
 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA  

CARRERA DE PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS EN 

LÍNEA  

TRABAJO DE INTEGRACIÓN CURRICULAR 

TEMA: 

“USE OF DIGITAL RESOURCES TO EXPAND L2 VOCABULARY AT CENTRO 

EDUCATIVO COMUNITARIO INTERCULTURAL BILINGÜE PATRICIO ESPINOZA 

BERMEO” 

 

Línea de investigación:  Gestión, calidad de la educación, procesos pedagógicos e idiomas 

AUTORES: 

ERIKA JANETH PUPIALES PUPIALES 

ERIKA DANIELA QUISHPE IMBAQUINGO 

 

DIRECTOR: 

MSc. Ana Isabel Villegas Terán 

 

      Ibarra – Ecuador 2025 

Trabajo de titulación previo a la obtención del título de licenciada en pedagogía de 

los idiomas nacionales y extranjeros mención inglés. 

 



i 
 

     UNIVERSIDAD TÉCNICA DEL NORTE 
BIBLIOTECA UNIVERSITARIA 

 
 

AUTORIZACIÓN DE USO Y PUBLICACIÓN 

 A FAVOR DE LA UNIVERSIDAD TÉCNICA DEL NORTE 

1. IDENTIFICACIÓN DE LA OBRA  

En cumplimiento del Art. 144 de la Ley de Educación Superior, hago la entrega del presente trabajo a la 

Universidad Técnica del Norte para que sea publicado en el Repositorio Digital Institucional, para lo cual 

pongo a disposición la siguiente información: 

DATOS DEL CONTACTO 
CÉDULA DE 

IDENTIDAD: 
1004477343 

APELLIDOS Y 

NOMBRES: 
Pupiales Pupiales Erika Janeth   

DIRECCIÓN: Ibarra, La Esperanza Comunidad San Clemente 
EMAIL: ejpupialesp@utn.edu.ec 
TELÉFONO FIJO: S/N TELÉFONO MÓVIL: 0988333066 

DATOS DEL CONTACTO 
CÉDULA DE 

IDENTIDAD: 
1004814040 

APELLIDOS Y 

NOMBRES: 
Quishpe Imbaquingo Erika Daniela 

DIRECCIÓN: Ibarra, Av. Nelson López Obando   y Mariana de Jesús Paredes y 

Flores 
EMAIL: edquishpei@utn.edu.ec  
TELÉFONO FIJO: 2511990 TELÉFONO MÓVIL: 0969731440 

 

DATOS DE LA OBRA 
TÍTULO: “USE OF DIGITAL RESOURCES TO EXPAND L2 

VOCABULARY AT CENTRO EDUCATIVO COMUNITARIO 

INTERCULTURAL BILINGÜE PATRICIO ESPINOZA 

BERMEO” 
AUTOR (ES): Pupiales Pupiales Erika Janeth   

Quishpe Imbaquingo Erika Daniela 
FECHA: 

SOLO PARA TRABAJOS DE GRADO 
PROGRAMA:          PREGRADO                               POSGRADO 

TITULO POR EL 

QUE OPTA: 
Licenciada en Pedagogía del Idiomas Nacionales y Extranjeros en 

línea mención Inglés. 
ASESOR 

/DIRECTOR: 
MSc. Ana Isabel Villegas Terán 

23/07/2025 
DD/MM/AAAA 

mailto:ejpupialesp@utn.edu.ec
mailto:edquishpei@utn.edu.ec


ii 
 

CONSTANCIAS  

 

Los autores manifiestan que la obra objeto de la presente autorización es original y se la 

desarrolló, sin violar derechos de autor de terceros, por lo tanto, la obra es original y que son los 

titulares de los derechos patrimoniales, por lo que asumen la responsabilidad sobre el contenido 

de la misma y saldrán en defensa de la Universidad en caso de reclamación por parte de terceros.  

Ibarra, a los 23 días del mes de julio de 2025  

 

EL AUTOR: 

 

 

 

 

 

 (f) …………………………………  

Pupiales Pupiales Erika Janeth  

C.C.: 1004477343  

 

 

 

 

 

 

(f) …………………………………  

Quishpe Imbaquingo Erika Daniela  

C.C.: 1004814040 

 

 



iii 
 

CERTIFICACIÓN DEL DIRECTOR DEL TRABAJO DE INTERGRACIÓN 

CURRICULAR  

ajusta a las normas vigentes de la Unidad Académica de la Universidad Técnica del Norte; en 

consecuencia, autorizo su presentación para los fines legales pertinentes. 

MSc. Ana Isabel Villegas Terán 

C.C.: 1002243200 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ibarra, 23 de julio de 2025 

 

MSc. Ana Isabel Villegas Terán 

DIRECTOR DEL TRABAJO DE INTEGRACIÓN CURRICULAR 

 

CERTIFICA: 

Haber revisado el presente informe final del trabajo de integración curricular, el mismo que se 

 

 

 

 

(f) ………………………………… 



iv 
 

DEDICATION 

 

 I dedicate this research to God for guiding me in the right direction, to my partner for his 

unconditional support, pushing me to reach new goals. To my daughters who are my greatest 

inspiration and reason for my daily efforts. To my parents for their love and patience, who taught 

me values and perseverance. Finally, to my siblings, and my life partners, for every word of 

encouragement and gesture of solidarity that has strengthened my determination to achieve this 

achievement. 

 Erika Pupiales 

 

I dedicate this thesis to my beloved God, who has given me the strength, wisdom and peace to 

move forward in each stage of this process. To my parents, for their unconditional love and for 

being the example of sacrifice and perseverance that they have always given me. And to my 

siblings, for their affection, for being a constant source of encouragement and for inspiring me to 

be better every day. 

 Erika Quishpe 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



v 
 

 

GRATEFULNESS 

 

 

We thank God for giving us strength and wisdom. We also thank the Universidad Técnica del 

Norte (FECYT) Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros for giving us the 

opportunity to be part of this stage of our lives. We also thank MSc. Ana Isabel Villegas, our 

advisor, whose guidance and experience have enriched this research and provided valuable 

knowledge. Likewise, we thank all the teachers and tutors who allowed us to solve all our 

doubts, giving us confidence and motivation to achieve the proposed goals. 

We would also like to thank our colleagues for their support and collaboration, which was an 

important part of this research.   

We also thank the CECIB “Patricio Espinoza Bermeo”, authorities, professors, and students, who 

opened the door to carry out our research project. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vi 
 

 

RESUMEN 

  

Esta investigación se centró en el uso de recursos digitales como una herramienta clave para 

ampliar el vocabulario en segunda lengua (L2) en el Centro Educativo Comunitario Intercultural 

Bilingüe (CECIB) “Patricio Espinoza Bermeo”. El objetivo principal fue analizar el rol de estos 

recursos en la facilitación del aprendizaje del vocabulario en L2, así como su impacto en los 

estudiantes de la institución. Se buscó determinar en qué medida el uso de herramientas digitales 

puede contribuir a un aprendizaje más dinámico, interactivo y efectivo en el contexto de una 

comunidad rural. 

La metodología empleada fue de enfoque mixto, combinando técnicas cualitativas y 

cuantitativas. Se llevaron a cabo entrevistas a las autoridades de la institución para conocer su 

perspectiva sobre la implementación de recursos digitales en la enseñanza de una segunda 

lengua. Además, se aplicaron cuestionarios a todos los estudiantes de la institución, que abarcan 

desde el 2do nivel hasta el 7mo año de Educación General Básica (EGB). 

Los resultados obtenidos evidenciaron un impacto positivo en el aprendizaje del vocabulario en 

L2. Un 97% de los estudiantes reconocieron la importancia de aprender un nuevo idioma para su 

futuro, lo que refleja una alta motivación. Asimismo, se observó que el uso de recursos digitales 

no solo facilita la adquisición de vocabulario, sino que también motiva a los estudiantes a 

continuar aprendiendo de manera autónoma y entretenida. 

En resumen, el uso de recursos digitales en la enseñanza de una segunda lengua en entornos 

rurales representa una estrategia efectiva e innovadora que promueve el aprendizaje significativo 

y el desarrollo de habilidades lingüísticas en los estudiantes, preparándolos para un mundo cada 

vez más globalizado. 

 

 Palabras claves:  Recursos digitales, aprendizaje de vocabulario, segunda lengua L2, 

educación, motivación y adquisición. 
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ABSTRACT 

 

This research focused on the use of digital resources as a key tool to expand second language 

(L2) vocabulary at the Centro Educativo Comunitario Intercultural Bilingüe (CECIB) ‘Patricio 

Espinoza Bermeo’. The main objective was to analyse the role of these resources in facilitating 

the learning of L2 vocabulary, as well as their impact on the students of the institution. The aim 

was to determine to what extent the use of digital tools can contribute to more dynamic, 

interactive, and effective learning in the context of a rural community. 

The methodology employed was a mixed approach, combining qualitative and quantitative 

techniques. Interviews were conducted with the authorities of the institution to find out their 

perspective on the implementation of digital resources in second language teaching. In addition, 

questionnaires were administered to all students of the institution, ranging from the 2nd to the 

7th year of General Basic Education (EGB). 

The results showed a positive impact on the learning of L2 vocabulary. 97% of the students 

recognized the importance of learning a new language for their future, reflecting a high level of 

motivation. Furthermore, it was observed that the use of digital resources not only facilitates 

vocabulary acquisition but also motivates students to continue learning autonomously and 

entertainingly. 

In summary, the use of digital resources in second language teaching in rural settings represents 

an effective and innovative strategy that promotes meaningful learning and the development of 

language skills in students, preparing them for an increasingly globalized world. 

 

 

 

 

 

 

 

 

 Keywords: Digital resources, Vocabulary learning, Second language L2, Education. 

Motivation, Acquisition. 
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ACRONIMYS 

 

L2: Second Language 

EFL: English Foreign Language 

EVERA: Entornos Virtuales Emergentes Para Reforzar el Aprendizaje 

MINEDUC: Ministerio de Educación  

CERFR: Common European Framework of Reference for Language 

PLATO: Programmed Logic for Automatic Teaching Operations  

TPR: Total Physical Response 

ICT: Information and Communication Technologies  

ELLS: English Language Learning Standards  

BNC: British National Corpus  

EVP:  English Vocabulary Profile  

COCA: Corpus of Contemporary American English 

LSCH:  Chilean Sign Language 
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INTRODUCTION 

In recent years, the incorporation of digital resources into education has significantly 

transformed the way students learn and interact with knowledge, especially in the field of 

language acquisition. In rural schools, where access to updated materials and technological tools 

is limited, the integration of digital resources becomes not only an innovation but a necessity to 

promote equity and improve academic outcomes. 

This research explores the role of digital tools in the acquisition of English vocabulary 

(L2) among students at CECIB “Patricio Espinoza Bermeo,” located in the rural area of Ibarra, 

Ecuador. Vocabulary is a fundamental component of language proficiency, and its acquisition is 

crucial for effective communication in a second language. The lack of sufficient exposure to 

English and engaging learning materials often hinders students’ ability to develop this essential 

skill. Through the implementation of interactive and multimedia resources such as educational 

applications, online platforms, and gamified activities, students can experience more dynamic, 

personalized, and meaningful learning processes. 

The objective of this thesis is to analyze the rol of digital resources on vocabulary 

learning in English as a second language, identifying effective tools and proposing activities that 

enhance student participation and retention. The research combines qualitative and quantitative 

methods, including surveys and interviews with students, teachers, and school authorities, in 

order to understand the current challenges and opportunities in this area. 

This study also seeks to generate significant linguistic, academic, and technological 

impacts by designing digital activities that not only improve vocabulary acquisition but also 

increase student motivation, support digital inclusion, and contribute to the development of 

communicative skills in English. This approach is aligned with the Qingdao Declaration by 
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UNESCO (2015), which emphasizes the need to "harness the potential of ICT to strengthen 

education systems, knowledge dissemination, information access, quality and effective learning” 

to achieve inclusive and quality education by 2030. 

 

Ultimately, this study aims to contribute to the development of more inclusive and 

technologically enriched educational practices, offering a practical proposal that responds to the 

needs of rural educational environments while fostering students' linguistic and communicative 

abilities. 
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PROBLEM 

1.1 Research Problem 

The incorporation of digital resources characterizes today's educational environment. The 

difficulties faced by students at the institution are significant in the process of learning a foreign 

language due to limited access to digital teaching resources and limited contact with the language 

outside the classroom. 

 1.2. Description of the problem 

 Learning vocabulary in English as a second language is essential for combining the 

communicative and linguistic skills that students have (Nation, I.S.P, 2020). However, access to 

resources and practices for vocabulary learning can be scarce in rural institutions. This school 

faces significant challenges due to a shortage of educational resources, difficulties in acquiring 

technology, and a lack of specific teacher training in the use of digital resources for teaching 

English Zhu et al. (2023) 

According to UNESCO (2020), the lack of technological and academic access in 

institutions impedes the development of linguistic competencies, specifically vocabulary 

retention, which is essential for effective communication in L2. In addition, when traditional and 

not very dynamic methods, such as non-gamified methods, are used, learners tend to show less 

interest in interacting with the language in a meaningful way. 

On the other hand, Haleem et al. (2022) emphasize that the use of technological resources 

can be very influential in vocabulary learning, thanks to resources with free access to interactive 

and multimedia materials that facilitate not only comprehension but also the acquisition of new 

words. 
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 In this sense, it is essential to investigate how the implementation of digital resources can 

expand students' English vocabulary. This study seeks to identify the most effective digital 

strategies and how these can be implemented. 

1.3 Delimitation of the Problem 

This study focuses on students’ CECIB “Patricio Espinoza Bermeo”, during the school 

year 2024-2025. Located in the city of Ibarra, La Esperanza, San Clemente, where up-to-date 

educational opportunities and materials are limited, affecting the development of language skills 

in the foreign language. Therefore, the implementation of virtual tools could favor vocabulary 

retention and motivate student participation, favoring diverse learning styles. The research is 

limited to this specific context, seeking to explore how technologies can enable lexical learning 

in English. 

1.4 Problem Formulation 

How can digital resources contribute to the more effective acquisition of English as a 

foreign language vocabulary in this school?  

What types of digital resources exist for L2 vocabulary acquisition?  

What impact would the integration of digital resources have on English vocabulary 

acquisition?  
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JUSTIFICATION 

Today, in Ecuador, the implementation of technological resources in English language 

teaching is vital to reducing educational inequalities and promoting equity in access to 

knowledge. On this point, Warschauer & Matuchniak (2010) state that the appropriate use of 

technological educational systems in the classroom does not improve teaching performance in 

any way but rather promotes learners' enthusiasm for studying.   

Based on INEC (2023), 39.9% of households in urban areas have a desktop computer, 

laptop, or tablet, which is much higher than in rural areas, where the access rate is only 16.8%. In 

addition, the percentage of Ecuadorian households with Internet access is 69.7% in urban areas 

and 44.4% in rural areas. Furthermore, the population with an active mobile phone in the urban 

sector is 66.6%, while in the rural sector it is 44.3%. Significant inequalities exist in equipment 

availability and internet access, which limit opportunities for equitable learning. 

The implementation of this research is essential because of its direct impact on the quality 

of education and the linguistic development of the students. This innovative project will 

reinforce the ability to expand and retain vocabulary, which will foster a broad knowledge 

environment.  

Acquiring vocabulary in English as a second language is a fundamental factor for the 

development of the learner from a linguistic and communicative point of view, Nation (2020). 

Using digital resources, more interesting and innovative understanding experiences can be 

created, facilitating greater retention and consideration of vocabulary, as mentioned by Haleem 

et al. (2022). 

 The effects of this project will be felt at the local level, directly benefiting all students 

and, possibly, other educational institutions in similar situations in the province of Imbabura. 



6 
 

Improving students' language skills helps strengthen society and increases opportunities for 

personal and professional development. 

The direct beneficiaries of this project are all students at the school, who will have access 

to new resources to improve their English language learning. In turn, teachers will also receive 

training in new skills and knowledge for the use of digital resources in the classroom, which will 

enable them to improve their teaching performance. By improving their language skills, students 

indirectly benefit the school and the community, as new doors to education and job skills are 

opened. This project generates high interest and expectations both in the educational community 

and in society in general. The integration of digital tools in the English teaching process not only 

represents a pedagogical innovation but also a concrete response to the current challenges in 

education in rural environments. Furthermore, if this research is successful, it could serve as a 

model for other schools, leading to a widespread change in how English is taught and learned. 
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 BACKGROUND 

 Teachers have found that using digital media in language classes can be a fun and 

effective way to help students learn new words. 

In a quasi-experimental study, Castillo & Quinonez (2022) involved 262 students. The 

aim of the research was to examine how the use of digital comics influenced vocabulary learning 

in English as a Foreign Language during the pandemic. To achieve this, two groups were 

formed: the control group, which worked with materials such as textbooks, and the experimental 

group, which used digital comics as a support tool. The findings showed that students exposed to 

digital comics demonstrated an improvement in vocabulary acquisition and a positive attitude 

toward this methodology. In particular, the opportunity to create personalized content was 

highlighted as a factor that fostered creativity and motivation. 

On the other hand, López (2015) developed and implemented virtual materials to 

reinforce English language interaction among primary school students at I. E. Colombia. The 

strategy based on virtual materials proved to be appropriate for overcoming challenges in the 

educational process and improving language development. 

As mentioned by Llanos and Criollo (2022), the research project focused on verifying the 

impact of the use of technological tools on improving English language skills among primary 

school students in a rural public school in Ecuador. The study used a mixed approach, combining 

quantitative and qualitative methods. A plan was carried out with eighth-grade students, 

beginning with an assessment and subsequently examining the development of English language 

skills through the use of technological systems. The results indicated a significant improvement 

in student performance, with grades between 7 and 10, demonstrating the positive impact of the 

use of educational technology tools in the learning process. 
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According to the Universidad Politécnica Salesiana, Paute & Vásquez (2022) have 

created the EVERA platform (Entorno Virtual Emergente para Reforzar el Aprendizaje) with the 

objective of generating digital educational resources that promote self-learning and enhance 

higher skills. Data have been obtained through diagnostic tests and questionnaires, which have 

pointed out deficiencies in the subject of English and have prompted the development of digital 

resources. The creation of these resources in EVERA has proven to be effective in reinforcing 

students' knowledge and improving their motivation and autonomous learning by allowing them 

to access enriched information and participate in activities outside school hours.  

IV OBJECTIVES 

4.1 General Objective 

To analyze the role of digital resources in enabling vocabulary acquisition in students at 

the Institution. 

4.2 Specific Objectives 

To explain the role of digital resources in enhancing the comprehension and retention of 

L2 vocabulary. 

Identify the different types of digital resources available for reinforcing new words in 

English. 

To apply digital resources already identified, to promote word practice. 
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CHAPTER I: THEORETICAL FRAMEWORK 

1.1 Evolution of Educational Digital Resources  

1.1.1 The 1960s  

Since the 1960s, interest in integrating technology in education began, As Reiser (2001) 

states, this period laid the fundamental foundations for using technology in teaching. One of the 

most relevant projects of this period was the development of the PLATO (Programmed Logic for 

Automatic Teaching Operations) system, promoted by the University of Illinois. This system 

allowed the application of programmed instruction and provided automatic feedback to the 

learner, making it an advanced platform for its time. According to Woolley (1994), PLATO was 

notable for introducing key concepts such as computer-assisted learning and real-time 

assessment, elements that remain fundamental in today's digital education. 

This sponsored by the Collins Foundation began in this decade. According to Galaura 

(2023), these were the first attempts to implement closed-circuit television systems. With these 

systems, recorded or live lessons were broadcast to students so that they got exposed to ‘live’ 

models of the English language. This was a large step in increasing exposure to authentic 

language inputs and practicing listening comprehension.  

Suppes (1966) states that computers support education through interactive systems, from 

practical exercises to tutoring functions, which can be adapted to the needs of learners. 

1.1.2 The 1980s 

The advent of personal computers in the 1980s marked a turning point in the 

development of E-learning materials. Warschauer & Healey (1998) point out that “the 

proliferation of affordable personal equipment transformed the educational landscape, allowing 

more institutions and educators to have access to online tools for teaching” (p. 57). 
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During this time, more sophisticated Curriculum-based programs were developed, 

including simple simulations and academic games. Pedagogic software began to incorporate 

graphics and sound, although still in a limited way (Levy, 1997).  

In addition, in the 1980s, Computer Hope, documenting the history of computing, notes 

that in 1984, Apple launched the "Kids Can't Wait" program, donating apple II computers to 

thousands of California schools. This initiative was followed by many other companies, leading 

to a rapid adoption of virtual knowledge resources (Computer Hope, 2019).  

1.1.3 The XXl Century: 2000-2010  

In this century, educational environments have been transformed due to the rise of Digital 

systems.  Alzamora, A. (2023) highlights that the Web 2.0 tool represents an innovation since the 

beginning of the 21st century, particularly in educational institutions, where there was a 

transformation thanks to integrating these electronic platforms, among which are myspace, 

facebook, and youtube. Therefore, in this decade, online educational tools went from being 

complementary to becoming essential resources, facilitating the creation of content quickly and 

easily, transforming the way we relate and share the information we perceive.  

One of the most outstanding phenomena of this decade was the incorporation of 

Information and Communication Technologies (ICT) into the classroom. According to Prensky 

(2001), the use of computers, projectors, the Internet, and educational software became 

increasingly common, offering new possibilities for teaching and learning. However, this 

integration was not always effective, as many schools faced challenges related to a lack of 

resources, teacher training, and adequate pedagogical models, but this decade laid the 

foundations for a profound transformation of education.  
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1.1.4 Currently: 2010-2024 

In recent years, digital advances have radically transformed, influencing the academic 

field driven by many pieces of training that create new learning environments.  

On the other hand, a very important point is the health crisis caused by COVID-19 which 

significantly accelerated the implementation of e-learning in various types of activities, such as 

education. According to Navarro (2024) COVID-19 forced schools around the world to quickly 

incorporate new online learning modalities, which facilitated the use of various educational 

platforms and tools for collaborative work and radically transformed teaching and work 

activities. 

In addition, nowadays educational inclusion is fundamental in education. UNESCO 

(2008) emphasized that inclusive education is a fundamental human right; therefore, all students, 

regardless of their characteristics, should have the right to education.  

In this sense, virtual resources allow students to create learning experiences that suit their 

style. According to Abiyu (2024), conducted a study on the use of the WordWall application 

along with Chromebooks in the classroom, where the results indicate that resource increases 

student engagement and facilitates an interactive learning environment, highlighting 

improvements in vocabulary comprehension and motivation in the classroom. Despite some 

challenges such as slow internet connections. 

  In addition, digital resources have proven to be valuable tools for people who face 

different barriers to learning. In this context, the Chilean Ministry of Education made available a 

series of digital educational resources for the different needs of students; among them are the 

curricular videos narrated in Chilean Sign Language (LSCH) covering various subjects and 

levels, TICO an application that generates communication boards for people with reduced 
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mobility, video stories narrated for deaf people and cantaletras a software for reading and writing 

for blind children (Ministerio de Educación, 2016). 

Currently, artificial intelligence has had significant technological advances, transforming 

the workplace and education. According to TecnoDigital (2024), to face these changes, it is 

essential that people are trained and acquire digital skills since this type of technology is already 

present in many areas, changing the way we work, live and access information. 

1.2 Digital resources in education  

1.2.1 Definition  

  Digital resources in education are materials, tools, or media that use any type of 

technology to present learning because they allow a more dynamic interrelationship between the 

student and the educational content, thus enabling more personalized learning.  

Conversely, Díaz & Hurtado (2024) define digital educational resources as 

representatives of a wide range of didactic materials that exist on multiple variants of digital 

supports stored in electronic devices or available in the cloud. Designating orientation is targeted 

at developing the acquisition of objectives regarding educational matters and is characterized 

because they easily adapt to both the needs of students and teaching. In turn, in a Ministerio de 

Educación guideline dated 2012, digital educational resources mean all materials in a digital 

format that have been created for certain educational purposes. Definition insists on pedagogic 

intentionality, an aspect so fundamental during the elaboration, in the design by a Webmaster, 

and the implementation itself.  

The teaching materials in classrooms have gradually reflected technological advancement 

in education. Traditionally, teachers have used blackboards, books, and manuals to improve the 

communication and attractiveness of classes while making it easier to understand the contents; 
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nowadays, all these have turned digital: audio, video, e-books, educational video games, 

augmented reality, and virtual simulations. These digital educational resources, if technology is 

used for their reproduction, have the same basic function: to maximize the process of teaching. 

They exploit the advantages given by the digital era to make education more attractive and 

efficient, Peirats et al. (2018)  

 1.2.2 Types of educational digital resources  

Interactive Media Resources  

 Nowadays, educational materials can be presented in written, auditory, and visual forms, 

and their combination is called multimedia. In addition, developing resources that allow students 

to interact and dialogue with the elements is called interactive. Next, it presents tools that will 

make it easier for you to digitize your content, transforming the class into an innovative learning 

experience: Genially, Ed Puzzle, Flippity, and Flipgrid (López, 2022). 

Digital Educational Games  

  According to Nadeem et al. (2023), learning online educational games is stated to 

contribute to the teaching-learning process through motivation, increased acquisition of cognitive 

ability, and interaction within each learning. Kahoot, Quizizz, or similar tool-related online 

teaching methodologies introduce the presence of gamification, where competition between 

students motivates learners to learn dynamically with fun. This opens a window to an exciting 

new possibility within online teaching combined with educational technology as a teaching 

model.  
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E-learning platforms 

Learning Management Systems, which by abbreviation we call "platforms” such as 

Moodle, Blackboard, Sakai, Canvas, etc., are useful in providing a system integrating these 

digital resources and thus enabling their better use (Jain et al., 2024). 

1.2.3 Importance of Digital Resources in L2  

Today, students are born into technology; hence, they have familiarity with it from their 

tender years. This helps the teachers and educators incorporate digital tools into the class. 

Students can now access oodles of materials that otherwise would not be possible (Prensky 

2001).  

Digital resources in foreign language teaching have brought a complete revolution. 

According to Jain et al. (2024), technological tools in L2 teaching have opened various 

possibilities: the teacher can implement innovative methods, and students can practice 

autonomously while empowering the four language skills inside and outside the classroom.  

Digital platforms, like Duolingo, let the students go at their own pace and perform 

interactive, gamified exercises, making it easier for them to learn vocabulary.  

  Information technology and English language learning has vast educational 

opportunities, with digital innovation ranging from interactive applications to online tutorials and 

multimedia resources that have transformed language teaching into a dynamic experience. By 

embracing these technologies, both teachers and students can overcome traditional barriers and 

leverage digital tools to achieve higher levels of language proficiency.  

1.2.4 Digital application in rural educational environments  

Digital applications have emerged as a powerful tool for bridging the digital divide in 

rural areas and transforming education.  Santos (2024) points out that rural communities are at a 
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disadvantage due to the scarcity of infrastructure and educational resources; however, despite the 

limitations the same author suggests developing and adapting a variety of digital educational 

resources that can be used without an internet connection. These materials, such as videos, e-

books, educational applications, and simulators, can significantly enrich the teaching-learning 

process in these areas.   

Carrete & Domingo (2023), point out that the implementation of technology and digital 

media in rural areas has changed teaching practices, making education more accessible and 

flexible. This has been key for students in these areas to have more learning facilities. 

A study conducted at the San Francisco de Asís Educational Institution in Linares, 

Nariño, during the COVID-19 pandemic, evaluated the use of whatsApp as an educational 

resource. The results, obtained through surveys, showed that whatsApp significantly facilitated 

the teaching-learning process in rural areas by allowing flexibility in content delivery and 

interaction between students and teachers (Acosta-Acosta et al., 2022). 

Ochoa (2022, p. 85), on the other hand, highlights the relevance of virtual environments, 

noting that it is possible to work with tools such as “Learning, a free license resource that, once 

installed, can work without the Internet, benefiting rural areas with problems of Internet 

accessibility or scarce technological equipment.” 

1.3. English Learning Theories and Approaches 

1.3.1 Constructivism theories  

Regarder (2015) mentions that Jean Piaget was the one who implied that the children's stage can 

perceive and interpret reality. Constructivism is a current of pedagogy and psychology, 

influenced by Piaget, arguing that learning is not a simple acquisition of information, but a 

dynamic and participatory activity in which children construct knowledge based on their 
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experiences and cognitive structures. According to Piaget (as cited in Regader, 2015), human 

beings understand reality through mental schemas that are constantly reorganized through 

assimilation processes. In this sense, the role of the educator is not that of a direct transmitter of 

knowledge, but rather that of a guide who accompanies children in their construction of learning. 

1.3.2 Connectivism theories   

According to Kurt (2023), the theory of connectivism was developed by George Siemens 

in 2004, which addresses the educational needs of technological advances. This theory proposes 

a new perspective for learning to acquire and develop knowledge, learning based on resources 

created through the use of digital technologies.  

 The key principles of the theory are that the act of learning is a process that changes 

continuously and is carried out through interaction with digital educational resources. The ability 

to identify and access enabling information is essential for learning in the present. The 

determination of resolutions plays an essential role in the acquisition and management of 

knowledge Kurt (2023). 

 1.3.3 Communicative approach 

Based on Zakime (2018), the communicative approach is defined as authentic 

communication and interaction, which are not only the goal of learning but also the channel 

through which it is achieved. This method originated in the 1970s and gained importance by 

suggesting an alternative to the system-centred approaches that were common at the time, such 

as the audiolingual approach. This means that, instead of focusing on learning grammar and 

vocabulary, the communicative approach sought to strengthen the student's ability to express 

themselves in the target language, giving more priority to everyday environments. 
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1.3.4 Lexical approach  

As pointed out by Lewis (1993), this approach is based on the fact that language is 

composed of lexical terms that integrate not only individual words but also fixed expressions and 

lexical combinations. The lexical approach proposes a change of model in language teaching, 

giving more importance in the learning of lexical units over the study of isolated grammatical 

rules. Not only does this approach facilitate fluency in speech, but it also helps students develop 

more natural and appropriate language. 

1.4 Lexical competence in the CEFR and MINEDUC 

1.4.1 Description of difficulty level 

Figure 1 

Estándares de Ingles. 

 

Note. De Estándares de Inglés, por Ministerio de Educación. (n.d.). 

According to MINEDUC, the Standards for In-Service Teachers of English in Ecuador, 

based on TESOL's Standards for Teachers of English as a Second Language K-12 (2009), 

include five domains: Language, Cultural Knowledge, Curriculum, Assessment Strategies, and 

Professional Development. These domains address language proficiency, multicultural 

relevance, best teaching practices, assessment tools, and professional growth. The English 

Language Learning Standards (ELLS) are aligned with the CEFR levels (A1, A2, B1), and 



18 
 

define the learning and skills that students must achieve to become proficient in English, 

ensuring fluency in Ecuador's intercultural environment. 

It is important to highlight that the Pre-A1 level is not stipulated in the CEFR, although 

MINEDUC has integrated it into EGB. 

Level A1  

 At level A1, students have a basic vocabulary that includes words and phrases for 

everyday situations such as introductions, greetings and shopping. Their level of communicative 

competence is limited to the most basic aspects of familiar situations, allowing them to 

understand and express themselves in simple messages. Although their expression is basic and 

sometimes not very fluent, A1 students can communicate simple information and engage in very 

basic conversations related to their immediate environment. 

Level A2  

 The speaker at level A2 has a vocabulary suitable for daily performance transactions in 

familiar situations and topics. They can communicate effectively in the expression of basic 

communicative needs and can cope with simple requirements to survive in everyday contexts, 

such as shopping in a store or asking for information. Its language is functional and allows the 

exchange of ideas in common situations, although it may still have limitations in using more 

complex structures.  

1.4.2 Definition and Importance in L2  

Lexical competence in the CEFR defines the word as the fundamental lexical unit, which 

links a phonological form with a concept. Although dictionaries and corpora focus on words, 

fixed constructions, such as collocations and idiomatic phrases, are also recognized, which do 

not allow their meaning to be deduced from the individual components. The knowledge of a 
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word is complex and encompasses both automatic and conscious cognitive aspects. This learning 

process is gradual and includes not only form and meaning but also its semantic relationships 

with other words and morphemes.  

According to Rodríguez (2023), the vocabulary is a very important part of students' 

writing, as demonstrated by tools such as text Inspector, which are based on things like the 

English Vocabulary Profile (EVP), the British National Corpus (BNC) and the Contemporary 

American English Corpus (COCA). There are several articles that show a clear relationship 

between language knowledge (vocabulary) and writing skills, highlighting the importance of a 

broad vocabulary for effective language learning.  

On the other hand, Ahmadjonovna (2024, p. 258) points out that lexical competence is 

necessary for language learning, as it improves students' communication and expression skills; it 

allows them to understand the meaning of words and their relationships, learn new forms of 

expression, and use language effectively. This skill is fundamental for future progress in reading, 

writing, vocabulary, and oral communication in their own language, helping students increase 

their language proficiency and express themselves with confidence. Teaching lexical competence 

involves using dictionaries, reference books, electronic databases, word games, or glossaries in 

an interactive and engaging way, improving learning and facilitating the expression of clear 

ideas. 

1.4.3 Levels of lexical competence 

Lexical competence is a fundamental component of second language proficiency, 

referring to a person's ability to recognize, understand, and use vocabulary in communicative 

contexts. Lexical competence involves a dynamic process of meaning construction: each time an 

innovative word is added to the vocabulary, a connection is established with previous 
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knowledge, therefore enriching the understanding of already existing concepts. Lexical learning 

is not an isolated process, but an interconnected network where new knowledge integrates and 

transforms previous knowledge Choudhury (2015). In this sense, prior knowledge acts as a 

scaffolding that facilitates the transition between distinct levels of proficiency.  

The Common European Framework of Reference for Languages (CEFR), establishes a 

scale of six common levels for the gradation of vocabulary knowledge and for the ability to 

control that knowledge, divided as follows: 

Figure 2 

 Riqueza de vocabulario 

 

Fuente: Vocabulary knowledge according to the CEFR (2001, p. 109). 

1.4.4 Lexical elements   

The CEFR mentions that lexical competence is composed of lexical and grammatical items, 

specifying the following: 

a) Expressions, which are composed of words that are used and learned as a whole. 

Expressions include Fixed formulas, idioms, fixed structures and semantic regimes. 
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b) Polysemy: Refers to a word that can have different senses. These expressions can be 

members of open word classes, e.g. noun, verb, adverb and include closed lexical sets, such as 

days, months, measures and weights. 

  

As for grammatical elements, the following classes can be highlighted: articles, 

quantifiers, demonstratives, pronouns, and possessives, among others. 
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CHAPTER II: METHODOLOGY 

2.1 MATERIALS AND METHODS 

2.1.1 Type of Research 

For the development of this study, a mixed method approach will be used, combining 

quantitative and qualitative methods. On one hand, the quantitative method allows for measuring 

and analyzing the impact of digital resources on English vocabulary expansion, following the 

approach of Creswell & Creswell (2018). On the other hand, the qualitative method focused on 

gathering and understanding the experiences, knowledge, and challenges faced by both students 

and teachers throughout this process. This methodological combination, supported by Denzin & 

Lincoln (2018), provides a more comprehensive understanding of the phenomenon under study. 

2.2 Methods  

 Descriptive Methods   

According to Guevara et al (2020), this method is responsible for pinpointing the 

characteristics of the population under study. The descriptive method will allow for obtaining a 

detailed representation of the current use of digital resources to increase vocabulary.  

Analytical method 

The analytical approach makes it possible to decompose the process of learning English 

vocabulary through digital tools, addressing aspects such as the kinds of tools employed and 

learning strategies used in the classroom. Therefore, it is possible to understand how these 

factors influence the effectiveness of digital resources in vocabulary development. 

 2.3 Techniques and Instruments  

Mixed research techniques will be employed to conduct this study. A survey will be used 

to collect quantitative data from students on the use of digital resources. In addition, interviews 
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will be conducted with the vice-rector of the Institution and the coordinator of the foreign 

language area to obtain qualitative perspectives. The instruments that will be applied are 

questionnaires and interview questions. 

2.4 Research Questions 

How can digital resources contribute to more effective acquisition of English as a foreign 

language vocabulary in this school?  

What types of digital resources are available for L2 vocabulary acquisition?  

What impact would the integration of digital resources have on English vocabulary 

acquisition?   

2.5 Participants  

We will proceed to survey all the students of the Centro Educativo Comunitario 

Intercultural Bilingüe Patricio Espinoza Bermeo, from levels 2nd EGB to 7th EGB. 

2.6 Data Analysis Procedure 

A descriptive statistical analysis will be used to analyze the data collected on the use of digital 

resources that increase vocabulary in English. The results will help identify which digital tools 

will be most effective in enabling language learning. 
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CHAPTER III:  ANALYSIS OF RESULTS AND DISCUSSION OF FINDINGS 

This chapter presents the results obtained from the analysis of the data collected and the 

discussion of the final findings. In this research, 3 interviews and a questionnaire were used to 

obtain relevant information. The first interview was conducted with the vice-rector of the 

institution to explore the institutional policies and the general approach to language learning of 

the CEFR. The second interview was applied to the coordinator of the English area, who is also 

the English teacher of the students. 

 Due to this duality of functions, only one interview was conducted with this person, 

whose purpose was to identify how teachers use vocabulary activities in class, if they integrate 

them in context or teach them in isolation, and if they incorporate digital tools for teaching 

vocabulary in English. 

In addition, a questionnaire was applied to students from second to seventh grade of 

Basic General Education to find out their perception of digital tools for the acquisition of 

vocabulary in English.   

 Interview Vice chancellor of the institution.   

Questions taken from Erazo (2022). 

Pregunta 1  

Yo creo que alcanzar los estándares es un desafío pero eso no significa que no sea 

posible, ya que los estudiantes enfrentan diferentes dificultades que afectan el rendimiento 

académico. Mmm Además, los estudiantes no tienen una base sólida en su lengua materna y en 

habilidades cognitivas fundamentales, lo que dificulta el aprendizaje en el idioma. Ehhh Sin 

embargo, como líder institucional, se ha pedido al docente del área que se enfoque a las 
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necesidades de los estudiantes, usando métodos pedagógicos inclusivos y creativos, para que los 

estudiantes puedan avanzar en su aprendizaje, incluso si no alcanzan todos los estándares, los 

estudiantes pueden lograr avances significativos mediante un enfoque flexible, adaptado a las 

realidades en este sector rural. 

Analysis: This response indicates that, due to socioeconomic and resource limitations, 

students are not able to fully comply with the established standards. This reflects the importance 

of adapting pedagogical methods to the realities of the environment, indicating that the 

integration of digital resources could offer flexible and accessible solutions. Digital resources 

could compensate for the lack of traditional infrastructure and provide access to more dynamic 

materials and activities that favor autonomous and personalized learning, which would contribute 

to moving closer to standards. The use of digital technologies can therefore be an effective 

means of overcoming some of these obstacles. 

Pregunta 2 

Bueno puedo decir que la institución no cuenta con todos los recursos necesarios para 

implementar de manera óptima el currículo de inglés, porque se utilizan materiales tradicionales 

como los libros de texto, pero recursos más innovadores como recursos tecnológicos son escasos 

e inexistentes, esto se debe a la falta de infraestructura tecnológica, pues limita la posibilidad de 

implementar métodos de enseñanza más interactivos o basados en tecnología, que hoy en día son 

fundamentales en el aprendizaje del inglés. En otros casos, materiales didácticos como juegos 

educativos, videos o aplicaciones para el aprendizaje de inglés son difíciles de acceder en estos 

entornos rurales. Así que, en conclusión, aunque la institución no cuente con todos los recursos 

innovadores requeridos para cumplir a cabalidad con el currículo de inglés, como docente se 
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trata de adaptar métodos y estrategias para que el aprendizaje sea lo más efectivo posible dentro 

de las limitaciones del entorno. 

 Analysis: The scarcity of digital resources in the institution reinforces the need to 

incorporate digital tools in the teaching process. Lack of access to interactive technologies limits 

opportunities for more dynamic and participatory learning. According to the research question on 

the "types of digital resources available", this answer indicates that, although there are not many 

digital resources in the institution, the implementation of these could be key to enriching the 

process of acquiring vocabulary in English. Integrating these resources into the classroom could 

improve interaction and access to educational content, overcoming physical and time constraints. 

Pregunta 3 

Bueno, creo que el vocabulario es una pieza clave para desarrollar la competencia 

lingüística en cualquier idioma, ya que aprender nuevas palabras no solo ayuda a entender mejor 

lo que se escucha o se lee, sino que también facilita expresarse con mayor claridad tanto de 

forma oral como de forma escrita. En el caso de este idioma que es el inglés, el vocabulario 

resulta fundamental para que los estudiantes puedan cumplir con los estándares establecidos por 

el Ministerio de Educación. Mmm Además, puedo decir que aprender vocabulario facilita la 

comprensión y la comunicación, mejora la producción escrita y oral, apoya la integración de 

otras habilidades, promueve la confianza y la motivación y ofrece herramientas para el 

aprendizaje autónomo. 

Analysis: This answer shows that vocabulary learning is an essential pillar to achieve the 

established standards, since it is the basis for complete mastery of the language. With regard to 

the research question of how digital resources can contribute to more effective vocabulary 

acquisition, the use of digital tools can be an important catalyst for improving vocabulary 
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acquisition. Digital platforms offer immersive and personalized learning experiences, allowing 

students to acquire and practice vocabulary more effectively, facilitating both oral and written 

comprehension and production. 

 Pregunta 4 

En los 10 años que trabajo en la institución no se ha implementado procesos de 

investigación relacionados con el uso de herramientas digitales para ampliar el vocabulario en 

inglés 

Analysis:  The lack of previous research at the institution on the use of digital tools to 

expand English vocabulary highlights a major gap in the use of technologies in language 

teaching. This point highlights the opportunity to explore how the incorporation of digital 

resources could innovate the teaching of English vocabulary and have a positive impact on the 

acquisition of this skill. This opens the door to investigate how digital resources can contribute to 

the improvement of English vocabulary learning, given the lack of previous explorations. 

Pregunta 5 

En mi opinión, las herramientas digitales hoy en día se han vuelto indispensables en el 

ámbito educativo, no solo ayudan a reducir la dependencia de materiales impresos, sino que 

también permiten aprovechar mejor el tiempo en las aulas, porque gracias a estas tecnologías, los 

docentes tenemos acceso a una gran variedad de recursos para apoyar las clases, haciendo que el 

proceso de enseñanza sea más dinámico y accesible. También puedo mencionar que el uso de 

herramientas digitales nos brinda una gran flexibilidad en este proceso de enseñanza y 

aprendizaje, ya que se adapta al ritmo y a las necesidades de cada estudiante, mediante el uso de 

recursos visuales, auditivos y multimedia, los alumnos pueden comprender y ampliar su 

vocabulario en inglés de formas más atractivas y accesibles, algo que a veces resulta difícil de 
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lograr únicamente con libros o materiales impresos. Mmm Por eso, yo creo que su integración en 

el aula tiene un impacto muy positivo en los estudiantes. 

Analysis: This response exposes the positive impact of the use of digital tools in the 

process of teaching English, also mentioning that these resources allow reducing the use of 

printed materials, which contributes to the efficient organization of time in the classroom. He 

also points out that technology facilitates access to a variety of didactic resources adapted to the 

types of learning, allowing the teaching-learning process to be more dynamic and accessible. 

This finding highlight how digital resources could significantly improve the quality of teaching, 

even in rural contexts. 

Pregunta 6 

Claro que sí, estaría completamente dispuesta a apoyar la implementación de una guía 

con actividades orientadas al aprendizaje del vocabulario en inglés, porque este tipo de recursos 

son muy útiles para facilitar nuestra labor docente, sobre todo cuando se trata de enseñar un 

aspecto tan clave como el vocabulario, pues es la base para que los estudiantes puedan 

desenvolverse en un idioma extranjero. Así que, una guía bien estructurada ayudaría a los 

profesores a contar con una planificación clara y organizada, permitiéndoles enseñar el 

vocabulario de forma efectiva.     

Analysis: There is a positive attitude towards the use of a didactic guide to teach English 

vocabulary, and it is also mentioned that it can make teaching more organized and practical, 

especially because the guide includes activities that can be adjusted according to the needs of 

students. This idea fits well with current methods that focus on real interaction and the 

development of communicative skills. 
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Interview with the English area coordinator. 

 Questions taken from Erazo (2022). 

Question 1 

I think students do not acquire the level when they leave the institution until their seventh 

year. The ministry in their curriculum asks us to finish with an A2 level, so they don't meet that 

requirement, that standard. 

Analysis: According to the coordinator of the area, it is clear that students are not 

reaching the A2 level established by the Ministry of Education at the end of seventh grade. This 

could be due to several factors that hinder the learning process, such as the lack of adequate 

materials and methods that are not always adapted to all students or even the differences in the 

pace of learning among them. Even though the work is done by teachers, it seems that the results 

do not reflect what is expected in the curriculum. 

Question 2.  

Teachers use all strategies for teaching a new language. They use it in context; they also 

use it individually when they want to teach new vocabulary. It is coordinated to use not only 

these methods, we use other methods that make students learn new vocabulary. 

Analysis: Based on what the coordinator shared, it’s clear that teachers don’t stick to just 

one method when teaching vocabulary. Sometimes they introduce words in context, and other 

times they teach them separately, depending on what they want students to learn. This shows that 

there’s some flexibility in their approach, as they adjust their strategies according to the lesson 

plans and the specific needs of each group. 
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Question 3.  

I believe that one of the main reasons why English vocabulary acquisition can be difficult 

for learners is the lack of gamification methods in the teaching process. Because without the use 

of gamification, learning becomes monotonous and unmotivating and traditional methods limit 

active participation in learners, also reduce word retention and decrease learner interest. 

Analysis: According to the English teacher's experience, he emphasizes that when 

classes focus on traditional methods, learning becomes unattractive, so it is necessary to 

incorporate more dynamic strategies that awaken the students' interest to facilitate a connection 

with the language, especially with the vocabulary. 

Question 4 

Digital resources will help us reduce the use of old materials better. Paper and pencil will 

always be necessary, but nowadays, we need digital resources to help us improve students' 

results in English.   

Analysis: This answer is very relevant because it shows the positive impact of digital 

tools in education. On one hand, they can help to reduce the use of physical materials, and on the 

other hand, although paper and pencils are still the way to go, digital resources provide faster 

feedback, which helps both teachers and students to improve the learning process. Therefore, 

using digital resources to learn English vocabulary makes the learning experience more modern 

and effective. 

Question 5 

Teachers rarely use technological tools due to the conditions and resources they have in 

the institution. The conditions of connections, laboratory conditions, this does not allow students 

to acquire vocabulary more effectively. 
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Analysis: This response shows an important limitation in the use of digital tools because 

teachers rarely use technology due to the inadequate conditions of the institution. These 

problems hinder the application of digital strategies in class and as a consequence, students miss 

the opportunity to explore interactive and visual tools that could enhance their vocabulary 

learning. 

Question 6 

  It would be interesting to have in the institution's archives, in all the resources, 

especially for the area of English, it would be very important to have a guide with activities that 

indicate the applications that we should use to improve language acquisition.  The institution has 

old material and posters, but it does not have a guide to help us apply activities from the internet 

or from digital resources. We don't have a guide, everything is ancient. And it would be 

interesting to have these documents in the archives of the institution's coordination. 

Analysis: The response indicates a need for the modernization of teaching materials, and 

that the guide suggests applications or pages where the material is ready to be used, which would 

be an excellent idea as it would allow teachers to provide it reliably. 

Interview with the English teacher. 

 Questions taken from Erazo (2022). 

Answer to question 1 

 I would rate the students’ level of English vocabulary as bad. I consider this bad rate by 

context of the school, the access to English resources and exposure to the English language are 

very limited, the vocabulary level does not reach the expected goals, students struggle with basic 

English words and phrases. 
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Analysis: The teacher described the students' vocabulary level as bad, due to their limited 

access to English resources and their actual exposure to the language. In his experience, many 

students continue to struggle with basic words and expressions, demonstrating that learning 

objectives are not being fully achieved. Thus, it is important to improve the school environment 

with more attractive and accessible materials in English so that students have more opportunities 

to acquire English. 

Answer to question 2 

I have identified some problems related to vocabulary in students; they often struggle 

with basic vocabulary. Students forget words easily because there is not enough consistent 

practice or reinforcement, both inside and outside the classroom. Moreover, students often 

struggle to understand the meaning of words in context. They consider on translation to Spanish, 

which can limit their skill to think in English and connect words naturally. 

Analysis: The data collected reflects some important difficulties related to vocabulary 

learning. It is evident that many students still rely on direct translation and have problems 

retaining new words, which means that the vocabulary has not been fully internalized. In view of 

this, it is necessary to reinforce vocabulary teaching strategies, prioritizing methods that present 

vocabulary in real contexts, which favor comprehension and practical use of the words. 

Answer to question 3 I think the greatest approach is to application on interactive and 

context-rich learning experiences that make English relevant and engaging for them. For 

example, using visual aids and real objects, songs, chants, tongue twisters, and using the TPR 

method as well. So we have the Role-playing creating simple stories, Games, and outdoor 

activities, I consider all of these to make vocabulary more meaningful. 
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Analysis: The English teacher emphasizes the importance of creating interactive learning 

experiences to improve students' vocabulary, mentioning that when various resources are used, 

the teacher makes learning more dynamic and engaging. Thus, this approach takes into account 

different learning styles and helps make vocabulary more relevant and meaningful to them. 

Answer to question 4 

I have Incorporated simple and accessible technological tools to promote vocabulary 

development. Using offline Apps, games, audio resources, videos, PowerPoint presentations, and 

digital flashcards are very important to enhance vocabulary learning through engaging, 

multimodal methods while being mindful of the student's context and available resources. 

Analysis: The answer to this question is clear. The implementation of innovative digital 

resources within the institution would favour vocabulary learning. The digital diversity would 

allow students to become more motivated and interested in English, making the learning process 

more engaging, interactive, and adapted to the new generations. 

Answer to question 5 

 I would like to use all of the technological tools to expand their English vocabulary. 

Sometimes I have been able to use Kahoot, Offline Mode, and Duolingo because it is very 

practical. It is introduced for self-paced learning of basic vocabulary. In the same way, I have to 

use the Worldwall page to learn vocabulary. 

Analysis:  The teacher expresses interest in incorporating various technological tools to 

support English vocabulary development, although he recognizes that their use has been limited 

due to contextual factors. Despite these limitations, he mentions having worked with some 

resources. These allow students to learn in a more dynamic way, so the inclusion of these 
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technologies represents an opportunity to motivate students and reinforce vocabulary in a 

different way than traditional teaching. 

Answer to question 6 

I use technological tools in my vocabulary classes approximately once or twice a week, 

depending on the availability of devices and resources. Sometimes I combine traditional 

strategies with technology such as flashcards, storytelling, and total physical response activities. 

Analysis: According to the teacher's experience, the use of digital tools depends on the 

availability of resources, which reflects a limitation, but also shows that the teacher moderately 

integrates digital resources in the classroom. A varied approach is maintained, addressing 

different learning needs. This demonstrates how technology can be complemented with different 

teaching methods. 

Answer to question 7 

I believe that the use of technological tools facilitates the improvement of my students’ 

English vocabulary, it is particularly effective for young learners because Technological tools 

Analysis: According to the interview, the teacher states that the use of digital tools can 

improve vocabulary learning, especially when these resources are designed to be interactive, 

engaging and appropriate to the level of the students as it keeps students motivated, which is 

crucial in learning a second language as students can practice in their own time and reinforce 

what they have learned. 
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3.1 Survey results.  

3.1.1 Question 1 

Figure 3: Participants' perception of the relevance of English in the future. 

 

 

 

Taken from: Survey results 

Analysis 

The results show that 97% of the respondents believe that English is important for their 

future, while only 3% believe the opposite. According to (Del Estado De Hidalgo, n.d.), learning 

English is essential for the future, since it is the language of international communication. 

Mastering it facilitates access to updated information, improves job opportunities and allows 

establishing relationships in a wider network. In addition, studying a new language stimulates the 

brain, improving skills such as creativity and problem solving. 

 

3.1.2 Question 2 
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Figure 4  

Perception of the importance of vocabulary in English proficiency. 

 

Taken from: Survey results 

Analysis 

The pie chart of this question is unambiguous since 100% of the students answered 

affirmatively. All participants recognize the importance of learning vocabulary to achieve an 

advanced level of English; vocabulary learning is a fundamental component in language 

acquisition. This result also echoes the theories of constructivism, which underline the 

importance of active experience in learning. According to Piaget (1976), knowledge is built 

through interaction with the environment, and in this case, digital tools can provide rich and 

meaningful experiences that favor this process. 

3.1.3 Question 3 

Figure 5 

 English vocabulary learning preferences. 
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Taken from: Survey results 

Analysis 

76% of the respondents indicated a preference for using applications, which suggests a 

level of familiarity with technology. In second place, 44% expressed a preference for games as a 

learning tool, followed by 26% who opted for videos, and 24% who preferred websites. These 

results show that students are open to learning with tools that combine interactivity and mobile 

accessibility. In this regard, the integration of such resources into language teaching practices 

becomes increasingly relevant..  

3.1.4 Question 4 
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Figure 6  

Use of digital tools in the learning of English vocabulary. 

 
Taken from: Survey results 

Analysis 

The results indicate that 41% of students responded that they never use online tools in 

their English classes, while another 41% rarely use them. Only 18% of students use them 

occasionally, and no answer leaned toward "often" or "always." These results highlight a low 

integration of digital tools in English classes; therefore, it is a significant opportunity for the 

incorporation of these technologies in the educational process. An essential component of E-

Learning. 

 

3.1.5 Question 5 
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Figure 7 

Valuation of the use of online tools for vocabulary acquisition. 

 

Taken from: Survey results 

Analysis 

According to the results, 94% of students believe that the use of online tools can be 

useful to improve their English vocabulary, while only 6% do not. This result reflects a positive 

attitude towards technology as a complementary tool in vocabulary learning, in which digital 

resources can be an effective tool for vocabulary acquisition in a foreign language. 

 

3.1.6 Question 6 

Figure 8 

Willingness of students to use online resources to strengthen English vocabulary acquisition. 

 



40 
 

 

Source: Own elaboration (2025) 

Analysis 

All of the students surveyed expressed their willingness to use digital tools that include 

activities aimed at strengthening vocabulary learning in English. This result demonstrates a 

strong level of interest from the students in this type of proposal, showing a positive attitude 

toward the use of technology in the educational process. 

3.1.7 Question 7 

 

Figure 9 

 Preferred digital tools for vocabulary building through listening and speaking activities. 
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Source: Own elaboration (2025) 

Analysis 

      The results indicate that 50% of respondents expressed a preference for Vocaroo, 

probably because it is a simple tool that allows you to record.  The other 35% chose Lyrics 

Training, as many like to learn through music. Finally, 15% indicated a preference for Flipgrid, a 

tool designed for video interaction. Therefore, students prefer to do this through different 

activities that involve listening and speaking the language. 

3.1.8Question 8 
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Figure 10 

 Online tools known or used for L2 vocabulary learning. 

 

Taken from: Survey results 

Analysis 

The figure presented in this question indicates that 47% of students have used or are 

familiar with Wordwall, a platform for creating educational activities and games. 31% mentioned 

Duolingo, one of the most popular apps for language learning. On the other hand, 28% have not 

used any of the tools mentioned. This graph reveals that, although tools such as Duolingo and 

Wordwall are known and used, there is a significant portion of students who are not aware of 

other options available to learn English vocabulary. 
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CHAPTER IV PROPOSAL 

4.1 Proposal title 

The magic vocabulary through digital tools. 

4.2 Introduction  

Currently, acquiring the English language involves various opportunities, especially 

because technological evolution facilitates access to digital applications, online resources and 

interactive content that enhance language learning. However, discipline and consistent practice 

will enable students to achieve the set standards. On the other hand, a large and precise 

vocabulary is essential to develop the 4 main skills (writing, reading, speaking, and listening). 

The acquisition of vocabulary, regardless of its importance, seems challenging to me given the 

different learning styles and lack of resources. The proposal is for students to use different digital 

tools to improve their vocabulary in an interactive and dynamic way. 

4.3 Justification  

The use of digital resources allows both teachers and students to develop activities 

dynamically. The incorporation of digital tools updates education, adjusting it with current trends 

and encouraging students. Not only does it improve vocabulary memorization, but it also 

decreases inequalities in English learning. Therefore, this proposal supports the incorporation of 

technological resources in the CECIB Patricio Espinoza Bermeo to achieve more effective and 

relevant learning. 

4.4 General Objective  

To use digital resources to acquire L2 vocabulary 

4.5 Specific objectives  

To identify some digital applications that help to improve L2 vocabulary. 
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To apply activities to broaden the lexicon through digital apps. 

4.6 Beneficiaries  

This project presents digital tools with interactive activities designed to facilitate the 

learning of English vocabulary. Therefore, the students of CECIB “PATRICIO ESPINOZA 

BERMEO” will be the main beneficiaries, since they will be able to access digital resources to 

strengthen their language skills. 

Likewise, teachers and educational authorities are secondary beneficiaries, since they will 

be able to use these resources as an effective alternative to promote vocabulary expansion and 

improve teaching-learning processes. 

Links Proposal 

Ministerio de Educación Pre A1 

https://www.canva.com/design/DAGZlvgyGOQ/u-

PiPeh9MCt0xI20uhBZjg/edit?utm_content=DAGZlvgyGOQ&utm_campaign=designshare&utm

_medium=link2&utm_source=sharebutton  

A1 level 

https://www.canva.com/design/DAGc-c_i2L4/dyB1T_2KkI7NNwxiX-

QqAA/edit?utm_content=DAGc-

c_i2L4&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton 

A2 level 

https://www.canva.com/design/DAGZlvgyGOQ/u-PiPeh9MCt0xI20uhBZjg/edit?utm_content=DAGZlvgyGOQ&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGZlvgyGOQ/u-PiPeh9MCt0xI20uhBZjg/edit?utm_content=DAGZlvgyGOQ&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGZlvgyGOQ/u-PiPeh9MCt0xI20uhBZjg/edit?utm_content=DAGZlvgyGOQ&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGc-c_i2L4/dyB1T_2KkI7NNwxiX-QqAA/edit?utm_content=DAGc-c_i2L4&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGc-c_i2L4/dyB1T_2KkI7NNwxiX-QqAA/edit?utm_content=DAGc-c_i2L4&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGc-c_i2L4/dyB1T_2KkI7NNwxiX-QqAA/edit?utm_content=DAGc-c_i2L4&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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https://www.canva.com/design/DAGbXs5bxQY/K7z7Ud9rAyAWEkkKLVMe6g/edit?ut

m_content=DAGbXs5bxQY&utm_campaign=designshare&utm_medium=link2&utm_source=s

harebutton 

 

https://www.canva.com/design/DAGbXs5bxQY/K7z7Ud9rAyAWEkkKLVMe6g/edit?utm_content=DAGbXs5bxQY&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGbXs5bxQY/K7z7Ud9rAyAWEkkKLVMe6g/edit?utm_content=DAGbXs5bxQY&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAGbXs5bxQY/K7z7Ud9rAyAWEkkKLVMe6g/edit?utm_content=DAGbXs5bxQY&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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Impacts  

There are three impacts to explore. 

• Linguistic impact 

• Academic Impact 

• The use of technology impact 

The numerical impact levels are presented in the tables below. 

Numerical impacts level 

Tabla 1  
Numerical level 

Numerical level  Description of impact 

-3  High negative impacts 

-2 Medium negative impacts 

-1 Low negative impacts 

0 No impacts 

1 Low impacts 

2  Medium positive impacts 

3 High positive impacts 

Taken from: (Posso, 2011) 
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Linguistic impacts  

Tabla 2  

Linguistic Impact  

Numerical level  

Indicators  

-3 -2 -1 0 1 2 3 

I can understand information about people (place of 

residence, age, etc.) in newspapers. 

      X 

I can indicate time by such phrases as “next week”, “last 

Friday”, “in November”, and “three o’clock”.  

Talk about Daily routines. 

      X 

I can make simple purchases where pointing or other 

gestures can support what I say. 

      X 

I can write sentences and simple phrases about myself, for 

example, where I live and what I do. 

      X 

I can say what I like and dislike.       X 

Total        15 

Taken from: (Own create) 

 

Linguistic impact level = High positive impact 

 

Analysis  

The linguistic statements have a high positive impact because they are directly 

aligned with the “I can” statements according to the Common European Framework (CERF), 

established for each proposal unit. The activities created allow us to achieve the proposed 
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objectives. Students should develop the activities according to their age and level stipulated 

in the MINEDUC curriculum. 

Academic impacts  

Tabla 3  

Academic Impact 

Numerical level  

Indicators  

-3 -2 -1 0 1 2 3 

Through interactive activities that focus on the acquisition 

and utility of new words, students increase their 

vocabulary. 

      X 

They can access activities and exercises according to their 

vocabulary level, which promotes more individualized and 

effective learning. 

      X 

Collaborative activities  enable students to participate and 

learn new words, which will promote communication and 

the exchange of knowledge. 

      X 

Immediate feedback increases motivation, as they see that 

they are making progress and improving their language. 

      X 

 They can describe events and situations in everyday life, 

which enhances their ability to understand, reflect on and 

effectively analyze problems in a variety of contexts. 

       

Total        15 

Taken from: (Own create) 
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Academic impact level= High positive impact 

Analysis 

This proposal high positive academic impact of interactive, collaborative, and 

personalized strategies for vocabulary development. By tailoring activities to students' 

vocabulary levels, learning becomes more effective and individualized. Collaborative 

activities foster interaction and knowledge, while immediate feedback enhances motivation 

by allowing them to track their progress. Promoting dynamic, meaningful, and sustained 

language acquisition. 

The use of technology Impacts 

Tabla 4  

The Use of Technology  

Numerical level  

Indicators  

-3 -2 -1 0 1 2 3 

Promote collaborative learning through virtual 

platforms that allow students to participate in 

projects in real time. 

      X 

Develop critical thinking and problem-solving 

skills by incorporating technology-driven tasks 

such as interactive quizzes. 

      X 

To achieve a prominent role of technological 

resources on teaching by integrating them into 

classroom activities. 

      X 

The use of resources such as games, 

applications, and interactive platforms motivate 

      X 
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students to actively participate in the learning 

process. 

Total         

Taken from: (Own create) 

 

The use of technology Impacts = High positive impact 

Analysis 

 The use of technology has a high positive impact on student motivation and learning. 

Digital tools are available to them because they help them expand their vocabulary, improve 

their interactive learning, and facilitate their active participation, they are also more creative 

thanks to multimedia resources, while activities derived from digital tools should facilitate 

cooperation. Technology is key to this learning, provided it is used correctly. 

They put aside paper and pencils and immerse themselves in a digital environment. 
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CHAPTER V: CONCLUSION AND RECOMMENDATIONS  

CONCLUSIONS  

• Digital resources play an essential role in L2 vocabulary learning, as they promote 

learners' comprehension and retention of new words. 

• The various existing digital resources, such as applications, interactive platforms 

and multimedia content, offer numerous possibilities to enhance vocabulary 

learning. 

• Students showed interest and enthusiasm for the use of digital resources, which 

increased their interest in learning the second language. 

• Digital resources have the ability to adjust to different learning methods, which 

helps students to strengthen their language skills. 

• Integrating digital content reflects interculturality.  

• Gamification, through educational activities, has proven to be an effective 

strategy to enhance memorization and the use of learned vocabulary. 

RECOMMENDATIONS 

• Updated training for teachers on technological resources. 

• Manage the equipping of the computer laboratory and improve Internet 

connectivity in the institution to ensure equitable access to digital resources. 

• Promote the use of gamification through educational applications so that students 

remain eager to learn and do not lose motivation in learning L2. 
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• It is recommended to use a variety of digital resources adapted to the different 

learning styles of students to improve their active participation and facilitate the 

development of language skills. 

• Develop and select digital resources that represent diverse cultural perspectives. 

• Encourage collaboration between learners through digital activities that promote 

cooperative learning and active use of L2 vocabulary.  
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GLOSSARY 

Autonomous learning: The student’s ability to learn independently, taking responsibility 

and control over their own learning process. 

Constructivism: A theory stating that learners build knowledge actively through 

experience and reflection, rather than just absorbing information. 

Contextualized practice: Vocabulary learning that occurs in real or simulated situations, 

rather than in isolation, making learning more meaningful. 

Didactic guide: An instructional document that helps teachers plan and carry out 

educational activities effectively. 

Digital device: An electronic tool such as a tablet, laptop, or smartphone used for 

educational purposes. 

Digital flashcards: Interactive cards used to review and memorize vocabulary visually 

and dynamically. 

Digital resources: Technological materials such as videos, applications, games, or 

platforms used to support the learning process. 

E-learning platforms: Online systems like Moodle or Canvas that provide digital spaces 

for teaching and learning. 

Educational applications: Mobile or desktop apps designed to support learning, such as 

Duolingo or Kahoot. 

Learning styles: The preferred ways in which individuals learn, such as visual, auditory, 

or kinesthetic methods. 
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Lexical approach: A teaching method that focuses on teaching vocabulary chunks or 

fixed expressions rather than isolated grammar rules. 

Lexical competence: The ability to recognize, understand, and use vocabulary 

appropriately in different contexts. 

Pedagogical strategies: Methods and techniques used by teachers to facilitate and 

improve student learning. 

Rural area: A geographic area with low population density and limited access to 

educational and technological resources. 
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Annex 2.  Instruments Validated 
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UNIVERSIDAD TÉCNICA DEL NORTE 

 FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA –FECYT 

 “USE OF DIGITAL RESOURCES TO EXPAND L2 VOCABULARY AT CENTRO 

EDUCATIVO COMUNITARIO INTERCULTURAL BILINGÜE PATRICIO ESPINOZA 

BERMEO” 

  

CUESTIONARIO 

1. ¿Aprendiste nuevas palabras en inglés gracias a las actividades digitales? 
        Sí         Algunas       Casi ninguna 

2. ¿Fue fácil usar las actividades en la computadora para aprender vocabulario en 

inglés? 
        Muy fácil         Un poco difícil       Muy difícil 

3. ¿Te divertiste mientras aprendías con los recursos digitales? 
        Mucho         Un poco       Nada 

4. ¿Te gustaría seguir aprendiendo inglés con estas actividades digitales? 
        Sí         No estoy seguro       No 

5. ¿Cómo te sentiste al usar estas herramientas digitales en la clase de inglés? 
        Feliz y motivado         Normal       Aburrido o confundido 
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