and 

objectives. The researcher used the Excel program to plot the results obtained from the 

teacher interview and the student diagnostic test. Once the data was collected, it was 

analyzed, and the respective conclusions and recommendations were written. As a last 

step, an interactive guide was designed with the use of videos for the teaching of plosive 

sounds based on the communicative framework. 

 

 

 

 

 

 

 

 



21 

 

CHAPTER III: ANALYSIS AND DISCUSSION 

 

3.1.   Teachers’ interview 

 

• Question 1: Do you think it is important for seventh graders placed at level A.2 to 

develop phonological competence? Why? 

 

Teacher A: 

 

From my point of view yes, because if students develop phonological competence, it is 

easier for them to learn better all the other skills, especially listening and speaking. 

 

Teacher B: 

 

Yes, I do. The phonological competence helps students to learn English correctly. 

 

Analysis: 

 

According to the teachers' responses, the development of phonological competence in 

seventh grade is an important factor. Furthermore, Teacher A and Teacher B emphasize 

that this competence allows students to easily learn other skills. The perceptions of the 

teachers support the theory that phonological awareness allows students to acquire a clear 

perception of the intonation, stress of sounds, and rhythm of words and sentences, which 

results in a better performance.  

 

 

• Question 2: In the process of developing phonological competence, how important 

is it for your students to learn to pronounce English sounds correctly? 

 

Teacher A: 

 

I believe that developing phonological competence is very important for students 

because if they can pronounce correctly, they can listen well too. 

 

Teacher B: 

 

I consider that it is very important because in this way students can use English to 

communicate effectively. 
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Analysis: 

 

According to that question, both teachers agree on the fact that students need to develop 

correct pronunciation to communicate effectively. In addition, Teacher A expressed that in 

the same way students who can express themselves clearly can also recognize sounds 

appropriately when listening to them. This is because being aware of the correct way in 

which words are produced allows the students to consider precise elements such as rhythm, 

tone, and stress to differentiate one word from another, this potentially increases their 

listening comprehension ability.  

 

 

• Question 3: What problems do your students have when trying to pronounce 

English phonemes in general? 

 

Teacher A: 

 

I have noticed that they have difficulties in pronouncing short and long vowels, and they 

also do not pronounce the phonemes /s/, /k/, /z/, /t/, and /d/ correctly. 

 

Teacher B: 

 

Most of the time students confuse Spanish sounds with English sounds. 

 

Analysis: 

 

About this question, the teachers expressed that students present different problems 

when pronouncing phonemes in general. On the one hand, Teacher A explains that 

students present pronunciation problems mainly in vowels and in various plosive sounds as 

/k/, /t/, and /d/. On the other hand, teacher B argues that a notable problem is the 

interference of the mother tongue since students use the same sounds from L1 when 

pronouncing L2.  

 

 

• Question 4: What problems do your students have when trying to pronounce the 

English plosive sounds? 

 

Teacher A: 

 

Students tend to pronounce the sounds in English as in Spanish, so they don’t 

understand any difference when it comes to plosive sounds. 
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Teacher B: 

 

The biggest problem is that they are not familiar with the English sounds. 

 

Analysis: 

 

Regarding teachers’ responses, giving the same phonological value as Spanish to 

English words is a common mistake made by students when it comes to plosive sounds. In 

other words, mother tongue interference influences the learning process of students, and 

the lack of phonological competence results in their low ability to differentiate one sound 

from another. Moreover, Teacher B explains that the lack of exposure to these certain 

sounds makes students not feel familiar with the target phonemes. 

 

 

• Question 5: How helpful are teaching materials to help students develop good 

phonological competence? 

 

Teacher A: 

 

Teaching materials are essential tools. Now, we have the important resource of 

technology and teachers should use them especially to develop phonological competence. 

 

Teacher B: 

 

All the material used in class helps to reinforce the teaching-learning process. 

 

Analysis: 

 

According to this question, both teachers agree that didactic materials contribute 

positively to the pedagogical process and are useful when developing phonological 

competence. Didactic materials expand students' possibilities of understanding by offering 

them information presented in different ways, which in turn enriches the learning 

environment by taking into consideration various learning styles that allow for better 

outcomes. 

 

 

• Question 6: What strategies do you consider may be used to deal with those 

pronunciation inaccuracies? 
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Teacher A: 

 

I believe that different strategies aimed at vocabulary and pronunciation should be 

applied from the first level of students' learning. 

 

Teacher B: 

Some strategies may include listening to specific information, singing songs, watching 

videos, movies, and comics in English. 

 

Analysis: 

 

In reference to this question, teacher A considers it important to apply strategies focused 

on pronunciation and vocabulary, while teacher B includes activities such as watching 

videos and movies. Integrating strategies with both passive and active activities improve 

learning outcomes since, on the one hand, passive activities allow the learner to become 

familiar with the topic and active activities focus on effective practice. 

 

 

• Question 7: According to your experience, what frame do you use to teach 

pronunciation? 

 

Teacher A: 

 

I usually rely on using a communicative approach to teach pronunciation and emphasize 

the differences between one sound and another. 

 

Teacher B: 

 

I am not using a specific framework. However, most of the time I mix listening 

strategies with speaking to teach pronunciation. 

 

Analysis: 

 

According to the teachers’ answers, none of them uses a particular frame to teach 

pronunciation. However, teacher A takes into consideration the communicative approach. 

This approach considers the development of pronunciation important and emphasizes the 

practical use of this skill so that communication becomes an effective and meaningful 

process. 

 

 

• Question 8: Do you consider short videos help teachers present target phonemes 

in a dynamic way? Why?  
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Teacher A: 

 

Of course, it is important to use technology through videos, movies, etc. This way 

students can have fun while learning to pronounce well. 

 

Teacher B: 

 

Yes, I do. All visual resources help to make a dynamic class and catch the students’ 

attention.  

 

Analysis: 

 

According to this question, teachers agree that the use of videos has a positive impact 

on the teaching of phonemes. This is because, using videos, there is the possibility of 

gradually presenting the phonological units until reaching a strategic comparison of two or 

more of them. 

 

 

3.2.  Diagnostic test 

 

Figure 3   

 Diagnostic test: Question 1 – /b/ and /p/ 

 

 

 

 

 

 

Note: Researcher elaboration. Source: Diagnostic test. 

 

The first figure shows the correct answers obtained in the first question regarding the 

plosive phonemes /p/ and /b/ of the diagnostic test applied. It illustrates that in item a 9 out 

of 33 students correctly identified the phoneme /b/ in its initial position; in item b 16 out of 

33 students recognized the phoneme /b/ in its middle position and in item c 21 out of 33 

students identified the phoneme /p/ in its final position.  
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Given the results, it is evident that identifying the phoneme /b/ in its initial position was 

a potential challenge for the students since both the sounds /p/ and /b/ have a slight 

difference in aspiration when it is pronounced at the beginning of a word. Therefore, these 

are difficult to distinguish considering the language background of students which is not a 

very relevant feature.  

 

 

Figure 4  

Diagnostic test: Question 1 – /t/ and /d/ 

 

 

 

 

 

 

Note: Researcher elaboration. Source: Diagnostic test. 

 

The second figure shows the correct answers obtained in the first question regarding the 

plosive phonemes /t/ and /d/ of the diagnostic test applied. It put in evidence that more than 

half of the students were able to correctly identify the phoneme /t/ in its middle position; 

however, less than half recognized the phoneme /d/ in the initial and final position. 

 

Although both phonemes share the way of articulation, the main problem presented by 

the students has to do with understanding the voicing contrast between /t/ and /d/ since on 

the one hand, /t/ is voiceless and on the other hand, /d/ is voiced. The lack of phonological 

awareness presented by learners hinders their ability to adequately discriminate target 

phonemes in the middle, final, and overall initial position. 
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Figure 5  

Diagnostic test: Question 1 – /k/ and /g/ 

 

 

 

 

 

 

Note: Researcher elaboration. Source: Diagnostic test. 

 

The third figure shows the correct answers obtained in the first question regarding the 

plosive phonemes /k/ and /g/ of the diagnostic test applied. It illustrates that more than half 

of the students were able to correctly identify the phoneme /g/ in its middle position and 

the phoneme /k/ in its final position; however, less than half recognized the phoneme /g/ in 

its initial position.  

 

In this case, 11 out of 33 students had problems identifying the phoneme /g/ in its initial 

position and this again relies on a low level of listening skills and phonological 

competence. The phoneme /k/ is voiceless and no vibration is produced when pronouncing. 

In contrast, /g/ is voiced so it does create a vibration when speaking. To these 

characteristics is added the fact that /k/ is aspirated when speaking and /g/ is not. 

 

3.2.1. Pronunciation 

 

Figure 6  

Diagnostic test: Question 2 – words 

 

 

 

 

 

 

 

 

 

 

 

Note: Researcher elaboration. Source: Diagnostic test 
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Figure 7  

Diagnostic test: Question 2 – sentences 

 

 

 

 

 

 

 

 

 

 

 

 

Note: Researcher elaboration. Source: Diagnostic test. 

 

Data collected for questions 2 and 3, which concern the pronunciation of words and 

sentences, evidenced that most students face problems when trying to pronounce plosive 

sounds in general. These difficulties have several logical reasons behind them. 

 

First, the students have Spanish as their first language, which is a phonetic language, 

meaning that words share the same spelling and pronunciation. It is different when it 

comes to English, in which there are variations between words and the way they are 

pronounced. This disparity between the two languages hinders the ability of students to 

learn and understand the correct pronunciation of sounds and words, especially plosive 

phonemes. 

 

Second, referring to plosive phonemes (/p/, /b/, /t/, /d/, /k/, and /g/) these are classified 

by voicing, place of articulation and manner of articulation. Apart from this, these 

phonemes present a variation when producing the sound and this depends on the position 

in which they are in a word. Thus, certain phonemes are produced with aspiration 

commonly at the beginning of a word. Identifying and pronouncing them correctly requires 

effective development of phonological competence. 

 

Furthermore, due to the interference of the mother tongue in the learning process, 

students tend to instinctively pronounce a word in the same form in which it is written, and 

as voicing plays an important role in the production of a plosive sound a deal is created in 

which words lose their initial meaning due to incorrect pronunciation. 
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3.3.  Observation of the instructional model 

 

The following data corresponds to the application of the observation sheet.  It was 

applied on November 17th, 2023, to one of the participant teachers and a group of 33 

students in seventh grade. The topic of the class was family members. Pronunciation was 

not the focus of the class, but part of it. 

 

To determine the instructional model used by the teacher, an observation sheet adapted 

from TDOP (Teaching Dimensions Observation Protocol) was used, which is a descriptive 

observation protocol in which the actions performed by the teacher and the students are 

identified in a 3-minute interval. 

 

The observation protocol included three main categories: 

1. The time column: data was collected in intervals of three minutes. 

2. The what the teacher does column: It describes the actions taken by the teacher 

during the different stages of the class. 

3. The what the students do column: It describes the reactions of the students to the 

instructions and teachers’ explanations. 

From minutes 1 to 3, the teacher introduces the topic of family members in which he 

uses lecturing, so he does not use any external material to explain the topic. As for the 

students, they only participate by answering the questions asked by the teacher. In this time 

interval, there is not much interaction between teacher and student, so students have a low 

engagement. 

 

In minutes 4 to 6, the teacher made use of multimedia material (audio) to enhance the 

explanation of the target vocabulary. After playing audio, he asked several rhetorical 

questions that encouraged the reasoning of students and, as part of a pedagogical strategy, 

he emphasized the importance of consciously learning and remembering the vocabulary 

previously presented. On the students' side, they only participated in answering the 

questions asked by the teacher. 

 

Regarding minutes 7 to 9, the teacher continued with the same dynamic of presenting an 

audio. In this part of the class, the teacher began to encourage the students to participate in 

class and repeat the correct pronunciation of the vocabulary aloud. The students were 

modeled by the multimedia material and the teacher’s pronunciation. 

 

Finally, from minutes 10 to 12, the teacher begins to use checking questions to 

determine students' understanding. He also makes connections in which students can better 

understand a concept by relating it to an element of their life, which allows for very high 

student engagement in this time-lapse. 
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Analyzing the data obtained from the observation sheet applied to determine the 

instructional model, it can be identified that the teacher tends to give an explanation on 

pronunciation making use of the audio provided in the book. Apart from that material, the 

students rely on the teacher's pronunciation model. As for the dialogue between teacher 

and student, this is given using rhetorical and comprehension-checking questions. 

Furthermore, the explanation was based on repetition and making connections with 

elements of their daily life in which the students achieved a medium-high involvement. 

 

 

3.4.  Discussion  

 

This research aims to use videos as a strategy to teach bilabial plosive sounds and 

considers the other sounds that belong to the plosive group. Taking this aspect into 

account, the present research believes that videos are a valuable resource in the classroom, 

how they are presented captures the attention of students due to their striking colors, 

sounds, and animations  (Feria, 2019). All of this helps the information reach students 

more dynamically. Most teachers’ respondents in this study, on their part, considered 

videos a valid teaching tool. Despite this, and for time reasons, they do not use it very 

often. Experts and respondents agree that videos can become a helpful aid for teachers and 

learners, however, as explained by the teachers, there is not much room for them in real 

contexts due mainly to time limitations. It may be implied then that in search of 

alternatives that allow the use of this tool, flipped teaching strategies may be implemented 

in such cases where time is the constraint.   

 

For further analysis, the results of the various instruments applied for this research show 

the following: 

 

Firstly, the interview conducted with the teachers reflects their views on the importance 

of the development of phonological competence in children. However, they do not focus 

on actively teaching pronunciation in class. Moreover, children who are exposed from an 

early age to complex language elements such as specific sounds in speech find it easy to 

perceive and produce these sounds compared to children who are not exposed to them 

(Ziyodaxon, 2023). In this sense, given the value of phonological awareness at an early 

age, gradually implementing the teaching of pronunciation to children is vital to enhance 

their understanding of rhythm, stress, and intonation, which will positively affect the 

development of skills such as listening and speaking. 

  

Secondly, according to the results of the diagnostic test applied to the students, they 

presented difficulties in identifying and pronouncing words that contain plosive phonemes. 

Regarding that, in the process of learning English as a foreign language students present 

pronunciation inaccuracy due to the influence of the mother tongue (Pornwiriyakit, 2022). 

Moreover, most teachers' respondents consider that the lack of familiarity with English 

phonemes promotes pronunciation problems in students. It could be identified that L1 
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influence is common even among Spanish speakers as how learners pronounce and 

perceive sounds is connected to the prior knowledge and particularities belonging to the 

mother tongue. A practical solution could be to reduce these errors by increasing the 

learner's exposure to the second language, allowing them to acquire it naturally through a 

structured way of teaching. 

 

Next, data collected from classroom observation helped to identify the instructional 

model when it comes to pronunciation. The observation showed that the teacher is the 

primary actor and presents the topic without the use of visual aids. In addition, repetition is 

the main teaching strategy, the dialogue between teacher and student is reduced to 

knowledge-testing questions and there is no interaction between students. Therefore, the 

way of teaching is based on traditional methods and students achieve a low level of 

engagement. 

 

There is no evidence of the use of a specific framework, and it limits the possibilities of 

improving the student's ability to recognize and produce target sounds. To organize the 

way teaching is done, the use of a framework is beneficial as the activities are created and 

developed so that they are aligned with the learning objectives. Regarding that, the present 

research proposes the use of the communicative framework to teach pronunciation to 

improve instructional design, since it divides the teaching stage into several phases, 

moving from analysis and consciousness-raising to listening discrimination and finally 

production (Celce-Murcia, Brinton, & Goodwin, 1996).  
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CHAPTER IV: ACADEMIC PROPOSAL 

4.1.  Title 

 

Plosive phonemes - Video teaching guide to improve pronunciation of plosive sounds. 

 

4.2.  Introduction 

 

Learning a language requires the development of different skills that learners see as a 

challenge, especially those that enable oral production. Thus, this research focuses on 

pronunciation and its development in the topic of plosive sounds since through early 

exposure to this area students build the foundations of phonological competence and 

develop accurate pronunciation gradually. 

 

For that reason, the present video didactic guide is under consideration to teach the 

plosive sounds to seventh-grade students at Juan Pablo II High School. Moreover, the set 

of videos is based on the communicative framework to section the learning process into 

listening discrimination, controlled practice, guided practice, and communicative practice. 

Thus, teachers can implement this guide that contains different repetition exercises and 

activities according to the stages. In this way, students learn to pronounce the sounds 

properly and to identify them in isolated words or different contexts. 

 

Finally, the videos that make up this proposal have an A2 level vocabulary, since this is 

the level at which seventh-grade students are placed. This list of videos is a valuable 

resource to use in class and is also a pedagogical support for students to practice outside 

the classroom. 

 

4.3.  Justification 

 

Pronunciation is a topic that is not covered in depth during class hours, especially at 

levels such as A2, where its development is considered unnecessary. This is due to several 

obstacles, among them, methodology and time. However, having a guide that makes it 

possible to turn a complex topic such as the teaching of plosive sounds into an interactive 

and interesting one is useful for teachers, mainly because it is a unique material. For this 

reason, the implementation of the video guide for the teaching of plosive sounds allows 

teachers to have an organized guide to teach pronunciation and, secondly, to develop the 

basis of pronunciation in children so that they can identify and produce the sounds 

correctly, which will allow them to communicate effectively. At the same time, they 

develop their listening skills. All this learning will allow them to advance in level easily 

and gradually. 
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4.4.  Presentation of the instructional guide 

 

In this video guide for the instruction of the pronunciation of plosive sounds, the 

teachers will find a total of 9 videos of which 6 correspond to the plosive sounds /p/, /b/, 

/t/, /d/, /k/, and /g/. In addition to this, 3 more videos present the contrasting plosive sounds 

/p/ and /b/, /k/ and /g/, and finally /t/ and /d/. 

 

4.5.  Objectives 

4.5.1.  General Objective 

 

Design a video guide for the instruction of the pronunciation of plosive sounds in 

seventh-grade students at John Paul II High School. 

 

4.5.2.  Specific objectives 

 

• Organize video structure and activities based on a communicative framework 

according to the level of the students. 

• Provide a video didactic guide to the institution for the teaching of the 

pronunciation of plosive sounds 

 

4.6.  Beneficiaries 

 

The direct beneficiaries of this proposal are the seventh-grade students and teachers at 

Juan Pablo II High School. Teachers will be able to include the video guide in classes to 

teach plosive sounds and improve students' pronunciation visually and dynamically. 

Moreover, students will have the opportunity to develop their phonological competence 

and listening skills through different activities to identify plosive sounds and produce them 

clearly which will improve their oral production continuously.  The indirect beneficiaries 

of the proposal are other teachers around the world who are looking for material for 

teaching plosive sounds in contrast since the guide will be available for free on YouTube. 

It can also be used as a reference for future videos or projects related to pronunciation 

teaching. 

 

4.7.  Guide  

 

The instructional video guide will be available on YouTube, so anyone can access the link 

freely:  

https://www.youtube.com/playlist?list=PLxRGpRPwyUqCYT7tpQ_A8FvBq1DGx7_Kh  

 

https://www.youtube.com/playlist?list=PLxRGpRPwyUqCYT7tpQ_A8FvBq1DGx7_Kh
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

 

5.1.  Conclusions 

 

Based on the information obtained from the theoretical framework, it leads to the 

conclusion that Spanish speakers have problems pronouncing plosive sounds due to the 

phonological differences that exist in both languages. In addition, the use of videos is an 

important strategy when it comes to modifying and innovating the pronunciation 

instruction process. The images, sounds, and other elements aim to capture the attention of 

the learners, allowing them to awaken a genuine interest in learning. In addition, the use of 

a communicative framework complements this strategy in a way that promotes 

participation and interaction between teacher and student. 

 

Based on the methodology a mixed approach was applied to collect information through 

an interview, a diagnostic test, and an observation protocol.  Firstly, the interview obtained 

a positive response from the teachers in agreeing that pronunciation and the development 

of phonological competence in A2 students are essential for the correct development of 

speaking and that tools such as videos are necessary to promote students' motivation. 

 

In addition, it was detected through the diagnostic test that the students present 

difficulties when pronouncing and identifying the bilabial plosive sounds and plosive 

phonemes in general, in their initial, middle, and final positions. This is because their 

pronunciation in English presents characteristics of the pronunciation of the sounds in 

Spanish, which is a clear interference of the mother tongue. 

 

Finally, with the application of the observation protocol, it was possible to identify the 

instructional model, the dynamics that exist between teacher and student during class, and 

the resources used by the teacher to teach pronunciation. Moreover, it was determined that 

there is no defined framework for teaching pronunciation and the teaching process has 

characteristics that coincide with the traditional method. 

 

The present research proposal, which is based on a video guide for teaching plosive 

phonemes, was designed so that teachers have at their disposal a visual and attractive tool 

for teaching pronunciation of plosive phonemes, which is based on a communicative 

framework. In addition, students could use the guide for learning outside the classroom. 
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5.2.  Recommendations 

 

The gradual inclusion of pronunciation teaching during lessons could benefit the 

development of student's speaking skills and contribute to the development of interest and 

confidence in speaking, especially in children who acquire the language through constant 

exposure to it. 

 

The video guide developed as a proposal for this research contains activities that 

strengthen the group dynamics of the students. It is important to highlight that each video 

is designed to be applied not only in one class but in two or as required by the teacher. 

 

The videos contain an order for teachers to follow which is listening to discrimination, 

controlled practice, guided practice, and communicative practice. Each phase contains 

vocabulary according to the level of the students which is presented in contrast or minimal 

pairs so that the students can identify the sounds and sharpen their hearing. 

 

The present proposal can be equally applied to teaching at lower levels as it contains an 

approach based on visual and sound aids designed for teaching children in a general way. 

In addition, the video guide aims to turn a complex topic such as the pronunciation of 

plosive sounds into an interesting and easy-to-assimilate topic for children. In that way, 

younger learners can have the opportunity to develop a better pronunciation foundation in 

their long journey of learning English. 
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Annexes 2. Checklist 
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Annexes 3. Instruments – Diagnostic test 

 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA, EDUCACIÓN Y TECNOLOGÍA 

Diagnostic test for students 

 

Topic: Using videos as a strategy to teach the pronunciation of Plosive Bilabial 

Minimal Pairs in seventh-grade students at Juan Pablo II High School, academic period 

2022-2023. 

Objective: Diagnose possible pronunciation problems on plosive phonemes in seventh-

grade students. 

QUESTIONARY 

1.- Listen and circle the corresponding word.  

• /b/ and /p/ 

a) bet / pet 

b) bubble / puppet 

c) cob / cop 

 

• /t/ and /d/ 

a) try / dry 

b) petal / pedal 

c) bet / bed 

 

• /k/ and /g/ 

a) cold / gold 

b) cooker / google 

c) pick / pig 
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2.- Pronounce the following words: 

 

  

 

 

 

3.- Read aloud the following short sentences.  

• Today is the right time to climb the mountain. 

• I don’t believe there is a ghost on the coast. 

• Peter eats a big breakfast in bed for his birthday. 

• Mary buys pears, grapes, and bread at a good price at the supermarket. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

/b/ /p/ 

bill pill 

hobby poppy 

cab cap 

/t/ /d/ 

tear dear 

metal  

medal 

bat bad 

/k/ /g/ 

cave gave 

picky piggy 

dock dog 
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Annexes 4. Instruments – Teacher’s Interview 

 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA, EDUCACIÓN Y TECNOLOGÍA 

Teacher’s Interview 

 

Topic: Using videos as a strategy to teach the pronunciation of Plosive Bilabial 

Minimal Pairs in seventh-grade students at Juan Pablo II High School, academic period 

2022-2023. 

Objective: Determine the teachers’ perspective about using videos as a strategy to teach 

the pronunciation of Plosive English Phonemes in seventh-grade students.  

 

1.- Do you think it is important for seventh graders placed at level A.2 to develop 

phonological competence? Why? 

2.- In the process of developing phonological competence, how important is it for 

your students to learn to pronounce English sounds correctly? 

3.- What problems do your students have when trying to pronounce English 

phonemes in general? 

4.- What problems do your students have when trying to pronounce the English 

plosive sounds? 

5.- How helpful are teaching materials to help students develop good phonological 

competence? 

6.- What strategies do you consider may be used to deal with those pronunciation 

inaccuracies? 

7.- According to your experience, What frame do you use to teach pronunciation? 

8.- Do you consider short videos help teachers present target phonemes in a 

dynamic way? Why? 
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Annexes 5. Instruments – Teacher’s Interview 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA, EDUCACIÓN Y TECNOLOGÍA 

Teachers' observation sheet  

 

Topic: Using videos as a strategy to teach the pronunciation of Plosive Bilabial 

Minimal Pairs in seventh-grade students at Juan Pablo II High School, academic period 

2022-2023. 

Objective: Identify the instructional model used by the teachers during the class. 

 

Adapted from the online version of the “Teaching Dimensions Observation 

Protocol (TDOP) 

USER´S GUIDE CODE SYSTEM 

Teaching Methods 

• L (Lecturing) 

• LW (Lecturing while writing) 

• LVIS (Lecturing from pre-made visuals) 

• LDEM (Lecturing with demonstration of phenomena) 

• SOC-L (Socratic lecture) 

• IND (Individualized instruction) 

• A (Assessment) 

• MM (Multimedia) 

• AT (Administrative task) 

Student-focused instruction 

• SGW (Small group work/discussion) 

• DW (Deskwork)  

• SP (Student presentation) 

Student-Teacher Dialogue 

• IRQ (Instructor rhetorical question) 

• IDQ (Instructor display question) 

• ICQ (Instructor comprehension question) 
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Instructional Technology 

• CB (Chalkboard/whiteboard/Smart Board) 

• PP (PowerPoint or other digital slides) 

• M (Movie, documentary, video clips, or YouTube video) 

• WEB (Website) 

Pedagogical Strategies 

• HUM (Humor) 

• ANEX (Anecdote/example)  

• ORG (Organization) 

• EMP (Emphasis) 

Student-led dialogue 

• SQ (Student question) 

• SR (Student response to teacher question) 

• PI (Peer interactions) 

Potential Student Cognitive Engagement 

• CNL (Making connections to own lives/specific cases:) 

• PS (Problem-solving) 

• CR (Creating) 

Student Engagement 

• VHI (Very High) 

• HI (High) 

• MED (Medium) 

• LOW (Low) 

 

Information  

Observer name:  

Instructor name: 

Date and time of observation:  

Goals and plans  

Goals for the observed class:  

Planned activities for the observed class:  

Course Characteristics 
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Level:   

School: 

Number of students: 

 

TIME TEACHER 

 

STUDENTS 

1 - 3 

 

 

 

 

 

 

 

Teaching Methods Student-led dialogue 

L L

W 

L

VIS 

LD

EM 

SOC

-L 
SQ SR PI 

IN

D 

A M

M 

AT  Potential Student Cognitive 

Engagement 

Student-focused instruction CNL PS CR 

SGW DW SP Student Engagement 

Student-Teacher Dialogue VHI HI ME

D 
LOW 

IRQ IDQ ICQ 

Instructional Technology  
CB PP M WEB 

Pedagogical Strategies 

HUM ANE

X 

ORG EMP 

 NOTES: 

 

 

 

 

 

NOTES: 

TIME TEACHER 

 

STUDENTS 

4 - 6 

 

 

 

 

 

 

 

Teaching Methods Student-led dialogue 

L L

W 

L

VIS 

LD

EM 

SOC

-L 
SQ SR PI 

IN

D 

A M

M 

AT  Potential Student Cognitive 

Engagement 

Student-focused instruction CNL PS CR 

SGW DW SP Student Engagement 

Student-Teacher Dialogue VHI HI ME

D 
LOW 

IRQ IDQ ICQ 

Instructional Technology  
CB PP M WEB 

Pedagogical Strategies 

HUM ANE

X 

ORG EMP 

 NOTES: 

 

 

 

 

 

NOTES: 
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TIME TEACHER 

 

STUDENTS 

7 - 9 

 

 

 

 

 

 

 

Teaching Methods Student-led dialogue 

L L

W 

L

VIS 

LD

EM 

SOC

-L 
SQ SR PI 

IN

D 

A M

M 

AT  Potential Student Cognitive 

Engagement 

Student-focused instruction CNL PS CR 

SGW DW SP Student Engagement 

Student-Teacher Dialogue VHI HI ME

D 
LOW 

IRQ IDQ ICQ 

Instructional Technology  
CB PP M WEB 

Pedagogical Strategies 

HUM ANE

X 

ORG EMP 

 NOTES: 

 

 

 

 

 

NOTES: 

TIME TEACHER 

 

STUDENTS 

10 - 12 

 

 

 

 

 

 

 

Teaching Methods Student-led dialogue 

L L

W 

L

VIS 

LD

EM 

SOC

-L 
SQ SR PI 

IN

D 

A M

M 

AT  Potential Student Cognitive 

Engagement 

Student-focused instruction CNL PS CR 

SGW DW SP Student Engagement 

Student-Teacher Dialogue VHI HI ME

D 
LOW 

IRQ IDQ ICQ 

Instructional Technology  
CB PP M WEB 

Pedagogical Strategies 

HUM ANE

X 

ORG EMP 

 NOTES: 

 

 

 

 

 

NOTES: 
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Annexes 6. Solicitude for instruments thesis application 
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Annexes 7. English Teacher’s letters of consent 
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Annexes 8. Authorization for socialization of the proposal 
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Annexes 9. Proposal socialized at Juan Pablo II High School 
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Annexes 12. Turnitin Results 

 


