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ABSTRACT  

This research project aimed to improve the speaking skills of seventh-grade 

students at Luis Leoro Franco Elementary School through the use of role-play. The 

theoretical framework was grounded in language learning theories, with a particular 

focus on Communicative Language Teaching (CLT). It highlighted the importance of 

role-play as an instructional technique for developing students’ oral proficiency. A 

mixed-methods approach was employed, combining quantitative and qualitative data 

collected through instruments such as student questionnaires and teacher interviews. The 

findings offered a clear understanding of the relevance and effectiveness of role-play in 

real-life communicative contexts. Based on these results, a teaching guide was designed 

featuring activities that incorporate different types of role-play. The objective was to 

enhance speaking skills and foster fluency and confidence. The guide includes the 

necessary resources for teachers to effectively implement role-play in their English 

classes.  

 

 

Keywords: Role-play, speaking skills, Communicative Language Teaching. 
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RESUMEN 

Este proyecto de investigación tuvo como objetivo mejorar las habilidades orales de 

los estudiantes de séptimo grado de la Escuela Luis Leoro Franco mediante el uso del juego 

de roles. El marco teórico se sustentó en teorías del aprendizaje de lenguas, con énfasis en 

el Enfoque Comunicativo (Enseñanza Comunicativa de Lenguas - ECL). Se destacó la 

importancia del juego de roles como técnica didáctica para el desarrollo de la expresión oral 

de los estudiantes. Se empleó una metodología mixta que combinó datos cuantitativos y 

cualitativos, recopilados a través de instrumentos como cuestionarios aplicados a los 

estudiantes y entrevistas a docentes. Los resultados proporcionaron una visión clara sobre 

la relevancia y efectividad del juego de roles en contextos comunicativos reales. A partir de 

estos hallazgos, se diseñó una guía didáctica con actividades basadas en diferentes tipos de 

juegos de roles. El objetivo fue fortalecer las habilidades orales, promoviendo la fluidez y 

la confianza en los estudiantes. La guía incluye los recursos necesarios para que los docentes 

implementen el juego de roles de manera efectiva en las clases de inglés. 

 

 

Palabras clave: Juego de roles, expresión oral, Enseñanza Comunicativa de 

Lenguas. 
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INTRODUCTION 

Research Context 

English has become essential in today's world of education, business, and social 

interaction. As Rao (2021) points out, English facilitates cross-cultural communication and 

creates opportunities for professional growth. Recognizing its global importance, many 

countries, including Ecuador, have made English a key part of their educational programs 

to enhance students’ future prospects (Rojas & Villafuerte, 2018). However, learning 

English often faces challenges from environmental factors, institutional limitations, and 

gaps in teaching methods. These interconnected obstacles significantly affect students’ 

overall ability to use the language effectively (Guevara-Betancourt, 2015). 

Speaking English is essential for meaningful communication, as it enables 

individuals to interact effectively in academic, professional, and social contexts. Oral 

proficiency is particularly important because it allows individuals to engage in global 

conversations, access better job opportunities, and participate in cross-cultural exchanges 

(Derakhshan et al., 2016). Furthermore, clear and confident oral communication enhances 

academic performance by enabling students to contribute meaningfully to classroom 

interactions (Dahmani et al., 2024). Nevertheless, achieving fluency remains a significant 

challenge, particularly in countries where English is taught as a foreign language. 

In Ecuador, there are many areas for improvement in English as a Foreign Language 

teaching. Teachers need more training, teaching methods are outdated, and schools have 

limited resources (Ortega & Auccahuallpa, 2017). The aforementioned has led to Ecuador 

ranking low in global English proficiency assessments, such as the EF English Proficiency 

Index (2024). Moreover, many classes emphasize grammar and vocabulary excessively at 

the expense of fostering practical communication skills. This grammatical focus often 

results in a disconnect between educational institutions' instructional goals and students' 

actual communicative needs, thereby limiting their ability to apply language skills in real-

world contexts (Suban, 2021). To try to address these problems, schools need new ideas like 

using music, technology, and teaching methods that focus more on students to make learning 

more engaging and meaningful (Suban, 2021). 

Role-play has emerged as a dynamic and effective strategy for fostering speaking 

skills in language learners. This strategy helps students learn to speak better in language 

classes. Togimin and Jaafar (2020) highlight that this technique enables students to engage 

in authentic conversational practice across various contexts, enhancing their speaking skills, 

improving pronunciation, and fostering greater confidence in their language abilities. When 

students try different roles, they can practice the language without feeling too nervous, and 

they want to learn more. Role-play aligns with effective teaching methodologies, as it 

actively engages students in interactive communication with their peers (Rojas & 

Villafuerte, 2018). This technique is particularly valuable in developing speaking skills, as 

it encourages participation and provides opportunities for meaningful practice in real-world 

contexts.  
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Role-play serves as a powerful tool for developing English speaking skills, 

particularly in large classes where individual speaking practice becomes challenging. 

According to Criollo Erazo (2018), although teachers traditionally emphasize grammar and 

vocabulary instruction, role-play creates opportunities to incorporate real communication 

into class activities. Through this method, students engage in organized yet natural 

interactions, thus increasing their participation and speaking confidence. The overcrowded 

classrooms in Ecuador present obstacles for personalized language development. 

Nevertheless, role-play offers a practical solution as students practice in small groups. 

Cirocki et al. (2019) state that this approach promotes active learning and maximizes 

available resources, making it an effective and accessible strategy to enhance speaking 

proficiency. 

Problem description 

English has become very important around the world for studying, working, and 

connecting with others. Crystal (2003) explains that English is the main language used in 

international business and helps people access opportunities worldwide. However, 

numerous nations face significant challenges in English language education due to 

traditional pedagogical approaches, insufficient teacher professional development, and 

limited access to contemporary language teaching resources (Derakhshan et al., 2016). 

In Latin America, countries are struggling to teach English effectively. The EF 

English Proficiency Index (2024) shows that most countries in this region have "low" or 

"very low" English levels, which makes it harder for people to get international 

opportunities. Ecuador ranks among the countries with "very low" English skills in the 

region (EF Index, 2024). According Rojas & Villafuerte (2018), this happens because of 

large classes, schools do not allocate enough hours to teach English, and teachers focus more 

on grammar rules than on helping students communicate. 

Teaching English in Ecuador has special difficulties, especially in how teachers are 

prepared. Recent studies have looked at English teaching in Ecuador's public schools. Urena 

Moreno (2014) found that students often have low English levels because their teachers use 

traditional teaching methods, like translating everything into Spanish. Benalcazar and 

Ortega (2019) also showed that high school students in both cities and the countryside do 

not do well in English. These findings highlight the need for more effective teaching 

strategies and professional development programs to improve language acquisition in 

students. 

In 2012, Ecuador's government started the Strengthening English Teaching 

program to make English classes match international standards (CEFR). As Espinosa 

Cevallos & Soto (2024) explain, this program gave students free books and helped 

teachers improve through tests. The program wanted students to use English in real 

situations. Currently, the National English Curriculum in Ecuador provides guidelines for 

teaching English in high schools, focusing on skills like listening, speaking, reading, and 

writing, along with cultural understanding and communication. Within this framework, 
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speaking proficiency represents a primary educational objective. Students need to 

demonstrate effective oral communication abilities according to their academic level. They 

are expected to: 

Describe topics clearly and logically in different settings. 

Discuss issues, exchange information, and suggest solutions. 

Participate in casual conversations about familiar or everyday topics (Mineduc, 2020). 

Despite the reforms made, public schools in Ecuador still face many barriers. The 

biggest problems are inadequate infrastructure and a lack of teaching materials. These 

problems make it difficult for teachers to use modern teaching methods that help students 

communicate better in English. Given these persistent challenges, Ecuador requires better 

strategic initiatives. It is crucial to provide equal access to educational resources and 

improved teacher training across Ecuador's regions to ensure all students have equal 

opportunities to develop their English language skills. Consequently, to improve the 

situation, schools could use accessible activities that do not require many resources or 

special infrastructure, such as role-play. These activities can help students participate more 

in class and learn to use English in real situations.  

Based on observations during pre-professional teaching practices at Unidad 

Educativa Luis Leoro Franco in Ibarra, English teachers face notable difficulties to develop 

communicative skills in seventh-grade students. The national curriculum promotes oral and 

comprehension abilities, yet classroom practices remain traditional and teacher-centered, 

contrary to communicative language teaching principles. Students from rural areas attend 

this school with minimal contact with English outside class, therefore effective teaching 

strategies become essential. Class observations showed that teachers applied behaviorist 

methods. For instance, students received punishments such as writing repetitive sentences 

when assignments remained incomplete, instead of practicing meaningful language.  

In addition, teachers prepared lesson plans mostly as a formal requirement without 

actual implementation in daily classes. It is also worth noting that, Spanish dominated 

classroom instruction while oral activities consisted mainly of reading short paragraphs from 

textbooks, with few chances for spontaneous communication between students. Role-play 

represents an effective teaching technique to address these problems and establish a dynamic 

environment focused on students. Through role-play activities, learners practice English in 

realistic scenarios, thus developing better fluency, self-confidence, and language abilities. 

Formulation of the problem 

• How effective do students and teachers perceive role-playing activities in helping 

them practice real-life communication scenarios? 

• Do students feel more engaged in English classes when participating in role-playing 

activities compared to traditional methods? 
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Justification  

Learning to speak English is very important in Ecuador's schools, especially because 

English is used all around the world. This research project examines the implementation of 

role-play activities to enhance oral communication skills among seventh-grade students at 

Luis Leoro Franco School. Both educators and learners encounter significant challenges in 

English language instruction and acquisition. The significance of this initiative lies in its 

transformation of traditional pedagogical methods into dynamic, experiential approaches 

that enable students to develop practical language competencies applicable to authentic 

communicative contexts. 

In the school, this project helps seventh-grade students by giving them chances to 

practice English in interactive activities that are similar to real life. These activities help 

students feel more confident, speak English more naturally, and communicate better, skills 

they need for their studies and future work. In the area, other schools could use this project 

as an example to make their English classes better and reach international standards of 

communication ability. In Ecuador, the project follows the government's education plans, 

which want to prepare students capable of interacting in global contexts. 

This project could create significant interest in the school community because it 

brings practical ways to teach English that help solve the problems of old teaching methods. 

Moreover, integrating role-play into the classroom offers a dynamic and engaging approach 

that not only improves linguistic skills but also fosters teamwork, creativity, and critical 

thinking—essential competencies in today’s world. From a research point of view, this 

project provides evidence of the effectiveness of role-play as a technique for developing 

speaking skills, particularly in EFL contexts where resources are often limited. 

This project is definitely possible because the school has all the necessary resources. 

The teachers have the experience and willingness necessary to implement this methodology. 

Concerning the students, they already have basic knowledge of the language, facilitating the 

application of role-play. In addition, the project uses simple and available teaching materials 

like written dialogues, pictures, and classroom spaces, so it does not need significant 

financial investment. These facts prove the project can be done effectively and will have 

positive effects on how students learn. 

The seventh-grade students get direct benefits from this project because they learn 

English in a new, active, and meaningful way. Additionally, teachers will benefit from the 

incorporation of role-play as an effective pedagogical tool, enhancing their professional 

practice and improving their students' learning outcomes. The indirect benefits could extend 

to both the school and the community. The school's reputation could grow stronger through 

its role-play-based English program, and other schools in the area might follow this 

example. Students who develop good English-speaking skills could find better work 

opportunities, which would help build a more skilled workforce in the local community. 
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This project is both necessary and important because it helps solve a serious problem 

in the education system and offers a feasible solution that benefits students, teachers, and 

schools. Implementing role-play as a technique to improve speaking skills has the potential 

to transform the learning experience. It would allow us to teach English in a way that helps 

students communicate and prepares them to face challenges in a global world with 

confidence and skill. 

Research Impacts 

Educational Impact  

In Ibarra, Ecuador, many students have low English levels, and role-playing 

activities can help make language learning better. At Unidad Educativa Luis Leoro Franco, 

seventh-grade students can learn English in a more natural way through role play. This 

method helps students practice words, grammar, and speaking skills in situations that feel 

real (Togimin & Jaafar, 2020). When students use role play, they feel less nervous about 

speaking English and become more confident in class (Rojas & Villafuerte, 2018). Teachers 

in Ibarra can use these findings to make their classes more interesting, even when they do 

not have many resources. This can help solve common problems like students not wanting 

to participate in English lessons. 

Research Impact 

This study helps fill an important gap in research about teaching English in places 

like Ibarra, which are not big cities. The research looks at what both teachers and students 

think about role play and shows how it helps improve English speaking and student 

confidence. The results will show how role-playing works specifically in Ecuador's schools, 

which is important because most research comes from other countries. This information will 

be useful for other researchers who want to study similar teaching methods in Ecuador and 

other Latin American countries. 

Regional Impact 

In Ibarra and Imbabura province, students often do not have many chances to 

practice English. This study can help create positive changes in the region. When schools 

see how well role play works, more teachers might start using it, especially in places where 

they only use traditional teaching methods. As students become better at speaking English 

and feel more confident, they will have more opportunities for university studies, tourism 

jobs, and international work. If more schools in the province start using role play and other 

new teaching methods, the whole region could become known for having good English 

education. This could help Ibarra and the surrounding areas develop better opportunities for 

everyone. 
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Objectives 

General Objective: To propose a role-play teacher guide to enhance speaking skills 

for seventh-grade students at Luis Leoro Franco School in Ibarra, Ecuador. 

Specific Objectives: 

1. To examine the techniques or methods used by the teacher to foster the 

communicative skill in seventh- graders students at Unidad Educativa Luis Leoro 

Franco. 

2. To analyze teachers' and students' perceptions about the impact of role-play 

activities on speaking confidence. 

3. To design a role-play teachers’ guide with activities for practicing real-life 

communication scenarios in order to enhance the speaking skill in seventh- graders 

students at Unidad Educativa Luis Leoro Franco. 

To address the research questions and complete this study, the objectives and the 

structure of the investigation are outlined below. Each chapter provides a detailed 

explanation of the process and findings. 

In the first chapter, Theoretical Framework, is explored the theoretical foundations 

that support this research. It reviews previous studies, books, articles, and other scientific 

resources from both national and international contexts. The Chapter II, Methodology, 

describes the methodology used in this research. It covers the methods, techniques, and 

instruments used for data collection and analysis.  Consequently, Chapter III, Results and 

Analysis, presents and analyzes the research results. The data collected shows how role-

playing activities impacted students' speaking skills. The final chapter, Proposal, provides 

clear approaches for incorporating role play into English classes according to the research 

findings. The chapter includes role-playing scenarios, implementation guidelines, and 

teacher recommendations. These tools aim to enhance students' speaking skills while 

creating an interactive learning environment. 
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CHAPTER I: THEORETICAL FRAMEWORK 

This chapter presents the theoretical foundations that support the use of role-play as 

a technique for improving speaking skills. It explores key theories of language learning, 

examines the concept of speaking skills, defining its components and the challenges students 

often face when developing oral proficiency, delves into role-play as a pedagogical 

technique, outlining its principles, benefits, and practical applications in the classroom. 

Relevant aspects on the effectiveness of role-play in enhancing speaking abilities will be 

discussed to provide a solid basis for this research. 

1.1.Language Acquisition and language learning 

Language acquisition and language learning are two different processes in second 

language development. Krashen (1981) defines language acquisition as a subconscious 

process where individuals gain language skills naturally, similar to how children acquire 

their first language. This process occurs through meaningful communication rather than 

explicit instruction. According to Spada and Lightbown (2021), exposure to a language in 

real-life contexts supports acquisition, as learners internalize structures through interaction. 

Studies suggest that acquisition leads to long-term retention and fluency, as it relies on 

implicit learning mechanisms rather than memorization of rules. 

On the other hand, language learning is a conscious process that involves explicit 

instruction in grammar, vocabulary, and pronunciation (Ellis, 1994). Learners study 

language rules systematically, often in formal classroom settings. Although this method 

helps develop accuracy, it may not necessarily lead to fluency in spontaneous 

communication (Gass et al., 2020). Research indicates that successful language learners 

often combine both approaches, using explicit knowledge to reinforce their natural 

acquisition process. Therefore, understanding the differences between these methods is 

essential for effective language instruction. 

1.2.Second Language Learning 

Second language learning is a structured process through which individuals acquire 

linguistic competence in a language different from their native one. Unlike first language 

acquisition, which occurs naturally in early childhood, second language learning is often 

facilitated through formal instruction, guided practice, and exposure to authentic language 

use (Ellis, 1994). EFL programs have structured curricula that focus on developing listening, 

speaking, reading, and writing proficiency. In Ecuador, the integration of English into the 

national education system has been guided by standardized teaching methodologies, notably 

the Communicative Language Teaching (CLT) approach and Content and Language 

Integrated Learning (CLIL).  

The Ministry of Education (2023) emphasized that students learn language most 

effectively through interaction and communication rather than simple memorization. This 

view aligns with the CLT approach. Similarly, CLIL aims to combine language learning 
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with cultural and cognitive development to enhance the overall educational experience for 

students (Ministerio de Educación del Ecuador – MinEduc, 2018). Both methods prioritize 

meaningful communication over rote learning, consistent with current theories of second 

language acquisition. In addition, recent developments in digital tools and online platforms 

have created more opportunities for language exposure and practice. These technological 

advances support students across various educational contexts (Ortega, 2014). 

1.3.Learning theories 

1.3.1. Constructivism in Second Language Learning 

Constructivism is a learning theory that focuses on how learners actively build 

knowledge through experience and interaction. This idea, developed by scholars like Piaget, 

shows that people do not just receive information passively but create their understanding 

by using language in real situations. For second language learning, constructivist methods 

stress the value of authentic tasks, problem-solving activities, and real communication 

(Brown, 2014). In this approach, students are helped to connect new language structures 

with what they already know by linking past experiences to new information (Granja, 2015). 

Also, constructivist language teaching supports learning through discovery, where students 

form ideas about language use, test these ideas when they communicate, and improve their 

understanding based on feedback. This connects with task-based language teaching (TBLT), 

known for increasing student interest and helping them remember language skills longer 

(Ellis, 2015). In the end, constructivist ideas support classrooms where students take an 

active part in developing their language skills instead of depending only on direct teaching. 

1.3.2. Socio-Constructivism and Language Learning 

Socio-constructivism, based on Vygotsky's (1978) sociocultural theory, builds on 

constructivist ideas by highlighting how social interaction affects learning. This theory 

suggests that people learn through working together, with teachers or more skilled 

classmates providing support for the learner's growth. For second language learning, this 

view indicates that language skills develop through meaningful communication in social 

settings (Lantolf & Thorne, 2006). Activities such as class interactions, group talks, and 

working with peers are important for improving language skills in this theory because 

students build knowledge together and discuss meaning (Amiruddin et al., 2022). The Zone 

of Proximal Development (ZPD) is a central concept in socio-constructivism. This concept 

describes the distance between what learners can do without help and what they can achieve 

with proper support from teachers or peers (Lantolf, 2011). Modern socio-constructivist 

approaches to second language education also focus on using technology and online 

platforms, which allow students to work together in real time and communicate across 

cultures (Bui & Nguyen, 2022). This theory strengthens the idea that language learning is 

an active, social process rather than just a mental activity done alone. 
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1.4.Methods and Approaches in EFL/ESL 

Table 1 

Methods and approaches along the time 

Time 

Period 

Methods and 

Approaches 

Key Characteristics Key 

Theorists/Pro

ponents 

Up to 

the 

1960s 

Grammar-

Translation 

Method 

(GTM) 

Focuses on reading and writing; 

vocabulary taught through 

translation; little to no speaking 

practice. 

Johann 

Seidenstücker, 

Karl Plötz 

Direct Method Emphasizes spoken 

language; grammar taught 

inductively; no translation 

allowed. 

François 

Gouin, 

Maximilian 

Berlitz 

Audiolingual 

Method (ALM) 

Based on behaviorism; 

relies on repetition, drills, and 

habit formation. 

B.F. Skinner, 

Charles Fries 

1970s 

to 

1990s 

Silent Way Teacher minimizes speaking; 

students discover language rules 

through problem-solving. 

Caleb 

Gattegno 

Suggestopedia Uses relaxation 

techniques and music to enhance 

learning. 

Georgi 

Lozanov 

Total Physical 

Response 

(TPR) 

Language learned through 

physical movement and 

commands. 

James Asher 

Communicativ

e Language 

Teaching 

(CLT) 

Focuses on communication; 

interaction and meaning over 

grammatical perfection. 

Dell Hymes, 

Michael 

Canale & 

Merrill Swain 

Natural 

Approach 

Emphasizes comprehension 

before speaking; similar to first 

language acquisition. 

Stephen 

Krashen & 

Tracy Terrell 

Late 

1990s 

to 

Present 

Task-Based 

Language 

Teaching 

(TBLT) 

Learning occurs through 

meaningful tasks rather than 

explicit grammar instruction. 

David Nunan, 

Peter Skehan 

Content and 

Language 

Integrated 

Learning 

(CLIL) 

Language taught through subject 

content (e.g., science, history in 

English). 

David Marsh 

Lexical 

Approach 

Focuses on chunks of language 

and collocations rather than 

grammar rules. 

Michael 

Lewis 
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Blended 

Learning 

Combines face-to-face 

instruction with digital tools and 

online learning. 

Garrison & 

Vaughan 

Technology-

Enhanced 

Language 

Learning 

(TELL) 

Uses digital platforms, AI, and 

virtual reality to support 

language acquisition. 

Various 

modern 

researchers 

Note. This table was created by the author based on an analysis of different language 

teaching approaches. 

1.5. Communicative Language Teaching 

The Communicative Approach represents an important methodology in language 

teaching. It concentrates on building communicative competence instead of focusing only 

on grammar accuracy. Alofi and Almalki (2022) described communicative competence as 

the gradual development of language skills to achieve communication goals. This 

perspective aligned with Hymes (1972), who argued that language teaching should help 

students use language correctly and appropriately in different social and cultural situations. 

This approach integrated meaning, grammar, and context knowledge, enabling students to 

manage real conversations effectively. 

A basic principle of this approach involves shifting from theory to practical use. 

Abrams (2023) explained that the Communicative Approach connects formal language 

knowledge with actual language use. They noted that this approach helps students 

experience authentic situations, allowing them to learn the second language more naturally. 

In university settings, this method proves especially useful because it provides students with 

problem-solving abilities and communication strategies essential for academic, social, and 

work environments. 

The Communicative Approach stresses the importance of understanding different 

situations while learning a language. It transforms students into active participants who can 

use their new language in various daily activities. Rincón-Rincón (2024) explained that this 

method joined grammar instruction with practical language application. It encouraged 

bilingualism by exposing students to meaningful social contexts. According to Alofi and 

Almalki (2022), the use of authentic materials and respect for cultural practices 

demonstrated how this approach adjusts to meet various student needs and objectives. The 

approach considered both language rules and practical uses. It developed communication 

skills in natural environments rather than artificial classroom settings. This balance between 

theory and practice helped students handle real-world situations successfully. As a result, 

students learned to express themselves naturally while respecting the cultural aspects of the 

language they studied. 
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1.5.1. Teachers’ Role 

In Communicative Language Teaching (CLT), teachers have changed from simply 

delivering knowledge to facilitating communication. Modern language teachers create 

active classrooms where language has real purpose and activities connect to everyday life. 

Otten (2021) explained that good language teachers build active learning spaces, adapt to 

what students need, and support classroom interaction. Teachers should give helpful 

feedback so students learn to negotiate meaning and develop communication strategies. This 

goes beyond just teaching correct grammar to helping students become effective 

communicators. 

Teachers must also pay attention to how students feel during the learning process. 

CLT classrooms require teachers to work with many different types of learners while 

including cultural content and keeping students motivated. According to Dos Santos (2020), 

teachers who use CLT in Latin American classrooms understand it can be challenging to 

shift focus to students, but they notice students participate more and speak more fluently. 

The teacher takes on several important roles: facilitator, motivator, and guide for language 

use. 

1.5.2. Students’ Role 

CLT puts students at the center of learning and encourages them to take charge of 

their language development. Rather than just receiving information, students need to work 

together, make decisions, and use the target language in meaningful ways. Ochoa et al.. 

(2016) found that when students have chances to speak in real communication situations, 

they become more motivated and confident. This shift from teacher-focused to student-

focused learning supports both thinking skills and emotional aspects of language learning. 

Students learn to collaborate, think about their progress, and become more 

independent through interaction. Talking with classmates is essential in CLT because 

students learn to negotiate meaning, build knowledge together, and improve their fluency 

through practice. This approach prepares students not just to understand language but to use 

it effectively in social contexts. CLT helps students become real communicators instead of 

just memorizing language rules, which matches the goal of developing practical 

communication skills. 

1.5.3. Instructional Materials 

Authentic materials are key to CLT because they show students how language works 

in the real world. Akbari & Razavi (2015) suggested that using materials like videos, 

advertisements, or articles helps students understand how language functions in context and 

learn about cultural differences. These materials make language learning more interesting 

and relevant, especially when they match students' levels and backgrounds. Choosing 

authentic content that connects to students' lives leads to better understanding and 

motivation. 



12 

 

However, authentic materials alone are not enough. They must be designed to 

support communication goals. Domogen (2023) pointed out that effective CLT materials 

need to balance language input with meaningful tasks that reflect real communication. Task-

based activities using authentic resources allow students to apply what they learn in practical 

ways. In CLT, instructional materials serve both as content and as tools for building real-

world communication abilities. 

1.5.4. Communicative Language Teaching Techniques 

CLT uses several methods to help students become better at using language in real 

situations. One important method is task-based language teaching (TBLT), which focuses 

on using real-life tasks. For example, students might work on planning a trip, solving a 

problem, or making a schedule. These activities require students to use meaningful language 

and work together. This approach helps students practice using language in practical ways 

and makes them more interested and motivated to learn. According to Ellis et al. (2019), 

using TBLT in EFL classrooms helped students speak better and feel more confident. 

Another common technique in the Communicative Approach is role-playing. This 

gives students chances to use the target language in situations that feel like real life. In role 

plays, students take on different social roles and practice speaking without planning 

everything first. This helps them speak more smoothly and understand how to use language 

appropriately in different situations. When well-designed, role plays look like real 

conversations, such as ordering food, doing interviews, or solving disagreements. Recent 

research by Xie (2023) shows that role-playing significantly improves students' speaking 

skills, especially how they interact with others and their confidence. The researchers found 

that students not only develop better pronunciation and remember vocabulary better, but 

also get better at starting, responding to, and keeping conversations going in English. 

1.5.5. Communicative Language Teaching techniques to develop speaking skills 

To improve students' oral abilities, teachers must implement interactive and student-

centered teaching methods. Goh and Chuen (2007) described teaching techniques as 

organized approaches created to support learning and participation. Several effective 

techniques for developing speaking skills include: 

•Role-play: This activity enables learners to practice realistic situations, encouraging 

spontaneous and interactive language use. Role-plays help develop fluency, confidence, and 

ability to adapt in various communication contexts (Rincón-Rincón, 2024). 

•Debates: Involving students in organized debates develops critical thinking and 

persuasive speaking, allowing them to share opinions while supporting their points with 

logical reasoning (Brindley, 2020). 

•Gamification: Using game elements, such as competitions and rewards, helps 

increase motivation and interest in language learning (Girardelli, 2017). 



13 

 

•Flipped classroom: This method asks learners to study theory materials before class 

and participate in discussions and practice activities during lessons, which promotes active 

involvement and better understanding (O’Flaherty & Phillips, 2015). 

•Group discussions: Interactive conversations in groups create a supportive setting 

where students can share thoughts and ideas without worrying about making mistakes 

(Ghalebi et al., 2020). 

Through the use of these strategies, teachers can establish dynamic and 

communicative learning environments that strengthen students' speaking abilities. 

1.6. Role-play 

Role-play has become a powerful tool in language education, especially for students 

learning English as a Foreign Language (EFL) and in Second Language Acquisition (SLA) 

settings. This method lets students practice in real-life or made-up situations, helping them 

use language in active and meaningful ways. Many fields like business, medicine, and law 

use role-playing, but it has grown particularly important in language teaching because it 

helps improve communication skills, teamwork, and confidence when using the new 

language (Aliakbari & Jamalvandi, 2010). 

Neupane (2019) explained that role-playing involves taking on different identities 

and speaking in contexts that feel like real communication. In a similar way, Martínez Lirola 

(2021) called it a lively and engaging classroom activity where students play assigned roles 

to perform dialogues or discussions based on real or imaginary situations. When students 

join in role-playing exercises, they get to practice language patterns, learn new words, and 

become more fluent in a relaxed and supportive classroom environment. 

1.6.1. The Significance of Role-Play in Language Development 

Role-playing works as an active learning method that builds both language and social 

skills at the same time. Krebt (2017) stated that this approach helps students use the new 

language more confidently while working with classmates. Also, it develops important 

personal qualities like self-esteem, motivation, and independence, which are key for good 

communication. This means role-playing not only improves speaking skills but also 

develops essential soft skills needed for effective conversations (Aliakbari & Jamalvandi, 

2010). 

One main benefit of role-playing is how it creates real-life situations where students 

must handle unexpected conversations. As Purizaca-Gallo et al. (2023) pointed out, this 

activity challenges students' thinking by making them combine social and language 

knowledge when talking. As a result, it helps develop accuracy, fluency, and proper 

conversation skills in English. 
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Research supports how well role-playing works for improving speaking abilities. 

Cuitiño Ojeda et al. (2019) did a study in Chilean schools and found that role-play activities 

greatly improved students' fluency and accuracy when speaking English. Through organized 

role-playing sessions, students showed more confidence, increased motivation, and felt 

better about their ability to communicate. Furthermore, the research showed that drama 

activities helped students feel less nervous and uncertain when speaking English. These 

feelings of anxiety and uncertainty often create barriers that make language learning more 

difficult. 

1.6.2. Benefits of Role-play in Language Teaching 

Role-play brings many advantages to language teaching. Studies show that role-

playing increases student involvement, improves language skills, and creates better 

classroom relationships. Xu (2011) noted that role-playing creates a student-focused 

learning environment where students actively build meaning through interaction, which 

helps them understand and remember language patterns better. Moreover, it encourages 

students to use language in real situations. This use helps develop both smooth and correct 

communication. Some main benefits of role-play in language learning include: 

• Building Confidence and Lowering Worry: Many students feel nervous when 

speaking a foreign language. Role-playing offers a safe place where they can try 

using the language without fear of criticism. This helps students to build their 

confidence (Pham et al., 2022). 

• Supporting Teamwork and Social Interaction: Since role-playing usually involves 

group work, it promotes teamwork, cooperation, and careful listening. These group 

activities help develop both language and people skills (Rojas & Villafuerte, 2018). 

• Improving Pronunciation, Speaking Flow, and Correctness: Taking part in role-play 

situations helps students practice pronunciation and improve their grammar, leading 

to better speaking skills and communication ability (Cutiño et al., 2019). 

• Offering Real-Life Learning Chances: Role-playing puts students in realistic talking 

situations, letting them use language in meaningful ways instead of just memorizing 

(Rincón-Rincón, 2024). 

• Sparking Creativity and Interest: The interactive nature of role-play encourages 

students to use their imagination, making language practice more enjoyable and 

livelier (Rojas & Villafuerte, 2018). 

1.6.3. Challenges and Limitations of Role-Play 

Despite its many advantages, role-playing also has certain challenges in classroom 

use. Xu (2011) pointed out several possible problems. For example, some shy students may 

not want to join in because they fear making mistakes. Role-play activities can also be too 

structured at times. This limits students' ability to use language naturally. Another issue is 

the time needed for planning, doing the activity, and giving feedback. This can be difficult 

in school programs with few teaching hours. 
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The success of role-playing depends greatly on whether students want to take part in 

the activity. Some students might feel uncomfortable taking on different roles. Others may 

find it hard to make up responses quickly. To solve these problems, teachers should create 

a supportive and friendly classroom environment. In this setting, mistakes should be seen as 

part of learning rather than failures (Pham et al., 2022). 

1.6.4. Types of Role-Play in Language Learning 

Role-play exercises can be organized into different formats based on their 

complexity and how much guidance they provide: 

Table 2 

Types of Role Play 

Type of Role-Play Description Source 

Fully Scripted 

Role-Play 

Students receive ready-made 

dialogues to memorize and perform. 

Useful for practicing specific language 

patterns but limits creativity. 

Rojas & 

Villafuerte 

(2018) 

Semi-Scripted 

Role-Play 

Students receive structured 

dialogues with missing words/phrases to 

complete. Balances guidance with 

freedom of expression. 

Krebt 

(2017) 

Unscripted 

Role-Play 

Students receive only general 

guidelines and must create their own 

conversation. Promotes natural speaking 

and critical thinking. 

Aliakbari 

& 

Jamalvandi 

(2010) 

Source: Own material 

Role-play is a very effective way to improve speaking skills in language learners. It 

creates an immersive and interesting learning experience that helps with fluency, accuracy, 

and confidence. When teachers include role-play in classroom activities, they can build 

lively learning environments where students actively join in meaningful conversations. 

Although there are some challenges, the benefits of role-play are much greater than its 

limitations. This makes it a valuable method for developing communication skills in English 

as a foreign language. 

1.7. English as a Foreign Language in Ecuador 

1.7.1. The Role of English in Ecuador 

English is known around the world as an important language for global 

communication. Over a billion people speak it, and most of them are not native speakers 

(Rao, 2019). In many countries, including Ecuador, English is considered a foreign language 
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instead of a second language because people don't use it in everyday life outside the 

classroom (Graddol, 2006). Even so, learning English is necessary for breaking down 

language barriers, getting access to educational materials, and finding better job 

opportunities. 

In Ecuador, the Ministry of Education (2018) created an English curriculum that 

recognizes the country's multicultural and multilingual background. Since not all students 

in Ecuador speak Spanish as their first language, the curriculum is designed to be inclusive. 

This ensures all students can learn English effectively, no matter what their native language 

is. To do this, English teaching in Ecuador focuses on developing four main language skills: 

speaking, listening, reading, and writing. The curriculum also includes Content and 

Language Integrated Learning (CLIL). This allows students to study different academic 

subjects in English, which helps improve their critical thinking skills. 

1.7.2. Approach to English Teaching in Ecuador 

The English curriculum in Ecuador uses a learner-centered approach. In this method, 

students play an active role in their education. According to Ur (2014), this approach lets 

students build their own knowledge through meaningful activities. Teachers guide and 

support them throughout the learning process. Educators are responsible for creating a 

positive learning environment. They encourage student participation and adapt lessons to 

meet different learning needs (Mineduc, 2018). 

One main goal of the curriculum is to help students reach specific proficiency levels 

as they move through school. By the end of high school, students should achieve a B1 level 

according to the Common European Framework of Reference for Languages (CEFR) 

(Ministry of Education, 2018). At this level, learners should be able to communicate 

effectively about familiar topics. They should understand the main ideas in standard texts. 

They should also be able to write short compositions about subjects that interest them 

(British council, 2020). 

1.7.3. English Proficiency Levels in Ecuador 

The Ministry of Education has set clear language proficiency goals for students at 

different educational stages. Students should progress from basic users (A1-A2) to 

independent users (B1-B2) by the time they finish secondary education (Mineduc, 2016). 

When students reach these levels, they can communicate more confidently with 

others. Moreover, they can interact with native speakers easily. This also helps enhance their 

future academic and professional opportunities. Nevertheless, the success of English 

education in Ecuador depends on several factors, such as teaching quality, learning 

resources, and how much students use English in real life. 

Despite Ecuador's clear goals for English proficiency, many challenges still exist. 

First of all, students have limited exposure to English outside the classroom. This makes it 
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hard for them to practice in real-life situations. Furthermore, many schools don't have 

qualified English teachers or enough learning materials, which affects how well students 

learn. 

To solve these problems, teachers should use interactive and communicative 

teaching methods. For example, they can try role-playing, group discussions, and project-

based learning. By using these engaging and student-centered strategies, teachers can help 

students develop confidence. As a result, students can improve their fluency and achieve 

better language outcomes (Mineduc, 2016). 

Teaching and learning English in Ecuador is crucial for improving students' global 

communication skills. Additionally, it expands their academic and professional 

opportunities. The country has made significant efforts to improve English education 

through better curriculum design, proficiency standards, and learner-centered approaches. 

However, ongoing challenges like limited exposure and resource availability need attention. 

Through continuous improvement of teaching strategies and language policies, Ecuador can 

help students gain the skills needed to succeed in our connected world. 

1.8. Productive Skills 

1.8.1. Speaking 

Speaking and writing are productive skills because students must create language, 

not just understand it. Hasanah (2021) explained that these skills made students use what 

they knew to express thoughts, and this helped teachers see their level and progress. 

Speaking had special importance for effective communication in daily talks, school 

discussions, and work environments. For good speaking, students needed more than 

vocabulary and grammar rules; they also needed many chances to practice and a classroom 

where they felt safe to talk (Muhammadiyeva et al., 2020). Good speaking skills helped 

people find better jobs and have better social connections. 

1.8.2. Writing 

Writing, similar to speaking, was necessary for students to share ideas clearly. For 

good writing, students had to organize thoughts, use correct grammar, and choose the right 

words. Fathi and Rahimi (2022) said writing skills were important so messages were 

understood correctly and readers did not misunderstand. Writing was useful not only in 

school but also in work and personal communication. When students followed writing steps 

like planning, making a first version, and checking their work, they could improve how they 

wrote and make their ideas connect better. This process included planning, drafting, and 

revising to enhance written expression and overall coherence. 
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1.9. Receptive Skills 

1.9.1. Reading 

Receptive skills are listening and reading, which focus on understanding and 

interpreting information. These skills were very important for getting new knowledge and 

becoming better at language. Reading helped improve vocabulary, made thinking skills 

stronger, and helped remember things better. Ahmed Okasha (2020) said that reading 

comprehension was not simple because people had to connect with texts, use what they 

already knew, and find meanings that were not directly written. Good reading strategies like 

skimming, scanning, and inferring helped students find important information and 

understand texts better. Teachers should use different types of reading materials to help 

students work with texts and develop better understanding skills. 

1.9.2. Listening 

Listening was another important receptive skill that needed attention, interpretation, 

and memory. It had a big role in communication because it helped people understand spoken 

language in many situations. Djabborova (2020) pointed out that listening had three main 

parts: the sender, the message, and the receiver, and all these parts were necessary for good 

communication. But some problems could make listening difficult, such as not being 

interested or not hearing enough of the target language. Teachers could help with these 

problems by providing interesting listening activities and giving useful practice chances 

(Ismail & Aziz, 2020). The use of real listening situations, like interviews, discussions, and 

multimedia resources, could make students' listening skills much better. 

Learning language skills takes time and needs regular practice and good teaching 

strategies. Teachers should use both productive and receptive skills in their lessons to give 

students a complete language learning experience. When teachers implement effective 

teaching approaches and create a supportive classroom, they can help students feel more 

confident and become good at English. Giving different and practical learning opportunities 

makes sure that students can use their language skills well in many real situations. 

1.10. Defining Speaking as a Skill 

Speaking represents a fundamental skill that enables individuals to communicate and 

convey messages, ideas, and emotions. According to Gutierrez Rodríguez et al. (2017), 

speaking constitutes an essential activity used in everyday interactions, such as requesting 

information, ordering food, or participating in discussions. Similarly, Kadamovna (2021) 

described speaking as the process of building and sharing meaning through verbal and 

nonverbal communication in various contexts. This skill extends beyond verbal articulation; 

it also incorporates nonverbal elements including gestures, facial expressions, and body 

language, all of which enhance communication effectiveness (Rao, 2019). 
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1.10.1. The Importance of Speaking Skills 

Speaking skills hold significant value in both academic and professional 

environments. Kadamovna (2021) pointed out that oral communication serves as an 

essential tool for sharing ideas, expressing emotions, and taking part in social interactions. 

Furthermore, the ability to speak a foreign language with confidence creates better career 

possibilities, allowing individuals to join international education programs, perform well in 

job interviews, and build professional connections (Rao, 2019). When comparing the four 

language skills, speaking often receives the most attention because it directly shows 

language ability, helping teachers evaluate learners' grammar use, word knowledge, 

pronunciation, and smooth delivery of speech (Newton & Nation, 2020). 

1.10.2. The Role of Speaking Skills in Language Acquisition 

Language proficiency involves the development of four main skills: listening, 

speaking, reading, and writing. Among these, speaking and writing are classified as 

productive skills because learners must generate language instead of simply comprehending 

it. These skills play an essential role in communication as they allow individuals to express 

ideas, opinions, and emotions effectively. Writing serves important functions in activities 

such as academic essays, professional emails, and reports, while speaking remains necessary 

for real-time interactions, ranging from casual conversations to public presentations 

(Sudarmo, 2021). 

1.10.3. Components of Speaking Proficiency 

Developing effective speaking requires mastering several important elements, 

including fluency, accuracy, pronunciation, vocabulary, and grammar. 

Fluency relates to the ability to express thoughts naturally and without many pauses 

(Newton & Nation, 2020). Although small grammar mistakes might happen, fluency focuses 

on communicating ideas smoothly and with self-assurance. 

Accuracy involves using the correct words, grammar structures, and sentence 

patterns to ensure clear communication. Learners must select appropriate words and form 

sentences properly to express what they intend to say (Ching, 2019). 

Pronunciation plays an important role in spoken language. This includes word stress, 

speech rhythm, and voice tone, which differ across various dialects and accents. Incorrect 

pronunciation may cause confusion and misunderstanding (Goh & Chuen, 2007). 

Vocabulary refers to the collection of words a speaker knows and uses effectively. 

Having many words at disposal helps individuals express their thoughts more clearly and 

engage in various types of conversations (Goh & Burns, 2012). 
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Grammar provides the basic rules for language use, including how words change 

form and how they arrange in sentences (Newton & Nation, 2020). 

1.10.4. Challenges in Developing Speaking Skills 

Many learners face various obstacles when trying to improve their speaking abilities. 

Arung and Jumardin (2016) categorize these difficulties into internal and external barriers 

that affect oral communication development. Internal challenges consist of anxiety, worry 

about errors, lack of self-assurance, and decreased motivation, which prevent learners from 

taking active roles in speaking activities. External factors include limited contact with the 

target language, insufficient opportunities to practice, and dependence on traditional 

teaching approaches that focus more on grammar and writing than on oral expression 

(Hussain, 2018). 

Additionally, numerous educators emphasize reading and writing skills while giving 

less attention to speaking practice. As a consequence, students receive fewer chances to 

participate in authentic conversations, which makes developing fluency and confidence 

more difficult. To solve this problem, teachers should introduce communicative tasks that 

give students opportunities to practice speaking in situations similar to real life (Rao, 2019).  
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CHAPTER II: METHODOLOGY 

This chapter describes the research methodology used in the study, including the 

approach, methods, instruments, operationalization matrix of variables, population and 

context of the study. It also justifies the use of each data collection tool in relation to the 

research objectives. 

2.1. Description of the study area 

This research took place at Luis Leoro Franco School, a public school in the parish 

of San Francisco, Ibarra, in Imbabura province, Ecuador. The school was founded in 1976 

and belongs to the national education system under Zone 1, District 10D01, Circuit C04-05-

07. It provides education for both boys and girls from initial level through high school. The 

school runs on morning and afternoon schedules, serving a total of 2,019 students with 87 

teachers. Classes are held in three main academic buildings. As a government-funded 

institution, the school plays an important role in offering inclusive education access in the 

region. This setting was selected because it represents a typical Ecuadorian public school 

and shows relevant challenges and opportunities for using communicative strategies in 

English as a Foreign Language teaching. 

2.2. Research approach/Type of Research  

This study uses a mixed-methods approach, bringing together quantitative and 

qualitative methods to understand the research problem better. Using this mixed method 

helps the researcher get measurable results while also exploring what participants think and 

experience. Creswell and Plano Clark (2017) pointed out that mixed methods work very 

well when one type of data alone cannot fully explain a complex educational issue. For this 

research, combining numbers from student surveys with detailed insights from teacher 

interviews made it possible to examine both how role play was used and what effects it had 

on speaking instruction. This method also makes the findings more reliable through 

triangulation, as noted by Dikilitas and Reynolds (2022). 

2.2.1. Quantitative approach 

Quantitative is a useful approach which is primarily concerned with the systematic 

collection and interpretation of numerical data. According to Oberiri (2017) quantitative 

approach implies the use and analysis of numbers involving main statistical techniques in 

order to develop the answers to different types of questions such as who, how much, what, 

when and where. In other words, it is the measurement of statistical data which will help us 

to determine a clear idea of the research. 

2.2.2. Qualitative approach 

Qualitative is an important approach for exploring complex and subjective aspects 

of human behavior and social phenomena, as it offers insights that quantitative methods 
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alone cannot capture. Ugwu & Eze (2023) mention that qualitative research involves 

feelings, ideas, or experiences. Thus, the main goal of data collection, which is often done 

in narrative form, is to find insights that can lead to testable hypotheses. That means that it 

is useful in the research to complement the information obtained. 

2.3. Research Methods 

The study uses both deductive and inductive methods. The deductive part starts with 

the theory that communicative techniques—especially role play—can help students improve 

speaking skills in EFL contexts. This theory is then tested with data collected from the 

school. The inductive part looks at observations and feedback from surveys and interviews 

to reach conclusions and improve understanding. According to Riazi (2017), using these 

two types of reasoning together creates a balance between theory and practical insights, 

making the research both solid and flexible. 

2.3.1. Deductive method 

Deductive method is employed because it works from the general problem. 

Conforming to Keiling (2023) deductive reasoning consists of making a general preposition 

and supporting it with particular facts. In other words, this helps to make a reflection from 

the global to the more specific. 

2.3.2. Inductive approach 

Inductive method is helpful because it works with several specific details. It goes 

from the particular to the general. Many observations are made by researchers, who then 

discern patterns, generalize, and infer an explanation or a theory (Bradford, 2023). 

Therefore, it is relevant to use this method to from the details to reach a conclusion. 

2.4. Techniques and instruments 

For collecting data, two main instruments were used: a student survey and semi-

structured interviews with teachers. These tools were chosen to match the research goal of 

evaluating role play as a technique for improving speaking skills in seventh-grade EFL 

students. 

2.4.1. Survey 

A survey involves collecting data from individuals to gather information about their 

experiences and opinions. The aim is to obtain draw conclusions or insights about the 

group's characteristics or attitudes. The survey was given to seventh-grade students to collect 

both quantitative and qualitative data about how they feel about English, what they think 

about speaking skills, and their experiences using role play in class. As Patton (2014) notes, 

surveys are good tools for gathering information from many participants in a short time. The 

survey had both closed-ended and open-ended questions. The closed-ended questions helped 
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collect numbers that could be analyzed and compared easily (Dörnyei, 2007). The open-

ended questions let students share personal experiences and thoughts, which added more 

depth to the results (Adeoye‐Olatunde & Olenik, 2021). 

2.4.2. Interview  

This technique will be used because, through the design of structured questions, the 

researchers will be able to obtain relevant information. Puri (2023) mentions that “an 

interview is a formal conversation between two or more people, typically with one person, 

the interviewer, asking questions to obtain information, assess qualifications, or evaluate the 

suitability of a candidate for a job, admission, or other purposes” (par. 2). The interviews 

were conducted with English teachers to gather qualitative information about their teaching 

experience, classroom activities, and views on using role play to develop speaking skills. 

Semi-structured interviews were selected because they offer structure but also allow for 

detailed answers (Klimas, 2016). According to Henry and MacIntyre (2024), interviews are 

especially useful when trying to understand complex teaching processes and how teachers 

make decisions about instruction. In this study, the interviews provided professional 

perspectives that complemented what students shared, creating a more balanced and 

complete analysis. 

2.5. Research Questions  

How effective do students and teachers perceive role-playing activities in helping 

them practice real-life communication scenarios? 

Do students feel more engaged in English classes when participating in role-playing 

activities compared to traditional methods? 

2.6. Operationalization Matrix of Variables 

The development of the variable matrix was based on the connection between 

variable 1 and variable 2, representing the independent and dependent variables (cause and 

effect). This matrix served as a guide for designing the data collection instruments, 

establishing the research objectives, selecting the appropriate techniques and tools, and 

identifying the relevant sources of information. Furthermore, it provides the foundation for 

the construction of the theoretical framework of this study, ensuring consistency between 

the variables, their indicators, and the development of research methods and instruments. 
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Table 3 

Matrix of variables 

Variables Indicators Data 

technique 

Information 

source  

Role-Play  

(Independent 

Variable) 

Knowledge of 

teaching techniques  

Frequency of use of 

role-play activities 

Resources and prior 

preparation 

(vocabulary, useful 

expressions, etc.) 

Confidence and active 

participation of 

students in role-play 

Effectiveness of role-

play for learning 

English 

Interview Teachers 

Magazines 

Articles 

Textbooks  

Reviews 

Speaking Skill 

(Dependent 

Variable) 

Students’ 

communication and 

interaction 

Challenges in oral 

communication  

Level of effectiveness 

in students' spoken 

language production 

Willingness to 

participate orally in 

class 

Classroom tasks 

designed to promote 

spoken English 

practice 

Survey Students  

Previous 

investigations  

Note: Own Material 



25 

 

2.7. Population and Sample  

This study focused on seventh-grade students and English teachers at Luis Leoro 

Franco School. A non-probabilistic convenience sampling method was used to select 

participants. This sampling approach is common in school research when access to all 

potential participants is limited or when research targets a specific group (Privitera & 

Ahlgrim-Delzell, 2018). One complete seventh-grade class was selected based on 

availability and accessibility during the data collection period. The English teacher 

interview involved the instructor who taught this particular class, as this teacher was directly 

involved with developing the students' speaking skills. Although the sample size was 

limited, combining the student survey results with the teacher's insights provided sufficient 

depth and triangulation for this type of case study. 

This study focused on seventh-grade students and English teachers at Luis Leoro 

Franco School. A non-probabilistic convenience sampling method was used to select 

participants. The target population included 125 individuals, comprising seventh-grade 

students and three English teachers. Since the population exceeds 100, a large sample size 

approach was considered. A 95% confidence level (Z = 1.96) was applied, and based on 

this, the sample size was calculated to be 65 students, using a margin of error of 8.45%. 

These participants were selected from the available pool of students through convenience 

sampling procedures, as this method was deemed appropriate given the research scope and 

context. 

x = Z² × N × p × q / [e²(N - 1) + Z² × p × q] 

x = (1.96)² × 125 × 0.5 × 0.5 / [(0.0845)² × (125 - 1) + (1.96)² × 0.5 × 0.5] 

x = 3.84 × 125 × 0.25 / [(0.00714)(124) + 3.84 × 0.25] 

x = 120 / (0.885 + 0.96) 

x = 120 / 1.845 

x = 65 

2.8. Data analysis plan and procedure  

The study was organized in steps: planning, validation, application, and analysis. At 

the beginning, there was a review of important literature about communicative language 

teaching and how role play can be used as a teaching strategy. This review helped create 

both the survey and the semi-structured interview. Before using these tools, a university 

advisor checked them and suggested changes to make sure they were clear, relevant, and 

matched the research goals. 
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After getting permission from the school, data was collected in person during the 

2024 school term. Students filled out the survey during their regular English class. They 

were told about the purpose of the research and informed that their participation was 

voluntary and their identities would remain anonymous. The English teacher took part in a 

face-to-face interview, which was recorded with permission and later written down for 

analysis. Ethical rules were followed throughout the process, such as informed consent, data 

protection, and confidentiality, according to research guidelines for studies with human 

participants (Privitera & Ahlgrim-Delzell, 2018). 

The survey numbers were examined using descriptive statistics to find patterns and 

common ideas about learning English and speaking skills. The information from the teacher 

interview was studied through thematic content analysis, looking for repeated ideas and 

patterns about using role play and its effects on speaking development. Using both types of 

analysis gave a more complete understanding of the results, which supported the mixed-

methods design of the study.  
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CHAPTER III: RESULTS AND DISCUSSION 

This chapter presents the results obtained from the student questionnaire and 

interviews with English teachers at Luis Leoro Franco School, a public institution located 

in San Francisco Parish, Ibarra, Ecuador. The research used a mixed-methods approach to 

examine how students experience role-playing activities and their effect on speaking skills. 

The questionnaire, which contained closed-ended questions, collected data from 65 seventh-

grade students selected through convenience sampling. Additionally, open-ended interviews 

with two English teachers provided valuable qualitative information on classroom practices 

and teaching challenges. Academic advisors validated all data collection instruments, and 

ethical procedures such as informed consent and confidentiality were adequately followed. 

The findings are organized and connected to the relevant literature, aiming to provide a clear 

understanding of how role-playing supports communicative English teaching. 

3.1. Students’ Questionnaire 

Figure 1 

Students’ age 

 

 

 

 

 

 

Source: Own material 

This question gives basic information and works as a context reference for analyzing 

the results. Age can affect learners' affective filters, confidence levels, and participation in 

classroom activities. While the Communicative Approach does not directly focus on age, it 

emphasizes learner-centered instruction and adapting to student needs. Younger learners 

often show more flexibility and take more risks in oral tasks, which connects with CLT's 

focus on fluency and participation (Rincón-Rincón, 2024). According to MinEduc (2018), 

English instruction in Ecuador tries to accommodate students' backgrounds to support 

effective learning. On the other hand, older learners might feel more anxiety or ask for more 

explicit instruction, which could explain different preferences for speaking activities shown 

later in the survey. 
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Figure 2 

Students’ Length of Time Studying English 

 

Source: Own material 

The chart shows that most students have studied English for more than 4 years, which 

represents the largest portion of the responses. A smaller number of students reported 3–4 

years, 1–2 years, or less than one year of study. This suggests that the majority of learners 

in this sample have considerable experience with the English language in terms of formal 

instruction. 

Longer exposure creates more natural language acquisition, especially when input is 

understandable and happens in meaningful contexts, as Gass et al. (2020) support. CLT 

supports this idea by promoting authentic language use through activities like group 

discussion and problem-solving tasks (Fauzi & Ridwan, 2025). Students who have studied 

English for more than four years might show more positive attitudes toward speaking 

activities and better communicative competence. However, fluency development depends 

more on practice opportunities than duration alone. The Ministry of Education (2023) 

highlights the importance of interaction over memorization, suggesting that years of study 

do not always connect with proficiency if students lack real communication practice. 
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14%

60%
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Figure 3 

Students´ level of Enjoyment of Speaking Activities 

 

Source: Own material 

According to the chart, most students expressed a positive or neutral attitude toward 

speaking activities. The largest group selected “I like them”, followed by “They are okay” 

and “I like them a lot.” Only a small portion reported negative feelings, choosing “I don’t 

like them very much” or “I don’t like them at all.” These results suggest that a majority of 

students are receptive to speaking-focused tasks in the English classroom. Student answers 

to this question are important to understand their affective engagement with oral tasks. 

The Communicative Approach builds on creating positive emotional environments 

to lower anxiety and build confidence (Rojas & Villafuerte, 2018). When students say they 

enjoy speaking activities, it shows alignment with CLT principles, such as using real-life 

language, encouraging learner autonomy, and promoting interaction. Role-play, as Cuitiño 

Ojeda et al. (2019) explain, makes motivation better, reduces nervousness, and increases 

student participation. CLT-based strategies effectively increase motivation and perceived 

competence, which are necessary for long-term success (Sudarmo, 2021). 
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I don’t like them very much I don’t like them at all
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Figure 4 

Students’ Feelings When Speaking English in Class 

 

Source: Own material 

The chart reveals that the largest group of students reported feeling “a little nervous” 

when speaking English in class. This is followed by those who feel “confident”, while fewer 

students feel “very nervous”, “very confident”, or state that they don’t like speaking English 

at all. These results suggest that although many learners are somewhat comfortable 

speaking, a significant proportion still experience mild to moderate anxiety during oral 

activities. 

This question looks at students' affective filter, an important concept in Krashen's 

(1981) theory. High anxiety can stop language acquisition, while a relaxed environment 

helps learning. Many students reporting nervousness shows the need for more supportive 

classroom techniques, such as unscripted or semi-scripted role-playing (Aliakbari & 

Jamalvandi, 2010), which can reduce stress while encouraging spontaneous language use. 

The Communicative Approach suggests teachers should be facilitators and motivators, not 

just grammar instructors (Otten, 2021). By guiding interaction and creating safe spaces for 

speaking, teachers can help students feel more confident. This connects with Rincón-Rincón 

(2024), who points out that CLT classrooms should focus on real communication and 

fluency over perfection, which ultimately reduces learners' fear of making mistakes. 
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11%
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A little nervous Very nervous
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Figure 5 

Frequency of Students’ Use of English During Class 

 

Source: Own material 

This question shows learners' opportunities for oral production in the classroom. 

According to Burns (2016), regular speaking chances are needed for developing fluency, 

confidence, and communicative competence. The Communicative Approach supports active 

language use through real-life tasks and constant verbal interaction (Alofi & Almalki, 2022). 

The results, with most students choosing "Sometimes" and "Rarely", indicate that 

oral participation is still limited in many English classes. This might reduce the benefits of 

the CLT approach, which needs continuous and meaningful communication (Abrams, 

2023). Teachers should add more interactive speaking strategies, such as pair-work, debates, 

and role-plays, to increase speaking time. 
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Figure 6 

Activities Used by the English Teacher to Promote Speaking Skills 

 

Source: Own material 

The most used activities were "Questions and answers" and "Repeating after the 

teacher," followed by "Games" and "Reading or memorizing." While some of these methods 

support speaking practice, they may not fully encourage authentic communication if not 

well used. According to Rincón-Rincón (2024), the CLT approach highlights role-play, 

group discussions, and games as effective tools for promoting interactive language use. 

Activities like "Repeating after the teacher" may improve pronunciation but do not develop 

independent speaking or negotiation of meaning. In comparison, games and role-plays, 

although used less often, directly connect with CLT principles and should be used more 

often (Xie, 2023; Ellis et al., 2019). 
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Figure 7 

Frequency of Speaking Activities Used by the English Teacher in class 

 

Source: Own material 

A high percentage of students reported that their teacher "Always" or "Often" uses 

speaking activities. This shows that the teacher probably understands the importance of oral 

interaction. According to Otten (2021), in CLT classrooms, teachers work as facilitators of 

communication, making sure that students participate in meaningful speaking tasks. 

However, based on students' reported frequency of speaking (see Q5), there might be a 

difference between the teacher's efforts and students' actual participation. This could happen 

because of unequal student engagement, not enough scaffolding, or classroom anxiety. As 

Krebt (2017) explains, learners need structured opportunities and a low-anxiety environment 

to develop oral skills with confidence. 

Figure 8 

Students’ Participation in Role Play Activities in English Class 

 

Source: Own material 

Role-play is an important technique in the CLT approach because it creates real-life 

communication scenarios (Aliakbari & Jamalvandi, 2010). The fact that most students 
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answered "I don't remember" suggests these activities were not clearly or frequently used. 

According to Rojas & Villafuerte (2018), good role-play improves fluency, vocabulary use, 

and speaking confidence. Students not remembering these activities could mean they were 

not regularly or clearly presented as role-plays, or they lacked relevance and structure. 

Teachers should clearly explain role-play tasks and discuss them with students afterward to 

strengthen learning outcomes and make the experience more memorable. 

Figure 9 

Frequency of Role Play Activities Implemented by the English Teacher 

 

Source: Own material 

The chart shows that most students reported that their teacher "rarely" or "never" 

uses role-play activities. Only a small number selected "always" or "often", while a moderate 

group chose "sometimes." This suggests that role-play is not consistently integrated into 

classroom instruction, despite its known value in communicative methodologies. This 

finding is important, as role-play is one of the main techniques recommended in 

Communicative Language Teaching (CLT) for improving fluency, confidence, and real-life 

language use (Rincón-Rincón, 2024; Xie, 2023). When role-play is not used enough, 

students miss valuable chances for interactive, task-based communication, which is central 

to developing speaking skills (Aliakbari & Jamalvandi, 2010). 

The results reveal a gap between the theoretical foundations of Communicative 

Language Teaching (CLT) and its practical application in the classroom. Factors such as 

time constraints, insufficient teacher training, and classroom management challenges may 

hinder its implementation. Nevertheless, considering its proven effectiveness in reducing 

anxiety and enhancing student participation (Cuitiño Ojeda et al., 2019), role-play should 

be incorporated more consistently and systematically into classroom practice. 
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Figure 10 

Students’ Level of Enjoyment of Role Play Activities 

 

Source: Own material 

According to the chart, most students selected "I like them" or "They are okay," 

showing a generally positive to neutral attitude toward role-play. A smaller group reported 

high enthusiasm ("I like them a lot") or uncertainty ("I am not sure"), and very few students 

stated they don't like them. 

This suggests that students are generally open to interactive, performance-based 

learning experiences. These attitudes connect with the benefits described in CLT, where 

role-playing is used to simulate real-life communication and support students' emotional 

engagement with the language (Martínez Lirola, 2021). As noted by Pham et al. (2022), 

enjoyment and emotional safety are important for reducing affective filters and improving 

speaking fluency. 

Teachers can build on these mostly favorable attitudes by creating motivating and 

accessible role-play tasks that match learners' language levels and interests (Ochoa et al., 

2016). When role-play activities are tailored to learners’ needs, they are more likely to 

engage actively and feel confident using the target language. This personalization not only 

increases participation but also fosters a supportive learning environment where students 

feel comfortable taking risks and expressing themselves. 
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Figure 11 

Students’ Perceptions of the Benefits of Using Role Play in English Class 

 

Source: Own material 

The most frequently selected benefit was "I improve my fluency," followed by "I 

have fun while learning," "I learn new words," and "I feel more confident." Fewer students 

chose "I remember the vocabulary," but all options received several responses. 

These results confirm that learners recognize the linguistic, emotional, and cognitive 

value of role-play. As Krebt (2017) and Sudarmo (2021) explain, role-playing promotes 

natural language use, builds self-confidence, and improves lexical acquisition in dynamic 

contexts. The recognition of these benefits by students themselves supports the idea that 

CLT-aligned methods are not only effective but also perceived as meaningful by learners. 

This also reinforces the importance of integrating semi-scripted and unscripted role-

play (Rojas & Villafuerte, 2018) as a way to encourage autonomy and support students in 

using language spontaneously. These types of activities provide a balance between structure 

and creativity, allowing learners to prepare while still requiring them to think on their feet. 

By gradually reducing reliance on scripts, students can develop greater confidence and 

fluency, which are essential components of communicative competence. Incorporating a 

variety of role-play formats helps promote independent language use and prepares students 

for real-life communication. 
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Figure 12 

Interest in Doing More Role Play Activities in English Class 

 

Source: Own material 

A large number of students responded "Yes" or "Maybe," while only a small portion 

selected "No." This indicates that most learners are either interested or open to doing more 

role-play activities in their English class. This is a key indicator of student motivation and 

willingness to engage, two pillars of successful language instruction within the CLT 

framework (Fauzi & Ridwan, 2025). When students ask for more speaking opportunities, 

teachers should respond by incorporating role-play as a routine part of classroom interaction. 

As Aliakbari & Jamalvandi (2010) highlight, learners benefit more when role-plays are 

frequent, varied, and relevant to their lives. Including learners' preferences not only 

enhances speaking development but also supports student-centered learning, a central value 

in communicative pedagogy (Abrams, 2023). 

3.2. Teacher’s Interview 

This section presents the results obtained from the interview conducted with the 

English teachers who participated in this research. It is important to note that this interview 

was originally conducted in Spanish, considering that this was the participants' native 

language, and with the aim of ensuring greater clarity and depth in their responses. The 

responses were subsequently translated into English by the thesis advisor, ensuring fidelity 

to the original content and respecting the meaning of each intervention. The results are 

presented organized by thematic categories, which reflect the specific objectives of this 

research. 
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Question 1: What motivated you to become an English teacher? 

Teacher 1 

 I was inspired to become an English teacher when I was about 19 years old. It turned 

out that sometime in the neighborhood where I lived, some young “gringos” suddenly 

invited us to play basketball. They were Americans. And while we were playing and all that, 

there was no problem. After we played, we wanted to talk and felt limited. 

Both, the Americans, because they didn't speak Spanish, and we because we didn't 

speak English. So, that's when the need to know this language was born in me. And, in a 

small way, not only to know it, but also to teach it. That's how the, let's say, motivation to 

learn this language was born. 

Teacher 2 

One of my biggest motivations was my dad. He was a teacher, not an English teacher, 

but a science teacher, and my biggest motivation was to become like my dad. And besides, 

I noticed that I had the ability to understand English, so that's where I focused. 

ANALYSIS 

Both teachers reveal that their motivation came from personal experiences and 

emotional connections, either through real-life communication limitations or family 

influence. This connects with the socio-constructivist view of language learning, where 

social interaction and meaningful experiences are important for motivation and development 

(Lantolf & Thorne, 2006). According to the Communicative Language Teaching approach, 

motivation grows when learners experience language as a tool for real communication 

(Rincón-Rincón, 2024). The teachers' stories show an intrinsic drive, matching how CLT 

supports language learning with personal meaning and context. 

Question 2: Could you describe your experience teaching English and the 

courses you currently work with? 

Teacher 1 

Well, so far, I feel satisfied. I mean, I think every hour of class I spend with the 

children is an experience that motivates me even more to share my knowledge. And the 

interaction with the kids really nourishes me, you know? Spiritually, it gives me satisfaction. 

Right now, I'm working with the sixth and seventh graders. And with them, we've had a 

great learning adventure this year. 

Teacher 2 

Well, among my jobs, I've worked first in high school, then in university, and now 

in school. So, each stage has been completely different. Today I'm with fifth and seventh 



39 

 

graders, and from that I'm also learning different techniques and methodological strategies, 

as well as the way to teach them, since it's completely different at each level, and I learn 

from each experience. 

ANALYSIS 

Both teachers highlight the variety of experiences they've had, and one emphasizes 

how interaction with students is emotionally fulfilling. These reflections show a learner-

centered and reflective teaching model, which is central to CLT and to constructivist 

frameworks (Brown, 2014). According to Otten (2021), effective CLT teachers adapt their 

strategies based on students' needs and levels. Their emphasis on learning from experience 

and adapting to grade levels shows this flexible, student-responsive teaching philosophy. 

Question 3: How would you describe your students' general level of oral 

expression in English? 

Teacher 1 

Well, the kids are currently in a process, right? Of developing their communication 

skills in the language. Well, this year I'm specifically working with an emphasis on speaking 

skills. But they haven't progressed or developed the skill as much as I would have liked. 

However, I feel satisfied because the fundamental aspects of the language, let's talk about 

pronunciation, vocabulary use, grammatical structures, the essential ones, the kids handle 

them well and at the same time communicate them well. So, in that sense, I think this 

competence has been developing. 

Teacher 2 

Pretty low if I'm going to put it in terms of standards, right? Because you can't even 

speak English with them throughout the entire class, because of the level they don't have. 

And the little that has been achieved is simple phrases and more simple commands and 

expressions that they can remember and find useful. 

ANALYSIS 

The responses show different perspectives. One teacher recognizes students' limited 

progress, while the other sees early stages of fluency within familiar topics. This reveals that 

fluency is still developing, and that students often lack the confidence or skills to continue 

conversation. According to Muñoz et al. (2024), internal challenges such as low confidence, 

anxiety, and fear of mistakes can prevent learners from participating actively in oral 

communication. Moreover, Burns (2016) explains that external barriers, such as lack of 

exposure and limited opportunities to practice, contribute to slow development of speaking 

skills. Therefore, even if students learn vocabulary or grammar, without meaningful 

speaking practice in class, oral expression will remain basic. 
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Question 4: What technique do you usually use to develop speaking skills in 

your students? 

Teacher 1 

I'm currently using gaming. Through games, I develop motivation in the kids so they 

can spontaneously speak the language without feeling pressured. I'm also working with 

stimulus-response. Certain activities are planned for the kids to practice and do their 

personal training, and when the time comes for them to share their achievements, they are 

encouraged. And so, the kids stay motivated. 

Teacher 2 

With them, I've used the technique of dialogue with simple phrases and idiomatic 

expressions, which can be used to communicate in the simplest way possible. I always try 

to make the dialogues about things of interest to them and try to challenge them a little in 

developing not only their speaking but also their vocabulary. 

ANALYSIS 

The first teacher prefers games and stimulus-response activities, while the second 

uses dialogues based on familiar topics. Both approaches reflect CLT principles by focusing 

on meaningful and contextualized communication (Rincón-Rincón, 2024). Using games and 

dialogues matches the idea of learning through interaction rather than isolated grammar 

exercises (Fauzi & Ridwan, 2025). These techniques also connect with the constructivist 

emphasis on tasks that relate to students' interests and previous knowledge (Granja, 2015). 

Question 5: How do students respond to these techniques that you use? Are they 

usually motivated or shy? A little motivated? Or more confident? 

Teacher 1 

I think in this case, 70% of the kids are motivated. They are motivated a little. This 

is because, within language learning, it's not easy for them to speak the language because 

we're speaking Spanish into English, there's a transition. However, I can see that there are 

kids who do develop a certain level of fluency. At least with the expressions they're familiar 

with, let's talk about self-introduction, describing their daily routine. Anyway. So, there are 

kids who reach a level of fluency that surprises you, right? That gives you satisfaction as a 

teacher. 

Teacher 2 

Most students don't feel confident, and this is quite complicated because they are 

wary of speaking another language. If they give short presentations with simple personal 

information, it's clear they lack the confidence and fluency to respond. But if things get more 
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complicated, due to the fact that their classmates sometimes mock them, then they get 

stopped, and that's where the teacher must intervene to curb these mocking behaviors. 

However, this limitation when speaking English already remains in the child's mind. 

ANALYSIS 

While one teacher observes that 70% of students are somewhat motivated and show 

signs of fluency, the other notes that most learners lack confidence and often feel afraid to 

speak, especially when mocked by peers. These comments highlight how emotional safety 

plays a crucial role in speaking development. According to Pham et al. (2022), learners’ 

confidence in oral expression increases when teachers create a supportive, non-judgmental 

environment. Similarly, Sudarmo (2021) argues that students must feel emotionally secure 

in order to take risks in speaking and express themselves meaningfully. The responses also 

suggest that fluency depends not only on language ability but also on how comfortable 

learners feel using English in front of others, reinforcing the need for empathetic classroom 

management. 

Question 6: Do you often use role-play technique in your English classes? 

Teacher 1 

Truth is, I only resort to this technique sometimes because the group we're working 

with is very large, and that creates indiscipline. However, I do think it's a technique worth 

applying. Role-play is a very basic technique in English because, as you know, we don't live 

in a context where everyone speaks English here in the community; rather, we have to 

recreate that. And we do this through role-play, assigning the kids their roles, right? And 

establishing certain vocabulary and phrases that the kids must use during this process, right? 

Role-play is a very powerful technique because the kids take ownership of the moment, and 

at the same time, through that context, it allows them to develop their language skills. 

Teacher 2 

Not really. Because children are unfamiliar with these types of activities and often 

don't respond well to unfamiliar or new situations or activities. Furthermore, the books' 

topics are very basic, so this doesn't allow for successful planning of good role-play 

activities. 

ANALYSIS 

Both teachers express positive views on role-play, but admit it is rarely implemented 

due to classroom size, discipline issues, or limited content in textbooks. This shows a 

common gap between CLT theory and practice (Xu, 2011). Despite acknowledging its 

value, practical barriers prevent its frequent use. CLT literature emphasizes that role-play 

simulates real-life communication and is important in contexts with little authentic English 
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exposure (Martínez Lirola, 2021). Therefore, its limited use reduces opportunities for 

developing communicative competence. 

Question 7: What resources or support materials do you think teachers need to 

implement the role-play technique? Or what is missing in the classroom to successfully 

implement this role-play technique? 

Teacher 1 

More than support materials like templates or scripts, I think we need a well-

organized and disciplined environment. Since vocabulary flows somewhat when creating 

real-life situations, of course, we also need to introduce phrases and vocabulary appropriate 

to the situation we're creating. But often, the limitation for you to work effectively with this 

role-play technique is the lack of discipline it creates, right? However, we as English 

teachers shouldn't be afraid of that. Because it's obvious that children, by the very fact of 

creating an activity of this type, are likely to communicate with each other in their native 

language, right? However, the fundamental role lies with the teacher because they must 

establish certain conditions or standards that must be used beforehand for this role-play to 

be effective, right? In other words, some rules, such as, for example, not using Spanish 

during the activity. And they must be very clear, and the children must be familiar with those 

rules. Otherwise, the role play does not work. 

Teacher 2 

Maybe the classrooms aren't so overcrowded. They're very large. One, that's a bit of 

a disadvantage, isn't it? In achieving that? Another, the textbooks used aren't geared toward 

those types of activities. In other words, there would be a lack of teaching materials where, 

within a specific timeframe, an activity focused solely on role-playing could be carried out. 

ANALYSIS 

Both teachers mention overcrowded classrooms and lack of materials aligned with 

role-play as major obstacles. However, one of them points out that discipline and clear 

preparation are more important than resources themselves. These observations support the 

idea that teacher training and classroom management are fundamental for implementing 

CLT effectively (Dos Santos, 2020). 

As noted by Rincón-Rincón (2024), pre-teaching contextual vocabulary and setting 

clear rules before starting the activity are essential for the success of role-play. In addition, 

Bui and Nguyen (2022) argue that scaffolding language learning through structured 

interaction helps students feel confident and supported, especially when working with 

unfamiliar communication tasks. When learners receive appropriate support and clear 

expectations, they are more likely to participate actively and use the language in meaningful 

ways. 
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3.3 Discussion 

The research showed some really interesting things about using role-play to help 

EFL students speak better. To begin with, the results indicated that even though most 

students have been studying English for several years, they still do not participate much in 

speaking activities. This made it clear that just being exposed to English is not enough to 

become fluent, especially when students do not get many chances to actually communicate 

in real situations (Fauzi & Ridwan, 2025; Ministry of Education, 2023). 

When looking at the data, the findings revealed that many students said they feel "a 

little nervous" when speaking English. Although this might not sound like much, it is still 

enough to stop them from performing well. According to Krashen (1981), feelings like 

anxiety can really block language learning. That is why teachers need to use methods that 

help students feel less stressed, like doing role-plays that are not too structured (Aliakbari 

& Jamalvandi, 2010). 

One thing that kept appearing in both the surveys and interviews was that role-play 

activities are not used very much, even though many studies show they really help with 

fluency and confidence (Rincón-Rincón, 2024; Xie, 2023). What is interesting is that 

students actually have positive feelings about speaking and role-play activities. Many of 

them understand that these tasks can help them become more fluent and motivated 

(Sudarmo, 2021). However, both students and teachers said that role-play rarely happens in 

their classes. This shows there is a big difference between what CLT theory says should 

happen and what actually happens in classrooms. 

The main reasons teachers gave for not using role-play were problems like students 

not following rules, having too many students in one class, and not having enough materials. 

As Dos Santos (2020) points out, these practical problems often make it impossible to use 

communicative teaching methods properly. 

When talking to teachers, the study discovered something quite complicated. On one 

hand, they believe student-centered methods are valuable, but on the other hand, they 

struggle with managing their classrooms. One teacher mentioned that role-play needs clear 

rules and good preparation to work well, and that just having materials is not enough 

(Rincón-Rincón, 2024). This shows how important it is for teachers to have proper training 

and support so they can create good conditions for students to interact. Another teacher said 

that students are often afraid because they worry their classmates will laugh at them. This 

confirms that students need to feel emotionally safe before they can develop their speaking 

skills (Pham et al., 2022). 

To conclude, this study confirms that role-play is really important for helping 

students improve their speaking skills, especially when following CLT principles. Although 

students generally have positive attitudes about speaking, teachers still do not use 

communicative strategies very often in practice. If problems with classroom management 

can be solved, teachers receive better support, and more structured guidance is provided, it 
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will be possible to help close the gap between what theory suggests and what actually 

happens. This way, students will be able to engage with English more confidently and in 

more meaningful ways.  
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CHAPTER IV: ACADEMIC PROPOSAL 

This chapter of the research project presents a proposal aimed at improving speaking 

skills among seventh-grade students at Luis Leoro Franco School through role-play 

activities as a communicative approach. This proposal was developed in response to findings 

from student surveys and teacher interviews. This technique was chosen due to its 

communicative focus and its evident effectiveness in generating real-life contexts and 

situations that help students develop their speaking skills. 

4.1. Topic 

ROLE-PLAY ACTIVITIES TO IMPROVE SPEAKING SKILLS IN EFL 

STUDENTS 

4.2. Introduction 

This proposal aims to improve the speaking skills of seventh-grade students at 

Luis Leoro Franco School, with role-playing as its primary technique. The goal is to 

motivate students to speak English by developing fluency and confidence in real-life or 

fictional situations. To that end, various role-play strategies and types were analyzed 

and compiled, allowing teachers to apply them in the classroom, fostering a more 

dynamic, participatory, and trusting environment. It is important to note that the 

proposed activities were developed based on students' interests and the results obtained 

from the research instruments, thus ensuring their relevance pedagogically. 

4.3. Presentation 

This guide is based on role-play activities carefully designed to improve the English-

speaking skills of seventh-grade students at Luis Leoro Franco School. The guide includes 

real-life and simulated situations that are intended to help students achieve meaningful 

learning and become fluent and confident in speaking, using the grammatical structures and 

vocabulary of each lesson. The activities included in the proposal encourage student 

interaction and collaboration, as well as active use of the language.  

4.4. Theoretical foundation 

4.4.1. Role-play 

Role play is a widely used communicative technique in teaching a language as a 

foreign language. It involves exposing students to real-life situations to help them practice 

the target language and develop their fluency. This allows them to achieve meaningful 

learning in a safe and participatory environment. According to Ladousse (1987), taking on 

character roles in real or fictional contexts allows students to express themselves more 

freely, thereby improving their language fluency. Furthermore, role-playing is a 

collaborative technique that strengthens confidence, spontaneity, and ease of expression. 
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4.4.2. Types of role-play 

Role-play techniques are divided into three basic types, depending on the degree of 

linguistic structure established: 

Scripted Role-play: According to Rojas & Villafuerte (2018), in this type of role-

play, students work with an established dialogue or script that they only have to perform. 

This type of role-play is used for students at basic levels because it does not require much 

improvisation. 

Semi-scripted Role-play: This type is one of the most suitable for motivating 

speaking development because it is at an intermediate level of difficulty. Krebt (2017) 

argues that semi-scripted role-play is one in which students receive dialogues or scripts but 

omit words or phrases that the students will have to complete. 

Unscripted Role-play: This is at a higher level of interaction because it offers greater 

freedom, as explained by Aliakbari & Jamalvandi (2010). Students are given guidelines to 

then create their own conversations. In addition, it helps students develop their cognitive 

ability and spontaneity. 

4.5 Objectives  

General  

Improve the speaking skills of seventh-grade students at Luis Leoro Franco School 

through role-playing activities that promote fluency and interaction among students. 

Specific 

• Create a guide with dynamic role-play activities based on students' interests 

according to the level of the students. 

• Create a comprehensive teaching guide for teachers that includes the different types 

of role-playing. 

• Reinforce vocabulary and grammar according to the students' level in each lesson. 
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

This section presents the conclusions and recommendations reached after 

completing the research project. The conclusions are derived from the findings obtained 

during the research process, while the recommendations are directed toward future research 

related to the topic. 

5.1. Conclusions 

Conclusion 1 

The theoretical framework provides a strong foundation for understanding why 

enhancing speaking skills through communicative approaches and active techniques like 

role-playing matters in language education. Research in second language acquisition and 

learning, combined with constructivist and socio-constructivist perspectives, clearly shows 

the importance of meaningful, contextualized, and learner-centered instruction. The 

combination of Communicative Language Teaching (CLT) with task-based learning and 

authentic materials has shown success in classroom settings for developing fluency and 

confidence and genuine interaction. Role-playing emerges as a highly effective strategy 

in this framework because it enhances communicative competence while lowering 

emotional barriers to learning and provides students with real opportunities to practice 

their target language skills. The theoretical basis confirms the significance of this research 

and directs its research methodology. 

Conclusion 2 

This study uses both quantitative and qualitative methods to look at how role-play 

helps EFL students speak better. The research design combines different ways of thinking 

about the problem, which gives a solid way to collect information from both students and 

teachers. Surveys and interviews work well together because they let researchers check their 

findings and really understand what happens in the classroom. Picking participants from the 

available group made sense for this school setting and kept things doable. The whole setup 

matches what the research wanted to accomplish and gives a complete picture of whether 

role-playing actually works as a teaching method in real classrooms. 

Conclusion 3 

Students showed a generally positive attitude toward speaking tasks and role-play 

activities, but these methods are rarely used in class. The contrast between students' 

willingness to participate and the limited role-play opportunities shows a clear mismatch 

between CLT principles and what happens in real classrooms. Teachers express theoretical 

support for communicative approaches yet their classroom teaching methods do not always 

reflect this preference. The situation represents a missed chance to develop fluency through 

interactive teaching methods. According to Rincón-Rincón (2024), role-play is a key 



93 

 

strategy in the communicative approach because it encourages real-life language use, 

reduces student anxiety, and boosts motivation. 

Conclusion 4 

This teaching proposal was created to help seventh-grade EFL students develop 

better speaking skills through different types of role-play activities - some with scripts, some 

partly scripted, and others completely free. Each unit brings in real-world scenarios that 

connect with how students actually use language, which fits well with the Communicative 

Language Teaching approach and addresses the specific language and emotional needs 

found in these students. The way the units build up - starting with simple introductions and 

moving toward talking about future plans - helps students become both more accurate and 

more fluent, while focusing on meaningful conversations keeps them interested and 

engaged. Using different grammar patterns and practical vocabulary means students practice 

language the way they would actually use it outside class, which makes them better 

communicators overall. The different role-play formats can be adjusted for various 

classroom situations, making this proposal genuinely useful for EFL teaching in Ecuadorian 

public schools. 

5.2. Recommendations 

Recommendation 1 

EFL programs in contexts similar to Ecuador should systematically incorporate 

communicative techniques such as role-playing, especially for students at intermediate and 

advanced proficiency levels. Educational institutions would benefit from offering 

professional development opportunities for teachers that focus on active, student-centered 

methodologies designed to promote interaction, creativity, and meaningful language 

exposure. The training programs should focus on teaching practical implementation 

methods which enable teachers to transition from conventional teaching methods to more 

dynamic communicative approaches that meet student learning requirements. 

Recommendation 2 

Other researchers working in similar schools should keep using this combination of 

research methods because it captures both the statistical patterns and what individual people 

think. Future studies could work with more participants and follow students over longer 

periods to see if communicative methods like role-playing keep helping language learning 

over time. Getting teachers more involved and actually watching what happens in 

classrooms would give even better information about how these teaching methods work in 

practice. 
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Recommendation 3 

The school should enable teachers to implement multiple role-play formats including 

unscripted tasks because students demonstrate positive attitudes toward role-play 

and speaking activities. Teachers can use the structured proposal developed in this study to 

implement relevant units such as “Get Ready with me” or “A day with me being…..” These 

units fulfill curriculum requirements while matching student interests and everyday life 

experiences. The implementation of these units will enable students to express 

themselves freely while creating new ideas which leads to authentic communication. The 

national curriculum communicative goals will be better represented in classroom instruction 

through this approach. 

Recommendation 4 

This role-play approach should be tested and modified for other grade levels to see 

how well it works more broadly and what kind of lasting effects it has on speaking ability. 

Teachers will need training sessions to run these role-play activities effectively and to feel 

comfortable using student-focused teaching methods. Regular evaluation and feedback 

systems would help improve the proposal over time and keep it relevant as students' 

communication needs change and develop. 
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