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ABSTRACT  

 

The present research focused on improving creative writing skills through collaborative 

learning, which was carried out in sophomore students at “Colegio Universitario UTN” 

in Ibarra. This research was possible thanks to the collaboration of the authorities, 

teachers and students of the institution, who had a crucial role in its development. The 

main objective of this work is to implement collaborative learning as a pedagogical 

approach for the improvement of creative writing skills in sophomore students. A mixed 

methodology was applied in this research, with the use of an interview for teachers and 

a survey for students. The data collected provided valuable information for the 

elaboration of the academic proposal, which focuses on the design of a set of didactic 

activities based on collaborative learning techniques. These activities are specifically 

designed to improve creative writing skills among students, fostering a more dynamic 

and interactive learning environment. 

 

Keywords: collaborative learning, creative writing, sophomore students, mixed 

methodology. 
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RESUMEN 

 

La presente investigación se centró en mejorar las habilidades de escritura creativa a 

través del aprendizaje colaborativo, la cual se llevó a cabo en estudiantes de segundo 

año del “Colegio Universitario UTN” en Ibarra. Esta investigación fue posible gracias a 

la colaboración de las autoridades, profesores y estudiantes de la institución, quienes 

desempeñaron un papel crucial en su desarrollo. El objetivo principal de este trabajo es 

implementar el aprendizaje colaborativo como un enfoque pedagógico para el 

mejoramiento de las habilidades de escritura creativa en estudiantes de segundo año. En 

esta investigación se aplicó una metodología mixta, con el uso de una entrevista para los 

docentes y una encuesta para los estudiantes. Los datos recolectados proporcionaron 

información valiosa para la elaboración de la propuesta académica, la cual se enfoca en 

el diseño de un conjunto de actividades didácticas basadas en técnicas de aprendizaje 

colaborativo. Estas actividades están específicamente diseñadas para mejorar las 

habilidades de escritura creativa entre los estudiantes, fomentando un entorno de 

aprendizaje más dinámico e interactivo. 

 

Palabras clave: aprendizaje colaborativo, escritura creativa, estudiantes de segundo 

año, metodología mixta. 
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INTRODUCTION 

English has become the most widely spoken language in the world due to its 

expansion during the colonial era. Nowadays, it is considered a universal language. It 

facilitates communication, collaboration, and the exchange of ideas between different 

cultures or nations (Nishanthi, 2018). In other words, it is an important language that 

provides the opportunity to share knowledge, beliefs, and customs worldwide. English also 

allows communication with native speakers and helps in securing good employment 

opportunities. 

The advantages of learning this language have encouraged different countries in 

Latin America to implement English as a subject in educational institutions. Based on 

Cronquist and Fiszbein (2017) in Latin America, the motivation and interest in learning 

English is increasing significantly. The population has made considerable efforts to learn 

English through different policies and programs. It has generated that more people in the 

region have access to learn English. The reason is the scope of this language, due to 

reviews and scientific articles of greatest global importance are written in English (p.2). 

On the other hand, Ecuador is ranked among the countries with the lowest levels of 

English proficiency worldwide. According to the EF English Proficiency Index (EF EPI, 

2023) Ecuador ranks 18th out of 20 Latin American countries, which were scored for their 

English proficiency. On a global scale, it ranks 80th out of 113 countries. Therefore, it is 

considered a country with a very low level of language proficiency. It is likely that the 

methods, approaches or resources used in the classroom for teaching this language may not 

be effectively utilized. Additionally, the different skills are not practiced equitably; 

therefore, students are not familiar with certain activities that could help them improve 

their language skills. 

In this sense, collaborative learning has emerged as a pedagogical strategy, the 

main objective of which is to improve different language skills, including creative writing 

(Barkley et al., 2014). Therefore, the present research examines the effectiveness of 

collaborative learning in developing creative writing in sophomore students at Colegio 

Universitario UTN. Furthermore, it is based on Vygotsky's sociocultural theory, which 

highlights the importance of social interaction in learning and cognitive development 

(Vygotsky, 1978). It is also supported by Piaget's constructivism, which emphasizes that 

learning is constructed through interaction with the environment. Finally, this study aims to 
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determine how various collaborative learning strategies can help foster creativity, improve 

writing, and increase motivation towards creative writing in English.  

 

BACKGROUND 

In recent days, education has changed significantly toward more collaborative 

approaches, which focus on the student's construction of knowledge. Hence, the use of 

collaboration for the improvement of creative writing skills has been implemented in 

different educational institutions. Thus, the present research gives importance to the 

recognition of previous research that contributes to the advancement of this research. The 

exploration and collection of information from graduate works, journals, and articles assist 

in the theoretical construction or validation of the effects and benefits of using 

collaborative learning to improve students’ creative writing. The following are some of the 

authors who contributed to this research. 

Collaborative learning is a fundamental part of creative writing skills development. 

Prasaja et al. (2022) mention in their journal entitled "A New Decade for Social Change" 

that, in the opinion of the teachers in their study, collaborative assignments help generate 

greater student engagement, which allows them to develop creativity, perspective, and 

innovation. In addition, it fosters higher-order thinking skills and allows them to share 

knowledge more meaningfully, and to complete assignments more quickly. 

Therefore, it should be implemented in the classroom for better performance in the 

writing activities. For, peer interaction is said to be one of the best ways to learn and 

expand knowledge. Amalia (2020) argued in her article entitled "Collaborative Learning: 

Concepts and Practices in the Classroom" that: 

Communication and collaboration are considered part of the essential approach to 

preparing students for increasingly complex life and work environments in the 21st 

century. Collaborative skills are highly required by students to equip them with the 

ability to work effectively and respectfully with diverse teams in the future. For this 

reason, collaborative learning (CL) is considered crucial, as it is believed to help 

students achieve higher level thinking and retain knowledge longer compared to 

individual learning. (p.1).  
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In other words, collaborative learning also helps to develop interpersonal skills, 

achieve a better level of knowledge, and above all generate meaningful learning. 

According to Laal and Ghodsi (2011), the application of this educational approach aims to 

involve students in working together to solve problems, through communication and 

contribution of ideas. Furthermore, it aims to generate a single product made with the 

contribution and creativity of all members (p.1). 

On the other hand, writing represents one of the most essential skills within the 

English language. Nevertheless, teaching creative writing skills is still a challenge for 

teachers. Acuin et al. (2018) argued in their article titled "Cooperative-Collaborative 

Learning in Enhancing Creative Writing Performance" that: 

Nowadays, writing has a huge part in every student’s life, starting with the simplest 

content to the most complex writing pieces. They are asked to craft different types 

of essays, research papers, and other kinds of creative writing tasks. It is a skill that 

students will need for the future which is why it is vital to develop. Unfortunately, 

the majority of the students still fail to improve their writing skills even after 

finishing school. (p. 165).  

Therefore, collaborative learning has been seen as the best option in improving this 

skill; Since, by being in constant communication with class members, students feel more 

confident and motivated to work. Rojas (2021) argued in his graduated work titled 

“Assessment of Writing Strategies to Improve English Language Development in Children 

of 8th Grade. A Case of a Public School in Otavalo-Ecuador” that collaborative learning 

gives students the ability to receive feedback to improve their language skills, without fear 

of being judged. Also, it provides the opportunity to train leaders who can listen and solve 

problems (p.12). Moreover, they know that the success of the group depends on each 

member; therefore, they give their best effort in contributing to the group. 

Regarding the application of this method to enhance creative writing has proven to 

be highly effective; since it has helped develop different skills. Fitria (2024) mentions in 

her article entitled “Creative Writing Skills in English: Developing Student's Potential and 

Creativity” that it allows students to develop their thoughts, emotions, and imagination 

using their language skills. One of these skills is communication in collaborative learning, 

which involves transmitting concepts or ideas. In addition, creative writing contributes to 
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the development of critical thinking, emotional awareness, talents, and imaginative 

abilities. It should be noted that this type of writing is unique and innovative, and aims to 

express ideas and creativity expressed through multiple types of fictional or non-fictional 

works. 

 

RESEARCH PROBLEM 

Through the observation carried out by the researcher in the teaching practice and 

conversations with the teachers in charge of the subject, it was possible to detect that one 

of the least developed skills among the students at Colegio Universitario UTN is creative 

writing and that collaborative learning is not used either.  

There are some reasons that limit the development of creative writing. First, there 

are not many activities or assignments focused on exploring and expanding creativity. 

Students are used to writing short, precise sentences, which prevents them from 

experimenting with language and developing more elaborate texts. According to Charles 

MacArthur (n.d.) “writing requires a more varied vocabulary and more complex syntax, or 

sentence structure” (p.8). Thus, the few opportunities students have to practice prevent 

them from engaging in the creative writing process and developing the confidence to 

express their ideas or thoughts creatively. 

Moreover, many students struggle with using their creativity and imagination in 

writing. Therefore, by not making use of collaborative learning, students lose the 

opportunity to share ideas, feedback, and support from their classmates. According to 

Abuhabil and Aswese (2018) “working collaboratively in writing tasks is seen as an 

effective strategy that helps learners improve their grammatical accuracy and increase their 

vocabulary growth” (p.45). In this sense, its use is necessary. 

  



 

5 
 

JUSTIFICATION 

Creative writing is a fundamental skill that should be enhanced among students. It 

fosters critical thinking, self-expression, and the development of imagination. 

Mardiningrum et al. (2024) states that “creative writing serves as a valuable tool for 

emotional expression, a conduit for the development of creativity and imagination, and a 

means to refine writing and language skills” (p. 546). Therefore, it is of great benefit to put 

it into practice in the classroom. However, despite its contributions, some students find it 

difficult to make use of their creativity to develop and refine their creative writing skills. 

Hence, collaborative learning emerges as a promising approach to address these 

challenges. Additionally, interaction and reflection among students is the best way to build 

knowledge for different reasons. Smith and MacGregor (2014) mention the following: 

Collaborative learning encourages students to acquire an active voice in shaping 

their ideas and values and a sensitive ear in hearing others. Dialogue, deliberation, 

and consensus-building out of differences are strong threads in the fabric of 

collaborative learning, and in civic life as well. (p.3)  

Thus, students can brainstorm, present their different points of view, collaborate on 

the creation of the product, and help each other as they develop creative writing. Then, 

they all work together for a common goal and feel more confident in doing so. 

This work is essential, significant, and relevant. It is important for teachers to have a 

clear perspective on how collaborative learning aids in the improvement of creative 

writing, which will lead to the development and refinement of this skill. In other words, it 

is relevant because it examines the different effects of applying this learning in the 

classroom. It is valuable because it educationally addresses the problems students face in 

creative writing, which can be solved through collaborative work. 

Regarding to the regional importance that this research generates is that it fosters 

collaboration and the exchange of thoughts. For, it contributes to the development of 

stronger and more collaborative communities, where society in general helps to build an 

atmosphere of safe understanding, without the fear of being judged by others. It also 

encourages positive interdependence, communication, and responsibility, thus achieving 

meaningful learning. 
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The second-year high school students of Colegio Universitario UTN will be the 

main beneficiaries for several reasons. Firstly, they will feel more confident working in 

groups when developing creative writing. According to McCain (2023) “students become 

increasingly aware of their abilities in a peer setting, which in turn increases confidence. 

Students take that confidence back into the classroom and continue to unlock even greater 

learning potential” (para. 14). Therefore, it is necessary to apply this approach to show 

improvements in their creative writing. Secondly, students will develop their imagination, 

creativity, critical thinking, and interpersonal understanding. Finally, writing something 

unconventional encourages students to learn and engage in the language. 

Some of the indirect beneficiaries will include teachers and families. In the case of 

teachers, they will be able to have a good notion of the effects generated by using some 

collaborative learning approaches to improve creative writing in students. In this way, they 

can apply them in their classroom. Regarding to families, they will have the guarantee that 

their children are being trained as critical people, who contribute different ideas for a 

common good. 

 

RESEARCH IMPACTS 

Academic Impact 

This research is expected to help sophomore students at Colegio Universitario UTN 

by implementing different collaborative learning strategies. As a result, the high school 

will see an improvement in the students' English creative writing skills. Therefore, teachers 

are encouraged to incorporate these strategies in their classrooms.  

 

Linguistic Impact 

This research aims to support sophomore students at Colegio Universitario UTN in 

improving their writing skills in English by implementing collaborative learning strategies. 

Furthermore, students will be exposed to diverse linguistic feedback from classmates, 

which will help to expand their vocabulary and better understand grammar. 
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Social Impact 

This research is intended to help students develop interpersonal skills, with a 

greater sense of empathy and understanding for their peers. In this way, the collaborative 

environment will contribute to an inclusive school culture. 

 

 

OBJECTIVES 

General Objective 

• Determine collaborative learning strategies to improve creative writing in 

sophomore students of Colegio Universitario UTN. 

 

Specific Objectives 

 

• Identify some collaborative learning strategies that help students develop writing 

skills in English as a foreign language. 

• Diagnose what kind of strategies are used in the English classes of Colegio 

Universitario UTN to develop writing. 

• Design a set of activities based on collaborative learning strategies for sophomore 

students to develop creative writing skills in English as a foreign language  
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CHAPTER I: THEORETICAL FRAMEWORK 

 

This chapter discusses the most relevant theoretical concepts that support the 

present study on using Collaborative Learning for the Improvement of Creative Writing in 

Sophomore Students at Colegio Universitario UTN in Ibarra. Therefore, it will be 

important for the development of the present research. 

 

1.1. Teaching English as a Foreign Language 

English is regarded as one of the predominant languages spoken worldwide. It 

facilitates global communication and serves as the primary language for international 

business, science, and technology. According to Assi (2022) “English is the official 

language of 67 different countries and 27 sovereign entities in the world. But in addition to 

that, English is spoken in many countries where it is not the official language” (para.3). 

Therefore, having the ability to communicate in English is both essential and valuable. 

Nowadays, English as a Foreign Language (EFL) has been implemented in the 

curriculum of all educational institutions. However, teaching the language effectively is 

seen as a challenge by some teachers, especially in contexts where English is not the 

primary language. Furthermore, students have to develop all four skills to achieve a high 

level of English, which may be difficult. In this sense, learning a foreign language is a 

complex process which involves constant practice, acquisition of different linguistic and 

intercultural competencies. Likewise, the development of social skills to generate an 

effective communication (Andrade et al., 2021). 

On the other hand, it is important to understand that every student learns in 

different ways. It is proven that some of them prefer to work alone, in groups, listening, 

watching videos, playing, and so on. Thus, teachers have to look for the best methods or 

strategies to apply in their classes. Consequently, students will have the possibility to 

enhance their competence across all four language domains and achieve a good mastery of 

the language. 
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1.2. Teaching and Learning English as a Foreign Language in Ecuador 

English as a foreign language (EFL) has been implemented in the Ecuadorian 

curriculum in order to guarantee and improve bilingual education. In this sense, all 

students from second grade of Educación General Básica (EGB) to third year of 

Bachillerato General Unificado (BGU) receive English in their different institutions. In 

accordance with Ministry of Education (2016) “The Ecuadorian High School Exit Profile 

aims to prepare Ecuadorian high school students for successful participation in a 

globalized, democratic society in the 21st century by focusing on the development of life 

skills, work skills, and entrepreneurship skills” (p.7). In other words, it seeks to generate a 

holistic development of students. 

On the other hand, it is said that in Ecuador, students in the second year of high school 

must reach level B1.1 by the end of the school year. So that, they demonstrate effective 

communicative skills in real-life contexts, understand texts and express their thoughts 

fluently. Therefore, the teachers play an important role in facilitating language acquisitions 

through interactive and engaging activities.  

 

Note: Levels of Proficiency: Branching Approach. Source: Ministry of Education (2016). 

 

Besides, it is essential to recognize the importance of the curriculum in the 

development of the four English skills. According to Cadena et al. (2018) “if the 

curriculum design process generates understanding and participation, it is possible to 

Figure 1  

Proficiency Levels 
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obtain educational improvements. From this perspective, it is a pedagogical and ethical 

challenge, rather than a mere technical fact to be accountable for the educational system” 

(p. 126). In this sense, the curriculum is more than a set of guidelines or instructions. 

Instead, it becomes a dynamic tool for encouraging student engagement, facilitating 

meaningful learning experiences, and promoting educational equity. 

1.3. The Common European Framework of Reference (CEFR) 

 It is known to be a crucial tool in English language teaching, as it helps to describe 

and test language skills on different scales. Moreover, The Common European Framework 

of Reference provides clarity and consistency in evaluating learner proficiency levels, 

allowing educators to adapt teaching for each group of individuals. In accordance with The 

Council of Europe (n.d.):  

The Common European Framework provides a common basis for the elaboration of 

language syllabuses, curriculum guidelines, examinations, textbooks, etc. across 

Europe. It describes in a comprehensive way what language learners have to learn to do 

in order to use a language for communication and what knowledge and skills they have 

to develop so as to be able to act effectively. The description also covers the cultural 

context in which language is set. The Framework also defines levels of proficiency 

which allow learners’ progress to be measured at each stage of learning and on a life-

long basis. The Common European Framework is intended to overcome the barriers to 

communication among professionals working in the field of modern languages arising 

from the different educational systems in Europe. (p.1) 

In other words, the CEFR provides a common point of reference for language 

educators and learners, thereby providing an accurate and consistent assessment of 

learners' language skills. It also ensures that students receive equitable language 

instruction. 

Furthermore, it is important to mention that it is organized into six distinct levels based 

on comprehension and difficulty. Thus, each represents a distinct stage in language 

proficiency. They also provide a structured framework for assessing learners' language 

abilities progressively, from the most basic to the most complex skills. Conforming to 

Common European Framework (2001) it is divided into six main categories ranging from 

A1 to C2. The first level indicates that students are beginners and can communicate basic 
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English. At the A2 and B1 level, they are said to have a higher level of proficiency, which 

allows communication in different situations. It also mentioned that at the B2 and C1 level, 

they have more advanced English, which facilitates participation in discussions and 

expressing their thoughts fluently. Finally, at the C2 level, students reach a high 

proficiency in the language. 

 

 
 

 
Note: Source: Cambridge University Press (2013). 
 

To summarize, second year students should reach level B1.1. Through this, they 

will develop the skills to communicate essential points and express ideas in specific 

contexts. For, this level of proficiency enables them to engage in basic conversations, 

understand simple texts and effectively transmit their opinions on a variety of topics. 

 

1.4. Language Skills 

Language allows to express thoughts in different ways and is considered a skill. In 

addition, through language we communicate ideas, emotions and intentions, giving 

meaning to interactions with other people. Husain (n.d.) mentions the following: 

Figure 2 

 International Scale. 
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It is not a content-based subject like-Science, Social Studies, Commerce, 

Mathematics, etc., which aim is to imparting information and fill the human mind 

with knowledge. Since language is a skill, it naturally comes under psychomotor 

domain. A skill may be called the ability to do something well. (p.1) 

Therefore, language teaching should focus on conducting activities that allow the 

students to participate and practice. In this way, different skills will be improved and 

students will become more proficient in the language. 

Nowadays, the English language is divided into four important skills. These are 

listening, speaking, reading and writing. Thus, each skill holds significant importance in 

the acquisition of linguistic competence and effective communication. Husain (n.d.) states 

the following: 

Speaking and writing are called productive skills because while using these skills a 

learner/user is not only active but also produces sounds in speaking and symbols 

(letters, etc.) in writing, on the other hand, listening and reading are considered 

receptive skills because here a learner is generally passive and receives information 

either through listening or reading. (p.3) 

In other words, students have an active role in developing speaking and writing 

skills, as they produce the language in the different activities presented by teachers. 

Whereas in listening and reading they have a passive role, since they only receive the 

information. 

Figure 3  

Type of skills. 

Language Skills 

Receptive Productive 

Listening Speaking 

Reading Writing 

 

Note: Own material (2024). 
 

To conclude, listening and reading are classified as receptive skills, whereas 

speaking and writing are regarded as productive skills. Receptive ones involve receiving 

and understanding information. On the other hand, productive skills focus on creating and 
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transmitting information.  Finally, both are considered important to generate effective 

communication, as they complement each other in the exchange of ideas and information. 

1.4.1. Reading Skills 

 

This process involves extracting the essential ideas and details to generate a clear 

and concise understanding of the text. Tarihoran and Rachmat (2019) say the following:  

Reading may be defined as an individual's total interrelationship with symbolic 

information. Reading is a communication process requiring a series of skills. As 

such reading is a thinking process rather than an exercise in eye movements. 

Effective reading requires a logical sequence of thinking or thought patterns require 

practice to set them into the mind. (p.3) 

Hence, it is evident that effective reading is not just about recognizing certain 

words, but involves a deeper cognitive process. The process requires identifying the most 

important ideas and details to understand the whole text. 

On the other hand, Bojovic (2010) mentions that a reading skill is when a person 

uses his or her cognitive ability to comprehend a written text. In addition, some of its skills 

are said to include: identifying the main idea, the meaning of words, secondary ideas, 

inferring some parts of the text, finding answers to certain questions and so on. 

 

1.4.2. Listening Skills 

 

Listening skills refer to understanding important ideas and details of an audio. This 

involves easily understanding the pronunciation of words and interpreting the message. 

According to Adaeze and Agwuocha (2024) a good listener must have the ability to 

interpret the message delivered by the speaker. Moreover, to understand the essential 

meaning of the message. They also mention that four variables are involved in this 

communication process: the speaker, the message, the listener and the interpretation. 
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1.4.3. Speaking Skills 

 

It represents a key component of the English language, allowing individuals to 

communicate with people from diverse geographical areas. Mishra (2017) mentions the 

following: 

Speaking skills is the ability to express opinions or thoughts and feelings to a 

person or group verbally, whether face or by distance. Alternatively, speech is a 

natural means of communication between members of the public to express their 

thoughts and as a form of social behavior. (p.138) 

Thus, clear and effective communication ensures that ideas are transmitted 

accurately. Therefore, it is important to make use of correct pronunciation and intonation 

of words. 

 

1.5. Writing Skills 

It is considered a productive skill, since it involves creating something. In addition, 

students actively participate in the writing process by organizing their thoughts, choosing 

appropriate language, and structuring their ideas coherently. Besides, through writing, they 

can express their understanding, creativity, and critical thinking. According to Ghosh et al. 

(2021):  

Writing is the skill of expressing thoughts, ideas, feelings etc. in written form. For 

becoming a good and successful writer one must have to acquire mastery over the 

language and the skill of writing. But there needs extra effort and concentration if the 

language is other than the mother tongue. (p.26) 

In this sense, students should spend more time and practice to develop this skill. For, it 

is not only necessary to learn grammatical rules, but also to perfect their ability to organize 

their thoughts and ideas. 
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1.5.1. Importance of Writing Skills 

 

Writing skills are a fundamental part of effective communication. Moreover, it is 

essential for academic success, professional development and personal expression. 

According to Bora (2023) writing is important because it allows students to develop their 

thinking and imagination. He also says that it contributes to the coherent organization and 

presentation of thoughts. Finally, he mentions that it facilitates the student to apply 

cohesion and present complete ideas. 

1.5.2. The Benefits of Writing 

 

It is important for communication, since it contributes different and relevant 

benefits to the students. Based on Smith (n.d.) says the following:  

Writing is a significant literacy activity in modern life that enables individuals to 

accomplish a variety of personal, intellectual, occupational, and recreational goals. 

It has been demonstrated, across a variety of investigations, that writing activities 

yield a number of intellectual, physiological, and emotional benefits to individuals. 

These benefits include improve memory function, decreased symptomatology, and 

greater feelings of happiness. (p.2) 

From this perspective, improving writing skills in students not only helps their 

academic success but also supports their overall well-being and personal development. 

Therefore, it is essential to encourage writing practices in students so that they can take 

advantage of these benefits in different areas. 

 

1.6. Types of Writing 

Writing is widely recognized as a key component of human communication. 

Throughout time, it has allowed people to express ideas and share knowledge. For this 

reason, there are several types of writing, each with specific characteristics and purposes. 

Besides, these can be used in various contexts and audiences. 
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1.6.1. Narrative Writing 

 

Narrative writing is said to allow telling stories and sharing experiences following a 

sequence. Indeed (2023) states the following:  

It is a style that allows the writer to tell a story.  It can include actual events told in 

chronological order or it may include imagined events told in a timeline that the 

author creates. Narrative writing can sustain the reader’s attention and help them 

visualize a realistic experience from the words. (para.3) 

In short, it is used to engage readers by creating actual or imaginary events 

following a structure. Thus, it helps people convey their ideas and emotions in an 

understandable way. 

1.6.2. Persuasive Writing 

 

It is a style of writing intended to influence the reader’s opinions or beliefs. Based 

on Nippold (2005) “persuasive writing is a demanding task that requires the use of 

complex language to analyze, discuss, and resolve controversies in a way that is clear, 

convincing, and considerate of diverse points of view” (p.1). For example, in an 

advertisement, a clear, simple, striking and direct message must be written to attract the 

reader's attention. In this way, it is possible to persuade the reader to buy the product. 

 

1.6.3. Descriptive Writing 

 

It is known that descriptive writing is used to give a detailed description of a 

person, object or phenomenon. McCarthy (1998) states that this type of writing helps to 

develop images through the use of precise sensory words and phrases. To do so, it is 

necessary to use different resources such as metaphor and word sounds. She also mentions 

that descriptive writing generates a vivid and real perception in the reader. 
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1.6.4. Expository Writing 

 

It focuses on informing and reporting important facts or data. Based on Byun 

(2024) expository writing is used to explain, describe, inform and provide relevant 

information about different topics. Generally, the text is organized around one topic and 

follows a pattern or a combination of patterns. He also states that it is necessary to provide 

a detailed explanation so that the reader can understand the text content. 

 

1.6.5. Academic Writing 

 

This is used in the academic area and is written in formal language. Thus, Oshima 

and Hogue (2007) mention that “academic writing is the kind of writing used in high 

school and college classes. It is formal, so you should not use slang or contractions. Also, 

you should take care to write complete sentences and to organize them in a certain way” 

(p.3). Therefore, in academic writing there are specific grammatical and structural rules 

that must be observed when writing a good text. 

1.7. Creative Writing 

This form of writing encourages freedom of expression by making use of the 

imagination and allowing emotions to flow freely when writing. Moreover, it also helps 

students to share their thoughts in a fun and exciting way. In accordance with Fitria (2024):  

Creative writing involves nurturing students' ability to express their ideas, 

impressions, feelings, hopes, and imagination using the language they have 

mastered. As students develop their language proficiency in school, they learn to 

express their message fully, even if it's not perfect.  Over time, they refine their 

skills by improving the structure, word choice, and sentence variety in their writing. 

Creative writing enables authors to convey their thoughts and stimulate readers’ 

imagination. (p.4) 

Stated another way, creative writing is relevant because it facilitates students to 

express their thoughts and imagination, while improving their writing skills in the English 

language. Besides, this practice not only strengthens language fluency and accuracy, but 

also fosters creativity and critical thinking in an integrated way. 
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1.7.1. Why is Creative Writing Important? 

 

It is considered to be important for a number of reasons. For example, it enables 

students to do unique and creative work. Also, it allows them to express their thoughts 

while fostering their linguistic development. In addition, it is relevant because it enhances 

critical thinking. According to Wang (2019) creative writing encourages self-expression. 

That is, it supports the expression of thoughts, feelings, and ideas in a personal and 

innovative way. By doing so, she says it helps develop self-awareness in the process of 

people's growth. On the other hand, she mentions that teaching should be based on beauty 

education because this helps to generate inspiration and creativity. As a result, students 

will feel more motivated to learn the language, providing them with opportunities for self-

expression and allowing them to appreciate the beauty of language. 

1.8. Forms of Creative Writing 

Creative writing has various forms for different purposes, through which creativity 

and imagination can be expressed.  Among them are fiction, poems, comics, creative 

journaling and fanfics. 

1.8.1. Fiction 

This is known for writing by making use of imagination. In agreement with Kumar 

(2020), fiction relies on imagination and creativity to engage readers by creating fictional 

characters and worlds, providing an escape from reality. Furthermore, fiction has the 

ability to entertain, captivate, and evoke emotional responses in its audience. According to 

Ncelis (2014) these are the following types of fiction that you should consider: 

• Short Story 

It is a short narrative that has few characters. In addition, this story has a single effect 

conveyed in one or a few episodes. 

• Fairy Tales 

It is a magical story and belongs to the folklore genre. It is important to mention that 

these tales generally include fantastic elements, such as talking animals or enchanted 

scenarios. 

• Fables 
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This is known for being a short story and conveying a moral lesson. Besides, fables 

generally involve animals, inanimate objects or personified creatures of nature, who speak 

and act like humans.  

• Legends 

Legends are said to be traditional stories told about a specific person or place. In 

addition, they are known to reflect the cultural values or beliefs of a community. 

• Myths 

Myths are traditional narratives intended to explain natural or social events. Moreover, 

they include supernatural beings. 

1.8.2. Poems 

 

They are known to be a literary composition that uses sophisticated language. 

According to Etecé (2024), poems are literary texts that belong to the genre of poetry. 

They usually contain subjective description, in which emotions or experiences of the writer 

are expressed. In addition, poems are said to have different structure, tone and 

composition. However, they must always be elaborated in a body formed by verses so that 

they can be read one at a time. 

 

1.8.3. Comics 

 

It is stated that comics are an art form which has the objective of combining images 

and text to tell a story. Based on Hafizah et al. (2021) this approach can increase interest in 

learning a new language. Nowadays, students show different metacognitions and reactions 

to learning and their environment. Therefore, visual representations and the creation of 

short texts in the comic can be an effective tool to help students develop writing skills and 

creativity. 

1.8.4. Creative Journaling  

 

It is essential, since people have freedom of expression to write down their thoughts 

or personal experiences. Day (2024) mentions that it helps you explore your creativity, 
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express yourself and write about your innermost thoughts and emotions. She also says that 

by combining words, images and other visual elements you create unique art about what 

you think and feel. 

 

1.8.5. Fanfics 

 

It is argued that fanfics are narratives that provide an opportunity to explore 

creativity and imagination in a variety of ways. According to Thomas (2011) these are 

narratives created by fans, who modify the story or characters of original works. In 

addition, she says that they seek to explore new paths within the existing story world, often 

more entertaining or bizarre. 

 

1.9. Competencies Developed Through Creative Writing 

Creative writing in the English language is an essential tool for the development of 

different cognitive and emotional competencies in students, since it focuses not only on 

language proficiency, but also on useful skills for their personal development. 

1.9.1. Communicative competence 

 

It is said that creative writing enables students to enhance their communication 

competence in English. According to Bermúdez and Gonzáles (2011) “communicative 

competence is seen as a compendium of knowledge, abilities, skills or aptitudes that 

participates in the production of coexistence and interpersonal and intergroup relations, 

since human coexistence requires the mediation of effective communication” (p.2). In this 

way, by developing creative writing, students can practice grammatical structure and the 

appropriate use of vocabulary, thus developing greater fluency in the language. 

 

1.9.2. Critical thinking  

 

By developing this type of writing, critical thinking is fostered; since students have 

to reflect on how to structure their ideas in a coherent manner. Likewise, it is argued that 
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through creative writing, students learn to develop their ability to make their own decisions 

and apply their ideas in their writing assignments (Eberg, 2018). 

1.9.3. Creativity 

 

It refers to the capacity to create something original and meaningful. It is also to do 

something different from the traditional, to give form to regenerated ideas and to show a 

unique personal expression (Young, 1985). In this sense, it is evident that by elaborating 

creative writing, creativity is developed, as students can express their ideas in original and 

innovative way. 

 

1.10. Collaborative Learning 

It is considered that collaboration among students allows them to develop a better 

work, because they get different points of view to do something new and innovative. In 

this sense, they help each other and at the same time develop educational and social skills. 

Smith and MacGregor (2014) say the following: 

Collaborative learning is an umbrella term for a variety of educational approaches 

involving joint intellectual effort by students, or students and teachers together. 

Usually, students are working in groups of two or more, mutually searching for 

understanding, solutions, or meanings, or creating a product. Collaborative learning 

activities vary widely, but most center on students’ exploration or application of the 

course material, not simply the teacher’s presentation or explication of it. (p.1) 

Therefore, it is relevant to apply this approach in the classroom, as all students will 

learn from each other. Thus, they will work towards a common goal and become more 

responsible. In addition, collaborative learning also helps to develop interpersonal skills, 

achieve a better level of knowledge, and above all generate meaningful learning. 

According to Laal and Ghodsi (2011), the application of this educational approach aims to 

involve students in working together to solve problems, through communication and 

contribution of ideas. Furthermore, it aims to generate a single product made with the 

contribution and creativity of all members. (p.1) 
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1.10.1. Importance of collaborative learning 

 

Collaborative learning is a crucial component of the teaching and learning process 

for different reasons. Ibrahim et al. (2015) mentions that:  

It makes the students depend on each other in their pursuit of knowledge and makes 

the learning process more meaningful and interesting. When students are learning 

in a group, they will not feel alone and insolated from the rest. Moreover, when 

students are working in groups, they will be a part of a community whereby 

everyone will lend support to one another. This will provide the academic and 

social support in learning that students need. When students of different 

performance level co-operate with each other in working towards achieving a 

desired goal, the students are not merely accountable for their own learning process 

as well. (p.1) 

In other words, collaborative learning is essential because it creates mutual 

dependence in the pursuit of knowledge. In addition, it helps learners to feel part of a group 

and to share ideas, experiences or resources. Another important aspect is that group work 

offers the opportunity to gain academic and emotional support. As a result, their social and 

emotional skills will improve. Finally, it is widely believed that learning a language is 

based on its communicative use, and if studied individually through passive 

methodologies, the student is likely to remain at a basic level of knowledge (Betancourt, 

2015). Therefore, collaborative learning is essential to avoid this stagnation, as it promotes 

active interaction and the exchange of ideas, which facilitates a deeper proficiency in the 

language. 

 

 

1.11. Collaborative learning theories 

It is known that collaborative learning is based on various psychological and 

educational theories, which acknowledge the essential role of social interaction in the 

acquisition of knowledge. Among the most relevant for this research are Vygotsky's 

sociocultural theory and Piaget's constructivist approach. 
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1.11.1. Vygotsky's Sociocultural Theory 

 

The theory proposed by Lev Vygotsky, one of the main theorists of the 

sociocultural approach, states that learning takes place in a social environment and that 

interaction between individuals is essential for cognitive development. Therefore, its 

application in the improvement of a second language is important. For, it is said that 

learning is an interactive process, in which students can participate in various collaborative 

activities, which generate a more meaningful and constructivist learning (Alkhudiry, 

2022). 

Likewise, his concept of the Zone of Proximal Development (ZDP) is relevant to 

collaborative learning, since it refers to the space between what a child can do by himself 

and what he can do with the help of others (Ness, 2023). In a collaborative environment, 

students interact with people who possess different levels of knowledge, which allows 

them to help each other and improve their skills. In this sense, the ZDP is necessary for the 

development of creative writing; since, students can overcome their challenges with the 

help of their classmates or teachers. 

 

1.11.2. Piaget's Constructivism 

 

Constructivism refers to knowledge that is actively generated through the 

interaction of individuals with their environment. Jean Piaget says that students learn better 

when they play an active role in their own learning instead of just being passive receivers 

of information (Piaget, 1954). Therefore, in collaborative learning, in addition to 

interacting with the environment, students interact socially, which promotes the creation of 

new knowledge through sharing information and experiences. For example, in the 

development of creative writing, students can receive immediate feedback from their 

classmates and teachers, allowing them to reflect on and improve their ideas. 
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1.12. Collaborative Learning in Creative Writing 

Collaborative learning is a pedagogical approach that fosters collaboration and 

innovation. It is highly relevant to employ this approach in creative writing. Consequently, 

students will have the opportunity to develop stories, poems, tales, and so on, benefiting 

from different points of view and perspectives. According to Acuin et al. (2018) Some 

teachers face difficulties in motivating students to write compositions in English. To 

address this challenge, educators have increasingly promoted collaborative learning due to 

its proven effectiveness in enhancing students’ academic achievement. Through 

collaborative learning, students have the opportunity to work together in teams to write 

their compositions. They also state that this approach not only facilitates collaboration but 

also encourages students to take an active role in their own learning process, with the 

teacher serving as a facilitator who guides and supports the learning process. 

1.13. Collaborative Activities to Develop Creative Writing 

There are different collaborative activities that benefit the development of creative 

writing. These allow students to engage with one another and exchange diverse 

perspectives in order to construct knowledge collaboratively. In addition, it helps them to 

foster creativity and social skills for teamwork. 

 

1.13.1. Shared writing 

 

It is described as a process in which two or more students collaborate to produce a 

text. Also, all participants have an active role in all three stages: planning, drafting, and 

revising. According to Routman (2005) shared writing is known to increase students' 

enjoyment, confidence, and competence in writing, thus improving their language 

proficiency. In addition, he mentions that it involves both the teacher and students, with the 

teacher generally functioning as an expert or guide during the process of creating a text. 

Finally, each participant contributes different ideas, which enriches the final product. 

 

1.13.2. Group discussion 
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It is important to organize group discussion spaces. Kumawat (n.d.) mentions that 

“group discussion is an interactive oral process where participants exchange views on an 

issue to develop a better understanding. Discussing differing perspectives provides clarity 

and enhances problem-solving abilities” (p.1), therefore, by implementing it, students have 

the opportunity to discuss ideas, analyze the texts and share their final products to receive 

feedback from their peers or teacher. 

1.13.3. Literary workshops 

 

Literary workshops are known for being spaces where students present their work 

to receive detailed and constructive criticism from their peers. In these workshops, students 

present stories, poems, memoirs, short stories, etc. Then, the others take the necessary time 

to review and give their opinion. Last, a group discussion is held to decide what works and 

what does not work in the writing (Beaston, 2024). In these workshops, students develop 

critical reading skills by analyzing the texts of their classmates. 

1.13.4. Group brainstorming  

 

Group brainstorming facilitates rapid and varied idea generation. It is generally 

used in the early stages of the creative process when choosing a specific direction for what 

to write about. Based on Smart (2024): 

Brainstorming is a process of enabling people to think freely and creatively when 

trying to come up with ideas, solutions, or sharing knowledge. Brainstorming 

techniques are proven activities and frameworks for coming up with lots of ideas 

quickly. They’ll often include steps to shift perspective, facilitate team 

collaboration and refine initial ideas into something even better. (para.5)  

In this way, by working as a team, the ideas of some inspire others, creating a 

collaboration that enriches the creative process. 
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CHAPTER II: METHODOLOGY                                            

 

In this chapter, the methodology implemented in the research is presented, focusing 

on two specific methods used to address the challenges faced during the project. 

“Collaborative learning for the improvement of creative writing in Sophomore students at 

Colegio Universitario UTN in Ibarra”. In addition, this segment shows the techniques and 

instruments such as interview and survey, which were used for data collection. Finally, the 

place where the research was carried out and the number of participants. 

2.1. Type of Research 

The present research has a mixed method since it was conducted based on the 

qualitative-quantitative approach. According to George (2023), “mixed methods research 

combines elements of quantitative research and qualitative research in order to answer your 

research question” (para.1). Furthermore, this method proved effective as it facilitated the 

collection of significant data from the perspective of the teachers as well as the students. 

2.1.1. Qualitative research 

 

Qualitative is an important approach for exploring complex and subjective aspects 

of human behavior and social phenomena, as it offers insights that quantitative methods 

alone cannot capture. Ugwu and Eze (2023) mention that qualitative research involves 

feelings, ideas, or experiences. Thus, the primary objective of data collection, often 

presented in narrative form, is to generate insights that may contribute to the development 

of testable hypotheses. That means that it was useful in the research to complement the 

information obtained. 

 

2.1.2. Quantitative research 

 

Quantitative is a useful design which is primarily concerned with the systematic 

collection and interpretation of numerical data. According to Oberiri (2017) quantitative 

approach implies the use and analysis of numbers involving main statistical techniques in 

order to develop the answers to different types of questions such as who, how much, what, 

when and where. In other words, it is the measurement of statistical data which helped to 
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determine a clear idea of the research. Additionally, Trujillo et al. (2019) mention that this 

approach is the most used in the research field. Since, it is based on the operationalization 

of variables, where statistics serves as the main tool to analyze the data collected and draw 

conclusions. 

2.2. Method 

This study employed both Statistical and Deductive methods. 

 

2.2.1. Statistical method 

 

This method is part of the quantitative approach and helps to collect data 

numerically. Indeed (2023) mentions that “statistical models are tools that help analyze 

data sets. Experts use statistical models as part of statistical analysis, which involves 

collecting and interpreting quantitative data. Using a statistical model can help you 

evaluate the characteristics of a sample size” (para. 3). Hence, the statistical method was 

used to make informed decisions based on quantitative information. 

2.2.1. Deductive method 

 

It is known that the deductive method begins with general concepts and moves 

toward particular details. Bhandari (2022) says that “an inference is made, or a conclusion 

is reached, by applying different premises. A premise is a generally accepted idea, fact, or 

rule, and is a statement that lays the foundation for a general theory or idea” (para. 2). In 

this sense, this method helped to analyze the results of the instruments applied to teachers 

and students to obtain conclusions. 

2.2.2. Inductive method 

 

Inductive method was helpful because it works with several specific details. It goes 

from the particular to the general. Many observations are made by researchers, who then 

discern patterns, generalize, and infer an explanation or a theory (Bradford, 2023). 

Therefore, it was relevant to use this method to from the details to reach a conclusion. 
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2.3. Techniques and Instruments 

In this section, the research details the techniques and instruments applied to obtain 

relevant information, encompassing both interviews and a survey. On the one hand, the 

survey was applied to the sophomore students at Colegio Universitario UTN. On the other 

hand, the first interview was applied to the Vice-principal of Colegio Universitario UTN 

and the second to the coordinator of the English area and the English teacher of 

Sophomore students. 

 

2.3.1. Interview 

 

It is essential to consider the different viewpoints of educators regarding 

collaborative learning in the improvement of creative writing. Therefore, it was necessary 

to make use of two interviews with structured questions. Puri (2024) argues that “it is a 

formal conversation between two or more people, typically with one person, the 

interviewer, asking questions to obtain information, assess qualifications, or evaluate the 

suitability of a candidate for a job, admission, or other purposes” (para. 2). Thus, the 

structuring of six questions in the first interview and eight questions in the second allowed 

obtaining relevant information. 

 

2.3.2. Survey 

 

It is said that a survey is used to collect data from different people to find out 

information about a specific topic. McCombes (2019) mentions that “surveys are used as a 

method of data collection in many different fields. They are a good option when you want 

to know the characteristics, preferences, opinions, or beliefs of a group of people” (para. 

3). The survey in this research included a questionnaire of ten informative, closed-ended, 

multiple-choice questions. 

2.3.3. Research questions 

 

• What are the effects of Collaborative Learning in the development of creative writing 

in EFL students? 
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• How can collaborative learning improve the creative writing skill in students at 

Colegio Universitario UTN? 

 

2.4. Study Site 

The site chosen for this investigation was Colegio Universitario UTN, which is 

located on Luis Ulpiano de la Torre street. It is in the province of Imbabura, canton Ibarra, 

parish El Sagrario, in an urban area. Moreover, it is a high school annexed to the Faculty of 

Education, Science and Technology of the Universidad Técnica del Norte. It is an 

experimental center for the integral formation of the personality of the students as well as 

for the preparation of future educators. Currently the educational offer includes Basic 

General Education and High school. Finally, this school is a face-to-face institution that 

works in morning session. 

 

2.5. Population  

This study involved a population of Sophomore students from Colegio 

Universitario UTN, located in Ibarra, Imbabura province, Ecuador. The group was divided 

into three parallels: “A”, “B”, and “C”, each consisting of 30 students, resulting in a total 

population of 90 participants. In addition, the vice-principal, the coordinator of the English 

area, and the English teacher of sophomore students also took part in the research. 

2.6. Sampling 

It was not applied in the investigation because the population size was under 100. It 

is not necessary to apply the sample, since being a small population, all participants can be 

included; in this way it is possible to obtain information about all the individuals (Singh & 

Masuku, 2014). 
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Table 1 

“Colegio Universitario UTN” population 

Note: Researcher elaboration. 

 

2.6. Procedure 

It followed a sequence of steps. First, a theoretical foundation of all the relevant 

information to support this research was developed. Then, the research instruments were 

elaborated. Two interviews with open-ended questions were created. The first one was 

addressed to the vice-principal, and the other to the English area coordinator and the 

English language teacher. Subsequently, the survey for sophomore students with closed 

and multiple-choice questions was also created. Next, the research instruments were 

validated by the English teacher (See Annex 1). Subsequently, an authorization letter was 

requested from Universidad Técnica del Norte to contact the principal of Colegio 

Universitario UTN and obtain permission to apply the research instruments at the 

institution (See Annex 2). Following approval from the principal, the researcher 

coordinated with the high school administration to schedule a specific date for the 

application of the instruments. 

Afterwards, the researcher went to Colegio Universitario UTN to collect the 

information in a face-to-face way. Before conducting the interviews and survey, a letter of 

consent was given to show the purpose of the research (See Annex 3). The first interview 

was with the vice-principal and lasted 10 minutes (See Annex 4). The second interview 

was with the English area coordinator and lasted 15 minutes (See Annex 5). Afterwards, 

the interview was with a teacher of the same subject and lasted the same time (See Annex 

6). Finally, the guided survey was applied to Sophomore students in the application known 

as forms (See Annex 7).  

After collecting the data and information, the researcher made the respective 

analysis of the survey results. She also detailed the information collected during the 

interviews. Subsequently, all the information was used to choose the best collaborative 

Educational 

Institution 

Course 

“A”, 

“B” and 

“C” 

Vice-

principal 

English area 

Coordinator 

English teacher 

for Sophomore 

students 

Total 

Colegio 

Universitario 

UTN 

90 1 1  1 94 
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learning strategies and design a set of activities to develop creative writing in sophomore 

students. To conclude, the proposal was socialized with the educational institution (See 

Annex 8). 
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

This chapter presents the results obtained from the instruments applied to the 

participants. First, an interview was conducted with the vice-principal of Colegio 

Universitario UTN, where the points to be discussed were the impact of English language 

learning, the level reached according to the CEFR in terms of written expression, the 

resources that the institution has for teaching the language and the importance of 

diversifying teaching strategies. Next, the second interview was applied to English area 

coordinator and English teacher for sophomore students, who provided relevant 

information about the most effective teaching strategies to improve creative writing, the 

value of collaborative learning, the resources the institution has for teaching English, and 

the willingness to implement collaborative activities. Finally, the survey was applied to 

sophomore students of parallel “A”, “B” and “C”, to evaluate their perception of English 

learning and collaborative work in the improvement of creative writing. Therefore, this 

chapter displays the graphs and provides a comprehensive analysis of the obtained results. 

 

3.1. Vice-principal’s Interview Translated into English 

Question 1: From your perspective, how do you think learning English impacts 

students' future academic and professional development? 

According to the vice-principal, English is nowadays an essential tool for achieving 

academic and professional development. In addition, she emphasized that the wide 

diversity of information available makes it indispensable for individuals to master at least 

reading or writing in English in order to be able to interpret relevant information correctly. 

In this way, proficiency in English greatly benefits both academic and professional 

progress. 

Question 2: According to the Ministry of Education, the national curriculum for 

sophomore students aims to achieve a B1.1 level of the Common European 

Framework of Reference for Languages (CEFR). Do you believe students are 

reaching this level in terms of written expression in English? 

The second question focuses on whether second year students are achieving level B1.1 in 

written expression in English, in accordance with the Ministry of Education's national 

curriculum objective. In this sense, the vice-principal mentioned that at least 80% of the 

students are achieving this objective, as it is a fundamental skill. She also emphasized that 
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teachers implement strategies to strengthen and develop this skill in students. 

Subsequently, they evaluate it in each of the trimesters. 

Question 3: Do you consider the institution has sufficient resources to teach English 

effectively, or would it benefit from incorporating more innovative tools in the 

teaching process? 

 

The third question refers to the resources needed for effective English language teaching. 

The Vice-principal said that the incorporation of various tools, especially those related to 

technology and the current environment, is extremely beneficial. Therefore, she 

highlighted that it would be positive to integrate new learning strategies that are adapted to 

the needs of the current context. 

 

Question 4: Do you believe English teachers should diversify their teaching strategies 

to improve students' writing skills in English? 

 

In response to the question focused on teaching strategies to improve students' written 

expression in English, the vice-principal commented that, as teachers, the individual 

differences of students must be taken into account when developing activities. 

Consequently, she emphasized the importance of diversifying learning strategies, 

especially in the area of English to improve this skill. 

 

Question 5: In your opinion, would it be beneficial to have a set of didactic activities 

based on collaborative learning for teachers to apply in English classes, with the aim 

of improving the written expression of sophomore students? 

 

In relation to this question, the vice-principal mentioned that collaborative learning is 

fundamental nowadays, since we are not isolated beings and our way of learning is always 

more positive and favorable when it is developed together with our peers. In this context, 

she emphasized that it would be good to have a set of activities focused on collaborative 

learning to improve written expression. 
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3.1.1. Vice-principal’s Interview Interpretation and Analysis 

 

During the interview, the vice-principal emphasized the significance of English in 

both the academic and professional growth of students, indicating that proficiency in the 

language is crucial for accessing and comprehending information available worldwide. In 

relation to the B1.1 level of written expression in English determined in the national 

curriculum, she mentioned that at least eighty percent of the students are achieving it, 

thanks to the strategies implemented by the teachers in the classroom. However, she also 

pointed out that there are some challenges, such as the need for more resources and 

technological tools to facilitate the teaching-learning process. In terms of pedagogical 

strategies, she stressed that it is important to diversify teaching methods in order to adapt to 

the individual differences of students and improve their writing skills. Finally, she 

highlighted that collaborative learning is a valuable strategy, which allows learning from 

each other. Furthermore, as Sidig (2022) states, this approach fosters the development of 

critical thinking skills, promotes active engagement in the learning process, and enhances 

classroom outcomes. Therefore, it would be valuable to make use of a set of activities 

focused on this type of learning to improve students' written expression. 

 

3.2. English Area Coordinator’s Interview  

Question 1: According to the Ministry of Education, the national curriculum for 

sophomore students aims to achieve a B1.1 level of the Common European 

Framework of Reference for Languages (CEFR). Do you believe students are 

reaching this level in terms of written expression in English? 

 

Regarding the achievement of level B1.1, I consider that students are not reaching this 

level. This is because the number of hours has been reduced compared to the previous 

schedule from Basic General Education to High school to only three hours of class. This 

reduction affects the development of the necessary skills. Therefore, it is important to 

make adjustments to the curriculum planning. In addition, we must prioritize content, but 

above all, focus on the development of key skills, such as writing, which is a productive 

skill and presents difficulties for students. If these aspects are not adequately addressed, it 

will be difficult for students to reach the level required by the Ministry. 
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Question 2: From your experience, which teaching activities or strategies have been 

the most effective in helping students develop their creative writing skills in English? 

 

Language learning needs to involve learners in different activities. For example: relate 

them to the environment we are in, use very practical vocabulary, use common 

expressions, encourage constant practice with their peers and motivate them to use a new 

language, not only during class hours but also outside of class. 

 

Question 3: In your opinion, how valuable is collaborative learning in improving 

students’ creative writing skills? Why? 

 

It is very valuable for students to help each other, as learning depends to large extent on 

repetition and practice. In this sense, collaboration with peers and teachers through 

reinforcement activities, such as dialogues, repetition, completion and writing exercises, 

proves to be a very effective tool in the process of learning a new language. 

 

Question 4: Do you consider the institution provides enough resources to teach English 

effectively, or do you think there is a need for more innovative tools to enhance 

learning? 

 

The resources we have include the text provided by the ministry as the main guide, as well 

as the audios and other materials available on the ministry's official websites. However, I 

believe that we could improve this aspect by requesting institutional support in terms of 

technological resources. This could include the use of a computer lab or additional 

multimedia equipment, which would allow us to better develop the skills necessary for 

learning. 

Question 5: If a set of activities based on collaborative learning were provided to 

improve creative writing, would you be willing to implementing them in your 

classroom?  

Yes, whenever we have additional support or an extra resource, it is a great help, as it 

supports learning in an efficient way. Moreover, students feel curious when they see 

something prepared by our student-teachers based on a study.  
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3.2.1. English Area Coordinator’s Interview Interpretation and Analysis 

 

In the opinion of the English coordinator, students are not reaching the B1.1 level 

of written expression in English, mainly due to the reduction of class hours, which affects 

the development of key skills such as writing. Therefore, they are forced to adjust the 

curriculum, prioritizing the most relevant content and essential skills. In terms of teaching 

strategies, she highlighted the importance of carrying out activities in which students play 

an active role, such as the use of practical vocabulary and common expressions, as well as 

encouraging constant practice both inside and outside the classroom. She also mentioned 

that collaborative learning is a key tool for improving writing skills, as it allows students to 

share ideas, receive constructive feedback from their peers, and generate more meaningful 

learning. On the other hand, she pointed out the need to improve resources, to support 

students' learning. Finally, she said that having a set of collaborative activities to improve 

creative writing would be of great help and that she would be willing to implement them in 

her classroom. She explained that such activities generate greater curiosity and motivation 

in students as they are related to their interests. In this sense, “didactic resources are 

essential and meaningful tools necessary for teaching and learning in order to promote 

teacher effectiveness and improve students’ performance” (Ajoke, 2017, p.36). Thus, 

making use of new resources creates more engaging and effective learning environments. 

 

3.3. English Teacher’s Interview 

Question 1: According to the Ministry of Education, the national curriculum for 

sophomore students aims to achieve a B1.1 level of the Common European Framework 

of Reference for Languages (CEFR). Do you believe students are reaching this level in 

terms of written expression in English? 

 

No, I definitely do not believe that students are reaching B1.1 level. This curriculum was 

originally designed to be taught in five hours per week, but the time load was reduced to 

three, which significantly affected students' skill development. In particular, written 

production is one of the most complex skills to develop, and with less time available, it is 

even more difficult to reach the required level. 

 

Question 2: From your experience, which teaching activities or strategies have been the 

most effective in helping students develop their creative writing skills in English? 
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Motivation is one of the foundations for students to really acquire any of the skills, 

including writing. Secondly, I believe that providing good input on topics that interest 

them for writing is one of the most effective strategies. This input can be done through 

written material or listening material about a topic so that it catches their attention and 

generates interest. Finally, motivating them to research topics that interest them is also 

important. 

 

Question 3: In your opinion, how valuable is collaborative learning in improving 

students’ creative writing skills? Why? 

 

Collaborative learning in the classroom arouses great interest, since listening to the ideas 

and opinions of their classmates fosters a better understanding and allows them to recognize 

that there are different points of view on a specific topic. In this way, students are enriched 

by the new perspectives that emerge during the exchange of ideas. Collaborative learning, 

therefore, is very effective in stimulating in them the desire to write, to share and express 

what they know about a topic, which can serve as the basis for a writing exercise. However, 

in my opinion, collaborative work is much more useful in pre-writing. The writing process, 

on the other hand, I consider to be an exercise that is done a little more individually. 

 

Question 4: Do you consider the institution provides enough resources to teach 

English effectively, or do you think there is a need for more innovative tools to 

enhance learning? 

Our institution, in reality, does not have technological materials that could help to motivate 

our students more. We work with the minimum and indispensable in terms of didactic 

material, due to several reasons, one of the main ones being the low socioeconomic level 

of our students. It is very difficult to ask them to have access to technological materials to 

practice more, since many of them do not have the resources to do so. Therefore, our 

institution does not have this type of materials to support learning more effectively. 

Question 5: If a set of activities based on collaborative learning were provided to 

improve creative writing, would you be willing to implementing them in your 

classroom?  

Of course, any material that is available to students is welcome, as long as there is a 

previous analysis of the content that is being provided. We are completely open to 
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implement any innovation in terms of teaching, always with the objective of improving the 

learning process. 

3.2.1. English Teacher’s Interview Interpretation and Analysis 

The English teacher stated that students do not reach B1.1 level of written 

expression according to the Common European Framework of Reference for Languages 

due to the reduction of class hours, which negatively affected the development of complex 

skills such as writing. Despite this challenge, she stressed that motivation and the use of 

interesting materials are essential to improve creative writing skills, as they allow for 

generating interest in students. Furthermore, she stressed that collaborative learning is 

valuable, especially in pre-writing, as it encourages the exchange of ideas, joint reflection 

and discussion among students. This aligns with the idea of Rahayu et al. (2020), who 

mention that at this stage students can discuss together to solve pre-writing learning 

problems. Consequently, they become more confident in expressing their opinions, find 

solutions together and it makes the learning process more effective.  

Nonetheless, the English teacher also mentioned that there are not enough resources 

to teach the language effectively, due to socio-economic constraints. Therefore, she 

showed willingness to implement the set of activities focused on collaborative learning to 

improve creative writing, which reflected an open attitude towards pedagogical innovation 

aimed at enhancing the teaching-learning process. 

3.4. Results of Students’ Survey 

 

Question 1: Do you think that learning English will contribute to your future 

academic and professional development? 

 

 

Figure 4  

Learning English will contribute to your future academic and professional development. 
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Note: Own material (2025). 

 

This chart presents the percentage of students who perceive that learning English 

will contribute to their academic and professional development. Thus, it can be seen that 

92% of the students answered in the affirmative, while 8% disagreed. These results 

evidence that English is considered by the majority of students as an essential tool in their 

education and future professional development. This finding is aligned with Nishanthi 

(2018), who mentions that English is necessary if one wants to progress in life. Since, this 

is the most spoken language worldwide, so it is essential to have knowledge in this 

language, as it opens greater opportunities both labor and educational. 

Question 2: How difficult do you find writing in English? 

Figure 5  

Difficulty in writing in English. 

 

Note: Own material (2025). 

92%

8%

Learning English will contribute to your 

future academic and

professional development

Yes

No

26%

66%

8%

Difficulty in writing in English

Very difficult

Somewhat difficult

Not difficult at all



 

40 
 

This graph displays the levels of difficulty students have when writing in English. It 

can be appreciated that 66% of the respondents indicated that they find writing in English 

somewhat difficult, while 26% perceive it as very difficult. In contrast, only 8% indicated 

that they have no difficulty at all in writing in English. These findings reveal that written 

production poses significant challenges for students. This is in agreement with Javed et al. 

(2013) who state that writing is considered one of the most difficult skills for foreign 

language learners to develop. Moreover, even native speakers face challenges in 

demonstrating good writing proficiency. Consequently, there is a need to strengthen 

pedagogical strategies to improve this skill. 

Question 3: Do you believe that working in groups helps you learn more effectively?  
 

Figure 6  

Working in groups helps you learn more effectively. 

 
 

Note: Own material (2025). 

The pie chart presents the percentage of students who consider that working in 

groups helps them to learn more effectively and those who do not. According to the data, it 

can be observed that 73% responded affirmatively, whereas 27% indicated that they do not 

believe that working in groups helps them learn better. These results show that the majority 

of students value collaborative work as a strategy that helps positively in their learning 

process. Li (2023) mentions that “the use of group work in the classroom has become an 

indispensable part because it better creates opportunities for students to take the initiative 

to learn and effectively helps students to take the leading position in the classroom” (p. 

255). Therefore, collaborative learning becomes a crucial approach to encourage student 

participation and improve writing skills. 

73%

27%

Working in groups helps you learn more 

effectively

Yes
No
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Question 4: How interested are you in writing stories, poems, letters, tales, or 

anecdotes in English? 

 

Figure 7  

Interest in writing stories, poems, letters, and anecdotes in English. 

 

Note: Own material (2025). 

The pie chart shows participants' levels of interest in creative writing in English, 

including stories, poems, letters and anecdotes. Firstly, it can be seen that 45% of 

respondents are somewhat interested, which suggests a moderate willingness to engage in 

such activities. Secondly, 24% of students indicate that they are not at all interested, which 

indicates that almost a quarter of them do not show any interest in this type of activity in 

English. Finally, 23% said they were interested and 8% were very interested, indicating a 

good willingness of students to engage in creative writing. This interest is significant, as 

creative writing not only improves their writing skills, but also fosters personal expression 

and imagination (Algons, 2020). 

Question 5: Do you think that working in a group can help improve your creative 

writing in English? 

Figure 8  

Working in a group can help improve your creative writing. 
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Note: Own material (2025). 

This graph analyses the participants' perception of the impact of group work on the 

improvement of creative writing. Specifically, 76% of the students consider that working 

in groups can help to improve their creative writing skills, while 24% do not share this 

opinion. Therefore, a large majority consider that working collaboratively is a useful 

strategy to enrich their written production, as it gives them the opportunity to share ideas 

and thoughts. This is consistent with what Ramauli et al. (2023) state, as the application of 

the group work strategy showed an improvement in the students' writing skills. Moreover, 

it was observed that they felt more motivated and interested in actively participating in the 

writing activities. 

Question 6: Would you like to do activities focused on collaborative learning to 

improve your creative writing? 

Figure 9  

Doing activities focused on collaborative learming. 

 
 

Note: Own material (2025). 
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This figure illustrates the opinion of the respondents regarding the implementation 

of activities focused on collaborative learning. In this case, 78% of the participants stated 

that they would like to carry out such activities, while 22% indicated that they would not. 

Consequently, the majority of students show a positive attitude towards collaborative work 

as a strategy to improve their creative writing. Thus, it can be said that this methodology is 

attractive and useful, as it promotes interaction, joint construction of knowledge and the 

development of various skills. Recent research supports this, indicating that students who 

participate in collaborative writing activities have seen an improvement in their writing 

proficiency as compared to those who work individually (Bhandari, 2022). 

Question 7: Which of the following collaborative activities do you think would be 

most helpful in improving your creative writing? 

 

Note: Own material (2025). 

 

The pie chart shows the collaborative activities that students consider most useful 

for improving their creative writing. First, 25% of them selected group discussions, 

indicating that students have a strong preference for dialogue and exchange of ideas. 

Second, 23% of the participants chose all of the above, showing that many students find 

the combination of various collaborative strategies beneficial. Third, 21% of respondents 

chose group brainstorming, reflecting that students value generating group ideas. Finally, 

17% chose shared writing and 14% chose literary workshops, despite being the lowest 

percentages, they are still considered useful by a significant number of participants. 

Engaging in collaborative activities such as group discussions, brainstorming, or shared 

25%

17%

21%

14%

23%

Most useful collaborative activities to improve creative 

writing

Group discussion

Shared writing

Group brainstorming

Literary workshops

All of the above

Figure 10  

Most useful collaborative activities to improve creative writing. 
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writing has been shown to foster critical thinking and improve student writing outcomes 

(Storch, 2014). 

 

3.4.1. Students’ survey summary 

 

This survey, conducted with sophomore students, intended to gather insights into 

their perceptions of learning English, in particular about creative writing and collaborative 

learning as pedagogical strategies. In this sense, the results obtained reflect that the 

majority of students share similar perceptions about the value of the English language and 

the methodologies they consider most effective for their learning process. 

Firstly, 92% of the students mentioned that they consider that learning English will 

contribute to their academic and professional development, which shows a high valuation 

of the language as an important tool in their future. However, it could be identified that 

writing in this language represents a challenge for most of them, as 66% indicated that they 

find it somewhat difficult and 26% considered it very difficult, which reflects the need to 

implement strategies to strengthen this linguistic skill in the classroom. Regarding group 

work, 73% of respondents believe that it improves their learning, and 76% believe that it 

also enhances the development of their creative writing in English. Furthermore, 78% 

expressed interest in collaborative learning activities to improve their written production, 

which shows a positive disposition towards methodologies where everyone plays an active 

role. 

On the other hand, regarding interest in creative writing in English, 45% of the 

participants said they were somewhat interested, while 23% said they were interested and 

8% were very interested, which indicates a good willingness to engage in this type of 

activity. Finally, when asked about the collaborative activities that could be most useful for 

improving writing, group discussions, combining strategies, and brainstorming were 

highlighted, reflecting a preference for the exchange of ideas and a variety of strategies. 
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3.5. Discussion 

The findings obtained from the interviews with the vice-principal, the English area 

coordinator and the English teacher, as well as the results of the survey applied to 

sophomore students of Colegio Universitario UTN, allowed to identify important aspects 

of English teaching, the level of written expression achieved by the students and the 

willingness to implement collaborative learning strategies. 

On the one hand, the opinions collected from the vice-principal, the English 

coordinator and the English teacher agreed on the importance of English for the students' 

future academic and professional success. In addition, they expressed the need to 

implement varied and innovative teaching strategies that encourage learning. Regarding 

the level of writing, the vice-principal stated that most of the students are reaching the 

expected B1.1 level. However, both the coordinator and the English teacher expressed 

doubts about this achievement, due to the reduction of the time load and the of resources, 

which in their opinion hinder the development of productive skills as well as writing. 

Finally, all three highlighted the value of collaborative learning, especially during pre-

writing activities, as a way of encouraging participation, exchange of ideas and a more 

engaging learning environment. This insight relates to what Charoenchaikorn (2022) 

observed in his study, where he found that collaboration during the pre-writing stage 

allows learners to conceptualize their ideas more effectively by exchanging thoughts and 

receiving feedback from peers. 

On the other hand, the students' responses showed a positive attitude towards 

learning English and working collaboratively, although they also recognized certain 

challenges. First, most students recognized the importance of the English language for their 

academic and professional growth. They also expressed interest in participating in creative 

writing activities, such as stories, letters, and anecdotes. Nevertheless, a large number of 

them emphasized that writing in English is difficult, which indicates the need to implement 

different teaching strategies in this area. Finally, many students expressed their interest in 

participating in collaborative activities to improve their creative writing, showing their 

willingness to approaches that foster interaction, creativity, and peer support. The use of 

strategies such as group writing and peer review can create a supportive environment in 

which students help each other to improve their writing skills (Helaluddin et al., 2023). 
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CHAPTER IV: PROPOSAL 

This chapter introduces the proposal incorporating collaborative learning strategies 

for the improvement of creative writing in sophomore students of Colegio Universitario 

UTN. 
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

 

This chapter presents the conclusions and recommendations derived from the research. 

 

CONCLUSIONS 

 

• It is concluded that collaborative learning strategies are effective for the 

improvement of creative writing skills in English. For, students have the 

opportunity to exchange ideas, express opinions, and make joint decisions. In this 

way, the writing process is enriched and active participation is promoted. 

 

• Different collaborative learning strategies were identified which contribute 

positively to the development of writing skills in English. Among them, the most 

relevant are group discussion, shared writing, group brainstorming, and literary 

workshops. These strategies not only encourage student participation but also 

stimulate their creativity. Furthermore, during the interview conducted with the 

teacher of sophomore students at Colegio Universitario UTN, it was highlighted 

that the use of these strategies is especially useful during the pre-writing phase, as it 

allows them to organize their ideas, expand their vocabulary and plan their texts 

collaboratively. 

 

• In the interviews conducted with the teachers, it was mentioned that writing is 

developed through strategies that connect learning with the students' environment, 

encourage peer collaboration, and promote student motivation. Although these 

practices have been effective, the need to incorporate more collaborative strategies 

to enhance creative writing was emphasized. 

 

• A set of activities based on collaborative learning strategies was designed to 

improve the creative writing skills of sophomore students at Colegio Universitario 

UTN. The activities were organized in three phases: pre, during and post, 

highlighting the importance of using collaborative strategies during the pre-writing 

and post-writing stages. 
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RECOMMENDATIONS 

 

• It is encouraged that English teachers regularly apply the different collaborative 

learning strategies to enrich the creative writing process and encourage students' 

active participation. 

 

• It is suggested that collaborative learning strategies be prioritized during the pre-

writing phase. Since, this helps students to better organize their ideas, enrich their 

vocabulary through exchange with their peers, and plan their texts in a more 

structured way. 

 

• It is advised to incorporate more collaborative activities that connect writing to 

interesting topics. In this way, students will be more motivated and writing 

outcomes will improve. 

 

• The implementation of the set of activities with collaborative learning strategies 

will serve to improve the creative writing skills of sophomore students at Colegio 

Universitario UTN. 
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Annex 2. Authorization 
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Annex 4. Interview with the Vice-principal 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Annex 5. Interview with the English area coordinator 
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Annex 7. Survey with Sophomore Students 
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Annex 8. Evidence of Socialization 
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