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ABSTRACT

This study is based on the identification of the affective factors that affect the oral
production of sixth grade students of the Unidad Educativa Luis Leoro Franco. The general
objective of this research is to analyze how these factors affect the students' learning of the
English language and how it is difficult for them to communicate orally in English. In order
to obtain the results of this research, mixed research was used in which qualitative and
quantitative techniques were combined, including surveys and observation forms to students
and interviews with teachers and authorities of the educational institution. One of the most
relevant findings of this research is that the lack of oral practice, the fear of making a mistake
and sometimes the lack of motivation are some of the main obstacles that students face when
teaching and learning English. The main conclusions suggest that it is important to implement
didactic strategies that promote students' oral interaction and confidence, as well as to create
a dynamic and motivating environment for students. Teachers are recommended to
incorporate playful activities and communicative practices in their classes, and to create a
supportive and respectful environment where students feel confident to express themselves
without fear of receiving a negative response if they make a mistake. This study contributes
to the improvement of pedagogical processes in English language teaching and provides a

basis for future research in the area of English oral production and affective factors.

Keywords: Factors, Methodology, Teaching, English, Oral production.
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RESUMEN

Este estudio se basa en la identificacion de los factores afectivos que afectan la
produccion oral de los estudiantes de sexto grado de la Unidad Educativa Luis Leoro Franco.
El objetivo general de esta investigacion es analizar como estos factores afectan el
aprendizaje del idioma inglés en los estudiantes y como se les dificulta comunicarse
oralmente en inglés. Para obtener los resultados de esta investigacion se utilizo una
investigacion mixta en la que se combinaron técnicas cualitativas y cuantitativas, incluyendo
encuestas y fichas de observacion a los estudiantes y entrevistas a docentes y autoridades de
la institucidon educativa. Uno de los hallazgos mas relevantes de esta investigacion es que la
falta de practica oral, el miedo a equivocarse y en ocasiones la falta de motivacion son
algunos de los principales obstaculos que enfrentan los estudiantes al momento de ensefiar y
aprender inglés. Las principales conclusiones sugieren que es importante implementar
estrategias didacticas que promuevan la interaccion oral y la confianza de los alumnos, asi
como crear un ambiente dindmico y motivador para los estudiantes. Se recomienda a los
profesores que incorporen actividades ludicas y practicas comunicativas en sus clases, y que
creen un ambiente de apoyo y respeto en el que los alumnos se sientan seguros para
expresarse sin miedo a recibir una respuesta negativa si cometen un error. Este estudio
contribuye a la mejora de los procesos pedagogicos en la ensefianza del inglés y proporciona
una base para futuras investigaciones en el area de la produccion oral en inglés y los factores

afectivos.

Palabras Claves: Factores, Metodologia, Ensefianza, Ingles, Produccion oral.
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INTRODUCTION

English as a second language learning has become a fundamental need at the global
level, where communication between different cultures is important. Taking this into account,
it can be said that oral production in foreign languages, such as the English language, is
shown to be an important skill that students must learn to develop in order to have an
adequate interaction in various situations of daily life such as in personal and professional
relationships. However, this competence is important, but many students have difficulties
when learning and expressing themselves orally in a second language. These difficulties that
students face are not only due to a lack of knowledge of the language, but are also influenced

by affective factors, such as anxiety, motivation and self-confidence.

Anxiety in general is identified as one of the main obstacles in learning foreign
languages. Since most students show a very great fear of making a mistake or being evaluated
negatively, which influences their willingness to participate in oral production activities that
the teacher may carry out in English classes. On the other hand, motivation plays an
important role in the teaching and learning of students, since if a student feels motivated it is
easier for him to get involved in the class and be able to participate without the fear of
making a mistake, in the same way the self-confidence that the student can gain will also help
him to overcome the challenges that are presented and to be able to carry out the specific
tasks that the teacher sends. Self-confidence is an important factor for the development of
oral production, since if the student trusts in himself, he will not be afraid to participate and

make mistakes, because that mistake will take him for his teaching.

This study focuses on the affective factors that affect the oral production of sixth-
grade students who study level A2.1 of the Common European Framework of Reference for

Languages at the Luis Leoro Franco Educational Unit during the 2024-2025 school year.
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Through a methodological approach that combines qualitative and quantitative techniques,
with which it is sought to be able to identify and analyze how these factors influence the oral
performance of students. This research not only seeks to understand the relationship between
affective factors and oral production, but also to be able to propose strategies that can be used
in the classroom in order to help students have much better self-confidence and feel

motivated to participate in English classes.

The importance of this research focuses on the need to be able to see foreign language
learning from a comprehensive approach that considers both cognitive and affective aspects.
This is expected to contribute to the formation of a more positive and effective teaching-
learning environment, where students can feel safe and motivated to participate in the oral
production activities that the teacher proposes. Finally, with the realization of this research, it
1s sought to be able to offer a recommendation that educators can use in their English classes

to improve language teaching.
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CHAPTER1

I. THEORETICAL FRAMEWORK

1.1.Theoretical and psychological approaches to speech production in foreign languages

1.1.1. Humanism

Humanism has evolved throughout history, but at its core, it has always been about
valuing people and their potential. Humanism places the individual at the center of things,

emphasizing dignity, reason, and the ability to create a better world.

In a more general way, humanism is any study that approaches and is dedicated to
reading and interpreting classical letters. Nowadays, any interest in prioritizing human values

1s called "humanistic".

Another principal factor of humanism was the creation of great universities, such as
those of Alcala, Henares, and Louvain. Humanist ideas and critical thinking had a place in

which they could be developed (Velasco, 2009).

Characteristics of humanism

Among the characteristics of humanism, we have:

e [ propose a model with purer knowledge than the one that existed in the Middle Ages.

e The idea of using human reason as an engine for the search for answers was
prioritized, leaving aside beliefs and dogmas of faith.

e He developed sciences such as grammar, rhetoric, literature, moral philosophy, and

history, which are linked to the human spirit.

15



Importance of humanism

Humanism is important because it invites us to respect and appreciate the differences
that exist in people, to work for a supportive and equitable world, to develop our potential, to
explore new ideas, and reflect on what our purpose is in this world and what place we are

developing (Espinola, 2024).

1.1.2. Humanism in Language Teaching

Humanism in language teaching represents a pedagogical approach in which the
student is at the center of the learning process. Rather than emphasizing only grammar and
linguistic structure, it focuses on developing the learner's communicative skills in a real and
meaningful context, in which emotions, experiences, and values are considered (Shirkhani &

Ardeshir, 2013).

Key points of humanism in language teaching

e The learner as a human being: The learner is emphasized as a whole person, who
has his or her interests, needs, and an unusual way of learning things.

e Meaningful learning: Through individual experiences in everyday life, the student
builds knowledge that will help them develop skills and abilities.

e Collaborative learning: In collaborative learning, students understand the
importance of working as a team and interacting with their peers to create a

cooperative learning environment.

Benefits of the humanistic approach

Students are more motivated and feel more committed to learning, as they feel valued

and respected. They develop language skills that help them personally and socially. Learning

16



is more durable, and they can use it in different situations. It has a friendly and collaborative

learning environment so that students feel safe expressing their thoughts (Petri¢evi¢, 2019).

1.1.3. Monitor Theory

The Monitor Theory, proposed by linguist Stephen Krashen, is one of the most
influential theories in second language acquisition. This theory is the third of the five
proposed by Stephen Krashen and is since the speaker uses strategies to correct and control

his oral production. Three main rules must be considered for this theory to be fulfilled:

1. The student must know the grammatical rules of the structure to be used.

2. The speaker knows in advance what a linguistic correction is, as this will help him not
to make frequent mistakes.

3. Sometimes the speaker needs a little more time, but this is never the case, since in a

spontaneous conversation he must try to make the conversation as fluid as possible.

The monitor is like an internal editor that we have, which we use when we learn a
new language, speak, or write. It helps us think about what we want to say and how to use
grammar rules. However, Krashen tells us that if we abuse this monitor, we can have

problems with fluency and naturalness in communicating.

For the monitor to work properly, we must have enough time to be able to think
clearly about what we want to say and to be able to apply the grammatical rules we know. We
must also know the approach to form, because if we focus too much on form this can cause a

blockage in fluidity (De Ponga Mayo, 2023).

We can say that the Monitor Theory helps us to better understand the acquisition of an
L2, the acquisition of this L2 involves conscious and unconscious processes, when we
manage to understand the role of the monitor well, we can achieve better learning and

teaching methods (Contreras Salas, 2012).
17



1.1.4. Affective factors in L2 learning.

The affective factors that influence the learning of a new language are emotions,
feelings, and attitudes. Let us imagine that learning a new language is like building a house;
The bricks to build the walls are the grammar rules and the vocabulary and the emotion that
we put into the construction is motivation and confidence, this would be like the cement that

binds everything together.

Affect means feeling or emotion, it is in this way that several factors such as
motivation, anxiety, and attitude of the student influence the teaching of a second language,
since these factors prevent them from being able to concentrate better and learn in an easier

and simpler way (Bao & Liu, 2021).

Factors

e Motivation: Motivation is achieved when we ask ourselves why we want to learn this
language. Motivation is the engine that drives us to continue with our goals and
overcome all the obstacles we face.

e Self-esteem: Having enough self-esteem helps us in a better way when learning a new
language, since this will give us the confidence to make mistakes and understand that
these mistakes are part of our learning.

e Anxiety: Feeling anxious or nervous about learning a language is normal, but anxiety
can often prevent us from learning a new language.

e Attitude: Having a positive attitude towards the language and culture of the new

language can help us facilitate learning and become more familiar with it.

Affective factors in teaching L2 are important because they help us see how we feel,

whether we are stressed, anxious or shy, being able to control the factors makes us feel good

18



about ourselves, that we are motivated and believe that we can learn a new language and that

we can remember new words from learning.

We can take advantage of affective factors to make teaching more enjoyable, we can
create a positive learning environment in which the student or person is in a quiet and
comfortable place to study, celebrate achievements no matter how small, each advance you
make in your learning will give you the confidence to continue learning, We must not be
afraid of making mistakes because these mistakes will help us to improve (de Prada Creo,

1991).

1.2.Affective factors affecting oral L2 production.

1.2.1. Anxiety and Types of Anxiety

Anxiety is known as the body's response to danger or stress. Described as a feeling of
nervousness or restlessness, people who suffer from anxiety suffer from physical and mental
symptoms. Sometimes feeling anxious is normal, when we are under pressure it can be a
simple condition, but the problem arises when it is excessive or persistent, as it begins to
interfere with people's daily lives. Anxiety in oral production is an all-too-common
experience for people, especially when they must speak a foreign language or must make a

presentation or presentation in front of an audience (MedlinePlus, 2023).

Types of Anxiety

Studies have identified distinct types of anxiety, below we will describe three of them

that are among the most significant when learning a second language:

¢ Generalized anxiety disorder (GAD): One of its characteristics is excessive worry
and anxiety, which are persistent when it comes to work, finances, health, or personal

relationships. People with GAD often feel irritable or restless, have greater difficulty
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concentrating, and may become fatigued and have trouble sleeping. This type of

anxiety is better known as a psychological disorder.

e Stage anxiety: It occurs when the person is afraid of being judged negatively, among
its symptoms are tachycardia, sweating, tremors, difficulty concentrating and
expressing things well, and feeling that they are the center of attention of the people

around them.

e Language anxiety: It is the fear of the unknown that a person experiences when
learning a second language and is expected to perform optimally without mistakes,
this anxiety influences the person and sometimes makes them think that they cannot
learn a second language, because they are afraid of making mistakes, of speaking and
doing it badly, This anxiety is most noticeable in people who lack confidence in their

language skills (Arango et al., 2021).

We must remember the difference between general anxiety and foreign language
anxiety. General anxiety refers to a state of excessive and persistent worry that encompasses
multiple aspects of daily life. On the other hand, foreign language anxiety is a specific type of
anxiety that manifests itself in situations where the learner is exposed to learning another

language or using a language that is not his or her native language (Cope et al., 1986).

1.2.2. Shyness

Shyness is known as an emotion that manifests as a feeling of discomfort,
nervousness, or shyness in various situations, especially in social situations where they must
speak in front of an audience or present their work in the classroom. People who suffer from
shyness often feel insecure, always live in fear of being judged, and avoid at all costs drawing
attention to themselves if they can go unnoticed by them, it is much better than being the
center of attention in a group (Psychology Today, s.f.).
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Causes of shyness

Some of the causes of shyness in English oral production are linguistic anxiety, which
is the fear of making mistakes or being judged negatively; lack of practice is also one
cause; low self-esteem since the student doubts his ability to communicate effectively; and
cultural differences, where the student is afraid of breaking unfamiliar social norms

(Maclntyre & Gardner, 1991).

Due to shyness, people have difficulty relating in a social environment, suffer from
social isolation, as this is how they can protect themselves from any teasing, have low self-

esteem and begin to suffer from anxiety and stress (Pérez & Gardey, 2023).

Strategies for managing shyness.

Different methods can help shy people overcome their fears and thus improve their

social skills.

Regular practice: This helps the student practice reading or speaking aloud in

English to overcome their shyness about speaking in front of their peers.

e Gradual exposure: The student should start with small exposures to the language and

progressively build up.

e Support groups: Support groups help students build their confidence and self-esteem
and see that they can succeed in speaking a second language without fear of being

criticized.

e Relaxation: This technique is used so that the person can manage an anxiety

condition, it is based on deep breathing and meditation (Céandido et al., 2013).
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1.2.3. Stress

According to Horwitz, Horwitz and Cope (Cope et al., 1986), Stress in oral

production is defined as a situational and transient anxiety that arises when an individual has

to use the foreign language in public situations or has to express himself orally.

Causes of stress

Fear of rejection or negative evaluation: Most students may feel the fear of making
mistakes and being judged negatively by their peers or the teacher himself.

Lack of confidence in one's own abilities: When the student is unsure of their
language ability, they experience anxiety about having to speak in front of the class.
Concerning fluency and accuracy: Students may feel pressured by the need for
them to speak fluently and without making any grammatical errors.

Public exposure: The simple idea that they must speak in front of an audience

generates anxiety and stress for students (Robinso et al., s.f.).

Consequences of stress

Decreased academic performance: Stress on a larger scale can affect students'
ability to understand, process, and produce language effectively.

Avoidance of oral production situations: To avoid going through the stress of
speaking in front of their peers, students can avoid activities that involve public
speaking, which limits their practice and development of oral production.
Physical and emotional effects: Long-term stress can lead to physical symptoms,
such as sweating, tremors, or tachycardia, as well as emotional effects, such as

anxiety, frustration, or low self-esteem.
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Strategies for managing stress.

According to several studies, some of the strategies that are effective in helping

students manage stress when speaking in English are the following:

e Practice and preparation: Encourage students to practice and prepare in an

appropriate way to participate in oral activities, practicing before the activity helps

them feel more confident and reduce stress and anxiety.

e Positive thinking: Encouraging positive thinking and self-confidence in students, this

can help them to face oral production situations with a more constructive attitude.

e Support from the teacher and classmates: The fact that the student is in a

welcoming and supportive learning environment where he feels confident that he can

make mistakes without the fear that he will receive negative criticism helps to reduce

stress (Cope et al., 1986).

1.2.4. Difference Between Stress and Anxiety

Stress and anxiety are terms that are often used, but they both represent different but

related experiences. Both can cause physical and emotional symptoms, but they have

different origins and characteristics. (Lazarus & Folkman, 1984) (Hervés, 2023)

Table 1

Difference between stress and anxiety

Characteristics Stress Anxiety
It is a feeling of excessive
It is a natural response of the ‘
fear or worry, which does
Definition body to a stressful or
not depend on whether it is a
demanding stimulus.
real or fake threat.
The causes that develop a The causes of anxiety can be
Causes

stress event are work pressure,

genetic, bad experiences,

23



Symptoms

Duration

economic problems, and
major sudden changes.
Symptoms include headache,
stomach pain, difficulty
concentrating, increased
irritability, lack of appetite,

and trouble sleeping.

Most of the time it is
temporary and tends to
disappear once the stressful

situation is resolved.

anxiety disorders, and
chronic stress.

Symptoms include severe
palpitations, difficulty
breathing normally,

excessive sweating,

dizziness, and restlessness.

Its duration varies
depending on the type of
anxiety the person suffers
from, it can be episodic or
chronic, but both interfere

with people's daily lives.

(Lazarus & Folkman, 1984) (Hervas, 2023)

1.3. Ministry of Education Guidelines for L2 Teaching in Ecuador

1.3.1. Faculty competence

In Ecuador, the Ministry of Education established some competencies that English

teachers must have to guarantee optimal and quality teaching of the language. These

competencies are aligned with the CEFR, which seeks to strengthen teachers' linguistic and

pedagogical skills.

Let's look at some of the competencies that are important and that English teachers must

meet:

e English language proficiency: Teachers must have an advanced command of the

language, which is the equivalent of level C1, according to the CEFR. This level

ensures that teachers have the necessary skills to be able to communicate fluently and

accurately in the English language.
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e Pedagogical knowledge: Teachers must know didactic strategies and teaching
methodologies, including the management of communicative approaches, the use of
technology and the ability to apply different learning methodologies.

e Development of comprehensive language skills: The teacher must be able to
develop the four essential skills in a balanced way, reading comprehension, listening,
writing and oral expression. They must be able to conduct activities in which students

can practice these four skills.

1.3.2. Graduation profile of secondary school students

According to the Ministry of Education of Ecuador and based on the CFER, students who

finish high school must have some competencies and skills:

They must be fluent in two languages (Spanish and English) at a level that allows

them to communicate quickly and effectively.

e They must be able to understand written and oral texts, both basic and more complex.

e They must be able to express themselves clearly and coherently both orally and in
writing.

e They must have a mastery of basic communication functions and communication

strategies that will help them overcome the problems they encounter when interacting

with others.

The graduate profile of students seeks to train competent, creative, and critical
citizens who can face the challenges of the 21st century. By aligning with international
educational standards, Ecuador contributes to being a country committed to educational

equity (Ministerio de Educacion del Ecuador, 2019).
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1.3.3. Teaching resources for teaching L2

Didactic resources are an especially valuable tool when implementing a learning
methodology, these resources can help teach to be effective and more playful for students, in
this way classes are not monotonous, and their attention is better obtained. These teaching
resources can vary depending on what the teacher needs to implement in the class (British

Council, s.f.).

Below, we will see some of the didactic resources that can be implemented:

Traditional Resources

e Textbooks: They provide the student with structured lessons, vocabulary lists, and
detailed grammatical explanations.

e Fact sheets: These can be used to expand vocabulary and cultural information.

e Audio and video materials: These can be authentic materials, such as movies, TV

shows, songs, and podcasts.

Digital Resources

e Online learning platforms: These can be websites or apps where students can take
exercises and lessons and learn vocabulary.

e Digital whiteboards: They can be used to create an interactive classroom, present
lessons, and engage students to participate in game dynamics (Richards & Rodgers,

2014).

1.3.4. Mineduc Regulations Upload of English courses

For the 2024-2025 school year, according to the regulations established by the
Ministry of Education of Ecuador, students in the sixth grade of Basic General Education

must receive a minimum of 3 hours of English classes per week (Perez, 2023).
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1.4. Common European Framework for Evaluation or Oral Production

1.4.1. Definition of the CEFR

The Common European Framework of Reference for Languages (CEFR) is a standard
used internationally to measure language competence. It is a rule that allows us to compare
the language levels of different people, regardless of the language they are learning

(Cambridge, s.f.).

The CEFR works as follows:

e Six levels: Divides language ability into six levels, from A1, the beginner level, to C2,
the expert level.

e Description: Each level has its detailed description so you can know what you need
to do in each level of the language. For example, in A1 you can understand simple

sentences and perform basic tasks.

The CEFR helps us to know what level of the language you are learning, it helps us to
choose the right course, one that suits your language level, it also serves to demonstrate your
skills, if you want to work in another country or if you want to study the CEFR can serve as a

test to prove your language level (Council OF Europe, 2001).

1.4.2. Development of the CEFR in the Ecuadorian Education System

The Common European Framework of Reference for Languages (CEFR) is used
internationally to describe the use and proficiency of the English language. In Ecuador, the
CEFR has been implemented as an important part of educational policies to help improve the

teaching and learning of foreign languages, especially English.

The adoption of the CEFR to the national education system has some key objectives:
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The standardization of language proficiency levels, the CEFR establishes six levels of
proficiency (A1, A2, B1, B2, C1, C2), which allows for evaluation and certification
according to the language skills of the students.

By having an alignment of the curriculum with the CEFR, Ecuador can ensure that its
students develop internationally recognized language competencies.

The use of the CEFR as a frame of reference guides the design of study programs, as
well as teacher training and the development of teaching materials, which helps to

raise the quality of teaching (Ministerio de Educacion, 2023).

1.4.3. Methodologies for the evaluation of oral production according to the CEFR

The CEFR proposes various methodologies for the evaluation of oral production,

some of them are:

Ilustrative scales: The CEFR presents illustrative scales in which the levels of
language proficiency can be described. These scales evaluate aspects such as Range,
Precision, Fluency, Interaction, and Coherence.

Oral exams: Performing oral exams is one of the main tools where the teacher can
evaluate oral production through Monologues, Dialogues, and spontaneous
interactions.

Portfolio Utilization: These portfolios help collect student work overtime, including
Audio or Video Recordings, Transcripts, and Self-Assessments and Reflections

(Council OF Europe, 2001).

1.4.4. Impact of the evaluation of oral production according to the CEFR and its

performance in the educational system

The implementation of evaluation guidelines in oral production has had a significant

impact:
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Standardization of Evaluation: The CEFR provides a common framework of
reference which allows the standardization of evaluation processes at an international
level, this facilitates student mobility and the ability to compare results.

Improves the quality of teaching: Being aligned with these evaluation processes
encourages teachers to adapt the CEFR standards of evaluation to their teaching
methods to enhance students' oral skills.

Feedback and Personalized Development: The evaluation profiles that are aligned
with the CEFR provide detailed information that allows both students and teachers to
identify their strengths, thus facilitating the development of individual plans (Council

OF Europe, 2001).
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CHAPTER 11

II. METHODOLOGY

2.1.Type of Investigation

This research has a mixed approach, in which qualitative and quantitative elements
were combined. A descriptive and interpretative research was carried out, which allowed us
to identify and describe mixed elements since this type of research helped us to observe the
data that were collected in our research (Rus, 2024), and these data helped us to know what

were the effects of affective factors in the student's oral production.

2.2.Research methods, techniques, and instruments.

Methodology is the foundation of research credibility. A properly defined
methodology allows readers to understand how the conclusions of the study were reached and
how the robustness of the findings was assessed. A mixed approach was used in this research,
according to (Salas, 2019) "This mixed approach can contribute to nullifying the possible
biases of the research and strengthening the research process". "This mixed approach can
contribute to nullifying the possible biases of the research and strengthen the research
process". This will make it easier for us to obtain our research data and will contribute to its
timely interpretation in this way, it will be easier to find the answers to the questions posed in

the study.

2.3. Techniques

2.3.1. Interviews

We conducted three interviews at the institution, we interviewed the vice-rector of the
educational institution, the English coordinator, and the English teacher of the Institucion

Educativa Luis Leoro Franco. (Folgueiras, 2016).
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The interview consisted of ten open-ended questions, which helped us gather

information for our research.

2.3.2. Observation Sheet

The observation cards are recognized to evaluate the educational performance of
students. Thanks to the observation cards we can collect information about what happens in

the classroom. (Diaz, 2021)

This observation was made to the sixth-grade students of the Luis Leoro Franco

Educational Unit.

Through this observation, we were able to know the behavior, interactions, and

relevant aspects that we needed for our research.

2.3.3. Survey

We conducted a survey among the sixth-grade students of the Educational Institution,
which did not help us to obtain relevant information about the opinions, experiences, and

perceptions of the students. (Gomez, 2023)

2.4.Instruments

Questionnaires for interviews

Questionnaires for surveys

Observation sheet
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2.5.Research questions

1. What specific affective factors significantly influence the oral performance of sixth-
grade students who complete level A2.1 of the CEFR at the Unidad Educativa Luis
Leoro Franco during the 2024-2025 school year?

2. How do affective factors manifest in the process of acquisition and development of
oral language skills in sixth-grade students at level A2.1 of the CEFR?

3. How do affective factors, such as anxiety, motivation, and self-confidence, influence
the oral performance of sixth-grade students at level A2.1 of the Common European
Framework of Reference for Languages during the 2024-2025 school year at Unidad

Educativa Luis Leoro Franco?
2.6.Sample

The observation form and survey were applied to 150 students and an English teacher,

the English coordinator, and the vice-rector of the institution were interviewed.
2.7.Data Analysis Procedure

A descriptive and interpretive statistical analysis was used to analyze the data
collected during the survey and to determine the relationship between affective factors and
students' oral performance. The results were interpreted, analyzed, and discussed to discover

important behavioral patterns and trends.
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CHAPTER III

III. RESULTS AND DISCUSSION

3.1. Survey conducted among sixth-grade students of the Luis Leoro Franco Educational

Unit, Imbabura Canton.

3.1.1. How often do you volunteer to participate in English class?

Table 2

Volunteer to participate in English class.

VARIABLES STUDENTS  PERCENTAGE

Always 22 14,8%
Almost Always 30 20,1%
Sometimes 59 39,6%
Almost Never 17 11,4%
Never 21 14,1%
Total 149 100%

Source: Own elaboration

According to the results in Table 2, the majority of the respondents, 39.6%,
corresponding to 59 students mentioned that they sometimes volunteered to participate in
English classes. 20.1% of the respondents corresponding to 30 students indicated that they
almost always volunteer to participate in English classes, while 14.8% of the respondents
corresponding to 22 students said that they almost always volunteer to participate in English
classes. 14.1% of the respondents corresponding to 21 students said that they never do.
Finally, 11.4% of the respondents corresponding to 17 students mentioned that they almost

never volunteer to participate in English classes.

(Marquez Anaya, 2015), mentions in his study that one of the factors for which
students do not participate in English classes is shyness, given that teachers have many
students who very rarely can see this factor, strategies can be implemented so that students
feel more confident and do not let shyness prevent them from actively participating in classes

(Sag Legran, 2009).
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3.1.2. How often do you feel comfortable speaking English in front of your peers?

Table 3

Students shows shyness when speaking in front of peers.

VARIABLES STUDENTS PERCENTAGE
Always 23 15,4%
Almost Always 33 22,1%
Sometimes 43 28,9%
Almost Never 22 14,8%
Never 28 18,8%
Total 149 100%

Source: Own elaboration

According to the results in Table 3, the majority of the respondents, 28.9%, belonging

to 43 students mentioned that they sometimes feel comfortable speaking in front of their

peers. 22.1%, which is equivalent to 33 students indicated that they almost always feel

comfortable talking in front of their peers. 18.8% of the respondents, which is equivalent to

28 students indicated that they never feel comfortable speaking in front of their peers. 15.4%

of the respondents, equivalent to 23 students indicated that they always feel comfortable
speaking in front of their peers, and 14.8% of the respondents, equivalent to 22 students

indicated that they almost never feel comfortable speaking in front of their peers.

In his study (Carlos V Education, s.f.), mentions that the reason why students do not

feel comfortable speaking in English is because they may have linguistic anxiety, given that

sometimes when they dare to participate and make a mistake their classmates instead of
encouraging them make fun of the mistake they made, and this triggers the student to not

want to participate again and have anxiety in front of these activities (Escuela de Inglés de

Guadalajara, 2023).
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3.1.3. How often do you feel nervous when speaking English?

Table 4

Feel nervous when speaking English

VARIABLES STUDENTS PERCENTAGE

Always 31 20,8%
Almost Always 30 20,1%
Sometimes 46 30,9%
Almost Never 20 13,4%
Never 22 14,8%
Total 149 100%

Source: Own elaboration

According to the results in Table 4, the majority of the respondents, 30.9%,
corresponding to 46 students, indicate that they sometimes feel nervous when speaking in
English. 20.8% of the respondents, corresponding to 31 students indicate that they always
feel nervous when speaking in English. 20.1% corresponding to 30 students said that they
almost always feel nervous when speaking in English. 14.8% corresponding to 22 students
said that they never feel nervous when speaking in English. Finally, 13.4% corresponding to

20 students indicated that they almost never feel nervous when speaking in English.

Students are exposed to levels of anxiety and nervousness when learning a new
language, in this study (Teachify, 2024), indicates that one of the best ways for the student to
gradually overcome the levels of nervousness and anxiety is to be constantly exposed to the

language in a gradual way starting with the basics and increasing the difficulty (Quesada,

2024).
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3.1.4. How often do you feel that your lack of confidence affects your ability to

communicate in English?

Table 5

Feel that your lack of confidence affects your ability to communicate in English
VARIABLES STUDENTS PERCENTAGE

Always 28 18,8%
Almost Always 31 20,8%
Sometimes 43 28,9%
Almost Never 19 12,8%
Never 28 18,8%
Total 149 100%

Source: Own elaboration

According to the results in Table 5, the majority of respondents, 28,9% corresponding
to 43 students, indicated that sometimes lack of confidence does affect their ability to
communicate in English. 20.8% corresponding to 31 students indicated that a lack of
confidence almost always affects their ability to communicate in English. 18.8%
corresponding to 28 students said that a lack of confidence always affects their ability to
communicate in English. 18.8% corresponding to 28 students said that never a lack of
confidence affects their ability to communicate in English. Finally, 12.8% corresponding to
19 students indicated that almost never a lack of confidence affects their ability to

communicate in English.

Confidence or self-confidence influences learning; since if a student has a good self-
esteem, this will help him/her not to be afraid to participate in English classes, to try to

communicate his/her ideas in front of the class (Buadas et al. 2011) (Socratic Garden, 2023).
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3.1.5. How often do you experience frustration when expressing yourself in

English?

Table 6

Experience frustration when expressing yourself in English

VARIABLES STUDENTS PERCENTAGE

Always 34 22,8%
Almost Always 29 19,5%
Sometimes 36 24,2%
Almost Never 25 16,8%
Never 25 16,8%
Total 149 100%

Source: Own elaboration

According to the results of Table 6, the majority of respondents, 24.2% corresponding
to 36 students indicated that they sometimes feel frustration when expressing themselves in
English. 22.8% corresponding to 34 students said that they always feel frustration when
expressing themselves in English. 19.5% corresponding to 29 students indicated that they
almost always feel frustration when expressing themselves in English. 16.8% corresponding
to 25 students indicated that they never feel frustrated when expressing themselves in
English. Finally, 16.8% corresponding to 25 students said that they almost never feel

frustrated when expressing themselves in English.

Learning a new language always causes frustration and shyness in students, one of the
ways to overcome this frustration is to learn new vocabulary that way when participating in
class the student can feel more confident, (Talkpal, 2023), Talkpal Al helps students learn new

words in a fun way, this way students can practice before class (Lopez, 2022).
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3.1.6. How often do you feel participating in group activities helps you feel more

confident speaking English?

Table 7

Participating in group activities helps you feel more confident speaking English

VARIABLES STUDENTS PERCENTAGE

Always 64 43,0%
Almost Always 30 20,1%
Sometimes 25 16,8%
Almost Never 14 9,4%
Never 16 10,7%
Total 149 100%

Source: Own elaboration

According to the results of Table 7, the majority of the participants, 43.0%,

corresponding to 64 students, indicated that they always feel safe when participating in group

activities. 20.1% corresponding to 30 students said that they almost always feel safe when
participating in group activities. 16.8% corresponding to 25 students indicated that they
sometimes feel safe when participating in group activities. 10.7% corresponding to 16
students indicated that they never feel safe when participating in group activities. Finally,

9.4% corresponding to 14 students indicated that they almost never feel safe when

participating in group activities.

Teamwork helps students to feel more confident and their learning is more

meaningful, with the application of playful activities during English classes helps to improve

the students' oral skills, so they can express their ideas more easily and gradually achieve a

correct pronunciation (Armijos, 2017) (Cuadro, 2024).

38



3.1.7. How often do you feel that feedback from your teachers improves your

confidence in speaking English?

Table 8

Feel that feedback from your teachers improves your confidence in speaking English

VARIABLES STUDENTS PERCENTAGE

Always 35 23,5%
Almost Always 45 30,2%
Sometimes 33 22,1%
Almost Never 17 11,4%
Never 19 12,8%
Total 149 100%

Source: Own elaboration

According to the results of Table 8, the majority of the participants, 30.2%,
corresponding to 45 students indicated that feedback almost always improves their
confidence. 23.5% corresponding to 35 students said that feedback always improves their
confidence. 22.1% corresponding to 33 students said that sometimes feedback helps them to
improve their confidence. 12.8% corresponding to 419students indicated that feedback never
helps them improve their confidence. Finally, 11.4% corresponding to 17 students indicated

that feedback almost never helps them improve their confidence.

Feedback has a great importance for students, thanks to this feedback many students
can know where they are failing and correct it, this helps them to have a better learning.

(Bydand Education, 2024) (Cledera, 2009).
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3.1.8. How often do you feel shy when speaking in front of your peers?

Table 9
Feel shy when speaking in front of your peers

VARIABLES STUDENTS PERCENTAGE

Always 34 22,8%
Almost Always 18 12,1%
Sometimes 43 28,9%
Almost Never 21 14,1%
Never 33 22,1%
Total 149 100%

Source: Own elaboration

According to the results of Table 9, the majority of respondents, 28.9%,

corresponding to 43 students indicated that they sometimes feel shy when they speak in front

of their peers. 22.8% corresponding to 34 students said that they always feel shy when they

speak in front of their peers. 22.1% corresponding to 33 students indicated that they never

feel shy when they speak in front of their peers. 14.1% corresponding to 21 students said they

almost never feel shy when they speak in front of their peers. Finally, 12.1% corresponding to

18 students indicated that they almost always feel shy when speaking in front of their peers.

Most of the students are always shy in front of their peers, since they are afraid of

making a mistake and being judged or made fun of. (Berdugo & Berdugo, 2023) In the study

of the factors that affect the students' communication process, it was concluded that some of

these factors are fear, nerves, anxiety, lack of vocabulary, among others. If the student has the

tools to be able to overcome these factors, he/she will be able to have a better teaching of the

English language, he/she will no longer see the subject as something that must be passed and

will no longer be able to learn English (Burns, 2022).
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3.1.9. How often do you prefer to listen to your classmates instead of speaking in

English class?

Table 10

Prefer to listen to your classmates instead of speaking in English class

VARIABLES STUDENTS PERCENTAGE

Always 52 34,9%
Almost Always 31 20,8%
Sometimes 23 15,4%
Almost Never 14 9,4%
Never 29 19,5%
Total 149 100%

Source: Own elaboration

According to the results of Table 10, the majority of the respondents, 34.9%
corresponding to 52 students indicated that they always prefer that their peers talk in English
class. 20.8% corresponding to 31 students said that they almost always prefer their classmates
to talk in English class. 19.5% corresponding to 29 students indicated that they never prefer
their classmates to talk in English class. 15.4% corresponding to 23 students said they
sometimes prefer their peers to talk in English class. Finally, 9.4% corresponding to 14

students indicated that they almost never prefer their peers to talk in English class.

Horwitz, Horwitz and Cope’s model on foreign language anxiety, in his study
indicates the importance of learning a new language, also emphasize that anxiety is one of the
axes that makes learning in students is slower, since at the time of learning and want to speak
or participate in front of the class feel the fear of not doing well (Cope et al., 2021) (Burns,

Adids, ansiedad: cdmo superar la timidez, los miedos, las fobias y las situaciones de panico. Grupo

Planeta Spain., 2022).
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3.1.10. How often do you feel anxiety when participating in oral tests in English?

Table 11

Feel anxiety when participating in oral test in English

VARIABLES STUDENTS PERCENTAGE

Always 58 38,9%
Almost Always 26 17,4%
Sometimes 29 19,5%
Almost Never 15 10,1%
Never 21 14,1%
Total 149 100%

Source: Own elaboration

According to the results of Table 11, the majority of the respondents, 38.9%,
corresponding to 58 students indicated that they always feel anxiety when participating in
oral exams. 19.5% corresponding to 29 students that they sometimes feel anxiety when
participating in oral exams. 17.4% corresponding to 26 students indicated that they almost
always feel anxiety when they participate in oral exams. 14.1% corresponding to 21 students
said that they never feel anxiety when participating in oral exams. Finally, 10.1%

corresponding to 15 students indicated that they almost never feel anxiety.

Anxiety is linked to negative feelings that students may experience when participating
in oral tests, which causes them to have a lack of emotional stability, causing them to show

nervousness and shyness. (Abad et al., 2021) (Berdugo y Berdugo, 2023).
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3.2. Observation Sheet

3.2.1. Students volunteer to participate in class activities

Graph 1

Volunteer to participate in class activities

Always
Almost Always
Sometimes

m Almost Never

Never

Source: Own elaboration

According to Graph 1, it can be observed that during the observation sections 30.2%
sometimes volunteer to participate in English classes. 23.5% almost never volunteer to
participate in English classes. 19.5% always volunteer to participate in English classes.
17.4% never volunteer to participate in the English classes. Finally, 9.4% almost always

volunteer to participate in English classes.
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3.2.2. Student shows comfort in expressing him/herself in English in front of peers.

Graph 2

Student shows comfort in expressing him/herself in English in front of peers

10,7%
17,4%

Always

Almost Always

27,5% 14,8% Sometimes
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Never

Source: Own elaboration

According to Graph 2, it can be observed that during the observation sections 29.5%
sometimes feel comfortable speaking in front of their peers. 27.5% almost never feel
comfortable speaking in front of their peers. 17.4% always feel comfortable speaking in front
of their peers. 14.8% almost always feel comfortable speaking in front of their peers. Finally,

10.7% never feel comfortable speaking in front of their peers.
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3.2.3. Student shows signs of nervousness when speaking in English.

Graph 3

Student shows signs of nervousness when speaking in English

Always Almost Always Sometimes Almost Never Never
28,2%
4,0%
31,5% 14,1%
22,1%

Source: Own elaboration

According to Graph 3, it can be observed that during the observation sections 31.5%
almost always feel nervous when speaking in English. 28.2% sometimes feel nervous when
speaking in English. 22.1% always feel nervous when speaking in English. 14.1% almost
never feel nervous when speaking in English. Finally, 4% never feel nervous when speaking
in English. Student demonstrates a lack of confidence that interferes with his/her

communication in English.
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3.2.4. Student demonstrates a lack of confidence that interferes with his/her

communication in English.

Graph 4
Student demonstrates a lack of confidence that interferes with his/her communication in

English.
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Source: Own elaboration

According to Graph 4, it can be observed that during the observation sections 28.9%
almost always demonstrate lack of confidence. 27.5% sometimes show lack of confidence.
20.8% always show lack of confidence. 17.4% almost never show lack of trust. Finally, 5.4%

never show lack of confidence.
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3.2.5. Student shows frustration when attempting to express him/herself in English.

Graph §

Student shows frustration when attempting to express him/herself in English.
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Source: Own elaboration

According to Graph 5, it can be observed that during the observation sections 32.9%

are almost always frustrated when speaking in English. 27.5% are sometimes frustrated when

speaking in English. 20.8% always get frustrated when speaking in English. 14.1% almost
never get frustrated when speaking in English. Finally, 4.7% never get frustrated when

speaking in English.
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3.2.6. Students actively participate in group activities showing confidence
Graph 6

Students actively participate in group activities showing confidence.
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Source: Own elaboration

According to Graph 6, it can be observed that during the observation sections 40.9%
sometimes participate in group activities by showing confidence. 22.1% almost never
participate in group activities showing trust. 18.1% always participate in group activities
showing confidence. 12.1% almost always participate in group activities showing confidence.

Finally, 6.7% never participate in group activities showing confidence.
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3.2.7. Student responds positively to feedback provided by the teacher.

Graph 7

Student responds positively to feedback provided by the teacher.
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Source: Own elaboration

According to Graph 7, it can be observed that during the observation sections 46.3%
sometimes respond positively to feedback. 19.5% always respond positively to feedback.
16.1% almost always respond positively to feedback. 15.4% almost never respond positively

to the feedback. Finally, 2.7% never respond positively to feedback.
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3.2.8. Students shows shyness when speaking in front of peers.

Graph 8

Students shows shyness when speaking in front of peers.
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m Almost Never

Never

Source: Own elaboration

According to Graph 8, it can be observed that during the observation sections 34.2%
feel shy about speaking in front of their peers. 23.5% sometimes feel shy when speaking in
front of their peers. 20.8% always feel shy when speaking in front of their peers. 15.4%
almost never feel shy when speaking in front of their peers. Finally, 6% never feel shy when

speaking in front of their peers.
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3.2.9. Students remain passive (listening only) during oral activities

Graph 9

Students remain passive (listening only) during oral activities.

28,9% 00— e e e
12,8%
e 14,1%
195% oo TTToTTToTTTTmmm T
Always Almost Always Sometimes Almost Never Never

Source: Own elaboration

According to Graph 9, it can be observed that during the observation sections 28.9%

sometimes prefer to just listen during English classes. 24.8% almost always prefer to just
listen during English classes. 19.5% always prefer to listen during English classes. 14.1%

almost never prefer to just listen during English lessons. 12.8% never prefer to just listen

during English classes.
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IV. CHAPTER1V: PROPOSAL

4.1.Proposal Title

MINDFUL ENGLISH

4.2.Introduction

The objective of this proposal is to implement workshops to help sixth-grade students
in level A2.1 at the Unidad Educativa Luis Leoro Franco during the year 2024-2025 to
improve oral production, which is based on research on the affective factors that influence
oral performance, this proposal seeks to create learning environments that foster confidence

and fluency in the use of English.

4.3.Justification

The literature highlights the importance of affective aspects in second language
learning, especially in oral production. However, a gap has been identified in understanding
how these factors affect sixth-grade students in the aforementioned context. Therefore, it is
important to implement pedagogical strategies that address the needs and promote optimal

development of communicative competencies.

4.4.0bjectives

e To promote fluency and confidence in oral production in English.

e To develop storytelling and listening skills through the creation of stories.

e Improve argumentation skills and the expression of opinions through debates.
e To practice asking and answering questions in an interview context.

e Develop presentation skills and organization of ideas in projects.
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BUILDING MY
CONFIDENCE

g'%

N

\ \ \6.' ¢

WORKSHOP 1

They will increase their self-esteem
and confidence to participate in the
English classes.



‘ TT )
MY VOICE IS HEARD

Objective:
To motivate the self-esteem and confidence of sixth grade students to express themselves in
English fluently and effectively in the school context.

3

°\\

( Introduction ) ( Developmem‘ ) ( Closing )

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic . Pronunciation the workshop.

« Presentation of the activities « Answer questions from the
workshop objective . Song activities. students.

. Indication of the materials « Feedback o Ask students to share their
to be wused during the impressions and learnings.
workshop. « Motivate students to continue

participating.

« Acknowledgement.

( Recommendations

e Adapt the complexity and vocabulary according to the
students' level of English.

e Encourage shy students to participate and offer
individualized support if needed.

e Adapt the workshop to the needs of the students.

(Canva, 2025) 4




@BSS

Workshop activities

[ Questions

e

Something new

|

:

1.Relaxation exercises for the tongue, lips,
and jaw, such as moving the tongue in
circles, stretching the lips, and making faces.

2. Two truths and a lie, each student tells three
statements about themselves, using what
they have learned in class, the other students
must guess the false one.

3.Show and describe, the teacher should give
instructions on how to perform the activity,
the student chooses an object he/she knows,
which should tell basic things about it, such
as color, if it is big or small.

I.Imitation of words or phrases from a
recording.

2. Associating sounds with pictures or words.

3.Singing songs to practice pronunciation and
intonation.

4. Identification of sounds in words

5. Identification of sounds that have the same
sound.

6. Vocabulary Bingo.

7. Dictionary, one student must go to the
board and draw an object. Their classmates
must guess the name.

1. Exit ticket, give each student a small card
where they should write a question or
something new they have learned.

2.Quick review, each student should say a
new word learned in the workshop.

3.Memory game, the teacher will hand out
pictures and the students will have to say
the name.

4. Word search, students will have to find
words.

(Canva, 2025)
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Supplementary material

police car

backpack

(Canva, 2025)







1 AM AN ACTOR

Objetivo:
Develop communication skills that allow students to improve their oral expression and active
listening skills.

« Welcome and presentation.

« Ice-breaker dynamic

. Presentation of the
workshop objective

o Indication of the materials
to be
workshop.

used during the

Q ¢t & s

« Warm-up

. Facial expressions
« Character creation
« Creation and

presentation of a scene.

‘TT )

S

i ! Q\
( Introduction ) ( Development ) ( Closing ) \

Recap the important points of
the workshop.

Answer questions from the
students.
Ask students to share their

impressions and learnings.
Motivate students to continue
participating.
Acknowledgement.

Recommendations

e Adapt the complexity and vocabulary according to the
students' level of English.

e Encourage shy students to participate and offer
individualized support if needed.

e Adapt the workshop to the needs of the students.

(Canva, 2025)



SS
Workshop activities

1. Using images of various characters, students
must guess which movie they are from.

2.In the mime activity, a student introduces
himself and acts out a scene from a movie,
such as crying, laughing or hugging, while
the others try to guess what he is acting out.

3.To enrich vocabulary, flashcards related to
different genres, such as comedy, drama and
action, as well as emotions such as
happiness, nervousness and sadness, will be

Introduction

introduced.

1.Cards of facial expressions used in a movie.

2.Character creation, each student will place a
short description of their character, such as
age, profession, ect.

3.Students are divided to create short trailers
of imaginary movies.

4.Say it with mime, cards with excerpts from
children's movies will be handed out.

S5.Create a review of the trailers presented in
class.

4
-
QO
S

0O
S
QL

Q

1.Creation of a memory book, with photos,
drawings and texts from the students. Each
student can write down words they learned
in the workshop.

2.Vocabulary Bingo. With vocabulary cards
related to the performance, the students will
dictate the words and mark the words they
hear on a sheet of paper.

3. Crucigram with the words the students

learned in the workshop.

(Canva, 2025) 10
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Answer the questions and fill in the blanks.

e HORIZONTALS

3. Facial expression
4.Genre of movies to laugh.
6. Movie genere to explore.

VERTICAL
1. Facial expression.

2. Hero movie.
5. Car movie.

SS
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TELL YOUR STORY

Objective:
Improve students' ability to express themselves orally with the support of creativity and
imagination, encouraging confidence and autonomy in the use of the language.

S

©)
( Development ) ( Closing ) \\

( Introduction )

« Welcome and presentation.

« Ice-breaker dynamic

. Presentation of the
workshop objective

« Indication of the materials
to be
workshop.

used during the

It starts with open-ended
questions What do you like
to do in your free time?
What is favorite
memory?

Students  will
picture that represents a

your
draw a

special memory.
Presentation of new

« Recap the important points
of the workshop.

« Answer questions from the
students.

« Ask students to share their
impressions and learnings.

. Motivate students to
continue participating.

. Acknowledgement.

vocabulary
My story in words

______

( Recommendations

=3 e Adapt the complexity and vocabulary according to the
QQW} - students' level of English.
' e Encourage shy students to participate and offer
' individualized support if needed.
' e Adapt the workshop to the needs of the students.

(Canva, 2025) 16
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Workshop activities

1. Using cards with the beginning of a story,
students should continue the story using
words they know.

2. Use of tic-tac-toe to break the ice.

3.To introduce the topic, cards with new

vocabulary will be presented.

4.Presentation of a story, indicating that each
story must have a beginning, a development
and an end.

Introduction

1.With different picture cards, students will
create a short story.

2. Dramatize a short story in groups of ten
;A students using masks of different animals.

3. Arrange the cards to create the story and

narrate it taking into account that the story

4
c
Q
S

RS
S
Q

Q

m ﬁ must have a beginning, development and
. ﬁ - ending.

- o T a | 4.Students take turns reading to imitate

7 _ 3 different words pronounced by the teacher.

1. Students will share an emotion they
experienced during the workshop. This

activity encourages reflection and emotional

Im o Toret, thars levd & plirds .
Besar, & Pax, 2 llem, o givaMe sed & COl’lIlCCthIl.
moakay. They wors friemds and .

it ot Oma diy, She
et s ::::_M . 2. Students will put together a short story
S ey s bneparsida, | puzzle.

3.To conclude, students can share their

experience.

(Canva, 2025) 17
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Zacarias aﬁd the Giant Carrot

Then, he asked all his
relatives for help and
together they pulled
hard to get the carrot

Once upon a time, there was a
farmer named Zacarias, who
went to his garden to harvest

a carrot, but he kept pulling
and pulling and couldn't get it
out.

Finally, together they
pulled out the giant
carrot and shared a

delicious lunch.

S S (Canva, 2024) 19
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In 2 fzrest, there lived a panda
bear, a fox, a lioyi, a g'raffeand a
monkey. They were friends and

helzcd each other. One day, the
panda fell into a hole. His friends
helyed him sut and from then on
they were inseparable.

(Canva, 2025) 20
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UNIT 1: COMMUNICATION
AND VOCABULARY

WORKSHOP 2

They will increase their vocabulary
and have active communication.
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GREETINGS AND
INTRODUCTIONS

Objective:

TT )

To motivate learners to conduct friendly conversations with their peers, using greetings and

introductions appropriately.

( Introduction ) ( Developmem‘ )

« Welcome and presentation.

« Warm-up

« Ice-breaker dynamic « Greeting activities

« Presentation of the . Presentations

workshop objective . Feedback

. Indication of the materials
to be wused during the
workshop.

______

3

el ' o
N\
(a0 \

Recap the important points of

the workshop.

Answer questions from the
students.

Ask students to share their
impressions and learnings.
Motivate students to continue
participating.
Acknowledgement.

”" ( Recommendations %
\)
0y
i T
=4 e Adapt the complexity and vocabulary according to the
students' level of English.
:?s i Q e Encourage shy students to participate and offer
” individualized support if needed.

(Canva, 2025)

e Adapt the workshop to the needs of the students.
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Workshop activities
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1. To break the ice, we will start with
questions, such as: what is your name, how
are you doing?

2.Presentation of vocabulary cards related to
greetings.

3.Game of situations, the teacher will provide
the context or situation and they must
respond with the greeting that corresponds
to each case, for example, It's morning, what
greeting do we use.

1.Presentation of phrases to be used for
personal introduction.

2.In pairs, they will conduct a brief
conversation in which they greet each other,
ask each other about their well-being and
share their personal information, such as
age and name.

3.Question dice, two students will participate,
one of them throws the dice containing
questions about the presentation. The
student who throws the die asks the
question and the other student must answer.

1. They will fill out a business card, where they
will provide basic information.

2. Alphabet soup of greetings

3.To finish, students can share their
experience.

(Canva, 2025)

Introduction

Development
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How are you? |

N

.

- tommerrow!
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(Canva, 2025)
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Introductory phrases

_________________________________________
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___________________ 4

| study at (hame of
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| can (activity)
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T

. AGE

_____________________________________________________________

(Canva, 2025)
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Pitch and questuon

N

What’s your name?
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Where do you live?
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Wha{ s your
favorite hobby?

A

What’s your
favorite subject?

27



~ CREETINGS

WORD SEARCH

Find the words listed below and mark them with colours.
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ALL ABOUT ME
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COUNTRIES AND
NATIONALITIES

Objective:
To know vocabulary related to countries so that they can associate countries with their
nationalities.

( Introduction )

« Welcome and presentation.

« Ice-breaker dynamic

. Presentation of the
workshop objective

. Indication of the materials
to Dbe
workshop.

used during the

Warm-up .
Matching game

What is my .
nationality?
Feedback .

TT )

S

( Development ) ( Closing ) \\

Recap the important points of
the workshop.

Answer questions from the
students.

Ask students to share their
impressions and learnings.
Motivate students to continue
participating.
Acknowledgement.

Recommendations

Adapt the complexity and vocabulary according to the
students' level of English.

Encourage shy students to participate and offer
individualized support if needed.

Adapt the workshop to the needs of the students.

(Canva, 2025)
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Workshop activities

1. Presentation of the world map, where
students can learn about the different
countries.

2.Presentation of the cards of the countries
with their nationalities.

3.Questions and answers, questions such as:
What is the nationality of someone from
Ecuador, where is someone from if he/she is
French?

1. Visual association, images of different
country flags are shown, students must say
the country and the nationality.

2.Matching game, students must match the
cards correctly with the country and its
nationality.

3.Role play, one student will be the tourist
and the other student will be the tourist
guide, questions will be asked such as where
are you from, what is your nationality, what
language do you speak?

1.Nationality Bingo, the teacher gives the
teachers a cardboard containing different
countries. The teacher mentions the
nationality and the students write on the
bottom of the cardboard.

2. Where are you from, students will be given
a worksheet with the flags of different
countries, students should write the
country, nationality and language.

3. My passport, students will write their name,
a country and a nationality, they will
present their passport at the end of the
class.

(Canva, 2025)

Introduction

Development
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GCOWRITIRIES A\RND
INTASISTINTAVIS I E'S

France L\‘ Z England
French Z L\‘ English
E United States E Brasil
|
| American Brazilian
Argentina ' ' Mexico
Argentinian Mexican
) China ' ' Italy
* x
*
»*
Chinese Italian
Japan Turkey
® C+
Japanese Turkish

(Canva, 2025)
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GCOWRITIRIES S\RND
IN'AYRE@INIAIAISIVIES

Canada Germany
Canadian German
Chile Australia
Chilean Australian
0 Spain \ South Korea
.;. ///‘\\\
1 A QO Y/
O | seonih N\l Korean
— . - =
Postuguese . - Polish
Russia Ireland
- Russian Irish

(Canva, 2025)
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GCOWRITIRIES A\RND
INTASISTINTAVIS I E'S

Venezuela Colombia
Venezuelan - Colombian
India I Costa Rica
Indian ] Costa Rican
Lebano Finland
Lebanese Finnish
Bolivia Cuba
Bolivian Cuban
Ecuador ) Uruguay
(@ S—
I
Ecuadorian Uy Uruguayan

(Canva, 2025)
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GENERAL VOCABULARY
(NUMIBERS, ANIMALS, COLORS)

Objective:
Identify and use basic vocabulary related to numbers, animals and colors, terms that will be
used in simple sentences.

3

( Introduction ) ( Development ) ( Closing ) \

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic . Guess the number the workshop.

« Presentation of the . Animal sounds « Answer questions from the
workshop objective « Create a story with the students.

. Indication of the materials animals and colors. o Ask students to share their
to be wused during the . Presentations impressions and learnings.
workshop. . Feedback « Motivate students to continue

participating.
« Acknowledgement.

Recommendations &
\)
0y
i)
=4 e Adapt the complexity and vocabulary according to the
v students' level of English.
}1’} i & e Encourage shy students to participate and offer
; i iih- ” individualized support if needed.

e Adapt the workshop to the needs of the students.

& 7 (Canva, 2025) 39
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Workshop activities

BaAl

"ll""""'i"' % L .

1.To break the ice, the activity will be for
students to number themselves, e.g. one,
two, three, ect.

2.Recognize the colors found in the
classroom, e.g. the blackboard is white, the
pencil is red.

3.Present number cards, animal cards and
color cards.

4.Say the animal you like.

1.Animal sound, the teacher imitates the
sound of different animals and the students
must say to which animal the sound
corresponds.

2. With cards of different objects, students
must say what color is the object in the
image.

3.Students are given crowns of different
animals, they must write a short sentence
where they include numbers and colors. For
example, I have three blue elephants.

l.In a box with several images (of animals,
colors and numbers) the students take turns
to draw the image and must say its name.

2.Crossword puzzle of numbers.

3.Color the image according to the
corresponding color.

4. To conclude, students can share their
experience.

(Canva, 2025)

Introduction

Development
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ANIMALS

CoOw MOUSE TURTLE TOAD
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UNIT 2: FAMILY AND
PROFESSIONS

WORKSHOP 3

Develop the ability to express oneself
orally in a fluent and coherent manner on
topics related to the family and
professions.

50



MY FAMILY

Objective:
Describe your family with basic vocabulary about family relationships and family
characteristics.

( Introduction )

« Welcome and presentation.

« Ice-breaker dynamic

. Presentation of the
workshop objective

. Indication of the materials
to be wused during the
workshop.

( Developmem‘ )

« Warm-up .
. Card presentation

o Family Tree .
« My family

. Feedback .

.TT )

3

e ®
N
(a0 \

Recap the important points of
the workshop.

Answer questions from the
students.

Ask

impressions and learnings.

students to share their
Motivate students to continue
participating.
Acknowledgement.

Recommendations

e Adapt the complexity and vocabulary according to the
students' level of English.

e Encourage shy students to participate and offer
individualized support if needed.

e Adapt the workshop to the needs of the students.

(Canva, 2025)
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Workshop activities

.. 1.Collage of family words, on a sheet of paper
‘é QL each student should place words that relate
-~ to family.
“g%b" 2.Presentation of picture cards of family
% s | members.
-g'_!. 3. Family Pictonary, divide the room into two

groups, one member of each group should
go to the board and draw a family member
if the team guesses the term in English wins.

Introduction

1.Family tree, students should complete the
tree with their family members.

2.Quiz game, randomly students must go
through and ask questions such as, I am
your father's mother, who am I, I am your
mother's husband, who am. The other
students must guess which family member
this is.

3. Describing my family, challenge, the teacher
places on the board a list of adjectives and
physical characteristics and each student

4
-
QO
S

0O
S
QL

Q

must describe a member of his/her family
using these descriptions.

1.Match family flashcards with their correct
description. for example mother should

match the flashcard that says, she is loving
¥ and takes care of us.
O O 2. Presentation of my family, each student

I ® should present their family on a worksheet,
place and draw each member of their family

and present in the classroom.

3. On a sheet of paper students should write 4
short sentences about their family, e.g. my
mother is cute and caring.

(Canva, 2025) 52
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Nephew

Brother-in-law

(Canva, 2025)

Sister-in-law
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COLLAGE
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MATCH FAMILY FLASHCARDS

Grandmothéb

He plays
with me

Mother

he plays
ith dolls

he takes
care of
me

Father

I take
care of

He is tall
and
strong

He plays
ball

DES
D

Brother

He is tall
nd gray-

haired

Grandfath

She is
er affection

ate
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PROFESSIONS

Objective:
Identify the different professions, introducing basic concepts about the world of work.

3

"\\

( Introduction ) ( Developmem‘ ) ( Closing )

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic . Card presentation the workshop.

. Presentation of the . Say it with mimicry « Answer questions from the
workshop objective . Simon says students.

. Indication of the materials « Feedback o Ask students to share their
to be wused during the impressions and learnings.
workshop. « Motivate students to continue

& participating.
(Y « Acknowledgement.

Recommendations

e Adapt the complexity and vocabulary according to the
students' level of English.

e Encourage shy students to participate and offer
individualized support if needed.

e Adapt the workshop to the needs of the students.

(Canva, 2025) 59
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Workshop activities

1. Presentation of the cards of the different
professions.

2.Guess the profession game, the teacher
presents images that relate to the profession,

such as a fire truck, the students must say
which profession it belongs to.
3.Description of the functions of the
professions, a student selected at random
must say what a person does in his or her
profession, for example, a doctor helps

Introduction

people.

: 1.Say it with mime, one student presents a

JOB ﬁ profession with mime, the other students
must guess the profession.

2.Simon says, the teacher says act as if you

are a chef, the student must mime as if
he/she is a chef.

e 3.0n a sheet of paper provided by the
e teacher, students must fill in the words for
—')!'] I ‘ the professions.
. ‘ 4.Guess the professions game, with
"'; - illustrative cards that give clues about the

4
c
Q
S

RS
S
Q

Q

professions, students must guess which
profession they belong to.

1. Each student must think about a profession
that they would like to have in the future,
they must give a short description of the

profession.
2.Word search, they must find words from
the different professions.

3. Students will present the professions of
their family members.

(Canva, 2025) 60
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PROFESSION CARDS

SALESPERSON  SCIENTIST

VETERINARIAN BIOlOGISI DESIGNER

ﬁ_ C ‘ [ .
CONSTRUCTION

WORKER CARPENTER HAIRDRESSER ARTIST
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FARMER HOUSEWIFE SINGER ELECTRICIAN
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(Nome: ) (Closs: )

Jobs and occupations

Complete the words of the professions

-U_S_

F____figh___

_-l_c_

Ve__rina____

(Canva, 2025)
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CELEBRATIONS

Objective:
Expand the vocabulary of food and beverages to encourage the use of the language in
everyday life.

3

Q\
( Introduction ) ( Development ) ( Closing ) \

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic . Card presentation the workshop.

. Presentation of the . Celebration Bingo « Answer questions from the
workshop objective . Join the images students.

. Indication of the materials . Dice game « Ask students to share their
to be wused during the . Feedback impressions and learnings.
workshop. « Motivate students to continue

!f participating.
(Y « Acknowledgement.

Recommendations &
\)
0y
it
=4 e Adapt the complexity and vocabulary according to the
* students' level of English.
L Q e Encourage shy students to participate and offer

I - ; ok
w ‘ " m( ” individualized support if needed.
4 - l \ e Adapt the workshop to the needs of the students.
) . > (Canva, 2025) 66
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Workshop activities

<

X[ 5

—

1.Word cloud, celebrities that students know
and practice pronunciation are presented on
the board.

2.Presentation of the illustrative cards of the
different celebrations.

3.Questions and answers, the teacher asks
questions about the different celebrations,
such as: What is your favorite celebration?
When is carnival celebrated?

1.Match the images of the celebrations with
their respective names.

2.Guess the celebration, the teacher presents
the cards illustrating a holiday, the students
must guess what celebration it is.

3.Questions and answers, the teacher asks
questions like what is January Ist
celebrated?

4.Didactic dice, the dice will have images of
different celebrations, students will have to
say which celebration it belongs to.

1.Create an invitation for your celebration,
they must make the invitation to a
celebration, it can be a birthday, Christmas.
This must have the date of celebration,
what is being celebrated, address, among
other relevant information.

2.Creating a calendar of celebrations,
students must place the dates and reasons
for the celebration, and also make a
drawing.

3.Celebrations crossword.

4.Making a collaborative mural, drawing and
placing the name of the celebration.

(Canva, 2025)
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INVITATION FOR YOUR
CELEBRATION

(Canva, 2025)
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UNIT 3: THE SCHOOL AND
HOME

WORKSHOP 4

Develop the ability to express themselves
orally in a clear, coherent and fluent
manner on everyday topics related to
school and home.

(Canva, 2025) 73
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THE SCHOOL

OB

Objective:

Identify and describe the school, its objects and the elements that can be found in it.

( Introduction )

Welcome and presentation.

Ice-breaker dynamic
Presentation of the
workshop objective

Indication of the materials
to be the

workshop.

used during

( Developmem‘ ) (

o %
Closing ) \\

Warm-up « Recap the important points of
Card presentation the workshop.
Short sentences with « Answer questions from the
homework. students.
Guess the subject. « Ask students to share their
Feedback impressions and learnings.

. Motivate students to continue

participating.
« Acknowledgement.
Recommendations

Adapt the complexity and vocabulary according to the
students' level of English.

Encourage shy students to participate and offer
individualized support if needed.

Adapt the workshop to the needs of the students.

(Canva, 2025)
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Workshop activities

1. Visual vocabulary, present the objects found

_____ ‘:. B ' in the classroom, students should name
those they know.

2.0n a blank sheet of paper, students draw a

picture of the school and name the most

important places in the school, such as the

classroom, bathrooms, playgrounds.
3.Simon says, the teacher asks the students to

bring objects that can be found in the
classroom or playground, the classroom

Introduction

with the most objects wins.

1. Presentation of vocabulary cards related to
school, such as objects found in the
classroom, parts of the school and subjects.

2.Memory game, one partner shows several
images related to the school, the other
partners must mention as many as they can.
3.What's in my backpack, students must fill

the backpack with the objects they bring to

school.

%%x 4.Guess the subject, in which a student
) AN .

provides clues using cards labeled with
% > subject names, allowing his or her
classmates to make a guess

4
c
Q
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Q

1.Guided conversation, students will work in

teams to survey each other on questions
related to the school.

2.Label the parts of the school and the objects
that can be visualized in the drawing.

3. Assemble your school, place the images on
the school labels.

4.Match the subjects as appropriate.

(Canva, 2025) 75
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SUBJECTS
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MATCH THE SUBJECTS
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PARTS OF THE HOUSE

Objective:
Become familiar with the vocabulary related to the parts of a house, which will improve the
ability to identify and describe such a space.

S

== Q\
( Introduction ) ( Development ) ( Closing ) \

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic . Heating the workshop.

« Presentation of the . Card presentation « Answer questions from the
workshop objective . Memory game students.

. Indication of the materials . Recognition of thes Ask students to share their
to be wused during the parts of the house impressions and learnings.
workshop. . Feedback « Motivate students to continue

. Feedback participating.
ﬂ « Acknowledgement.

Recommendations

e Adapt the complexity and vocabulary according to the
students' level of English.

e Encourage shy students to participate and offer
individualized support if needed.

e Adapt the workshop to the needs of the students.

(Canva, 2025) 81
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Workshop activities

ERN . sl
_a s b i
M=l Ty
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I

l.Presentation of new vocabulary with
illustrative images.

2.Name the parts of your house, the students
will have to indicate what parts of their
house have.

3.Guessing game with images, the teacher will
indicate images and the students will have to
say the name of the part of the house.

1. Presentation of the objects of a house with
illustrative images.

2. Place the parts of the house.

3.Recognize objects that can be visualized in
each part of the house.

4.Creative drawing, students should draw
their house and place the parts and objects
of their house.

5.Find in the alphabet soup the vocabulary
learned in the workshop.

1.Tour of the house, students will pretend
they are doing a tour of their house and
introduce each part of the house.

2.Tell me with mime students will mime what
is done in each part of the house and
students must tell where in the house the
mime is done.

3.1 see, I see. The teacher begins by saying
that he/she sees a part of the house or an
object, everyone must participate without
repeating the object, e.g., I see, I see a
window.

(Canva, 2025)
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PARTS OF THE HOUSE

Garden

Balcony Study room
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HOUSEHOLD ITEMS
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HOUSEHOLD ITEMS
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Recognizes objects
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Recognizes objects
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Recognizes objects
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Recognizes objects
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PARTS OF THE
HOUSE

Label the parts of the house
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LETTER SOUP

Study room TV

House

Carpet

Garden

Kitchen

Sofa Lamps

Bedroom

Coffe table Dining table

Bathroom
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TIME AND ROUTINES
VAAAAAARANAANAANY

Objective:
Describe their routines using vocabulary related to time and daily activities.

. ‘ Q
'0\
(it ) (oo ) (g ) \

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic « Card presentation the workshop.

« Presentation of the . Set the time « Answer questions from the
workshop objective . Create a calendar of students.

. Indication of the materials your routines o Ask students to share their
to be wused during the . Feedback impressions and learnings.
workshop. « Motivate students to continue

participating.
« Acknowledgement.

Recommendations

e Adapt the complexity and vocabulary according to the
students' level of English.

e Encourage shy students to participate and offer
individualized support if needed.

e Adapt the workshop to the needs of the students.

(Canva, 2025) 92
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Workshop activities

1.Guess the time, with a toy clock the teacher
will start asking questions about what time
it 1s, the students will have to tell the correct
time.

2.Presentation of time vocabulary and
routines.

3.Didactic cards of daily activities, such as
getting up, eating breakfast, going to school,
walking.

1.Question and answer, students should ask
their partner what time do you get up, what
time do you eat lunch, what do you do at
nine o'clock in the morning, and so on.

2.Form sentences with the routines you do on
a daily basis.

3.Create a short conversation about the daily
activities they do.

4.Set the time on the clock.

5.Match the correct time with their watch.

1.Create a calendar with your daily routines,
this should have the time and the routine,
for example 7am I go to school.

2.Matching game, students are given several
cards to match, for example the 6:00am
card must match the wake up card.

3.Students compare their calendar and know
what other activities they do in their daily
routine.

(Canva, 2025)
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( o'clock )

(It is three-thirty.) ( It's four o'clock ) ( It 1s six forty-five. )
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SHOWER DRESS
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IT IS SEVEN-
FIFTEEN

HALF PAST QUATER TO WHAT TIME DO...?
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UNIT 4: FOOD AND DRINK

WORKSHOP 4

Develop fluency and confidence in
speaking on topics related to food and
drink.

100
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FOOD VOCABULARY

Objective:
Expand the vocabulary of food and beverages to encourage the use of the language in
everyday life.

- !5 » J =
. Q

0\
( Introduction ) ( Development ) ( Closing ) \

« Welcome and presentation. « Warm-up « Recap the important points of

« Ice-breaker dynamic . Card presentation the workshop.

« Presentation of the . Song activities. . Answer questions from the
workshop objective . Favorite food. students.

. Indication of the materials . Feedback « Ask students to share their
to be wused during the impressions and learnings.
workshop. « Motivate students to continue

participating.
« Acknowledgement.

Recommendations &
\)
A\
4 F
=4 e Adapt the complexity and vocabulary according to the
] ; .
* students' level of English.
7 9 e Encourage shy students to participate and offer

w / ih- ” individualized support if needed.
i - e Adapt the workshop to the needs of the students.
& 7 (Canva, 2025) 101
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Workshop activities

Paar

Apple

1.Memory game, several images of food are
placed on a table, each student will turn
over two cards if they are the same, the goal
is to find all the pairs of food.

2.Presentation of cards of various foods.

3. Guess the guesser, students will have to
describe a characteristic of a food, for
example, "it is red and round". The other
students will have to guess which food it is.

1.This or that, in this activity students are
asked questions to help them relate to food
vocabulary, e.g., Do you prefer an apple or
a banana? Do you like pizza or hamburger
better?

2.What's in the refrigerator? Students should
write down on a sheet of paper what foods
they can visualize in a refrigerator that the
teacher will hand out.

3.With the food cards the students should
divide into different categories, e.g.,
vegetables, fruits, ect.

1.Students will share an emotion they
experienced during the workshop. This
activity encourages reflection and emotional
connection.

2.Food Pictionary, students go to the board
and draw a food and the other students
must guess the name.

3. My food plate, students must fill their
plates with foods they like and present to
their classmates.

4.To conclude, students can share their
experience.

(Canva, 2025)
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Milk

€ ::D Rice

Potatoes

Hamburger
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MEMORY CARDS

Flour ~ Kiwi  Butter  Bread
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MEMORY CARDS

~ Water Shrlmp  Yogurt  Cookies
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MY FAVORITE FOODS
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What's in the refrigerator?
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GROCERY SHOPPING

Objective:
Develop communication skills related to food and beverages to make a basic purchase in a
supermarket.

3

« Q\
( Introduction ) ( Development ) ( Closing ) \

« Welcome and presentation. « Warm-up « Recap the important points of

. Ice-breaker dynamic . Role playing games the workshop.

« Presentation of the . Dialogues « Answer questions from the
workshop objective . Feedback students.

. Indication of the materials o Ask students to share their
to be wused during the impressions and learnings.
workshop. « Motivate students to continue

participating.
« Acknowledgement.

Recommendations

=4 e Adapt the complexity and vocabulary according to the

W students' level of English.

=7 i @ e Encourage shy students to participate and offer
W- i &‘ individualized support if needed.

L e Adapt the workshop to the needs of the students.
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Workshop activities

1.Simon says, the teacher gives commands
such as "Simon says, pass me the broccoli
card." The student who picks up the card
first is the winner.

2.Relay race, the class is divided into two
groups at the desk will be found with a box
of food cards each student must take a card
and say the word out loud and return to
their team. The team that says the most
words in a given time wins.

1.Presentation of cards with the most
common phrases when shopping.

2.Role play, students will have different roles
and must act according to the role that
corresponds to them can be customer or
cashier.

3.What's in my pantry cart? students should
present what they chose to buy and the
other students should tell them the food
item.

4.Explanation of how much and how many.

1. Create a grocery shopping list for your
pantry.

2.The teacher shares pictures of foods,
students should place which ingredients
they should buy.

3. Find the pair, students must match the
images with their respective names.

4.To conclude, students can share their
experience.

(Canva, 2025)
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CUSTOMER PHRASES

Greeting o Greetmg —
/H/\ Q

Good
morning/afternoon/evening!

\\

Asking for
items

Can | have some bananas,
please?

Asking for
items

/

| would like a cookie

| Canyou give me an invoice ? | Thankyou foryour help

N /)

(Canva, 2025)
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CUSTOMER PHRASES

Greeting

Good morning, can | help
you with anything?

Customer
Servme

By charging

Do you prefer to pay by cash
or credit card?

=

L Thank you for your purchase.

(At th% end —
0

o

/)

(1 Customer ——

Service

The total is $20

\.

\_

[ (At th$ end —
0

L Come back soon!

\_
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Food: Countable and
Uncountable nouns

Countables
How man

Uncountable _]
How much

\Z ©¢
NE:P)
d L \‘
Apple Cookies

Rice Water Coffee

Orange.. Watermelon

2.2

.«p
e

Tomato

Cheese Butter

@ ss

(Canva, 2025)

115



upermar
ket

(Canva, 2025)




[

SHOPPING LIST FOR .
YOUR PANTRY

O 0O 00 O o000 o000 0:00.:0n

(Canva, 2025) 117



. TT )
SIMPLE RECIPES

Objective:

Expand the vocabulary with the help of comprehensive reading skills focusing on easy recipes,
encouraging teamwork and developing creativity.

s 5 EE &

AREMBDSEGAARERANP P

— S

( Introduction ) ( Development ) ( Closing ) \

« Welcome and presentation.

« Warm-up « Recap the important points of

« Ice-breaker dynamic . Card presentation the workshop.

« Presentation of the . Type it with mimicry « Answer questions from the
workshop objective . Create your recipe students.

. Indication of the materials « Feedback o Ask students to share their
to be wused during the impressions and learnings.
workshop. « Motivate students to continue

!f participating.

R

Acknowledgement.

Recommendations &
\)
0y
3
=4 e Adapt the complexity and vocabulary according to the
e d 5
# students' level of English.
‘ﬁ hiE Q e Encourage shy students to participate and offer
U " m( ” individualized support if needed.
i ' l \ e Adapt the workshop to the needs of the students.

) - 7 (Canva, 2025) 118
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Workshop activitie

1.What is your favorite food? The teacher
asks questions such as: What is your
favorite food? and Do you like to cook?

2.Guess the food: the teacher presents images
of various dishes, and students must identify
which dish each image corresponds to.

3.Presentation of the steps to eclaborate a
simple recipe

1.Presentation of cards illustrating kitchen
utensils.

2.Presentation of cards with different types of
food, such as fried, baked, grilled, and
broiled dishes.

3.Guess what dish is going to be prepared:
one student mentions the ingredients to be
used, and the rest of the class tries to guess
what dish it is.

4.Prepare your own pizza and present the
ingredients you have used.

1. Collective recipe book: Each student will
paste in a notebook the recipe they have
created.

2.Say it with mime: One student will mime
actions such as chopping and kneading,
while the others must guess what he or she
is doing.

3.Find the path in the maze of the different
dishes and mention what they are.

4.To conclude, students can share their
experience.

(Canva, 2025)
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Ingredients @ "‘
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Ingredients:
1 egg

1 cup of flour
1 cup of milk
Butter

Salt

Sugar

®

. The

n

. Last

Name of
dish I

Preparation

. First
. Next

Put a cup of flour
in a bowl.
Add salt.
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4.5.Impacts

There are three impacts to analyze

e Linguistic Impact

e Academic Impact

e Affective Impact

The scale to be used to measure the level of impact is shown below.

Table 12

Numerical impact levels

-3 High negative impacts

-2 Medium negative impacts
-1 Low negative impacts

0 No impacts

1 Low impacts

2 Medium positive impacts

3 High positive impacts

Taken from: (Posso, 2011)
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4.5.1. Linguistic Impacts

Table 13

Linguistic impact

Impact
Indicators 3 -2 -1 0 1 2
Levels

1. I can understand using memorized expressions and
pronounce simple words and phrases with clarity.

2. I can use a sufficient vocabulary to cope with simple
everyday situations and I can use some simple
structures correctly.

3. I can make and respond to invitations, as well as
discuss with others what to do and where to go.

4. 1 can understand what is said clearly and slowly in
simple conversations and can identify the main idea in
short, clear messages.

5. T can ask questions about what other people do in their

free time and answer them.

Total

Linguistic impact level = amber of ftems = 5 = 3

Linguistic impact level = high positive
Analysis:
The indicators obtained a positive impact level, after the socialization of the proposal,

the students demonstrated that they can comply with each one of the indicators, and the
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students demonstrated that they can achieve compliance with what is established in the

curriculum designed by the Ministry of Education.

4.5.2. Academic impacts

Table 14

Academic impacts

Impact
Indicators 3 -2 -10 1 2 3
Levels
1. Ican describe my personal interests and experiences in
a simple and accurate way which helps me to X
participate more actively in class.
2. Ican understand simple instructions and written
messages, which enables me to complete assignments X
and assessments more effectively.
3. Ican describe everyday events and situations, which
X
helps me analyze problems.
4. I can discuss with others what to do and how to
X
organize group activities, which fosters collaboration.
5. Ican use different strategies to follow speech and ask
X
for clarification when I do not understand something.
Total 15

S . 15
Linguistic academic level = # =—=3
number of items 5

Linguistic academic level = high positive
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The academic impacts have a high positive score, the students reacted very well to the
proposed activities, they participated in the activities that were implemented in the

socialization of the proposal, achieving that the level of stress and anxiety is minimal.

4.5.3. Affective impacts

Table 15

Alffective impacts

Impact
Indicators 3 -2 -1 0 1 2
Levels

I can experience an increase in self-confidence by
participating in activities that allow me to express
myself in English, which will help me feel more
confident in my ability to communicate.

2. Ican participate in a supportive and collaborative
environment, which will help me reduce my anxiety
that is related to learning English, which allows me to
enjoy the learning process more.

I can develop a sense of belonging through group
dynamics and interactive activities, feeling part of a
group where my voice is valued and heard.

I can learn English in a more active and enthusiastic
way through fun and creative activities, developing a

greater motivation for the language.
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5. I can develop empathy by interacting with my peers
and sharing personal experiences during activities

such as “Two truths and a lie”.

Total

15

5 15 _ g

number of items 5

Linguistic affective level =

Linguistic affective level = high positive
After the implementation of the activities, the students were encouraged to participate
voluntarily, generating a minimum level of stress and anxiety, so that all students were

involved in the activities proposed in the socialization.
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Conclusions

e After conducting the literature review, it is known that affective factors, such as
anxiety and motivation, play an important role in students' oral production. These
factors can influence learners' confidence and performance in second language
learning.

e With the research and development of the theoretical framework, we were able to find
a basis that helped us understand how pedagogical approaches can impact students'
oral production. Being able to integrate different methodologies can help make
learning more effective and meaningful.

e With the methodology employed and the combination of mixed techniques, it helps to
have a better comprehensive understanding of the factors that affect oral production.
The interpretation of the data strengthens the validity of the data obtained.

e With the data collection instruments and the sample, it was possible to obtain relevant
and representative information about the students' experiences with the use of oral
production.

The results obtained helped us to know that anxiety and lack of confidence are the
main obstacles faced by students when performing oral production activities in
English.

e The discussion of the results indicates that the students need motivation, and the
teacher can create a supportive environment where the student feels confident to
speak in English without the fear that if he/she makes a mistake he/she will get a
negative response from the teacher.

e The proposal of this research will help to improve confidence and decrease anxiety in
students when speaking in English since it addresses the affective factors that were

identified in the research.
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e The importance of taking into account the affective factors in the teaching and
learning of the English language is emphasized, this will help to have a more

satisfactory and effective learning.

185



Recommendations

e [t is suggested that teachers implement activities that work on anxiety and promote
motivation in the classroom, thus achieving a more positive and welcoming teaching
and learning environment.

e It is recommended that teachers integrate active methodologies, one of which could
be collaborative work activities and projects that encourage student participation and
oral practice.

e [tis suggested that future research use mixed methodological approaches to obtain a
more complete picture, which may enrich research in the field of English language
teaching and learning.

e [tis recommended that future research should take into consideration expanding the
sample in order to have different educational contexts, which would help to have a
broader perspective on how affective factors in oral production affect students.

e [t is suggested that workshops could be implemented to help students manage anxiety
and build their confidence when speaking in English.

e [t is recommended that teachers periodically receive workshops on motivational
techniques and classroom management so that they can create a more suitable
environment for the student at the time of oral practice.

e [t is recommended that the proposal be implemented gradually in the classroom, with
evaluations that help adjust to the needs of the students.

e It is suggested that educational institutions integrate in their training the formation of

affective factors to ensure that educators can address this issue in the classroom.
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10.

Glossary

Affectivity: A set of emotions and feelings that influence learning, including
motivation, anxiety, and self-confidence.

Collaborative Learning: An educational approach that involves groups of learners
working together to solve problems or complete tasks, enhancing language skills
through interaction.

Common European Framework of Reference for Languages (CEFR): A system
used to describe language learners' skills in Europe, establishing competence levels
from Al (beginner) to C2 (mastery).

Cognitive Load: The total amount of mental effort being used in the working
memory, which can affect learning efficiency.

Cultural Competence: The ability to understand, communicate with, and effectively
interact with people from different cultures, which is essential in language learning.
Educational Context: The environment in which the teaching-learning process takes
place, which can include factors such as methodology, available resources, and
interaction between students and teachers.

Error Correction: The process of identifying and addressing mistakes in language
use, which can be a source of anxiety for learners.

Extrinsic Motivation: A drive that comes from external factors, such as rewards or
recognition, that motivate a person to engage in an activity.

Feedback: Information provided to learners about their performance, which can help
improve their language skills and confidence.

Fluency: The ability to speak a language smoothly and without interruptions,

implying a natural and spontaneous use of language.
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11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Intrinsic Motivation: An internal drive that leads a person to engage in an activity
for the pleasure and satisfaction it provides, rather than for external rewards.
Learning Strategies: Methods and techniques that students use to facilitate their
learning and improve their performance in a foreign language.

Linguistic Competence: The ability of an individual to use a language effectively in
different contexts, including oral and written production.

Metacognition: Awareness and understanding of one's own thought processes, which
can help learners regulate their learning strategies.

Motivational Factors: Elements that influence a learner's desire to engage in
language learning, including personal interests, goals, and external rewards.

Oral Production: The ability to communicate verbally in a language, which includes
fluency, pronunciation, and the ability to structure sentences correctly.

Peer Evaluation: The process of assessing a fellow student's performance, which can
contribute to anxiety in language learning contexts.

Public Speaking: The act of speaking in front of an audience, which can induce
anxiety for many students.

Scaffolding: A teaching method that involves providing support to students as they
develop new skills, gradually removing assistance as they become more proficient.
Self-Confidence: The belief in one's own abilities, which can significantly impact
language learning and oral production.

Self-Determination Theory: A psychological model suggesting that people are more
motivated when they feel they have control over their actions and when their basic
psychological needs are met.

Task-Based Learning: An approach to language teaching that focuses on the use of

authentic language through meaningful tasks.
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23. Types of Anxiety: Different forms of anxiety that can affect language learners,
including communication apprehension and test anxiety.

24. Vicarious Learning: Learning that occurs by observing others, which can be
particularly relevant in language acquisition contexts.

25. Zone of Proximal Development (ZPD): A concept that refers to the difference
between what a learner can do without help and what they can achieve with guidance

and encouragement from a skilled partner.
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Annex 1. Formato de entrevista dirigida a: Msc. Maria Carmen Andrade Vicerrectora

de la Unidad Educativa Luis Leoro Franco

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS — INGLES

INTERVIEW FORMAT FOR THE HIGHEST AUTHORITY AT LUIS LEORO

FRANCO HIGH SCHOOL

Objective. We thank you for your willingness to participate in this interview, which aims to

characterize the effect of affective factors on oral performance in sixth-grade students in level
A2.1 of the Unidad Educativa “Luis Leoro Franco” in the 2024-2025 school year.

1.

10.

¢Tiene conocimiento de investigaciones previas sobre la produccion oral en el
aprendizaje del inglés realizadas en esta institucion?
¢Cémo evalla el cumplimiento de los objetivos establecidos por el Ministerio de
Educacion sobre la produccion oral del idioma inglés en su institucion?
Desde su perspectiva, ¢qué obstaculos enfrenta la institucion en la implementacion del
curriculo de inglés, especialmente en lo referente a la produccion oral?
Seguln su experiencia, ¢qué factores emocionales o psicolégicos ha observado en los
estudiantes que puedan afectar su desempefio oral en inglés?
¢ Cree que es fundamental desarrollar e implementar estrategias especificas que apoyen
a los estudiantes en su produccion oral en lengua extranjera? ¢Por qué crees que €s
importante?
¢ Qué apoyos o recursos son necesarios para mejorar la confianza de los alumnos a la
hora de hablar en inglés?
¢ Como participan los profesores en la identificacion y tratamiento de las dificultades
de los alumnos en la produccién oral?
¢Qué papel desempefian las actividades practicas y ludicas en el aula a la hora de
fomentar la produccion oral de los alumnos?
¢ Como se fomenta la participacion de los alumnos en las clases de inglés para mejorar
su produccion oral?
¢ Cudles son sus expectativas a corto y largo plazo respecto a la mejora de la produccién
oral en inglés de los estudiantes de la Unidad Educativa Luis Leoro Franco?

THANK YOU FOR YOUR COOPERATION

196



Annex 2. Transcripcion de la entrevista dirigida a: Msc. Maria Carmen Andrade
Vicerrectora de la Unidad Educativa Luis Leoro Franco

GOt UNIVERSIDAD TECNICA DEL NORTE
/i % c
1 FACULTAD DE CIENCIA Y TECNOLOGIA FECYT
=0

Sipmm e PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS — INGLES

INTERVIEW FORMAT FOR THE HIGHEST AUTHORITY AT LUIS LEORO
FRANCO HIGH SCHOOL

Objective. We thank you for your willingness to participate in this interview, which aims to
characterize the effect of affective factors on oral performance in sixth-grade students in level
A2.1 of the Unidad Educativa “Luis Leoro Franco” in the 2024-2025 school year.

Entrevista dirigida a: Msc. Maria Carmen Andrade, Vicerrectora de la Unidad Educativa
Luis Leoro Franco.

Fecha de aplicacion: Lunes, 25 de noviembre del 2024

Isabel Pineda: Buenos dias, Magister. Soy Isabel Pineda. Le voy a hacer una breve entrevista
sobre mi tema de tesis. Es sobre los factores afectivos que afecta la produccion oral en el
aprendizaje del idioma inglés.

Msc. Maria Carmen Andrade: Muy buenos dias, mi querida Isabel. Es un gusto también y
quiero agradecerles a ustedes por tener su buena predisposicion para tomarnos en cuenta para
la realizacion de su tesis y también la realizacion de sus practicas profesionales en nuestra
institucion.

Isabel Pineda: La primera pregunta seria, ¢ Tiene conocimiento de investigaciones previas
sobre la produccion oral en el aprendizaje del inglés realizadas en esta institucion?

Msc. Maria Carmen Andrade: No, en nuestra institucion no contamos con ningun
proyecto, no nos han entregado ningin plan en cuanto a esto de la produccion oral en
investigacion de inglés.

Isabel Pineda: Gracias magister por su respuesta, la segunda pregunta seria, ;COmo evalla
el cumplimiento de los objetivos establecidos por el Ministerio de Educacion sobre la
produccion oral del idioma inglés en su institucion?

Msc. Maria Carmen Andrade: Bueno el Ministerio de Educacion tienen su curriculo, su
pensum que se debe cumplir y nosotros como institucion debemos alcanzar estos objetivos,
pero a nivel de nuestra institucion la realidad es totalmente diferente, se dificulta el poder
cumplir con estos objetivos no porque no se quiera sino que a veces la falta de herramientas

en el area de ingles limita mucho la ensefianza del docente y también los chicos no tienen esa
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disposicion por aprender, a veces faltan falencias en el momento de la produccion oral en el
area de inglés, no tenemos una secuencia que se pueda cumplir, como ustedes pueden ver es
un proyecto macro en el cual nosotros debemos ir de poco a poco para nosotros poder
cumplir con un objetivo y llegar a lo méximo que es el objetivo planteado por el Ministerio
de Educacion.

Isabel Pineda: Gracias magister. Si a veces por el tiempo se dificulta mucho el poder
cumplir. La tercera pregunta es Desde su perspectiva, ¢qué obstaculos enfrenta la institucion
en la implementacion del curriculo de inglés, especialmente en lo referente a la produccion
oral?

Msc. Maria Carmen Andrade: Bueno, desde mi perspectiva son varias, lamentablemente
palpamos esta triste realidad, uno de los obstaculos son recursos economicos, este seria el
factor principal, podemos decir que no estamos cien por ciento comprometidos, incluso los
padres de familia los cuales deberian ser un apoyo para la institucion no lo son, nadie quiere
colaborar y pues en parte se les entiende porque la mayoria son personas de escasos recursos
econdmicos, pero a pesar de todo esto los docentes si estan comprometidos en llegar a que los
estudiantes desarrollen la produccion oral utilizando los recursos que tengan a la mano.
Isabel Pineda: Si magister es una realidad que se ha podido observar gracias a las practicas
que hemos estado haciendo en la institucion. Bueno la cuarta pregunta es seguin su
experiencia, ¢qué factores emocionales o psicoldgicos ha observado en los estudiantes que
puedan afectar su desempefio oral en inglés?

Msc. Maria Carmen Andrade: Si bueno, de acuerdo con lo que he podido observar con las
clases de inglés los chicos se emocionan mucho cuando se les ensefia canciones en ingles de
acuerdo a la época del afio, a pesar de que no pueden tener una pronunciacion muy correcta y
ustedes también pueden dar fe de esta situacion que ellos son felices aprendiendo las nuevas
canciones, la parte afectiva se ve muy involucrada con estas actividades.

Isabel Pineda: Eso es verdad magister, bueno la quinta pregunta es ¢Cree que es
fundamental desarrollar e implementar estrategias especificas que apoyen a los estudiantes en
su produccion oral en lengua extranjera? ¢Por qué crees que es importante?

Msc. Maria Carmen Andrade: Creo que es muy importante, porque es como nuestra carta
de presentacion al momento que nosotros estamos dirigiendo un grupo de estudiantes si no
tienes claras las estrategias que se van a utilizar la clase no va a funcionar de la misma
manera porque se va a notar que se esta improvisando, yo siempre le aconsejo a mis
compaifieros que sean creativos especialmente en lecciones nuevas que tienen un nivel de
dificultad mayor.
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Isabel Pineda: Si magister creo que eso es muy importante, especialmente para poder tener
la atencion de los estudiantes, nuestra sexta pregunta dice ¢QUué apoyos 0 recursos son
necesarios para mejorar la confianza de los alumnos a la hora de hablar en inglés?

Msc. Maria Carmen Andrade: Desde mi perspectiva creo que los padres serian un gran
apoyo para los docentes, dado que el docente hace una parte al momento de ensenar y los
padres deberian ser esa otra parte que nos ayuda a que el estudiante practique en casa lo
aprendido en la escuela.

Isabel Pineda: Gracias magister, nuestra siguiente pregunta dice (COmo participan los
profesores en la identificacion y tratamiento de las dificultades de los alumnos en la
produccion oral?

Msc. Maria Carmen Andrade: Desde mi punto de vista, los compafieros de que si ven que
un estudiante esta faltando mucho a las clases, intenten saber cual es el motivo, dado que la
falta de asistencia a las clases perjudica el aprendizaje del estudiante, otro factor que he
podido observar es la falta de cumplimiento de tareas esto no ayuda a que el estudiante tenga
el refuerzo que necesita sino que se quedan con lo que ven en clases y muchas veces esa
informacion no se queda permanentemente.

Isabel Pineda: Gracias magister, nuestra siguiente pregunta es ¢ Qué papel desempefian las
actividades practicas y ludicas en el aula a la hora de fomentar la produccién oral de los
alumnos?

Msc. Maria Carmen Andrade: Muy buena esa pregunta me gusta mucho, quisiera que usted
la imprima para yo tenerla aqui escrita para todos los compafieros, si uno no esta predispuesto
al cien por ciento no se puede llegar a los estudiantes, eso también nos ayuda a buscar estos
recursos que sean motivadores, también ayuda a que los chicos estén predispuestos, es verdad
que a veces los compaieros podemos transmitir alegria, tranquilidad pero también podemos
transmitir tristeza, por eso se les invita a que busquen canciones dinamias que los chicos sean
parte de la clase, créame que mientras el docente involucre a los estudiantes en sus clases
ellos nunca olvidaran ese tema porque se sinti¢ parte de la clase.

Isabel Pineda: Muy amable por su respuesta y si muchas veces esto ayuda a poder tener la
atencion de los estudiantes y lograr una mejor ensefianza. Nuestra siguiente pregunta es
¢Como se fomenta la participacion de los alumnos en las clases de inglés para mejorar su
produccion oral?

Msc. Maria Carmen Andrade: Desde mi punto de vista creo que para mejorar la
produccion oral de los estudiantes, el docente debe fomentar el compafierismo al momento de

dar sus clases, los compaifieros deben realizar un analisis de cudl es la mejor estrategia para
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llegar a los estudiantes, porque no todos aprenden de la misma manera, unos aprenden
observando, otros escuchando, yo he visto que los compafieros llevan sus carteles, grabadoras
entre otras cosas para poder realizar las actividades de participacion en las clases.

Isabel Pineda: Si magister es un gran punto de vista, nuestra ultima pregunta es ¢Cuales son
sus expectativas a corto y largo plazo respecto a la mejora de la produccién oral en inglés de
los estudiantes de la Unidad Educativa Luis Leoro Franco?

Msc. Maria Carmen Andrade: Yo pienso que la meta es poder tener un laboratorio auditivo
porque es muy importante que nuestros chicos aprendan y exploren para poder desarrollar sus
cuatro habilidades, de esta manera se puede implementar no solo en las clases de inglés sino
también en las otras areas de aprendizaje.

Isabel Pineda: Magister quiero agradecerle por permitirme hacerle esta entrevista la cual es
muy valiosa para nuestra investigacion.

Msc. Maria Carmen Andrade: Soy yo quien estd muy agradecida por que tomaron en
cuenta nuestra institucion para realizar su trabajo de grado y también por todo el tiempo que
nos han ayudado en la institucion que muchas veces no solo hacen sus précticas, sino que

también nos ayudan en cualquier evento o cualquier situacion que lo requiera.
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Annex 3. Interview format addressed to: Msc. Romulo Arciniega Coordinator of the
English area of the. Unidad Educativa Luis Leoro Franco.

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES
INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AT LUIS LEORO

FRANCO HIGH SCHOOL

Objective. We thank you for your willingness to participate in this interview, which aims to

characterize the effect of affective factors on oral performance in sixth-grade students in level
A2.1 of the Unidad Educativa “Luis Leoro Franco” in the 2024-2025 school year.

1.

10.

Have you been aware of previous research addressing oral production in English
language learning at this institution?
What are the specific objectives you hope to achieve in the oral production of sixth-
grade students at the A2.1 level of the English curriculum?
From your experience, what do students in English language oral production face the
main challenges?
What roles do emotional factors, such as anxiety and fear, play in students' ability to
express themselves orally in English?
What strategies do you consider effective in reducing students' anxiety when speaking
English in public?
How can you build students' confidence and self-esteem in their ability to
communicate orally in English?
What pedagogical methods or approaches have you observed to be most effective in
improving oral production in the classroom?
Avre there specific strategies implemented in the classroom that have not achieved the
expected results in oral production? What are they, and why do you think they have
not worked?
Do you think there is a need to develop new strategies or adapt existing ones to
facilitate students' oral performance in English? Why?
What additional resources or supports would be beneficial to improve students' oral
production in English?

THANK YOU FOR YOUR COOPERATION
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Annex 4. Transcription of the interview addressed to: Msc. ROmulo Arciniega
coordinator of the English area of the Unidad Educativa Luis Leoro Franco.

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES
INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AT LUIS LEORO
FRANCO HIGH SCHOOL

Objective. We thank you for your willingness to participate in this interview, which aims to
characterize the effect of affective factors on oral performance in sixth-grade students in level
A2.1 of the Unidad Educativa “Luis Leoro Franco” in the 2024-2025 school year.

Entrevista dirigida a: Msc. Romulo Arciniega Coordinador del area de inglés de la Unidad
Educativa Luis Leoro Franco.

Mayra Torres: Good morning Magister Romulo, thank you for allowing me to conduct this
interview.

Msc. Romulo Arciniega: Good morning, Miss Mayra. It is a pleasure to help you with your
research.

Mayra Torres: Our first question says have you been aware of previous research addressing
oral production in English language learning at this institution?

Msc. Rémulo Arciniega: No, we have not. So far we have not had any students or teachers
who have worked on this important topic related to oral production. This is the first time I
have worked on this topic.

Mayra Torres: Our second question says what are the specific objectives you hope to
achieve in the oral production of sixth-grade students at the A2.1 level of the English
curriculum?

Msc. Romulo Arciniega: We have a specific curriculum that is addressed by the Ecuadorian
Ministry of Education so we must follow those roles in order to reach those goals which in
theory is a critical situation here in our school. We have low achievement concerning the
sixth grade and we want the students to be able to present themselves. They learn the basics
of vocabulary and we want them to be able to master anxiety, and we want them to have the
knowledge that learning English is a method to be successful in the world.

Mayra Torres: Our third question is, in your experience, what are the main challenges
students face in English language oral production?

Msc. Rémulo Arciniega: There are a lot of changes is interesting I think the biggest
challenge that students can have access to good resources, for example:

Good books
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There is a lack of internet connection even in the classrooms are small and we have many
students so as an English teacher, I have to moderate the situation, and I have to manage the
classroom environment, and try to develop skills in the students under this difficult situation,
so the challenge is specifically:

- The lack of books provided by the ministry.
- The lack of internet connection in the classrooms.
- The large number of students in the classrooms.

Mayra Torres: Our fourth question is what roles do emotional factors, such as anxiety and
fear, play in students' ability to express themselves orally in English?

Msc. Romulo Arciniega: You know that L1 and L2 are different so when we are starting to
learn our original language it is a natural process but when you are trying to learn the second
language it is another thing. It is an important challenge not only for students but for children
or anyone else so in this case anxiety is an important factor. In some cases, the learning
process becomes difficult to learn a new language because of this factor. As a teacher, I
consider it crucial to manage anxiety in students by introducing new strategies in every class.

Mayra Torres: Our fifth question asks what strategies do you consider effective in reducing
students' anxiety when speaking English in public?

Msc. Rémulo Arciniega: Speaking English in public is not easy from my experience, I
believe that teaching basic patterns and practicing them every day is a good way 'to help
children feel confident not only in class but anywhere.

Mayra Torres: Our sixth question is how can you build students' confidence and self-esteem
in their ability to communicate orally in English?

Msc. Romulo Arciniega: This is a difficult point it is not easy to build the self-esteem of a
student as a teacher you can work on it in the class but you need help from the parents if you
work on building self-esteem in the class it is not enough because self-esteem is not a
situation of the English classes, it is a general situation of the parents of the other teachers we
must work on this to be able to help the students to regain their confidence.

Mayra Torres: Our seventh question is what pedagogical methods or approaches have you
observed to be most effective in improving oral production in the classroom?

Msc. Romulo Arciniega: Following patterns is the best way to improve oral production by
following these patterns this means for example you want your students to introduce
themselves, in this case you have to model that topic so the students can follow the model
they can do it in a similar way and they can improve by following patterns from my point of
view is the best way we have built a student's confidence in speaking English.

Mayra Torres: Our eighth question is are there specific strategies implemented in the
classroom that have not achieved the expected results in oral production? What are they, and
why do you think they have not worked?
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Msc. Romulo Arciniega: There are many strategies, but in our school from my early
experience I have created specific real life situations and these conversations and dialects that
I have created help me to teach students that speaking English in real life is possible. The
problem is when we try to use conversations or dialects that come from books that are not
included in our context in Ecuador in our social and cultural context so for me those
conversations are not very practical.

Mayra Torres: Our ninth question is do you think there is a need to develop new strategies
or adapt existing ones to facilitate students' oral performance in English? Why?

Msc. Rémulo Arciniega: Yes, I definitely think we have to emphasize our teaching and
speaking because the most important issue is communication, the most important scale is
speaking. Because communication is reinforced and then there is writing and listening, but in
this case there is an urgency to implement or create new strategies to improve students'
speaking skills.

Mayra Torres: Our last question is what additional resources or supports would be beneficial
to improve students' oral production in English?

Msc. Romulo Arciniega: I think we need more creative resources, you can also choose to
invite native speakers which is a better strategy to improve oral production. In addition, you
could teach by watching videos or doing interactive activities online.

Mayra Torres: Thank you, magister, for your time and for helping us with the data for our
research.

Msc. Romulo Arciniega: With pleasure, Miss Mayra, thank you for taking us into account.
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Annex S. Interview format addressed to: Msc. Gipssy Bracho English teacher of the
Unidad Educativa Luis Leoro Franco.

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA FECYT

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES
INTERVIEW FORMAT FOR THE ENGLISH TEACHERS AT LUIS LEORO

FRANCO HIGH SCHOOL

Objective. We thank you for your willingness to participate in this interview, which aims to

characterize the effect of affective factors on oral performance in sixth-grade students in level
A2.1 of the Unidad Educativa “Luis Leoro Franco” in the 2024-2025 school year.

1.

10.

What types of activities do you consider most effective in encouraging oral production
in your English language learners?
What resources or materials do you use to motivate students to engage in speaking
activities?
How important do you place on pair or group practice to improve your students'
speaking skills?
How do you assess your students' confidence level in speaking English during lessons?
How do you address students' difficulties when expressing themselves orally in
English?
What role do students' emotions play in their oral performance in English in your
experience?
Have you noticed differences in students' oral production in English-related
extracurricular activities?
What kind of feedback do you find most helpful in helping students improve their
speaking?
How do you adapt your teaching strategies to accommodate different learning styles
and levels of proficiency in your students' oral production in English?
What changes have you observed in your students' oral production over time, and what
factors have influenced those changes?

THANK YOU FOR YOUR COOPERATION
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Annex 6. Transcript of the interview addressed to: Msc. Gipssy Bracho English teacher
of the Unidad Educativa Luis Leoro Franco.

UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE EDUCACION, CIENCIA Y TECNOLOGIA FECYT
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES
INTERVIEW FORMAT FOR THE ENGLISH TEACHERS AT LUIS LEORO
FRANCO HIGH SCHOOL

Entrevista dirigida a: Msc. Gipssy Bracho docente de inglés de la Unidad Educativa Luis
Leoro Franco.

Mayra Torres: Good morning magister, thank you for your time and help with our research.
Gipssy Bracho: Good morning, thank you for taking us into account for your thesis research.

Mayra Torres: Our first question says what types of activities do you consider most effective
in encouraging oral production in your English language learners?

Gipssy Bracho: One of the most activities that can be useful for oral production is doing
simple conversations, depending on the topic that is going to be studied, so that students can
use the words learned.

Mayra Torres: Our second question says What resources or materials do you use to motivate
students to engage in speaking activities?

Gipssy Bracho: For speaking activities sometimes, I use some cards where they can create
stories and work in groups to share different ideas.

Mayra Torres: Our third question says how important do you place on pair or group practice
to improve your students’ speaking skills?

Gipssy Bracho: This is one of the most used in class where students can share ideas with
their partners or groups, and it's a good opportunity to learn new vocabulary too.

Mayra Torres: Our fourth question says how do you assess your students' confidence level in
speaking English during lessons?

Gipssy Bracho: Because of the number of students that I have in each class is difficult to
assess each student in the period of class, but when it is possible sometimes, I try that each
student can choose a partner who can be more confident to speak.

Mayra Torres: Our fifth question says how do you address students' difficulties when

expressing themselves orally in English?
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Gipssy Bracho: When it happens, I try to correct the mistake in a different place in the class
just with the student, or sometimes I correct the mistake in the whole class.

Isabel Pineda: Our sixth question is What role do students' emotions play in their oral
performance in English in your experience?

Gipssy Bracho: One of the biggest problems that students can have when they speak is to be
nervous, specially because some partners can laugh of them, if they pronounce incorrectly.

Isabel Pineda: Our seventh question is Have you noticed differences in students' oral
production in English-related extracurricular activities?

Gipssy Bracho: When there are some extracurricular activities in the institution the students
are well prepared previously so that they can do their presentation without mistakes and feel
confidence.

Isabel Pineda: Our eighth question is What kind of feedback do you find most helpful in
helping students improve their speaking?

Gipssy Bracho: Asking the vocabulary learned in the previous class, doing different
activities where they can use new words in short conversations.

Isabel Pineda: Our ninth question is How do you adapt your teaching strategies to
accommodate different learning styles and levels of proficiency in your students' oral
production in English?

Gipssy Bracho: The English level of the children where I teach is low for this reason the
activities are only try to do oral production during the class with short conversations that are
focus in daily activities.

Isabel Pineda: Our last question is What changes have you observed in your students' oral
production over time, and what factors have influenced those changes?

Gipssy Bracho: They don't have a good level of speaking, only they use the words or
vocabulary learned in class.

Isabel Pineda: Thank you, magister, for your time.

Gipssy Bracho: Thanks to you.
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Annex 7. Survey format addressed to: sixth grade students of the Unidad Educativa
Luis Leoro Franco.
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FORMATO DE ENCUESTA APLICADA A LOS ESTUDIANTES DE SEXTO
GRADO DE LA UNIDAD EDUCATIVA “LUIS LEORO FRANCO”

Objective: Agradecemos su disposicion para participar en esta entrevista, la cual tiene como
objetivo caracterizar el efecto de los factores afectivos en el desempefio oral en estudiantes de
sexto grado del nivel A2.1 de la Unidad Educativa "Luis Leoro Franco™ en el ciclo escolar
2024-2025

(We thank you for your willingness to participate in this interview, which aims to characterize
the effect of affective factors on oral performance in sixth-grade students in level A2.1 of the
Unidad Educativa “Luis Leoro Franco” in the 2024-2025 school year.)

Instrucciones: Estimados estudiantes de sexto grado de la Unidad Educativa Luis Leoro

Franco:

La presente encuesta tiene como objetivo recabar informacion valiosa sobre diversos factores
que influyen en la produccién oral en el contexto educativo. Esta investigacion se realizara
exclusivamente con fines académicos y contribuira a mejorar los procesos de ensefianza-

aprendizaje en nuestra institucion.

Agradecemos enormemente su colaboracion y sinceridad al responder el siguiente
cuestionario. Por favor, marque con una X la opcion que mejor refleje su opinion en cada

pregunta.
Gracias de antemano por su participacion y compromiso con este estudio.
Instructions: Dear sixth-grade students of the Luis Leoro Franco Educational Unit:

This survey aims to gather valuable information about various factors influencing oral

production in the educational context. This research will be carried out exclusively for

208



academic purposes and will contribute to improving the teaching-learning processes in our

institution.

We greatly appreciate your cooperation and sincerity in answering the following questionnaire.

Please mark with an X the option that best reflects your opinion on each question.

Thank you in advance for your participation and commitment to this study.

QUESTIONNAIRE (CUESTIONARIO)

1. ¢Con qué frecuencia participas voluntariamente en la clase de inglés? (How often
do you volunteer to participate in English class?)

2. ¢Con

Siempre
Casi siempre
A veces
Casi Nunca
Nunca

que frecuencia te sientes comodo/a hablando en inglés delante de tus

compaferos? (How often do you feel comfortable speaking English in front of your
peers?)

Siempre
Casi siempre
A veces

Casi Nunca
Nunca

3. ¢Con qué frecuencia te sientes nervioso/a cuando hablas inglés? (How often do you
feel nervous when speaking English?)

Siempre
Casi siempre
A veces

Casi Nunca
Nunca

4. ¢Con qué frecuencia sientes que tu falta de confianza afecta tu capacidad para
comunicarte en inglés? (How often do you feel that your lack of confidence affects
your ability to communicate in English?)

Siempre
Casi siempre
A veces

Casi Nunca
Nunca
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¢Con qué frecuencia experimentas frustracion al expresarte en ingles? (How often
do you experience frustration when expressing yourself in English?)

e Siempre

e Casi siempre

e A veces
e Casi Nunca
e Nunca

¢Con qué frecuencia sientes que la participacion en actividades grupales te ayuda
a sentirte mas seguro/a al hablar en inglés? (How often do you feel participating in
group activities helps you feel more confident speaking English?)

e Siempre

e Casi siempre

e A veces

e Casi Nunca

e Nunca

¢Con qué frecuencia sientes que la retroalimentacion de tus profesores mejora tu
confianza al hablar en inglés? (How often do you feel that feedback from your
teachers improves your confidence in speaking English?)

e Siempre

e Casi siempre
e Aveces

e Casi Nunca
e Nunca

¢Con qué frecuencia te sientes timido/a al hablar ante tus compafieros? (How
often do you feel shy when speaking in front of your peers?)

e Siempre

e Casi siempre

e A veces

e Casi Nunca

e Nunca

¢Con qué frecuencia prefieres escuchar a tus comparieros en lugar de hablar tu en
la clase de inglés? (How often do you prefer to listen to your classmates instead
of speaking in English class?)

e Siempre

e Casi siempre
o A veces

e Casi Nunca
e Nunca
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10. ¢Con que frecuencia sientes ansiedad al participar en pruebas orales en inglés?
(How often do you feel anxiety when participating in oral tests in English?)
e Siempre
e Casi siempre
e Aveces
e Casi Nunca
e Nunca

THANK YOU FOR YOUR COOPERATION
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Annex 8. Format of the observation form addressed to: sixth-grade students of the
Unidad Educativa Luis Leoro Franco
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PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLES

FORMATO DE FICHA DE OBSERVACION APLICADA A LOS ESTUDIANTES
DE SEXTO GRADO DE LA UNIDAD EDUCATIVA “LUIS LEORO FRANCO”

Objective: This observation sheet aims to characterize the effect of affective factors on oral
performance in sixth-grade students in level A2.1 of the Unidad Educativa “Luis Leoro Franco”
in the 2024-2025 school year.

QUESTIONNAIRE

Students volunteer to participate in class activities.

Student shows comfort in expressing him/herself in English in front of peers.
Student shows signs of nervousness when speaking in English.

Student demonstrates a lack of confidence that interferes with his/her communication
in English.

Student shows frustration when attempting to express him/herself in English.
Students actively participate in group activities showing confidence.

Student responds positively to feedback provided by the teacher.

Student shows shyness when speaking in front of peers.

Students remain passive (listening only) during oral activities.

10 Students show signs of anxiety during oral evaluations.
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Annex 9. Images of the application of interviews, surveys and observation form.
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Annex 10. Images of socialization.
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