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RESUMEN 

 

El inglés se considera un idioma global. Para adquirirlo, es esencial que el estudiante 

desarrolle las cuatro habilidades en inglés. Aunque cada una representa un desafío para 

los estudiantes, es necesario trabajar en ellas tanto dentro como fuera del entorno de 

aprendizaje. Sin embargo, los estudiantes tienen un bajo rendimiento en las habilidades 

de escucha debido a las limitadas posibilidades de un aprendizaje significativo y 

trascendente. El propósito de este estudio fue establecer estrategias de aprendizaje 

basadas en técnicas de narración para mejorar la comprensión auditiva. La investigación 

se llevó a cabo en la Universidad Técnica del Norte con profesores de inglés y 

estudiantes de primer nivel de la carrera de inglés, utilizando una metodología basada 

en un enfoque mixto con diseños descriptivos y transversales para lograr los objetivos 

establecidos. Los datos recopilados consistieron en información cuantitativa y 

cualitativa obtenida a través de entrevistas, encuestas y una prueba. Según el análisis de 

los resultados, los profesores respaldaron la idea de que las habilidades de escucha 

pueden ser un desafío para los estudiantes. Por otro lado, el 88,57% de los estudiantes 

consideró que la narración podría mejorar sus habilidades de escucha y comprensión. 

Para cumplir con el objetivo establecido, se desarrolló una guía didáctica que incorpora 

estrategias de narración para mejorar la comprensión auditiva. Además, los enfoques de 

enseñanza de lenguaje comunicativo y de aprendizaje basado en tareas contribuyeron a 

incorporar una variedad de actividades utilizadas en situaciones de la vida real. Gracias 

a diversas plataformas digitales, fue posible crear actividades innovadoras que se 

adaptaron a las preferencias de los estudiantes para desarrollar la comprensión auditiva. 

 

 

Palabras clave:  adquisición del lenguaje, comprensión oral, enfoques pedagógicos, 

narración de cuentos, herramientas tecnológicas. 
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ABSTRACT  

English is considered a global language. To acquire it, it is essential for the student to 

develop the four English skills. Although each one represents a challenge for students, they 

need to be worked on inside and outside the learning environment. However, students have 

low performance in listening skills due to the limited possibilities for meaningful and 

transcendent learning. The purpose of this study was to establish learning strategies based 

on storytelling strategies for enhancing listening comprehension. The present research was 

carried out at the Universidad Técnica del Norte with English teachers and first-level 

English major students using a methodology based on a mixed approach with descriptive 

and transversal designs to achieve the stated objectives. The data collected consisted of 

quantitative and qualitative information collected through interviews, surveys, and a test. 

According to the analysis of the results, teachers supported the idea that listening skills can 

be challenging for learners. On the other hand, 88,57% of students considered that 

storytelling could improve their listening skills and comprehension. In order to fulfill the 

stated objective, a didactic guide was developed, incorporating storytelling strategies to 

enhance listening comprehension. Furthermore, communicative language teaching and 

task-based learning approaches contributed to incorporating a variety of tasks used in real-

life situations. Additionally, thanks to diverse digital platforms, it was possible to create 

innovative activities that worked around students' preferences to develop listening 

comprehension. 

 

 

Keywords: language acquisition. listening comprehension, teaching approaches, 

storytelling, technological tools. 
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INTRODUCTION 

 

Problem 

The English language is considered the Lingua Franca of the world. It plays a significant 

role in education, business, science, research, politics, and entertainment. Under these 

circumstances, more people want to acquire this foreign language. However, learning 

English can be a complex task as it involves certain aspects such as reading, writing, 

listening, and speaking skills, each with its specific sub-skills. Some studies have shown 

that the acquisition of language skills occurs when people communicate. “… we acquire 

45% of our language skills by listening, 30% by speaking, 15% by reading, and 10% by 

writing” (Renukadevi, 2014, p 60). The four skills have their own difficulties, however, 

listening tends to be considered particularly challenging, and sometimes causes anxiety, 

frustration, confusion, and stress among EFL language learners. 

 Listening comprehension is one of the essential competencies. Even though, it 

represents a complex task for English learners worldwide. “Listening English 

comprehension is completely different from usual listening activities because English is not 

our mother tongue language and there are sounds which are unknown or unfamiliar for 

foreign listeners” (HSB, 2021, p. 2). Moreover, students must deal with some issues, 

including the lack of vocabulary, comprehension structures, the inability to understand 

natural speech, various accents, loss of confidence, maintaining concentration, poor 

recording quality, and difficulty understanding to the speaker (Nuriah, 2021). English also 

has different complex grammatical structures and proper expressions of language that 

confuse students. All these factors harm student's interpersonal communication. 

In essence, English has become a universal language, but there are still shortcomings. 

For example, university students in Ecuador face challenges in skills development, 

particularly in listening comprehension. Students cannot understand conversations, radio 

and television dialogues, presentations, and other forms of listening. As well, almost all the 

English classes in high schools focus on grammar. Therefore, students tend to believe that 

learning English is only about writing structures and memorizing different verbs by without 

enjoying the process of learning.  

Regarding these conditions, poor listening skills performance will affect students, even 

especially those who want to study English Major, particularly at Universidad Técnica del 

Norte (UTN). The main fact to take into consideration, many students who enter to study in 

the career have a low level of listening comprehension. This is mainly because they are 

learning English as a foreign language, with a reduce limited exposure with the language 

beyond the classes they receive at the educational institution and nothing else. As a result, 
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the possibilities of meaningful and transcendent learning are limited. Furthermore, the few 

times students are exposed to activities involving audio, they often become bored and 

distracted because they are not able to understand, and the topics are not of interest to them. 

Thus, students have low performance on listening comprehension because they are not 

familiar with strategies which support them to improve it, such as storytelling.  

 

Justification  

The art of storytelling plays a fundamental role in the development of listening skills. 

Through captivating stories, people are invited to immerse themselves in different worlds, 

experience different perspectives and connect with the characters and their emotions. By 

practicing active listening in storytelling, pupils learn to pay attention to details, pick up on 

emotional nuances, and understand underlying messages. Storytelling challenges to let go 

of preconceived ideas and open mind to new perspectives. As learners become better 

listeners, they also become more effective communicators, able to understand and respond 

more empathetically and meaningfully to others. Storytelling fosters more authentic and 

enriches communication.  

Efficient, righteous, meaningful, and natural communication requires good listening 

skills. Based on that, students will notice an improvement in listening skills for their daily 

lives and academic contexts after applying storytelling strategies. These techniques will aid 

students develop in many aspects, such as interacting with other people, listening for 

instructions, or learning about a new topic, helping them to increase their level in this 

ability and obtain high grades. As well, it will improve interpersonal relationships, for 

instance, when people feel heard and valued, they can communicate better with the other 

person. This can resolve or create conflicts, strengthen or ruin relationships, or even cause 

misunderstandings if not used appropriately, implementing respect and confidence 

(Ismatovna, 2020). In addition, if students work on their abilities, they will have many 

benefits in their careers, increasing the level of well-prepared professionals at the 

university. Likewise, it contributes to society to understand the message, and solve 

problems effectively. 

 

Impact 

 This investigation has the potential to benefit in first-level English Major students at 

UTN. In the first place, listening helps language students learn pronunciation, word stress, 

vocabulary, and syntax, and it is only through listening that people can understand 

messages which include tone of voice, pitch, and accent (Renukadevi, 2014). So, beginner 

students will have good results in all the subjects related to English; it also benefits teachers 
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to work better. Further, acquiring listening skills through storytelling strategies will aid 

students in their future practicum classes by applying the methods learned. An extra 

advantage is that students may achieve good results on English proficiency tests; as a result, 

they get secure jobs with high benefits (Sodachan & Chayanuvat, 2018).  

Anyone can improve their listening skills using storytelling strategies. The essential 

purpose is to communicate, so the steps to follow will encourage non-native speakers of 

English, such as students, workers, or business administrators, to connect and explore a 

world with more opportunities in many fields (Sodachan & Chayanuvat, 2018). English 

teachers can also use this technique to keep their knowledge current and practice their 

abilities to improve them. They can use this technique as a guide to work on their students’ 

listening skills inside and outside the classroom.  

 

Objectives 

General Objective 

➢ Design storytelling strategy for the enhancement of listening comprehension in first-

level English Major students at Universidad Técnica del Norte. 

Specific Objectives 

➢ Describe the theoretical basis of how storytelling contributes to the development of 

listening comprehension. 

➢ Analyze the activities carry out by the teachers at Universidad Técnica del Norte for the 

development of listening comprehension. 

➢ Make a didactic listening skill guide based on storytelling activities to develop 

listening comprehension. 
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CHAPTER 1: THEORETICAL FRAMEWORK 

 

1.1. Language Acquisition 

Language acquisition is an innate and subconscious process in which people have the 

capacity to perceive, understand, and use the language to communicate. This process 

actually begins in the early childhood when children or infants hear or speak their mother’s 

tongue or native language for the first time. That is known as first language acquisition 

(L1). Nonetheless, when older children or adults try to learn a new language where people 

use it on a daily basis, such as English, Spanish, or Portuguese, this active process is called 

second language acquisition (SLA). In the same way, people can learn more languages 

following the same process as the first one they acquired. 

 

1.2. English Language Acquisition  

 Looking back over time, English has undergone several transformations that have 

reconfigured human communication. Then, the English language emerged in the early 

medieval period from Germanic tribes that developed their linguistic traditions. When they 

migrated to the British Islands, the language began to expand, initially with the Anglo-

Saxon inhabitants of England who spoke Old English. It was an evolution of Germanic 

dialects. In 1066, the Norman Conquest resulted in the emergence of Middle English, a 

blend of Germanic and Romance elements. The expansion of the British Empire during the 

17th and 18th centuries allowed the English language to spread all over the world 

(Mamadjanova & Malikova, 2023). Furthermore, processes such as industrialization, 

commercialization, and technological advances that have played a significant role in 

helping people communicate even between cultures through the English language. 

Nowadays, English is considered a global language. Its influence continues to grow by 

leaps and bounds in different areas, including education, politics, business, technology, 

entertainment, music, medicine, science, art, sports and so on. That is why a large number 

of people worldwide have adopted it as a second or foreign language (EFL). EFL differs 

from SLA in terms that it is studied by non-native speakers in an area where the language is 

not commonly used. Today, English is spoken by approximately 1.5 billion individuals all 

over the world, making it a significant resource in various fields.  

 

1.2.1. Common European Framework 

The Common European Framework of Reference for Languages (CEFR) provides the 

basis for a language learning, teaching, and assessment, widely recognized for its 
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description of language proficiency. It was developed by the Council of Europe and has 

become a standard reference tool. 

The CEFR divides language proficiency into six levels, from A1 to C2. Each level 

describes the abilities learners should possess at that particular stage. The framework 

covers four main language skills: listening, speaking, reading, and writing. In addition, it 

includes aspects for vocabulary, grammar, and pronunciation. 

 

Table 1 

Global scale according to Common European Framework Reference  

 

PROFICIENT 

USER 

C2 

“Can understand with ease virtually everything heard or 

read. Can summarize from different spoken and written 

sources, reconstructing arguments, and accounts in a 

coherent presentation. Can express him/herself 

spontaneously, very fluently, and precisely, differentiating 

finer shades of meaning even in more complex situations” 

C1 

“Can understand a wide range of demanding, longer texts, 

and recognize implicit meaning. Can express him/herself 

fluently and spontaneously without much obvious searching 

for expressions. Can use language flexibly and effectively 

for social, academic, and professional purposes. Can produce 

clear, well-structured, detailed text on complex subjects, 

showing controlled use of organizational patterns, 

connectors, and cohesive devices” 

INDEPENDENT 

USER 

B2 

“Can understand the main ideas of complex text on both 

concrete and abstract topics, including technical discussions 

in his/her field of specialization. Can interact with a degree 

of fluency and spontaneity that makes regular interaction 

with native speakers quite possible without strain for either 

party. Can produce clear, detailed text on a wide range of 

subjects and explain a viewpoint on a topical issue giving the 

advantages and disadvantages of various options” 

B1 

“Can understand the main points of clear standard input 

on familiar matters regularly encountered in work, school, 

leisure, etc. can deal with most situations likely to arise 

whilst travelling in an area where the language is spoken. 

Can produce simple connected text on topics which are 

familiar or of personal interest. Can describe experiences and 

events, dreams, hopes & ambitions and briefly give reasons 
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and explanations for opinions and plans” 

BASIC 

USER 

A2 

“Can understand sentences and frequently used 

expressions related to areas of most immediate relevance 

(e.g., very basic personal and family information, shopping, 

local geography, employment). Can communicate in simple 

and routine tasks requiring a simple and direct exchange of 

information on familiar and routine matters. Can describe in 

simple terms aspects of his/her background, immediate 

environment and matters in areas of immediate need” 

A1 

“Can understand and use familiar everyday expressions 

and very basic phrases aimed at the satisfaction of needs of a 

concrete type. Can introduce him/herself and others and can 

ask and answer questions about personal details such as 

where he/she lives, people he/she knows and things he/she 

has. Can interact in a simple way provided the other person 

talks slowly and clearly and is prepared to help” 

Note. Taken from:(Common European Framework of Reference for Languages: 

Learning, Teaching, Assessment, n.d.) 

 

1.2.2. English as a Foreign Language in Ecuador 

 English has been adopted as a foreign language in many countries, for example 

Ecuador. However, it is characterized by having low English scores, according to the 

Common European Framework of Reference for Languages (CEFR), an international 

standard for describing language ability. Based on data taken from the EF English 

Proficiency Index, Ecuador ranked 80 out of 113 countries globally. In Latin America, it is 

placed 18 out of 20 compared to other countries (Education First, 2023). Several factors, 

including national curriculum guidelines, shortcomings in the educational system, and 

teacher preparation, have contributed to the trouble Ecuador has faced for a long time.  

Despite this, English remains a fundamental resource for diverse fields in Ecuador and 

many other nations. 

 

1.2.3. Curriculum Development for EFL Environments in Ecuador 

The English language has had a profound impact on the world, especially in education, 

where it has transformed into a necessary tool for all individuals. Therefore, the 

government of Ecuador has included teaching English as a foreign language in the 

educational context. Due to this reason, in the 1990s, the Ministry of Education 

implemented a new curriculum reform through a project called Curriculum Reform and 

Development for the Learning of English (CRADLE) (Cifuentes Rojas et al., 2019). Over 
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the years, Ecuadorian education has seen positive changes in terms of English-level 

proficiency.  

The English Ecuadorian curriculum is based on the international standards of the 

Common European Framework of Reference for Languages (CEFR), which outlines the 

profiles that students should possess based on their level. The Ministry of Education 

adopted it as a reference in order to meet the skills required to obtain sufficiency in the 

English language. 

 

Figure 1 
Levels of proficiency and their application per school year 

 

 
Note: This source is taken from (Ministerio de Educación, 2014) 

 

 

1.3. Essential Skills of English Language 

English serves as a bridge for global communication. However, to achieve effective 

communication, it is necessary to develop certain abilities. This is a complex process that 

requires permanent practices until its improvement, too (Andrade-Molina et al., 2018). As a 

result, to achieve English proficiency, it is fundamental to acquire the four essential 

language skills of speaking, writing, reading, and listening. These skills are categorized into 

productive and receptive skills, as explained in the table below. A productive skill 

complements a receptive skill. “Without listening, no speaking is possible, and without 

reading, no writing is possible” (Sreena & Ilankumaran, 2018, p. 670). 
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Table 2  

English language skills  
 

PRODUCTIVE SKILLS Active skills 
Speaking 

Writing 

RECEPTIVE SKILLS       Passive skills 
Reading 

Listening 

Note. This source is by own elaboration.  

 

1.3.1. Productive Skills  

Speaking and writing are part of productive skills, also known as active skills, due to 

learners producing an output. Language is used to communicate ideas either in speech or 

text (Sreena & Ilankumaran, 2018). Speaking is the ability to produce information verbally 

in a way that others can understand. It includes a dynamic process involving knowledge 

and management of grammar and vocabulary used in different contexts (Mantilla & 

Guevara-Betancourt, 2019). On the other hand, writing becomes a tool of free expression 

for learners, developing critical thinking while allowing them to build knowledge and share 

it in written form (Mantilla & Andrade, 2020).  Learners organize their thoughts, 

considering aspects of cohesion and coherence.  

 

1.3.2. Receptive Skills 

In receptive skills, learners do not produce output; for that reason, they are also known 

as passive skills, considering reading, and listening. These capacities allow learners to “… 

attend, process, recognize, comprehend, retain, and integrate information …” (Rakipi, 

2020, para. 3). These skills are used in daily activities, for instance, to listen to the radio, to 

listen to music, to follow the news, to talk to each other, to read stories, messages, books, 

magazines, and so forth. As a result, learners can expand their vocabulary, enhance their 

comprehension, and improve their overall language proficiency. 

 

1.4. Listening Skills 

It is common for people to confuse the terms hearing and listening since they are closely 

related. Hearing is the involuntary ability to detect sounds through the ear, such as the 

singing of a bird, the sound of rain, the sound of someone speaking in the background, a car 

honking, an explosion, or any other sound. Listening, on the other hand, is a mental 

procedure that requires focus, concentration, and understanding of what you hear. 
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Participating in a conversation, attending a concert, singing a favorite song, or following 

instructions are examples of listening.  

  

Table 3 

Comparison of listening and hearing   

LISTENING HEARING 

Voluntary Involuntary  

Requires conscious efforts Happens automatically 

Active process Passive process 

A two-way interactive speaker and 

listener 

A one-way process 

Note. This source is adapted from (Deveci, 2018). 

 

A key component of effective communication is listening. Through listening, learners 

receive comprehensible input; if they do not understand the message, they cannot respond 

to it (Altun, 2023). Consequently, it is impossible to communicate. For this reason, it is 

important to work on listening skills, as they provide both individual and social benefits. 

Moreover, listening becomes a tool for language learners, aiding in the acquisition of 

pronunciation, word stress, vocabulary, syntax, pitch, and accent (Renukadevi, 2014). In 

addition, learners can enhance their abilities to persuade, influence, and negotiate. 

 

1.4.1. Listening Subskills 

Listening, as a component of macro-skills, comprehends various competencies or sub-

skills that learners need to acquire. These include listening for gist, listening for specific 

information, and listening for detail. Learners can use these tools to become effective 

listeners, regardless of the context in which they are applied, whether academic, associated 

with seminars, projects, talks, or general, used in everyday life situations in a colloquial 

tone that is easy to understand (Askarova, 2022).  
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Table 4 

Listening Sub-skills 

SUB-SKILL FUNCTION  EXAMPLE 

Listening for gist  Get a general idea   Radio news  

Listening for specific 

information 

Get predetermined 

items of information 

Airport 

announcements 

Listening in detail Gather every detail Witness statements  

Note. This source is taken from (Cambridge University, 2013) 

 

1.4.2. Listening Process  

The listening process aims to facilitate interpersonal communication as well as aid in the 

information comprehension. To accomplish this goal, people need to follow a multi-stage 

process: receiving, understanding, remembering, evaluating, and responding. All these 

steps, working simultaneously, encourage students become efficient listeners. However, it 

is not an easy task because it requires a lot of practice and depends on constant engagement 

with the language. It means that an active participation, curiosity, interest, enthusiasm, and 

motivation  (Ginting, 2021) are required by students in a learning task. 

 

Figure 2 

Process of listening 

 

Note: This source is taken from (Tyagi, 2013). 
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a. Stage 1: Receiving  

It is the basic stage of hearing, attending, and identifying particular sounds. The 

mechanism consists of the reception of sound waves, which are transmitted to the brain to 

receive the message. At this stage, the listener is required to pay close attention, be focused, 

and be prepared to listen, even if there are some barriers such as the surrounding sounds 

that could distract the listener’s attention. 

b. Stage 2: Understanding  

The process of understanding consists of decoding information, comprehending it, 

examining it, and determining its meaning. It is not an easy task due to the influence of 

personal perceptions and experiences, which can cause misunderstandings and confusion. 

Assuming that, communication could not be successful if the information was not 

understood (Deveci, 2018). 

c. Stage 3: Remembering  

Remembering is the next step, where the listener recalls what he or she heard from the 

speaker (Nadhira & Warni, 2021). For this step, it is essential that the previous steps have 

been successfully completed. Aside from this, it is also important to keep in mind that 

information such as addresses, phone numbers, people’s names, and so on, as they may be 

useful in future situations. 

d. Stage 4:  Evaluating   

During the evaluating stage the listener thinks critically to assess or judge the speaker's 

message (Nadhira & Warni, 2021). To achieve it is crucial to separate relevant from 

irrelevant information, explicit from implicit information, and facts from opinions 

(Deveci, 2018). Therefore, it permits the creation of an opinion as a proper conclusion 

through the fact that critical thinking is an ability developed over time that depends on 

personal and intellectual characteristics. 

e. Stage 5:  Responding 

To ensure the success of this step, all the steps mentioned above must be completed. 

Finally, the listener offers a verbal or nonverbal response, also known as feedback. To 

clarify, verbal communication refers to the use of words either orally or in writing, while 

nonverbal communication is characterized by body movements, gestures, facial 

expressions, etc. Whatever the response type, it indicates if the listener understood the 

message correctly (Deveci, 2018). 
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1.4.3. Format of the Listening Lesson  

A listening lesson consists of different tasks divided into three key stages. Each level 

contains different activities and goals in order to develop proper listening comprehension 

skills. It will be useful for listeners because they will discover strategies to improve the way 

that they listen. The stages are: 

a. Pre- listening  

During the initial phase of a lesson, the teacher identifies activities that will initially 

capture the students' attention, thereby motivating and preparing them for active listening. 

Second, the teacher creates an appropriate environment before starting a lesson. Next, it 

provides new vocabulary and language structures, Finally, educator contextualizes and 

orients students into the listening passage that they are going to be part of (Movva et al., 

2022), activating the students’ background knowledge. 

b. While- listening 

The fundamental part here is the presentation of listening tasks. There is a need to 

carefully plan these tasks and to set a clear goal. Through different activities, two things 

happen in real-time; while students are listening and completing the assigned tasks, the 

teacher evaluating whether students understand, as well as measure their progress 

(Mccaughey, 2015). Their success depends on material used and their interest in 

participating in the activities.  

c. Post- listening 

This is the final stage of the lesson, where the teacher is awaiting the students' reactions 

after listening in order to determine whether they have understood. Indeed, the activities 

presented in this lesson aid students to develop interpretive, critical listening, and reflective 

thinking skills, as well as make connections between the content studied and their feelings 

and experiences. (Movva et al., 2022) . To later share these insights with the whole group.  

 

1.5. Influence of EFL Approaches in Listening Comprehension 

An approach refers to the theoretical aspect of language that supports certain practices 

and principles suitable for teaching and learning (Richards & Rodgers, 2001) . In the 

context of the current communicative approaches, Communicative Language Teaching 

(CLT) and Task-Based Language Teaching (TBLT) are both included. In spite of the fact 

that the primary objective of these approaches is communication, they employ a variety of 

strategies to achieve that goal.  
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1.5.1. Communicative Language Teaching (CLT) 

CLT is an effective way of developing communicative competence. It provides proper 

strategies for learners and teachers, always referring to the use of language in both 

pedagogical and real-life situations (Hien, 2021). In this approach, learners are at the center 

of the learning process; therefore, the teacher has the capacity to fulfill two important roles: 

facilitator and guide. The teacher provides students with appropriate activities using 

authentic materials, technology, and realia to guarantee their active participation in real 

interactions (Rouf & Sultana, 2018).  Using CLT, teachers are able to work on and develop 

students’ listening abilities, which are considered a central part of communication. 

Furthermore, the communicative language teaching approach offers a great variety of 

teaching and learning techniques to teachers and students of EFL. One such technique is 

storytelling, which improve listening comprehension. 

 

1.5.2. Task-Based Language Teaching (TBLT) 

According to TBLT, significant communication is accomplished through interactive 

tasks. A task involves having a plan of action (Bula-Villalobos & Murillo-Miranda, 2019). 

It refers to any activity designed as part of a specific learning purpose. Furthermore, it is a 

learner-centered approach where students are invited to complete assigned tasks 

appropriately (Prasad Bhandari, 2020). In addition, they can apply four English skills and 

participate actively in real-world activities. On the other hand, teachers adopt a secondary 

role as facilitators, looking for meaningful activities and taking into account students’ 

abilities, needs, and interests to connect them with different tasks (Prasad Bhandari, 2020). 

In class, there is a procedure designed for developing tasks, consisting of three stages: the 

pre-task stage, the task cycle, and the language focus. It is important that teachers plan 

carefully in order to set the goal of communicating effectively. 

 

1.6. Art of Storytelling  

Storytelling is the art of telling stories, a powerful tool that transcends time and cultures. 

It has been part of people’s lives since childhood, offering a variety of stories about history, 

science, government, politics, adventures, fairy tales, romance, and more. Beyond 

storytelling, individuals can explore new realms of imagination, learn valuable lessons, and 

share deep emotions. Considering this, it becomes a powerful and didactic tool for 

educational process. This technique helps students acquire knowledge regardless of age and 

level since language is an inherent part of human beings (Gil-De La Piedra, 2020).  

Additionally, the storyteller and listener can build a connection through stories, 

internalizing the message and transforming it into lasting knowledge (Ruiz Hernández & 

Soto García, 2021). In short storytelling teaches to listen with an open heart and mind. 
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Furthermore, it encourages critical thinking and the discussion of complex topics using 

creative narratives. 

 

1.6.1. Types of Storytelling 

Stories has been transmitted from generations through different methods. It can be 

presented using spoken words, written stories, presentations with pictures, or videos to 

entertain the audience. The purpose of a story is captivating people’s attention and inspire 

them.  

 

a. Oral storytelling 

Oral storytelling is one of the oldest ways to tell a story using spoken language. The 

principal actor is the person who is responsible for sharing any story with the audience. In 

order to create a valuable experience, it is important to consider some clue tools, such as the 

use of words, sounds, language, tone of voice, facial expressions, gestures, and movements 

(Choo et al., 2020). At the end, all these aspects captivate listeners and transport them to 

different worlds. 

b. Visual storytelling 

Visual storytelling includes images, drawings, paint, or other visual tools to make a story 

more visually engaging. These illustrations make it simple to capture the attention of those 

who are listening to a story. Additionally, it is easier to memorize and internalize certain 

information when images are present. It is also important to note that storytelling is a 

proven method of capturing emotions, promoting analysis, and facilitating behavioral 

change (Song et al., 2022). 

c. Digital storytelling 

The use of technological tools and platforms is one of the main characteristics of digital 

storytelling. It involves several elements like graphics, audio, texts, and special effects 

(Choo et al., 2020) to present information on a specific theme. The combination of these 

factors influences students’ perceptions and increases their capacity to analyze the content.  

 

 

1.6.2. Digital storytelling  

Technology allows to transform teaching and learning process into innovative 

experiences(Andrea Verenice Basantes Andrade Mgs Miguel Naranjo Toro et al., 2016). 

Digital storytelling has been an invention to transform the way of presenting stories. It 

centers on using digital multimedia such as audio, video and images. Students uses their 
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hands, eyes, and ears at the same time to gather information. Considering another 

fundamental part is that the duration of the stories is normally short, it takes between 2 and 

10 minutes. Moreover, the topics used come from a variety of uses like personal tales, 

recounting of past events, or as a way to teach a particular topic and literally, everything in 

between. Through digital storytelling activities, students can develop some skills, for 

instance, communication, collaboration, and problem-solving (Obando et al., 2017).   

 

1.6.3. Influence of digital storytelling on listening comprehension skills 

In recent years, digital storytelling has had a significant impact on education. It is a 

technique that adapts students to the contemporary needs of this technological era. Through 

the combination of several elements, digital storytelling has the potential to work on the 

development of multiple intelligences and the four English skills. Apart from that, it allows 

for reflection among learners and helps them develop critical thinking through stories. 

Since storytelling represents a variety of opportunities to listen to a story and reminds them 

of memorable moments, it can motivate students to be part of a class, taking into account 

their potential and interests. Finally, digital tasks facilitate learning about vocabulary 

growth, cultural study, and pronunciation practice for language acquisition (Barua, 2023). 
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CHAPTER II: METHODOLOGY  

 

2.1.  Research Approach/ Type of Research  

The present research was based on a mixed research approach. The purpose was to take 

advantage of both quantitative and qualitative methods to get a complete and deep vision. A 

mixed approach allows the investigator to combine statistical trends, known as quantitative 

data, with personal opinions and experiences known as qualitative data, thus combining 

strengths of both methods, so researchers can interpret and understand better the research 

problem. (Creswell, 2015). Each one reinforces the weakness of the other method. Under 

that information, in this research quantitative data will be used to collect statistical 

information through surveys applied to students. Also, recollect qualitative evidence using 

interviews with teachers and students to identify the main challenges face students in 

acquiring and improving listening skills from their perspectives, and opinions; to determine 

if storytelling strategies can be practical to solve this problem.  

 

2.2.  Research Designs  

2.2.1. Descriptive Design  

 This investigation will be descriptive, as it is a design that explains a phenomenon, 

situation, problem, or population. The aim is to describe the problems students encounter 

regarding listening skills. “The objective of descriptive research is to get to know the 

prevailing situations, customs and attitudes through the exact description of activities, 

objects, processes and people” (Guevara et al., 2020).  

 

2.2.2. Transversal Design 

Additionally, the research will be transversal because data collection will happen at a 

single point in the time. “The key element that defines a cross-sectional study is the 

evaluation of a specific and determinate moment in time… and in this context we plan to 

analyze the relationship between variables” (Cvetković Vega et al., 2021).  

 

2.3. Research Method, Technique, and Instrument  

2.3.1. Deductive method 

The deductive method will be developed in this study because it starts with a general 

idea of the problem that needs to be resolved. The process begins at a general point and go 
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to a specific one. This method starts with a problem defined, then continues with the 

formulation of a hypothesis, the next step is collecting and analyzing data after that are the 

results and conclusions. “By means of deduction, one moves from general knowledge to 

knowledge of a lower level of generality” (Andrés & Alipio Omar, 2017). Collecting the 

necessary information for the development of the research will be fundamental apply 

techniques, such as surveys, interviews, and tests with their respective instruments.  

 

2.3.2.  Survey as a Technique  

Firstly, a questionnaire is an instrument that helps a survey technique to collect 

qualitative or quantitative information and data from a population. A survey is useful to get 

information about individuals according to their interests and characteristics (Ponto, 2015) . 

Students will complete a questionnaire online using a link to enter to Google Forms, which 

consists of seven ended questions with yes/no options. The purpose of the survey is to 

gather information about their understanding of storytelling techniques.  

 

2.3.3. Interview as a Technique  

Secondly, the interview technique collects qualitative information through interactions 

between a researcher and an interviewee. There are three types of interviews: structured, 

semi-structured and non-structured. However, in this instance, a structured interview was 

applied, it consists of some predetermined questions (Elhami & Khoshnevisan, 2022). The 

interview included eight interrogations, which were designed to obtain English teachers’ 

perspectives on barriers students face in listening skills as well as to examine the use of 

storytelling techniques in listening lessons.  

 

2.3.4. Test 

Finally, a test is a technique that measures students’ ability, skills, or knowledge of a 

determine topic or task (Adom et al., 2020). One type of test is one called placement tests; 

like a diagnostic test, it evaluates students’ abilities and knowledge in order to assign them 

to the appropriate level  (Macmillan English Campus Placement Test Guide, 2017). This 

research useed a placement test to assess the students' English level, particularly their 

listening skills, which served as the basis for the research.  

 

2.4.   Research Questions  

➢ What are the main difficulties on listening for first-level students of English Major? 

➢ Why storytelling can be a strategy to improve listening comprehension?  
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2.5.  Population and Sample  

This research was conducted at Técnica del Norte University. It is a public university, 

located in Imbabura province, in Ibarra City, at 5-21 17 de Julio Avenue. It was founded in 

1986 becoming the first institution of higher education in the north of the country. 

Nowadays, UTN consists of five academic units (Facultad de Ingeniería en Ciencias 

Aplicadas (FICA), Facultad de Ciencias Administrativas y Económicas (FACAE), Facultad 

de Educación Ciencia y Tecnología, (FECYT), Facultad de Ciencias Agropecuarias y 

Ambientales (FICAYA), y Facultad de Ciencias de la Salud (FCCSS) and Facultad de 

Posgrado offering presential, semi-presential and virtual education.  

English Major trains professionals with academic excellence in English language 

pedagogy, offering face-to-face and virtual learning modalities. Students need to complete 

eight semesters of preparation with the teachers to learn the language and the methodology 

for its teaching. Currently, there are roughly 270 students in the eight levels of the career. 

This research was focused on first-level students’ population, consists of  36 participants: 

26 female and 10 male students. In consequence, for this research was necessary to apply a 

non-probabilistic sampling in order to get fast answers for the population selected  (Jan 

2020).  

 

2.6.  Procedure  

In this research, the first stage involved gathering all information related to storytelling 

strategies to improve listening skills, including theories, approaches, methods, and 

techniques. The second stage involved creating the instruments that were used. Researcher 

who created their instruments must have had the resources validated by two English 

teachers. Once these instruments were approved, they can be applied in order to complete 

the third step. 

In the process of obtaining information, the researcher used three different instruments: 

an interview, a survey, and a placement test. First, it was necessary to request authorization 

from Universidad Técnica del Norte, directed to the coordinator of the Pedagogía de los 

Idiomas Nacionales y Extranjeros career ,to proceed with the investigation. 

After obtaining the authorization from the career coordinator, it was time to start with 

the first instrument, which was a structured interview with eight questions directed to first-

level English teachers who had signed a consent letter before the interview. These face-to-

face interviews were recorded for future analysis. 

On the other hand, the researcher visited to the first-semester students, presented the 

research, and requested their collaboration in completing a survey. It was necessary to 
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contact the president of that level to share a link that directed them to the survey conducted 

on Google Forms. It did not take more than an hour to be done. Once finished, each student 

had to take screenshots of each question and group the results into a pdf document, which 

was then shared with their president. Finally, he had to send all the documents to the 

researcher in order to analyze the students’ answers.  

Finally, the researcher conducted a listening placement test with the first-semester 

students, who were required to bring earphones or headphones for better development. So, 

the researcher sent a link to the president to share with the whole class. It about an hour to 

complete. To conclude this process, all data collected provided valuable information for the 

research part of the proposal. The final stage involved delivering and discussing the topic 

results. 
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CHAPTER III:  ANALYSIS AND RESULTS 

 

3.1.  Qualitative Interpretation  

3.1.1. Teachers’ Interview Analysis 

➢ Question 1:  How long have you worked as an English teacher? 

A: I began working in the year 1999 in a primary school, then in a high school and in the 

2000 I started working with university students. So, I guess it is more than 20 years. 

B:  I have been working as an English teacher for more or less 30 years. 

Researcher’s Interpretation: Regarding the first question, teachers demonstrate 

significant experience teaching English because they have worked for many years in 

different institutions.  

 

➢ Question 2: What experiences do you have teaching English as a Foreign 

Language? 

A: Teaching English as a foreign language has been incredibly rewarding. Some of the 

greatest experiences include knowing lots of people, seeing students’ progress in their 

language skills, building relationships with students from diverse backgrounds, and 

witnessing the impact of language learning on their lives and opportunities. 

B: Happens that English teacher has the opportunity to work with students. The big thing is 

that we as English teacher more than being teachers we know another language. This is a 

good advantage for our students.  

Researcher’s Interpretation: In this question, teachers emphasize the rewarding 

experiences they have had as English professors. I made a special mention in the process of 

working with many students, generating a significant contribution to their personal and 

professional lives through the English language. Moreover, they highlight how satisfying it 

is to be part of the process of students’ growth by watching them improve themselves and 

their skills. 

 

➢ Question 3: When you teach a lesson, what strategies do you prefer to use for a 

better students’ engagement? Why? 

A: In every class there is a variety of strategies that are used for better student engagement 

and skills development, such as interactive activities, real-life language use, group 
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discussions, role-playing, multimedia resources, and incorporating students' interests and 

experiences into the lessons, cultural integration, personalized feedback, and technology 

integration. Flexibility, patience, and empathy are also important for creating a supportive 

learning environment.  Creating a positive and inclusive classroom environment also fosters 

engagement. 

B: When we teach, we have to start always with a short warm up, may be doing some extra 

exercises, in order to get our students engaging in what are we going to talk about in the 

class, may be in the lesson. Obviously, they are going to be motivated to start the lesson.  

Researcher’s Interpretation: In response to the third question, teachers explain the 

importance of applying activities to students´ engagement. It is vital to find interactive 

activities to catch students’ attention from the beginning of the lesson, considering their 

interests. In addition, technology has become a great tool to be implemented by teachers in 

their lessons. Additionally, it is fundamental to create an appropriate environment between 

teachers and students; it depends on their attitude to work and participate. 

 

➢ Question 4: Do you consider that listening skill is difficult to teach? Why? 

A: All the skills might be challenging for students to develop.  However, in listening skill 

development, students may struggle with processing spoken language at native speed and 

understanding context-specific expressions, contributing to the difficulty in effectively 

teaching listening skills. 

B: From the English skills, one of the most difficult, not only for students also for teachers 

is the listening skill because we are not accustomed to listen everyday classes or may be 

everyday topics in the English language. In addition, taking into account that English is not 

our mother tongue, consequently we have many difficulties about this.  

Researcher’s Interpretation: Nowadays, it is widely known that for students, one of the 

most difficult skills to develop is listening, due to several circumstances. That is why 

teachers give their opinions in the fourth question. They argue that students and teachers do 

not have total exposure to the language in everyday life, which means that they just practice 

their listening skills in the class. As a result, it is evident that there is a lack of common 

expressions and idioms at the moment of speaking, as well as troubles with fluency. 

 

➢ Question 5:  According to your point of view, what are some challenges that 

students face in listening skill comprehension? 

A: Developing listening skills in English as a Foreign Language can be challenging 

because it involves comprehension of natural speech, varying accents, and different 
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speaking speeds. Additionally, students may struggle with understanding idiomatic 

expressions and colloquial language. However, with targeted practice and exposure to 

authentic listening materials, students can improve their listening skills over time. 

B: Students face a lot of difficulties because they don’t use the English language all the 

time. They are using Spanish may be in the classes and they are afraid about using English. 

That is the reason that they don’t want to be involve in certain activities that implicate 

listening.  

Researcher’s Interpretation: Interviewed teachers share their opinions in this section 

about some difficulties for students in listening comprehension. Some of the factors that 

affect the proper development of this skill are the lack of exposure to the language, the 

variety of accents that complicate students’ understanding, and the disinterest of students in 

improving this skill. It happens because learners feel confused and sometimes frustrated 

because they do not understand dialogues, conversations, and more examples where native 

speakers participated.  

 

➢ Question 6: What teaching strategies do you use to involve students in the learning 

process focused on listening skill comprehension? 

A: To involve students in the learning process focused on listening skill comprehension, I 

could say that I use strategies such as interactive listening activities, real-life audio 

materials, guided listening exercises with comprehension questions, discussions based on 

audio content, and providing opportunities for students to practice listening in different 

contexts. Additionally, incorporating multimedia resources and technology can enhance 

engagement and comprehension. 

B: We are going to start all the time with short audios referring to the topics that we are 

teaching in a lesson. For example, we are going to start with a previous topic about the 

basic sentences with some structures that are not so difficult for them.  

Researcher’s Interpretation: Regarding this question, it is evident that teachers agree with 

the positive impact of applying teaching strategies to work on students’ listening 

comprehension. One of these strategies is the use of short audios, which include 

conversations, talks, or dialogues with commonly used expressions in real life. Around the 

audio, teachers make a plan with different and interactive activities, discussions, exercises, 

and so on, in order to develop students´ listening skills.  

 

 



36 

 

➢ Question 7: Do you know about storytelling?  If yes, do you consider that 

storytelling is a good strategy to use in class for developing listening skill 

comprehension? 

A: Yes, storytelling is a highly effective strategy for developing listening skill 

comprehension in the classroom. It captivates students' attention, exposes them to natural 

language patterns, and helps them understand context and inference. Additionally, it can be 

a fun and engaging way to improve listening skills. 

B: Yes. When you teach students something about tails, legends, something about 

storytelling, they are going to be very motivated to learn something new, not just only 

grammar, structures. They wanted to start a new topic with maybe a reading, a story.  

Researcher’s Interpretation: In this question, teachers mention some advantages of 

implementing storytelling as a strategy to improve listening skills and comprehension. 

Consequently, it is a new strategy that can motivate students since they are enjoying the 

lesson and acquiring knowledge in a didactic way. Through storytelling, teachers can 

reinforce vocabulary and grammar structures while students are listening. 

 

➢ Question 8: Can you recommend any story or stories for working with your 

students? Which ones? 

A: I would say that it is important to consider the students’ interests. However, I’d say that 

stories with clear language, engaging plots, rich vocabulary and relatable themes are ideal. 

For instance, classic folktales, fables, and simplified versions of well-known stories could 

be excellent choices. Stories that are familiar and can be used to teach various language 

skills while engaging students in meaningful listening comprehension activities and may 

also give opportunities for discussions. 

B: According to our environment we can talk about some stories about legends from Ibarra 

or Imbabura, so students are going to be very interesting in.  

Researcher’s Interpretation: In response to this question, teachers recognize the impact of 

stories on people’s lives. Before choosing a story to work with students, it is important to 

evaluate their interests, likes, and dislikes, as mentioned by one of the teachers. 

Furthermore, some teachers’ recommendations consist of classic folktales, fables, 

simplified versions of well-known stories, and legends from Ibarra or Imbabura. It is 

fundamentally considered the activities of the of the organization at the moment of 

working. 
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3.2. Quantitative Interpretation 

3.2.1. Students’ Survey Analysis  

Link for the survey: https://forms.office.com/r/qJyDjeyaqY 

 

Figure 3 

Do you know what storytelling is? 

Note. This source is of the researcher's own elaboration.  

 

Regarding the first question, first-level English major students know a little bit about 

storytelling. It is represented in the results; 71.43 percent (25 students) know about it; it 

corresponds to a great part of the class; however, 28.57 percent (10 students) say that it is 

an unknown technique for them. 

 

Figure 4 

Did you listen any story that impacted in your life?  

Note. This source is of the researcher's own elaboration. 
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The graph above point that most students have listened to a story that impacts their life. 

The results illustrate that an 88,57% (31 students) of students have heard a story or stories 

that teach them a valuable lesson for their lives.  On the other hand, a 11,43% represents the 

four students who never have listen something significant for them.  

 

Figure 5 

Have you been part of a storytelling class? 

Note. This source is of the researcher's own elaboration 

 

The pie chart illustrates interesting data about students’ participation in a storytelling 

class. According to the results, 45,71 % (16 students) represents students who have 

participated in a class where they listen to a story and develop engaging activities based on 

it, although a 54,29 % (19 students) representing a little more of a half.  

 

Figure 6 

Do you consider that storytelling can help you to improve your listening skill 

comprehension?  

Note. This source is of the researcher's own elaboration. 
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On the basis of the chart, it can be seen that approximately 31 students (88,57%) believe 

that storytelling can improve their listening skills and comprehension. It is an innovative 

method of learning since it incorporates a number of didactic resources that are 

technologically based. People are familiar with stories, so it is an advantage. However, just 

four students (11,43%) believe it is not an effective strategy.  

 

Figure 7 

Do you take into consideration that it is fundamental to include activities before listening to 

a story? 

Note. This source is of the researcher's own elaboration. 

 

The results in this chart point out the relevance of working on activities before starting 

with listening activities. 80% (28 students) represents a student’s majority who appreciates 

the value of previous activities before going to the listening task. It is an initial and 

necessary stage to catch students’ attention and provide useful information for the rest of 

the activities. Meanwhile, 20% of students (7 students) do not think that it is necessary to 

include activities before. 

  

Figure 8 

What kind of stories do you prefer for listening? (You can choose more than one option) 

Note. This source is of the researcher's own elaboration. 



40 

 

The bar chart provides information about popularity of different literary genres based on 

students’ preferences.  Students choose to fantasy stories as the most popular option. 

Followed by romance genre, that continues being appreciate by students through the past of 

years.  Additionally, with the same punctuation are sci-fi and legends genres catch the 

attention just a specific group.  As the next are motivation and true crime topics. Leaving 

with the lowest score to sports option.  

 If you have another option, you can write it here. 

➢ Slice-of-life 

➢ Life story 

➢ Games 

➢ Video games  

➢ Comics 

➢ Cartoons 

➢ Famous people's life 

This section was optional for students to write topics of their choice. As a result, there are 

seven options to consider at the moment to start with the proposal.   

 

3.2.2. Placement Test Analysis  

Link to enter: https://www.oxfordonlineenglish.com/english-level-test/listening 

Figure 9     

Results of Listening Placement Test  

 Note. This source is of the researcher's own elaboration. 

QUESTION 1 QUESTION 2 QUESTION 3 QUESTION 4 QUESTION 5 QUESTION 6 QUESTION 7 QUESTION 8 QUESTION 9 QUESTION 10 QUESTION 11 QUESTION 12 QUESTION 13 QUESTION 14 QUESTION 15 QUESTION 16 QUESTION 17 QUESTION 18 QUESTION 19 QUESTION 20 QUESTION 21 QUESTION 22 QUESTION 23 QUESTION 24 TOTAL

1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 1 0 21 B2 Upper intermediate

2 0 1 0 1 1 0 0 0 1 0 1 1 0 0 0 0 1 1 0 0 0 1 0 0 9 A1 Elementary

3 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 0 1 1 1 0 1 1 0 0 18 B1 Intermediate

4 1 1 1 0 1 1 0 1 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1 1 19 B1 Intermediate

5 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0 0 1 0 0 18 B1 Intermediate

6 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 0 1 1 0 1 0 0 1 0 16 B1 Intermediate

7 1 1 0 0 1 1 0 1 1 0 0 1 0 0 0 1 1 1 0 1 1 1 0 0 13 A2 Pre- intermediate 

8 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 0 1 1 0 0 1 0 0 0 16 B1 Intermediate

9 1 0 0 0 1 0 0 0 0 1 1 1 0 1 0 1 0 0 0 1 1 1 1 1 12 A2 Pre- intermediate 

10 1 1 0 0 1 0 1 0 1 0 1 1 0 0 0 0 1 0 0 0 0 1 1 0 10 A2 Pre- intermediate 

11 1 1 1 1 1 1 0 0 1 0 0 1 0 0 0 0 1 1 1 0 0 1 1 0 13 A2 Pre- intermediate 

12 1 1 1 0 0 1 0 1 1 0 1 1 1 1 0 0 0 0 0 0 0 0 0 0 10 A2 Pre- intermediate 

13 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 23 B2 Upper intermediate

14 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 0 21 B2 Upper intermediate

15 1 1 1 0 1 1 0 1 1 0 1 1 1 1 0 0 1 1 1 0 0 1 0 1 16 B1 Intermediate

16 1 1 0 0 1 0 0 0 1 1 1 1 1 0 0 0 0 0 0 0 1 1 1 1 12 A2 Pre- intermediate 

17 1 1 0 1 1 1 1 0 0 1 0 1 1 1 1 1 1 1 0 1 0 0 1 0 16 B1 Intermediate

18 1 1 0 1 1 1 1 1 1 1 0 1 0 0 1 0 1 0 1 1 0 0 0 0 14 A2 Pre- intermediate 

19 1 1 1 1 1 1 0 1 1 1 1 1 0 0 1 0 1 1 1 1 1 1 1 1 20 B2 Upper intermediate

20 1 1 1 0 1 0 0 1 1 1 1 1 1 0 1 1 1 0 1 0 0 0 1 0 15 B1 Intermediate

21 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 1 0 0 18 B1 Intermediate

22 1 1 1 0 1 0 0 0 1 0 1 1 0 1 0 1 0 0 1 1 1 1 1 1 15 B1 Intermediate

23 1 1 1 1 1 0 0 0 1 1 1 1 1 1 0 0 1 0 1 0 1 1 0 1 16 B1 Intermediate

24 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 0 1 0 1 19 B1 Intermediate

25 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 0 0 1 0 1 0 17 B1 Intermediate

26 1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 0 0 0 0 0 1 1 1 17 B1 Intermediate

27 1 1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 1 0 0 1 1 1 1 1 19 B1 Intermediate

28 1 1 0 1 1 1 1 0 1 1 0 1 1 1 0 0 1 1 1 0 0 0 0 0 14 A2 Pre- intermediate 

29 1 1 1 1 1 1 1 1 1 1 1 0 1 0 0 0 1 1 0 1 0 1 1 1 18 B1 Intermediate

30 1 1 0 0 1 1 1 1 1 1 1 1 0 1 0 0 1 1 1 0 0 0 0 0 14 A2 Pre- intermediate 
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 It was a placement listening test taken from the Oxford web site. It consists of 24 questions 

divided into six sections, each with four multiple-choice questions. Each part has short 

audio ranging from 15 to 25 seconds. During the test, students listen to a conversation, 

dialogues in different contexts, and explanations. Students take around an hour to complete 

the test. Finally, these were the results. Although there were 36 first-level students, the 

researcher received 30 pdf documents to be analyzed. 

➢ 1 student with 9 answers in A1 Elementary level: “Can understand and use familiar 

everyday expressions and very basic phrases aimed at the satisfaction of needs of a 

concrete type” (Common European Framework of Reference for Languages: Learning, 

Teaching, Assessment, n.d.). 

➢ 9 students with from 10 until 14 correct answers getting a A2 pre-intermediate level: 

“Can understand sentences and frequently used expressions related to areas of most 

immediate relevance (e.g., very basic personal and family information, shopping, local 

geography, employment)” (Common European Framework of Reference for 

Languages: Learning, Teaching, Assessment, n.d.). 

➢ 16 students with from 16 until 19 correct answers obtain a B1 Intermediate level: “Can 

understand the main points of clear standard input on familiar matters regularly 

encountered in work, school, leisure, etc. can deal with most situations likely to arise 

whilst travelling in an area where the language is spoken” (Common European 

Framework of Reference for Languages: Learning, Teaching, Assessment, n.d.). 

➢ 4 students with correct answers from 20 until 23 are in B2 Upper-Intermediate level: 

“Can understand the main ideas of complex text on both concrete and abstract topics, 

including technical discussions in his/her field of specialization” (Common European 

Framework of Reference for Languages: Learning, Teaching, Assessment, n.d.). 

 

3.3. Discussion  

According to the theoretical framework and the teachers’ interviews, listening represents 

one of the most challenging skills to develop for students. There are several strategies to 

work on it. One of them is storytelling. English teachers argued about the effectiveness of 

implementing this technique to improve listening skills. Although it is more related to 

enhance speaking skills, it also offers several advantages for listening comprehension, 

including exposure to language patterns, expanded vocabulary, familiarization with 

grammar structures, and more.  

The results after applying the listening placement test showed that it is necessary to 

guide students to get a B1 proficiency level, despite the fact that there were few students 

who obtained a B2 in the results. On the other hand, more than half of the students 

surveyed were not aware of the benefits associated with storytelling, but they had read or 
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listened to a story that impacted their lives. Moreover, students indicated a preference for 

fantasy and romance in the selection of story genres.  
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CHAPTER IV:  
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CONCLUSIONS  

 

➢ In this research, an appropriate and reliable theoretical basis was investigated for 

determining the influence of storytelling as an innovative tool for the improvement and 

development of listening comprehension. Moreover, this technique addressed on several 

aspects of the English language that are fundamental for students to acquire proficiency 

in. Even though, there were more articles relating storytelling to speaking skills, the 

findings for listening comprehension were substantial.  

➢ The methodology applied in data collection provided reliable information about the 

students who face some troubles with listening comprehension. The English Major 

teachers at Universidad Técnica del Norte identified these challenges as stemming from 

limited exposure with the language, difficulties in comprehension natural speech, 

varying accents, and different speaking speeds.  

➢ Instruments applied showed both teachers' and students' interest in stories. It was 

evident the impact and influence that stories have on people’s lives through different 

genres. Particularly, genres such as fantasy and romance were the most popular among 

students, while teachers suggested genres like fables and legends. These preferences 

served as a basis for selecting themes to work on in the proposal. 

 

➢ The proposal was meticulously designed using technology and digital platforms to 

create a variety of listening skills tasks based on storytelling videos. Each unit was 

develop based on the research and methodology of the two approaches studied. 
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RECOMMENDATIONS 

 

➢ Considering storytelling as a technique in the educational field, more research could be 

carried out to improve listening, speaking, reading, and writing skills. It offers a variety 

of resources that encourage and motivate students to learn. 

➢ Incorporate storytelling as a regular activity in lesson plans to provide students 

opportunities to enhance their listening skills, considering their preferences like fantasy, 

romance, fables and legends to engage and motivate them. 

➢ Encourage teachers and students’ participation to work with storytelling techniques 

using digital platforms to create dynamic and interactive activities. 

➢ Continue investigating to develop an app where students can tell their personal stories 

and incorporate elements such as listening sub-skills, pre, while and post-listening to 

practice outside the classroom.  

➢ Organize events, storytelling could be to promote students practice more their listening 

comprehension.  
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ANNEXES 

Annex 1. Validation of Instruments  
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Anex 2. Authorization 
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Anex 3. Consent letters 
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Anex 4. Authorization for socialization  
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Anex 5. Interview directed to the Teachers 

 

 



99 

 

Anex 6. Survey directed to Students 

 

Anex 7. Listening Placement Test for Students 
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Anex 8. Proposal socialization 

 

 

 


