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ABSTRACT 

Learning English as a foreign language (EFL) is a common challenge for students, 

especially speaking skills. It involves the development of linguistic components such as 

fluency and accuracy, which include the correct use of vocabulary, grammar, and 

pronunciation that often are hindered by emotional factors. This research aimed to identify 

scaffolding strategies to enhance speaking skills in tenth graders at ‘’San Vicente Ferrer’’ 

High School. This study was based on a theoretical foundation related to the application of 

scaffolding and its effectiveness in the development of speaking skills. A mixed approach 

that combines qualitative and quantitative methods was used to conduct this comprehensive 

study. The data were gathered from an interview with 2 English teachers and a survey of 23 

tenth graders, which helped to obtain valuable insights into the use of scaffolding strategies. 

The results indicated that the combination of scaffolding strategies could improve students’ 

speaking skills and build their confidence through a supportive classroom environment. 

Based on these findings, a didactic booklet was designed as a pedagogical resource to 

support teachers in enhancing speaking skills among tenth graders using scaffolding 

strategies. 

Keywords: EFL, speaking skills, linguistic components, emotional factors, scaffolding 

strategies. 
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RESUMEN 

El aprendizaje de Inglés como lengua extranjera (EFL) es un reto común para los 

estudiantes, especialmente en lo que se refiere a la expresión oral. Esto implica el desarrollo 

de componentes lingüísticos como la fluidez y la precisión, las cuales incluyen el uso 

correcto del vocabulario, la gramática, la pronunciación, que a menudo se ven obstaculizados 

por factores emocionales. Esta investigación tuvo como objetivo identificar estrategias de 

andamiaje para mejorar las habilidades de expresión oral en estudiantes de décimo grado del 

colegio ‘’San Vicente Ferrer’’. Este estudio se basó en fundamentos teóricos relacionados 

con la aplicación del andamiaje y su efectividad en el desarrollo de la habilidad oral. Para 

llevar a cabo este estudio exhaustivo se utilizó un enfoque mixto que combina los métodos 

cualitativo y cuantitativo. Los datos se recopilaron a partir de una entrevista a 2 profesores 

de inglés y una encuesta dirigida a 23 estudiantes de décimo curso, el cual ayudó a obtener 

datos valiosos sobre el uso de estrategias de andamiaje. Los resultados indicaron que la 

combinación de estrategias de andamiaje podría mejorar las destrezas orales de los alumnos 

y fomentar su confianza a través de un entorno de apoyo en el aula. A partir de estos 

resultados, se diseñó un folleto didáctico como recurso pedagógico para ayudar a los 

profesores a mejorar la expresión oral de los estudiantes de décimo curso utilizando 

estrategias de andamiaje. 

Palabras clave: EFL, habilidades de expresión oral, componentes lingüísticos, factores 

emocionales, estrategias de andamiaje. 
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INTRODUCTION 

In an increasingly interconnected world, English language is considered as the main 

source of communication in many countries. As noted by Derakhshan et al. (2016), it is one 

of the most in-demand and widely spoken languages worldwide that plays a key role in 

various fields. Thus, Neelambaram et al. (2024) stated that it has a significant influence on 

education, as it has been integrated in educational curricula to provide learners with the 

necessary skills for their personal and professional growth. In other words, this language is 

used as a medium of global communication and its role in education has greatly impacted 

many countries.  

According to Aulia et al. (2023), English occupies an important place in the curricula 

of schools, colleges, and universities that teach English as a foreign language (EFL). 

Therefore, many countries in Latin America have made considerable efforts to improve 

English language learning (ELL) through national policies and educational programs 

(Cronquist & Fiszbein, 2017). However, according to a report by Education First (EF), some 

countries in the region such as Nicaragua, Colombia, Venezuela, Panama, Mexico, and 

Ecuador, presented difficulties in linguistic skills with lower-than-expected results in 

international assessments (CNN Español, 2022). ELL in Latin America is uneven; while 

some countries excel, others struggle to improve it. 

In the Ecuadorian education system, the Ministry of Education, through Mandate 

No. 247-12 implemented the EFL program into the national curriculum according to the 

Common European Framework of Reference for Languages (CEFR) (Ministry of Education, 

2012a). This mandate reflects the commitment of the government to improve ELL, 

following international standards. To achieve objectives established by curriculum, the 

Ministry of Education has also proposed the standards of teaching EFL that involves the 

implementation of a communicative approach in classrooms (Macías & Villafuerte, 2020). 

The communicative approach refers to the use of the language in real and practical 

communication through one of the most important skills, speaking. For daily communication 

and interaction, developing speaking skills is essential. Due to the main source of 

communication in daily life, it should be effectively promoted in the EFL classroom, 

enabling teachers and students to use the language in real-life contexts. 

The main objective of this research is to design a booklet that supports educators in 

the teaching of speaking skills among tenth graders. On the one hand, Sarmiento-Campos et 

al. (2022) explain that scaffolding has become a widely used approach in language teaching, 

as it encourages teachers to adopt supportive strategies to improve student learning 

outcomes. On the other hand, Maila (2021) adds that scaffolding creates a confident learning 

environment and encourages students to speak English. To foster students’ participation and 

promote a supportive environment, scaffolding serves as a teaching pedagogical approach, 

especially in the development of speaking skills. 
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Research problem 

Nowadays, the ability to communicate in a foreign language has become a 

fundamental need in society. As stated by Moreno Novillo et al. (2022), having solid 

proficiency in English has a significant advantage, as it facilitates communication and opens 

doors to greater opportunities. According to Daar et al. (2020), learners adapt English to real 

contexts and manage linguistic components of speaking skills such as fluency, the ability to 

speak without making many pauses; and accuracy, the correct use of vocabulary, grammar, 

and pronunciation. In essence, this language prepares learners for personal and professional 

growth in the current society, which will enable them to get better opportunities inside or 

outside the country. 

Based on the aforementioned, speaking, unlike other language skills, requires 

producing the spoken language spontaneously, making it more difficult for EFL learners. 

For many researchers, speaking is one of the most important but challenging skills to 

develop in the classroom. On the one hand, Pakula (2019) highlights that speaking skills are 

not developed correctly due to the limited vocabulary, errors with pronunciation, and the 

priority of teaching grammar over speaking. On the other hand, Nijat et al. (2019) and 

Guevara (2021) add that emotional factors such as anxiety, shyness, low confidence and low 

motivation also affect the development of speaking skills. Although speaking is an essential 

skill for daily communication and interaction, it remains a challenging skill for EFL learners 

since it requires the correct development of some linguistic components. 

Research questions          

▪ What are the scaffolding strategies to improve speaking skills in tenth-grade 

students? 

▪ How can scaffolding strategies foster learners’ speaking skills? 

▪ Which activities with scaffolding strategies can be used in the EFL classroom to 

enhance speaking skills? 

Justification 

This study aims to analyse scaffolding strategies to enhance speaking skills. 

Speaking skills involve the development of linguistic components like fluency, accuracy, 

including the correct use of vocabulary, pronunciation and grammar. However, these 

components are often affected by emotional factors like anxiety, shyness, low confidence 

and low motivation. To address these difficulties, Pinela et al. (2025) explains that 

scaffolding contributes to the development of speaking skills in EFL learners and it also is 

considered a useful resource in language teaching. As Sarmiento-Campos et al. (2022) 

stated, to use language in meaningful contexts and improve speaking competence, 

scaffolding fosters students’ motivation and confidence through interactive activities. 

This study will be conducted to tenth graders from a particular high school in Ibarra. 

It aims to analyse scaffolding strategies and their effectiveness to enhance speaking skills 
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based on the main difficulties. Through the observation process and literature review 

revealed that the main difficulties for tenth graders include linguistic components, which are 

compounded by emotional factors. Therefore, this research will identify specific scaffolding 

strategies that support English teachers to address these difficulties among tenth graders, in 

this way, enhance speaking competence more effectively. 

Impacts  

This research aims to make a positive contribution to EFL teaching, promoting the 

use and application of scaffolding strategies to enhance learners’ speaking skills. It will also 

provide valuable insights in the key factors that hinder oral competence during English 

lessons. Regarding the population, it will be aimed at English teachers and tenth-grade 

students, who are expected to benefit directly from the findings. Additionally, high school 

authorities and educational staff from other institutions may benefit indirectly, gaining 

access to theoretical information and numerical data related to effective pedagogical 

practices in EFL classrooms through scaffolding strategies. Lastly, the elaboration of a 

didactic booklet will serve as a useful resource for teachers, supporting them to create a 

more encouraging classroom environment and enhance their learners’ speaking skills. 

Objectives  

General objective  

▪ Identify scaffolding strategies to enhance speaking skills in tenth-grade students at 

‘’San Vicente Ferrer’’ High School 

Specific objectives  

▪ Define specific scaffolding strategies that allow tenth-grade students to improve 

their speaking skills. 

▪ Determine what activities based on scaffolding strategies can improve speaking 

skills. 

▪ Design a booklet focused on speaking activities through scaffolding strategies to 

enhance speaking skills in tenth-grade students. 
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CHAPTER I: THEORETICAL FRAMEWORK 

1.1. English as a Foreign Language (EFL) 

In an increasingly interconnected world, English language is considered as the main 

source of communication in many countries. As noted by Derakhshan et al. (2016), it is one 

of the most in-demand and widely spoken languages worldwide that plays a key role in 

various fields. Thus, Neelambaram et al. (2024) stated that it has a significant influence on 

education, as it has been integrated in educational curricula to provide learners with the 

necessary skills for their personal and professional growth. In other words, this language is 

used as a medium of global communication and its role in education has greatly impacted 

many countries.  

As stated by Moreno Novillo et al. (2022), having solid proficiency in English 

language skills is considered a significant advantage for individuals, as it facilitates 

communication and opens doors to greater opportunities. According to Aulia et al. (2023), 

it is a widely recognized language as a key means of communication, and it occupies a 

significant position in the curricula of schools, colleges, and universities that teach English 

as a foreign language (EFL). In essence, the English language plays a crucial role in global 

interaction since it fosters personal and academic growth and prepares learners to engage 

effectively in a globalized world. 

In Latin America, English learning has become popular among many countries of 

the region. This region has made considerable efforts to improve English language learning 

(ELL) through national policies and educational programs (Cronquist and Fiszbein, 2017) . 

Countries such as Argentina, Costa Rica, and Cuba stand out for their commitment to ELL. 

However, according to a report by Education First (EF), some countries in the region such 

as Nicaragua, Colombia, Venezuela, Panama, Mexico, and Ecuador, presented difficulties 

in linguistic skills with lower-than-expected results, which, according to EF, it was affected 

by the COVID-19 Pandemic (CNN Español, 2022). ELL in Latin America is uneven, while 

some countries excel, others struggle to improve it. 

1.2. EFL in Ecuadorian education 

Ecuador is one of the South American countries that showed a positive trend towards 

the improvement of English skills according to the report by EF (CNN Español, 2022). To 

make progress with the improvement of language skills, the EFL program was implemented 

in the Ecuadorian national curriculum. The entity to regulate this action and enforce the 

ministerial agreements is the Ministry of Education. Through the Mandate No. 0052-14, 

stipulated that since 2016, EFL learning has been a compulsory requirement from the second 

year of primary education to high schools in private and public educational institutions  

(Ministry of Education, 2014). As well as Mandate No. 247-12 implemented the EFL 

program according to the Common European Framework of Reference for Languages 

(CEFR) (Ministry of Education, 2012a). These mandates reflect the commitment of the 
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government to improve English competence from an early age and prepare students for 

academic and professional areas, following international standards. 

CEFR plays a fundamental role in policy of language education around the world, as 

it includes two relevant aspects: what learners should be able to do in stages of the learning 

process, and what knowledge and skills they need to develop and communicate in the target 

language (Ministry of Education, 2012b). The six levels proposed by the CEFR that were 

taken from Cambridge Assessment English (n.d.) and adapted in Ecuadorian education are 

described below: 

▪ A1-A2: Basic users of the language 

▪ B1-B2: Independent users of the language  

▪ C1-C2: Proficient users of the language 

Figure 1 

Levels of proficiency according to CEFR in Ecuadorian education. 

 

Note: Guidelines and their application per school year in Ecuadorian education. 

Source: Ministry of Education (2012).   

The EFL curriculum has been designed for students from elementary school to high 

school. According to the curriculum’s overall objectives, learners have to develop four 

communicative skills: reading, writing, listening and speaking (Ministry of Education, 

2012b). Therefore, having a solid grasp of these skills enables students to become competent 

speakers, critical thinkers, and efficient listeners (Ministry of Education, 2016a). In other 

words, the curriculum emphasizes the importance of integrating all linguistic skills to 

develop English proficiency and prepare students to use it in real-life contexts.  

To highlight the significance of ELL, Guevara and Flores (2020) stated that ‘’English 

language learning is a current need around the world, and to fulfill it English teachers are 

required to teach effectively, and English learners develop a communicative competence’’ 

(p. 12). Therefore, the Ministry of Education has proposed the standards of teaching EFL 

that requires educators to implement a communicative approach in the classroom (Macías 
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& Villafuerte, 2020). The communicative approach refers to the use of the language in real 

and practical communication through one of the most important skills, speaking. 

As stated by Derakhshan et al. (2016), speaking is part of daily life and allows 

individuals to use spoken language to communicate effectively with other speakers. This 

skill includes the ability to speak, listen, and understand the language; thereby, developing 

speaking skills is essential for daily communication and interaction. Due to the main source 

of communication in daily life, it should be promoted in the EFL classroom to enable 

teachers and students to use the language in real-life contexts. 

1.3. English speaking skills 

Speaking is considered one of the most important skills in daily life. According to 

Daar et al. (2020), learners adapt English to real contexts and manage linguistic components 

like fluency, the ability to speak without making many pauses; and accuracy that includes 

the correct use of vocabulary, grammar, and pronunciation. In essence, English language 

prepares learners for personal and professional growth in the current society, which will 

enable them to get better opportunities inside or outside the country. Therefore, the linguistic 

components are described below: 

1.3.1. Fluency  

It refers to the ability to speak naturally without making many pauses; however, a 

limited vocabulary can seriously affect this process (Rea, 2023). In other words, while 

fluency enables natural communication, a restricted vocabulary may make it difficult to 

express ideas clearly. To develop fluency, students should be exposed to the language, have 

a large vocabulary, and engage in speaking tasks like dialogues, role plays, debates, and 

others (Rea, 2023). In this way, fluency plays an important role in speaking skills since it 

enables learners to interact naturally using a large vocabulary. 

1.3.2. Accuracy  

It is described as the degree of precision in vocabulary usage, grammar, and 

pronunciation used to transmit a clear message in a foreign language (Lechón, 2024). 

However, Pérez (2024) states that accuracy can be developed with ongoing exposure and 

practice to the target language. For students, accuracy demands the correct use of 

grammatical structures and rules that are developed through practice and exposure to use 

them in real-life conversations. 

1.3.3. Vocabulary  

Vocabulary is a fundamental component of language and according to context, it 

helps to understand the message and recognize the meaning of words. According to 

Chamorro (2024), vocabulary and speaking skills are closely connected since it helps to 

describe something using a wide range of words such as nouns, adjectives, verbs, and 

prepositions. Nevertheless, the use of limited vocabulary affects communication and 
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interaction among speakers. To convey ideas more precisely, it is essential to encourage 

students to expand their vocabulary (Chamorro, 2024).  

1.3.4. Grammar  

According to Chamorro (2024), Grammar is another important element in any 

language; every language in the world must have standards in order to provide a clear 

message (p. 19). That is, grammar is the basis for learning any language since it provides 

learners the ability to exchange ideas using a correct grammatical structure. Through 

grammar, learners can structure ideas correctly and share a clear message avoiding incorrect 

and meaningless words or phrases (Chamorro, 2024).  

1.3.5. Pronunciation   

Lara (as cited in Cajamarca, 2022) explains that pronunciation is a fundamental 

component to avoid mispronouncing words and ensure accurate articulation through proper 

intonation, stress, rhythm, and phonetic sounds. Nevertheless, factors like age, origin, and 

cultural background can influence pronunciation patterns and create variations in speech 

(Jaramillo, 2018). In other words, pronunciation plays a crucial role in communication, but 

it may have some variations in speech due to individual pronunciation and background. 

1.4. Challenges in speaking skills  

Speaking, unlike other linguistic skills, requires producing the spoken language 

spontaneously, making it more difficult for EFL learners. For many researchers, speaking is 

one of the most important but challenging skills to develop in the classroom. On the one 

hand,  Pakula (2019) highlights that speaking skills are not developed correctly due to the 

limited vocabulary, errors with pronunciation, and the priority of teaching grammar over 

speaking. On the other hand,  Nijat et al. (2019) and Guevara (2021) add that emotional 

factors such as anxiety, shyness, low confidence and low motivation also affect the 

improvement of speaking skills. Although speaking is an essential skill for daily 

communication, it remains a challenging skill for EFL learners since it requires the correct 

development of linguistic components. Therefore, some of the emotional factors that hinder 

speaking competence are described below: 

1.4.1. Anxiety  

According to Dikmen (2022), studies highlight that anxiety can trigger emotional, 

physical, and mental responses that makes language learning more difficult for many 

learners. Authors such as Nijat et al. (2019) and Daar et al. (2020) pointed out that emotional 

factors like anxiety negatively influence the ability to speak. Thus, Mantilla and Guevara-

Betancourt (2019) affirm that anxiety can show up in different ways such as the fear of not 

understanding what others say, worrying about speaking clearly, or the fear of being 

ridiculed by others. Different forms of anxiety can make the interaction and communication 

more difficult for students. Therefore, Sotomayor et al. (2024) highlight that educators play 
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a key role in supporting and managing anxiety in students through feedback, strategies and 

group speaking activities to help them feel more comfortable in speaking.  

1.4.2. Shyness 

  According to Krismanti and Siregar (2017), shyness is an emotional 

factor that causes discomfort when speaking another language due to the fear of making 

mistakes or being mocked by others. When students have to speak English, some of them 

experience embarrassment that comes from fear of making mistakes or not being understood 

(Kulsum et al., 2025). Consequently, their willingness to participate in class and speak 

English is limited. For this reason, Juhana (2012) highlighted the importance of paying 

attention to this factor and supporting learners to do their best in speaking class. 

1.4.3. Low confidence  

Rosmayanti et al. (2023) explain that: 

‘’One of the most difficult challenges for teachers of beginners is instilling confidence in their 

students. It is the first thing a teacher must consider before beginning to teach and improve students’ 

speaking abilities. More confident students speak up and participate more actively in all language 

activities in class. Meanwhile, students who lack self-confidence may struggle to speak up and 

participate in class activities’’ (p. 192). 

One of the most important factors to improve speaking skills among students is 

confidence. Confident students are able to engage in any speaking activities without 

difficulty, unlike other students, who feel low confidence will not be involved in activities 

thereby, their ability to speak decreases considerably. 

1.4.4. Low motivation  

 Motivation plays a crucial role in the development of speaking skills, as it helps 

students to achieve better results in the learning process. As noted by Soto et al. (2025), 

motivation influences personal attainment through effort and perseverance towards a subject. 

However, Rara, Astutik, and Rahayu (2024) explain that low motivation affects English 

speaking skills due to a lazy attitude from students and it causes a low desire or interest in 

speaking. In this way, fostering motivation is part of the learning process to achieve 

competent English proficiency (Navas, 2023). In essence, a motivated student can achieve 

better learning outcomes in speaking competence, unlike other students who will not be 

encouraged to do it. 

1.5. Learning theories  

To help students in speaking competence, it is necessary the implementation of 

pedagogical strategies, a supportive classroom environment, and more chances to practice 

speaking skills (Kulsum et al., 2025). Educators play a crucial role in language teaching 

since they determine what method or strategy is appropriate to improve speaking skills in 
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learners (Intarapanich, 2013). Therefore, it is crucial to explore learning theories that offer 

pedagogical strategies to foster linguistic skills, especially speaking.  

1.5.1. Behaviourism 

This learning theory was expanded by behaviourist linguists such as Thorndike, 

Watson, and Skinner, who emphasized observable behaviour in the learning process. 

According to this perspective, learning occurs through associations of stimulus-response 

that highlight repetition and reinforcement as a central role (Rao, 2018). In the context of 

language learning, it is based on repeated exposure to linguistic patterns and reinforced 

responses (Rubio & Taylor, n.d.). Therefore, language learning occurs through 

a conditioned response to external stimuli that is strengthened with practice, exposure, and 

reinforcement in order to develop skills. 

1.5.2. Constructivism 

As Allen (2022) pointed out, constructivist theory promotes transformative learning, 

which enables learners to construct knowledge through experience and interaction with the 

environment. This approach emphasizes active engagement, where students develop 

understanding from their experiences. In language learning, constructivism encourages 

educators to design interactive learning environment and connect lessons with real-life 

contexts (Ullah et al., 2020). In essence, constructivism fosters deeper linguistic competence 

through experience and practical use, helping students in their learning process. 

1.5.3. Socio – Constructivism 

Social interaction and cultural context play a crucial role in shaping understanding 

and cognitive growth of learners (Rao, 2018). Lev Vygotsky (as cited in Cundar-Ruano, 

2021) argued that cognitive development is shaped by cultural context and influenced by 

personal beliefs, values, and lived experiences. As Cundar-Ruano (2021) explained, to 

facilitate and foster foreign language learning, socio-constructivist theory has great potential 

through social interaction and the cultural nature of language in the classroom, which is 

deeply interconnected with the sociocultural environment. Therefore, social interaction and 

cultural elements are essential for promoting meaningful learning in a foreign language. 

Furthermore, a key application of Vygotsky’s theory is the Zone of Proximal 

Development (ZPD), the difference between what learners can do independently and what 

they can achieve with scaffolded support from teachers or a capable peer (Cundar-Ruano, 

2021). According to this, learning occurs through social interaction and ZPD, which foster 

the learning process of students. As noted by Setiawan (2022), this approach positions 

teachers as facilitators to support students in the learning process and understanding. This 

type of support is known as scaffolding, a teaching strategy used in the classroom. 

According to Blakeley and Firestone (2023), scaffolding is used as a critical framework to 

build knowledge, develop competencies, and improve the learning outcomes.  
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1.6. Scaffolding in language teaching  

1.6.1. Definition of scaffolding 

According to Wood, Bruner, and Ross (as cited in Dominguez and Svihla (2023), 

scaffolding is a metaphor used to refer to the temporary support provided by teachers and 

assist the students’ learning until they can do it independently. This concept aligns with 

Vygotsky’s Zone of Proximal Development to develop abilities that go beyond their current 

abilities. Vygotsky’s Sociocultural Theory and scaffolding have deeply shaped 

contemporary language pedagogy (Sarmiento-Campos et al., 2022). Therefore, scaffolding 

is considered a teaching approach to provide support to learners in their learning process. 

1.6.2. Ways of scaffolding  

As Hernández (2018) emphasized, ‘’teacher is the person who helps them solve their 

problems, and students become independent during their learning’’ (p. 41). That is, 

educators play an important role in the learning process. In this way, scaffolding supports 

students in the learning process through professional guidance from teachers. Thus, 

Hernández (2018) stated that ELL is supported through the following forms of scaffolding, 

which are described below: 

▪ Modelling: Learners require clear examples to observe and imitate, as these 

models provide a concrete reference for a new topic. As noted by Barros and 

Sánchez (2024), modelling is known as observational learning that allows 

students to acquire knowledge through the actions of others. In other words, to 

help students and carry out different activities effectively, introducing new 

concepts through modelling is essential for effective learning. 

▪ Bridging: It involves activating prior knowledge of students and link connections 

with the new topic (Almeida, 2022). When information is connected to what they 

already know, students can acquire knowledge and develop new concepts. In this 

process, understanding allows learners to integrate new information into their 

existing cognitive backgrounds. 

▪ Contextualization: When linguistic skills are limited, learners rely on non-

verbal cues to use the language in meaningful contexts. To introduce new 

concepts, it is essential to use authentic teaching materials such as pictures, 

flashcards, audio and video clips (Almeida, 2022). In this regard, 

contextualization helps in connecting language functions with real-life situations 

through conversations and multimedia resources that reflect everyday language 

use. 

▪ Building scheme: It allows teachers to support students and develop this 

relationship through activities and exercises that promote meaningful learning 

(Lechón, 2024). In other words, it represents the way how educators organize 
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knowledge and understanding before providing students with the new 

information. 

▪ Re-presenting text: It involves transforming texts by adapting linguistic 

structures like converting them in postcards or conversations (Almeida, 2022). 

Therefore, students should participate in activities that require transforming 

linguistic structures from one genre to another for a deeper understanding of 

language and use it in diverse contexts.  

▪ Metacognitive development: It is defined as the ability to monitor the current 

level of understanding and recognize when it is an inappropriate progress. In 

other words, it enables students to examine tasks, check for errors, and reflect on 

ways to improve their abilities. Therefore, it is important to follow up the 

students’ progress to assist them when they encounter difficulties. 

1.6.3. Scaffolding strategies to enhance oral competence 

Cambridge Dictionary (n.d.) describes strategies as a way of achieving a goal or a 

skill through a detailed plan. In language teaching, Shi (2017) explains that strategies are 

effective steps provided by teachers to enhance the learning process, develop language 

skills, build confidence, and increase motivation. In the EFL context, to explore strategies 

and prepare resources, scaffolding is used as a teaching strategy and to foster the 

development of speaking skills (Riera & Paredes, 2023).  

A study conducted by Sarmiento-Campos et al. (2022) evidence that through guided 

activities, scaffolding significantly improves speaking skills and use language in meaningful 

contexts to gain confidence and reduce anxiety. On the one hand, Maila (2021) points out 

that when scaffolding is used in the classroom, it helps in fostering a confident environment 

and encourages students to speak English. On the other hand, Taber (2018) highlighted that 

teaching materials using scaffolding and focused on students’ needs, enhance learning 

experiences and help all students to work within their ZPD. Therefore, Maila (2021) 

described some scaffolding strategies in EFL teaching to promote a supportive classroom 

environment and improve speaking skills, which are described below: 

▪ Tap into prior knowledge: This strategy helps students to activate memories 

and exchange knowledge from their experience. To link students’ experiences 

with new information, the teacher prepares them to share ideas and thoughts that 

must be related to the current class lesson. In this way, students connect 

experiences with new content and create natural opportunities to practice 

speaking skills.  

▪ Give time to talk: It brings learners time to associate information, respond to 

questions and help them speak. Introductory questions play a crucial role in this 

strategy, as it gives time to think and share ideas with another classmate, which 

is less intimidating than speaking in front of the class (Continental, 2023). In 
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other words, giving time to process and assimilate a new language is crucial for 

students’ learning. This dynamic promotes interaction and conversation where 

learners feel more comfortable speaking. 

▪ Modelling: It is the most valuable strategy, as it allows educators to teach any 

subject and promote students to observe and imitate before attempting it for 

themselves. According to Hidalgo (2023), common modelling strategies are used 

as a reference for encouraging learners to notice, imitate, and reproduce the 

language and actions from teachers. To help students understand better and build 

confidence, the teacher provides model examples and step-by-step guidance. In 

essence, students learn best when they see, hear or experience something, which 

makes their learning more effective. 

▪ Pre-Teach Vocabulary: It is commonly used in reading development, but it is 

adaptable for speaking skills. That is, teachers introduce and explain key words 

or phrases that students will need to apply in speaking activities, using modelling 

for word pronunciation. The pre-teaching vocabulary helps students understand 

difficult words and pronounce them correctly. In this way, students create visual 

representations of words before a conversation to gain confidence and use new 

words in speaking activities.  

▪ Use of Visual Aids: When combining spoken language and visual elements such 

as charts, illustrations, pictures, and graphic organizers, it makes more concrete 

the abstract concepts and helps students to receive and process information more 

efficiently (Continental, 2023). Visual aids provide supportive scaffolds to 

encourage participants in speaking activities and use new vocabulary. 

1.6.4. Scaffolding to teach tenth-grade students 

Riera and Paredes (2023) states that teaching EFL to tenth graders can be rewarding 

and at the same time, challenging since they must use a new language with a high level of 

conceptualization, formulation, and articulation of ideas. However, due to students are going 

through adolescence, a period where their interests and abilities grow (Ministry of 

Education, 2016b), they tend to respond more positively to teaching methodological 

strategies that promote creativity and critical thinking (Zenteno, 2024). Therefore, this 

situation highlights that adapt EFL teaching strategies supports more effective language 

learning in tenth graders. 

 Based on the above, the Ministry of Education (2016b) pointed out that when 

activities are personally relevant for tenth graders, they usually react better to pair work due 

to their social interest. It is important to select topics according to students’ interests to keep 

them engaged in activities. In this way, they can be able to reach A2.1 English level that 

demonstrates the language competence of a basic user (Ministry of Education, 2012b). 

Therefore, to design activities based on students’ interest, scaffolding is used as a reference 
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of supporting. At the same time, they can build confidence, feel comfortable when speaking 

and are able to achieve A2 English level. 

Lara et al. (2022) and Hue (2024) highlight that some communicative activities such 

as role-plays, picture descriptions, information-gap tasks, games, interviews, discussions, 

debates, and problem-solving have a positive impact on speaking competence. In order to 

promote a supportive learning environment and improve speaking skills, teachers have to 

select appropriate speaking activities. These activities combined with structured support like 

scaffolding can contribute to the improvement of oral competence among tenth graders. The 

following communicative activities suggested for tenth graders and supported by scaffolding 

strategies, are described below: 

▪ Role-play: It has a significant potential for enhancing speaking skills through 

collaborative work. According to Alomoto and Zambrano (2025), collaborative 

groups offer opportunities to use vocabulary, improve pronunciation, and build 

confidence. Therefore, to strengthen language practice, role-play activities and 

collaborative groups foster speaking competence in EFL classrooms. 

▪ Picture descriptions: It is an effective method to stimulate motivation among 

students. When pictures are incorporated, it enables students to remain and enjoy 

the learning process. As Nurdini (2018) highlighted, to enhance communication 

among students, it is important to have a rich learning environment through 

diverse speaking activities. In this way, using pictures helps them to stimulate 

their motivation, and speak better. 

▪ Information-gap tasks: It facilitates the teaching process in EFL to motivate 

learners who feel isolated and provide them interaction in speaking practice 

(Ortiz, 2019). In other words, to offer a more positive learning environment, 

these tasks support students during speaking activities and enjoy their learning 

process. 

▪ Games: Incorporating games stimulates interest and participation without 

feelings of embarrassment, fear, or anxiety (Obando-Mejía et al., 2023). To 

encourage students in interactive activities is essential to promote participation 

and interaction in the classroom. Therefore, using games can be an effective 

method to boost their confidence, foster oral competence and reduce anxiety. 

▪ Group work: Through collaborative work among classmates, it encourages 

mutual support to foster confidence, participation and their willingness to speak 

in English (Politeknik & Makassar, 2019). In this way, group work can be an 

effective method to help students feel more secure during speaking tasks. 

Therefore, creating a collaborative classroom environment is essential for the 

development of speaking skills.  
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▪ Three-Step Interview: It enables students to work in pairs to discuss a topic 

through questions and answers in order to strengthen interaction (López, 2022). 

Applying structured speaking activities is crucial for fostering interaction. 

Therefore, to enhance communication skills, this communicative activity is 

useful for students since they can interact with classmates in a supportive 

learning environment. 
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CHAPTER II: METHODOLOGY 

2.1. Type of research 

This research used a mixed approach that combined quantitative and qualitative 

methods in order to conduct this comprehensive study. As noted by Dawadi et al. (2021), a 

mixed approach is based on theoretical assumptions for the collection and analysis of data, 

which incorporate relevant information from different sources in a single study. Similarly, 

Andrade (2023) states that the combination of quantitative and qualitative methods 

facilitates the process of gathering, analysing, and interpreting data. Therefore, this study 

employed a mixed approach to explore a systematic framework of EFL and the development 

of speaking skills using scaffolding strategies. In addition, this approach was selected to 

direct research questions, collect information, and analyse results. 

On the one hand, Trujillo et al. (2019) describe that the quantitative approach 

analyses data and draws conclusions using statistics therefore, it is one of the most widely 

used approaches in the field of research. This approach allows researchers to gather data 

from a large number of people (Dawadi et al., 2021). On the other hand, Tenny, Brannan 

and Brannan, (2022) highlights that the qualitative approach explores real-life situations to 

gather experiences and perspectives from participants. This approach is interpretative since 

it directs research questions in the process of interpretation (Hernández Sampieri & Baptista, 

2014). Due to these approaches are the most common in research, they were used to provide 

a general view of numerical and non-numerical data based on literature analysis and 

interpretation of data about scaffolding, as well as participants’ perceptions of previous 

research.  

In view of the above, a mixed approach was employed in this study to obtain learners’ 

perceptions about their speaking skills, and to contrast them with the teachers’ insights and 

strategies used in their English classes. This approach provided a clear understanding of the 

current state of teaching EFL at San Vicente Ferrer High School, especially in speaking 

skills. While the qualitative approach allowed to gather information from English teachers 

and review bibliographic literature, the quantitative approach allowed to analyse data from 

surveys administered to tenth-grade students.  

Additionally, to find connections between the variables, this study also used a 

descriptive design. This design enables researchers to observe and interpret an existing 

phenomenon, emerging opinions and ongoing processes (Daulay et al., 2021). Without 

changing any variables, the descriptive technique was employed to describe the population, 

the phenomenon of study, and the findings obtained from the research instruments. The main 

objective was to analyse scaffolding strategies used in the classroom and explore students’ 

perceptions and teachers’ perspectives on speaking skills.  
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2.2. Deductive and inductive methods  

On the one hand, this study adopted a deductive method that involves the reasoning 

from a general premise to a specific conclusion. Deductive reasoning, according to Thomas 

(2021), is based on an existing theory or general understanding that directs the application 

of general concepts to a particular one. In this research, the use of deductive reasoning served 

to analyse information and draw conclusions from prior research about scaffolding and their 

influence on the development of speaking skills.  

On the other hand, Thomas (2021) explained that an argument is considered 

inductive when its main premises are based on evidence from observation and experiences. 

Inductive reasoning was also used in this research to investigate and evidence real-life 

situations. Interesting information and patterns were found in responses from teachers and 

students as a result of observation and analysis of data about the application of scaffolding 

and its effectiveness in the development of speaking skills among tenth graders. 

2.3. Research techniques and instruments 

The use and implementation of appropriate instruments are crucial for any type of 

research. Research techniques were applied to gather, process, and examine data while 

ensuring the trustworthiness of the findings. As Ñaupas et al. (2018) highlighted, research 

techniques consist of steps that organize and direct objectives at each stage of the research 

process, from identifying the problem to testing the hypothesis. Therefore, research 

techniques and instruments were used to collect data, process it, and examine it in order to 

obtain reliable findings and achieve a broader perspective on research variables. 

In this research, the data collected were obtained from a survey and an interview, 

which used questions matched to the research objectives and variables. These tools helped 

to explore the phenomenon of study and gather relevant information. This process made it 

easier to connect theoretical foundations with real data (Quezada, 2010). On the one hand, 

a structured interview was designed for two English teachers. An interview, as defined by 

Quezada (2010), is a specific type of social interaction where one person collects 

information from those who can provide it and share opinions without any limitations. In 

this way, the interview addressed to teachers consisted of eight open-ended questions. As an 

important part of data collection, the interview served to gain insights into teaching 

strategies, activities, and perceptions from teachers in real time. On the other hand, Quezada 

(2010) explained that a survey serves to gather information from a significant group 

regarding the research problem in order to analyse data quantitatively and draw conclusions. 

Therefore, to ensure reliability, a questionnaire with nine closed-ended and multiple-choice 

questions was administered to 23 tenth-grade students in class ‘’A’’. 

2.4. Research questions 

▪ What are the scaffolding strategies to improve speaking skills in tenth-grade 

students? 
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▪ How can scaffolding strategies foster learners’ speaking skills? 

▪ Which activities with scaffolding strategies can be used in the EFL classroom to 

enhance speaking skills? 

2.5. Participants 

This study was conducted at Unidad Educativa ‘’San Vicente Ferrer’’, a private 

educational institution that offers both primary and secondary education. This high school 

is located in El Sagrario parish, in the city of Ibarra, Imbabura province. The study focused 

on a group of 23 tenth-grade students, which constituted the entire population at that 

educational level. Due to the small and manageable size of the group, non-probabilistic 

sampling method was employed. As Hernández Sampieri et al. (2014) stated, a non-

probabilistic sampling involves selecting participants based on specific parameters of study, 

primarily to optimize resources such as time and cost. Given the limited number of 

participants, statistical representativeness and the use of formulas were not unnecessary in 

this king of sampling.  

2.6. Investigation procedure  

After defining the research problem, the research process began with the collection 

of theoretical foundations from reliable academic sources, which were related to variables, 

speaking skills and scaffolding. Following this, research instruments were designed to gather 

and analyse quantitative and qualitative information related to variables of the study. Two 

professors from English Major at Universidad Técnica del Norte reviewed and approved the 

research instruments before applying them in the study area, who guaranteed their 

appropriateness and validity. To collect qualitative information, two English teachers at San 

Vicente Ferrer High School were interviewed and provided valuable insights from their 

teaching experience. Following data collection, the survey was conducted in printed form to 

23 tenth-grade students, which served to analyse and interpret data through pie and bar charts 

using the Excel software. 
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CHAPTER III: RESULTS AND DISCUSSION 

This chapter presents the findings from two research instruments: the interview and 

the survey. Both instruments were designed to collect information from teachers’ insights 

and students’ perceptions, as well as identifying scaffolding strategies to design speaking 

activities and help students in the improvement of speaking skills. On the one hand, the 

interview consisted of eight open-ended questions that were employed by two English 

teachers. Its main objective was to gather teachers’ perspectives on the development of 

speaking skills among tenth graders. The responses were analysed to know whether the 

teachers were familiar with the concept of scaffolding, as well as to identify common 

difficulties that learners face in speaking classes. On the other hand, the survey consisted of 

nine questions and was conducted on 23 tenth-grade students at San Vicente Ferrer High 

School to obtain valuable information from students. 

3.1. Results from teachers through interview  

Question 1: What English expressions or phrases do your students most 

frequently use during classes? For example: Yes! – Okay! / I am sorry! – What? / 

Please! – Thank you! / Hello! – Bye! 

Teachers’ answers  

- A: They use expressions like: Hello, Good morning, What?, Thank you, Bye, 

and May I go to the restroom?  

- B: The students use the expressions: Yes!, I’m sorry!, Please, Thank you!, Hello, 

Bye! Sometimes they also ask permission to go to the bathroom. 

According to responses from teachers A and B, most tenth graders use some common 

English expressions such as greetings, polite phrases, and basic commands about 

permission. These findings suggest that students regularly rely on phrases modelled by 

teachers, which highlight the key role teachers so that students imitate and repeat everyday 

language spoken. As Kady (2023) and Hidalgo (2023) assert, repetition and modelling are 

essential strategies to enhance language learning and pronunciation through repeated 

exposure to authentic input. Therefore, these strategies align with the importance of repeated 

exposure and modelling in the development of speaking competence through teachers’ 

actions. 

Question 2: Do you think your students like speaking in English? Yes/No, why? 

Please explain your answer. 

Teachers’ answers  

- A: I think that they don’t like speaking in front of their classmates, but they feel 

comfortable when speaking in a video or recording. 
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- B: I think some of them like to speak in English, but most of the group are scared 

or shy to participate. 

The second question is about students’ attitudes toward speaking English. The 

teacher A reveals that students do not like speaking in front of their classmates. This aligns 

with Nijat et al. (2019) who point out that anxiety causes fear of speaking in front of others, 

which negatively affects the ability to speak among students. According to Mantilla and 

Guevara-Betancourt (2019), anxiety can show up in different ways such as the fear of not 

understanding what others say, worrying about speaking clearly, or the fear of being 

ridiculed by others. Nevertheless, the teacher A adds that through video recordings, students 

feel more comfortable speaking in English. In this format, they likely do not feel the pressure 

and fear of being mocked by peers. Video recordings are useful tools for students because 

they can express ideas more freely in a more relaxed atmosphere to help them improve 

fluency, pronunciation, and self-confidence (Nguyen, 2024). 

In contrast, the teacher B reveals that some students enjoy speaking in English, while 

others are scared or shy to participate. This indicates that fear and shyness affect the 

willingness to speak and engage in class. According to Krismanti and Siregar (2017), 

shyness causes discomfort when speaking another language due to the fear of making 

mistakes and being mocked by peers. These findings highlight the negative influence that 

emotional factors have in the development of speaking skills among tenth graders. That is, 

when students feel fear, are scared, or shy, their ability to engage in speaking activities 

decreases. 

 Question 3: What challenges do you face when teaching speaking skills in 

English to your tenth-grade students? 

Teachers’ answers  

- A: The most frequently challenged aspect is the participation of the students 

because they feel shy or embarrassed when speaking in public. 

- B: One of the biggest challenges is that their classmates are used to laughing at 

their pairs’ mistakes. As a teacher, I help them overcome the pressure. 

According to question 3, teachers A and B point out some challenges in teaching 

speaking skills among students. Both teachers emphasized emotional barriers as primary 

challenges. The teacher A explains that many learners sometimes feel shy or embarrassed 

when speaking in public that hinder their speaking skills. This aligns with Hanifa (2018), 

who pointed out that a main problem in language learning is that students often feel shy and 

anxious when speaking in class. This situation also affects teachers, who need to reduce 

anxiety among learners. Importantly, the teacher B highlighted the need for teacher 

intervention to manage classroom pressure, as some students are used to laughing at their 

pairs’ mistakes, thereby, the willingness to participate in class also decreases. As Sotomayor 
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et al. (2024) affirm, teacher support and feedback can help students manage fear and increase 

their willingness to interact in the classroom.  

Question 4: What do you think are the main reasons that limit your students’ 

development of speaking skills in English? 

Teachers’ answers  

- A: The pronunciation of some words and some speaking rules because in most 

cases, they don’t know how to pronounce a word in English. 

- B: I think the main reason is the lack of exposure to the language therefore, the 

confidence is lower. 

According to question 4, both teachers A and B identify some reasons that limit the 

development of speaking skills among tenth graders. The teacher A reveals difficulties with 

the pronunciation of some words and lack of familiarity with speaking rules among students. 

These findings align with López and Olarte (2023), who explain that students frequently 

avoid speaking activities, as they think that their pronunciation is wrong and they fear being 

judged. Incorrect pronunciation can cause fear of being misunderstood that make students 

less likely to participate in conversations. However, factors like age, origin, and cultural 

background can cause some variations in pronunciation and the way of speaking (Jaramillo, 

2018). In addition, confidence and fluency can also be affected due to speaking rules, as 

students have to structure sentences before expressing them.  

Meanwhile, the teacher B states that the main reason is the lack of exposure to the 

language, as English is only taught in the classroom.  In a learning environment where 

students have few opportunities to practice the language, the development of speaking 

competence is significantly low (Chand, 2021). Without regular interaction in English, 

students have few opportunities to internalize vocabulary, grammatical structures, and 

pronunciation. Furthermore, limited exposure affects linguistic competence and confidence 

among students that make them more hesitant to participate in speaking tasks. Therefore, 

Asnaini et al. (2025) explain that confidence plays a crucial role in speaking lessons, 

especially for EFL students, who may already experience anxiety.  

 Question 5: According to your experience, in which situations do your students 

have more difficulty speaking English?  

a) When answering questions 

b) When working in groups 

c) When presenting in front of the class 

d) When speaking spontaneously  

e) All of the above 

Explain why 

Teachers’ answers  
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- A: They have more difficulty when they present in front of the class because they 

are shy and also lack vocabulary when they don’t know how to say a word in 

English. 

- B: Students have more difficulty when presenting in front of the class and when 

speaking spontaneously, as most of them aren’t confident about their 

pronunciation or their vocabulary repertoire. 

Both teachers A and B agree that students experience greater difficulty speaking 

English in public or in front of others. This reflects findings by López and Olarte (2023), 

who state that for many learners, speaking in public using their native tongue is already 

difficult, doing it in English is much more difficult, as they feel pressure and fear of being 

judged by others. The teacher A reveals that shyness and a limited vocabulary affect 

speaking skills, especially when students do not know how to express some words. 

According to López and Olarte (2023), limited vocabulary hinders speaking performance, 

as in many cases, students do not remember or know words in English. This situation results 

in discomfort, especially when students are exposed to a large public. Similarly, the teacher 

B emphasizes the lack of confidence with pronunciation and vocabulary, which reduces the 

ability to speak. 

 Question 6: In which kind of classroom dynamic do you carry out speaking 

activities to get your students to practice English? Choose the option that best applies 

to your teaching practice. 

a) Individually 

b) In pairs 

c) In small groups 

d) With the whole class 

e) All of the above 

Explain why 

Teachers’ answers  

- A: I think they feel comfortable speaking in English when they work in small 

groups because they are more confident with their close friends. 

- B: I give them private time to practice with a classmate they trust. On the other 

hand, I let them speak to the whole group to be calm during the practice. 

According to question 6, both teachers A and B mention effective classroom 

dynamics for speaking practice. The teacher A declares that students feel more comfortable 

speaking in English when working in small groups, particularly with close friends since they 

are more confident. As Cadiz-Gabejan (2021) noted, students’ confidence and speaking 

performance improve significantly through collaborative group work and peer interaction. 

Similarly, the teacher B emphasizes the effectiveness of pair work, where students practice 

English with a classmate that they trust. This view is supported by Deviga and Ardhani 
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(2024), who affirm that the pair work method encourages mutual support to reduce anxiety 

and enhance speaking performance. Additionally, the teacher incorporates the whole group 

to be calm during the practice that supports confidence among students towards public 

practice. This highlights the importance of familiar social contexts and peer support in oral 

practice through an enjoyable classroom environment. 

Question 7: Are you familiar with the concept of ‘’scaffolding’’? 

Teachers’ answers  

- A: Yes 

- B: Yes 

According to question 7, both teachers A and B indicate familiarity with the concept 

of scaffolding. These responses are significant since teachers recognize the importance of 

guiding students toward independent language use and to facilitate the gradual development 

of speaking skills among students. According to Thamer and Kareem (2018), scaffolding is 

a crucial component of the teaching-learning process since it provides support for teachers 

and students when carrying out activities where learners still cannot complete them 

independently. The familiarity with this term indicates the ability of teachers to offer and 

implement support strategies that guide students during speaking tasks. 

 Question 8: If your answer to question 7 was Yes, can you mention some 

scaffolding strategies that you use in your classes and explain why? 

Teachers’ answers  

- A: The strategy that I used the most is modelling because they repeat the words 

that the teacher says and the way how the teacher pronounces the words. 

- B: I have heard it, but I don’t remember it very well. 

According to question 8, the teacher A reveals using modelling frequently. This 

strategy allows students to mimic correct pronunciation and language structures. As Main 

(2021) explained, modelling is considered the most valuable strategy, as it enables educators 

to model clear examples that students can repeat or imitate. This strategy exposes students 

to practice pronunciation and language use with the teacher’s support before attempting it 

for themselves. Furthermore, Hidalgo (2023) explains that modelling strategies are used as 

a reference for encouraging learners to notice, imitate, and reproduce the language and 

actions from teachers. In contrast, Teacher B declares to be familiar with the term 

‘’scaffolding’’ but admits not clearly remembering the strategies. Although Teacher B does 

not recall the name of the scaffolding strategies, this might indicate an unconscious use of 

some strategy. Scaffolding is a familiar term in the teaching process to provide learners with 

practical guidance, internalise language structures and boost confidence. 
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3.2. Results from students through survey 

Question 1: What English expressions or phrases do you use most frequently 

during your classes? You can select more than one option. 

a) Yes! – Okay! 

b) I am sorry! – What? 

c) Please! – Thank you! 

d) Hello! – Bye! 

e) All of the above 

Figure 2 

The English expressions most used by students during classes. 

 

Note. Own elaboration. Source: Students’ survey (2025). 

The bar chart illustrates English expressions used by students in the classroom. The 

option ‘’All of the above’’ was selected by 39.1% of students to indicate that they use a 

combination of everyday expressions. The options ‘’Hello! – Bye!’’ and ‘’Yes! – Okay!’’ 

with 34.8% and 30.4% respectively, represent basic elements of daily interaction. In 

contrast, polite expressions like ‘’Please! – Thank you!’’, apologies and affirmations like ‘’I 

am sorry! – What?’’ are less used with 26.1% and 4.3% respectively. This suggests that 

learners use familiar repetitive phrases modelled by their teachers through imitation, which 

supports the critical role of this method in language learning. As evidenced by  Kuliahana 

and Marzuki (2020), repeated practice helps students to improve pronunciation and gives 

them confidence, which reduces anxiety. Thus, Hidalgo (2023) stated that modelling 

strategies are used as a reference for encouraging learners to notice, imitate, and reproduce 

the language and actions from teachers. These methods highlight the importance of repeated 

exposure and modelling in the teaching-learning process. 

Question 2: Do you like speaking during your English classes? 

a) Yes 

b) No 
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Figure 3 

Students’ perception of speaking English during their classes. 

 

Note. Own elaboration. Source: Students’ survey (2025).  

The pie chart reveals that 61% of students enjoy speaking English, while 39% 

express that they do not like it for any reason. This majority preference indicates that most 

students have a positive attitude toward speaking skills. However, the significant minority 

who avoid participation likely face some difficulty. As Kulsum et al. (2025) explained, EFL 

learners have difficulties in linguistic components such as grammar, fluency, pronunciation, 

and vocabulary, which are compounded by emotional factors. Thus, Guevara (2021) states 

that emotional factors such as anxiety, shyness, and low motivation and low confidence, are 

common challenges among EFL learners. Speaking English is not an easy task since it 

involves the development of linguistic components to improve speaking competence. 

Question 3: How difficult is it for you to speak English during your classes? 

a) Very difficult 

b) Difficult 

c) A little difficult 

d) Not difficult at all 

Figure 4 

Students’ self-reported difficulty levels when speaking English in class. 



25 

 

 

Note. Own elaboration. Source: Students’ survey (2025). 

The bar chart portrays students’ self-reported difficulty levels when speaking English 

in classes. 60.9% of students reported that speaking English is a little difficult, that is, it is 

difficult but not to a high degree. A significant minority consider it difficult, and very 

difficult with 30.4% and 4.3% respectively. That is, over a third of students struggle with 

speaking competence. Developing speaking skills is not an easy task since it implies the 

development of linguistic components such as fluency and accuracy that involves the correct 

use of vocabulary, grammar, and pronunciation (Daar et al., 2020). Speaking skills require 

learners to produce spoken language spontaneously. Notably, only 4.3% of learners find 

speaking English is not difficult at all. These findings indicate that most students perceive 

speaking as manageable, but a considerable group requires support in the development of 

this skill. 

Question 4: How confident do you feel when speaking English in class? 

a) Completely confident 

b) Quite confident 

c) A little confident 

d) Not confident at all 

Figure 5 

Students’ self-reported confidence levels when speaking English in class. 
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Note. Own elaboration. Source: Students’ survey (2025). 

The bar chart shows a summary of students’ self-reported confidence levels when 

speaking English. 65.2% of students described themselves as little confident. That is, they 

feel some degree of assurance, but their confidence may be limited and fragile. By contrast, 

30.4% reported being quite confident when speaking English. Notably, none of the 

participants indicated feeling completely confident, but 4.3% of students admitted feeling 

not confident at all. These findings indicate the lack of confidence among students and their 

low desire to speak. As Ananda and Hastini (2023) pointed out, speaking performance is 

directly affected by low levels of confidence, which is caused by anxiety and nervousness. 

Due to confidence is essential for students, it is important to work it in the classroom in 

order to help them to grow in self-confidence (Asnaini et al., 2025). Although basic 

confidence exists among students, it remains the strong confidence to promote it in the 

classroom, and they communicate with fluency.  

Question 5: From the following list, circle the difficulties you face when speaking 

English. You can choose more than one option. 

a) I do not know enough vocabulary. 

b) I feel nervous or shy, and I’m afraid of making mistakes. 

c) It is hard to understand grammar. 

d) I do not feel motivated enough. 

e) All of the above 

Figure 6 

Students’ difficulties when speaking English. 
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Note. Own elaboration. Source: Students’ survey (2025). 

The pie chart reveals some difficulties when speaking English among tenth graders. 

The most serious difficulties were emotional factors such as shyness and fear of making 

mistakes, with 56.5%. As Nijat et al. (2019) stated, emotional factors whereby speaking 

competence is not enhanced correctly are anxiety, shyness, and low motivation. Difficulties 

to understand grammar was selected by 17.4% of the participants. The limited vocabulary 

was selected by 43.5%, and low motivation by 26.1%. These results suggest that emotional 

factors are more predominant than linguistic ones. As noted by Kulsum et al. (2025), who 

identify some challenges in linguistic components such as grammar, fluency, pronunciation, 

and vocabulary, and emotional factors such as shyness, anxiety, and low motivation. 

Although linguistic components are overcome, emotional factors will continue to affect 

speaking competence.  

Question 6: When your teacher carries out speaking activities in English, in 

which situations do you find it most difficult to speak? 

a) When answering the teacher’s questions 

b) When working in groups 

c) When giving presentations in front of the class 

d) When speaking spontaneously without previous preparation 

e) All of the above 

Figure 7 

More challenging speaking conditions for tenth-grade students. 
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Note. Own elaboration. Source: Students’ survey (2025). 

The bar chart depicts the speaking conditions where students experience difficulty. 

Presenting in front of the class appeared as the most difficult, selected by 43.5% of students. 

According to Nijat et al. (2019), emotional factors limit the ability to speak English among 

learners since it causes the fear of speaking in front of others. For many learners, speaking 

in public using their native tongue is already difficult, doing it in English is trickier, as they 

feel pressure and fear of being judged by others (López and Olarte, 2023). Furthermore, the 

option ‘’when answering the teacher’s questions’’ was selected by 26.1% of participants, 

while an equal percentage found difficulties when speaking spontaneously without any 

preparation. These findings indicates that unexpected and direct interactions intensify stress 

due to the pressure of immediate response.  

In contrast, only 4.3% of students selected having trouble in speaking English when 

working in groups that might be due to shyness or discomfort even among peers. Some 

learners feel shy and uncomfortable to speak another language because of the fear of being 

judged by their classmates (Krismanti & Siregar, 2017). However, a study conducted by 

Cadiz-Gabejan (2021) indicated that group work boosts confidence and improves interaction 

among students. This situation supports the idea that group work or in pairs make the 

learning environment safer than other dynamics. Overall, 21.7% of students selected ‘’all of 

the above’’, which reflects a general difficulty in all speaking conditions presented in this 

question. 

Question 7: In which classroom dynamic do you feel most comfortable speaking 

English? 

a) Working alone 

b) Working with a partner 

c) Working in small groups 

d) Working with the whole class 

e) All of the above 

Figure 8 
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Classroom dynamics that promote comfort to tenth graders during speaking 

activities. 

 

Note. Own elaboration. Source: Students’ survey (2025). 

The bar chart illustrates the preferences of students regarding classroom dynamics 

during speaking activities. On the one hand, the dynamic of working alone was selected by 

34.8%, making the independent practice more comfortable for them. However, shared 

knowledge often is more effective than individual work, as if students encounter difficulties 

in understanding vocabulary, they can consult with peers (Rai, 2024). On the other hand, the 

dynamics of working with a partner and in small groups were each selected with 36%, which 

suggests that a significant portion of students might find interactions in small groups more 

beneficial for language practice. As Deviga and Ardhani (2024) stated, pair work has a 

positive influence toward speaking skills, as it encourages collaboration, idea sharing, 

correction, and mutual feedback among students. 

Interestingly, the least popular dynamic was working with the whole class that was 

selected by only 13 % of students. Similarly, 13 % of learners selected ‘’All of the above’’, 

which indicates that only a small minority feel comfortable participating in any classroom 

dynamic. In general, these findings emphasize the importance of providing different 

interaction formats in language teaching, especially pair work, as it might be more beneficial 

and comfortable for students in each speaking activity. 

Question 8: Check (✓) the actions that would help you feel more confident when 

speaking English. You can select more than one option. 

_____Having enough time to prepare before speaking 

_____Receiving a step-by-step guide to express what I want to say 

_____Getting positive feedback during class 

_____Receiving corrections along with an explanation 

_____All of the above 



30 

 

 

Figure 9 

 Activities that provide greater confidence for tenth graders in speaking English. 

 

Note. Own elaboration. Source: Students’ survey (2025). 

The pie chart shows some activities to improve confidence among students when 

speaking English. The option that is most preferred by students is having enough time to 

prepare before speaking selected by 52.2%. Furthermore, 47.8% of students consider that 

receiving corrections and explanations would help them to build more confidence. Other 

preferences are structured guidance as well as correction, and positive feedback, with 26.1% 

and 21.7% respectively. At the same time, the option ‘’All of the above’’ was selected by 

34.8%, which indicates that a large number of students find it beneficial to combine support 

systems. As Maila (2021) explained, scaffolding strategies support the development of 

speaking skills and enable students to improve understanding, confidence, and the 

willingness to speak in English. 

Question 9: From the following list, check (✓) the options you consider useful 

for improving your speaking skills in English. You can select more than one option. 

_____Listening and repeating phrases after the teacher 

_____Practicing dialogues with a partner 

_____Using visual aids to better understand 

_____Having keywords or phrases written on the board 

_____All of the above 

Figure 10 

Useful scaffolding strategies to improve English speaking skills selected by tenth 

graders. 
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Note. Own elaboration. Source: Students’ survey (2025). 

The bar chart displays individual preferences to enhance speaking skills through 

scaffolding strategies. Significantly, two strategies were identified as most useful, selected 

by 43.5% of learners: listening and repeating phrases after the teacher and All of the above, 

which suggests that many students benefit most using a combination of all the strategies. 

These findings suggest the importance of combining scaffolding strategies to create strong 

frameworks for improving speaking competence through repetition and actions modelled by 

teachers. As Hidalgo (2023) explained, modelling strategies are used as a reference for 

encouraging learners to notice, imitate, and reproduce the language and actions from 

teachers. Modelling provides students with the opportunity to practice and reinforce their 

learning with guidance from teachers, before attempting it for themselves.  

Meanwhile, the strategy of having keywords or phrases written on the board was 

selected by 39.1% of students, which indicates that writing characters on the board can help 

learners repeat and remember the new words that they learnt before. The option of practicing 

dialogues with a partner was selected by 26.1%, which underscores the importance of 

interactive exercises among students. The option of using visual aids to better understand 

was selected by 26.1%, which indicates a moderate preference for visual learning. 

According to Continental (2023), visual support enhances learning by combining linguistic 

input with visual reinforcement to facilitate retention and recall. 

Based on the above, Pinela et al. (2025) explain that the use of scaffolding strategies 

is beneficial for enhancing speaking skills on linguistic components such as pronunciation, 

vocabulary usage, and fluency. On the other hand, Afni (2019) emphasized that the use of 

scaffolding strategies is an effective teaching approach because it begins from an easier level 

to harder levels gradually whereby students improve confidence and communication. 

Therefore, the implementation of scaffolding strategies enhances motivation, confidence 

and participation among students since it promotes autonomy in the learning process. 
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3.3. Discussion  

The findings of this study revealed some difficulties that hinder the development of 

speaking skills among tenth graders at San Vicente Ferrer High School. These difficulties 

range from linguistic limitations to emotional factors. Interviews with teachers, as well as 

survey responses from students provided valuable perspectives. Although some learners like 

speaking English, there is a small group of students who still face difficulty. Emotional 

factors, especially in classroom presentations, are, in part, due to shyness and the fear of 

being mocked by peers according to both teachers A and B. These findings are supported by 

Krismanti and Siregar (2017) who highlighted that the emotional factors, in this case, 

shyness, anxiety and fear act as barriers to speaking a foreign language, especially if students 

are afraid of making mistakes and being mocked by their peers. 

The combination of linguistic limitations further complicates these matters. 

According to teachers A and B, students often lack confidence in their pronunciation and 

vocabulary, and for this reason, they avoid participating in speaking classes. As noted by 

López and Olarte (2023), mispronunciations and a limited vocabulary are barriers that 

generate fear of being misunderstood, which causes low confidence and discourages 

speaking among students. Another reason that the teacher B adds is the lack of exposure to 

the English language in the daily context since it decreases opportunities to internalize 

vocabulary, grammatical structures, and pronunciation. When the learning environment 

does not provide enough opportunities for learners to practice the language, speaking skills 

are significantly hindered and make students more hesitant to participate (Chand, 2021),  

Despite these challenges, the findings also revealed that classroom dynamics and 

teaching strategies play a relevant role in the improvement of speaking competence. Pair 

work and small groups were mentioned by Teacher A and Teacher B as useful classroom 

dynamics to reduce pressure and build confidence among students. Shared knowledge is 

generally more effective, and when learners experience difficulties, they can consult with 

their peers (Rai, 2024). According to Cadiz-Gabejan (2021) and Deviga and Ardhani (2024), 

group work and pair work contribute to the development of speaking skills since both 

encourage collaborative learning. Therefore, through group work, students have a supportive 

classroom environment to interact, gain support and build confidence.   

Finally, a relevant interpretation from the findings is the importance of scaffolding 

strategies, specifically modelling. Teacher A revealed that uses modelling to help students 

with their pronunciation and vocabulary. As Main (2021) and Hidalgo (2023) point out, 

modelling provides students with guided examples through repetition and imitation since 

learners often repeat and imitate the teacher’s language and actions. Although the teacher B 

does not recall the name of the scaffolding strategies, this might indicate an unconscious use 

of some strategy. Additionally, responses from students might confirm the usefulness of 

scaffolding to improve their speaking skills, with the option ‘’All of the above’’, which 

include modelling, prior knowledge, time to talk, pre-teach vocabulary, and visual aids. 

These findings reflect the positive attitude of students and how scaffolding can enhance their 

speaking performance and confidence.  
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In conclusion, this section explains that linguistic limitations and emotional factors 

affect the development of speaking skills among tenth graders. Nevertheless, supportive 

teaching strategies such as those based on scaffolding could minimize some difficulties 

through supportive strategies. Furthermore, such strategies might provide a supportive 

learning environment, where all students have the same opportunities to participate in 

speaking activities. Therefore, the implementation of scaffolding strategies might 

significantly enhance speaking competence among students and at the same time foster their 

motivation and confidence. 
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CHAPTER IV: ACADEMIC PROPOSAL 

‘’Enhancing Speaking Skills Through Scaffolding’’ 

4.1. Rationale 

In EFL teaching, developing speaking skills among tenth graders is not an easy task 

because it takes much time, and likewise can be challenging. It remains a difficulty for tenth 

graders, particularly in contexts where English is not spoken outside of the classroom. The 

results from the interview and the survey revealed that linguistic components and emotional 

factors affect participation and interaction. These difficulties are noticeable during English 

classes, where pressure, anxiety, and shyness hinder the willingness to speak and improve 

fluency among tenth graders.  

Addressing these challenges requires a supportive classroom where students feel 

comfortable to participate in speaking activities and at the same time, teachers can manage 

the pressure and boost confidence in students. In response to these challenges, it is important 

to adopt pedagogical strategies that offer students support during their learning process. One 

of the strategies that serve as an effective resource to help students to improve their speaking 

competence is scaffolding. According to Pinela et al. (2025), the use of scaffolding has a 

positive effect on linguistic components such as pronunciation, vocabulary use, and fluency. 

In addition, to internalise vocabulary and practice pronunciation of words is necessary to 

include visual aids, peer interaction, and more opportunities for speaking practice. 

Based on the findings and in response to the difficulties among tenth graders, this 

research was conducted to identify scaffolding strategies and their positive contribution to 

enhance speaking skills. Hence, as a practical resource, a pedagogical booklet was designed 

for English teachers. Its main objective is to assist teachers with practical speaking activities 

in order to promote students’ participation in English classes and enhance their speaking 

competence. This booklet contains speaking lessons, which are designed for tenth-grade 

students at A2 English level, as established in the National curriculum, following the 

guidelines of the Common European Framework of Reference for Languages (CEFR). 

Furthermore, the content and topics used for this booklet are aligned with the English 

workbook that teachers use in their classes. To design this booklet, an interview and survey 

were conducted with teachers, and tenth-grade students. The findings provided valuable 

insights into planning speaking lessons through ECRIF, a pedagogical model used to 

monitor and guide students during their learning process, as well as offering them feedback. 

With the integration of scaffolding strategies in speaking, which were analysed in the 

theoretical framework, this pedagogical booklet seeks to enhance speaking skills among 

tenth graders and enrich language learning experiences through a supportive learning 

environment.  
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4.2. Theoretical foundations 

For EFL students, difficulties in linguistic components of speaking, emotional 

factors and limited exposure to English outside the classroom, make them less confident to 

speak English. Hence, the development of speaking skills should be enhanced through 

gradual support in order to improve speaking competence. One of the supportive teaching 

strategies in EFL that offers gradual support for students is scaffolding. Wood, Bruner, and 

Ross (as cited in Dominguez and Svihla (2023), argued that scaffolding is a metaphor to 

refer to the temporary support provided by teachers to assist the learning process of students. 

This concept aligns with Vygotsky’s Zone of Proximal Development to complete tasks or 

develop skills beyond their current abilities.  

On the one hand, Blakeley and Firestone (2023) explains that scaffolding serves as 

a principle for construction of knowledge, development of skills, and meaningful learning. 

On the other hand, Pinela et al. (2025) claim that the use of scaffolding has a considerable 

effect on linguistic components such as pronunciation, vocabulary usage, and fluency. In 

addition, Sarmiento-Campos et al. (2022) add that through interactive and guided activities, 

scaffolding allows students to use language in meaningful contexts. Therefore, to create 

more opportunities for English practice, scaffolding supports teachers with useful strategies 

and at the same time, it helps tenth graders to use the language in real-life contexts. 

Last but not least, tenth graders usually respond better to pair work due to their social 

interest; therefore, the selection of topics is essential to teach English and keep them 

immersed in activities (Ministry of Education, 2016b). According to Cadiz-Gabejan (2021), 

group or pair interaction promotes collaborative learning, boosts confidence and helps 

students to improve speaking skills. To facilitate the learning process, collaborative learning 

provides a safer learning environment. Therefore, scaffolding enables students to enhance 

speaking skills, gain confidence and interact through a support learning environment. 

4.3. Objectives 

General objective  

▪ Identify scaffolding strategies to enhance speaking skills in tenth-grade students at 

‘’San Vicente Ferrer’’ High School 

Specific objectives  

▪ Define specific scaffolding strategies that allow tenth-grade students to improve 

their speaking skills. 

▪ Determine what activities based on scaffolding strategies can improve speaking 

skills.    

▪ Design a booklet focused on speaking activities through scaffolding strategies to 

enhance speaking skills in tenth-grade students. 
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4.4. Development  
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

5.1. Conclusions 

▪ Learning English as a foreign language remains a challenge in educational contexts, 

especially in speaking skills. Developing speaking skills takes time, as it requires the 

development of linguistic components such as fluency, accuracy, grammar, 

pronunciation, and vocabulary usage. For many EFL students, this process is a little 

tricky due to these linguistic limitations, which often are accompanied by emotional 

factors that affect their ability to speak English. 

▪ The research findings indicated that teachers and students identified the main 

difficulties in speaking skills. On the one hand, linguistic limitations like limited 

vocabulary and difficulties with pronunciation and grammar hinder the ability to 

speak among students, as they cannot remember and produce the appropriate words 

in English. On the other hand, these linguistic difficulties are intensified by 

emotional factors, including anxiety, shyness, and the fear of making mistakes and 

being ridiculed by classmates, which further limit students’ willingness to develop 

fluency and accuracy. 

▪ According to the responses from students, they identified useful strategies that would 

improve their confidence in speaking competence, which were based on scaffolding. 

Scaffolding strategies such as prior knowledge, modelling, time to talk, pre-teach 

vocabulary, and visual aids provide supportive learning conditions based on the 

students’ needs, which might gradually lead them to interact with confidence in 

speaking activities. 

▪ Speaking activities through scaffolding strategies might have the potential to address 

the emotional and linguistic barriers that tenth graders face. In response to these 

difficulties, a pedagogical booklet titled ‘’Enhancing Speaking Skills Through 

Scaffolding’’ was developed for teachers. Each lesson includes interactive speaking 

activities through role-plays, picture descriptions, games, interviews, and group 

work in order to enhance speaking skills among tenth graders.   
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5.2. Recommendations 

▪ In EFL teaching, teachers should implement pedagogical strategies that emphasize 

gradual development of speaking skills among tenth graders. These strategies should 

focus on the interests and needs of students in order to provide them with more 

opportunities for real communicative practice, fostering a more confident and 

effective use in English language.  

▪ Speaking activities should be focused on addressing linguistic limitations with 

vocabulary, grammar and pronunciation exercises, while fostering a supportive 

classroom to reduce the fear among tenth graders through communicative activities 

such as role-plays, picture descriptions, games, interviews, and group work in order 

to promote meaningful communication. 

▪ Teachers should use support strategies and interactive materials to facilitate 

comprehension of students before and during speaking tasks. Therefore, as a 

complementary resource in English classes, the pedagogical booklet should be 

implemented to adopt supportive activities where teachers can engage students to 

interact and speak English. 
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