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ABSTRACT 

This research focuses on the use of nursery rhymes as a vocabulary technique for seventh 

grade students at Presidente Velasco Ibarra School. Vocabulary is an important part of 

learning a language, and it is often difficult for students because of aspects like meaning, 

length and use. Because of this, the objective of this research is to analyse how nursery 

rhymes can be useful for teaching vocabulary. To gather information, a survey was done 

with 100 students, and interviews were carried out with 3 English teachers, The results 

showed that students and teachers believe that vocabulary is important and that activities 

with music, movement and repetition help to make it easier and more fun. According to 

this, a resource pack was created to help teachers including nursery rhymes in their 

vocabulary lessons. 

Keywords: nursery rhymes, technique, vocabulary, young learners 
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RESUMEN 

Esta investigación se enfoca en el uso de las rimas como técnica de vocabulario para 

estudiantes de séptimo grado de la Unidad Educativa Presidente Velasco Ibarra. El 

vocabulario es una parte importante en el aprendizaje de un idioma y a menudo es difícil 

para los estudiantes debido a aspectos como el significado, la cantidad y el uso de las 

palabras. Debido a esto, el objetivo de esta investigación es analizar cómo las rimas 

infantiles pueden ser útiles para la enseñanza de vocabulario. Para recopilar información, 

se realizó una encuesta a 100 estudiantes y una entrevista a 3 docentes de inglés. Los 

resultados mostraron que tanto estudiantes como docentes creen que el vocabulario es 

importante y que las actividades que involucran la música, el movimiento y la repetición 

ayudan a hacerlo más fácil y divertido. De acuerdo con esto, se creó una guía de recursos 

para ayudar a los docentes a incluir las rimas infantiles en sus lecciones de vocabulario. 

Palabras clave: rimas infantiles, técnica, vocabulario, estudiantes jóvenes 
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INTRODUCTION 

English is a global language because it is spoken all over the world. This language 

is important in areas like science and education because it brings a lot of opportunities in 

the professional field (Ilyosovna, 2024). Hence, learning English gains more relevance in 

the educational field, therefore, experts in the field have been looking for ways to improve 

the teaching process because of the need to enhance quality of education and solve the 

problems that affect academic success for non-native speakers (Vasylyshyna, 2022). 

In Ecuador, the English language is a subject part of the National Curriculum since 

2016. The objectives and standards of the curriculum address the needs of students and it 

helps teachers to organize their activities according to specific learning outcomes 

(Guevara Peñaranda et al., 2024). That is why, effective techniques can be a support for 

teachers to help students reach the skills that they target. 

This research was aimed to tackle issues related to English learning issues, 

regarding particularly to vocabulary. The impact of lexical knowledge influence the other 

language skills because learning a language involves using a lot of words (Vc and Rao, 

2021). Therefore, it is significant to know the difficulties of this and look for techniques 

that help the teaching process. In this way, students might be able to solve the learning 

issues and improve their language skills along with its comprehension. 

Learning vocabulary is fundamental when learning a language and in this 

particular case for English as a Foreign Language Learners (EFL). Vocabulary provides 

a base that helps to improve the other language skills (Minalla, 2024). Students can 

improve the comprehension, retention and other aspects of language if they face the 

challenges of vocabulary (Aqila et al., 2024). These aspects benefit education, improve 

the outcomes and make learning more effective. 

As a final product of this research work, an academic proposal has been elaborated 

which is intended to become a useful teaching material for English teachers, it is a teacher 

resource pack with activities using nursery rhymes. The rhythm and sound of nursery 

rhymes contribute to the phonological development and the ability to remember 

vocabulary (De Mello et al., 2022). Besides, the activities of this material can be applied 

during the class to create an enjoyable environment that facilitates the learning of 

vocabulary. 

Research Problem 

Although English is the most used language in the world, it is difficult for non-

native speakers to learn it due to some linguistic aspects but, especially, due to vocabulary 

learning. According to Mckay (2023) some of the difficult aspects that students face are 

mostly memorization, spelling and use of words. For young learners, vocabulary is 

overwhelming when they have to learn a lot of words at once and this affects the 

production and outcome of language (Salam and Nurnisa, 2021). In consequence, it is 
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important to find the best techniques to improve the retention and reduce the stress 

because of the effort in the working memory.  

Another complex aspect for students is the meaning and use of words. Lutfiyah et 

al. (2022) explain that the bad use of vocabulary cause confusion, misinterpretation and 

affects confidence and motivation. For this reason, students can feel embarrassed about 

their language skills and this can have a negative incidence in their participation 

(Hamdani, 2020). Since vocabulary plays an important role in the language, it is crucial 

to distinguish between unknown words to avoid confusion of ideas and allow learners to 

express and use language correctly. 

On the other hand, the traditional methods fail to inspire interest in students, this, 

because technological tools have lately become popular. It is difficult for Ecuadorian 

teachers to look for or adopt the effective techniques to facilitate vocabulary learning 

(Acosta and Cajas, 2018). Besides, Andrade-Molina et al. (2021) explain that the low 

engagement also influences students’ participation. In fact, different activities are needed 

to create a dynamic learning experience for students and increase their enthusiasm for 

learning the language. 

Justification 

This research analyses the use of nursery rhymes as a technique for the 

improvement of vocabulary. Vocabulary is a key part of language, and its role is to help 

achieve success linguistically speaking (Lei and Reynolds, 2022). Techniques that 

facilitate the learning is helpful to overcome lexical difficulties since it is the base to other 

skills. According to Salawazo et al. (2020), vocabulary is the most important aspect 

among other skills; it is important to speak, read, write and listen. In fact, there is a 

relationship between the way a person uses the language and the vocabulary that they 

have learned (Salawazo et al., 2020).  

For this reason, it is important to continue exploring and applying new techniques 

to improve student learning and language development. This research aims to propose the 

use of nursery rhymes as a technique to improve vocabulary retention and comprehension, 

since nursery rhymes can be effective in helping students remember new words. Fitria 

(2023) states that nursery rhymes are commonly brief, simple and repetitive, which makes 

language more understandable. In this way, if students are engaged in activities with 

nursery rhymes, they are expected to improve their lexical knowledge while enjoying the 

process.  

Furthermore, this research will benefit the school community that is formed by 

teachers, parents and students from Presidente Velasco Ibarra School. The school will 

benefit from the innovative teaching activities that contribute to the academic 

improvement of students. Also, with the use of nursery rhymes, students will be more 

involved, and the challenges of vocabulary will be addressed. In fact, De Mello et al. 

(2022) state that applying nursery rhymes is the best way to connect with the language in 

a natural way. On the other hand, it is also helpful for teachers because this research work 

will provide activities that aim to facilitate the teaching process. Finally, the parents that 
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are aware of their children’s education will notice their progress and feel proud of the 

improvement in self-confidence and linguistic abilities. 

Objectives 

General Objective 

• To propose the use of nursery rhymes as a technique for the increasement of 

vocabulary in seventh grade students at Presidente Velasco Ibarra School. 

Specific Objectives 

• To analyse some nursery rhymes that contribute to the development of 

vocabulary. 
• To identify the elements of the nursery rhymes that are most functional for 

helping students with the increasement of vocabulary. 
• To design a teacher resource pack based on the use of nursery rhymes for the 

improvement of vocabulary. 
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CHAPTER 1: THEORETICAL FRAMEWORK 

1.1. English as a Foreign Language 

Learning a language is important for many people all over the world. According 

to Ali Al-oglah (2018), English as a foreign language can be defined as the process in 

which a person acquires a new language. Besides, the way of teaching varies depending 

on the context. For instance, Quimosing (2022) explains that there is a difference between 

second language learning and foreign language learning. In other words, a foreign 

language learning refers to the process of teaching a language in a place where it is not 

spoken at all. This means, the exposure is less than in a second language learning because 

in this case, the language might be used only in a classroom and not in the community. In 

the case of English, it is considered as an essential and most required language among 

people all over the world. It is necessary since it has become a language that helps people 

stay connected (Quimosing, 2022). 

1.1.1. English as a Foreign Language in Ecuador 

In Ecuadorian education, there is an English curriculum designed for students to 

learn the language as a non-native speaking country. Since the Ecuadorian population is 

comprised of groups from different cultural and linguistic backgrounds, this curriculum 

acknowledges that not all learners in Ecuador are L1 Spanish speakers and there are 

varying degrees of bilingualism across communities (Ministry of Education, 2016). The 

curriculum considers the diversity of students and provides a framework to guide teachers 

regarding English teaching. 

In addition, it includes skills that are essential to form students who are able to 

communicate and be successful.  “The curriculum also supports general educational goals 

of justice, innovation, and solidarity, by developing thinking, social, and creative skills in 

the context of language learning.” (Ministry of Education, 2016) Therefore, it aims to 

help students develop abilities that contribute to develop not only good proficiency but 

also a valuable participation in the society.  

To evaluate students’ learning outcomes, the Ecuadorian curriculum follows what 

is known as the Common European Framework of Reference for Languages (CEFR). 

According to the Council of Europe (2020) it is an international standard used that 

provides a detailed explanation of the abilities that English learners must acquire in order 

to communicate successfully in a language. According to the information provided, in the 

CEFR there are reference points that represent the scale in the language knowledge. Based 

on what is established by the Ministry of Education (2016), students are expected to reach 

a certain level of English during the language learning process. The levels of proficiency 

according to each level of education are presented in the following figure. 
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Figure 1 

Levels of proficiency in the EFL Curriculum 

 

 

Note: Taken from (Ministry of Education, 2016) 

As the figure shows, the proficiency expected for EFL students differs according 

to the year of education in which they are. For instance, students who finished 7th year of 

basic education must have an A2 level from the CEFR. On the other hand, by the end of 

the last year of BGU, students should be able to reach a CEFR level B1. This means they 

need to have confidence when communicating and an effective use of the language in 

different contexts respecting the English skills 

1.2. Language learning skills 

English skills are the different abilities that contribute to what is called being 

“fluent” in a language. Succeeding in all of them, helps to improve the knowledge and 

develop a good proficiency which is important at the moment of communicating with 

others. Galaczi (2018) explains that, since English is an important language, someone 

who has a high level in all of the skills, will have more chances to find opportunities not 

only in educational but also in the professional context. So, English language has four 

basic abilities that are important to be considered at the moment of learning it, those are: 

1.2.1. Listening 

This skill refers to the ability of understanding a spoken message. It implies that 

the learner should be able to hear a conversation and comprehend the message. So, it is 

not misunderstood. On the other hand, this skill is necessary to keep the speaker involved 

in the conversation, asking questions and showing interest in the talk. It is a necessary 

skill specially for interviews and meetings. 

1.2.2. Reading 

Reading is the ability of understanding written texts in different forms such as 

letters, books or emails. This is an important skill to develop comprehension and literacy 

which increase the lexical knowledge, analysis and therefore communication. In addition 
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to that, reading is useful to perceive and interpret the message in the correct way, so that 

it does not affect the interactions between those involved in the communication process. 

1.2.3. Writing 

The writing skill is the ability to express ideas through written language, applying 

the correct structure and coherence of the information. This means understanding the 

context of the situation and the audience to develop the text in the correct format. The 

correct vocabulary, expressions and use of information in the text will help to make it 

more attractive for others to read. Moreover, it will convey the message accurately and 

benefit the communication, especially in a business environment. 

1.2.4. Speaking 

Speaking is known as the communication of the ideas through verbal expressions. 

It includes clarity and fluency to convey the message properly. This skill is, in some cases, 

difficult to develop for many people, but very necessary. One of the reasons is that, 

speaking requires an important ability such as confidence to develop a good interaction 

and communication with others, so it can be challenging to overcome fear of speaking in 

front of an audience. However, this ability is extremely useful in the professional context, 

to develop a good interaction and improve the relationships. 

1.3. English sub-skills 

Among the English basic skills, there are also sub-skills that play a crucial role in 

supporting language learning. Katawazai et al. (2019) define the sub skills as the building 

blocks of the main skills, that means that they aim to explain a more detailed use of the 

language. While the main skills provide a broader framework, the sub-skills look for 

addressing specific abilities of each area. In this way, they help to polish the competencies 

of the learners to provide a better production and proficiency, constructing a wider 

knowledge of the language management.  

For instance, some of the sub-skills and the difference in their aim within each 

skill are detailed below: 

• For reading: while the main skill is focused on the ability to comprehend a text, 

the sub-skills such as skimming or scanning encourage learners to identify a 

general idea or specific details of a text. 

• For speaking: sub-skills like pronunciation and intonation improve effective 

communication and clarity in conveying a message. 

• For listening: among the sub-skills there is listening for gist, which enables 

learners to grasp for main ideas or overall meaning of spoken language. 

• For writing: organizational and editing are some of the sub-skills that contribute 

to the ability of visualizing and presenting structured ideas effectively (EFLCafe, 

2024). 
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1.4. English vocabulary 

Vocabulary can be understood as the lexical knowledge, which includes a set of 

words and meanings that an English learner knows to understand a language. According 

to the Pajor (2023) it involves the words, expressions and phrases that the student can use 

to comprehend the other abilities like speaking, listening, reading and writing. Not just 

that, but vocabulary also takes into account the structure (morphology), use (grammar), 

meanings (semantics), and links to other words (word/semantic relationships). That 

makes it a central element in language learning. 

That said, Lessard-Clouston (2021) states that English teachers should be aware 

of the three principal aspects of vocabulary which are: form, meaning and use. According 

to Nation (2022) the form refers to the pronunciation, spelling and word parts. The 

meaning involves the associations that appear in someone’s mind when thinking about 

one specific word or expression, it works together with the form. Finally, the use 

comprises the grammatical functions of a word or phrase and if there is any inconsistency 

on its use. 

1.4.1. Importance of Vocabulary learning  

Since vocabulary plays an important role in the use of a language, it is considered 

as one of the key aspects of English. First of all, Lascano Pérez and Altamirano Carvajal 

(2023) explain that vocabulary provides EFL learners a wider opportunity to express 

themselves and communicate their ideas in a better way. This can be explained as a 

necessity of students to use words to form and transmit their ideas, they need the lexical 

knowledge to do so. Furthermore, Susanto (2017) adds that the importance vocabulary 

can be shown at the moment of producing the language. The use of the accurate words is 

necessary to convey a message, if there is a limited knowledge in the language, there is 

an impediment of successful communication. 

On the other hand, Deni and Fahriany (2020) that vocabulary should be important 

for every foreign language learner since it is the basic sub skill and a part of the language 

development of those who want to learn it. What is more, the quantity and quality of 

vocabulary that someone learns in the language represents the quality of their skills. In 

fact, the more words they know, the better development in the four areas of the learner. 

Certainly, vocabulary is an essential component in English since it is the basis to succeed 

in the other areas, a rich vocabulary will contribute to an accurate communication.  

Due to the fact vocabulary is important for English learning, it is necessary to look 

for ways to improve it and teaching is the key part of this process. The way vocabulary is 

taught influences the way students will learn. Even though it can be a complex process 

for teachers, they should be prepared to face every kind of situation. For instance, Deni 

and Fahriany (2020) consider important to think about effective techniques to apply 

especially during a learner’s early age. Because learners at that age can learn and 

remember things easier. 
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1.4.2. Complexity of Vocabulary Learning 

English vocabulary is challenging for most of English learners. One of the reasons 

is stated by Nation (2017) who describes that the process of learning a vocabulary 

involves two aspects that, at the same time, affect vocabulary learning, those are: 

• Quantity of meetings (Repetition) 

In the case of repetition, Nation (2017) explains that it is the process in which a 

word is seen more than once. He suggests that space repetitions are more effective. In 

other words, repeating a word in different times after the initial meeting is better than 

repeating it continuously for several times just in one learning meeting. By considering 

leaving a space between every repetition, the knowledge or retention of the word will last 

longer. 

• Quality of meetings 

The quality of meeting refers to the level of mental processing at the moment when 

the learning occurs. Nation (2017) supports that if the process is deep in thought, the 

learning will not disappear easily. Additionally, he mentions what is known as deliberate 

attention as a requirement of the mental processing during the learning session because it 

is more effective. In fact, deliberate attention is defined as the ability to focus on a specific 

task in order to successfully perform it. That means that the concentration should be on 

the task and not on other things. 

On the other hand, Schmitt (2000) presents another reason why vocabulary can be 

difficult to achieve. He demonstrates that there are different levels of knowing a word, 

this has to do with the fact that words are not acquired immediately. Hence, he shows two 

types of knowledge: receptive and productive knowledge, also known as passive and 

active: 

• Receptive knowledge (Passive) 

The knowledge is receptive when a word is understood by the learner that it is 

first recognized but not used on their own. According to Schmitt (2000) this is related 

mostly with listening and reading skills since it refers to the situation when the learner 

can understand the word when it is heard in a conversation or seen in a text.  

• Productive knowledge (Active) 

Based on Schmitt (2000) the productive knowledge considers the use and 

production of the word rather than just the understanding of the meaning. Basically, when 

the learner is able to produce a word verbally by themselves, is an active knowledge. This 

type of knowledge is related with speaking or writing skills. 

According to this explanation, he proposes that both types of knowledge should 

be considered at the moment of learning vocabulary because they can happen in a 

different order at different times. In addition to that, there are various aspects that conform 

learning a word which not only include the meaning and form, but also the frequency, 
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written form, spoken form, associations and more. As stated by Schmitt (2000) this is a 

key part, so the learner can be aware of the situations in which the word can be used. This 

does not represent that to learn a word all of the characteristics should be learned at once, 

but that learning vocabulary is a process that should be improved constantly taking into 

account the level of the learner. 

1.4.3. The teaching of Vocabulary 

There is diverse literature that divides vocabulary instruction into implicit and 

explicit teaching that are explained below: 

• Implicit teaching: It refers to learning vocabulary in an unconscious, 

indirectly and contextually way, it implies that the learning comes naturally 

following a simple and unconscious procedure. 

• Explicit teaching: It is a conscious process that involves a direct process and 

the awareness of the learner towards learning process of vocabulary. In this 

approach, the learner is required to understand the process, evaluate and reflect 

on the results (Dakhi & Fitria, 2019).  

According to many researchers both focuses are important to be implemented 

when teaching vocabulary, whereas explicit vocabulary is more effective, implicit 

vocabulary also has its benefits and can be adapted to meet the needs of students and 

provide good results (Kaivanpanah et al., 2021). It is the purpose what influences the 

effectivity of each method, and their combination is a good option to improve vocabulary 

knowledge. 

1.5. Learning-teaching Techniques 

Evangelou (2023) defines a teaching technique as a pedagogical tool that follows 

an applied method. In other words, teaching techniques are short activities carried out 

during the class to achieve specific goals. Therefore, a technique differs from a method 

in some ways. That said, a teaching technique is the unique way of going about a strategy, 

which is derived from a method and approach, thus a technique is more specific compared 

to the others (Kuamr, 2022). Techniques present a more specific and situational format 

compared to methods, which are wider frameworks that serve as a guide for teaching. For 

instance, a grammar-focused method might involve techniques like gap-filling exercises 

or sentence transformations to reinforce a specific rule (Evangelou, 2023). 

What is more, teaching techniques offer great advantages such as flexibility and a 

focus oriented to specific goals. Kuamr (2022) supports this by explaining that every 

teacher has a unique way of delivering a lesson, to illustrate his point, he puts a situation 

in which two educators choose to implement small group discussions to convey their 

lesson, however they can do it differently: one might choose to involve two students in 

leading the discussion, while the other might go for four students instead. This 

demonstrated that techniques allow teachers to adapt the activities according to the needs 

of students. 
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Furthermore, Ilieva (2022) points out that young learners are an extremely 

dynamic audience, and that they learn fast if proper techniques are used to address 

reinforcement and repetition to work on the long-term memory. Therefore, the author 

mentions that the material chosen should be attractive, interesting as well as significative. 

When working with young learners, teaching techniques typically incorporate fun and 

engaging activities like songs, games, and rhymes (which are particularly effective 

specially when used for lexical improvement) that align with their cognitive and 

developmental requirements (Ilieva, 2022). 

1.6. Nursery Rhymes 

Galway (2013) defines nursery rhymes as Mother Goose rhymes (American term 

for nursery rhymes), these rhymes are short songs and verses addressed to young children, 

generally written by anonymous authors. One specific characteristic that these rhymes 

poses is that they encompass cultural aspects. Generally, the rhymes work as a record of 

historical or political events from specific places (Kelsy, 2016).  

The nursery rhymes are existing in many countries and cultures, although they 

poses some similarities, they have their unique style according to the characteristics of 

the place where it belongs (Lastovčić, 2024). These definitions show that nursery 

rhymes were traditionally created for children to help them learn about songs and foster 

their cultural awareness.  

1.6.1. History and origins 

Some researchers discuss the history of the nursery rhymes and there are 

interesting details about how they have evolved. It is said that nursery rhymes first appear 

as a way to entertain a pre-literate society following a structure where rhythm, musicality 

and repetition factors prevail (Scheiding C, 2019). According to Scheiding, nursery 

rhymes where not addressed to children in the first place, but to adults, yet they have been 

adopted by using other existing literature to be used for entertaining or silencing purposes.  

Nursery rhymes are presumed to have originated in countries like Britain and 

Croatia due to the published works found. Lastovčić (2024) explains that individual 

rhymes had been created since 1609, and the first collection of nursery rhymes was 

published in 1842 by James Orchard Halliwell under the name of The Nursery Rhymes 

of England. On the other hand, the author adds that Croatian rhymes have been 

documented since the end of 19th century since there exists a rich tradition of nursery 

rhymes, and the name has been recognized in the Croatian work named A cycle of 

Children’s songs published in 1893 by Marija Grubešić. In view of the above, although 

nursery rhymes were first found in pieces of adult literature, they are known to be the first 

publications meant for children that show usefulness in their application (Scheiding C, 

2019).  
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1.6.2. Types of Nursery Rhymes 

There are several types of nursery rhymes, among them they include nonsense 

rhymes, lullabies, finger-plays, counting-out rhymes, riddles, games, songs, and ballads 

(Galway, 2013). Nowadays, nursery rhymes are meant not only for entertaining purposes 

but also for the educational and didactic area. The rhymes can be seen in children’s games 

and allow them to be part of it so they are not only observers (Lastovčić, 2024).  

On the other hand, there is another classification of nursery rhymes based on two 

categories that these rhymes conveyed: semantic and morphological division. This 

classification, as outlined by Taçi (2017) is presented in the following table. Some 

examples are provided in order to illustrate their characteristics. 

Table 1 

Classification of Nursery Rhymes 

Classification Group Examples 

Semantic division 

Parts of body Head, shoulder, knees and 

toes, I have got ten little 

fingers, Hokey Pokey etc. 

People and occupation What are you going to be? 

Animals Old McDonald had a farm; 

Farmer Brown’s got one 

big dog, etc. 

Clothes X is wearing a bright blue 

dress. 

Colors Blue is the sea. 

Food Stir the soup. 

Flowers Lilies are white 

Daily activities There is the way; I like to 

skip. 

Morphological division 

Present simple What does the cat say; The 

farmer’s in his house; The 

farmer sows his seeds. 

Present continuous X is wearing a bright blue 

dress. Here we come 

galloping. 

Simple past One little girl; I did, I did, I 

did. 

Past continuous As I was going to St. Yves. 

Perfect Tenses I have got ten little fingers 

Auxiliary verbs Can you tell me; Hush little 

baby 

Note: Adapted from (Taçi, 2017) 
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This classification highlights the diversity and complexity of nursery rhymes, 

which serve as a linguistic and educational tool by including vocabulary, grammatical 

structures, and cultural notions in addition to engaging children with entertainment. 

1.6.3. Appealing elements of Nursery Rhymes 

Nursery rhymes do not have a specific form, since they can be presented in short 

or long verses, yet they share specific elements that make them easy and pleasant to 

remember (Sayakhan & Bradley, 2019). Based on several papers, the common elements 

of nursery rhymes are detailed below: 

• Rhythm  

This is the most remarkable characteristic of nursery rhymes. The Oxford 

Advanced Learners Dictionary (2005) defines rhythm as a part of the prosodic elements 

with strong regular repeated pattern of sounds or movements. Therefore, the rhythm is 

what keeps the rhyme active and moving forward acting as the beat of a drum. This 

patterns is the reason why rhymes are meant to be heard because it encourages people to 

react, by clapping their hands or jumping to the music. (Sayakhan & Bradley, 2019). Even 

though nursery rhymes do not follow a specific structure, they commonly possess a binary 

structure with quatrains of four-beat lines, which is interestingly the first pattern humans 

come into contact with (Scheiding C, 2019). This type of structure is relatively simple so 

that it ensures easy repetition, which is the key to make these rhymes enjoyable.  

• Musicality 

Linked to the musicality is the metrical pattern, which indicates the rhythm of 

speech and length of syllables in stress-timed languages such as English or German (the 

main rhythm is defined by the stressed syllables) or syllable-time languages such as 

Spanish or French (the rhythm is more uniform since the syllables last approximately the 

same amount of time). Musicality plays an important role because it is naturally linked 

with the rhythm, as there is an innate musicality in speech, that leads to a preference 

towards the rhythm necessary for memorization. (Scheiding C, 2019). Based on the 

aforementioned, the author explains that musicality is intrinsically connected to the 

rhythm of rhymes, this not only helps structure speech but also facilitates memorization. 

• Repetition 

This other aspect of orality is also a key part that make rhymes memorable. As it 

is explained by Scheiding, when information is structured through the use of rhyme, 

repetition and accumulation, knowledge can be anticipated. Listeners can remember more 

easily the overall message of the poem by repeating specific elements like rhythmical 

lines, sentence structures or situations. Besides helping the memory, repetition also fosters 

a sense of familiarity. Nursery rhymes are designed to evoke feelings of safety, comfort 

and playfulness. This is different with other poetry for children that try to surprise or 

present new and creative ideas. 
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Besides, thanks to this element, nursery rhymes support literacy development by 

facilitating vocabulary learning as well as using the rhymes to predict patterns, which 

enhances motivation. Consequently, these rhymes have become a powerful educational 

tool that not only entertains but helps to develop crucial language and literacy skills in 

children (Scheiding C, 2019).  

• Formulaicity 

Furthermore, nursery rhymes are an example of formulaic language. This 

language is understood as multi-word combinations that are memorized as a whole 

instead of being invented every time they are spoken (Kcskes, 2006). In other words, they 

are pre-learned phrases that are drawn from memory. According to the author, some 

examples of formulaic language are collocations, fixed expressions, lexical metaphors, 

idioms and situation-bound utterances. Taking this into consideration, Scheiding (2019) 

explains that the nursery rhymes are basically a type of memorized sequence that can be 

learned as a whole, however when it comes to didactic purposes, teachers usually break 

them into parts to teach about literacy elements like phonics and vocabulary.  

Moreover, these rhymes are strongly connected to the culture of the community 

that uses them since they reflect the values and identity as well as the traditions of the 

place. This means that it arouses a certain linguistic behaviour, especially in children, 

which creates a connection between the language and interaction, for instance singing 

together, clapping or repeating phrases. This demonstrates how individuals within a 

community convey rhythm, tone or repetition. 

• Language as play 

Nursery rhymes are involved in a process where they are meant to be performed 

rather than just read. The author uses the word “experience” to explain that the key part 

for the effectiveness of nursery rhymes is the oral performance, this means that they 

should be shared out loud. Generally, the books that illustrate nursery rhymes do it 

perfectly, yet they do not capture the essence of the melody, rhythm or emotional tone. 

On the other hand, due to didactic purposes, publications and documents lead to a 

decrease in the traditional use of nursery rhymes, so they became less about playing, 

having fun or enhancing communal bonding, and more about being studied for education 

(Scheiding C, 2019). 

1.6.4. Nursery Rhymes as a Teaching Technique 

Due to the different elements in nursery rhymes, they provide much more than 

just entertainment purposes. In the first place, they have been used to enhance early 

reading skills in young children. However, they are not only addressed to a specific group 

of students or a certain skill. In fact, learners of any age can take advantage of nursery 

rhymes to develop or improve English, pronunciation, wordplay, vocabulary and more 

(Sayakhan & Bradley, 2019). They can be used for all grades in education background in 

formal or informal institutions (Damayanti et al., 2023). Either for young or older 



14 
 

children, nursery rhymes can be considered in the teaching process to provide benefits in 

the language.  

Likewise, Ahire (2021) states that music is, in most cases, the key factor to 

improve the environment in a classroom, so it becomes more dynamic. On the other hand, 

the author mentions that music is also considered an intelligence, based on the multiple 

intelligences theory proposed by Howard Gardner in 1983, suggesting that this also 

supports the use of music for pedagogical purposes. In such way, musicality plays a role 

as part of the nursery rhymes elements which implies that they can be effective in dealing 

with specific classroom situations as well. 

1.6.5. Nursery Rhymes to learn Vocabulary 

The role of nursery rhymes in improving English vocabulary is remarkable among 

young learners. The application of nursery rhymes and everything that is involved make 

it a multifaceted process that goes beyond simply singing along, it involves a whole 

cognitive process. As explained by Karote Rajan and Saadat (2024), in first place, the act 

of singing requires children to process the sounds, understand the meanings and produce 

them with correct pronunciation, that means that learning nursery rhymes fosters 

concentration. Also, these rhymes contribute to improve the memory skills because the 

basic rhythm pattern makes it an excellent memory exercise. 

  Moreover, some nursery rhymes have an advanced English vocabulary that is not 

common in conversations from every day. This encourage learners to expose themselves 

to new and complex words and meanings without omitting the importance of working on 

correct  pronunciation (Karote Rajan & Saadat, 2024). On top of that, the role of teachers 

is crucial in order to maximize the impact of nursery rhymes by providing material and 

encouraging active participation (Fitria, 2023). Thus, learners can take advantage of their 

use and expand their lexical knowledge of the language. 

1.6.6. Practical Applications 

According to several papers, the effectiveness of nursery rhymes is followed by 

some conditions that ensure their correct use as part of the lesson plan. These 

requirements can be understood as stages or steps to follow for ensuring the correct 

application of the nursery rhymes in the classroom that are detailed below: 

• Choose the right material 

To begin with, the choice of the appropriate material is essential for using this 

technique, this includes creating, adapting or selecting according to the age, relevance 

and needs of the learners. The selection of the nursery rhymes should be considered based 

on their suitable level of language employed, how relevant they will be for the creation 

of activities using the rhyme and how helpful they are for the target language learning 

regarding vocabulary or other skills (Fitria, 2023). The teaching material is the most 

important part because it enables the success of the learning process. 
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• Present the rhyme 

Once the appropriate rhymes have been selected, the teacher should be willing to 

present the rhyme to students, either by reading aloud or writing it. A very good starting 

point is listening to the nursery rhyme, so that students follow up with the teacher’s voice 

and learn how to use the structure and intonations of the words in English (Sayakhan & 

Bradley, 2019). The rhyme can be presented in written form, but there are other tools that 

can be used such as videos or songs. 

For instance, Sayakhan and Bradley (2019) suggests pocket charts as a fun activity 

to play with the language of the nursery rhyme, it consists of writing the nursery rhyme 

on paper strips, students put their strips in the right lines and practice reading them in the 

correct order. Once they get familiar with the rhyme, the teacher reorganizes the order, 

and students have to remember and replace the lines of the rhyme correctly. There are a 

lot of ways to expose students to new words and phrases and practice pronunciation. 

• Repeat and model the rhyme 

One key aspect of nursery rhymes is that they should be performed to create 

interaction between the individuals. In first place, repeating is the point of a nursery 

rhyme, through repetition, students are able to get familiar with the language that is used, 

imitating pronunciation and remembering the words that are within the rhyme (Aprilia et 

al., 2019). Furthermore, the rhyme is not meant to work as something mechanic, but with 

the process of repeating, reciting and practicing, the emotions, experiences and thoughts 

of students are activated (Damayanti et al., 2023). This happens when imitating and 

repeating at the same time, students create a process of association between the words 

and gestures or movements which influences their memorization and vocabulary learning. 

In this stage, while reciting, the process that also comes into play is the analysis 

of the rhyme to observe the flow of the language, the stress points, how it can be used for 

expressivity and even to discover literacy devices (May, 2020). This is relevant for the 

study of vocabulary because through the analysis of language students can practice 

intonation and stress, identify meaning by context, content words and their function or 

even the elements present in the nursery rhymes such as alliteration, imagery, metaphors, 

similes or others.  

• Design activities 

After presenting and becoming familiar with the nursery rhyme, the teacher must 

build activities around it. The activities can be focused on working individually or in 

groups and they should help students to gradually change their role from passive to active 

in the classroom (Ahire, 2021). Besides, the teacher creates assignments considering the 

components of the language, particularly for vocabulary development, taking into account 

aspects of vocabulary such as form, meaning, use and the cognitive and linguistic level 

of students.  

For instance, Aprilia et al. (2019) indicate how an activity can be developed by 

using the rhyme Old Mc Donald song, the title shows that the topic will be animals. In 
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addition to singing the song and imitating animal voices, students were asked to mention 

other animal names and complete questions by using different techniques like filling in 

the blanks or composing a random word related to the topic. Moreover, Damayanti et al. 

(2023) recommend using nursery rhymes along with digital media and visuals to connect 

information from the verbal stimuli and non-verbal stimuli, which is known as the dual-

coding theory for a better recall and comprehension of vocabulary. 

1.6.7. Impact of Nursery Rhymes in Young English Learners 

Nursery rhymes are a great source of physical, social and cognitive benefits for 

young EFL learners. Among the benefits that they provide, Fitria (2023) adds the foster 

of a playful learning environment, interdisciplinary learning opportunities and 

empowerment of teacher to be creative and constructive. For young EFL learners, 

studying a language requires some factors to consider. Prayatni (2019) states that curiosity 

and enthusiasm are present in the way they learn a language, for this reason, a positive 

and fun learning environment is needed to encourage their participation so that the 

learning of vocabulary and pronunciation comes naturally. In this way, nursery rhymes 

become an alternative and effective instrument in language learning English skills and 

subskills. 

Similarly, play is another factor that works effectively when teaching young EFL 

learners since it allows them to be active participants in their process as well as enhancing 

skills like communicating and collaborating with others encouraging critical thinking and 

improving creativity (May, 2020). Therefore, with the use of nursery rhymes and 

considering the elements related to interaction, learners are allowed to perform and sing 

aloud which contributes to what several authors have recognized about nursery rhymes, 

that they help in the increasement of motivation to learn and being engaged in class. 

Finally, learning with nursery rhymes brings further benefits even for cognitive 

skills. Firstly, the process of repeating a nursery rhyme involves the ability to concentrate 

on a task and enhancing memory skills. But not just that, thanks to the stories and 

imaginative scenarios that are conveyed through them, children are allowed to develop 

different concepts such as time, cause and effect and logical order of events which helps 

to increase problem-solving skill and creative thinking (Karote Rajan & Saadat, 2024). 
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CHAPTER II: METHODOLOGY 

This section describes the approaches, methods, techniques, and instruments that 

were applied during the research. A good methodology helps to increase readers’ trust in 

the findings as well as to check if the research is accurate and reliable (Chris, 2021). The 

methodology considered in this chapter is a mixed approach, deductive method and the 

survey and interview as instruments to collect information about the variables 

2.1. Research Approach and Type of Research 

The research approach is referred as the procedure to examine and explain a study 

and its findings, which could be based on the use of numbers, a description style or a 

mixture of both (Taherdoost, 2022b). The research approach followed in this work was 

the mixed approach which combines the quantitative and qualitative research. The 

objective of a mixed approach is providing a more complete understanding of a research 

by combining the two approaches rather than the approach alone (Creswell, 2014). In this 

way, the potential of mixed methods was meant to help in the validity and reliability of 

this study.  

As mentioned before, the quantitative and qualitative approaches play a role in the 

application of a mixed method. On one side, the quantitative research involves the 

collection and analysis of numerical data to find tendencies or common preferences to 

understand a phenomenon, following an objective and logical perspective. It emphasizes 

numerical and statistical data that is presented in non-textual forms like tables, figures or 

others, collected through the use of tools like questionnaires (Ghanad, 2023).  

On the other hand, the qualitative research is focused on finding insights to 

provide detailed description of phenomena focusing on feelings, ideas or experiences. 

This is usually done in narrative form. Unlike quantitative method, qualitative method is 

not statistical and follows either a semi-structural or unstructured focus. The aim is to find 

different perspectives, patterns, or describe and explain relationships, individual 

experiences and group norms to provide an answer to the why (Ugwu & Val, 2023). 

Furthermore, this research is focused on explaining the current situation of young 

learners and vocabulary techniques. That said, according to the approaches that this 

research followed, the type of an appropriate research was the descriptive research. The 

aim of this type of research is to describe a specific population, situation and phenomenon 

focusing on explaining how, when and where something happens before explaining why 

it happens (Ghanad, 2023). The main aspect that characterizes it is the fact that this type 

of research does not manipulate any of the variables but collect data that adjusts to the 

reality when it occurs. For this reason, the descriptive research relies on different methods  

to collect data from its natural context like survey and interviews (Manjunatha. N, 2021). 
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2.2. Research Method 

As for the methods, this research followed a deductive method. “Deductive 

reasoning is a logical approach where you progress from general ideas to specific 

conclusions. It’s often contrasted with inductive reasoning, where you start with specific 

observations and form general conclusions” (Streefkerk, 2023). Furthermore, this method 

draws to conclusions from primary assumptions or from truth established by other 

methods (Chand, 2015). That said, the deductive method suggests the existent knowledge 

of techniques related to vocabulary teaching that later on were meant to be analyzed based 

on its usefulness in a specific educational context.  

2.3. Research Techniques and Instruments 

Research techniques and instruments are the tools employed to gather the necessary 

information from sample subjects. Research techniques refer to the procedures used to 

carry out research activities. Techniques vary in terms like complexity, interpretation, 

design and administration since they are suitable for certain type of information (Pandey 

& Pandey, 2015). Moreover, the instruments were aligned with the methods and 

approaches used in this research. Reliable instruments are important to accumulate 

evidence to validate research hypotheses (Ali Khan et al., 2023). That said, this research 

applied a survey and interview to know about students and teachers’ perspectives of 

nursery rhymes as an academic technique to improve vocabulary.  

2.3.1. Survey 

According to Teachers College Columbia University (2021) a survey involves 

measurement procedures that implicate asking questions of respondents. This method is 

aimed to understand large populations as a whole. The survey followed a closed-ended 

questions design, and it was applied to seventh grade students at Presidente Velasco Ibarra 

school as a way to gather information regarding their perspectives of vocabulary learning 

and techniques used in class.  

2.3.2. Interview 

The interview is known as a conversation to collect information. It establishes 

communication between the researcher and the interviewee to understand and explore 

respondents’ opinions and behavior in a specific subject (Taherdoost, 2022a). The 

interview was applied to English teachers at Presidente Velasco Ibarra school with the 

purpose of gathering information about their thoughts of the difficulties of students and 

techniques used in class regarding vocabulary learning. It was carried out through a semi-

structured interview with open-ended questions. 

2.4. Research Questions 

• Why is vocabulary learning important in EFL education? 

• How do nursery rhymes support vocabulary learn in young learners? 
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• What elements in nursery rhymes will help with the improvement of vocabulary 

in seventh grade students? 

2.5. Population and Sample 

The methodology carried out in this research considered students and English 

teachers from Presidente Velasco Ibarra school. The school is located in Ibarra, Chica 

Narváez 2-20 and Jose Mejía Lequerica streets. It offers initial and basic education with 

academic periods in the morning and afternoon. Moreover, the community consists of 

around 1567 students and 68 teachers (Escuelas Ecuador, 2022).  

The population of this study was 135 students from seventh grade and 3 English 

teachers who oversee basic education grades in the morning. The target population is aged 

between 11-12 years old and is distributed in four classrooms. Parallel A and D consist of 

33 students, while parallel B has 35 and parallel C has 34. Because of the large population, 

this research considered as necessary to take a sample. The following formula was used: 

Figure 2 

Sample calculation formula 

𝑛 =
𝑁.𝑍2.𝑝.𝑞

(𝑁−1) .𝑒2 +𝑍2.𝑝.𝑞
  

 

𝑛 =
135 .(1,96)2.0,5 .0,5

(135−1).(0,05)2+(1,96)2.0,5 .0,5
  

 

𝑛 =
135 .3,84 .0,25

134 .0,0025+3,84 .0,25
  

 

𝑛 =
129,6

1,295
  

 
𝑛 ≈ 100   

 

Source: Own elaboration 

2.6. Procedure and Data Analysis 

The data collection of this project was conducted in the institution through the 

selected instruments previously validated and with the consent forms of the authorities. 

The survey, which includes eight close-ended questions, was applied to 100 students 

taking into account the sample calculation. They were chosen randomly from each 

classroom. On the other hand, the interview, that consists of eight open-ended questions 

was made to 3 English teachers whose responses were recorded to guarantee reliable data. 

Finally, the quantitative data was tabulated and shown on pie charts to analyse results, 

and the qualitative data were described to demonstrate subjective points of view. 

 

N=Population     135 

Z=Confidence level    1,96 (95%) 

e=Margin of error    0,05 (5%) 

p=Probability of success   0,5 

q=Probability of failure     0,5 

n=sample 
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CHAPTER III: RESULTS AND DISCUSSION 

This chapter presents the analysis of data previously gathered from the two 

instruments: an interview for teachers and a survey for students at Presidente Velasco 

Ibarra school. The teachers’ interviews were conducted to explore their views and 

experiences about vocabulary teaching. Additionally, the students’ survey was assessed 

to gain insight into their experiences and preferences towards their vocabulary learning 

environment.  

3.1. Teacher’s Interviews  

Question 1: In your experience, how difficult do you think it is for students to learn 

English vocabulary? Why? 

• Teacher A 

Vocabulary can be difficult for students for several reasons. Firstly, it is extensive, 

there are a lot of words that have similar meanings. Also, students are not familiar with 

the language because there are a lot of idiomatic expressions that are difficult to 

understand, and they translate them literally. 

• Teacher B 

It is very difficult because it is extensive, and it can be difficult to remember a lot 

of words. Also, students get confused with the words and their meaning. 

• Teacher C 

It is difficult for students because generally they see vocabulary in a context, and 

it makes it difficult to understand the content. So, it depends on the content; when it is 

through a text, it is easier.  

Analysis 

The data revealed that English vocabulary is challenging for students. Several 

factors that contribute to this were identified, including the amount of words, the 

confusion that arises due to similar meanings of words and the misunderstanding of 

idiomatic expressions. Besides, teachers pointed out that vocabulary can be harder to 

learn when it is not presented in context, so texts can facilitate the comprehension of 

meanings. This indicates that teaching vocabulary in context can be a better way to help 

students understand better. In fact, Li (2022) explains that when guessing the meaning of 

words from context students are thinking actively so it is more likely for them to 

remember and the learning becomes meaningful. 
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Question 2: How does vocabulary knowledge contribute to the English language 

learning process? 

• Teacher A 

It contributes to the understanding and effective communication of English 

language. It helps to understand texts, conversations and speeches. It allows a better 

comprehension of phrases and words, and it helps to improve linguistic abilities. It 

improves writing, reading abilities and confidence at speaking. 

• Teacher B 

Vocabulary is very important because it is the basis of the language, it helps to 

understand and communicate properly.  

• Teacher C 

It contributes a lot because if students know vocabulary they can understand and 

interpret a message in a specific context, for example, paragraphs in specific texts. 

Analysis 

This question was focused on the importance of vocabulary to develop English 

proficiency. It was agreed that vocabulary has a fundamental role as the basis of language 

learning process. Teacher A connected vocabulary knowledge to the four language skills 

and emphasized its impact on students’ confidence. Educator B emphasized its crucial 

role in facilitating effective communication and Educator C highlighted how vocabulary 

helps students in understanding messages in a context. These insights reinforce the idea 

that acquiring vocabulary is essential for comprehension, effective language use, and 

communication. As Guevara-Betancourt & Flores Albuja (2020) pointed out, vocabulary 

is a crucial factor affecting oral fluency and it has an important role in helping learners 

express their thoughts effectively. 

Question 3: From the following list of activities (there is a list), explain: which ones 

have you used during class to help your students remember English vocabulary? 

• Teacher A 

I have used all of the activities from the list because to develop students’ abilities 

and increase their motivation in the language is important to use different techniques. One 

of the techniques I suggest is to practice reading regularly, starting from short texts. Other 

techniques I have used as well are games, contests, doing crosswords, watching videos, 

mimics, tic tack toe, etc. 
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• Teacher B 

Among the activities from the list I have used are flashcards, looking for the 

definition of words and creating examples with them. Also, I like to use TPRS which is a 

methodology that involves reading and storytelling to teach vocabulary. 

• Teacher C 

The activities from the list that I have used are flashcards, looking for the 

definition of words, making sentences and comparisons. 

Analysis 

This question aimed to gather information about the activities that teachers do in 

class to reinforce vocabulary in students. The information indicated that teachers apply 

and recommend a variety of strategies in their classrooms. Among the activities 

mentioned, it was included the use of flashcards, creating examples with the words, 

looking for definitions and visual and contextual learning techniques. On the other hand, 

teacher A mentioned using other activities like games that involve physical activity and 

teacher C added the TPRS approach. This highlights the importance of using different 

techniques to increase students’ motivation and boost vocabulary retention. According to 

Aprilia et al. (2019) using innovative teaching materials can improve students’ abilities 

in English language because it acts like a benchmark for the success of the learning 

process. 

Question 4: Have you heard about the term “nursery rhymes”? Here are some 

examples (there is a list). Which ones are you familiar with? 

• Teacher A 

Yes, I have heard the term, and I know the first two: Twinkle Twinkle Little Star 

and The Wheels on the Bus. They are popular child’s songs in English. 

• Teacher B 

Yes, I have heard the term, they are traditional songs for children. I am familiar 

with Twinkle, Twinkle Little Star, The Wheels on the Bus and Five Little Monkeys which 

I have used to teach numbers. 

• Teacher C 

Yes, I have heard about the term and from the list, I have listened to the Wheels 

on the Bus. 

Analysis 

This question was aimed to demonstrate the familiarity of nursery rhymes for 

English teaching. The teachers explained that they were familiar with the concept of 

nursery rhymes, and they could recognize some of the names from the list showed. 
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Besides, teacher B mentioned to have used one of the rhymes during class to teach 

vocabulary. Although some of the popular nursery rhymes were not recognized, they have 

used some of them in class and this suggests that if they are spread among teachers, they 

can become more popular and benefit students. 

Question 5: Have you had the opportunity to use nursery rhymes in class? If so, how 

was your experience? 

• Teacher A 

Yes, I have applied some of them in warm-ups, especially with basic education 

students at the beginning of the year or whenever I have two consecutive class periods. 

What I could witness is the happiness that they feel when singing and doing corporal 

movements. I think these activities help kids to activate their memory, attention, 

coordination and to develop language. 

• Teacher B 

Yes, I have had the opportunity, and it went really well because it motivated 

students and created a good environment. Also, it makes it easier for them to remember 

the vocabulary that we were reviewing in the class. 

• Teacher C 

Yes, I have had the opportunity, and it is very good because it helps to improve 

pronunciation, to remember and learn more vocabulary through singing.  

Analysis 

The purpose of this question was to know if teachers have used nursery rhymes in 

class and how was their experience. Based on the data above, all of the teachers described 

their experience as positive. The principal thing that they noticed was that nursery rhymes 

increased motivation in students when they sing along and move their body. Besides, 

because of the rhythm and musicality, it was easier for students to remember the 

vocabulary learned. As Molina et al. (2018) mention in their study, music and language 

are strongly related and this is why music contributes to the development of the abilities 

when learning a language. 

Question 6: What do you think about using nursery rhymes in vocabulary learning? 

• Teacher A 

I think they are effective techniques that contribute with benefits to the learning 

process. They contribute to language development, they create a confidence environment, 

students interact with the context, they improve the cognitive aspect. The repetition 

benefits the brain, and it teaches how language works.  
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• Teacher B 

I think it is a very good resource for helping students remember vocabulary as 

long as they are appropriate for the age and level of the students. Also, it should be 

complemented with other activities, and it must be used continuously not just for one 

moment. 

• Teacher C 

They are a useful tool for the teaching-learning process of vocabulary. It improves 

memory, concentration, and thinking abilities, it also helps to train the ear. 

Analysis 

According to the interviews, all of the teachers agreed that nursery rhymes are 

effective for vocabulary learning. They emphasize the benefits specially to cognitive 

aspects like concentration, and memory, but also to other aspects like listening skills. 

Karote Rajan & Saadat (2024) explain that even young learners benefit from rhymes the 

most thanks to the cognitive process that it requires and its contribution to develop social 

skills. Moreover, teacher C highlighted the importance of selecting appropriate content 

and a longer use.  

Question 7: If you had a guide of activities based on nursery rhymes to reinforce 

vocabulary, what factors do you think it should have to make it useful in your 

classroom context? 

• Teacher A 

It should be designed considering the internal and external aspects. The internal 

aspects are the student's motivation, self-esteem, personal interests to connect with the 

content and learn in a meaningful way, and that the rhymes have varied rhythms using 

many resources on the internet like artificial intelligence. The external factors it must 

consider are for example objectives, methodology, resources and materials, evaluation, 

school context and attitude of the teacher. 

• Teacher B 

The activities should be made according to the age and level of the students, and 

they should be easy to use anytime and in more than one occasion.  

• Teacher C 

It should be possible to use audiovisual resources, to adapt the space and the 

rhymes should be oriented to sing and listen. 

Analysis 

This question aimed to explore teachers’ insights into the components of a useful 

guide based on nursery rhymes. Some of the mentioned aspects were that the content 
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should motivate and be connected with students’ interests. It should be considered the age 

and level of students to develop the activities and make sure that they can be used 

alongside the school years. This information suggest that a guide should be flexible and 

engaging considering the needs and context of the classroom. 

3.2. Students’ Survey Results 

Figure 3 

Liking English 

 

Source: Own elaboration 

The graph above provides information about whether students like or not to learn 

English. According to the results, 77% of the students answered that they like to learn 

English, while 23% indicated the opposite. This information reflects that most of students 

present a positive attitude towards learning English. It may be inferred that their 

perceptions are influenced by several factors, like motivation, experiences and interests. 

In fact, Giantari et al. (2023) mention that the principal factor affecting students is 

psychological because learning a foreign language is certainly difficult. Still, it can be 

said that most of students have an interest towards learning English and that their 

experiences have been favourable, however the small group should not be forgotten, and 

motivational strategies are needed to spread the interest among them. 

Figure 4 

Importance of English vocabulary in language comprehension 

 

Source: Own elaboration  
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Figure 4 shows whether students agree or not on the importance of vocabulary in 

language comprehension. The data revealed that most of the population agrees with the 

statement since 53% selected “Agree” and 35% selected “Strongly agree”. This indicates 

that students agree in a different level of intensity. On the other hand, only 6% of the 

population expressed neutrality, 3% disagreed and another 3% strongly disagreed. 

Overall, even though the level of intensity is different, it can be said that students 

recognize the key role of vocabulary in language comprehension. As it is explained by 

Dauletova & Rahimova (2022) vocabulary is a crucial part of language learning, if 

students want to reach a higher level, teacher and students have to dedicate a significant 

time to improve it. 

Figure 5 

Complexity of English vocabulary 

 

Source: Own elaboration 

Figure 5 illustrates the level of complexity of English vocabulary among seventh 

grade students. According to the information, the highest percentage corresponds to the 

option “Regular” with 53% of the population who consider that vocabulary is not really 

complicated. Following that, 25% think that vocabulary is difficult and 8% think that it is 

very difficult. Sometimes, students see learning vocabulary as boring and that is why the 

methods, techniques and approaches have a big role in changing that mentality (Elmahdi 

& Hezam, 2020). On the other hand, 9% of students believe that vocabulary is easy and 

5% believes it is effortless. These results reflect that for most students, vocabulary 

represents a moderate challenge, but it is still easy to handle. 

Figure 6 

Confidence of vocabulary knowledge when reading or listening 

 

Source: Own elaboration 
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The graph above presents an overview of the degree of confidence of students 

towards their vocabulary knowledge with receptive skills (reading and listening). The 

information shows that 58% of the participants need help understanding the message 

because they only know a few words. The 25% finds very challenging to understand 

because they understand very few words. Finally, only the 17% thinks they are able to 

understand the message without difficulty. Expanding vocabulary is the first step towards 

improving not only receptive but also productive skills (Hasan, 2024). This shows that 

vocabulary is a critical area that influences comprehension, and that most of the students 

need additional support. 

Figure 7 

Activities for vocabulary in class 

 

Source: Own elaboration 

This chart provides information about students’ perceptions over English classes 

and what activities they commonly do to remember vocabulary. The data showed that the 

most common activities the teacher does in class are translating the words into Spanish 

to remember them with the 70% and repeating the words to memorize them with the 67%. 

Following that, another activity is creating examples with the 34%, while the least used 

activity was the use of flashcards with a 12%. On the other hand, 6% of the participants 

mentioned other strategies like singing, playing games and watching videos. Overall, the 

information shows that the main techniques teachers use in classes are focused on 

repetition and translation. According to Elmahdi & Hezam (2020) translation can be one 

cause for low motivation and interest in students, however it is not bad since it can be 

used to check students comprehension or correct mistakes, moreover they emphasize the 

importance of using visual aids to create memorable activities. 
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Figure 8 

Preferences on resources to learn vocabulary 

 

Source: Own elaboration 

Figure 8 displays information about the preferences of students towards resources 

to learn vocabulary. According to the results, there is a clear preference for using songs 

because it represents 81% of the population. Following that, nursery rhymes is the next 

with 34% which indicates that the resources that involve musical components have a high 

degree of acceptance among students. Furthermore, as it was demonstrated in the study 

of Molina et al. (2018), the habit of listening to music has a high impact in the level of 

proficiency of a foreign language. The 31% corresponds to tongue twisters and riddles 

and the 28% to free poems. Moreover, 4% of students mentioned other resources like 

games and videos.  

Figure 9 

Students’ knowledge on common Nursery Rhymes 

 

Source: Own elaboration 
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The graph above shows what students know about nursery rhymes and if they can 

recognize some of the most popular ones. The nursery rhymes best known by students 

were “The Wheels on the Bus” with an 86% and “Hickory Dickory Dock” with the 58%. 

The least known were “Twinkle Twinkle Little Star” with 72% of population who has 

never heard it as well as “Jack and Jill” with 83% of the population. Moreover, the rhyme 

“Five Little Monkeys” is slightly unknown with 55% negative responses. Based on the 

results it can be inferred that students are familiarized with some of the popular nursery 

rhymes, this is an advantage because if they know the rhymes, the focus can change to 

improve the lexical abilities. 

Figure 10 

Level of agreement to include Nursery Rhymes in classroom activities  

 

 

Source: Own elaboration 

Figure 10 illustrates the level of agreement of students towards the use of nursery 

rhymes in activities focused on reinforce vocabulary. The information indicates that 88% 

of students expressed that they would like to learn new vocabulary through activities that 

include nursery rhymes while the 12% indicated the opposite. However, it can be inferred 

that there is a high level of interest and motivation for this type of learning resource, so it 

means it would be positively accepted by them. 

3.3. Discussion 

The interview and survey results indicated what key points occur in the vocabulary 

learning process of seventh grade students at Presidente Velasco Ibarra School. 

Considering the role of vocabulary in language learning and the techniques that are 

considered effective to facilitate the process. Additionally, the findings demonstrated key 

information about the challenges that students face when learning vocabulary and the 

benefits of using nursery rhymes to address them. 
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There are several studies that affirm the role of vocabulary in the language 

learning process. For instance, it is explained that the most vocabulary someone knows, 

the easier it will be for them to improve the other language skills as it is the foundation 

of skills in a language (Dauletova & Rahimova, 2022). In this sense, it was evidenced 

that teachers and students in this research recognized the importance of vocabulary 

mentioning that it is the basis of everything making an emphasis on communication. 

Since vocabulary is a fundamental part of a language, teachers recognized that it 

can be challenging for students as well, due to aspects like length, similarities in meanings 

and idiomatic expressions. Although students did not admit finding vocabulary difficult, 

they noticed that they need support to understand a message when reading and listening 

in English. Therefore, while students mentioned translation and memorization as common 

strategies used during class, teachers explained using more innovative and less traditional 

activities focusing on vocabulary, which created a disagreement on both perspectives.  

Due to the challenges that learning a language can present, teachers declared that 

it is important to use different strategies and create a variety of activities to increase 

motivation and engagement in students. Likewise, students showed their preference 

towards using songs to learn vocabulary. Traditional songs for children known as nursery 

rhymes, have been considered as beneficial in language learning. According to Aprilia et 

al. (2019) the principal aspects that make them so engaging are the rhythm and musicality 

that it poses which make them easy to listen and follow. As for the nursery rhymes, 

teachers agreed on thinking that it is an effective option to teach vocabulary. They have 

evidenced an increasing motivation in the learning environment and a contribution to 

cognitive aspects related with the memory. 

In conclusion, the findings in both, interview and survey suggested that 

vocabulary is crucial to develop language proficiency. Moreover, it presents challenges 

that should be addressed through the use of different teaching techniques, nursery rhymes 

being one of them. Finally, teachers and students expressed their positive attitude towards 

the use of nursery rhymes, increasing the possibility that nursery rhymes could help 

students improve vocabulary knowledge. 
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CHAPTER IV: ACADEMIC PROPOSAL 

Title 

Rhyme and Remember: A Teacher’s Resource Pack focused on Vocabulary 

4.1. Rationale 

Vocabulary is an essential part in English language learning. It is the base for the 

development of other skills. However, most of the time it is challenging for students to 

learn and for teachers to teach. As vocabulary involves complex aspects, it requires 

students to put effort in learning it. For instance the length and the use are the principal 

aspects that influence in their attitude towards it (Kaphle, 2024). On the other hand, 

teachers are usually attached to using the same techniques which hardly increase students’ 

motivation and interest. For this reason, the use of nursery rhymes arises with the purpose 

of suggesting new techniques to teach vocabulary taking advantage of the powerful 

elements that facilitate its learning. 

Nursery rhymes are commonly known as traditional songs for children. The 

principal reason why they are used in language learning is because they are simple and 

repetitive which make them easy to remember. Also, the rhythm is catching for students, 

and it helps to create a positive environment that brings several benefits. For young 

learners, singing and moving increase their enthusiasm towards learning contributing to 

a positive attitude and encouraging participation (Centeno-salo, 2023). Furthermore, 

using nursery rhymes also benefits their cognitive abilities related with the memory which 

is why they are a great option to be used in the classroom. 

Based on the aforementioned, the present academic proposal was designed with 

activities for teachers focused on improving vocabulary. The activities were developed 

following the elements of nursery rhymes and focusing on strategies for young learners. 

The rhymes and activities were selected and adapted according to students’ age and level. 

Furthermore, the topics were selected according to the contents presented by the Ministry 

of Education for seventh grade students. With the use of nursery rhymes, this proposal 

seeks to provide teachers a variety of resources and materials ready to use in the classroom 

with the purpose of enhancing vocabulary learning for young EFL learners. 

4.2. Theoretical Foundations 

The design of this proposal was grounded principally to several theoretical 

principles that support the use of nursery rhymes to improve vocabulary in young EFL 

learners. Vocabulary is a challenging skill to develop. According to Elmahdi & Hezam 

(2020) by creating a connection between words and sounds, images, or actions, 

vocabulary learning is more effective. These aspects are integrated into nursery rhymes, 

and the activities were designed including strategies like Total Physical Response (TPR) 

and repetition. As it is explained by Frira Try Islami (2019) TPR can be combined with 

different media like songs, rhymes, games, storytelling, role-plays or dialogues. 



32 
 

Furthermore, the repetitive nature of nursery rhymes is a key factor that allows students 

to internalize and remember the words easily.  

Similarly, several studies highlight the importance of using techniques that are 

specifically designed for young learners. According to Purwanti et al. (2020) young 

learners are motivated and engaged when the learning involves singing, playing and 

meaningful interaction. These strategies align with the principles of collaborative 

strategies, experiential and active learning, which emphasize student participation and 

interaction. Nursery rhymes support these needs by creating a playful and dynamic 

environment where students can get involved singing aloud and interacting with each 

other. Moreover, it benefits physical and mental skills because learning a rhyme involves 

a whole cognitive process that improves memory and the ability to concentrate (Karote 

Rajan & Saadat, 2024). 

Furthermore, with the main purpose of creating a dynamic and motivating learning 

environment for young learners, gamification strategies were also integrated into the 

activities of this proposal. Gamifications include game elements like points, levels, 

challenges and rewards to increase student engagement (Sultan et al., 2024). On the other 

hand, nursery rhymes allow the creation of games thanks to their nature and structure. 

This combination of gamification elements with nursery rhymes provides enjoyable 

learning experiences for students and fosters positive and active learning. 

4.3. Objectives 

4.3.1. General Objective 

• To design a teacher resource pack based on the use of nursery rhymes for the 

improvement of vocabulary. 

4.3.2. Specific Objectives 

• To select appropriate nursery rhymes that contribute to improving vocabulary in 

young learners. 

• To develop engaging activities using nursery rhymes focused on vocabulary 

reinforcement according to the strategies aligned with its elements. 

4.4. Development 
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

 

5.1. Conclusions 

 

• Vocabulary plays an essential role in the learning process of a language; it is the 

foundation of productive and receptive skills. However, it represents a challenge 

for students because of aspects like length and use, which influence in their 

attitude towards learning. Although there are several techniques oriented to teach 

vocabulary, there is still the need to implement innovative ones to engage young 

learners and create a positive learning environment. 

 

• The findings confirmed that for students’ vocabulary comprehension demands 

more effort specially when reading and listening. For teachers, different 

techniques must be applied to address the difficulties of learning vocabulary. 

Nursery rhymes are one of the techniques that teachers mentioned to be effective 

with young learners, especially because they increase motivation and create a 

playful environment. Moreover, students showed a positive attitude to using 

nursery rhymes thanks to their appealing musical elements.  

 

• The proposal offers a practical and innovative contribution to the process of 

teaching vocabulary. It provides teachers activities ready to be used during the 

classroom aligned with the educational contents for seventh grade and strategies 

derived from nursery rhymes elements. By including rhymes into the classroom, 

it is possible to create a dynamic environment for vocabulary learning. Therefore, 

this work motivates teachers to explore different strategies to make learning more 

effective and enjoyable for students. 
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5.2. Recommendations 

 

• It is recommended for teachers to look for different techniques and strategies to 

reinforce vocabulary in young learners continuously. Teachers should consider 

the needs in each classroom and students’ preferences when creating activities. 

• To integrate nursery rhymes into the classroom activities for vocabulary. There 

are a lot of benefits that this technique can bring into the learning process of young 

learners. The use of rhythm, repetition and movement can help students remember 

vocabulary easier while increasing their participation in class. At the same time, 

to ensure their effectiveness, teachers should adapt the content and activities 

according to the age and level of students.  

• To take advantage of the rhymes and enhance the activities, it is recommended 

for teachers to combine the use of nursery rhymes with other strategies related 

such as TPR, repetition, collaborative strategies, etc. In this way, learning 

becomes more engaging allowing students to learn in a meaningful way. 
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