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ABSTRACT 

This research project, titled "Podcasts as a Technological Didactic Tool to Enhance 

Listening Skills in Ninth-Grade Students at San Francisco High School," aimed to 

investigate the influence of podcasts on the development of listening skills. It was based on 

educational theories, including cognitivism, humanism, and constructivism. To gain a 

comprehensive understanding of the topic, it implemented a mixed-methods approach. This 

approach combined numerical data from a diagnostic test and a student survey with 

qualitative data from a teachers’ interview. Microsoft Excel was employed for data 

tabulation, while QDA Miner facilitated the analysis of qualitative data. The results of the 

diagnostic test revealed that most students exhibited low proficiency in listening 

comprehension, especially in identifying details, inferring meaning, and understanding 

spoken instructions. Additionally, survey responses indicated that while students face 

challenges with listening tasks, they recognize the importance of listening comprehension 

and express enthusiasm for using podcasts as a learning tool. The interview with teachers 

confirmed that although podcasts are not frequently used due to time constraints and 

curriculum limitations, they are regarded as valuable resources for language learning. The 

findings highlighted a clear need for more engaging and effective listening strategies in the 

classroom. In response to these findings, the study proposed creating a didactic guide that 

incorporates structured podcast-based activities aligned with students’ proficiency levels and 

interests. This guide aimed to assist teachers in integrating pre-, during-, and post-listening 

tasks to enhance listening comprehension, vocabulary development, and critical thinking. 

Future research could focus on comparing the effectiveness of podcasts with other 

multimedia resources, examining the enhancement of students’ listening skills over time, 

and assessing the integration of podcast-based strategies in blended and virtual learning 

environments. used 

Keywords: podcasts, listening skills, English language learning, technological tools, 

didactic guide. 
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RESUMEN 

Este proyecto de investigación, titulado "Los pódcast como herramienta didáctica 

tecnológica para mejorar las habilidades auditivas en los estudiantes de noveno grado de la 

Unidad Educativa San Francisco", tuvo como objetivo investigar la influencia de los pódcast 

en el desarrollo de la comprensión auditiva. Se fundamentó en teorías educativas como el 

cognitivismo, el humanismo y el constructivismo. Para alcanzar una comprensión integral 

del tema, se implementó un enfoque de métodos mixtos, que combinó datos cuantitativos 

provenientes de una prueba diagnóstica y una encuesta a estudiantes, con datos cualitativos 

obtenidos a través de una entrevista con docentes. Para la tabulación de los datos se utilizó 

Microsoft Excel, mientras que el análisis cualitativo fue realizado mediante el software QDA 

Miner. Los resultados de la prueba diagnóstica revelaron que la mayoría de los estudiantes 

presentaban un bajo nivel de competencia en la comprensión auditiva, especialmente en lo 

que respecta a la identificación de detalles, la inferencia de significados y la comprensión de 

instrucciones orales. Además, las respuestas a la encuesta indicaron que, aunque los 

estudiantes enfrentan dificultades con las tareas de escucha, reconocen la importancia de esta 

habilidad y muestran entusiasmo por utilizar los pódcast como herramienta de aprendizaje. 

La entrevista con los docentes confirmó que, si bien los pódcast no se utilizan con frecuencia 

debido a limitaciones de tiempo y del currículo, son considerados recursos valiosos para el 

aprendizaje del idioma. Los hallazgos evidencian la necesidad de implementar estrategias 

más dinámicas y eficaces para desarrollar la comprensión auditiva en el aula. En respuesta a 

estos resultados, el estudio propuso la creación de una guía didáctica que incorpora 

actividades estructuradas basadas en pódcast, alineadas con los niveles de competencia e 

intereses de los estudiantes. Esta guía tuvo como finalidad apoyar a los docentes en la 

integración de tareas de escucha previas, durante y posteriores, con el objetivo de fortalecer 

la comprensión auditiva, el desarrollo del vocabulario y el pensamiento crítico. 

Investigaciones futuras podrían centrarse en comparar la efectividad de los pódcast con otros 

recursos multimedia, examinar la mejora de las habilidades auditivas de los estudiantes a lo 

largo del tiempo y evaluar la integración de estrategias basadas en pódcast en entornos de 

aprendizaje combinados y virtuales. 

Palabras clave: pódcast, habilidades auditivas, aprendizaje del idioma inglés, 

herramientas tecnológicas, guía didáctica. 
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INTRODUCTION 

Language context 

 One of the most important ways humans communicate is through language. It enables 

individuals to exchange ideas, express their emotions and convey information. There are 

thousands of languages across the globe. While some are used by millions, others are spoken 

by just a small number of individuals. Nevertheless, since English has become a universal 

language in today’s world, it is the most significant and crucial language to learn. Thanks to 

technological advancements, English has become extremely important in multiple fields 

including engineering, healthcare, business, education, etc. (Nishanthi, 2018). Consequently, 

many countries have incorporated English as a mandatory subject within their educational 

systems. As a foreign language, English offers individuals greater access to global 

opportunities, academic advancement, and cross-cultural interaction. Its widespread use 

enables people from diverse backgrounds to connect, making English language learning a 

fundamental skill in the modern era. 

 

Problem description 

 In Latin America, English Language Learning (ELL) is deficient (Cronquist & 

Fiszbein, 2017). The English Proficiency Index (EPI) conducted in 44 countries worldwide, 

indicated that Latin America has the lowest levels of English proficiency (Campos, 2020). 

Although many governments are working together to improve their students’ English level, 

there are several factors that limit the achievement of the objectives with the language. 

According to Campos (2020), “The low levels of English in the region are due to the low 

quality of language teaching programs in public education and the difficulties in accessing 

alternative training”. Many countries concerned about low English proficiency levels, have 

already started implementing reforms to enhance language development. This is true for Costa 

Rica, where English is part of the curriculum in all secondary schools and in most primary 

schools. Furthermore, the country has qualified English teachers with the highest proficiency 

in the language within the region. Nevertheless, according to the EPI, countries like Colombia, 

Venezuela and Ecuador exhibit very low levels of English proficiency (Campos, 2020). 

 Meanwhile, in Ecuador, the government is working hard to address the low level of 

English proficiency, but there are still a lot of gaps. For this reason, it has become common to 

talk about the low level when it comes to English in Ecuador. Thus, some of the most 

recognized newspapers in the country highlight their headlines about “Ecuador maintains a 

low level of English language proficiency” (Castillo, 2021). Moreover, a study conducted by 

Education First (EF) places the country with the lowest score in the region. In the annual 

ranking of 112 countries and regions, Ecuador ranked 90th in 2021 (Education First, 2021). A 

major problem that contributes to the low level of English proficiency is the shortage of 

experienced English teachers. While they make an effort to teach English, the emphasis is 

often on theoretical aspects such as grammar and vocabulary, neglecting opportunities for 

students to develop effective listening skills (Eltawila, 2009). Overall, inadequate teaching 

leads to limited learning and creates negative associations with language learning. 
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Delimitation of the problem 

  This research proposal aims to examine the use of podcasts as a tool to enhance 

students’ English listening skills, given that listening is recognized as one of the most 

essential components in language acquisition. As pointed out by Nabiyev & Idiyev (2022), 

“Listening has an important place in learning as it is one of the four major skills in language 

acquisition. Even though the other skills such as reading, speaking and writing are essential 

to develop language proficiency, listening contributes primarily for language expertise” 

(p.12). This highlights the need to prioritize listening development in language classrooms 

through modern and engaging resources such as podcasts, which can provide learners with 

authentic input and help them build a strong foundation for overall language competence. 

 Innovative resources such as podcasts are rarely used to develop listening skills in 

the classroom. At San Francisco High School in Ibarra, Imbabura Province, English 

instruction relies heavily on audio materials included in textbooks. This confines students' 

exposure to authentic and diverse listening material. The overuse of these predictable 

materials leads to monotonous learning experiences and contributes to a lack of motivation 

among students. Many do not feel motivated to learn listening at school or home because 

some teachers create exam questions based on the listening materials found in textbooks or 

specific reference books (Yen, n.d.). Furthermore, students receive a limited number of 

English classes per week, which reduces their overall exposure to the language and hinders 

the development of listening proficiency. 

  Similarly, it has been observed that students often experience fear and anxiety when 

facing listening assessments or exams, which significantly hinders their ability to perform 

effectively in class. This anxiety becomes a barrier to active listening and language 

acquisition (Ćupurdija, 2012). A key contributing factor to this issue is the lack of innovative 

and engaging resources designed to develop listening skills. As a result, students tend to lose 

interest and face difficulties when completing listening tasks. 

Justification 

 Speaking and listening are interdependent abilities that help students build their 

communication skills. According to Renukadevi (2014) , listening is a crucial language skill 

that consistently shows its interdependence and connection with other language abilities, 

including speaking, reading, and writing.. Listening is not a passive activity but a dynamic 

process that involves actively comprehending, interpreting, and responding to spoken 

language. It requires not only hearing information but also understanding and processing it 

in a meaningful way. Effective communication relies on active listening as a fundamental 

component that enables the generation of substantial and meaningful responses. However, 

developing this essential skill requires the use of diverse and engaging resources that capture 

learners' interest and promote sustained involvement in the learning process. Nowadays, 

podcasts have become a useful technological didactic tool that can be used to teach and learn 

a new language. The rise of podcasts in education is evident, with a growing popularity and 

the potential for rapid evolution in the near future (Abdeddaim, 2013). 
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  In the teaching-learning process, incorporating authentic materials such as podcasts 

into English classes positively influences language acquisition (Guerrero, 2022). Podcasts 

are a more engaging and effective resource compared to traditional materials, particularly in 

language learning contexts. When podcasts are used as a learning tool, students are more 

likely to be motivated to interact with the content, which leads to more satisfying results 

(Rahayuningsih et al., 2021). As a result, students are not distracted during class and are 

able to improve their listening skills through the use of didactic resources. On the other hand, 

podcasts offer teachers the opportunity to expand their students’ learning beyond traditional 

assignments, allowing them to incorporate voice recordings, photos, movies and sound 

effects to effectively convey and share their knowledge. 

  The significance of this study lies in its examination of podcasts as a technological 

didactic tool aimed at enhancing students’ listening skills. Several studies have confirmed 

that “listening media from the internet, particularly podcasts, have been recognized as 

effective tools for enhancing students' listening skills” (Gulo & Rahmani, 2023, p.455). 

Hence, this research proposes using podcasts as a technological tool to improve listening 

skills, as they offer an engaging method for students to explore and interact with authentic 

listening content. In addition, podcasts enhance learners’ motivation, making the English 

learning process more enjoyable and effective. 

  The use of podcasts enhances communication among those involved in the teaching 

and learning process. Additionally, these play a crucial role in facilitating comprehension 

and assisting listeners to overcome any difficulties they may have encountered in 

understanding listening input (Heredia, 2018). One advantage of implementing podcasts in 

the classroom is that they are more beneficial than using the conventional chalk-and-talk 

method. Beyond enhancing listening comprehension skills, several studies have 

demonstrated the significant impact of podcasts on students' vocabulary, pronunciation, 

speaking, grammar and writing skills (Abdulrahman et al., 2018).  

  Under these circumstances, the use of podcasts represents an innovative approach 

that can significantly enhance English language learning. Implementing this proposal offers 

several benefits for all participants in the teaching-learning process. First, ninth-grade 

students at San Francisco High School will benefit from using podcasts not only to enhance 

their listening skills but also to strengthen related skills such as speaking and writing. 

Podcasts offer a more dynamic and engaging approach to language development compared 

to traditional classroom methods. Second, teachers will also benefit, as podcasts provide an 

effective and versatile tool for delivering listening content, allowing them to enrich their 

instructional strategies and better align materials with students' interests and proficiency 

levels. Moreover, they will have access to a structured guide that includes teacher 

instructions and pre-, while-, and post-listening activities. These activities align with the 

class content and are tailored to students’ proficiency levels and interests. Therefore, by 

incorporating a variety of these activities and selecting assignments that align with students’ 

needs, the curriculum, and the school syllabus, the learning process can remain engaging 

and effective, ultimately leading to the improvement of students’ listening skills. 
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  Similarly, podcasts can serve as a valuable resource for both students and educators 

across different institutions, supporting the development of English listening skills. Their 

use encourages students to engage in active listening and peer communication, enabling 

them to apply these skills in real-life contexts.  Likewise, teachers will have access to 

podcasts that can be effectively integrated into classroom instruction, making lessons more 

interactive, and dynamic. 

Research Questions 

• What benefits might the use of podcasts bring to the development of listening skills 

in ninth-grade students? 

 

• What drawbacks might the use of podcasts present in the development of listening 

skills in ninth-grade students? 

Objectives  

General Objective 

• Propose a didactic guide based on podcasts as a technological tool to enhance the 

listening skills of ninth-grade students at San Francisco High School. 

Specific Objectives 

• Evaluate the level of listening skills among ninth-grade students at “San Francisco” 

High School.  

• Analyze the main technological tools used by English teachers to improve listening 

skills in ninth-grade students.  

• Design a didactic guide for the enhancement of listening skills through the use of 

podcasts in ninth-grade students at “San Francisco” High School. 
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CHAPTER I: THEORETICAL FRAMEWORK 

  This chapter presents the theoretical foundation that supports the present study. It 

includes a review of key concepts, principles, and previous research related to listening 

skills, podcast-based learning, and language acquisition. The purpose is to provide a 

comprehensive understanding of the educational context and to justify the relevance and 

effectiveness of the proposed intervention. 

1.1. Language Learning Theories 

  Each person has a different way of learning. The ideas or approaches that describe 

how individuals learn are known as learning theories. These theories offer different 

perspectives on the mental, emotional and social processes that attempt to understand how 

learning occurs and how new knowledge, skills and languages are acquired. The following 

sections provide a brief overview of some learning theories. 

1.1.1. Cognitivism 

  The cognitivism theory emerged when psychologists and educators began to study 

more complex thought processes. Jean Piaget, a prominent Swiss psychologist, is considered 

one of the most important pioneers in the development of cognitive theory. Jean Piaget’s 

theory proposes that learning occurs through internal mental processes, including memory, 

perception and critical thinking. As Yilmaz (2011) describes, the cognitive method focuses 

on giving meaning to knowledge and helping learners organize and associate new 

information with previous knowledge stored in memory.  

  According to this theory, learners build their knowledge in stages by restructuring 

mental schemas. In summary, this theory suggests that learning is an active and constructive 

process where learners constantly adjust and expand their knowledge by connecting new 

ideas with what they already know, which improves their ability to understand and 

remember new information. 

1.1.2. Humanism 

  Abraham Maslow and Carl Rogers are considered the main representatives of 

humanism. According to Johnson (2014), this theory focuses on personal development and 

human potential, emphasizing the importance of self-actualization and individual growth. 

Moreover, humanists also think it is important to study the whole person, especially as they 

grow and change over their lives. In humanism, students are active learners responsible for 

their own growth. On the other hand, educators support and guide students, creating a 

positive environment that helps them develop their full potential. 
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1.1.3. Constructivism 

  Constructivism is a theory of learning that holds learners construct their knowledge 

through interaction with the environment and reflection on their experiences. According to 

Ratna (2015), learners play an active role in building their knowledge, while the teacher acts 

more as a guide in the learning process. Likewise, learning takes place when students 

integrate new experiences into their existing mental structures, adapting and modifying them 

as necessary. In summary, the main concept of this theory is that learning is an active process 

where learners create and build their knowledge. 

1.2. Approaches and Methods in Language Teaching 

  There are a variety of methods and approaches that can help learners learn a new 

language effectively. Different methods offer several ways to teach therefore knowing about 

them facilitates teachers in finding the appropriate path to support their students’ learning. 

1.2.1. Method 

  There have been numerous attempts to define the term method in the context of 

language teaching. Anthony (1963, as cited in Richards & Rodgers, 2014) states that 

“Method is an overall plan for the orderly presentation of language material, no part of which 

contradicts, and all of which is based upon, the selected approach” (p.21). This author 

focuses on the term plan as the core of his definition.   

  On his part, Ishak (2011) affirms that “Methods tend to be primarily concerned with 

teacher and students roles and behaviors and secondarily with such features as linguistic and 

subject-matter objectives, sequencing, and materials” (p.4).  The inclusion of terms related 

to participants' roles, conduct, and other components like goals and resources in this 

definition is a contribution to what was previously presented by Anthony. To sum up, a 

method in language teaching may be defined as a systematic way of teaching or learning 

that frequently encompasses a structured sequence of steps or procedures. 

1.2.2. Approach 

  An approach is a set of methods and theories that guide the educational process and 

the interaction between students and teachers. Richards & Rodgers (2014), affirm that an 

approach “refers to theories about the nature of language and language learning that serve 

as the source of practices and principles in language teaching” (p.22). This perspective 

emphasizes that an approach provides the theoretical basis on which teaching methods are 

built.  

  On his side, Harmer (2001) establishes that “An approach describes how people 

acquire their knowledge of the language and makes statements about the conditions such 

which will promote successful language learning” (p.62). In other words, an approach seeks 

to find the best method for effective language teaching and learning. Based on the definitions 

above, an approach offers a comprehensive perspective on the conceptualization and 

organization of teaching and learning. 
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1.2.3. Technique 

  In the context of language teaching, there have been multiple attempts to define the 

word technique. According to Brown (2007), a technique is “any of a wide variety of 

exercises, activities, or tasks used in the language classroom for realizing lesson objectives” 

(p.17). By using several techniques, teachers can address different aspects of language 

learning and make lessons more effective and engaging. From his point of view, Anthony 

(1963, as cited in Richards & Rodgers, 2014) states that:                                                   

  A technique is implementational – that which actually takes place in a classroom. It 

 is a particular trick, stratagem, or contrivance used to accomplish an immediate 

 objective. Techniques must be consistent with a method, and therefore in harmony 

 with an approach as well. (p.21) 

  In simpler terms, techniques should be consistent with the overall teaching method 

and fit well with the instructional approach being used. This will ensure that they support 

the main objectives and strategies of the lesson. In summary, a technique refers to tasks or 

activities that are used to help students learn and achieve instructional goals. 

1.3. English Language Teaching Methods 

  Throughout the history of English Language Teaching (ELT), several methods have 

been developed to help students improve their language skills, with some demonstrating to 

be more effective than others. These methods focus on developing basic language skills such 

as reading, writing, listening and speaking. The most common are as follows:  

1.3.1. Grammar-Translation Method 

  According to Omaggio (1993), it is one of the oldest methods that appeared in 

language learning. It was first used to teach Greek and Latin. Then, in the late 1800s and 

early 1900s, it was applied to teaching modern languages. Based on Bureković et al. (2023) 

the main purpose of this method is to “enable students to gain knowledge in reading and 

writing, along with developing grammar and vocabulary in the target language” (p.449). 

This method can help students improve their reading and writing skills. Nevertheless, it often 

lacks speaking and listening practice. 

1.3.2. Direct Method 

  The Direct Method, promoted by educators such as Berlitz and Goun, began in the 

nineteenth century. This method was developed as an alternative to the Grammar-

Translation Method. According to Bureković et al. (2023), this method aims to help students 

develop listening and speaking skills in the target language while minimizing the use of the 

student’s native language. In addition, Omaggio (1993) states that the most important 

considerations in this method are correct pronunciation and grammatical rules. These 

grammatical rules are not explicitly taught; rather, they are learned through practice and 

experience. 
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1.3.3. Audiolingual Method 

  According to Alemi & Tavakoli (2016), the Audiolingual Method, developed in the 

1950s, is based on behaviorist principles that emphasize memorization and repetition. On 

his part, Mart (2013) argues that the aim of this method is “via teaching vocabulary and 

grammatical patterns through dialogues, to enable students to respond quickly and 

accurately in spoken language” (p.64). Thus, this method relies on the idea that a new 

language can be learned through repetition and practice. Finally, although this method places 

a strong emphasis on oral skills, it does not focus on developing other language skills. 

1.3.4. Community Language Learning (CLL) 

  Richards & Rodgers (2014) argue that this method, developed by Charles Curran, 

focuses on creating a supportive and collaborative learning environment. Furthermore, 

students work in groups using their native language to discuss and reflect on their learning 

experiences, while the teacher helps translate these discussions into the target language. To 

sum up, CLL encourages students to feel more comfortable and confident, making language 

learning an enriching experience. 

1.3.5. Total Physical Response (TPR) 

  The Total Physical Response is a method developed by James Asher in the 1960s, it 

integrates the use of physical movement into language learning.  As stated by Asher (1968), 

“The strategy of the total physical response is to have the students listen to a command in a 

foreign language and immediately obey with a physical action” (p.7). Thus, students initially 

use movements and gestures to respond rather than giving spoken answers. Moreover, 

similar to the direct method, only the target language is used for teaching. 

1.3.6. Suggestopedia 

  Georgi Lozanov was a Bulgarian psychologist and educator who developed a method 

of language teaching called Suggestopedia. Based on  Deny et al. (2016), this method 

focuses on creating a relaxed and enjoyable learning environment to help students learn 

more effectively. The idea is to establish a different environment from traditional 

classrooms, allowing students to reduce stress and build confidence during the learning 

process. In Suggestopedia, the use of background music and the use of appropriate 

environments are essential for students to stay focused.   

1.3.7. The Silent Way 

  This is a language teaching method developed by Caleb Gattegno in 1976. Richards 

& Rodgers (2014), point out that “it is based on the premise that the teacher should be silent 

as much as possible in the classroom and the learner should be encouraged to produce as 

much language as possible” (p.289). Based on the definition provided by Richards & 

Rodgers, this method emphasizes the importance of students’ self-learning and the 

development of their language learning rather than direct teaching. 
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1.3.8. Communicative Language Teaching (CLT) 

  Communicative Language Teaching (CLT) was introduced in the 1970s to address 

the problems of earlier teaching methods. Thamarana (2015), states that “CLT advocates go 

beyond teaching grammatical rules of the target language, and propose that, by using the 

target language in a meaningful way, learners will develop communicative competence” 

(p.91). Furthermore, the same author mentioned that the CLT does not only focus on 

speaking skills. It also works on developing reading and writing skills to build students' 

confidence in all four language skills. In general, CLT emphasizes interaction and 

communication in real-life situations. 

1.4. What is a Technological Tool? 

  Technological tools are resources and devices that make use of technology to support 

and enhance a variety of processes and activities. There have been several researchers who 

have defined the term technological tool. As stated by Navarrete et al. (2023), “technological 

tools are shown as a means that helps and supports through its various educational programs 

the teaching-learning processes” (p.69).  

  Thus, the use of technological tools in teaching and learning can improve student 

performance and lead to better learning outcomes. Moreover, Vásquez & Rodas (2022)  

assures that some of the key characteristics of technological tools include providing relevant 

information for creating new knowledge, guiding student learning, supporting independent 

work and assisting in evaluation processes. 

1.4.1. Technological Tools for Language Teaching and Learning 

  Nowadays, the use of technology has greatly increased, especially in the field of 

language learning. Technology is used in one way or another for both the teaching and the 

learning of a language. Ahmadi (2018),  highlights the importance of using technology as 

part of the teaching-learning process in and out of the class. Firstly, it allows teachers 

develop several interactive activities based on students’ interests. Secondly, when learning 

a new language this tool not only makes language learning more engaging and personalized 

but also allows students to immerse themselves in the language. In addition, it offers a 

variety of unlimited resources so that learners have access to unique material for the 

development of their language skills.           
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  These tools enhance traditional learning methods by providing a range of interactive 

and immersive experiences. In general, there are countless technological tools available that 

allow learners to choose the most appropriate ones according to the language skill they want 

to improve. The most common types of technological tools are as follows: 

• Audiobooks 

• Interactive Language Learning Apps 

• Language Learning Websites 

• Online Video Platforms 

• Podcasts 

  Technological tools have become an essential part of language teaching and learning, 

offering innovative ways to support both educators and students. By integrating these tools 

into the learning process, teachers can create more dynamic activities, while students can 

benefit from a more personalized experience. As technology continues to evolve, these tools 

will remain essential in supporting language teachers and learners, making the teaching and 

learning experience more immersive and efficient. 

1.5. Podcasts: An Innovative Tool 

  According to Syahabuddin & Rizqa (2021), the concept of podcasts was first 

introduced in 2004. Generally, it is an audio file, frequently in MP3 format that can be 

downloaded from the internet and listened to on various devices. Additionally, the same 

author states that “Podcasts are delivered online automatically via a website, so it is different 

from other audios. Podcasts utilize voice, which is the most influential tool that relates to 

the audience very quickly” (Syahabuddin & Rizqa, 2021, p.53). Podcasts allow users to 

access and listen to diverse topics and shows at their convenience.  

  Since then, these have grown in popularity, covering everything from news and 

education to entertainment and personal stories. In summary, podcasts have evolved 

significantly since their introduction in 2004. They have moved from being just simple audio 

files to a flexible tool used especially for language learning.  

1.5.1. Types of Podcasts 

  According to Panday (2009) there are two ways to classify podcasts. The first is based 

on their purpose and the second is based on the format of their content. The aforementioned 

classification is shown in Table 1 and Table 2. 

  The table below shows different types of podcasts based on their purpose, categorized 

into public, personal, and professional. It highlights how podcasts can be used for sharing 

information, personal storytelling, and professional development. The professional category 

is further divided into educational and corporate podcasts, emphasizing their role in teaching 

and workplace training.  
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Table  1 

Types of podcasts based on their purpose 

Types of podcasts Description 

Public • Distribute information that you want to share with everyone 

• You can follow various public podcasts 

Personal • Create your own podcast and share your daily experiences 

with relatives and friends 

• You can record special events such as birthdays, parties, 

anniversaries and weddings and share them with others 

 

                                      

Professional 

• Educational: Teachers can make a podcast for the class to 

provide additional information that they cannot cover in class, 

like useful tips, assignment help, project guidelines, feedback, 

etc.  

• Corporate: The organizations can share training material 

through a podcast. Employees need to stay up-to-date to 

advance and by listening to podcasts, they can save time 

traveling to training sessions. 

Note. Adapted from Simplifying Podcasting, by P. Panday, 2009, p.253 

 Table  2 

Types of podcasts based on their content format 

Types of podcasts Description Characteristics 

Basic podcasts Based on audio only • Made with a voice recorder 

• The usual format is .mp3 

Enhanced podcasts Based of audio with 

slides and pictures 

• Presentations that include narration 

and chapters 

• The usual formats are .mp4a and 

.mp4b, but .mov files and .PDFs are 

also possible  

Vodcast Based on video content in 

addition to audio 

• Made with a video editing software 

• The usual formats are .mp4 or .mov 

Note. Adapted from What is Podcasting?, by C. Yamaguchi, 2016, p.5  
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  The table above shows different types of podcasts based on their content format, 

categorized into basic podcasts, enhanced podcasts, and vodcasts. It illustrates the 

differences between audio-only podcasts, those that incorporate slides and pictures, and 

video-based podcasts. It also outlines key characteristics, including recording methods and 

common file formats used for each type. 

1.6. Podcasts in Education 

  In recent years, there has been a notable increase in the popularity of podcasts in 

education. Robinson & Ritzko (2009) state that podcasts have transformed the education, 

now those could be used as an academic task, offering learners the opportunity to interact 

with educational resources in new ways and to become familiar with innovative uses of 

technology.  

  Furthermore, Rosell-Aguilar (2007) claims that “The impact of podcasting on 

learning in general and language learning in particular could be similar to the impact of the 

arrival of the Internet in terms of giving access to language learning materials (mostly free 

of charge)” (p.473). Thus, language learning is considered one of the areas that could benefit 

greatly from improvements in podcasting.  

  Additionally, Başaran & Cabaroğlu (2014) point out that podcasts are helpful for 

learning foreign languages and there is a lot of free content available online. Therefore, 

podcasts have the potential to be an innovative tool for language teaching and learning, 

providing learners with a diverse range of resources. 

1.6.1. Podcasts as an English Teaching Tool 

  Nowadays, podcasts are increasingly being used as a tool for teaching English. For 

instance, Indahsari (2020) affirms that using podcasts in the learning process helps teachers 

change their teaching methods and makes students feel included and part of the learning 

community.  

  Furthermore, when incorporating podcasts into English as a Second Language (ESL) 

teaching, Олійник (2023) establishes that “teachers should pay attention to selecting of 

appropriate podcasts and their content. Podcasts should be chosen in accordance with the 

students' language proficiency level, interests, and learning objectives. The content should 

be engaging, relevant, and culturally appropriate” (p.172). Hence, teachers can use them as 

supplementary tool to complement traditional lessons and make the learning experience 

more engaging and effective for students.  

  In addition, teachers can create a variety of classroom activities such as debates, 

group discussions, peer teaching or role-playing based on the podcasts’ content. These 

interactions enhance listening and speaking skills, boost active participation, support 

collaborative learning and promote critical thinking. Moreover, teachers can evaluate 

students’ progress through different assessments such as assignments or quizzes related to 

the podcasts’ content (Олійник, 2023). Therefore, incorporating podcasts as an English 
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teaching tool has numerous benefits, including authentic language exposure, cultural 

awareness and improvement of students’ language skills.  

1.6.2. Podcasts as an English Learning Tool 

  Podcasts are an effective tool for learning English because they provide several 

advantages for language learners. One major advantage is that podcasts provide learners 

with the opportunity to hear how native speakers use English in real conversations, which 

facilitates the enhancement of listening skills and pronunciation. According to Indahsari 

(2020), “Podcast also encourages students to manage their focus on the task, recognize new 

vocabulary, memorize the sounds of the spoken words, and boost their linguistic competence 

in order to be a more effective listener” (p.105). Additionally, podcasts cover a wide range 

of topics, so learners can choose topics that interest them and learn new vocabulary related 

to those topics. 

  Another advantage of podcasts is their flexibility and convenience. Learners can 

listen to them anytime and anywhere, whether they are at home, commuting, or exercising 

(Robinson & Ritzko, 2009). This means that learners can practice English while doing other 

daily activities, making it easier to fit language practice into their schedules. Moreover, 

many podcasts are available for free, which makes them an accessible resource for anyone 

interested in improving their English skills. Overall, podcasts provide a practical and 

enjoyable way to enhance language skills. 

1.6.3. Podcasts to Improve Listening Skills  

  Several researchers have studied the impact of podcasts on language learning, 

particularly focusing on their effectiveness in improving listening skills. According to Gulo 

et al. (2023), “Listening media from the internet, particularly podcasts, have been recognized 

as effective tools for enhancing students' listening skills” (p.455). This study has found that 

podcasts can significantly enhance learners' ability to understand spoken English by 

providing exposure to a variety of dialogues and voices. 

  Additionally, Harahap (2020) in his study, indicates that podcasts have great 

potential to help learners improve their listening skills. By listening to podcasts, learners are 

exposed to real-life language use, which enhances their ability to recognize different 

pronunciations and accents. Likewise, Artyushina et al. (2011), point out that “Podcasting 

as a new technology has huge potential in enhancing student’s listening skills. The ease for 

downloading podcasts with authentic materials means that now our students can be engaged 

in plenty of listening practice” (p.50). For this reason, since it is simple to download podcasts 

with real-world content, learners now have many opportunities to practice listening skills. 

Overall, these studies support the idea that podcasts are a valuable tool for language learners 

to enhance their listening skills. 
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1.6.4. Challenges of Listening to Podcasts in the Classroom 

  Despite the many benefits of podcasts in the teaching-learning process, listening to 

them in the classroom can be challenging. According to Rachmaniputri et al. (2021) , the 

main challenges that students might face when listening to podcasts are as follows: 

Table  3 

Main challenges of listening to podcasts 

Challenges Description 

Information 

processing 

Refers to the difficulties associated with how the brain 

processes what students hear. 

 

English proficiency 

Since students have different levels of English proficiency, this 

affects how well they can understand the content of the 

podcasts. 

 

Material 

Refers to the podcasts and the problems related to spoken 

features, such as the speed of speech, accents and how clear the 

voice is in the podcast. 

 

Medium 

This environmental aspect, which includes atmospheric 

conditions such as noise as well as the distance between the 

audio source and the listeners, affects listening comprehension. 

Note. Adapted from Students' Perceptions Towards the Use of Podcasts in Listening Class, 

by Rachmaniputri et al., 2021, pp.183-185 

  The table displays the main challenges of listening to podcasts, including difficulties 

related to information processing, English proficiency, material, and environmental factors. 

It emphasizes how these challenges affect students' ability to understand podcast content 

and describes factors such as language level, speech clarity, and external conditions that 

influence listening comprehension. 
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1.7. Communicative Competence 

  In 1965, Chomsky suggested that competence was only about knowing grammar 

rules. In 1972, however, Hymes proposed a broader idea called ‘Communicative 

Competence’. According to Saleh (2013), communicative competence is defined as the 

ability that enables people to express messages and comprehend the messages of others in a 

variety of contexts. Therefore, it encompasses not only grammatical knowledge but also the 

understanding of how to use language appropriately in social situations. 

  On the other hand, Canale & Swain (1980) state that communicative competence 

consists of three main components. First, there is grammatical competence, which means 

knowing how to form sentences, use vocabulary and apply the rules of the language. Second, 

there is sociolinguistic competence, which involves the ability to use language appropriately 

in different social contexts, understanding the social norms and cultural details that influence 

communication. Finally, there is strategic competence, which is the ability to use language 

efficiently to reach communication goals, including the use of strategies to enhance 

communication. Overall, these three components work together to enable people to 

communicate effectively. 

  In addition, communicative competence is crucial for teachers because it helps them 

create effective and engaging lessons. Guevara (2015), affirms that when teacher planning 

includes activities that allow students to develop all four skills-listening, speaking, reading, 

and writing-through both receptive and productive tasks, with an emphasis on oral skills, 

improving communicative competence becomes more achievable. Regarding the above 

explanation, this approach makes lessons more relevant and interactive, which can improve 

students' language skills and overall classroom experience. 

1.8. Language Skills 

  In English, as in other languages, language skills are essential for effective 

communication and understanding in both personal and professional settings. They include 

reading, writing, speaking and listening skills that enable people to express themselves 

clearly, interpret the messages of others and engage meaningfully in many contexts. 

According to Husain (2015): 

  Speaking and writing are called productive skills because while using these skills a 

 learner/user is not only active but also produces sounds in speaking and symbols 

 (letters, etc.) in writing, on the other hand, listening and reading are considered 

 receptive skills because here a learner is generally passive and receives information 

 either through listening or reading. (p.3) 
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Consequently, language skills may be classified as receptive skills and productive skills as 

shown in Figure 1. 

Figure  1  

Classification of Language Skills 

                         

Note. Adapted from Language and Language Skills, by N. Husain, 2015, p.2 

1.8.1. Receptive Skills 

  Receptive skills in language learning refer to the abilities required to understand and 

interpret information.  Masduqi (2016) states that “The receptive skills are listening and 

reading. Because learners do not need to produce language to do these, they receive and 

understand it. These skills are sometimes known as passive skills” (p.508). Passive skills do 

not require students to actively create anything. They learn in a more passive way at first 

and later they begin to make their own speeches, conversations and other forms of spoken 

language. 

1.8.2. Productive Skills 

  Productive skills are essential components of effective communication, allowing 

students to clearly communicate their thoughts and ideas. According to Masduqi (2016), 

“The productive skills are speaking and writing, because learners doing these need to 

produce language. They are also known as active skills” (p.508). Productive skills would 

not be possible without the support of receptive skills. Receptive skills are usually learned 

first when learning a foreign language and then productive skills should be used in real-life 

situations. A learning process cannot be considered complete if either skill is missing. 
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1.9. Listening Skills 

   The process of learning any language involves the development of language skills, 

which is the most important part of communication. The skills that students need to develop 

to express their ideas accurately are listening, speaking, reading, and writing. Nevertheless, 

listening skills are the most essential part of language learning because as  Renukadevi 

(2014) wrote: 

  Listening has an important place in learning as it is one of the four major skills in 

 language acquisition. Even though the other skills such as reading, speaking and 

 writing are essential to develop language proficiency, listening contributes primarily 

 for language expertise. (p.59)  

  In relation to the explanation provided above, listening skills encompass more than 

just hearing what someone is saying; they require understanding and interpreting the 

message correctly. Additionally, when learning a language, listening skills help learners 

acquire new vocabulary, pronunciation, grammar and comprehension of the message. 

  However, even though listening skills are recognized as important in the 

enhancement of language proficiency, they are often overlooked or underemphasized in 

language teaching and learning, which can make it difficult to develop comprehension and 

fluency. In Ecuador, although the Ministerio de Educación del Ecuador (2016) states that 

“The EFL curriculum recognizes the importance of listening and speaking as skills essential 

in the communicative competence of English language learning, although this does not 

disregard the permanent, ongoing relationship between oral communication and reading and 

writing skills” (p.18), these aspects are often given less emphasis in practice.  

  Thus, many educational programs and resources tend to focus more on speaking, 

reading, and writing skills, sometimes overlooking how important listening is to effective 

communication. This deficiency can lead to gaps in students' abilities to fully comprehend 

and engage with spoken language. In order to address this issue, it is essential to incorporate 

more listening practice into language learning, using a variety of audio materials and 

interactive activities.  

  Therefore, regarding the aforementioned explanation, the emphasis of this research 

is incorporating podcasts as a technological didactic tool into the classroom to enhance 

students' listening skills by providing them with diverse and engaging audio content. 
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1.9.1. Listening Subskills 

  Listening development is a crucial skill for understanding and communicating in 

real-world contexts, as it is an integral part of learning any language. Thus, listening is a 

complex process that goes beyond just processing spoken language, it consists of some 

subskills that learners can improve and become more effective listeners. According to Solak 

(2016, as cited in Novianty & Rahel, 2020), the subskills that students use in everyday 

listening can be classified as shown in Table 4:  

Table  4  

Classification of listening subskills 

Subskills Description 

Listening for gist It refers to understanding the general idea or overall message 

of a dialogue without focusing on specific details. 

Listening for specific 

information 

It refers to the identification of specific facts or details in a 

dialogue. This often involves scanning for key information. 

Listening in detail It refers to comprehending and processing every detail of the 

conversation, including fine points and variations.  

Listening to infer It refers to figuring out what someone really means by paying 

attention to more than just their words. It involves using clues 

from the way they speak, their tone and the situation to 

understand what is not being said directly. 

Listening to questions 

and responding 

It involves listening carefully to what someone is asking and 

then giving a clear and relevant answer. 

Listening to 

descriptions 

It involves paying attention to the specific details and 

characteristics that are shared in order to understand what is 

being described. 

Note. Adapted from How to Teach Listening, by J. Wilson, 2008, p.10 
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1.9.2. A Framework to Teach Listening 

  Effective listening involves more than just hearing words; it requires a structured 

approach to fully understand and engage with spoken content. This process can be divided 

into three essential stages: pre-listening, while-listening, and post-listening. 

• Pre-Listening 

  It is considered the first stage of listening skills. This stage helps students get ready 

for what they are about to listen to by preparing them with the necessary information and 

setting the context. According to Movva et al. (2022), this stage is significant because it 

enables students to become acquainted with the listening passage they will listen to. During 

pre-listening, teachers often introduce the topic, discuss key vocabulary and make 

predictions about the content. Pre-listening exercises focus on providing a clear overview of 

the activity and examples of well-organized texts. They break the activity into simple, 

organized steps, provide a brief introduction, activate prior knowledge and outline the 

learning objectives. 

• While-Listening 

  It is the second stage where students actively engage with the audio material to 

understand and interpret it. During this phase, students focus on listening carefully to 

identify key details, main ideas and the overall message of the audio. According to Movva 

et al. (2022), “The objective of this level is to improve students' listening skills and assess 

their understanding. The teacher assigns the students activities to complete while they are 

listening” (p.1501). Thus, teachers can use specific tasks, such as filling in gaps, answering 

questions, or taking notes of important points, to help students stay focused and gather 

relevant information. 

• Post-Listening 

  This is the final stage of the listening process that comes after the listening activity. 

During this phase, students review and discuss what they have just heard to check their 

understanding. According to Movva et al. (2022), post-listening exercises enable students 

to connect the content they have heard to their feelings and experiences and help them 

develop interpretive and critical listening skills as well as reflective thinking. This 

concluding phase is designed to guarantee that students have fully understood the 

information and can apply it in different contexts. 
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1.9.3. Challenges in Developing Listening Skills 

  Even though listening is important, most researchers agree that of the four skills, 

listening is perhaps the most difficult for students. Kavaliauskienė (2008) states that learning 

listening skills can be frustrating for students because, unlike grammar, there are no clear 

rules to follow. A big problem for many students is a mental block. Sometimes, while they 

are listening, they suddenly feel that they do not understand. When this happens, many 

students simply stop trying. Some even convince themselves that they are not good at 

understanding spoken English, which makes things even more difficult. 

  Furthermore, according to Gilakjani & Sabouri (2016) other challenges that learners 

face when listening to audio content are the variety of accents and dialects found in global 

English, from British English to American, Indian, or even regional variations within these. 

This diversity can complicate listening comprehension, as students must adapt to different 

pronunciations, intonations and idioms. In addition, English has a large number of 

homophones and words with similar pronunciations, which can lead to confusion when they 

are heard in context. The speed of speech and the presence of colloquialisms or slang can 

also be obstacles that require continuous familiarization with the language. To sum up, 

overcoming these challenges requires constant practice and exposure to a wide range of 

listening materials to develop a more flexible and accurate understanding of English. 

  On the other hand, according to Walker (2014) when developing listening skills, 

students must overcome emotional challenges such as anxiety, frustration, and depression. 

Moreover, the cognitive load associated with listening, including processing speed, 

pronunciation, and grammatical features, can cause considerable anxiety. Consequently, the 

prolonged effort required to develop listening skills can lead to feelings of discouragement 

or depression, especially when students struggle to comprehend spoken language 

effectively. Therefore, these emotional responses highlight the importance of providing a 

supportive learning environment and effective strategies to help students meet the 

challenges of listening skills. 
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CHAPTER II: METHODOLOGY 

  This chapter describes the methodological framework applied in the development of 

the present study. It details the type of research, approach, techniques, instruments, and 

procedures used to collect and analyze data. The purpose is to ensure the reliability and 

validity of the results, providing a clear foundation for the design of the academic proposal. 

2.1. Type of Research 

  The present research work was based on a mixed approach, which means that it 

combines both quantitative and qualitative methods to gather information. According to 

Creswell (2009), a mixed method is  “an approach to inquiry that combines or associates 

both qualitative and quantitative forms of research. It involves philosophical assumptions, 

the use of qualitative and quantitative approaches, and the mixing of both approaches in a 

study” (p.23). Consequently, this mixed approach helps the researcher to get more detailed 

insights about the topic and draw more accurate conclusions.  

  Moreover, this description focuses on the methods used to understand mixed 

research, including how data is collected, analyzed and interpreted. This approach helped 

the researcher collect useful information from teachers and students, allowing to determine 

the effectiveness of using podcasts as a technological didactic tool to enhance listening skills 

in ninth-grade students.  

2.1.1. Quantitative Method 

  This research work applied a quantitative method by creating and distributing a 

survey among ninth-grade students to gather their opinions on using podcasts as a 

technological teaching tool to enhance listening skills. According to Apuke (2017), the 

quantitative method involves “the utilization and analysis of numerical data using specific 

statistical techniques to answer questions like who, how much, what, where, when, how 

many, and how” (p.41). Thus, a quantitative method involves measuring and analyzing 

numerical data to get results. This method is valuable for examining measurable aspects of 

a study, such as frequencies, averages or percentages. 

2.1.2. Qualitative Method 

  This research work used the qualitative method to get a deeper understanding of the 

teachers' experiences and perspectives through an interview. Instead of focusing on numbers 

and statistics, this method aims to gather meaningful insights and opinions from participants. 

According to Pathak et al. (2013) , “Qualitative method is used to understand people’s 

beliefs, experiences, attitudes, behavior, and interactions. It generates non‑numerical data.” 

(p.192). The main purpose of this type of research is to describe data using words rather than 

numbers. Overall, qualitative research often produces a narrative output. 
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2.2. Research Methods 

  This study used both deductive and inductive methods to reach its goals, highlighting 

the importance of understanding these approaches. 

2.2.1. Deductive 

  The deductive method, according to (Thomas, 2021) is a research approach that starts 

with a general theory or hypothesis and then moves toward specific observations or 

conclusions to test its validity. This method is often used in quantitative research, where 

hypotheses are tested through experiments, surveys, or statistical analysis. The theoretical 

framework for this study was developed using the deductive method, which established a 

foundation for the research by exploring fundamental principles and concepts of podcasts in 

English language development. 

2.2.2. Inductive 

  The inductive method is a research approach that begins with specific observations 

or data and moves toward wider theories or generalizations (Burney & Saleem, 2008). This 

method is often used in qualitative research, allowing for flexible exploration and the 

development of new insights from real-world observations. During the data analysis phase 

of this study, the inductive method was used. For instance, the various responses from 

students and teachers were analyzed to identify patterns and common features, leading to 

insights into the use of podcasts to enhance listening skills in ninth-grade students. 

2.3. Research Techniques and Instruments 

2.3.1. Interview for English Teachers 

  This is a qualitative technique. In a research interview, an interviewer guides the 

conversation and asks questions while the respondent answers the questions. Mathers et al. 

(2002) claim that “The interview is an important data gathering technique involving verbal 

communication between the researcher and the subject” (p.1).  In this study, the researcher 

conducted a structured interview with eleven questions, asking each English teacher the 

same questions in the same procedure. 

  The interview helped the researcher collect qualitative data about teachers' 

perspectives on the use of podcasts as a technological didactic tool to enhance students' 

listening skills. It also provided insights into the main resources they use in the classroom 

for improving students’ listening skills and the importance of listening skills in the 

development of other language skills. 
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2.3.2. Survey for Students 

  This is a quantitative technique. According to Krosnick et al. (2014) a survey is a 

“specific type of field study that involves the collection of data from a sample of elements 

drawn systematically to be representative of a well-defined, large, and geographically 

diverse population often, though not necessarily, through the use of a questionnaire” (p.902). 

In other words, a survey is a way of gathering information where a researcher chooses a 

specific group of people to study, carefully and fairly selects a sample from that group, 

collects information from these people by asking them questions or having them do tasks 

and calculates statistics that show exactly how the sample was selected. 

  Furthermore, the primary instrument used to collect data was a questionnaire. 

Taherdoost (2022) states that “A questionnaire, as heart of the survey is based on a set of 

questions to gather data from respondents” (p.8). This instrument consisted of eight closed-

ended questions that enabled the researcher to collect quantitative data from ninth-grade 

students about the difficulties they face when listening to audio materials, as well as their 

opinions on using podcasts to enhance their listening skills. 

2.3.3. Diagnostic Test 

  A diagnostic test is an evaluative instrument applied at the start of the learning 

process to determine students' existing knowledge, abilities, and potential challenges within 

a particular subject. Usually, they are given before a course starts to establish a baseline 

understanding (Berry, 2008). Unlike summative assessments, diagnostic tests are non-

graded and aim to provide educators with essential information to plan targeted instruction, 

adapt teaching strategies, and support individual student needs. In the context of language 

learning, diagnostic tests often assess specific competencies such as grammar, vocabulary, 

listening, or reading comprehension to help teachers focus on areas requiring reinforcement 

(Brown, 2004). 

  The researcher administered a diagnostic test to ninth-grade students to evaluate their 

listening proficiency using the A2 Flyers Cambridge exam. The listening section lasted 

approximately 25 minutes and consisted of five parts with a total of 25 questions. Designed 

for young learners, this assessment measured different aspects of listening comprehension, 

such as identifying specific information, understanding conversations, and following spoken 

instructions.    
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2.4.   Participants 

2.4.1.  Population 

  This research was conducted at San Francisco High School, a fiscomisional 

institution located in Ibarra, Imbabura province, specifically at the intersection of Miguel 

Oviedo 1-91 and Juan Montalvo streets. The educational institution offers all general 

education levels, from the first level of basic education to the third year of high school. It 

has 64 teachers and 1308 students attending morning classes during the academic period 

2024-2025. Nevertheless, the study group for this research consisted of 116 ninth-grade 

students from parallels A, B and C, aged between 13 and 14 years. 

2.4.2.   Sample 

  This research employed non-probabilistic sampling. According to Srivastav (2021), 

“non-probability sampling is a method of sampling wherein, it is not known that which 

individual from the population will be selected as a sample” (p.4). Since the population for 

this research consisted of 116 students, which exceeds 100, it was necessary to apply the 

sample size formula for finite population to reduce the possibility of sampling error and 

obtain an accurate sample for the study. The population for the research is presented below. 

                 Table  5 

        Number of ninth-grade students at San Francisco High School 

Parallels Students 

A 40 

B 39 

C 37 

Total students (N) 116 

         Source: San Francisco High School 
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  The sample size formula used to determine the number of participants needed for this 

research to ensure representative and reliable results, is presented below. 

𝒏 =
𝒁𝟐. 𝒑. 𝒒. 𝑵

𝒆𝟐(𝑵 − 𝟏) + 𝒁𝟐. 𝒑. 𝒒
 

 

 

 

𝒏 =
(𝟏. 𝟗𝟔)𝟐. (𝟎. 𝟓). (𝟎. 𝟓). (𝟏𝟏𝟔)

(𝟎. 𝟎𝟓)𝟐(𝟏𝟏𝟔 − 𝟏) + (𝟏. 𝟗𝟔)𝟐. (𝟎. 𝟓). (𝟎. 𝟓)
 

 

𝒏 =  𝟖𝟗. 𝟐𝟕 ≅ 𝟖𝟗 students 

 

  As a result of the previously applied formula, only 89 students out of a total of 116 

should be selected for data collection in this research. Therefore, a sample of 89 students 

was used to gather information that provided findings relevant to the objectives of the study. 

2.5.      Procedure 

  The research procedure began with a thorough review of theoretical foundations from 

reliable academic sources to support the effectiveness of podcasts in improving students' 

listening skills. To assess the initial level of listening comprehension, a diagnostic test was 

administered to ninth-grade students at San Francisco High School. The diagnostic test 

provided valuable insights into the students' initial listening skills, serving as a reference 

point for this study. The results helped identify their strengths and areas for improvement, 

guiding the implementation of podcasts as a didactic tool to enhance their listening skills. 

Following this, research instruments, including a survey and an interview, were carefully 

designed to collect both quantitative and qualitative data. To ensure their validity and 

reliability, these instruments were reviewed and approved by teachers from the English 

Major.  

  Subsequently, the instruments were administered at San Francisco High School, 

where students completed the survey online in the computer lab, allowing for an efficient 

and standardized response format. Additionally, an oral interview was conducted with the 

English teachers at the high school. After gathering the data, Microsoft Excel was used to 

analyze the results, enabling the creation of pie charts and bar graphs for a more effective 

and visual interpretation of the findings. 

 

 Z= Statistic for a level on confidence (1.96) 

N= Population size (116)  

p= Expected proportion (0.5) 

q= 1-p (0.5) 

e= Precision (0.05) 

n= Size of the sample 
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CHAPTER III: ANALYSIS AND DISCUSSION 

  This chapter presents a detailed analysis of the diagnostic listening test, survey, and 

interview results.  The survey and interview served as research instruments to gather data 

regarding the strategies employed by English teachers and the students’ perceptions of using 

podcasts to enhance their listening skills. The findings are presented using bar graphs and 

pie charts to facilitate a clearer and more effective analysis of the data. The chapter 

concludes with a discussion of the results, offering a thorough interpretation of the findings 

and their implications for the use of podcasts in improving listening skills. 

3.1.  Diagnostic Test Analysis 

  Next, the bar graphs display the results for each part of the diagnostic listening test. 

Part 1 

Figure  2  

Identifying Names and Descriptions 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Diagnostic Test 2024 

 

 Figure 2 illustrates the number of correct responses given by students in the first 

section of the diagnostic test, which assesses listening skills through the identification of 

names and descriptions. Overall, the majority of students answered only a few questions 

correctly, with the highest number scoring two correct answers. The number of students who 

got no correct answers and those who answered only one question correctly was the same. 

A slightly lower number of students managed to get three or four answers correct, while the 

fewest number of students achieved a perfect score. On the contrary, although some students 

demonstrated a good understanding of the listening task, most struggled to match names to 

the right individuals in the picture correctly. This suggests that listening comprehension, 
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particularly recognizing names and descriptions, remains a challenge for many learners. To 

summarize, while some students performed well, many had difficulty in this section of the 

diagnostic test. Therefore, additional practice in listening to names, distinguishing similar 

sounds, and recognizing spoken descriptions could help improve their results. 

Part 2 

Figure  3  

Completing Missing Words or Numbers 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Diagnostic Test 2024 

 

 Figure 3 shows the number of correct answers obtained by the students in the second 

part of the diagnostic test, which assesses listening skills by requiring students to fill in 

missing words or numbers in a short conversation. In general, the majority of students were 

unable to answer any questions correctly, indicating significant difficulty with this section. 

A much smaller number of students managed to get one or two answers correct, while even 

fewer achieved three correct answers. Only a very small number of students answered four 

questions correctly, and no students obtained a perfect score. However, while some students 

demonstrated partial understanding, most struggled to recognize and write the required 

words or numbers accurately. This implies that listening for specific details, including 

names, spellings, and key information, is particularly challenging for students. In conclusion, 

the results highlight the need for extra listening practice, especially focusing on identifying 

and writing key details accurately. Thus, activities such as spelling exercises, dictation, and 

targeted listening tasks can help students enhance their performance in this part of the 

diagnostic test. 
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Part 3 

Figure  4   

Matching Pictures to Conversations 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Diagnostic Test 2024 

 

 As shown in Figure 4, it provides the number of correct answers obtained by the 

students in the third part of the diagnostic test, which evaluates listening skills by requiring 

students to match pictures based on a conversation. As a whole, most students answered only 

one or two questions correctly, with the highest number scoring two correct answers. A 

smaller group achieved three or four correct answers, while very few students got all answers 

wrong. Notably, no students managed to obtain a perfect score. On the other hand, while 

some students demonstrated a good understanding of the task, many still found it difficult to 

listen for names and detailed information accurately. This indicates that recognizing key 

words and associating them with visual information is a challenge for a significant portion 

of students. In summary, while performance in this section was better compared to Part 2, 

there is still room for improvement. Hence, focused practice on listening for details, 

identifying key words, and matching spoken information to visual cues can help students 

improve their performance in this part of the diagnostic test. 
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Part 4 

Figure  5  

Choosing the Correct Picture 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Diagnostic Test 2024 

 

 Figure 5 reveals the number of correct answers obtained by the students in the fourth 

part of the diagnostic test, which assesses listening skills by requiring students to choose the 

correct picture based on short conversations. Generally, student performance in this section 

was stronger compared to previous parts, with most students answering three or more 

questions correctly. The highest number of students managed to get four correct answers, 

closely followed by those who answered all five correctly. A smaller group of students 

scored two or three correct answers, while very few got only one or none correct. In contrast, 

while some students struggled with listening for specific details, a significant number 

demonstrated good comprehension skills. This demonstrates that many students were able 

to identify key information from the conversations and select the correct answers. To sum 

up, performance in this section was relatively strong, indicating that students are better at 

listening for specific details compared to other parts of the diagnostic test. Consequently, 

supplementary practice with similar listening tasks, focusing on distinguishing key 

information in short dialogues, can help enhance both their accuracy and confidence. 
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Part 5 

Figure  6  

Coloring and Writing Based on Instructions 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Diagnostic Test 2024 

 

 As can be seen in Figure 6, it presents the number of correct answers obtained by the 

students in the fifth part of the diagnostic test, which evaluates listening skills by requiring 

students to color objects and write words based on spoken instructions. Overall, student 

performance in this section was quite low, with a large number of students answering none 

or only one question correctly. The number of students who managed to answer two or more 

questions correctly decreased significantly, and no students achieved a perfect score. 

Conversely, the results revealed that many students find it challenging to listen carefully and 

follow instructions related to colors and specific words. This may indicate difficulties in 

understanding spoken directions or distinguishing key details in the conversation. To 

summarize, performance in this section was weaker compared to other parts of the diagnostic 

test. As a result, more practice with listening for detailed instructions, recognizing key 

words, and following spoken guidance accurately can help students improve in this type of 

task. 
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Results of the Diagnostic Listening Test, Categorized According to the CEFR Level 

Figure  7  

Overall CEFR Listening Proficiency Levels of Students 

 

Note: Own elaboration. Source: Diagnostic Test 2024 

 

 Figure 7 depicts information about the number of students who achieved different 

CEFR levels based on their A2 Flyers Listening test results. The CEFR levels range from 

Pre-A1 (below 100 points) to A2 (120-139 points), indicating different levels of language 

proficiency. Overall, most students performed at the Pre-A1 level, showing they have basic 

listening skills but may struggle to understand spoken English in more complex situations. 

A smaller group of students reached the A1 level, meaning they could understand simple 

conversations and familiar words. Only a few students achieved the A2 level, demonstrating 

a stronger ability to understand spoken English at a more independent level. In contrast, the 

results revealed that the majority of students need further practice in listening comprehension 

to reach higher CEFR levels. This may involve improving their ability to recognize key 

details, follow spoken instructions, and understand different accents. To summarize, while 

some students showed progress toward A2, most are still developing their listening skills at 

the Pre-A1 and A1 levels. Consequently, more exposure to listening activities and targeted 

practice can help improve their performance in future assessments. 
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3.2.     Students’ Survey Analysis 

Question 1: How enjoyable are English classes for you? 

 

 

 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  The pie chart 8 illustrates students’ opinions on how much they enjoy their English 

classes. Firstly, half of the respondents stated that they found their English lessons 

enjoyable, representing the largest segment. Furthermore, a little over a quarter of the 

respondents found the classes very enjoyable, demonstrating a significant positive response. 

Additionally, a little over a fifth of the respondents had a neutral or mildly positive 

experience, which means that they perceived the classes as only somewhat enjoyable. 

Finally, only a small minority did not find English lessons engaging. This reveals that while 

most students feel comfortable and interested in their lessons, some may face challenges, 

such as difficulties in understanding the material, lack of motivation, or personal learning 

preferences. It can be inferred that incorporating more interactive and dynamic activities 

could help increase engagement among all students.  
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Question 2: How important do you consider practicing your listening comprehension in the 

English class? 

 

 

 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Figure 9 depicts how important students think listening comprehension is in class. A 

large portion of respondents argued it was very important, making up almost half of all 

answers. A similar, slightly smaller portion considered it simply important. Together, these 

two groups meant that the vast majority of students saw listening comprehension as a crucial 

part of classroom learning. Only a small fraction considered listening comprehension to be 

somewhat important, and almost none thought it was not important at all. It can be 

interpreted that most students recognize the significance of listening comprehension in 

developing fluency and understanding spoken language. Moreover, the considerably higher 

percentage of students who value listening practice indicates that they are aware of its role 

in real-world communication. In addition, the use of authentic audio materials, such as 

podcasts or dialogues, can help learners become more familiar with natural speech patterns. 

Therefore, teachers need to provide appealing listening activities to strengthen students' 

comprehension skills.  
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Question 3: How difficult is it for you to understand the audio materials your English 

teacher uses in class? 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Graph 10 displays students' perceptions of how difficult it is to understand the audio 

materials used by their teacher in class. A large number of students reported struggling with 

comprehension, while a significantly smaller proportion found it easy. This contrast 

suggests that while some learners have developed strong listening skills, others may struggle 

due to factors such as fast speech, unfamiliar vocabulary, or lack of exposure to spoken 

English. Furthermore, the fact that a significantly larger number of students find listening 

challenging indicates that more support is needed. Consequently, it can be concluded that 

using more accessible audio materials, providing transcripts, or incorporating pre-listening 

activities might help students develop better listening skills and reduce comprehension 

difficulties.  
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Question 4: Have you ever heard about podcasts? 

 

 

 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Figure 11 presents data on students' familiarity with podcasts. A large proportion of 

the students were already familiar with podcasts, while a small minority had never heard of 

them before. This shows that podcasts are widely recognized among students, possibly due 

to their popularity in entertainment and education. Students who are already familiar with 

podcasts might be more open to using them in the classroom. On the other hand, a 

considerably smaller percentage of students were unfamiliar with podcasts, indicating that 

those who have never encountered podcasts before might need additional guidance on how 

to access and benefit from them in their English development. In summary, since most 

students are already aware of podcasts, incorporating them into lessons may be an effective 

way to enhance their English skills. 
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Question 5: Do you think listening to podcasts can help you improve your listening skills? 

 

 

 

 

 

 

   

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Pie chart 12 displays students’ opinions on whether listening to podcasts can help 

improve their listening skills. A vast majority of students reported that podcasts are 

beneficial for enhancing their listening abilities, while only a small minority were unsure or 

disagreed. This indicates that students recognize the potential of podcasts as a tool for 

language learning. The figure for students who see podcasts as helpful is considerably higher 

than those who are uncertain, which suggests that most learners have either experienced or 

can imagine the advantages of listening to authentic English audio materials. It could be 

deduced that integrating podcasts into English lessons might be an effective strategy to 

improve students’ comprehension and exposure to different accents and speech patterns. 
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Question 6: Would you be interested in using podcasts to develop your listening skills? 

 

 

 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Looking at students' interest in using podcasts, it is clear that a large number of 

students were excited about incorporating podcasts into their learning routines. However, a 

small minority expressed little to no interest. This difference suggests that while most 

students are open to using digital tools for listening practice, some may prefer traditional 

methods. Furthermore, the fact that a significantly smaller percentage of students are not 

interested implies that introducing relevant, and level-appropriate podcasts could increase 

motivation. As a result, teachers could allow students to explore different types of podcasts 

and select those that align with their interests. In summary, since the majority of students 

are enthusiastic about using podcasts, this method could be an effective way to enhance 

listening skills in the classroom. 
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Question 7: What topics would you be most interested in learning about through podcasts 

in your English class? Please choose two options. 

 

 

 

 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Regarding students' preferred podcast topics, Figure 14 displays that certain topics 

are significantly more popular than others. A vast majority of students favored specific 

topics, such as daily life situations, science, technology, and entertainment, whereas a much 

smaller proportion chose academic topics. This implies that students are more motivated to 

listen to content that is relevant to their interests and everyday experiences. Furthermore, 

the clear difference in topic preferences highlights the importance of selecting appropriate 

podcasts that engage learners. Therefore, selecting relevant and engaging podcast content is 

essential to increase students' participation and motivation, as well as to improve their 

listening skills. 
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Question 8: Which of the following podcasts would you most like to use in your English 

class? Please rank them in order of preference, with 1 being your favorite and 3 being your 

least favorite. 

 

 

 

 

 

 

 

 

Note: Own elaboration. Source: Students’ Survey 2024 

 

  Figure 15 illustrates students' preferences for different types of activities related to 

podcasts. A large number of students chose interactive tasks, such as discussions and 

comprehension exercises, while a significantly smaller percentage preferred passive 

listening. There is a clear difference in engagement levels depending on the activity type; 

the much higher figure for interactive tasks indicates that students enjoy opportunities to 

express their ideas and interact with classmates. It can be concluded that designing lessons 

that incorporate discussions, quizzes, and role-playing based on podcast content could 

improve students' listening skills. Additionally, offering a combination of different activities 

could help supply several learning preferences and ensure a more dynamic learning 

experience. 
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3.3.     Teachers’ Interview Analysis 

  The teachers' identities in this study have been changed to protect their privacy and 

confidentiality. Common Spanish names have been used throughout the text to protect their 

anonymity. 

Question 1. How long have you been teaching English?  

Teacher Lucía: I have been teaching English for around 16 years. 

Teacher Sara: I have been teaching English since 1994. It means 30 years. 

Teacher Belén: I have been teaching for about 7 years. 

Teacher Camila: I have been teaching English for 3 years. 

Analysis 

  Question one examines the teaching experience of the interviewed teachers. The data 

collected revealed a wide range of experience, from 3 to 30 years. This variation suggests 

that the interview responses reflect perspectives from both highly experienced teachers and 

those who are relatively new to teaching. Teachers with more years of experience may have 

a deeper understanding of language acquisition challenges, effective strategies, and student 

needs (Lucía, Sara). In contrast, less experienced teachers may introduce fresh 

methodologies and innovative approaches influenced by modern teaching trends (Belén, 

Camila). Consequently, the diversity in teaching experience enhances the analysis by 

providing insights from different levels of expertise. 

Question 2. According to the Ministry of Education (2016), ninth-grade students are 

expected to reach the A1 level based on the Common European Framework of 

Reference (CEFR). Do you believe that students at San Francisco High School are 

meeting these CEFR standards? 

Teacher Lucía: I believe that most of our students at San Francisco High School meet CEFR 

standards; this is due to the dedicated effort of the English teachers, who implement a variety 

of strategies and resources to support students' language development. For example, teachers 

regularly integrate interactive activities, such as group discussions, role-plays, and 

technology-based learning platforms, to help students practice listening, speaking, reading, 

and writing skills. 

Teacher Sara: Well, the A1 level they must have when finishing primary in some cases and 

in other cases when they finish 9th grade. I think that students from San Francisco High 

School have this level and it also some of them have a higher one. 

Teacher Belén: Yes, A1 level students are expected to understand and use familiar everyday 

expressions, introduce themselves, and communicate simple ideas. 

Teacher Camila: Yes, of course. They have the knowledge, and they are so interested in 

learning this language. 
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Analysis 

 For question two, which evaluates whether ninth-grade students at San Francisco 

High School meet the CEFR A1 level requirements, the responses suggested that most 

teachers believe students reach this standard. It was also highlighted the good pedagogical 

practices of the teachers in supporting the four-language skills development (Lucía).  

Moreover, the responses indicated that some students may even exceed the A1 level, 

demonstrating their interest in learning English (Sara). According to the participants' view, 

it may be concluded that ninth-grade students meet the standards set by the CEFR, with some 

even exceeding the expectations. This reflects both the effectiveness of the teaching practices 

and the students' motivation to develop their English skills. 

Question 3. Based on your experience, do you think that listening is the most difficult 

skill for students to develop in English? Please explain. 

Teacher Lucía: Well, according to my experience, I think the most difficult skill is speaking, 

followed by listening because in our country English is not considered a second language to 

learn, so, we do not have the opportunity to practice these skills, and as you know practice 

makes you perfect. 

Teacher Sara: Personally, I think it is real that Spanish native speakers face that problem 

since they say that it is not easy to understand other people's accents and pronunciation. 

Besides, students do not have the opportunity to listen to native speakers or to be in an 

English language environment.  

Teacher Belén: I would not say it’s the most difficult, it is one of the most difficult for them. 

Teacher Camila: In some cases, yes. The listening skills are a little bit hard for them because 

they know that English is different the writing and pronunciation. Therefore, when you are 

going to listen it will be totally different. 

Analysis 

  The responses to the question of whether listening is the most difficult skill for 

students to develop in English showed divided opinions among teachers. One of the 

respondents stated that students often struggle with understanding different accents and 

pronunciation, which complicates their ability to comprehend spoken English (Sara). In 

addition, the disparity between written and spoken English creates more barriers as students 

find it difficult to balance these differences (Camila). Moreover, the limited opportunities 

for practice and the lack of exposure to native speakers, make learning even more difficult 

(Lucía, Sara). In summary, these factors mentioned by teachers highlight the complexity of 

developing listening skills and emphasize the need for specific strategies to overcome these 

challenges. 
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Question 4. How do listening skills contribute to the development of other English 

language skills? 

Teacher Lucía: I think that listening skills play a crucial role in the development of other 

English language skills because this is the first skill that everybody learns since we are 

children no matter the language. 

Teacher Sara: Listening is the first skill that students and people who are acquiring a new 

language have to develop first. This skill contributes in the process of producing the language 

because it is a process; for example, they learn from what they hear and they can repeat what 

they listen. If they do not have the option to listen is going to be impossible to communicate 

or interact with others. 

Teacher Belén: It contributes enormously as it helps them to communicate in a more 

accurate way. 

Teacher Camila: It is a really important point for developing this language, English. It is 

like kid’s process. First, they listen to surrounding. Them, they can understand the context, 

and finally they can say some words.  

Analysis 

 Regarding question four, it examines the role of listening skills in the development 

of other English language skills. The data collected strongly supported the idea that listening 

is widely recognized as the foundation of language learning, as it is the first skill acquired 

both in childhood and when learning a new language (Lucía, Sara, Camila). It plays a key 

role in language production, providing students with the necessary input to imitate and build 

upon, helping them develop their speaking skills (Sara, Camila). Additionally, listening 

improves the accuracy and effectiveness of communication, allowing learners to interact 

more clearly and meaningfully (Belén). Therefore, the responses indicated that listening 

skills are fundamental to language learning, enabling learners to produce language, 

communicate effectively, and follow a natural acquisition process. Teachers recognized the 

critical role of listening in developing other English language skills. 

Question 5. From your point of view, what subskills of listening comprehension do 

students struggle with? Please explain. 

Teacher Lucía: From my point of view, students often struggle with a few specific listening 

subskills, particularly listening for gist, listening to infer, and listening to questions and 

responding. Here's why: Listening for gist .- Many students find it challenging to grasp the 

general meaning or main idea of a conversation or audio text. This difficulty may arise 

because they tend to focus on understanding every single word, which can lead to confusion 

and missing the overall message. Without the ability to summarize what they hear, students 

struggle to follow longer or more complex dialogues. Listening to infer .-This subskill is 

another common area of difficulty for students, as it requires them to make connections 

between the spoken information and implied meanings. Inference involves using 

background knowledge and contextual clues, and many students, especially at lower levels, 
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find it hard to "read between the lines" when listening. They tend to rely on explicit 

information rather than understanding the speaker’s intention, mood, or underlying message. 

Listening to questions and responding .- This is often problematic because students may not 

fully understand the question, leading to inaccurate or incomplete responses. The speed, at 

which questions are asked, as well as unfamiliar vocabulary or structures, can make it 

difficult for students to process the question in real-time and provide a coherent answer. 

Teacher Sara: I consider listening to infer is the most difficult. One reason is because they 

only concentrate in taking notes in what they listen and they have problems to infer what 

they listen to.  

Teacher Belén: From my perspective, students often struggle with all three subskills of 

listening comprehension such as listening for specific information, listening in detail, and 

listening to infer because understanding in a deep way is challenging. 

Teacher Camila: Listening for gist because they need more vocabulary to try to understand 

the gist if they don’t understand some words or phrases, they feel lost. 

Analysis 

  The responses revealed that students face significant challenges across multiple 

listening comprehension subskills, with listening for gist and listening to infer emerging as 

the most problematic. On the one hand, teachers stressed that students struggle to grasp the 

general meaning or main idea of a conversation or audio text (Lucía, Camila). On the other 

hand, students find it difficult to infer implied meanings, intentions, or underlying messages 

(Lucía, Sara). Moreover, one of the teachers argued that students face challenges in 

understanding and responding to questions in real-time (Lucía). Additionally, one of the 

respondents stated that students struggle to identify specific information or understand 

details in a deep and meaningful way (Belén). Consequently, the findings suggested that 

students face significant challenges in several subskills of listening comprehension, 

including grasping the main idea, inferring meaning, responding to questions, and 

understanding specific details. Teachers recognize these difficulties and attribute them to 

factors such as vocabulary limitations, reliance on explicit information, and difficulties with 

real-time processing.  

Question 6. How often do you incorporate activities specifically designed to enhance 

your students' listening skills? 

Teacher Lucía: I always use different kind of activities to enhance my students’ listening 

skills. 

Teacher Sara: I apply listening activities as many times as I can. It means almost every day 

of class and suggests they listen to music or watch movies or videos in the L2.  

Teacher Belén: I incorporate listening activities at least once a week. 

Teacher Camila: In each unit, I try to develop this skill 4 times. 
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Analysis 

  Question six is related to the frequency with which teachers integrate activities 

specifically designed to improve students’ listening skills. Teachers stated that they 

incorporate listening activities into their lessons with different levels of frequency, from 

daily (Sara) to weekly (Belén) or several times per unit (Camila). In addition, teachers use a 

range of materials and activities, such as music, movies, and videos, to engage students and 

improve their listening skills (Sara). Some teachers take a more structured approach, 

following a set plan with a specific number of listening activities per unit (Camila). Hence, 

it can be deduced that this combination of frequency, variety, and structure ensures that 

students are consistently exposed to listening practice in diverse and engaging ways. 

Question 7. Apart from the audio materials that come with the book, what other 

resources do you currently use to improve your students' listening skills? 

Teacher Lucía: Well, I often use songs according to my students’ age. I use audio books in 

order to enhance my students’ listening skills, and sometimes some podcasts. 

Teacher Sara: Nowadays, there is plenty of material to use in order to put in practice in the 

classroom. For example, YouTube videos, podcasts, music videos, movies and many others. 

So, it is necessary to take advantage of them. 

Teacher Belén: I use songs and short videos depending on the topic.  

Teacher Camila: I used to listen to music, try to vocalize better and mime or represent in 

some way what I want to convey to them so that they understand me. 

Analysis 

  Question seven focuses on the additional resources that teachers use to boost 

students’ listening skills beyond the audio materials provided in textbooks. All teachers 

claimed that they use a wide range of multimedia resources, such as songs, YouTube videos, 

movies, and music videos, to make listening activities more engaging and effective. They 

also include authentic materials like podcasts, audiobooks, to expose students to real-world 

language use and different accents, improving their listening comprehension (Lucía, Sara). 

Thus, these resources used by teachers make that listening practice is both diverse and 

effective, addressing different learning styles and needs. 
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Question 8. What technological tools do you use in class to help students develop their 

listening skills? Can you give some examples? 

Teacher Lucía: Well, I use YouTube, Podcasts, Lyrics Training, Elllo.org and Learn 

English in Levels app. 

Teacher Sara: I really like to use music videos, Ted Talks and podcast in my classes 

according to the topic they are learning at the moment of the class. 

Teacher Belén: Listening apps, and online resources depending on the topic. 

Teacher Camila: I use my computer; I show them videos. Also, they can listen to 

themselves through recordings, which is very useful for them. 

Analysis 

  Question eight gathered insights from teachers regarding the technological tools they 

employ to enhance students’ listening skills. The data revealed that most teachers use videos 

from platforms like YouTube and TED Talks to make listening activities more interesting 

and relevant to classroom topics (Lucía, Sara, Camila). They also include podcasts to help 

students hear different accents and real-life language (Lucía, Sara). In addition, one of the 

respondents argued that she implements apps and websites like Lyrics Training, Elllo.org, 

and Learn English in Levels to give students structured and interactive listening practice 

(Lucía). This suggests that teachers incorporate technological resources to support students 

in improving their listening skills. 

Question 9. May podcasts be used as a teaching tool to assist students in improving 

their listening skills? How do you think they can help? 

Teacher Lucía: Yes, podcasts can be an excellent tool to assist students in improving their 

listening skills, because you can listen to real-world conversations, interviews, and 

storytelling, which expose students to authentic language use. 

Teacher Sara: Yes, it may help. Firstly, the podcast is useful to listen to real and varied 

topics. It also helps to increase vocabulary and having the opportunity to listen to different 

accents and pronunciation of a variety of people around the world. 

Teacher Belén: Yes, students can practice and repeat as many times as necessary. 

Teacher Camila: Yes, of course, it is a good idea to improve listening skills. They can learn 

new words then they can find the definitions to try to know what the meaning is. Also, it is 

useful to improve the pronunciation of words. 
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Analysis 

  Question nine explores the effectiveness of podcasts in improving students' listening 

skills. The findings showed that all the teachers highlight the versatility and use of podcasts 

as a teaching tool to support language learning. Furthermore, podcasts provide students with 

exposure to authentic language use, such as real-life conversations, interviews, and 

storytelling (Lucía, Sara). Podcasts expose students to different accents and pronunciation, 

helping them become more adaptable and confident listeners while also expanding their 

vocabulary by introducing new words and meanings (Sara, Camila). To sum things up, the 

findings suggest that podcasts are a valuable tool for enhancing students' listening skills by 

providing authentic language exposure, diverse accents, and vocabulary enrichment. Their 

versatility makes them an effective resource for language learning. 

Question 10. Have you ever incorporated podcasts as part of the resources you usually 

use in your lessons? 

Teacher Lucía: Yes, I have. It is a little bit difficult to use them all the time, because of the 

schedule, but I tried to use them once a month at least.   

Teacher Sara: Not at all and not all the time. But when I have the opportunity to use with 

my students, I use them. 

Teacher Belén: Yes, in advanced levels. 

Teacher Camila: No, because I work with little kids, and it is so hard for them. They don’t 

have enough vocabulary to try to understand the podcast in this case. 

Analysis 

 The responses to the question of whether teachers incorporate podcasts as a regular 

resource in their lessons revealed varied usage among educators. Some teachers affirmed 

that they use podcasts in their lessons, either regularly (Lucía) or only for advanced students 

(Belén). However, they face some difficulties, such as lack of time (Lucía), few chances to 

include them in lessons (Sara), or the fact that they may not be suitable for younger students 

(Camila). Because of this, podcasts are mainly used for advanced students who have the 

necessary language skills to benefit from them (Belén). Therefore, it can be concluded that 

while podcasts are recognized as a useful teaching tool, their integration into the classroom 

depends on factors such as time availability, lesson structure, and students' proficiency.  
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Question 11. Would you be interested in using a didactic guide based on podcasts with 

different activities to improve students’ listening skills and overcome their listening 

difficulties? 

Teacher Lucía: Yes, it would be great to use and apply new resources to enhance my 

students' listening skills. 

Teacher Sara: Of course, I consider as a great material to motivate students to improve their 

listening skills and also, they have the chance to create their own. 

Teacher Belén: Yes, I would be very interested in using a didactic guide based on podcasts. 

Teacher Camila: Yes, it would be an interesting and useful teaching tool for my classes. 

And it would be better if I could start with the kids with the podcasts with the correct guide 

obviously. 

Analysis 

  Question eleven is linked to teachers' interest in a didactic guide for teaching. The 

majority of teachers expressed strong interest in using a didactic guide based on podcasts to 

improve students’ listening skills. Some teachers’ responses emphasized that a didactic 

guide based on podcasts would enhance students' listening skills and help them overcome 

their listening difficulties (Lucía, Sara). Furthermore, teachers argued that such a guide 

would motivate students and engage them in the learning process, making listening practice 

more enjoyable and effective (Sara, Camila). Thus, teachers recognize podcasts' potential to 

enhance English language learning and motivate students to practice listening, especially 

younger or less advanced students. 
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3.4.     Discussion 

 This study explored the potential of podcasts as a technological didactic tool to 

enhance listening skills among ninth-grade students at San Francisco High School. The 

research was guided by the challenges students face in listening comprehension, as identified 

in the diagnostic test analysis, and the perspectives of both students and teachers on using 

podcasts in the classroom. The findings revealed significant opportunities for integrating 

podcasts to address listening difficulties, improve engagement, and support language 

learning. This discussion synthesizes the findings and aligns them with existing literature to 

comprehensively understand how podcasts may be effectively integrated into the classroom. 

 The findings from the diagnostic test, student survey, and teacher interviews 

emphasize several key points. Firstly, students find it challenging to recognize specific 

details, follow instructions, and connect spoken information with visual cues. Additionally, 

they encounter difficulties with listening subskills such as grasping the main idea and 

inferring meaning. Nevertheless, most students enjoy their English classes and understand 

the importance of listening comprehension. They are interested in using podcasts, 

particularly when the content is relevant to their interests. From the teachers’ perspective, 

podcasts are considered a valuable resource for introducing students to authentic language, 

diverse accents, and new vocabulary. However, their implementation is hindered by time 

limitations and the perceived challenges for younger or less advanced students. Moreover, 

teachers already utilize various technological tools, such as YouTube and TED Talks, to 

support listening skills. In this context, podcasts are regarded as a flexible and engaging 

resource that can complement these tools. Lastly, teachers expressed a strong interest in 

having a structured guide for using podcasts, which could assist them in integrating this 

resource more effectively into their lessons. 

 The findings suggest that podcasts have significant potential to address the listening 

challenges faced by ninth-grade students. Students' openness to podcasts and their preference 

for relevant and engaging content indicate that this medium could increase motivation and 

engagement in listening practice. Teachers' recognition of the value of podcasts, combined 

with their interest in a structured guide, highlights the need for practical support to integrate 

podcasts into the lessons effectively. The variability in students’ proficiency levels further 

underscores the importance of differentiated instruction, which podcasts can facilitate by 

offering content at various difficulty levels. This interpretation is consistent with the idea 

that podcasts might serve as a versatile tool to meet different learning needs and enhance 

listening comprehension in a meaningful way. 

 The findings align with existing literature on the use of technology in language 

learning. For instance, Goh & Vandergrift (2022) emphasize the complexity of listening 

comprehension and the need for targeted practice, which podcasts can provide through 

authentic and varied content. Furthermore, Rosell-Aguilar (2007) found that students are 

more motivated to engage with authentic materials, supporting the students' positive attitudes 

toward podcasts in this study. Additionally, Chapelle & Jamieson (2008) highlight the 
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importance of differentiated instruction, which is particularly relevant given the variability 

in student proficiency levels observed in this study. The teachers' use of technological tools 

like YouTube and TED Talks is consistent with the findings of Kukulska & Shield (2008), 

who argue that technology can support language learning by offering flexible and 

personalized learning experiences. Furthermore, Abdous et al. (2009) emphasize the 

importance of structured integration of podcasts into the lessons, which coincides with the 

teachers' interest in a didactic guide. These connections to existing literature reinforce the 

potential of podcasts as an effective tool for enhancing listening skills. 

 The findings have several implications for teaching practice and lesson design. 

Podcasts may provide students with opportunities to practice listening for gist, inferring 

meaning, and recognizing specific details in a meaningful context. The use of podcasts, 

especially those with relevant and engaging content, has the potential to increase student 

motivation and participation in listening activities. Podcasts offer a flexible resource that 

could be tailored to different proficiency levels, supporting differentiated instruction and 

addressing the needs of all students. The development of a didactic guide for using podcasts 

might help teachers integrate this resource more effectively into their lessons, overcoming 

practical constraints and ensuring that podcasts are used to their full potential. These 

implications reveal that podcasts could play a significant role in improving listening skills 

and overall language proficiency. 

 Based on the findings, the following recommendations are proposed. Create a 

structured guide for using podcasts in the classroom, including lesson plans, activities, and 

assessment tools, as suggested by Abdous et al. (2009). Choose podcasts that align with 

students' interests and proficiency levels to maximize engagement and learning outcomes, 

in line with Rosell-Aguilar's (2007) findings on the importance of authentic materials. 

Design activities that encourage active participation, such as discussions, comprehension 

exercises, and role-playing based on podcast content. Offer professional development 

opportunities for teachers to learn how to effectively integrate podcasts into their lessons, as 

highlighted by Chapelle & Jamieson (2008). Regularly assess the impact of podcasts on 

students' listening skills and make adjustments based on feedback and results. These 

recommendations aim to provide practical steps for educators to leverage podcasts as a tool 

for enhancing listening skills in the classroom. 

 In conclusion, this study highlights the potential of podcasts as a technological 

didactic tool to enhance listening skills among ninth-grade students at San Francisco High 

School. The findings show that while students face significant challenges in listening 

comprehension, they are motivated and open to using podcasts for improvement. Teachers 

recognize the value of podcasts but need structured support to integrate them effectively into 

the classroom. Teachers can enhance students' listening skills, engagement, and overall 

language skills by addressing these challenges and taking advantage of the opportunities 

offered by podcasts. Therefore, this study contributes to the growing body of research on the 

use of technology in language learning and provides practical insights for educators seeking 

to improve listening comprehension through innovative tools such as podcasts. 
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CHAPTER IV: IMPACT ANALYSIS 

  This research project has notable academic, sociocultural, and technological impacts. 

Academically, it enhances the development of listening skills in English, offering students 

more dynamic and effective learning experiences. Sociocultural, the integration of podcasts 

exposes students to real-life contexts, different accents, and global perspectives, promoting 

cultural awareness and communicative competence. Technologically, it encourages the use 

of innovative digital tools in education, linking traditional methods with modern resources.  

4.1.     Academic Impact 

Table  6  

Academic impact 

Impacts levels 

Indicators -3 -2 -1 0 1 2 3 

Improvement in listening comprehension       X 

Development of communicative competence       X 

Vocabulary acquisition      X  

Critical thinking through audio analysis      X  

Reading and writing reinforcement     X   

Total     1 4 6 

∑= 11 

Educational impact level =
∑

Number of indicators
=

11

5
= 2.2 

Educational impact level = medium positive impact 

Source: Own elaboration 

Analysis 

  Students will be exposed to authentic and varied audio content, allowing them to 

strengthen their listening comprehension through engaging and structured activities. Not 

only will they improve their ability to understand spoken English, but they will also develop 

confidence in processing real-life conversations. Therefore, the impact expected is highly 

positive. 

 



51 

 

  This proposal encourages students to use language in meaningful ways, promoting 

both comprehension and production of English in real contexts. The listening activities are 

designed to go beyond grammar practice, helping students interact more naturally. 

Consequently, the impact level for this indicator is highly positive. 

  Students not only have the opportunity to practice and increase their English 

vocabulary during class hours but also, they can take advantage of their leisure time for 

listening and reinforcing vocabulary through podcasts. Therefore, the impact expected is 

medium positive. 

  The structured podcast activities will guide students to interpret, analyze, and reflect 

on spoken content. By encouraging them to make inferences and express opinions, this 

proposal enhances their critical thinking abilities. As a result, the impact level in this area is 

highly positive. 

  Although the focus is on listening, students are encouraged to carry out post-listening 

tasks such as summarizing, answering comprehension questions, and writing reflections. 

These complementary activities help reinforce reading and writing skills. Thus, the impact 

is considered moderately positive. 

4.2.     Sociocultural Impact 

Table  7  

Sociocultural impact 

Impacts levels 

Indicators -3 -2 -1 0 1 2 3 

Exposure to diverse cultures and accents      X  

Promotion of intercultural awareness      X  

Enhancement of social communication       X 

Student engagement and motivation       X 

Group collaboration and interaction       X 

Total      4 9 

∑= 13 

Sociocultural impact level =
∑

Number of indicators
=

13

5
= 2.6 
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Sociocultural impact level = medium positive impact 

Source: Own elaboration 

Analysis 

  By listening to podcasts featuring various speakers and real-world situations, 

students not only become familiar with different accents but also with the cultures behind 

the language. This broadens their global perspective and helps them develop tolerance and 

understanding. Therefore, the impact expected is highly positive. 

  As previously stated, the proposal aims to enhance listening skills. Nevertheless, it 

also allows students to understand the cultural contexts in which the language is used. In 

doing so, the podcasts promote reflection on values, customs, and lifestyles from different 

societies. In consequence, the impact level for this aspect is highly positive. 

  Students will be encouraged to interact, share ideas, and work collaboratively when 

discussing podcast topics. In this sense, this work will impact significantly on improving 

social communication inside and outside the classroom. Peer interaction is also fostered 

through guided discussions. 

  By employing the research work, teachers introduce dynamic, relevant, and real-life 

audio content that appeals to students’ interests. Likewise, the activities are designed to 

capture attention and reduce boredom during listening tasks. Accordingly, it is hoped that 

the impact will be highly positive. 

  Podcasts can be used as the starting point for pair or group work activities. These 

promote collaborative learning where students exchange viewpoints and solve tasks 

together. Therefore, the impact expected is highly positive as it strengthens teamwork and 

respect for others' ideas. 

4.3.     Technological Impact 

Table  8  

Technological impact 

Impacts levels 

Indicators -3 -2 -1 0 1 2 3 

Integration of digital resources in class       X 

Teacher use of technological tools       X 

Student digital literacy improvement       X 
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Innovation in educational methodology       X 

Access to online authentic content       X 

Total       15 

∑= 15 

Technological impact level =
∑

Number of indicators
=

15

5
= 3 

Technological impact level = high positive impact 

Source: Own elaboration 

Analysis 

  Students not only have the opportunity to listen to real-life English through podcasts 

during class hours, but they can also explore this content outside the classroom using their 

own devices. Therefore, the impact expected is medium positive. 

  As previously stated, the research promotes the development of listening skills. 

Nevertheless, it also encourages teachers to adopt updated technological tools in their 

teaching practice. In doing so, the proposal contributes to modernizing instructional 

strategies. In consequence, the impact level for this aspect is highly positive. 

  It is believed that digital literacy is essential in today’s educational context. In this 

sense, this work will impact significantly on improving students’ ability to navigate digital 

platforms, interact with online content, and use technology responsibly for academic 

purposes. 

  By employing the research work, teachers and students will be exposed to a more 

innovative, engaging, and student-centered methodology. Likewise, the activities based on 

podcasts bring a fresh perspective to traditional language instruction. Accordingly, it is 

hoped that the impact will be highly positive. 

  Students will have the chance to interact with real-world audio materials beyond the 

textbook. This allows them to explore diverse content and become familiar with native 

pronunciation and everyday language. Therefore, the impact expected is highly positive. 
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CHAPTER V: ACADEMIC PROPOSAL 

  This chapter presents the academic proposal developed as a response to the needs 

identified in the previous chapters. It outlines the design and implementation of a didactic 

guide based on educational podcasts, aimed at enhancing the listening skills of ninth-grade 

students. The proposal is grounded in theoretical and methodological foundations and seeks 

to provide engaging, student-centered activities that foster active listening, motivation, and 

language development. 

5.1.    Title 

“Tune In and Level Up: A Podcast Listening Guide for Curious Minds” 

5.2.    Introduction 

  In today’s fast-paced, media-rich world, students are constantly exposed to spoken 

information, ranging from conversations and instructions to videos and social media. 

However, while speaking and reading skills are often emphasized in school, listening 

remains an overlooked yet essential skill, especially in secondary education. Many students 

struggle to listen actively and critically, which affects their comprehension, classroom 

engagement, and overall academic performance. 

  To address this challenge, the proposal “Tune In and Level Up: A Podcast Listening 

Guide for Curious Minds” introduces a dynamic and student-centered approach to 

strengthen listening skills through guided podcast sessions. Podcasts offer authentic, real-

world audio content that is both engaging and educational. Through their structured use in 

the classroom, students are encouraged to focus, reflect, and respond, thereby developing 

active listening habits. 

  This guide is specially designed for ninth graders, with level-appropriate content and 

activities that promote not only listening comprehension but also vocabulary development, 

note-taking, and critical thinking. It encourages students to move beyond passive hearing 

and become attentive, thoughtful listeners who can interpret meaning, identify key points, 

and make connections to their own lives and learning. 

  Finally, through the use of podcast-based tasks in regular lessons, this proposal 

supports English language development and prepares students for real-world 

communication. Ultimately, it offers a relevant and modern tool for educators to cultivate 

stronger listening abilities in students, providing an essential foundation for academic 

success and lifelong learning. 
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5.3.    Objectives 

5.3.1.     General Objective  

• Strengthen the listening skills of ninth-grade students through the structured 

integration of educational podcasts that incorporate authentic and engaging audio 

content. 

5.4.    Development 
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CHAPTER VI: CONCLUSIONS AND RECOMMENDATIONS 

6.1.  Conclusions 

• As a flexible and dynamic tool, podcasts support the development of listening skills 

through enhancing comprehension, motivation, and language exposure. Integrating 

them into communicative and student-centered approaches reinforces the potential 

of podcasts as effective resources to foster listening proficiency in real and engaging 

contexts. Additionally, using podcasts with structured guidance align effectively 

with major learning theories such as cognitivism, humanism, and constructivism by 

promoting active engagement, personal growth, and meaningful learning through 

authentic experiences.  

 

• The research findings revealed that podcasts are a valuable tool for enhancing 

listening comprehension among students. They help address specific challenges such 

as identifying main ideas, inferring meaning, and recognizing details. Students 

responded positively to engaging, relevant content, while teachers acknowledged the 

benefits but highlighted the need for structured guidance. Overall, podcasts provide 

flexible and authentic practice opportunities that might boost motivation, support 

differentiated instruction, and enhance students’ overall listening skills. 

 

• As outlined in the proposal, it is evident that integrating podcasts with structured 

guidance provides an effective approach to enhancing listening skills. When podcast 

content is flexible, purposeful, and aligned with clear learning objectives, it fosters 

deeper comprehension, critical thinking, and student engagement. Avoiding general 

or unstructured use ensures that podcasts serve as a powerful educational tool, 

promoting active listening and supporting long-term language development in 

meaningful, real-world contexts. 
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6.2.  Recommendations 

• Listening practice should move beyond monotonous and repetitive routines. 

Therefore, incorporating innovative tools, such as podcasts, into English lessons can 

significantly increase student engagement, thus making listening activities more 

dynamic and meaningful. Consequently, by integrating podcasts, teachers can 

transform listening into an enjoyable and effective learning experience that 

effectively supports language development in a more authentic and motivating way. 

 

• It is recommended that educators integrate podcasts into their language instruction 

as a regular component of listening activities. To maximize their effectiveness, 

podcasts should be selected based on students' interests and proficiency levels and 

accompanied by structured guidance and interactive tasks. Doing so will not only 

enhance students’ listening skills but also align instructional practices with 

contemporary learning theories, fostering a more engaging, personalized, and 

meaningful educational experience. 

 

• Podcast materials should be carefully selected to ensure they are adaptable, culturally 

relevant, and connected to students’ real-world experiences. When students can 

relate to the topics and situations presented in the audio content, their interest and 

engagement naturally increase. This relevance not only captures attention but also 

encourages the practical application of language in authentic contexts.  
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