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PREFACE

In an increasingly diverse and interconnected world, education
must rise to the challenge of shaping citizens who are capable of
living together in plurality. Inclusion and interculturality stand
as fundamental pillars for building equitable societies in which
every individual regardless of origin, identity, or abilities has the
opportunity to learn and flourish within environments that recognise
and value their uniqueness. With this goal in mind, Classrooms
without borders emerges as an innovative pedagogical proposal
that integrates the narrative power of comics with the principles of
inclusive and intercultural education.

Thiswork is part of the International Teacher Training Programme on
Innovative Practice (ITP), an initiative funded by VLIR-UOS and led
by PXL University of Applied Sciences and Arts (Belgium) in strategic
partnership with Technical University of the North (Ecuador), Jimma
University (Ethiopia), North-West University (South Africa),
and Royal University of Phnom Penh (Cambodia). Within this inter-
institutional and transnational synergy, the Technical University of
the North has taken the initiative to create a comic-based book aimed
at fostering awareness, training, and dialogue around diversity and
inclusion in contemporary educational contexts.

Comics, with their unique combination of text and image, are
presented here as a didactic resource accessible to varied learning
styles and cultural expressions. They generate emotional connections,
foster empathy, stimulate critical thinking, and facilitate reflection
on the complex realities that inhabit our classrooms. Through visual
stories and graphic narratives, this book addresses the challenges
faced by students and teachers in multicultural contexts, offering
innovative perspectives and creative solutions aimed at promoting
equity and the participation of all educational actors.

Each chapter of Classrooms without borders: Education,
inclusion and diversity through comics explores themes related
to integration, discrimination, the construction of collaborative
environments, and the visibility of ancestral knowledge. The work
goes beyond theoretical exposition; it integrates reflective questions,
examples of real-life experiences, student-created comic stories, and



a conceptual glossary that facilitates comprehension and application
of the content. These graphic narratives enrich the material, promote
experiential, creative, and meaningful learning, and demonstrate
the potential of comics as an inclusive and culturally responsive
educational tool.

Classrooms without borders is intended for students and teachers,
both in training and in practice, as well as for educational researchers
and professionals dedicated to inclusive and intercultural pedagogy.
The book invites readers to rethink traditional pedagogical practices
and offers concrete pathways for implementing approaches that
recognise and celebrate diversity as an essential pedagogical value.
This publication is the result of an interdisciplinary and collaborative
effort involving lecturers, researchers, and students from fields
such as Educational Psychology, Psychology, Pedagogy of Arts and
Humanities, Pedagogy of National and Foreign Languages, Fine
Arts, and Graphic Design. This process enabled the development
of competencies in research, creativity, visual communication,
teamwork, intercultural sensitivity, and the use of digital tools.
The contribution of each discipline is reflected in the work, which
combines conceptual rigour with an innovative graphic proposal,
making it an academic and pedagogical reference.

Theproposal ofthisbook alignswith the Sustainable Development Goals
(SDGs), particularly SDG 4 (Quality Education) and SDG 10 (Reduced
Inequalities), and is envisioned as a reference for future research and
innovative pedagogical practices. Readers of Classrooms without
borders will encounter an academic text that weaves together voices,
images, and experiences, illustrating that teaching and learning can
be profoundly human, creative, and culturally sensitive acts. This
work demonstrates that classrooms, rather than being closed spaces,
can become a borderless environment where knowledge, languages,
colours, and stories converge, and where every student and teacher
has the opportunity to be the protagonist of their own educational
process.

We invite readers to explore these pages with an open mind and
a critical spirit, convinced that within these graphic stories and
pedagogical reflections they will find tools, inspiration, and new
questions to rethink education and to build through practice and
research a more inclusive, equitable, and respectful society that



embraces diversity. Classrooms without borders: Education,
inclusion and diversity through comics constitutes a
significant contribution to the educational field, aimed at enriching
pedagogical practices, making student diversity visible, and
contributing to the construction of fairer, more inclusive, and
more compassionate societies. Its reading invites the audience to
embark on an educational, creative, and profoundly human journey.

With appreciation,
The Coordinators
Andrea Basantes-Andrade and Anniek Orye
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Introduction

The increasing cultural diversity characterizing contemporary
societies presents complex and unavoidable challenges for educational
systems, which must undergo profound transformations to respond
with relevance, equity, and cultural sensitivity to increasingly
pluralistic contexts. Such transformation necessitates a critical re-
examination of traditional teaching and learning models, guided
by pedagogical approaches that recognize diversity as an asset and
actively promote an inclusive, culturally responsive, and profoundly
human education (UNESCO, 2023).

In this context, diversity and inclusion have evolved from being
peripheral concepts to becoming fundamental pillars of educational
discourse and practice. Diversity Encompasses the coexistence of
multiple cultural, linguistic, ethnic, gender, religious, and functional
identities, among other dimensions, within a shared educational
environment (UNESCO, 2017). Inclusion, for its part, entails the
creation of pedagogical, social, and attitudinal conditions that ensure

*



equitable participation and meaningful learning opportunities for all
students, regardless of their individual or sociocultural characteristics
(Ainscow, 2020).

Facing these challenges require active methodologies and innovative
pedagogical resources capable of reflecting and valuing such
plurality. Among these resources, the educational comic emerges as
a pedagogical tool to stimulate meaningful learning, promote critical
reflection, and raise awareness regarding diversity (Belda-Medina,
2024). Its visual and narrative nature facilitates the representation
of multiple realities, fosters empathy, and adapts to diverse learning
styles, becoming a valuable resource in intercultural educational
contexts (Dallacqua, 2019; Derkachova et al., 2022).

This chapter explores how educational comics can be strategically
employed to promote diversity, inclusion, and intercultural
education. It outlines the theoretical foundations underpinning
their pedagogical potential, presents international experiences and
evidence-based best practices and proposes didactic guidelines for
their integration into educational curricula. The overarching aim is
to provide educators, researchers, and students with concrete tools
that contribute to the construction of more inclusive, equitable, and
culturally diverse educational environments.

Foundations of Inclusive Education and Cultural Diversity

Although diversity and inclusion have been established as
fundamental principles within contemporary educational
discourse, their affective realization in classroom practice requires
a comprehensive understanding of their historical, cultural, and
pedagogical foundations. The notion of culture, central to any critical
reflection on diversity, has undergone a significant evolution. It is
no longer conceived merely as a static repertoire of shared customs,
values, and practices but rather as a dynamic construct, continuously
reinterpreted and re-signified through ongoing social interaction
(Dembeck, 2020; Gonzalez et al., 2018).

According to the Royal Spanish Academy, culture is understood as
the “set of knowledge that enables someone to develop their critical
judgment,” as well as the “set of ways of life and customs, knowledge,



and degree of artistic, scientific, and industrial development
within a particular era or social group” (Royal Spanish Academy,
2024). UNESCO (2020) has reformulated its approach and, in its
recent documents, positions culture as a central axis of sustainable
development, considering it a source of identity and social cohesion
essential for building fairer and more resilient societies. This implies
that culture is connected to visible manifestations such as language,
clothing, and traditions, as well as to ways of understanding the
world, producing knowledge, and establishing power relations.

From this perspective, cultural diversity in the educational field
cannot be reduced to the mere coexistence of different ethnic or
linguistic groups within the same space. This entails the coexistence
of multiple cosmovision and value systems that can converge,
dialogue, or, at times, come into conflict. Such tensions, in fact, they
represent valuable pedagogical opportunities, which can become
a driving force for critical analysis, ethical reflection, and the
construction of meaningful learning (Dallacqua, 2019; Vélez, 2008).

In Latin America, the reflection on cultural diversity has
been profoundly shaped by its colonial history. For centuries,
Indigenous populations, Afro-descendants, and other ethnic
groups have been relegated to subordinate positions, their
languages and wisdoms systems have been rendered invisible,
and their identities, stigmatized (Vargas, 2019; Viteri, 2020). This
historical legacy has given rise to societies marked by enduring
social, economic, and political asymmetries, which are also
reproduced in the educational sphere. Education, instead of acting
as an instrument of liberation, has functioned as a mechanism for
reproducing social hierarchies, imposing Eurocentric visions of
knowledge and denying the value of local wisdom (Merino, 2019).

In this context, interculturality emerges as a political, pedagogical,
and epistemological response. Unlike multiculturalism, which tends
to limit itself to recognizing the coexistence of different cultures,
interculturality proposes transforming the relationships between
them, questioning the power imbalances that have historically placed
some cultures and positions of domination and others in positions
of subordination (Gémez-Hernandez, 2018). In Ecuador, the 2008



Constitution marks a milestone in this regard, declaring the nation
as both intercultural and plurinational state, guaranteeing the
rights of peoples and nationalities to maintain and strengthen their
cultural, linguistic, and territorial identities (Asamblea Nacional del
Ecuador, 2008). However, the transition from normative frameworks
into concrete educational practices remains a complex challenge,
requiring processes of awareness-raising, teacher training, and the
development of culturally pertinent pedagogical materials (Valarezo
et al., 2019).

The discussion about interculturality has generated a range of
conceptual interpretations. Martinez (2018) highlights that it is a
polysemous term, whose meaning shifts depending on the historical
and political context in which it is employed. While in the European
context it is often related to the integration of immigrants and ethnic
minorities, in Latin America, it is closely associated with processes
of their decolonization of knowledge and power. This difference
determines the priorities and approaches of educational policies and
pedagogical practices.

In European contexts, interculturality is often framed around the
management of coexistence and preventing cultural conflicts,
frequently adopting a paternalistic stance. In contrast, within Latin
America, interculturality is rooted in the recognition of a historical
debt to Indigenous and Afro-descendant communities and is oriented
toward the construction of a genuinely inclusive and pluralistic
model of citizenship (Campani, 2018; Villareal & Ascanio, 2018).
Authors such as Wences (2021) argue that interculturality should be
understood in critical terms, not as superficial coexistence, or respect,
but as an ethical and political project aimed at transforming social
and education relations.

From this perspective, three levels of interculturality are
acknowledged: the relational, which refers to everyday cultural
interactions without necessarily implying structural changes;
the functional, which accepts diversity insofar as it is useful to
the dominant system; and the critical, which seeks to subvert
structures of inequality in pursuit of more equitable and democratic
societies (Loh, 2022). This latter dimension is the one with the
greatest transformative potential in the education field, it requires



reviewing curricular content, teaching methodologies, pedagogical
relationships, and institutional practices.

Inclusive education and critical interculturality converge on a
common horizon: to ensure that all students—regardless of their
personal, linguistic, or cultural backgrounds— have equitable
access to quality learning and can fully participate in school life.
This convergence extends beyond the mere physical integration of
students into common spaces; it entails the creation of pedagogical
conditions that recognize, value, and harness diversity as a source
of collective enrichment (UNICEF, 2020). Achieving this requires
educational practices that promote intercultural dialogue, empathy,
and critical thinking, fostering a pedagogical vision that tolerates
difference and considers it essential for the construction of just and
cohesive societies (Basantes-Andrade et al., 2025).

Understanding cultural diversity from this perspective entails
recognizing that classrooms are profoundly heterogeneous spaces,
where different languages, historical memories, and life experiences
converge. For educators, this scenario poses significant challenges, but
also offers a valuable opportunity to innovate pedagogical practices,
develop intercultural competences, and build bridges between diverse
knowledge (Belda-Medina, 2024; Derkachova et al., 2022). Adopting
pedagogical approaches sensitive to diversity does not merely mean
modifying content but redesigning the ways of teaching, assessing,
and relating to students, attending to their specific realities and needs.
(Basantes-Andrade et al., 2024).

The foundations of inclusive education and cultural diversity extend
well beyond the mere recognition of plurality withing the classroom.
They demand an active commitment on social justice and the creation
of educational environments where every day students can see
themselves represented, feel valued, and be supported in realizing
their full potential. Within this horizon, innovative pedagogical tools
such as educational comics acquire their meaning and potential,
as they enable the visibility of diverse identities, promotes critical
thinking, and stimulates meaningful teaching and learning processes.



Diversity and Interculturality in Ecuador: Inspiration for
Educational Comics

In Ecuador, interculturality is deeply rooted in historical processes
and social struggles that have shaped the nation’s political and cultural
identity. They are particularly linked to the Indigenous movements
and other ethnic collectives advocating for the recognition of their
territorial, linguistic, and cultural rights. From the mid-twentieth
century, and with heightened intensity during the 1960s onwards,
Indigenous organizations began demands aimed at achieving
structural transformations that ensured the recognition of their
territories, languages, justice systems, and educational rights. These
elements deemed fundamental for the perpetuation of their cultural
heritage and collective identity (Bretén, 2009; Rodriguez, 2017).

The Confederation of Indigenous Nationalities of Ecuador (CONAIE),
known in Spanish as La Confederacion de Nacionalidades Indigenas
del Ecuador, emerged as one of the most influential socio-political
actors in the country. It strategically articulated its struggles around
key issues such as the defense of land rights, the preservation and
revitalization of ancestral languages, and the implementation of
an intercultural bilingual education system, designed to challenge
the cultural and intellectual hegemony imposed by the historically
monocultural state (Lépez-Gopar, 2021). These demands crystallized
in a historic advance with the promulgation of the Constitution of
the Republic of Ecuador (CRE) in 2008, which recognized the nation
as an intercultural and plurinational state, as outlined in the previous
section.

The constitutional recognition of plurinationality entails the formal
coexistence of diverse nations within the state, effective respect
for their legal systems, administrative autonomy, and cultural and
linguistic practices. However, the realization of these principles faces
significant challenges. Persistent political tensions, the continuation
of extractive projects affecting ancestral territories, and entrenched
institutional resistance have constrained the development of
interculturality in practice (Arias-Gutiérrez & Minoia, 2023;
Sempértegui & Béez, 2023).



Initially, the construction of interculturality in Ecuador was primarily
oriented towards Indigenous peoples. This has elicited criticism from
researchers and social sectors emphasising the need to broaden
its focus to include the other historically marginalized groups,
such as Afro-Ecuadorians, Montubios, and Mestizos communities
with distinct cultural identities (Higuera & Castillo, 2015; Urteaga
& Garcia, 2016). Although the 2008 CRE explicitly recognizes
interculturality and plurinationality as fundamental principles of the
state, in practice, public policies have predominantly centered on the
Indigenous population, often relegating the broader ethnic diversity
characterising the country to a secondary position (Urteaga & Garcia,
2016).

The achievements attained are undeniable. Since the Constituent
Assembly (Asamblea Constituyente) of 1998, legal foundations have
been established torecognize the cultural, educational, and linguistics
rights of peoples and nationalities’ accomplishments consolidated
with the 2008 Constitution. This normative framework enabled the
creation of institutions such as the Council for the Development of
Indigenous Peoples of Nationalities of Ecuador (CODENPE) known
as Consejo de Desarrollo de las Nacionalidades y Pueblos Indigenas del
Ecuador, as well as the institutionalization of entities dedicated to
bilingual intercultural education and health with a culturally relevant
approach. Furthermore, significant progress has been attained in the
delimitation and legalization of ancestral territories, particularly
in the Amazon region, thereby strengthening the organizational
autonomy of Indigenous communities (Gémez et al., 2018).

Ecuadorian ethnic diversity is undeniably rich and complex.
According to the 2022 Population and Housing Census conducted by
the National Institute of Statistics and Census (Instituto Nacional
de Estadistica y Censos, INEC, 2023), 77.5% of the population self-
identify as Mestizo, 7.7% as Montubio, 7.6% as Indigenous, 4.9% as
Afro-Ecuadorian, 2.2% as White, and 0.1% as belonging to other ethnic
identities. These data reflect the profound plurality of the country and
underscore the necessity of promoting inclusive public policies that
acknowledge and respect the diversity in all its dimensions.



CODENPE and UNICEF (n.d.) have officially identified 14 nationalities
and 18 indigenous peoples distributed across Ecuador’s diverse
geographical regions. This cultural mosaic constitutes provides the
contextual foundation for the narratives presented in the comics
included in this educational volume. The stories depicted in these
pages draw inspiration from the lived experiences, collective
memories, cosmovisions, and region-specific challenges faced by
these communities, with the purpose of offering a nuanced and
respectful representation of Ecuador’s vast cultural diversity. Table 1
provides a summary of this cultural richness:

Tablel
Peoples and nationalities of Ecuador by geographic region
Geographic region Nationalities Peoples
The Coast Awé; Chachi; Epera; Tsachila Afroecuadorian; Montubio
The highlands Kichwa Otavalo; Karanki; Natabuela; Kayambi;

Quitu-Kara; Panzaleo; Salasaka;
Saraguro; Puruha; Cafiari; Waranka;

Palta
The Amazon Achuar; Andwa (Andoa); Cofan Tagaeri-Taromenane (peoples in
(A'7); Kichwa; Secoya; voluntary isolation)
Shiwiar; Shuar; Siona; Sapara;
Waorani

Source: UNICEF (2013)

This cultural wealth serves as the cornerstone for envisioning an au-
thentic interculturality, conceived as peaceful coexistence, active dia-
logue, wisdom exchange and mutual recognition among the various
nationalities and peoples. According to CONAIE (2007), the plurina-
tional state is envisaged as a political organization model aimed at de-
colonizing historical power structures, promoting social justice, and
constructing economic and social alternatives to the neoliberal mo-
del, strengthening popular sovereignty and social and political equity.



It is crucial to emphasize that the realization of this vision requires
interculturality not to remain anchored in symbolic or discursive
realms but to be translated into concrete, institutional, and everyday
practices. This entails guaranteeing collaborative rights, such as the
autonomy of community governments, respect for Indigenous legal
systems, and the integration of wisdoms and cosmovisions in areas
such as education and cultural production (CRE, 2008; Garcia &
Tuasa, 2007).

The 2008 Constitution explicitly enshrines these principles.
Article 1 defines Ecuador as a constitutional state of rights and
justice, social, democratic, sovereign, independent, unitary,
intercultural, plurinational, and secular. It also recognizes rights
such as intercultural communication (Art.16), the construction and
preservation of cultural identity (Art. 21), and citizen participation
in the formulation of public policies with an intercultural approach
(Art. 23). Furthermore, it establishes the mandate to protect and
strengthen the identity, traditions, and forms of social organisation of
communities, peoples, and nationalities (Arts. 56-57).

In the educational domain, the CRE accords a central role to the
Intercultural Bilingual Education System (Sistema de Educacion

Intercultural Bilingiie, SEIB), conceived as the result of decades of
social struggles. This system encompasses all educational levels,
from early childhood education to higher education, and operates
articulated with the paradigm of Buen Vivir (Sumak Kawsay in
Kichwa), integrating contemporary scientific knowledge with the
ancestral wisdom of Ecuador’s diverse peoples and nationalities.
(Higuera & Castillo, 2015). Furthermore, Article 276 explicitly links
interculturality to the national development model, mandating that
development strategies must protect and promote cultural diversity
while safeguarding spaces for cultural reproduction and exchange. It
also places limits on neoliberal and extractive economic policies.

In this context, speaking of diversity and interculturality in Ecuador
entails referring to a political, legal, social, and educational horizon
that aspires to transform the nation into a more just, equitable, and
culturally plural society. It is precisely within this context weave of
historical struggles, political aspirations, and cultural richness that



the educational comic assumes a special significance. The graphic
narratives presented in thisbook transcend their pedagogical function
and positioning themselves as tools for visibility, recognition, and
intercultural dialogue. Through their visual narratives, they aim to
raise awareness of collective rights, honor the diversity of identities,
and promote meaningful learning processes that contribute to the
construction of a truly intercultural and plurinational Ecuadorian
society.

Intercultural Education: Foundations, Challenges, and
Perspectives

Intercultural education has become established in Latin America asa
fundamental component of educational policies due to its pedagogical
relevance and its social and political implications. Over the past
decades, its prominence has increased, driven by the impetus of social
movements demanding recognition and equity among the diverse
cultures coexisting within their territory. This educational paradigm
seeks to overcome monocultural structures that have historically
rendered invisible Indigenous peoples, Afro-descendants, and other
historically marginalized groups (Granados-Beltran, 2021; Valarezo et
al., 2019).

From a critical perspective, intercultural education promotes the
integration of ancestral and local knowledge into formal curricula,
fostering a dialogue with contemporary scientific knowledge. Such
articulation represents an act of historical justice and constitutes
a means to promote critical thinking, inclusion, and respect for
epistemic diversity (Walsh, 2020). UNICEF (2020) asserts that the
educational system constitutes a key space for social transformation,
serving as a platform for cohesion and as an engine for emancipatory
processes: “The educational system is the foundation of human
formation and an instrument not only for maintaining society but
for the development, growth, transformation and liberation of that
society and all its human potentialities” (p.11).

Intercultural education extends beyond the confines of formal
schooling, unfolding within community, familial, productive,
and symbolic spaces where collective identities are configured
(Likszenberg & Lesta, 2020). It is a social and political process that
demands the implementation of pedagogical, institutional, and



community strategies coherent with the socio-cultural realities of the
territories.

In Ecuador, this framework is grounded in the Constitution of the
Republic (2008), which designates the country a plurinational and
intercultural state. Article 347 mandates that the educational system
must “strengthen the cultural identity of peoples and nationalities”
and guarantee the right to bilingual and intercultural education
for Indigenous peoples (Asamblea Nacional del Ecuador, 2008).
This mandate has driven various policies and programs aimed at
recognizing the country’s cultural and linguistic plurality, although
their implementation continues to face significant challenges.

Garcia and Rojas (2019) contend that intercultural education
involves establishing processes of comprehensive intercultural
communication aimed at fostering relationships grounded in
recognition, appreciation, and equity. Nonetheless, they warn that
this transformative model requires a profound revision of traditional
pedagogical approaches to develop educational proposals capable
of addressing ethnic and cultural complexity from a plural and
democratic perspective (Martin-Gonzalez et al., 2020).

In this regard, Garcia and Saez (2021) identified several key
components that underpin the consolidating intercultural
educational policies. These include the recognition of the right of
all ethnic groups to contribute their knowledge to the educational
system; consideration of intra-ethnic diversity; respect for all cultures
without imposing assimilation processes; and the acknowledgment
that intercultural education is necessary for society as a whole,
rather than exclusively for groups categorized as “minorities”. They
underscore that challenges arising from cultural diversity cannot be
addressed unilaterally but instead require transcultural frameworks
that conceptualize knowledge as a collective good.

At the regional level, Granados-Beltran (2021) expresses that
intercultural education in Latin America must move beyond a
paternalistic welfare perspective and advance toward a critical praxis
that questions power structures and cultural hierarchies. The author
contends that integrating interculturality into educational systems
involves recognizing the coexistence of multiple epistemologies,
making visible the asymmetrical relations between knowledge and



fostering pedagogical scenarios where cultures engage in dialogue on
equal terms.

Tipa (2019) highlights that higher education has allowed the access of
Indigenous and Afro-descendant students to university institutions
and has favored the inclusion of their own knowledge within teaching
and research programs. However, challenges persist, in the domains
of institutional management, the theoretical design of programs, and
the tensions arising from the encounter between diverse knowledge
systems (Walsh, 2020). These tensions extend beyond the academic
sphere, taking on political dimensions that reflect the confrontation
between hegemonic visions of education and emancipatory proposals
grounded in non-Western epistemologies.

Recent studies have revealed that, although normative and discursive
advances exist, the actual implementation of intercultural policies
remains partial and, at times, limited to programs directed exclusively
at Indigenous populations, thereby marginalizing other groups such
as Afro-descendants, Montubios, or migrants (Gémez-Hernandez,
2018;Urteaga & Garcia, 2016). This fragmentation obstructs the
development of genuinely inclusive and plural educational systems.

Against this backdrop, intercultural education emerges as a strategic
field for building more just, democratic, and diverse societies.
Its challenge is to transform curricular content and pedagogical
methods, power relations, and cultural frameworks that have
historically defined the educational system. As Walsh (2009) and
Granados-Beltran (2021) assert, interculturality cannot be reduced
to an aesthetic discourse; rather, it must be envisioned as a political,
ethical, and pedagogical project committed to dignity and social
justice for all peoples.

Intercultural Bilingual Education in Ecuador

In Ecuador, efforts to integrate interculturality into the educational
system have been a fundamental advance in articulating ancestral
and Western knowledge. This approach responds to a holistic vision
in which different ways of life and levels of learning converge. As
Walsh (2005) asserts, talking about interculturality and educational
models implies: “Confront and transform colonial designs that have
positioned the knowledge of Indigenous people as non-modern and



local, in contrast to the universality and timelessness of Western
knowledge” (p.20).

Interculturality in Ecuador has passed through fundamental
milestones throughout its history, consolidating meaningful
processes in both rural and urban contexts. In the 1940s, leaders
such as Transito Amaguana led the founding of the first Indigenous
schools in Cayambe, advocating for access to education for Indigenous
communities and the most vulnerable populations. Subsequently,
in the 1950s, the Summer Institute of Linguistics promoted literacy
and training, in the Amazon region, drawing on social sciences and
theological currents.

Similarly, in the 1960s, Léonidas Proano, Bishop of Chimborazo,
founded the Popular Radio Schools of Ecuador (ERPE), known in
Spanish as Escuelas Radiofénicas populares del Ecuador, with the
purpose of reaching the Indigenous population through literacy
programs and educational materials (Conejo,2008; Krainer & Guerra,
2016; Vélez, 2008). The impact of the ERPE facilitated the creation of
similar experiences in Shuar communities, strengthening the use of
Indigenous languages and generating demand for educational projects
that integrated rural development with intercultural education.

While Indigenous popular action constituted the initial driving force
for intercultural bilingual education, it was between during the 1960s
and 1970s that more significant advances were consolidated, through
the involvement of non-governmental organizations associated with
the progressive Catholic Church and the work of private Indigenous
institutions (Rodriguez, 2017). During the government of Jaime
Roldés Aguilera, Indigenous political discourse was revitalized, with
the inclusion of public policies aimed at strengthening Indigenous
educational initiatives from the Ministry of Education of Ecuador.
This governmental support proved crucial in the institutional
consolidation of bilingual intercultural education (Vélez, 2008).

In the 1980s, the implementation of a national Kichwa literacy
program ( (Higuera & Castillo, 2015), marked a milestone in the
integration of interculturality into the Ecuador’s educational system.
Building on these efforts, the National Director of Intercultural
Bilingual Education (Direccion Nacional de Educacion Intercultural
Bilingite, DINEIB), was established, in 1993, followed by the creation



of the Intercultural Bilingual Education Model (Modelo de Educacion
Intercultural Bilingite, MOSEIB) in 1993. Krainer and Guerra (2016)
highlight that these achievements were not only educational but also
political “[...] as in this way were opened for Indigenous participation
in public administration, and the capacity to consolidate a pedagogy
that addressed diversity, and specificity was recognized” (p.46).

In the same decade, processes of state modernization drove the
official incorporation of interculturality as a transversal axis within
educational curricula. The 2008 Constitution formally recognized
Ecuador as a plurinational and intercultural state. Specifically, Article
57, numeral 14, reinforced the intercultural character of education by
strengthening the Intercultural Bilingual Education System (SEIB).
Furthermore, Article 347, numeral 9, established the primacy of
Indigenous nationalities” own languages as the principal medium of
instruction, reserving Spanish as the intercultural relational language
(Rodriguez, 2017). This principle was necessary to achieve Buen Vivir
(Sumak Kawsay in Kichwa).

Subsequently, in 2010 the Organic Law of Higher Education (Ley
Orgdnica de Educacion Superior, LOES) was enacted, followed in
April 2011, the Organic Law of Intercultural Ecuador (Ley Orgdnica de
Educacion Intercultural, LOEI). The LOEI devotes fifteen articles to the
SEIB and establishes that interculturality must permeate the entire
national educational system. Both laws highlight interculturality
as a cornerstone in the formation of citizens committed to social
transformation. LOES (2010, art. 8, lit. g) establishes that higher
education must serve as “spaces for strengthening the constitutional,
sovereign, independent, unitary, intercultural, plurinational, and
secular State”, while its functions underscore the importance of:
“promoting and strengthening the development of the languages,
cultures, and ancestral wisdoms of the peoples and nationalities of
Ecuador within the framework of interculturality” (LOES, 2010, art.
13, lit. 1, p. 11).

The LOEI established a distinctive educational system, termed
intercultural, which organizes districts and circuits in territories
with a high indigenous population, under the administration of
representatives from those nationalities. Since this the enactment
of this regulation, a new educational management model has been
progressively implemented, comprising nine educational zones,



140 districts, and 1,117 educational circuits, all intended to serve the
broader National Educational System (Krainer & Guerra, 2016). This
process also integrates personnel from Ministry of Education of
Ecuador across all levels.

The Ministry has prioritized the strengthening of Intercultural
Bilingual Education (Educacion Intercultural Bilingiie, EIB), as a
relevant advance in the last decade. Hence, Ecuador has 21 districts
of Intercultural Bilingual Education, led by representatives of the
predominant nationality in each territory, and 190 intercultural
bilingual educational circuits, which integrate the administrative
structure with local cultural and linguistic particularities (Ministerio
de Educacioén, 2015). In 2012, the General Regulation to the LOEI was
approved, consolidating the normative framework for the effective
implementation of the Intercultural Bilingual Education System
(SEIB) (Higuera & Castillo, 2015).

The path of intercultural bilingual education in Ecuador has been
marked by challenges. Vélez (2008) critiques that the public policies
implemented represent a “multiculturalist” approach based on
superficial celebration of diversity, without achieving profound
recognition of cultural differences nor the structural transformation
necessary for a more just and equitable society. As the author states:
“Interculturality is a political proposal aimed at achieving more just
and equitable societies, where the exercise of difference is truly a
citizen’s right and education genuinely contributes to transforming
situations of inequality and exclusion” (Vélez, 2008, p. 56).

In this context, teacher training emerges as a key factor for advancing
substantive transformations. The LOES (2010), establishes the right
of teachers to periodic training in their respective fields, aimed at
promoting their academic and pedagogical development. Within the
framework of educational reform, the so-called Millennium Units
(Unidades del Milenio) were established as bilingual intercultural
institutions equipped with advanced infrastructure and educational
technology. These units were designed to gradually replace traditional
intercultural bilingual schools, aligning national educational policy
with the United Nations’ Millennium Development Goals.

Simultaneously, universities known as “of Excellence” were created,
such as Universidad de las Artes (UniArtes), (University of the Arts),



Universidad Nacional de Educacién (UNAE) [the National University
of Education], Universidad Regional Amazdnica (IKIAM) [the
Amazon Regional University], and Yachay Tech. Rodriguez (2017)
notes that, despite their modern orientation, these institutions
reproduce curricula permeated by Hispanocentric models and
Western perspectives, generating tensions with the Indigenous
cosmovision that conceives educational institutions as extensions of
the community (Fernandez, 2005).

Higher education institutions have promoted “Affirmative Action
Programs” to facilitate the access and retention of Indigenous and
Afro-descendant students. Nevertheless, persistent social and
cultural barriers continue to hinder their full integration into the
university system. UNAE has emerged as a reference institution in
teacher training aimed at strengthening of Intercultural Bilingual
Education (EIB) (Herndndez, 2016). Solérzano (2016), identifies
several pending challenges for EIB, including the limited pedagogical
interest in Indigenous content, some parents’ preference for Spanish-
language education for their children, and the tendency towards
universal educational models that minimize the relevance of non-
Western knowledge. Despite these difficulties, intercultural bilingual
education remains a strategic project that seeks to transform cultural
diversity into a driver of local and national development.

Within this framework, the advances, and challenges of intercultural
bilingual education in Ecuador highlight the need for innovative
pedagogical methodologies that integrate cultural content and
didactic tools capable of representing and valuing diversity. In this
context, the educational comic acquires relevance; its visual and
narrative language allows the expression of knowledge, identities, and
social realities from a culturally situated perspective. The articulation
between interculturality and pedagogical resources such as the
comic opens new opportunities to construct educational spaces so
that they reflect national plurality, promotes student participation,
and contribute to the consolidation of a transformative education
committed to social justice.



Comics in Education: Visual Language, Critical Narrative, and
an Intercultural Bridge

In recent decades, the educational comic has consolidated its position
as a didactic resource of considerable importance, valued for its
capacity to articulate the narrative, the visual, and the pedagogical.
It is defined as a visual narrative that integrates text and image,
structured in sequences of panels, explicitly designed to communicate
knowledge, promote learning, and stimulate cognitive, and affective
processes in students (Dallacqua, 2019; Derkachova et al., 2022).
Unlike the entertainment comic, whose purpose is predominantly
recreational or artistic, the educational comic pursues pedagogical
objectives such as explaining complex concepts, raising awareness
about social issues, or fostering critical reflection (Pantaleo, 2021).

Beyond its apparent simplicity, the comic constitutes a pedagogical
language with considerable potential, operating simultaneously
on aesthetic (artistic), cognitive, and affective levels. Through the
articulation of verbal, visual, and symbolic elements, it establishes
a multimodal form of communication that aligns with the demands
of contemporary education, which acknowledges the diverse ways
in which students process information. According to multimodal
learning theory, individuals learn better when different modes of
representation such as text, image, and symbols are integrated (Yu
& Sumayao, 2022). By combining these elements, the comic offers an
ideal medium for constructing complex meaning in an accessible and
meaningful manner (Sousanis, 2015).

One of the principal strengths of the educational comic lies in its
capacity to represent cultural and social realities, thereby functioning
as a medium through which the experiences, memories, and
cosmovision of diverse communities can be expressed. Its narrative
dimensions facilitate the construction of stories that connect directly
with students’ environment and daily lives. This emotional and
intellectual connection is key to consolidating significant learning
and strengthening students’ self-esteem, as they see themselves
represented in characters, contexts, or issues with which they can
identify (Dallacqua & Peralta, 2022; Pantaleo, 2021).

Moreover, the comic constitutes a valuable pedagogical resource for
fostering empathy and raising awareness on topics such as cultural



diversity, educational inclusion, human rights, or social issues.
Recent studies have demonstrated that the creation of comics by
students promotes understanding of special educational needs,
promotes deep reflection on cultural differences, and contributes
to generating more inclusive and respectful school environments
(Garcia & Loépez, 2023). In this sense, the comic extends beyond the
mere transmission of information: it grants visibility and legitimacy
to students’ experiences, affording them voice and agency within the
educational process.

From a cognitive and pedagogical standpoint, the comic stimulates
both critical thinking and the development of communicative
competencies. Reading a comic is not a passive act but rather an
interpretive exercise in which students must infer events occurring
between panels, establish connections between visual elements and
narrative meaning, and reconstruct the overall coherence of the
story (Smyth, 2023). This process fosters analytical, metacognitive,
and emotional skills while enabling the exploration of multiple
perspectives and connections with complex social and cultural
realities.

The visual economy of the comic constitutes another educational
advantage; through visual metaphors, speech balloons, color
codes, and other graphic devices, it can synthesize dense or abstract
information into comprehensible and engaging formats (Huang et
al., 2024). This capacity makes it a highly versatile pedagogical tool,
applicable across various curriculum disciplines such as history,
social sciences, natural sciences, language, and citizenship education.
In this regard, the comic acts as a bridge connecting the academic
with the everyday, and the abstract with the tangible, facilitating
students’ access to knowledge in ways that are both contextualized
and meaningful.

The incorporation of comics into the classroom enables the
accommodation of diverse learning styles. While some students
feel more comfortable with visual stimuli, others prefer textual
or narrative ones. The hybrid nature of the comic offers multiple
entry points to knowledge, adapting to different abilities, interests,
and educational trajectories (Jacobs, 2017). This inclusive quality is
especially relevant in intercultural contexts, where students from



diverse linguistic and cultural backgrounds coexist. By virtue of its
visual language, the comic mitigates linguistic barriers and enhances
comprehension, positioning itself as a strategic pedagogical resource
for intercultural and bilingual education (Moreno-Vera et al., 2021).

From a methodological standpoint, the creation of comics by students
constitutes an innovative pedagogical strategy. The creation of a
comic requires narrative planning, information synthesis, character
design, dialogue construction, and the coherent articulation of visual
elements. This process enhances creativity, reinforces linguistic and
graphic competencies, and promotes autonomy and self-regulation
in learning (Huang et al., 2024). Furthermore, it allows students to
project their experiences, values, and emotions, contributing to a
more personalized and meaningful pedagogy (Dallacqua & Peralta,
2022).

Another virtue of the comic lies in its potential for interdisciplinary
application; its thematic flexibility allows it to address transversal
contents such as interculturality, gender equality, environmental
sustainability, or human rights. Integrating the comic into the
curriculum enriches the teaching of each subject and fosters the
construction of a critical and holistic cosmovision (Derkachova et
al., 2022). Within the framework of this book, the comic is presented
as both a didactic resource and a bridge to sow diversity, make
cultural realities visible, and build truly inclusive and transformative
education.

Pedagogical Attributes of the Educational Comic: A Multimodal
and Inclusive Tool

Within the educational field, the comic emerges as an effective and
flexible pedagogical strategy, capable of integrating visual and textual
narratives to address the challenges of contemporary teaching. Its
application in education contexts has intensified over recent decades,
driven by the need to diversify didactic resources and cater to the
heterogeneity of students. Beyond its recreational use, the educational
comic is characterized by six pedagogical attributes: multimodality,
sequentially, accessibility, creativity, critical and reflective character,
emotional dimension, and engagement.



. Multimodality: The capacity to integrate diverse languages:
verbal, visual, and symbolic into a single communicative structure.
This convergence allows the comic to offer multiple pathways to
meaning, adapting to the different learning styles present in the
classroom. The simultaneous use of images, words, colors, and
symbols enables the transmission of the same concept through
various channels, thereby reinforcing comprehension and facilitating
information retention. According to Sousanis (2015) and Moreno-
Vera et al. (2021), this attribute makes the comic an ideal tool for
representing complex processes, explaining abstract phenomena, or
narrating social realities in a clear and engaging manner.

. Sequentially: The narratives are organized into panels or
frames that allow a logical order allowing information to be broken
down into more manageable fragments. Each panel constitutes a
minimal unit of meaning, and the set of panels generates a coherent
narrative that guides the reader in constructing meaning. This
staggered sequentially facilitates students’” mental reconstruction of
concepts and events, reinforcing overall understanding and reducing
cognitive overload (Huang et al., 2024).

. Accessibility: The fusion between visual and written
language brings complex content closer to students who might
have difficulties understanding written texts. This characteristic is
particularly relevant in inclusive educational contexts, where students
with varying linguistic competencies, specific educational needs,
or learning barriers coexist. The comic synthesizes information,
employs clear visual resources, and uses graphic metaphors to explain
abstract ideas, thereby facilitating learning and reducing cognitive
load (Jacobs, 2017).

. Creativity: Engaging students in comic creation stimulates
competencies such as information synthesis, narrative planning,
visual design, and written expression. This process fosters
metacognitive thinking, reinforces autonomy, and allows students to
project their own experiences, emotions, and perspectives into the
final product (Dallacqua & Peralta, 2022). The practice of designing
comics has become an innovative didactic methodology that promotes
more personalized and authentic learning.



. Critical and Reflective Character: Its narrative nature
allows addressing social, ethical, or cultural issues presented through
conflicts, dilemmas, and characters. This facilitates critical analysis,
stimulates divergent thinking, and enables debate on topics related
to social justice, cultural diversity, or human rights (Jacobs, 2017;
Moreno-Vera et al., 2021), promoting social awareness and civic
engagement.

. Emotional Dimension and Engagement: Its ability to
capture interest and provoke an emotional connection in the reader.
The inclusion of characters with human trails, stories close to
students’ realities, and situations charged with emotional significance
contributes to generating engagement and motivating active student
involvement. Pantaleo (2021) argues that the effective bond created
through graphic storytelling enhances meaningful learning, as
emotions support memory and deep comprehension of content.
Moreover, the comic allows sensitive or complex topics such as
cultural diversity, human rights, or social justice to be addressed in an
accessible and empathetic manner.

An Innovative Experience: ITP and the Creation of Educational
Comics in Ecuador

Since 2017, educational institutions from different continents such
as Universidad Técnica del Norte- Ecuador and PXL University
(Belgium) have collaborated in promoting inclusive and culturally
responsive teaching practices. This strategic alliance has strengthened
teacher training through the exchange of knowledge, innovative
methodologies and pedagogical approaches centered on diversity
(Belda-Medina, 2024).

Within the framework of seeking inclusive and culturally responsive
educational practices, the International Innovative Teacher Training
Programme Based on Practice (ITP) emerged, funded by VLIR-UOS
and led by PXL University of Applied Sciences and Arts (Belgium).
This programme is developed in collaboration with international
institutions including Universidad Técnica del Norte (UTN), Jimma
University (Ethiopia), North-West University (South Africa), and
Royal University of Phnom Penh (Cambodia).



Its main purpose is to strengthen the intercultural competences of
teacher educators through a practical, collaborative, and situated
approach, aligned with the Sustainable Development Goals—
particularly SDG 4 (Quality Educations) and SDG 10 (Reduced
Inequalities). These principles position cultural diversity as an
essential component of transformative education, capable of
responding to the complex challenges of contemporary societies
(Barrow, 2023; UNESCO, 2023). As MardeSi¢ (2023) asserts, training
teachers with intercultural competences is key to building equitable
and culturally sensitive educational environments, in line with
Rosen et al. (2024), who highlight the value of training grounded in
experience and critical reflection.

Within this collaboration Universidad Técnica del Norte (UTN) led
the design and development of an innovative pedagogical initiative:
the book Classrooms Without Borders: Education, Inclusion and
Diversity through Cowmics, in collaboration with PXL University.
This project integrates educational comics as a didactic resource to
foster inclusion, intercultural dialogue, and social justice in diverse
teaching contexts. The choice of the comic responds to its capacity to
visually represent cultural plurality, facilitate meaningful learning,
and stimulate critical thinking (Aikman & Dyer, 2012; Sousanis, 2015).
Furthermore, it constitutes an accessible and effective medium to
overcome linguistic and cultural barriers, promoting empathy and
awareness towards diversity (Savoia et al., 2024).

The development of this book was undertaken through a collaborative
process involving teacher-researchers and students from various
disciplines, including Educational Psychopedagogy, Psychology, Arts
and Humanities Pedagogy, National and Foreign Language Pedagogy,
Visual Arts, and Graphic Design. From the selection of topics related
to diversity, scriptwriting, sketching and panel creation, to the
final integration of text and digitized images, a horizontal, creative,
and participatory workspace was fostered. This process enabled
the development of educational materials, strengthened digital
competences, promoted pedagogical reflection, fostered intercultural
sensitivity, and enhanced both creativity and visual communication
among the participants.

Each story narrated in this book constitutes concrete evidence of
the potential of the educational comic to cultivate diversity, build



community, and open pathways towards a more inclusive, critical,
and humane education. This Ecuadorian experience illustrates how
intercultural education, and the comic can converge to transform
pedagogical practices and make diverse realities visible, offering
students and teachers tools to construct more just and equitable
educational environments.

This volume is fully embedded within the framework of international
best educational practices and naturally connects with other global
experiences in which the comic has been consolidated as an effective
tool for addressing diversity, fostering inclusion, and promoting
social awareness, as will be examined in the following section.

The Educational Comic in Action: International Experiences

The comic has evolved from being recreational medium to becoming
a recognized pedagogical and sociocultural instrument. Experiences
gathered from various countries demonstrate that the comic
facilitates content teaching and establishes itself as a privileged
resource for addressing sensitive topics, stimulating critical thinking,
and building inclusive educational environments. These international
practices highlight the potential of the comictoactasboth educational
and critical instruments, capable of articulating learning processes
with an active commitment to social responsibility.

In the United States, one of the most emblematic projects is The Comic
Book Project, led by Michael Bitz. Implemented in over 850 schools,
this programme invites children and adolescents to create comics
reflecting their culture, language, or social concerns. Bitz (2016)
emphasizes that this methodology has positively impacted immigrant
students, who, by narrating their personal stories, strengthen
their self-esteem, improve linguistic skills, and develop a stronger
sense of belonging. This experience illustrates how comics, due to
their multimodal nature, facilitate identity expression and cultural
integration in diverse educational settings.

Smyth (2023), for his part, incorporated comics into science and
humanities degree programs to facilitate scientific dissemination
and critical analysis of texts and social contexts. Similarly, in
Finland, comics have been integrated into teacher training education



programs to promote inclusion and cultural diversity in the university
classroom (Huang et al., 2024).

In the United Kingdom, the Graphic Justice project, documented by
Jacobs (2017), demonstrates the power of the comic to open critical
debates in secondary education. In this initiative, students created
comics addressing racial discrimination and human rights, processes
that served to develop narrative and visual skills, generate spaces
for ethical reflection and intercultural dialogue. The comics were
exhibited in school communities, catalyzing profound conversations
on prejudice and social equity. This experience confirms that the
comic can articulate academic learning with social engagements,
forming critical and participatory citizens.

In Spain, the use of comics in pre-service teacher education has
enhanced creativity and multimodal literacy, equipping future
teachers to face contemporary educational challenges (Garcia-Ruiz
et al., 2021). Garcia- Hernandez et al. (2022) describe workshops in
Spanish schools where primary and secondary students created
comics on functional diversity, migration, and gender. Following these
interventions, a notable decrease in stereotypes and discriminatory
attitudes was observed, alongside an increase in empathy and social
sensitivity among students. The participating teachers noted that
the comic enabled the addressing of delicate topics in an accessible,
visual, and emotional manner, thereby fostering the construction of
more inclusive school environments.

In the Canadian context, Pantaleo (2021) studied the use of comics in
intercultural education, focusing on narratives created by Indigenous
students. These comics served to make visible their identities,
cosmovision, and native languages, integrating them into the school
curriculum. According to Pantaleo, this approach strengthened
Indigenous students’ cultural self-esteem and raised awareness
among the rest of the educational community about the richness
and diversity of their traditions. This practice underscores the role
of the comic as a key resource for decolonizing educational contents
and promoting an intercultural pedagogy based on recognition and
respect for cultural differences.

Another important contribution is the work of Davies (2019) in his
book Urban Comics: Infrastructure and the Global City in Contemporary



Graphic Narratives, which analyses comics produced in cities
such as Cairo, Cape Town, New Orleans, Delhi, and Beirut. Davies
introduces the concept of “infrastructural form” to describe how the
comic becomes a visual and narrative tool capable of representing,
questioning, and reconstructing urban spaces. These graphic
narratives reveal that cities are not neutral spaces but are charged
with political and social tensions, capable of enabling or restricting
specific forms of social life. In education, this approach opens new
possibilities for addressing topics such as urbanism, social inequality,
and spatial justice through the accessible and emotionally powerful
language of comics. In a similarly critical vein, Giddens (2018), in
his study On Comics and Legal Aesthetics, explores the intersection
between law and comic, highlighting how the multimodality of the
comic reveals the emotional, cultural, and visual dimensions of
legal systems. Giddens argues that the comic challenges the purely
textual and rational view of law, allowing power discourses to be
questioned and alternative readings of justice to be explored. Within
the educational domain, this perspective is particularly significant, as
it positions comics as a tool for critical literacy and ethical reflection
beyond conventional contents.

A recent and relevant example emerges from Belgium in the
work of Furniere (2023), which highlights the experience of the
artist Judith Vanistendael, who addresses taboo subjects and
complex contemporary life issues through the comic. Her work is
linked to artistic collectives and social movements, using graphic
narratives to make visible women’s experiences around equality,
intercultural relationships, family crises, terminal illnesses, gender
violence, and ethical dilemmas related to war and climate change,
among others. This demonstrates how the comic transcends their
pedagogical function to become a language of cultural resistance
and social transformation. Expressing oneself without fear means
communicating ideas and emotions authentically, overcoming the
fear of judgement or rejection. For Vanistendael, comics serve as a
vehicle for fostering such freedom, inspiring people to be themselves
and contribute to a more open and just society.

In Latin America, universities in countries such as Colombia,
Mexico, and Argentina have implemented projects where students
create comics to address social, historical, and scientific issues.



These initiatives have strengthened visual literacy and the ability
to synthesize, as well as foster participation and critical thinking in
the university classroom (Moreno-Vera et al., 2021). For instance, in
Colombia, university workshops have employed graphic narratives
for training in human rights and historical memory, while in Mexico,
comics have been used in social science courses to analyze cultural
and political phenomena.

In Ecuador, recent experiences demonstrate that the integration of
comics into university curricula fosters comprehension of complex
topics and the development of critical and creative skills. For instance,
in teacher education programs, comics have enabled future educators
to examine educational scenarios from an inclusive and reflective
perspective, facilitating discussions on diversity and equity (Garcia-
Ruiz et al., 2021). The experiences presented in this section constitute
valuable references for the design of didactic proposals aimed at
transforming the schools into a more inclusive, plural, and culturally
responsive learning environments.

How to Design an Educational Comic with a Focus on Diversity

Designing an educational comic with a focus on diversity involves
more than illustrating scenes or narrating stories; it is a profound
pedagogical exercise that demands ethical, cultural, and aesthetic
reflection on the messages conveyed and the realities represented.
The specialized literature (Dallacqua & Peralta, 2022; Pantaleo, 2021)
emphasizes that the creation of comics in educational contexts must
aim to generate inclusion, foster empathy, and dismantle stereotypes,
becoming a didactic resource coherent with the principles of
intercultural and critical education.

Based on the professional experience of the authors, Figure 1 presents
a structured proposal consisting of five recommended steps for
designing an educational comic with an intercultural emphasis. These
steps are detailed below.



Figurel
Five steps to design an educational comic with an intercultural approach
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. Selecting Relevant Themes: The educational comic allows

complex issues to be addressed in an accessible and emotionally
meaningful way. Topics such as racism, gender equality, functional
diversity, migration, human rights, and others, are suitable
for exploration through this multimodal language. Its graphic
representation facilitates students’ understanding of realities that can
sometimes seem distant or abstract when presented solely in written
texts. Choosing themes close to students’ experiences fosters a sense
of belonging and grants legitimacy to their own lived experiences,
connecting teaching with their cultural and social context.

. Defining Diverse Characters: In terms of gender,
ethnicity, sexual orientation, religion, or abilities. The presence of
plural protagonists enables students to see themselves reflected
and recognized, which strengthens self-esteem and promotes
emotional identification with narratives. According to Dallacqua and
Peralta (2022), comics that include diverse characters contribute to
normalizing social heterogeneity and combating the invisibility of
historically marginalized groups. It is important to note that merely
including diverse characters is insufficient, it is essential to grant
them active roles, avoid stereotypes, and ensure their voices and
perspectives are respected and represented with dignity.
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. The Use of Inclusive and Accessible Language: In the
educational comic, both written text and visual language must
be carefully crafted to ensure comprehensibility for all students,
regardless of their linguistic or cognitive competencies. This involves
avoiding unnecessary technical terms, using respectful vocabulary,
and adopting a non-sexist and non-discriminatory approach. It is
advisable to design panels with brief, clear messages accompanied by
graphic resources that reinforce meaning, thereby optimizing reading
comprehension and visual memory.

. Incorporating Real and Plural Cultural Contexts: This
means situating stories in scenarios recognizable to students, using
symbolic elements specific to different cultures and depicting
customs, ways of life and artistic expressions of diverse communities.
This approach enriches learning, legitimizes local wisdom, and
contributes to strengthening students’ cultural identity. Derkachova
et al. (2022) highlight that the comic is an ideal resource to integrate
interculturality in the classroom, as it allows the visual representation
of cultural practices that might be relegated to superficial mentions in
curricular contents.

. Visual Representation to Avoid Stereotypes: One of the
most common criticisms of the traditional comic has been their
tendency to caricature cultural, physical, or gender traits, reproducing
harmful clichés. To prevent this, the creator must conduct a critical
analysis of each panel, and the symbols used, avoiding exaggerated
features, colors that reinforce stigmas (such as dark tones for
villains and light tones for heroes), or narrative situations that
perpetuate prejudices. The challenge lies in maintaining the artistic
expressiveness of the comic without falling into simplifications that
foster biased views of the cultures or groups represented.

Designing an educational comic oriented towards diversity involves
careful planning of contents, characters, and messages, employing
visual language responsibly and critically. This proposal aligns
with the pedagogical commitment to build an inclusive, plural, and
culturally sensitive school environment where students can see
themselves reflected and recognized in the narratives explored in the
classroom.



Visual Language and Types of Speech Balloons in Graphic
Narrative in Comics

The visual language of comics plays an essential role by integrating
text and image into a narrative system. Within this system, balloons
are graphic elements that convey words and provide information
about emotions, voice volume, narrative tone, and the dynamics of
interaction among characters (Antony & Huang, 2025; Figueiredo et
al., 2019; Perea, 2024). Understanding their uses is indispensable for
analysing or producing comics for educational or cultural purposes.

Based on what is presented in Perea (2024) and complemented with
recent academic literature, it is possible to identify the main types of
balloons and their narrative function. Table 2 summarises these types
and illustrates their potential to express emotions, situations, and
nuances in graphic stories.

Table 2
Types of speech balloons and their narrative function in comic strip narratives

Type of balloon  Visual characteristics Narrative function Balloon shape
Normal Dialogue  Oval -shaped, tail pointing to the Represents regular speech r,ﬂ"
character between characters

Thought Cloud -shaped, tail made of small Expresses internal thoughts or ra
bubbles inner monologues f\)

Vertical Dialogue Vertically oriented oval Used when horizontal space is
limited
o
(o]

(=]
Caption Rectangular, no tail Narrator's voice; indicates
(Narration) context, time, or place
Shouting or Jagged or irregular edges, bold  Indicates shouting, exclamations
Exclamation or capitalized text or intense emotions Q
Whisper Dashed or dotted edges, fine Represents soft -spoken dialogue

lines or secrets




Electronic Tail shaped like a lightning bolt;  Voice from electronic devices, F oo

Device straight or square edges robots, or technological sounds { :I
L £
W
Weakness or Wavy edges, trembling lines Indicates physical weakness, .
Fatigue exhaustion, or altered states d i
II‘._\- !_
i '\.'I'
Extended Speech  Several balloons connected by Distributes long speeches into
“bridges” visually organised segments P F.
i — =3
1 1)
£ o

Source: Adapted from Perea (2024); Dey and Bokil (2021).

These speech balloons are not merely graphic ornaments; their
strategic use affects the emotional, cognitive, and narrative
interpretation of the story (Antony & Huang, 2025). For instance,

a jagged balloon conveys urgency or aggression, whereas one with
wavy lines suggests weakness or fatigue, directly influencing how the
reader perceives a scene or character (Borkent, 2023; Perea, 2024).

Inthecontextofthiseducationalinitiative Classrooms Without Borders,
mastery of these visual elements enables the creation of comics that
are accessible, inclusive, and culturally responsive. The considered use
of speech balloons supports the dismantling of linguistic and cultural
barriers, fosters empathy and understanding among students from
diverse backgrounds, and enhances emotional expression, critical
thinking, and student creativity (Forceville, 2023). Thus, a thorough
understanding of speech balloon types and their communicative
functionsisessential formaximizingthepedagogical potentialof comic
narratives, particularly in multicultural or multilingual classrooms.

Integrating this knowledge into teaching practice opens new
pedagogical possibilities, making the comic into an enjoyable,
educational, and transformative resource.

Pedagogical Strategies for Integrating Comics into the
Curriculum

The integration of educational comics into the curriculum requires
innovative and reflective methodologies that transcend the



occasional use of this resource as illustrative materials. To transform
comics into a genuine pedagogical tool, they must be articulated with
contemporary didactic approaches such as Project-Based Learning
(PBL), critical education, and interdisciplinary teaching.

An effective strategy is Project-Based Learning (PBL). Within this
approach, students undertake the challenge of creating a comic
as a final product, working on themes related to diversity and
interculturality, such as gender equality, inclusion of people with
disabilities, the denunciation of racial prejudices, and others. This
process encompasses research, information gathering, character
design, dialogue development, and panel composition, integrating
knowledge from various curricular areas. Moreover, it fosters
transversal skills such as cooperation, planning, and critical thinking,
while giving meaning to school content by connecting it with real
social issues (Bitz, 2016; Pereira et al.,2024).

Another valuable methodology involves the critical reading of
existing comics. Analyzing published works, such as Ms. Marvel or
John Lewis’s March, enables students to identify stereotypes, explore
cultural representations, and reflect on how visual narratives are
constructed to either reinforce or challenge social prejudices. This
practice strengthens visual literacy and contributes to forming
critical readers capable of interpreting written text and the ideological
dimensions embedded in images (Jacobs, 2017).

Guided debates constitute a third key strategy. After reading or
creating comics, the classroom can become a space for dialogue
where students share opinions, discuss values, and examine ethical
dilemmas. For instance, after reading a comic about migration,
teachers might pose questions such as: What emotions does the
migrant character convey? What barriers do they encounter? Are
stereotypes present? This approach stimulates empathy and reflective
thinking, which are fundamental to education oriented toward social
justice.

Due to its hybrid nature, the comic also facilitates interdisciplinary
integration. Its multimodal language allows working on contents
from language (oral and written expression), social sciences (cultural
contexts, human rights), arts education (drawing, color, composition),



and citizenship (democratic values, diversity). In this way, it becomes
an ideal resource for developing didactic projects that transcend
subject boundaries, promoting meaningful and contextually
grounded learning experiences (Pantaleo, 2021).

Suggested activities, such as autobiographical comics or inclusion
stories, exemplify how comics can strengthen cultural identity, raise
awareness of discrimination, and stimulate critical reflection. These
exercises stimulate creativity and allow students to express their
personal experiences, values, and emotions. They encourage active
and participatory learning, where students become protagonists of
their educational process.

Incorporating comics into the curriculum is not a methodological
innovation; it represents a pedagogical commitment to inclusion
and diversity. The capacity of comics to represent multiple voices
and make invisible realities visible makes it an indispensable ally in
building more just, equitable, and culturally sensitive educational
environments.

Limitations and Challenges of Educational Comics

Although educational comics has gained recognition as innovative
and versatile pedagogical tools, it is imperative to critically examine
their inherent limitations and contextual challenges. Such scrutiny is
essential to prevent their mischaracterization as universal applicable
solutions withing all educational settings. A nuanced understanding
of their scope allows their strategic and pedagogically integration.

Firstly, the comic presents pedagogical limitations related to
the complexity of certain contents. Highly abstract concepts,
such as advanced scientific theories or intricate mathematical
formulations, may require visual representations that exceed the
graphic possibilities of the comic or render them excessively dense
for students (Jacobs, 2017; Sousanis, 2015). In such cases, exclusive
reliance on the comic may be insufficient, needing to be implemented
with other didactic resources to ensure full comprehension of the
material (Moreno-Vera et al., 2021).

Educational comics may also be unsuitable in contexts where
instructional time is limited as its design, reading, and analysis



demand considerable time investment from both teachers and
students (Smyth, 2023). The creation of educational comics requires
detailed planning, narrative design, and graphic production, which
can become unfeasible in educational settings burdened by extensive
curricular demands or constraints on material and temporal
resources (Belda-Medina, 2024).

An additional challenge lies in the didactic use of comics and the
specific competencies required from teachers, both artistic and
pedagogical. Proficiency in visual literacy, graphic design, and
sequential narrative is often necessary to either produce or critically
employ comics within the classroom (Pantaleo, 2021). This situation
highlights the need for teachers training programs that integrate
multimodal and visual competences, promoting a critical and creative
use of comics as educational tools (Carlson et al., 2022).

From a cultural standpoint, the use of comics in educational contexts
is not exempt from risks. There is the possibility of reproducing
stereotypes or cultural simplifications when depicting ethnic groups,
gender identities, or complex social realities (Marshall, 2019). If not
approached with a critical and culturally sensitive perspective, the
educational comic could reinforce prejudices rather than contribute
to inclusion and respect for diversity (Moreno-Vera et al., 2021).

Access to technological tools and high-quality materials present
further limitations to the widespread integrating of educational
comics. In low-resource or rural educational contexts, limited
infrastructure may hinder the creation, reproduction, or distribution
of comic-based materials (UNESCO, 2023). As such, the use of comics
must be contextualized, complemented with other methodologies,
and supported by appropriate teacher training to ensure their
meaningful contribution to equitable, critical, and culturally relevant
education.

Narrating with Images: Phases of the Creative Process of Comics

The creation of the comics that accompany each chapter of the
book followed a carefully designed methodological process,
consisting of four main phases that ensure both narrative coherence
and the visual and pedagogical quality of the graphic stories.



. Phase 1. Story construction. The starting point was the
definition of the narrative script. Each working team developed
stories based on the thematic content of the chapter, seeking to
maintain a balance between academic rigour, pedagogical relevance,
and narrative appeal. In this phase, the conflicts, characters,
and settings that would bring the stories to life were established,
ensuring alignment with the objectives of inclusion, diversity, and
interculturality set out in the work (see Figure 2).

Figure 2
Story construction

. Phase 2. Definition of characters and sketches.Once
the story was consolidated, the creation of characters and the
preparation of the first sketches followed. This creative stage enabled
the visualisation of the protagonists, giving them physical, expressive,
and cultural traits representative of the diversity that characterises
educational contexts. The preliminary sketches facilitated the
organisation of panels and the arrangement of the visual story into
comprehensible sequences (see Figure 3).

*



Figure 3
Definition of characters and sketches

. Phase 3. Colouring with traditional
technique. Subsequently, the sketches were developed in a colouring
stage using traditional techniques, prioritising chromatic harmony
and visual expressiveness. Colour was employed both as an aesthetic
resource and as a pedagogical element that reinforces emotions,
underscores key messages, and contributes cultural identity to the
stories portrayed (see Figure 4).

Figure 4
Colouring with traditional technique




. Phase 4. Layout and integration of texts. Finally, the
completed illustrations were integrated into a layout process, in
which texts, dialogue balloons, and graphic resources that complete
the narration were added. This phase ensured coherence between
image and word, optimising readability and communicative impact.
The result is a set of comics that accompany the theoretical content
and enrich it with adynamic, inclusive, and accessible visual language
for different types of readers (see Figure 5).

Figure5

Layout and integration of texts

These images not only reveal the technical progression but also
highlight the pedagogical and cultural dimension of each stage,
providing transparency and methodological rigour to the project. In
this way, the comics section culminates in a graphic and narrative
proposal that integrates theory and practice, preparing the reader
to delve into the bibliographic references, where the conceptual and

*



methodological framework underpinning the development of this
work is established.

Conclusions

The educational comic consolidates as an innovative and multimodal
pedagogical strategy, integrating visual, narrative, and symbolic
elements to represent cultural diversity and foster meaningful
learning experiences. Its implementation encourages critical
thinking, empathy and understanding of complex social realities,
thereby positioning itself as a pivotal resource for inclusive and
transformative education.

Intercultural education, particularly in Latin America contexts
such as Ecuador, faces the ongoing challenge of moving beyond
normative discourse toward effective pedagogical practice. Despite
legislative progress and the development of relevant educational
initiatives, persistent tensions remain regarding the implementation
of intercultural policies, the provision of specialized teacher
training, and the integration of local knowledge systems into formal
curricula. These challenges highlight the urgent need for more
critical, contextually relevant, and culturally responsive educational
approaches.

The experience of the International Innovative Teacher Training
Programme Based on Practice (ITP) and the collaborative creation
of educational comics demonstrate the value of international
partnerships and pedagogical co-creation. These processes legitimize
local wisdom, strengthen intercultural competences among
teaching staff, and generate didactic resources tailored to diverse
educational realities, thereby making a significant contribution to
the construction of culturally sensitive, inclusive, and democratic
education communities.

While educational comics hold considerable pedagogical potential,
their use also presents certain limitations that must be critically
acknowledged and addressed These include the risk of oversimplifying
complex concepts, inadvertently reinforcing cultural stereotypes,
and the need for specialized teacher preparation in visual literacy
and narrative design. Overcoming these limitations necessitates the
promotion of teacher education programs focused on multimodal



competencies, the implementation of participatory and collaborative
methodologies, and the intentional use of comics as illustrative,
critical, and emancipatory tools to advance the construction of more
just, equitable, and culturally pluralistic societies.
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Cultural Diversity in the Classroom

Ecuador is a country distinguished by its vast cultural, ethnic,
and linguistic richness, manifested in the coexistence of multiple
nationalities and Indigenous people, Afro-Ecuadorians, Montubios,
and mestizos, each possessing their own worldviews, languages, and
traditions. This cultural diversity is reflected within classrooms,
where boys, girls, and adolescents from diverse backgrounds share
educational spaces that are far from being homogeneous and are
marked by multiple identities. In this context, the school becomes a
pivotal space for the promotion of inclusion, respect for differences,
and the construction of a plural citizenship. “The school must teach
how to live together with cultural diversity. To this end, children
must learn that diversity is a value. For all these reasons, it is vital to
address cultural diversity in education” (Peinado, 2021, p. 2).

According to the Constitution of Ecuador (2008), in its Article 1, the
country is declared an intercultural and plurinational state. This
recognition marked a milestone in the national history by officially
acknowledging the existence of diverse cultures that compose a social
fabric, both authentic and heterogeneous. Interculturality refers
to the plurality of cultures that coexist, interact, and share within a
given context and locality. Plurinationality implies the acceptance of
a society composed of distinct nationalities. Both concepts constitute
foundational principles of a state oriented towards harmony and
respect for diversity. It is worth noting that these statements are
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intricately linked to the alternative development model, known as
Development Plan for a New Ecuador. According to the Secretaria
Nacional de Planificacién (2024), this plan:

Seeks to improve the living conditions and comprehensive
security of the population, directing public action towards the
eradication of poverty, the reduction of inequalities, equitable
access to health, housing, and education, and the strengthening
of social justice as the foundation of a safer society. (p. 1)

Education plays a crucial role in the appreciation and recognition
of cultural diversity. Learning about cultures, languages, and skills
within the classroom enables an understanding of the past and how
these evolve and adapt in the present. It is essential that students
value their own culture as well as that of others, thereby fostering the
importance of preserving identities over time. Intercultural education
does not merely entail the coexistence of students from diverse
backgrounds; rather, it involves the integration of their knowledge,
languages, and perspectives into the curriculum and school life.

Recognizing the ethnic diversity present within educational
institutions entails profound reflection and the construction of
relationships among diverse groups. The inclusion of Indigenous
languages in the curriculum is fundamental to preserving cultural
identity and guaranteeing the right to education in the native
language. The Organic Law of Intercultural Education of Ecuador
(LOEI) establishes guidelines for bilingual education, promoting the
use of Indigenous languages alongside the official language, Spanish,
at all educational levels, the implementation of intercultural policies
in educational institutions requires institutional will and adequate
resources. In this regard, the following is proposed:

Through the Educational Units of the Order as the object of
investigation, the aim was to analyze whether the inclusive
educational policies established in the LOEI (2010) foster
an inclusive mindset oriented toward the acceptance of the
other and the recognition of human dignity in the capacity
to face global challenges with free access to education and the
implementation of rights on equal terms (Reyes-Paz, 2022, p. 7).



Cultural diversity in the classroom poses significant challenges.
Educators must be prepared to address cultural and linguistic
differences in ways that enrich the teaching-learning process. This
entails training teachers in intercultural competencies, creating a
school environment that celebrates diversity and promotes equity.
Garcia et al. (2023) assert that: “Inclusive education upholds the right
to be different as a legitimate claim that explicitly values the existence
of such diversity” (p. 3). This approach benefits students from minority
groups and enriches the educational experience for all learners.

It is essential to consider the role of families and communities in
the educational process. Collaboration between the school and the
community is fundamental to creating an environment that values
and respects cultural diversity. Families can contribute knowledge and
experiences that enrich the school curriculum, and their participation
may foster a sense of belonging and cultural pride among students.
“The involvement of the family is of great importance, as it predicts
the optimal advancement of student learning, taking into account the
commitment of their knowledge and interactions with the school”
(Gémez & Orozco, 2022, p. 194)

Intercultural education constitutes both a right and a transformative
tool that enables the construction of a more equitable society, one that
is conscious of and respectful toward the diversity that characterizes
Ecuador. Cultural diversity within the classroom represents an
opportunity for collective learning and growth, fostering respect and
understanding among distinct cultures. As we move toward a more
inclusive future, all stakeholders involved in the educational process
must work collaboratively to ensure that cultural diversity is valued
and celebrated in every corner of the classroom.

One of the main challenges faced by culturally diverse environments
in Ecuadorian classrooms is the persistence of stereotypes and
prejudices that may affect school coexistence. When -cultural
differences are not addressed with sensitivity and respect, situations
of discrimination and exclusion may arise, thereby undermining
the emotional and academic well-being of students. “Cultural
discrimination in educational contexts constitutes a subtle yet
persistent form of symbolic violence that hinders the full exercise of



citizenship by Indigenous and Afro-descendant people” (Walsh, 2012,
p. 25). For this reason, it is urgent to implement pedagogical strategies
that promote empathy, mutual recognition, and intercultural
dialogue.

From a pedagogical perspective, teacher training in intercultural
competencies is essential to ensure educational practices are both
inclusive and culturally relevant. According to Guaita (2022),
“Teaching is conceived as a collaboration, wherein the teacher acts as
a guide who actively participates in the students’ learning process” (p.
24). This paradigm demands specialized academic preparation as well
as an ethical commitment to the principles of social justice and equity.
Universities and teacher training centers bear the responsibility of
incorporating into their curricula content related to interculturality
and the decolonization of knowledge.

The school curriculum must be reviewed and adapted to authentically
reflect the country’s cultural richness. Several current educational
contents continue to perpetuate Eurocentric or centralist perspectives
that render Indigenous and Afro-Ecuadorian cultures invisible. This
transformation strengthens the identity of students belonging to
Indigenous people and nationalities, while enriching the cultural
horizon of the entire educational community.

Technology can play a significant role in promoting cultural diversity
within the classroom. Digital platforms, multilingual resources,
and audio-visual content may facilitate access to diverse educational
materials adapted to various cultural contexts. “Many educators
perceive new technologies as supportive tools for the classroom,
useful for expanding the learning environment into a virtual space,
or effective in entertaining and motivating students, which in turn
facilitates teaching” (Crespo-Fajardo & Pillacela-Chin, 2021, p. 340)

The coexistence of cultures within the classroom should not be
understood as an obstacle but rather as an asset that enables
the construction of a more inclusive, equitable, and meaningful
education for all students. The recognition of the multiple cultural
identities present in the Ecuadorian context demands an institutional
and pedagogical commitment that promotes educational justice
and respect for differences. Integrating interculturality into the



educational system is both urgent and necessary to advance towards
a more democratic, plural, and unified society, wherein each student
recognizes themselves as a fundamental part of a just, equitable, and
culturally diverse society.

Strategies to Promote Intercultural Dialogue in the Classroom

Intercultural dialogue within the classroom is fundamental for
fostering an environment of respect and understanding among
students from diverse cultural backgrounds. To achieve this, it is
necessary to implement strategies that facilitate communication and
mutual comprehension. One of the most effective strategies is the
creation of dialogue spaces where students can share their cultural
experiences and perspectives. Soto and Quijije (2025) affirm that:
“School coexistenceisa critical aspect of the educational environment,
asitdirectly influences students’ well-being and their capacity to learn
effectively” (p. 21). These circles may be organized regularly, allowing
students to feel comfortable sharing their thoughts and experiences.
The regularity of these meetings helps build trust among students and
enables them to develop active listening and critical reflection skills
essential for intercultural dialogue.

Another important strategy is the incorporation of activities that
foster collaboration among students from diverse backgrounds.
Group projects requiring the participation of all members can help
build interpersonal relationships and develop teamwork skills.
“The implementation of strategies and pedagogical practices that
strengthen group integration and promote a collaborative educational
environment centered on the holistic development of students”
(Hidalgo et al., 2024, p. 12). Such activities may include the creation
of murals representing the classroom’s cultural diversity or the
organization of cultural fairs where students present their traditions
and customs. By working together on projects, students learn about
their peers’ cultures, develop a sense of community and belonging,
which are crucial to fostering an inclusive school environment.

Educators must receive training in intercultural competencies.
Teachers’ professional development in this domain enables them
to effectively address cultural differences and to foster an inclusive
environment. “Interculturality recognizes difference, promotes



equitable dialogue among knowledge, cultures, and ways of life”
(Walsh, 2018, p. 46). This encompasses the development of skills to
manage cultural conflicts and to promote empathy. Training may
include workshops on how to approach sensitive issues related to
culture and identity, as well as strategies to integrate cultural diversity
into the curriculum. Continuous professional development for
teachers is vital, as it provides them with the necessary tools to adapt
to an ever-changing educational environment and to respond to the
needs of a diverse student population.

The use of didactic resources that make cultural diversity visible
constitutes an effective pedagogical strategy. Integrating materials
such as books, videos, comics, or works of art that represent different
cultural expressions enables students to recognize and value the
plurality of identities present in their environment. For example,
comics featuring narratives from diverse people can serve as powerful
tools to capture students’ interest and foster intercultural dialogue.
This type of material enriches the educational experience by reflecting
the cultures of the students themselves, thereby strengthening their
sense of belonging, motivation, and commitment to learning.

[t is imperative that schools establish policies that promote inclusion
and respect for cultural heterogeneity. The development of a code
of conduct emphasizing the importance of respect and tolerance
towards all cultures may be considered. The implementation of such
policies should be accompanied by continuous monitoring to evaluate
their effectiveness and to adjust as necessary. The creation of an
inclusive school environment benefits students from minority groups
and enriches the educational experience of all learners, fostering
meaningful and lasting learning.

It is important to recognize that intercultural dialogue is not limited
to interaction among students from different cultures; it also entails
reflection on one’s own identities. Educators must encourage students
to explore and share their own cultures, which can help build a sense
of identity and belonging. This process of self-exploration is essential
for students to feel safe and valued within the classroom, thereby
enhancing an environment of respect, and understanding.

Intercultural dialogue within the classroom fosters a multifaceted
process that necessitates the implementation of diverse strategies. The



creation of spaces for consensus-building, collaboration on projects,
educator training, the use of varied didactic resources, and family
involvement are key elements to promote an inclusive and respectful
environment. As schools apply these strategies, it is essential that
all stakeholders engaged in the educational process commit to
valuing and celebrating cultural diversity, thereby contributing to
the construction of a more just and equitable society. Intercultural
education constitutes a right; it is a transformative tool capable
of building bridges between cultures, strengthening democratic
coexistence, and forging citizenship that is both solidaristic and
conscious.

Methods to Assess the Development of Intercultural
Competences

The evaluation of the development of intercultural competences
constitutes a pivotal aspect within the educational sphere, as it
enables the measurement of students’ progress in their capacity to
interact and communicate with individuals from diverse cultural
backgrounds. Various methodologies are available to educators for
the effective assessment of such competences. The significance of
these evaluations lies in their comprehensive focus on theoretical
knowledge, practical skills, and the attitudes that students cultivate
throughout their educational trajectory.

. Formative assessment: One of the most common methods is
formative assessment, which focuses on the learning process rather
than on the outcome. In a study on intercultural assessment, Cruzado
(2022) found that:

Formative assessment establishes a continuous process of
change, resulting from the interactions between students
and the teacher’s pedagogical approaches; it is imperative to
understand what occurs during the process and to recognize
the need for new learning opportunities; thus, the process is
more relevant than the outcome and becomes key for reflection
and improvement. (p. 4)

This provides valuable insight into the development of intercultural
competences and enables educators to adjust their teaching



accordingly. Formative assessment may include observations,
feedback, and self-assessments, allowing students to reflect on their
learning. This approach assists educators in identifying areas for
improvement and empowers students to actively engage in their
learning process.

. Self-assessment: Self-assessment involves students reflecting
on their own intercultural experiences and skills. Aravena et al. (2023)
assert that “self-assessment is a continuous process of reflection,
feedback, and learning from practice that contributes to the
construction of a shared vision of education” (pp. 21-22). This practice
promotes personal responsibility in learning, as students become
activeagentsin their educational process. Self-assessment may include
questionnaires, reflective journals, or interviews in which students
analyse their interactions and experiences with other cultures. This
type of assessment helps students develop greater self-awareness and
enables them to set personal goals for their intercultural growth.

. Evaluation through projects: Assessment via intercultural
projects constitutes an effective means to measure the development of
intercultural competences. Projects that require collaboration among
students from diverse backgrounds offer a platform to evaluate
skills such as communication, empathy, and conflict resolution.
According to the UNESCO report (2020), intercultural projects
enable students to apply their skills in real-world contexts, fostering
a sense of community and collaboration. Such projects may include
organizing events, creating presentations on different traditions, or
conducting research on the cultural richness within the community.
Through engagement in these projects, students acquire knowledge
about other cultures and develop practical skills essential for life in a
multicultural society.

It is important that educators utilize assessment rubrics that include
specific criteria to measure intercultural competencies. These tools
can assist educators in objectively evaluating students’ performance
in intercultural activities. Rubrics may incorporate criteria such as
participation, the ability to listen to and respect others’ opinions,
and teamwork skills. At providing clear criteria, educators can help
students understand how they can improve and which skills they
need to develop to be more effective in their intercultural interactions.



Differences between Multiculturalism, Interculturality, and
Plurinationality

Itisessential to understand the differences between multiculturalism,
interculturality, and plurinationality, as these concepts are pivotal for
addressing cultural diversity within the classroom. Although often
used interchangeably, each term possesses a distinct meaning and
focus. Education, in its role as a shaper of citizens, must integrate
these concepts to foster an inclusive and respectful environment that
values cultural diversity.

. Multiculturalism: Multiculturalism refers to the coexistence
of diverse cultures within society. This approach acknowledges
and values cultural diversity but often remains limited to the mere
acceptance of different cultures without promoting interaction
among them. “Multicultural education offers equal opportunities for
all students. It helps educatorsrecognize the strengths and capabilities
of all students, regardless of their cultural background” (Naz et al.,
2022, p. 2). This approach may result in a lack of understanding and
respect among cultures, as it does not foster dialogue or collaboration.
Multiculturalism can be considered a passive approach that, although
recognizing diversity, does not promote active coexistence among
different cultures.

. Interculturality: Interculturality goes beyond
multiculturalism by promoting dialogue and interaction among
different cultures. This approach seeks to create a space where
cultures can learn from one another and mutually enrich each other.
Interculturality entails an active commitment by individuals and
institutions to foster understanding and respect among cultures.
Unlike mere coexistence, this approach aims to establish an
environment where differences are valued and utilized as a source of
learning and enrichment.

. Plurinationality: Plurinationality refers to the existence
of multiple nationalities within a state. In the Ecuadorian context,
plurinationality implies the recognition of the country’s ethnic and
cultural diversity, as well as the acceptance that each nationality
possesses its own identity and rights. The Constitution of Ecuador
(2008) establishes that Ecuador is an intercultural and plurinational
state, reflecting the country’s commitment to diversity and inclusion.



This approach acknowledges cultural diversity and promotes the
participation of different nationalities in political and social decision-
making processes.

In the educational context, plurinationality entails the necessity
to recognize and value the languages and traditions of the various
nationalities coexisting within a country. “Plurinationality seeks
to acknowledge the cultural and ethnic diversity within the state,
promoting a deeper inclusion of Indigenous people and other
nationalities” (Ruiz & Luzuriaga, 2024, p. 1). Education must serve
as a space where linguistic and cultural diversity are respected and
promoted. This benefits students from minority groups and enriches
the educational experience of all learners, fostering meaningful and
lasting learning.

The key difference among these concepts lies in their approach to
cultural diversity. While multiculturalism focuses on the coexistence
of cultures, interculturality promotes interaction and dialogue
between them, and plurinationality recognizes the diversity of
nationalities within a state. Understanding these distinctions is
essential to effectively address cultural diversity in the classroom and
to foster an inclusive and respectful educational environment.

Intercultural education, derived from the concept of interculturality,
seeks to integrate these principles into the school curriculum. This
entails the inclusion of content that reflects cultural diversity and the
promotion of intercultural skills among students. Plurinationality,
understood as a principle of social justice, aims to guarantee equality
and respect for the cultural diversity of people. Intercultural education
is presented as a pedagogical approach focused on fostering peaceful
coexistence and mutual respect among cultures (UNESCO, 2020, p. 8).
This educational approach is essential to prepare students to live and
work in an increasingly globalized world, where the ability to interact
and collaborate with people from different cultures is fundamental.

The implementation of educational policies that reflect these
principles is crucial for the success of intercultural and plurinational
education. Schools must develop programs that encourage student
participation in the construction of an inclusive environment. This
may include organizing activities that celebrate cultural diversity,
such as cultural fairs, language workshops, and research projects on



the different nationalities present within the community. Boada and
Mayorca (2019) emphasize that “student participation, both individual
and collective, is especially significant, synergizing with the rapport
established among peers” (p. 4).

Teacher training plays a fundamental role in the implementation of
these approaches. Educators must be equipped to address cultural
diversity in the classroom and foster an environment of respect and
understanding. Training in intercultural competencies has been
identified as an essential factor enabling teachers to promote dialogue
and comprehension in culturally diverse contexts. This includes
developing skills to manage cultural conflicts and encouraging
empathy. Continuous professional development is vital, as it provides
educators with the necessary tools to adapt to an ever-changing
educational environment and to respond effectively to the needs of a
diverse student population.

The assessment of the development of intercultural competencies
is a crucial aspect of education. Educators must employ evaluation
methods that reflect students’ progress in their ability to interact
and communicate with people from diverse cultures. This may
include formative assessment, self-assessment, and evaluation
through intercultural projects. The implementation of clear and
specific assessment rubrics can assist educators in measuring student
performance in intercultural activities and in providing constructive
feedback.

The differences between multiculturalism, interculturality, and
plurinationality are essential to addressing cultural diversity in the
classroom and promoting an inclusive and respectful educational
environment. Education must integrate these concepts to foster a
setting where cultural diversity is valued and dialogue and interaction
among different cultures are encouraged. The implementation of
educational policies reflecting these principles, teacher training
in intercultural competencies, and the assessment of intercultural
competence development are key elements to ensure the success of
intercultural and plurinational education. As we advance toward a
more inclusive future, it is crucial that all stakeholders involved in
the educational process collaborate to build a more just and equitable
society where cultural diversity is valued and celebrated. Intercultural



education is a right and a powerful tool to transform society and
promote peace and coexistence among different cultures.

Ecuador is a country characterized by its remarkable linguistic
diversity, where multiple Indigenous languages coexist alongside
Spanish. This linguistic richness reflects the country’s cultural
diversity and represents an invaluable opportunity to enrich the
educational process within classrooms. Education in Ecuador
must recognize and value this diversity, fostering an environment
where all languages are appreciated and respected. According to
the Constitution of Ecuador (2008), the State recognizes linguistic
diversity as a cultural heritage that must be protected and promoted.
This recognition is fundamental to ensuring that students from
different linguistic backgrounds feel valued and respected within the
school environment.

The inclusion of Indigenous languages in the school curriculum is
a key strategy for fostering the appreciation of linguistic richness
in classrooms. The Organic Law on Intercultural Education (LOEI)
establishes guidelines for bilingual education, promoting the use of
Indigenous languages alongside Spanish at all educational levels. This
bilingual education allows students to learn in their native language
while also providing them with the opportunity to develop Spanish
language skills, which is essential for their academic and social
success. “The mixing of two languages is not a sign of confusion in
children who are learning a language; it is a sign of communicational
growth of how to use multiple communicational systems to create
powerful meanings” (Torres & Romero, 2022, p. 4).

It is important that educators receive training in linguistic and
cultural competencies to effectively address linguistic diversity.
Teacher education in this area enables them to create an inclusive
environment where all students feel comfortable sharing their
languages and cultures. This includes the development of skills to
manage linguistic conflicts and to promote empathy among students.

The use of didactic resources that reflect linguistic diversity is
essential to fostering an appreciation of languages in the classroom.
Incorporating materials that represent different languages, such as
books, videos, and comics, can help students recognize the richness
of linguistic diversity. “These resources are teaching tools that
facilitate communication, interaction, portability, among others, to



represent knowledge or theories embodied in each discipline within
the curriculum” (Intriago et al., 2023, p. 4). For example, using comics
that depict stories in Indigenous languages can be a powerful tool to
capture students’ attention and facilitate discussion about linguistic
diversity.

It is essential to foster an environment of respect and openness toward
linguistic differences. This entails establishing clear norms regarding
respect and inclusion within the classroom. Educators can set
coexistence agreements that include respect for linguistic differences
and the promotion of a supportive and collaborative atmosphere.

Family participation in the educational process is crucial to fostering
an appreciation of linguistic richness in the classroom. Families
can contribute knowledge and experiences that enrich the school
curriculum, and their involvement can foster a sense of belonging
and cultural pride among students. Family engagement remains a
fundamental pillar to ensure comprehensive education. As Aguiar et
al. (2020) emphasize:

The family is irreplaceable in its educational role, playing
a fundamental part in the development of children. The
education of children is the exclusive responsibility of parents.
All parties must analyze and determine their function in
the educational process to contribute to the comprehensive
development of the learner by providing a quality educational
response. Schools can organize events where families share
their languages and traditions, creating a space in which
everyone feels valued and respected. (p. 3)

The linguistic richness of Ecuadorian classrooms is an invaluable
resource that must be appreciated and promoted throughout the
educational process. The inclusion of Indigenous languages in the
curriculum, teacher training, the use of diverse didactic resources,
and family participation are key strategies to foster appreciation
for linguistic diversity in the classroom. As Ecuador moves toward
a more inclusive future, it is essential that all stakeholders involved
in education work collaboratively to ensure that every student
feels valued and respected, thereby contributing to a more just and
harmonious society.



Identity and Recognition of Ecuadorian People in School
Textbooks

The construction of identity is a fundamental process in education,
especially in a country like Ecuador, where multiple nationalities and
Indigenous people coexist. Textbooks play a crucial role in this process,
as they are tools that can contribute to the formation of a strong and
diverse cultural identity. The inclusion of content that recognizes and
values Ecuadorian nationalities and people in textbooks is essential
to promote a sense of belonging and cultural pride among students.
According to the Constitution of Ecuador, the State recognizes and
protects the country’s cultural and ethnic diversity, which implies the
need to reflect this diversity in educational materials.

Intercultural education seeks to integrate and value cultural
diversity within the curriculum, promoting respect and inclusion
of all cultures. Intercultural education forms the foundation for
enhancing learning and recovering ancestral values essential to the
cultural identity of the people and nationalities present in the country
(Sarmiento, 2021, p. 8). This is especially important in contexts where
students come from diverse cultural and linguistic backgrounds.
The inclusion of histories, traditions, and customs of the various
Ecuadorian nationalities and people in textbooks can help students
develop a richer and more diverse cultural identity.

It is fundamental that textbooks are representative of the country’s
cultural diversity. This entails the inclusion of content about the
different nationalities and people, reflecting their languages,
traditions, and worldviews. Adequate representation of Ecuadorian
nationalities and people in educational materials can help students
feel valued and respected in their cultural identity.

The use of didactic resources that include comics and other visual
formats can be an effective strategy to foster identity construction.
Comics can present stories of different nationalities and people in an
engaging and accessible way for students. “The comic as a didactic
tool allows both students and teachers to break away from traditional
methods and focus on a comfort zone where both can teach and
learn” (Hernandez et al., 2024, p. 53). These resources can complement
textbooks and provide a richer and more varied representation of



Ecuadorian cultures. Family and community participation in the
educational process is crucial for identity construction. Families
can contribute knowledge and experiences that enrich the school
curriculum, and their involvement can foster a sense of belonging
and cultural pride among students. “Family participation is a shared
responsibility with school staff to meet educational goals and foster
student growth” (Mendoza-Santana & Céardenas-Sacoto, 2020, p. 15).
Schools can organize events where families share their traditions and
customs, creating a space where everyone feels valued and respected.

The construction of identity through the recognition of Ecuadorian
nationalities and people in textbooks constitutes a fundamental
process for fostering a sense of belonging and cultural pride among
students. The inclusion of content that reflects the country’s cultural
diversity, the employment of engaging didactic resources such as
comics, and the involvement of families are key strategies to promote
the development of a rich and diverse cultural identity. As Ecuador
progresses towards a more inclusive future, it is essential that all
stakeholders involved in education collaborate to ensure that every
student feels valued and respected in their cultural identity.

Conclusions

Cultural diversity in the classroom is not merely a logistical or
linguistic challenge; it represents a pedagogical opportunity to
enrich teaching-learning processes and promote a more inclusive
and equitable education. The implementation of intercultural
approaches requires rethinking traditional educational practices and
incorporating methodologies that validate the knowledge, languages,
and worldviews of all students to foster an environment of respect
and mutual recognition.

There is clear evidence of the need for continuous teacher training
in intercultural and didactic competencies to prevent unconscious
biases and to create educational environments capable of responding
to cultural plurality critically and creatively. A future line of research
isidentified in deepening pedagogical models that effectively integrate
intercultural content across various curricular areas, evaluating their



impact both on academic performance and on the construction of
intercultural citizenship.

The integration of innovative pedagogical resources, such as
educational comics, can be key to facilitating intercultural learning
by offering accessible visual and narrative languages that emotionally
connect with students and meaningfully represent cultural diversity.
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THE WELCOME

The new school year
begins, and students
return with
excitement. This year
brings a surprise:
Lucas, an exchange
student from
Belgium, joins the
class. Through a
special activity, the
students learn more
about him and
reinforce the value of
diversity and
inclusion in the
classroom.

YEAH, WE ARE
GOING TO LEARN
S0 MUCH THIS
YEAR

The first day of school is a new chanceJtoJIearn and make WELCOME! T HAVE
friends. "\ soME sPECIL NEWS,
TODAY. y

THIS IS LUCAS,
OUR NEW
CLASSMATE.

Lucas. I'M FroM
BELGIUM AND T'M EXCITED TO
LEARN WITH ALL OF YOU.




g

IF YoU NEED
ANYTHING, WE HAVE
GOT YOUR BACK.

WE WILL PASS
THIS MARKER, AND

WHEN T saY ‘“TANGO,
WHOEVER HAS IT WILL

TANGOOO! )

T'M LUCAS. MY

MOM IS ECUADORIAN Everyone has a story, and

sharing it brings us closer
T'M HERE ON together.

EXCHANGE.




A SPECIAL BIRTHDAY

As the days pass, Lucas'’s classmates discover that it is his birthday. With great enthusiasm, they organize a
surprise in the classroom, sharing traditional Ecuadorian sweets. Through the celebration, Lucas gains a deeper
understanding of the local gastronomy and the importance of sharing meaningful moments.

I DIDN'T
EXPECT
THIS!

ik f«? )

. () Q e

J— U, THANK YOUNS.
Sl IF . VERY MUCH/ | T
IRWAE A Soawd B A




THIS IS DULCE DE
) ( GUAYABA.IT IS VERY
POPULAR IN MY
COMMUNITY.

AND
THESE ARE

CACHITOS, MADE
FROM CORN. THEY
ARE SPICY.

T HAVE NEVER
TASTED ANYTHING
LIKE THIS BEFORE

IT IS DELICIOUS.

LucAs, 1
BROUGHT You

i COCADAS, A ‘D O
TRADITIONAL SWEET P - B
FROM ESMERALDAS,
T HOPE Y0U ENJOY A [
el - I
|
AR -

IN ECUADOR, WE
ALWAYS CELEBRATE
WITH TRADITIONAL

SNACKS AND SONGS.

"
n F
. 94l i
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#

-
-

Celebrations allow us to share, learn, and strengthen our friendships. T"E END




CELEBRATING
DIVERSITY

It is October 12, and the
teacher leads a conversation
about cultural diversity in
Ecuador. Through dialogue,
the students reflect on the
importance of recognizing
and appreciating the
different cultures that enrich
society.

12TH

TODAY 1S
OCTOBER

-

TODAY WE WILL
DISCUSS OCTOBER 12, THE
DAY OF PLURICULTURALITY
AND DIVERSITY.

TEACHER, ISN'T THIS
THE DAY THAT
COMMEMORATES THE
DISCOVERY OF
AMERICA?

ECUADOR, WE

REMEMBER IT AS A DAY TO THERE ARE 18

APPRECIATE OUR CULTURAL COMMUNITIES AND 14
DVERSITY. NATIONALITIES LIVING

TOGETHER HERE. IT
IS AMAZING




How

CAN THERE BE ECUADCR IS A
S0 MUCH DIVERSITY DIVERSE COUNTRY, AND
IN SUCH A SMALL THAT MAKES US
COUNTRY? STRONGER AND MORE

UNIQUE.

IaM

For MESTIZA, AND T
EXAMPLE, T AM LOVE OUR CULTURE.
SARAGURO, AND T
SPEAK BOTH KICHWA

AND SPANISH.

Lucas thinks about the diversity of his own country.

IN BELGIUM, THERE
ARE ALSO DISTINCT
CULTURAL GROUPS,
SUCH AS THE
FLEMISH AND THE
WALLOONS.

- 7
.{\ P ,_#,_-,f%_
Each culture has its own history
and value. Learning about them T"E END
helps us live together more
respectfully

*



At school, a traditional dance festival is
being organized to celebrate Ecuador's
cultural diversity.

In the schoolyard, students watch other
classes rehearse.

ATTENTION,
EVERYONE! EACH CLASS
WILL PERFORM AN
ECUADORIAN DANCE FOR
CULTURAL WEEK.

AWESOME! WHAT
WILL WE PERFORM?

Y WE ARE DANCING

THE SANJUANITO, A
TRADITIONAL DANCE
FROM OTAVALO.

THAT
IS THE MARIMBA, AN
AFRO-ECUADORIAN
RHYTHM.

THAT DANCE WITH
DRUMS IS FULL OF
ENERGY!

EVERYONE LOOKS
AMAZING.

WHOA! T HAVE GOT
TWO LEFT FEET.

RELAX! JUST
FOLLOW THE
RHYTHM.

The big day has arrived. Everyone is dressed in their
traditional outfits.




On stage, each class performs their dance. The audience claps enthusiastically.

UP NEXT, SANJUANITO FROM THE
ECUADORIAN SIERRA REGION!

r
,a ] I;
GIZEAT JOB,

EVERYONE! KEEP
ol /)

ITIS
SO BEAUTIFUL TO LEARN
ABOUT CULTURE THROUGH DANCE!

THESE AND

ALPARGATAS ARE SHARING IT WITH
SUPER COMFY RESPECT MAKES IT EVEN 't"*ln
MORE MEANINGFUL.




TRADITIONAL
INDIGENOUS WEDDING

ITIS
BEAUTIFUL.
THERE ARE
RITUALS,
MUSIC, AND
PLENTY OF
FOOD.

FRIENDS, T WOULD
LIKE TO IWITE YOU TO
MY SISTER'S WEDDING. IT
WILL BE A BEAUTIFUL
OTAVALO CEREMONY.

T HAVE NEVER
ATTENDED A
TRADITIONAL

- T LOVE THE
e (ToEA WE WILL

DEFINITELY BE
THERE.

THE
NEXT
DAY.

A TAXT WOULD
HAVE BEEN A

WHEEL COMING

The group travels in a slightly old
bus called a chiva, decorated
with balloons and streamers.

LOOSE?

AMAZING. T HAVE
L NEVER BEEN ON A
CHIVA BEFORE.

Arriving at the
wedding on the A
chiva. {11

e




YES. ~
THE GROOM'S PONCHO
REPRESENTS RESPECT AND
AUTHORITY, WHILE THE BRIDE'S
ANACO SYMBOLIZES

ELEGANCE
AND TRADITION,

ARE INCREDIBLE. DO
THEY HAVE ANY
SPECIAL MEANING?Z,

AND LOOK
AT THEIR
NECKLACES. THEY ARE
CALLED WALLKAS, A
SYMBOL OF g
PROSPERITY. vl

The godparents give expensive gifts to the
bride and groom.

THEY ALWAYS
RECENVE SO
MANY GIFTS?,

MORE THAN
JUST GIFTS,
IS A BLESSING
FROM THE

COMMUNITY.

The bride’s mother shares chicha with
the guests, especially with Lucas.

CHICHA DE JORA, A
TRADITIONAL FERMENTED
CORN DRINK. IT IS SERVED
DURING IMPORTANT
CELEBRATIONS.

wow! IT's
DELICIOUS.

YES. THE
GODPARENTS GIVE THEM
JEWELRY, SILVER,

HOUSEHOLD APPLIANCES, LAND
OR ANIMALS. IT IS A WAY OF
SUPPORTING THEIR NEW

Lucas is amazed after seeing how the couple receives
so many gifts.

i Vip A
o oYy THIS TS UNIQUE!
- < IT TASTES REALLY

GOOD.

Lucas tries cuy for
the first time.




Everyone enjoys

the dance. |
I~

ITIS EASIER
THAN I THOUGHT)

LONG LIVE THE
BRIDE AND GROOM!

THIS MUSIC IS
N BEAUTIFUL.

TRADITIONAL
FOLK MUSIC,

THAT WAS AN

INCREDIBLE WEDDING.

ONE OF THE BEST

EXPERIENCES T HAVE ACTUALLY LIKE

HAD. RIDING ON THIS
- CHIVA HAHAHA.

NOW T

Return
home.

Everyone smiles as the chiva drives away along the road.




DISCOVERING OTAVALO

THIS IS INCREDIBLE! IT
LOOKS LIKE A RAINBOW
MADE OF FABRIC!

" BARGAIN? YOU
MEAN LIKE
NEGOTIATING A

BUT KEEP IN MIND, IF
YOU WANT TO BUY

SOMETHING, YOU HAVE TO
BARGAIN/

WELCOME TO OTAVALO.
HERE, EVERY GARMENT TELLS
A STORY.

| Y\ PART OF THE
EXPERTENCE.

L L h_.] ' - et

F | o

The group walks through the plaza, surrounded by stalls full of ponchos, hats, necklaces, and crafts.

Fritada is a traditional Ecuadorian dish made of fried pork.

FRITADA WITH
MOTE. GO AHEAD THAT LOOKS
TRY IT/ AMAZING! WHAT

T LOVE THIS
ONE. DOES IT HAVE
A SPECTAL

MEANING?

YES. THE

COLORS AND
PATTERNS REFLECT
EACH COMMUNITY'S

WEARING ONE
| IS LIKE WEARING

CRISPY AND
TENDER AT THE
SAME TIME! T
LOVE IT!

SYMBOLIZES
STRENGTH, AND BLUE
REPRESENTS

ARRARRAY! T LEARNED

CONNECTION TO
THE SKY. .- | ! THAT WORD HERE, IT
o o ' . MEANS SOMETHING'S
In Indigenous culture, textiles not only provide HOT!
warmth but also convey the identity and traditions ’ »F
of each community. |II




T'M SO 6LAD. IT'S AN
HONOR TO SHARE 1T
WITH YOU.

NUSTA, IT'S BEEN
WONDERFUL LEARNING
ABOUT YOUR CULTURE.

T'VE LOVED

THIS MUSIC
GIVES ME
GOOSEBUMPS. IT'S
AMAZING! /

THIS PLACE IS
RV INCREDIBLE.

~ | THERE'S SOMETHING

TRULY SPECTAL

ABOUT IT.

Everyone smiles while music plays in the
background.




ONE CAMPFIRE, MANY VOICES

The teacher adjusted his glasses and raised the flashlight to light the way. The group
of students moved forward with backpacks on their shoulders and flashlights in hand,
excited for the night hike.

Lucas, the Belgian exchange student, looks
around with eyes wide open. TECHNICALLY, IT

. THIS IS JUST THE
IS INCREDIBLE. T HAVE SCHOOL FORESTBUT

NEVER BEEN A REAL JUNGLE éXGC’,ETTELZzi
BEFORE. '




IF YoU sAW A
REAL JUNGLE, LUCAS,
You WouLD
PROBABLY FAINT.

IMAGINE SEEING AN
ANACONDA UP CLOSE.

ALRIGHT,
EVERYONE! THE
I\ CAMPFIRE IS LIT, AND
TONIGHT 1S
SPECIAL.

EACH OF YOU WILL
SHARE A STORY OR
LEGEND FROM YOUR

WITH ZULEMA.

SHE DISGUISES HERSELF AS
THEIR MOTHER OR A RELATIVE TO LURE
THEM INTO THE FOREST.

N
ESMERALDAS, WE
SAY LA TUNDA TAKES
AWAY DISOBEDIENT
CHILDREN.

HEN, WITH HER

. WOODEN PADDLE-LIKE LEG,
\ SHE HYPNOTIZES THEM WITH
] ENCHANTED FOOD.




v
TSACHILA CULTURE, WE
HAVE THE STORY OF UCHUMANKA,
THE GREAT SACRED SERPENT. IT IS

SAID THAT IT LIVES DEEP IN THE
RIVER AND PROTECTS THE
JUNGLE'S BALANCE.

IN BELGIUM, WE HAVE
THE TALE OF THE KLUDDE,
SPIRITS THAT TAKE THE FORM
OF A BLACK DOG WITH
GLOWING EYES.

A branch cracked in the darkness.
Everyone fell silent.

e




IS THE KLUDDE..
OR THE
UCHUMANKA...

Everyone looks scared, waiting to see
what it is.

The teacher jumps out from the bushes, F
holding a flashlight under his face. :

From the bushes, a figure shaped
like a human appears.




The students screamed, and after a few
seconds, the tension turned into laughter.
S

X

THE
IMPORTANT
THING TONIGHT IS
TO UNDERSTAND

The group huddled closer to the campfire, sharing laughter

and stories. That night, they learned that true magic lies in the
diversity of their voices.

OUR

THAT ALL OUR DIVERSITY IS OUR P e,
STORES MATTER. IT STRENGTH, AND :
' LEARNING FROM EACH

: ANDREA, IT 1S
DOESN'T MATTER IF

YOU'RE FROM THE CITY,
THE JUNGLE, THE

MOUNTAINS, OR

HAVE You
HEARD THE STORY
OF CANTUNA?

OTHER MAKES US
STRONGER.




DIFFERENT BUT BEAUTIFUL

g

WHY DO You
DRESS A LITTLE
DIFFERENTLY?

SHOULD T DRESS
LIKE THEM?

At school, Nusta had always
worn her traditional clothing
with pride.

Her colorful skirt and braided
hair were part of her identity.

]
S

The next day... The next day, she came to class

wearing jeans and a plain blouse,
with her hair down.

£y

But something didn't feel right. Nusta noticed the looks from her
friends Lina, Zulema, and Mayra. They didn't say anything, but there
was disappointment in their eyes.

LOOK! IT'S

YOU LOOK
DIFFERENT.




During class, the teacher noticed Nusta's
change.

He didn't say anything at first, but when the
lesson on cultural identity began,

he paused and looked at all the students.

TODAY, WE'LL
TALK ABOUT THE
VALUE OF OUR
ROOTS.

ANYONE TELL ME
WHAT IT MEANS TO LOSE
YOUR IDENTITY?

CAN

ITs
WHEN WE GIVE UP

WHO WE ARE TO FIT
INTO SOMETHING THAT

DOESN'T REPRESENT US.

IT

LING, WHAT
DOES BEING
TSACHILA MEAN TO
You?

MEANS... MY HISTORY,
MY ANCESTORS, MY
TRADITIONS.

our
IDENTITY IS

WHAT MAKES US
UNIQUE

WE
DON'T NEED TO
CHANGE TO BE
ACCEPTED. BEAUTY
EXISTS IN MANY
FORMS.

The next day, Nusta came back wearing
her traditional clothing. She walked with
her head held high. She knew who she
was, and she was proud of it. Now she
truly knew, thanks to the teacher.

HONESTLY, I LOVE
YOUR OUTFIT.NOW T
GET THAT IT
REPRESENTS YOUR
CULTURE.

IT
LOOKS
BEAUTIFUL ON
your”

WE Aa TO MAKE

BROUGHT Y0U a =2 ¥ vouLoox

THIS, IT'S FOR B, | EVEN
YOUR HAR. ~




BEYOND THE SCREEN

The girls in the class loved social media; they watched videos and shared ?nﬁ day, the teacher arrived with a special
photos. dSKe

You
WILL cArrY OUT
A SOCIAL
EXPERIMENT ON
SOCIAL MEDIA,

YOUR
MISSION IS TO
CREATE
CONTENT THAT

PROMOTES
CULTURAL
IDENTITY.

OR WE COULD
CREATE A CHALLENGE
WHERE EACH OF US
TEACHES A WORD IN
HER OWN LANGUAGE.

WE
COULD MAKE
A VIDEO DANCING
TRADITIONAL
MUSIC, BUT WITH A
MODERN REMIX.

LET
Us GET TO
WORK.

Little by little, the ideas began to flow. They recorded themselves trying typical Thousands of people started
dishes, wearing traditional clothing, dancing, and teaching new words. commenting and sharing.




NEVER THOUGHT SO
MANY PEOPLE WOULD BE
INTERESTED IN THIS!

BECAUSE CULTURE IS
NOT BORING. IT IS PART
OF OUR LIFE.

After a week, the teacher asked them to
reflect on the experience.

SociAL
MEDIA HELPS
US TO SHARE OUR
CULTURE AND
SHoOW WHO WE
ARE.

W
CAlppran ek

AND NOW,
BESIDES LEARNING, WE FEEL MORE

Social media, when used properly,
could be a bridge to unite cultures.




TEACHER'S ROLE

TODAY WE ARE
GOING TO TALK
ABOUT THE
IMPORTANCE OF

CULTURAL

WHAT Do You TRADITIONS.
THINK?

IDO
NOT KNOW MUCH
ABOUT THOSE
TRADITIONS.

Do
THEY STILL HAVE
AN IMPORTANT MEANING
TODAY?

OF
COURSE THEY
DO. THEY ARE PART
OF OUR IDENTITY

SOMETHING
THAT CONNECTS US

SOMETIMES
PEOPLE DO
NOT UNDERSTAND
THEM, BUT EVERY
TRADITION HAS A
SPECIAL
MEANING.

IT
IS GOOD
TO LEARN
ABOUT THIS
TOGETHER.

ITIS
TRUE. SOMETIMES WE DO NOT
UNDERSTAND THE VALUE OF SOMETHING
UNTIL SOMEONE EXPLAINS IT TO US

IT
HAS NOT ALWAYS
BEEN EASY FOR US
TO KEEP OUR

TRADITIONS




THAT
SOUNDS INTERESTING.
I HAD NEVER THOUGHT

ABOUT ALL OF THAT.

BUT WE

Do IT
PrROUDLY
o [
L] }
£ |
./
THIS IS THE WE
WONDERFUL THING CAN SHARE OUR
ABOUT LEARNING. STORIES AND GrROW
TOGETHER.
i L
g Vi)
P q b

GRANDPARENTS.

THEY
TEACH US
VALUES AND
GIVE US

IDENTITY.

For
ME, OUR TRADITIONS
- THAT THANK
ARE A BOND WITH MY IS WHAT REALLY YOU FOR
MATTERS. SHARING
YOUR STORY
WITH ME.




KNOWLEDGE
BRINGS US
TOGETHER, AND
RESPECT TURNS
OUR DIFFERENCES
INTO A STRENGTH
INSTEAD OF A
BARRIER.

I AM 6LAD
YOU WANT TO LEARN MORE.

WE
CAN TEACH EACH
OTHER MANY THINGS.

Now 1 SEE
How
IMPORTANT IT

Diversity enriches us. Listening and respecting help us live together better and learn to value the cultures that surround us.




THE PARADE

The school is getting ready for the holiday parade.

unexpected laughter.

students represent different cultures of Ecuador. What no one expects is an event full of chaos and

The classroom is a whirlwind of activity while the students check their costumes.

The teacher has organized a procession where the

WE'LL GET
READY FOR PARADE
DAY.

ARE
YOU SURE THIS
IS MY SIZE? IT
LOOKS LIKE
CURTAINS!

AH!
THAT EXPLAINS
WHY I CouLD NOT
i SEE ANYTHING.
o

Lucas, You
PUT IT ON
BACKWARDS.

MY MOTHER SAYS TSACHILA
CLOTHING MUST BE WORN WITH
PRIDE.. ALTHOUGH T THINK T OVERDID IT
WITH THE ACHIOTE. I LOOK LIKE A

MYLLIKLLA IS PERFECT..
ALTHOUGH ANDREA JUST STEPPED
ON MY ANAcCo.

OH
NO! DID T
TEAR IT?




The big day arrives.

The parade: Between disaster and spectacle.(Music...applause and... butterflies!)

Nusta discreetly helps her. Andrea
smiles and adjusts her skirt. Sofia
improvises with her headpiece.
The audience applauds, thinking
it's all part of the show.

IFI
TRIP AGAIN, TLL BE
THE FIRST PERSON TO
KNOCK MYSELF DOWN
THREE TIMES.

DO NOT WORRY.
JUST WALK WITH
STYLE!

\
GUYS.. MY
PONCHO IS
FALLING OFF
AGAIN!
—

Vou ®
=

Everyone shows off their outfits with great style.

Reflection and Ending: When chaos bring people together.




After the parade.

IF
THERE WERE A PRIZE
FOrR THE MOST
DISASTROUS BUT CHARMING
GROUP, WE WOULD WIN
IT.

Our
CLOTHING MADE
US SHINE.

I LEARNED ABOUT
ECUADORIAN CULTURE... AND
THAT I AM TERRIBLE AT
DANCING.

PERFECTION
DOES NOT MATTER.
WHAT MATTERS IS
UNDERSTANDING
DIVERSITY. WE LEARNED
AND HAD FUN
TOGETHER.




FAREWELL TO LUCAS

The students are planning a heartfelt surprise to say goodbye to Lucas, their Belgian exchange student.

" L

e =

SEE YOU SOON,
i LUCAS!

WE DIDN'T KNOW IF
YOU HAD FAREWELLS LIKE
THIS IN BELGIUM.

OF COURSE!
WE WANT YOU TO REMEMBER
ECUADOR WITH
AFFECTION.

o L= -
RS NOT EXACTLY..
{ L = = BUTILOVEIT.
e

s —r)

*wl'f«""

A SURPRISE
PARTY FOR ME?

IN MY CULTURE, WE GIVE A BLESSING
FOR A GOOD JOURNEY

IN MY FAMILY,
A FAREWELL ALWAYS INCLUDES MUSIC
AND DANCING.

IN THE
HIGHLANDS, WE MAKE A TOAST
AND EAT TOGETHER.

ON THE COAST, WE SAY
GOODBYE WITH A BIG HUG AND
LOTS OF LAUGHTER.

WHAT YOU
ARE SEEING HERE IS THE VALUE OF DIVERSITY;

EACH CULTURE HAS ITS OWN WAY OF EXPRESSING
AFFECTION AND GOODBYE INSTEAD OF COMPETING. WHY
NOT COMBINE A BIT OF EACH?




o ® W

WE WiLL
MISS YoU

.

Each student contributes in the farewell...

Nusta performs a symbolic blessing to wish him a safe
journey.

Lina paints a small achiote stripe on his forehead as a
symbol of good wishes.

fadh)

Zulema plays music and they start a small farewell dance.

Andrea organizes a meal with traditional dishes.

LUCAS IS LEAVING, BUT
THE LESSON ABOUT DIVERSITY
STAYS. EVERY CULTURE OFFERS
SOMETHING VALUABLE

I NEVER THOUGHT I COULD BE
THIS SPECIAL. TVE LEARNT SO MUCH
WITH YOU. THANK YOU FOR SHOWING
ME THAT DIVERSITY MAKES US
STRONGER.

THIS IS
NOT GOODBYE;
IT IS A SEE YOU SOON
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Introduction

Education, in its most just and equitable essence, must be centred
on inclusion, as it is expressed in the following definition: Inclusive
education seeks to ensure that all students, regardless of their
abilities, backgrounds, or social contexts, have access to quality
education (Villera-Coronado & Villera-Ceballos, 2024). However,
in practice, many individuals encounter barriers that hinder their
participation and learning. These barriers include the lack of
adequate infrastructure, the absence of curricular adaptations, and
the persistence of prejudice and stigma within various High School.
Article 47, paragraph 7 of the Constitution of the Republic of Ecuador
guarantees that:

An education that fosters the development of their potential
and abilities for integration and participation in equal
conditions. Their education shall be ensured within regular
education. Regular institutions shall incorporate differentiated
treatment, and specialized attention shall provide specialized
education. Educational establishments shall comply with
accessibility standards for people with disabilities and they
shall implement a scholarship system that responds to the
economic conditions of this group. (p. 25)

This entails an active commitment on the part of High Schools, to
adapt to the needs of all students, valuing the diversity of learning
styles and abilities. In this context, it is essential to acknowledge that
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each student may require distinct forms of support to reach their
full potential. A specific learning disorder associated with a delay in
neurological maturation, which is mainly evidenced in difficulties in
acquiring reading and writing skills (Prieto et al., 2025). Consequently,
although it is not related to intelligence, dyslexia can lead to exclusion
if the necessary support is not provided.

It is essential to identify and implement a wide range of pedagogical,
communicative, and social strategies which serve to reduce or
eliminate the barriers that hinder equitable access to education
and full participation in both educational and social environments.
These strategies must be designed with an inclusive approach, one
that regards diversity as a strength rather than as an obstacle. In this
regard, the legal framework also supports this commitment. Article
47 of the Organic Law of Intercultural Education (LOEI) stipulates
that:

High Schools are obligated to admit all people with disabilities
and to establish the physical, curriculum, and promotional
supports and adaptations appropriate to their needs; and
to ensure the training of teaching staff in methodologies
and specific evaluations to the instruction of children with
capabilities for the process with inter-leaning, with the aim to
get high in quality and warmth attention. (p. 41)

The implementation of these strategies ensures a more equitable and
egalitarian education, and it contributes to the construction of an
educational environmentin where individual differencesarerespected
and valued. By adopting inclusive practices, the participation of
all students is promoted, providing them with the necessary tools
to achieve full academic, social, and emotional development. In
doing so, an institutional culture grounded in respect, empathy,
and educational justice is fostered, it enables students to learn more
effectively and become clear examples of inclusion, cooperation, and
coexistence within each High Schools nationwide.




Universal Design for Learning (UDL): Inclusion in Formal
Education

Universal Design for Learning (UDL) is a pedagogical approach that
advocates curriculum planning from the outset, ensuring that all
students, regardless of whether they have a disability, can learn
equitably and effectively. Unlike traditional adaptations, which alter
the curriculum only after barriers have been identified, UDL seeks to
prevent them by anticipating diverse needs during the design phase.
The origins of UDL can be traced to the concept of “universal design” in
architecture, which emphasizes the creation of spaces accessible to all
individuals without requiring subsequent modifications. This concept
was later adapted to the educational field by the Center for Applied
Special Technology (CAST) in the United States during the 90s (CAST,
2018). UDL is grounded in neuroscientific research demonstrating
that every brain learns differently, thereby demanding a flexible and
diversified educational response (Meyer et al., 2014).

Since its development, Universal Design for Learning (UDL) has
exerted a significant influence on international educational policies
oriented toward inclusion. For example, the Individuals with
Disabilities Education Act (IDEA) in the United States and UNESCO’s
guidelines promote similar principles. In the Latin American context,
countries such as Colombia, Chile, and Ecuador have begun to
incorporate UDL into their regulatory frameworks and strategies for
addressing diversity. UDL represents a paradigmatic shift in teaching,
moving away from a traditional and homogeneous approach
toward one in which diversity is not accommodated post hoc, but is
embedded from the outset. It is a tool that actively promotes inclusion
and enhances the quality of education for all learners. As underscored
in the Global Education Monitoring Report (UNESCO, 2020), this
inclusive framework “recognizes that education systems must be
adapted to student variability, rather than expecting all students to
conform to a single model” (p. 120).

Fundamental Principles of UDL

UDL is grounded in three fundamental principles, each derived from
the functioning of the neural networks involved in learning: the
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recognition network (the “what”), the strategic network (the “how”),
and the affective network (the “why”). Each principle seeks to address
different ways of learning, expressing, and engaging with knowledge
(CAST, 2018). (see Table 3)

Table 3
Principles of Universal Design for Learning (UDL)
UDL Principle Description Examples of Implementation
Multiple Means of ~ Present information in multiple Texts, audio recordings, images,
Representation formats to accommodate students'’ videos, charts, augmented reality

learning styles

Multiple Means of Allow multiple ways for students to Oral presentations, essays,
Action and Expression demonstrate what they have dramatizations, videos, digital
learned, respecting their tools
individuality
Multiple Means of Provide options and environments Clear goals, positive feedback,
Engagement and that foster students’ interest, differentiated challenges, safe and
commitment emotional security, and effo rt motivating environments

Source: Adapted from Alba et al. (2018).

Practical Application of UDL in the Classroom

Implementing UDL in the classroom entails changing the way
teachers design their lessons, activities, and assessments. It is not
about creating multiple versions of the same class but about designing
learning experiences that are accessible to all from the outset. This
requires pedagogical intentionality, flexibility, and creativity. A
practical example might be a history lesson in which, instead of
explaining a topic solely through reading, the teacher offers an
explanatory video, an infographic, and an interactive experience.
For assessment, students may choose between writing a summary,
recording a video in which they explain the topic, or building a model
using recyclable materials. In this way, all three UDL principles are
addressed (Novak & Rodriguez, 2016).

The use of information and communication technologies (ICT)
constitutes a powerful tool within the framework of UDL. To
personalize learning, educators can employ digital platforms, text-to-
speech readers, automatic subtitles, interactive games, or accessibility
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applications. Nonetheless, it is essential that the approach is not
limited to technology use alone but rather to be grounded in inclusive
pedagogical strategies. Collaborative work, project-based learning,
thinking routines, and explicit instruction are methodologies that
align with UDL. These practices enable the meaningful inclusion
of all students in the learning process, regardless of their individual
characteristics. Implementing UDL requires institutional planning:
teacher training, evaluation of curricular materials, assessment
adjustments, and the commitment of the entire educational
community. Only through such coordinated efforts can you build a
school that truly values and embraces diversity.

UDL not only offers multiple benefits for students with disabilities, but
also promotes inclusive practices for all. One of its main advantages
is that it promotes educational equity, as it does not begin with a
standardized model to which all learners must adapt; rather, it offers
multiple pathways for all students to achieve learning objectives.
From an inclusion perspective, UDL reduces learning barriers that
typically arise when curricula are designed in a rigid manner. By
anticipating diversity, UDL minimizes the need for later adaptations,
thereby facilitating the full participation of students with disabilities,
learning difficulties, exceptional talents, or vulnerable backgrounds
(Echeita, 2019).

This approach enhances both motivation and academic performance.
When students feel acknowledged, valued, and can have the
opportunity to choose how they learn and demonstrate what they
know, their engagement and confidence increase. It fosters autonomy,
self-regulation, and creativity skills which are essential in the twenty-
first century (Ryan & Deci, 2020). Another key advantage is that UDL
transforms traditional teaching. It compels educators to reflect on
their practice, to question their assumptions, and to innovate in their
instructional approaches. This enriches professional experience and
strengthens the ethical foundation of education as a universal right.

UDL benefits students with specific needs as well as the entire
educational community by fostering a more inclusive, flexible, and
empathetic culture. It is an approach that demonstrates there are no
“normal” or “different” students, only multiple ways of learning that
must be acknowledged and valued.
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Best Practices for the Inclusion Students with Special
Educational Needs (SEN)

Educational inclusion represents a fundamental ethical and
pedagogical commitment to ensuring the right to quality education for
all students, regardless of their personal or contextual characteristics.
Students with Special Educational Needs (SEN) not associated with
disability require differentiated pedagogical practices that address
their specific learning barriers without falling into stigmatization or
exclusion. According to Booth and Ainscow (2015), “inclusion is not
simply about placing everyone in the classroom, but about creating
cultures, policies, and practices that celebrate diversity and remove
barriers to learning and participation” (p.16). In this context, the
best practices focus on timely identification, relevant curricular
adaptations, and the implementation of inclusive pedagogical
strategies that foster the holistic development of each student.

The Role of the Student Counselling Department (SCD)

The primary function of the Student Counselling Department (SCD)
is to provide follow-up for referred students. On the other hand, the
District Unit for Inclusion Support (DUIS), fulfils two responsibilities:
supervising the work carried out by the SCD to ensure appropriate
case follow-up, and coordinating referrals to the relevant units of
the Ministry of Public Health of Ecuador (MPH) for the necessary
evaluations and interventions. Once a student’s Special Educational
Need (SEN) has been identified, specific strategies are designed and
implemented, such as appropriate curricular adaptations, developed
by the teacher in collaboration with the institution’s interdisciplinary
team (Ministerio de Educacién, 2019).

The Role of the Teacher in Inclusive Educational Contexts

The teacher plays a vital role in the early identification of indicators
associated with Special Educational Needs (SEN), a critical component
for the implementation of timely and differentiated pedagogical
responses. This task requires the execution of systematic and context-
sensitive observation processes within the school environment, with
the aim of detecting indicators such as persistent learning difficulties,
atypical behaviors (hyperactivity, withdrawal, or aggression),
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impairments in oral communication or language comprehension, as
well as limitations in fine or gross motor skills.

According to the American Psychiatric Association (APA, 2022), some
of these indicators may coincide with standardized clinical diagnostic
criteria. It is not the teacher’s role to conduct diagnoses or issue
clinical judgments, but rather to refer relevant cases to specialized
teams, in accordance with institutional protocols and while ensuring
the objectivity of the process. It is essential that teachers’ observations
be cross validated with information provided by the family, given the
direct influence of the sociocultural environment on the student’s
development.

According to the Ministry of Education of Ecuador (2023), the first
step in addressing SEN is their accurate identification. To achieve
that, the teacher must prepare a descriptive report documenting
the difficulties observed in the student’s academic performance and
behavior. Subsequently, the Student Counselling Department (SCD)
will request a diagnostic questionnaire to detect potential barriers
to learning and participation. Both documents shall be submitted to
the institutional SCD or, if unavailable, to the entity designated by the
District Education Office, to validate the existence of a SEN.

In public institutions that do not have a SCD, documentation shall be
processed through the District Unit for Inclusion Support (DUIS). In
the case of the private education sector, it is the responsibility of legal
guardians to arrange the evaluation through an authorized psych
pedagogical or neuropsychological center. The ultimate objective is to
obtain a technical report outlining individualized pedagogical actions
to be implemented by the SCD (Ministerio de Educacién, 2023).

The Ministry of Public Health of Ecuador (MPH) is the entity
responsible for providing specialized support to students with SEN
within the public education system, through services such as physical
therapy, speech and language therapy, occupational therapy, and
psychological care. This process requires effective inter-institutional
coordination to ensure comprehensive support. In specific cases,
the involvement of external professionals may be necessary to
complement the therapeutic approach.
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Students with learning difficulties or conditions requiring
differentiated educational attention, they will benefit significantly
from a special education model that responds to their particular
characteristics. In this context, the implementation of curricular and
methodological accommodations is essential to facilitate meaningful
engagement with knowledge. These adaptations may include content
modification, the use of assistive technologies, or the application of
differentiated pedagogical strategies that address individual learning
styles and paces (Palacios-Garcia, 2024)

Diversity and educational inclusion promote equity, respect for
differences, and the development of socio-emotional skills such as
empathy, cooperation, and acceptance of otherness. These principles
strengthen school coexistence and contribute to the formation of
citizens committed to building a just, plural, and solidary society
(Revilla et al., 2025).

Curricular adaptations are intentional modifications made to
various components of the curriculum: learning objectives, skills,
methodologies, teaching resources, activities, allocated time,
assessment systems, and access conditions. Their purpose is to address
each student’s SEN in a relevant and effective manner (Ministerio de
Educacién, 2019).

The responsibility for designing and implementing these adaptations
lies primarily with the teacher, supported technically by SCD
and coordinated through subject-area teams. The corresponding
institutional authority must formally validate the adaptation
document, and the student’s legal guardians must actively participate
in the process by providing relevant information and expressing their
consent through a signed letter of acceptance.

The design of curricular adaptations must be guided by pedagogical
principles established by the Ministry of Education of Ecuador:
flexibility, = student-centeredness, contextualization, realism,
cooperation, and participation. These principles underpin inclusive
teaching practicesaligned with a rights-based approach and grounded
in educational equity.
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Curricular Adaptations and Inclusive Methodologies

Curricular adaptations according to the level of
concreteness: the levels of curricular concreteness make it
possibletoadaptthenational curriculum fromageneraldesignto
specific interventions, thus guaranteeing inclusive and relevant
education. According to the Ministerio de Educacién (2019):

The curriculum is organized into three levels of concretion:
the macro curriculum, which corresponds to the national
curriculum model with an inclusive and plurinational
approach; the meso-curriculum, which adapts the curriculum
to the particularities of each High School through documents
such as the IEP, ICP and ACP; and the micro curriculum, which
focuses on classroom planning and individual curricular
adaptations registered in the ICAD, addressing the specific
needs of students.(p. 45). Table 4 below describes these levels for
a better understanding.

Table 4
Curriculum planning levels and their characteristics

Description

Description Examples / Documents

Macro curriculum

General curriculum design is developed by the
Ministry of Education of Ecuador . Reflects
ideological, pedagogical and structural
transformations with an inclusive, plurinational and
intercultural approach.

Compulsory national
Curriculum

Meso curriculum Institutional planning that translates the national
curriculum into the reality of each educational

center, considering its context and student diversity

Micro curriculum Classroom planning that responds to the specific
needs of students. Includes individual curricular
adaptations recorded in the Individual Curricular

Adaptation Document ( ICAD ).

Institutional Educational
Project (IEP ), Institutional
Curriculum Project (ICP),

Annual Curriculum  Planning
(ACP)

Lesson Planning, Individual
Curriculum Adaptation

Document (ICAD )

Source: Ministerio de Educacion (2019)
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Every curriculum must address key questions such as: Why teach?
What to teach? How to teach? When to teach? as well as What to
assess? How to assess? and When to assess? From these questions
derive the essential elements: objectives, content, methodologies,
resources, and assessment (Ministerio de Educacién, 2019).

Curricular adaptations according to the entity in which
they are applied: curricular adaptations are an essential
component in the construction of inclusive and equitable
education systems. These modifications can be applied at
different levels of school management and operation, from the
school as a whole to the classroom and the individual, allowing
the national curriculum to be adjusted to specific contexts,
groups of learners or particular needs. This differentiation is key
to ensuring that all students have access to relevant and quality
learning opportunities, fostering participation and academic
progress. Figure 2 summarizes curricular adaptations according
to the entity in which they are applied, in accordance with the
guidelines established by the Ministerio de Educacién (2019).

Figure 6

Curricular adaptations at different levels of the education system

When, due to various

Educational circumstances, the
. . . institution adjusts the
Institution national curriculum to
its context and needs.

This applies to all
students in a specific

Classroom grade or course (EGB or
BGU), as required.

Individual )

J

Source: Ministerio de Educacion (2019)




Curricular adaptations according to degree of
impairment: Adaptations for access to the curriculum involve
adjustments to aspects such as the physical environment,
available resources and materials, infrastructure, the time
needed for the student to carry out an activity, and the means of
communication used.

Gradelimpairment: According to the Ministerio de Educacién
(2019), when making curricular adaptations it is important to
consider different types of resources, among them:

- Human resources: These include the head teacher, the
professionals of the Student Counselling Department (SCD)
and the technical team of the District Inclusion Support Unit
(DUIS).

- Spatial resources: It is essential to adapt the physical
conditions to ensure access to inclusion.

« Communication resources: Alternative communication
systems need to be implemented.

- Material resources: Materials designed or adapted to
facilitate student learning and participation.

The incorporation of these technical resources and the adaptation
of the school environment to the particular needs of students are
considered part of the adaptations for access to the curriculum.

Grade 2 or non-significant: According to the Ministerio de
Educacién (2019), this type of adaptation involves additional
adjustments to those of grade 1, incorporating changes in
methodology and assessment. However, the learning objectives
and skills with performance criteria remain the same for all
students. Methodological and assessment strategies must be
flexible, creative, motivating and tailored to the individual
needs of learners.
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Strategies that can be applied include:

Peer tutoring: Students with greater mastery of knowledge
and skills collaborate with peers in need of support.

Teacher support group: Educators with expertise in
SEN provide guidance to other staff; in addition, the SCD is
responsible for accompanying and training teachers in the
process.

Centers of interest: A technique that consists of organizing
the classroom into different workspaces, each with activities
that favor the development of specific skills.

Projects: Group activities focused on the creation and execution
of a project related to the students’ interests. Students with SEN
participate according to their abilities and possibilities.

Paired reading: Particularly useful in cases such as dyslexia,
it allows a partner to support a student who needs it by reading
aloud.

Collaborative writing: A strategy that involves the joint
creation of a text by several students, encouraging teamwork
and improving the skills of those who face difficulties in
expressing their ideas in writing.

Grade 3 or significant: For the Ministerio de Educacién (2019),
this type of adaptation involves modifications to the elements
included in grade 2 (methodology, assessment, resources,
etc.), educational objectives and skills with their respective
performance criteria. The curriculum is further adjusted to
respond to the particular needs of the learner.

Assessment strategies that can be applied include:

+

Oral assessments: Exchange of questions and answers verbally
to assess knowledge.

Objective written assessments: Consisting of multiple choice,
true/false, matching, completion and ordering questions.



» Objective attitudinal assessment: Systematic observation
of the effort and commitment of the student with special
educational needs.

. Conversations: Activity based on a reading or video, where
each student expresses the main idea and shares his or her opinion.

. Rubrics: Tools in the form of matrices that allow different
aspects of a specific task to be evaluated.

. Other forms of assessment: For students with reading or
writing difficulties, alternative products such as mock-ups, collages or
drawings can be used instead of written work.

Curricular adaptations according to duration: In education,
curricular adaptations are deliberate adjustments made to cater for
the diversity of students, with a particular focus on those with special
educational needs (SEN). Among the classification axes, the duration
of the adaptation is a key dimension: a distinction is made between
temporary and permanent adaptations, see Table 5. Understanding
this distinction allows teaching and technical teams to design more
adjusted, effective, and inclusive educational processes (Loor &
Aucapina, 2020).

Table 5
Classification of curricula adaptations according to their duration
Duration Level of integration Typical examples
Temporary Access or not meaningful Overtime, tutoring, light

physical support

Permanent Not meaningful or meaningful Modified objectives,
methodological changes,
deletion of content

Source: Loor and Aucapina (2020)
Pedagogical Strategies to Address Specific Educational Needs

Inclusive teaching strategies consist of a set of tools and approaches
that enable teachers to respond to the diversity present in the
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classroom, regardless of physical, social, economic, or cultural
characteristics. Each student has particular needs, so it is essential
that teaching is adapted to ensure their learning and all-round
development. Currently, these strategies promote participation and
the development of values such as empathy, respect, tolerance, and
appreciation of diversity. To this end, it is essential that teachers have
the necessary preparation to apply relevant methodologies to the
needs of each student (Ministerio de Educacién of Ecuador, 2024).

This process involves observing and understanding the specific
characteristics of all students who present some barrier that hinders
their learning, and different methods and strategies that help with
the needs of each student must be carefully and systematically
implemented.

- Strategies According to the Type of Need

Learning disabilities

Use auditory material.
Make learning concrete.

Use manipulatives: (picture boards, syllable cards, dice and
blocks).

Use tangible objects: (Plasticine, puzzles, word or number
puzzles and memory games with pictures or sounds).

Incorporate familiar (everyday) objects.
Differentiated assessment.
Use visual materials.

Motivate the student to complete small tasks.

Behavioral disorders

Give more time to respond (verbally and in writing).

Break activities into short steps.
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Model instructions for an activity.

Explain instructions using visual material.
Provide clear instructions.

Explain what is expected of the learner clearly and consistently
throughout the day.

Remain calm in the face of inappropriate behavior.
Use different behavior modification techniques (BMPT).
Work on turn-taking.

Reinforce positive or appropriate behavior when it is present.

Superior endowment

Give importance to their interests to motivate them.
Create extra activities related to their interests.

Create activities according to their abilities.

Encourage more complex activities.

Provide material to encourage research on different topics.
Make curricular adaptations.

Create teaching moments in which students learn to accept
their mistakes.

Pervasive developmental disorders

Observe what environmental stimuli may be bothersome to the
student (sensory).

Make adaptations considering the sensory sensitivities the
student has and demonstrates.

Make a behavior modification plan. Work on areas of need for
the student (fine and gross motor, language, or socialization).
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Make curricular adaptations.

Modify activities according to the student’s abilities.
Use visual material.

Use different forms of communication (pictograms, sign
language).

Create activities that teach social skills and behaviors.
Use group work to promote acceptance and socialization.
Have clear rules and routines.

Anticipate any schedule changes to avoid student anxiety.

Common Stigmas and Myths about Disability

Understanding disability from a human rights and social model
implies recognizing that it is not just a medical or biological condition
of social construction arising from the interaction between a person’s
individual characteristics and the physical, social and cultural
barriers of their environment (Navarro, 2023). This vision represents a
fundamental change with respect to the traditional medical model, as
it does not focus the problem on the person, on the need to transform
society to guarantee equal opportunities and the full exercise of rights.
Despite theoretical and policy advances, many myths and prejudices
persist that fuel discrimination and hinder inclusion, especially in
education (Samaniego et al., 2024). Some of the most common stigmas
are discussed below, based on current research, to promote a fairer,
more empathetic, and evidence-based view.

. Disability is not a disease: One of the most common
misconceptions is the belief that having a disability is equivalent
to being ill. This confusion stems from a reductionist view that
associates every different condition with the need for treatment or
cure. Nevertheless, many disabilities are not caused by diseases, but
rather by genetic factors, accidents, ageing or congenital conditions.
In Mexico, 34% of disabilities are due to diseases, while 23% are linked
to old age, 16% to birth conditions and 15% to accidents (Baumed,
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2023). The United Nations emphasizes that disability should not be
seen as a pathology, but rather as a condition that requires the removal
of physical, social, and attitudinal barriers that impede people’s full
participation in society.

. Not all people with disabilities want to stop being
disabled: There is a widespread perception that people with
disabilities want to be ‘cured’ or free from their condition. This view
is based on a negative conception of disability, as if it were a mistake
or defect that needs to be corrected. Many studies show that people
with disabilities want to live in a society that respects them, values
their abilities, and provides them with opportunities for development
and participation as much as anyone else (UN DESA, 2024). For many
people, disability is part of their identity and does not necessarily
represent an obstacle to being removed, it is a feature of their lives that
they have learned to integrate and with which they can fully develop
if they receive appropriate support.

. Not all disabilities imply intellectual disability: A
widespread prejudice is to assume that all people with disabilities
have cognitive limitations or learning difficulties. This generalization
is erroneous and harmful, as it makes the diversity within the group
invisible. There are many types of physical, sensory, psychosocial,
and intellectual disabilities, and stuff, and the presence of a physical
or sensory disability does not imply any impairment in intellectual
capacity (Baumed, 2023). For example, people with visual or
hearing impairments can access higher levels of education, pursue
complex professions, and excel in various fields, demonstrating
that intelligence is not determined by the presence or absence of a
disability (Samaniego et al., 2024).

. People with disabilities are not a social burden: Another
harmful stigma is to consider that people with disabilities represent
an economic burden for society, due to the fact that they require
special support or adjustments. This approach ignores the multiple
contributions they can make if given the right conditions. This study
highlights that inclusion in the workplace brings significant benefits
such as improved emotional well-being, financial autonomy, social
integration, and legislative and cultural challenges that persist for
effective inclusion (Santana & Pinargote, 2025). Inclusive companies
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tend to be more innovative, resilient and productive, and investments
in accessibility and human diversity have a positive long-term impact.

. People with disabilities can work and be highly
productive: Related to the previous myth, it is still believed
that people with disabilities cannot perform a job or that their
performance will be lower. However, the evidence shows the opposite.
With reasonable accommodation, such as adapting physical spaces,
implementing accessible technology or flexible working hours, many
people with disabilities can effectively perform a wide range of work
tasks (Aksnes & Ulstein, 2024). In many cases, they even exceed
productivity expectations. The key is to remove existing barriers
in the work environment and foster an inclusive and respectful
organizational culture.

. Not all people with disabilities are the same: A common
mistake in public discourse is to treat individuals with disabilities
as a homogeneous group. In reality, disability encompasses a broad
spectrum of conditions, over 200 distinct types, each marked by its
unique characteristics, challenges, and potentialities (Samaniego et
al., 2024). This diversity necessitates a personalized approach in the
formulation of public policies, educational strategies, and support
systems. Generalization obstructs the development of effective
solutions and perpetuates stigmas that hinder the full participation of
these individuals.

. People with sensory disabilities can live a full life: It
is often assumed that those with visual or hearing disabilities lead
limited or incomplete lives. Nevertheless, when there is adequate
support, assisted technology, and accessible environments, these
people can develop personal, social, and professional skills with full
autonomy (Aguila, 2025). The key is not in the condition itself, but
in the opportunities that society offers for each individual to unfold
their potential.

. Not everyone needs constant care: It is common to think
that all people with disabilities depend on the permanent care of
others. In reality, many people are capable of making decisions,
managing their daily lives, and living autonomously, if they have
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the appropriate tools and environment (Jaramillo Ruiz et al., 2023).
Overprotection, far from helping, can limit their development and
perpetuate dependence. Fostering autonomy is essential for well-
being and inclusion.

. Regular education is a valid option: For decades, it was
considered that people with disabilities could only attend special
education institutions. Nonetheless, current research demonstrates
that inclusion in regular classrooms, with appropriate support
and adjustments, improves academic learning, strengthens social
skills, and contributes to a fairer and more supportive school culture
(Samaniego et al., 2024). Educational segregation limits the potential
of these students and reinforces social exclusion.

. People with disabilities can form a family: The belief that
people with disabilities cannot take on family responsibilities or be
parents remains. However, there are numerous documented cases of
people with disabilities who, with appropriate support, have formed
stable families and have successfully raised children (Baumed, 2023).
The ability to care, love, and educate is not determined by physical
or sensory condition, support networks, and access to conditions of
equity.

. They can make decisions about their lives: The
infantilization of people with disabilities leads to the false idea that
they cannot make important decisions. On the other hand, the
Convention on the Rights of People with Disabilities recognizes the
right to autonomy and informed decision-making, provided that
the necessary support is provided (Arias, 2025). Fostering their self-
determination strengthens their self-esteem and general well-being.

. Independent mobility is possible: Thanks to technological
advances and improved urban accessibility, more people with
disabilities are able to move independently. The ability to travel or
move does not depend solely on their physical condition, the design
of accessible environments, inclusive transport, and the availability of
support tools (Aguila, 2025).

. They can be agents of change and innovation: Contrary to
the disability myth, many people with disabilities are actively involved
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in developing technological solutions, accessible programs, and
innovative tools that benefit society as a whole. Functional diversity
brings different perspectives and enriches the processes of design,
creativity, and innovation (Aguila, 2025). Their expertise is key to
building more inclusive and humane environments.

. Not all disabilities are visible: It is important to recognize
that there are invisible disabilities, such as psychosocial, mental,
or certain chronic diseases, which are not physically evident but
have a significant impact on people’s lives (Baumed, 2023). Lack
of understanding these conditions can lead to discrimination,
stigmatization, and even denial of rights. Making this diversity visible
is essential for inclusion.

. Living with a disability is not a tragedy: It is common
to assume that a life with a disability is marked by suffering or
resignation. This narrative victimizes and limits people, when in
reality, many of them lead full, active, and meaningful lives, facing
challenges with courage and creativity (Baumed, 2023). Changing this
view means recognizing the dignity, abilities, and achievements of
people with disabilities as a valuable part of society.

The persistence of these myths reveals the urgent need to transform
social, educational, and cultural discourses around disability. The
greatest barriers are not found in people, but in attitudes, structures,
and policies that perpetuate exclusion. Promoting inclusion requires
dismantling stereotypes, promoting universal accessibility, and
respecting human diversity with an informed, empathetic, and
committed society to equity, which will ensure that all people, with or
without disabilities, develop their potential and exercise their rights.

The Impact of Internal Migration on Access to Education in
Ecuador

Internal migration in Ecuador has gained significance in recent
decades, becoming a social and economic phenomenon that affects
various regions of the country. The migration process involves
people moving from rural to urban areas in order to seek better
living conditions and opportunities (Illicachi 2023). This has several
implications on key issues, such as access to education. As migrant
families settle in new communities, they face significant challenges
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that can impact the continuity and quality of education for children
and young people. Factors such as lack of adequate infrastructure,
limited resources in High Schools, cultural and linguistic adaptation
are obstacles faced by many communities, which can result in unequal
access to equitable educational opportunities.

According to Torres (2023), “existing educational policies often do
not take into account the specific needs of this migrant population,
which aggravates the situation” (p.58). In the Ecuadorian context,
it is essential to understand how internal migration impacts on the
education system and what strategies can be implemented to mitigate
the barriers faced by these families. The study seeks to analyze these
dynamics, providing data and reflections that serve as a basis for
developing effective public policies that promote access and quality of
education for children and young internal migrants in Ecuador.

Context of Internal Migration in Ecuador

According to the Migration Unit (2024), the term internal migration is
defined as “movement of people within the same country, for example
from the countryside to the city or between regions” (p. 4). This refers
toachange of residence from one location to another, without crossing
international borders. This phenomenon may be driven by a variety
of factors including economic, social, political, and environmental
factors.

In the Ecuadorian context, internal migration has been historically
significant, especially to urban areas from rural areas, which
corresponds to the search for better job opportunities, access to basic
services, and more adequate living conditions (Yanza, 2022). This type
of migration is often associated with seeking education and improving
the quality of life. In Ecuador, internal migration has been strongly
influenced by natural disasters and climatic phenomena, which
have forced entire communities to move to other regions in search of
security and stability.

Internal migration impacts individuals moving, it has repercussions
intheplacesof origin, altering demographic structures and generating
both challenges and opportunities in terms of access to services,
including education for migrant children and their families, because
it often involves the relocation of children to new High Schools which
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can generate progress or challenges related to cultural adaptation,
social integration, and available educational quality (Bayona et al.,
2024).

Ecuador is characterized as a country of origin, transit, and
destination for both internal and international migration. In terms
of internal migration, the provinces of Manabi, Guayas, Los Rios,
and Loja account for the largest number of people who have migrated
to other parts of the country, especially to the poles of attraction of
Quito, Guayaquil, and Cuenca, due to their economic dynamics and
production capacity. The latest Revista Gestion census (2024) shows
that the province of Manabi leads this migratory trend with 503,394
internal migrants, followed by Guayas, with 299,734 migrants: Los
Rios, with 248,848, and Loja, with 219,202.

Internal migration in Ecuador has been linked to socio-economic
factors that influence access to education. Economic inequality
between the different regions of the country, especially between
urban and rural areas, determines the educational opportunities
available to internal migrants. Many of these migrants come
from rural areas where poverty is more prevalent and where High
Schools lack the necessary resources to provide quality education
(Rendén, 2024). Similarly, when migrating to cities in search of better
opportunities, migrant families often face additional challenges, such
as a lack of documentation, which makes it difficult for them to access
educational services, and problems of cultural and social integration
affect their interaction in the local education system.

Changes in family structure due to internal migration, such as the
displacement of one or both parents, impact on children’s access and
continuity in education (Delfin et al., 2021). Migrating families tend
to have less economic resources, which may lead to a decrease in
educational investment and, consequently, to school drop-out.

Similarly, the informality in which many migrants find themselves,
characterized by unstable and insecure jobs, limits families’ access
to fixed incomes. This economic precariousness directly impacts
their ability to cover the costs related to education, such as uniforms,
school supplies, and transport (Bonal & Gonzéalez, 2021).
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Impacts of Migration on the Education System

Internal migration in Ecuador has had a significant impact on access
to education, generating both positive and negative effects on the
country’s educational system. This phenomenon has generated a
series of impacts on the educational offer, quality, inclusion and
equity, structural, pedagogical, administrative, and socio-emotional
aspects of the education system.

. Positive impact

Many migrants move to urban areas where educational opportunities
are more varied and accessible, allowing children and young people
to benefit from better quality education with greater resources. This
includes access to more appropriate school infrastructures, trained
teachers and diversified educational programmers that promote
integral learning (Rincon-Béez, 2024). The arrival of migrants has
contributed to greater cultural diversity in classrooms, which enriches
the educational environment and promotes values of inclusion and
respect for traditions and customs.

Rincén-Béez (2024) argues that migrants often prioritize education
as a fundamental tool to improve their quality of life, motivating
their children to strive and reach higher educational levels. This
approach results in increased enrolment and school attendance rates,
especially in previously neglected areas. Internal migration has led
to the creation of new schools and the strengthening of educational
programmes, leading to public policies aimed at improving access to
and quality of education.

. Negative impact

Because of internal migration, there are negative impacts on access
to education, highlighting inequalities that affect both migrants and
host communities. One of the adverse effects is family destabilization,
as migration movements often lead to the separation of families,
creating an environment conducive to school drop-out. Many young
people mention that when moving with one of their parents, students
must face complex processes of adaptation to new educational

*



contexts, which often lead to dropout situations that put their
academic trajectory and future employment opportunities at risk
(Lafaurie, 2021). In addition, the quality of education may be affected
as institutions in host areas often do not have sufficient resources to
cater to many students from different socio-economic and cultural
backgrounds.

An increase in the student population may lead to classroom
overcrowding, limiting opportunities for personalised attention and
negatively affecting students’ academic performance. In addition,
internal migrants are frequently subjected to discrimination and
stigmatisation, because of their status as migrants but also due to
the perceived quality of the education they received in their places of
origin, which may foster experiences of marginalisation and social
exclusion.

Education Policies in Response to Migration

In Ecuador, education policies have had to adapt to the reality
of internal migration, which has significantly influenced access
to education. The legal framework in the country establishes
fundamental rights to education, reflected in the 2008 constitution,
which recognizes education as a human right and an obligation of
the state. In this context, specific strategies have been implemented
to assist internal migrants, that is, “those who face structural and
cyclical barriers that hinder their access to quality education at
different educational levels” (Universidad Nacional de Cuyo, 2024).

Among the most relevant government initiatives are scholarship
programs and financial support that seek to facilitate access to
education in rural and urban areas affected by migration. Similarly,
access to education depends on the existence of inclusive policies
and their effective implementation in different provinces and
local contexts, where socio-economic particularities influence the
assimilation of internal migrants into the educational system. Jordan
(2023) states that improving this situation requires policies that
address the structural aspects of the education system, consider social
integration and psychosocial support for migrants, thus promoting
their permanence and academic success.
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Migrant Perspectives on Education

Interviews with internal migrants in various regions of Ecuador reveal
a multifaceted reality regarding access to education. For example,
Maria, a mother who emigrated from the Sierra region to the coast in
search of better job opportunities, said that the move directly affected
the school enrolment of her children, who faced difficulties adapting
to the new educational context due to differences in curriculum and
resource availability (Illicachi, 2023).

In turn, Carlos, a young man who emigrated with his family, pointed
out that the lack of information about High School s in his new place
of residence complicated his registration process, which led him to
miss a school year, but the interviews highlighted the resilience of
this family, for example Ana, who, despite the specific difficulties
she faced after migration, she got organized with other mothers in
their community to create an educational support group that would
facilitate the exchange of information on bursaries and school
reinforcement programs (Jiménez & Loor, 2025). The testimonies
highlight migrants’ challenges in accessing education, show
solidarity, and community effort as responses to a lack of geographic
resources.

To improve access to education in the context of internal migration in
Ecuador, it is essential to implement concrete recommendations that
address migrants’ barriers. The promotion of inclusive public policies
is essential to ensure access, permanence, and educational success
for migrant children and young people, overcoming legal, cultural,
and socio-economic barriers that hinder their integration (UNESCO
[IEP, 2021). Thus, guaranteeing their right to education without
discrimination. This involves developing mechanisms to facilitate the
validation of prior studies.

School support programs should be implemented to help these
students adapt to their new educational environments and promote
the training and awareness of teachers about the realities and needs
of migrants, so that they can provide appropriate and contextualized
support. It is essential to increase investment in educational
infrastructure in migrant-receiving localities, ensuring that there
are sufficient quality schools to accommodate the growing student
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population, and implementation of bursaries must be considered
to the implementation of bursaries and financial aid programs to
alleviate the financial burden of education for migrant families, and
the promotion of accessible school transport.

It is imperative to strengthen coordination between different
government institutions to ensure a comprehensive approach in the
care of migrants, thus promoting their equitable access to education
and contributing to the social and economic development of the
country.

Conclusions

Educational inclusion requires much more than the existence of legal
norms or abstract principles; it requires profound and sustained
changes in institutional culture, pedagogical practices, and the
infrastructure of education systems. Invisible barriers such as
prejudice, stigma, methodological shortcomings, or lack of resources
continueto limit access and full participation for students with diverse
needs. Recognizing and breaking down these barriers is essential to
achieving equitable education that truly responds to human diversity
and guarantees the right of every person to develop fully.

Universal Design for Learning (UDL) is presented as a pedagogical
and ethical response to the challenges of diversity in the classroom.
Its proposal, based on neuroscience and curriculum flexibility, seeks
to anticipate the needs of all students, avoiding late interventions that
perpetuate exclusion. Nevertheless, its implementation is neither
automatic nor simple: it requires strong teacher training, accessible
teaching resources, and a change in mentality that sees difference as a
value rather than a problem.

Internal migration produces positive and negative impacts on the
Ecuadorian education system. On the one hand, migrant families
find in urban areas greater opportunities for access to a diversified
and better-quality education, also enriching the cultural diversity in
the classroom. However, they also face significant challenges such as
curriculum adaptation, the saturation of educational infrastructure,
and the persistence of discrimination and social stigmatization. It
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reveals the urgent need for public policies that guarantee physical
access to education and comprehensively accompany the process of
cultural, emotional, and academic integration of migrant students.

The stigma and myths surrounding disability persist in a worrying
way, fueling social and educational discourses that limit the
possibilities of real inclusion. Misconceptions such as considering
disability exclusively from a medical perspective or assuming that
people with disabilities cannot be fully integrated into society
perpetuate exclusions and deepen inequalities. Overcoming these
conceptions implies a cultural transformation that values diversity
as a wealth rather than a deficit. It is necessary to promote social
awareness, teacher training in human rights, and the implementation
of inclusive pedagogical practices that break with deficient vision.
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TAKING DREAMS BEYOND LIMITS

Mateo Quispe, 17, lives in a small town high in the Ecuadorian Sierra, where the cold wind and Andean
landscapes have always been his home. He has been confined to a wheelchair since childhood, and it has
defined who he is. Today, he lives with his godparents while his mother works to support his studies.
Throughout his life, he has learned to cope with a world that often forgets people like him; he has been
fascinated by technology since childhood. He spends hours disassembling radios, learning about circuits, and
dreaming of building his own inventions. Now, upon taking the big leap to a public university, he discovers the
existence of a robotics club, something he had always longed for. However, this new stage also brings him
unexpected challenges, such as an environment that is not designed for accessibility, a more demanding pace,
and the need to adapt without the support he was used to.
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Mateo’s friends quickly organized the protest, making
sure every message was clear and inclusive. Together,
they raised one united voice.

e
I NEED TO FIX
THIS SITUATION.

THERE ARE POSTERS
EVERYWHERE.

DIRECTOR, THE WHOLE SCHOOL STANDS )

AGAINST THE EXCLUSION OF MATEO FROM
THE ROBOTICS CLUB. WE'RE ASKING FOR A

REAL SOLUTION. PLEASE.

LY
¥




WE ALL SUPPORT
MATEO!

PROTEST AND TAKE DOWN THE
POSTERS.

A i 1 J
| ALRIGHT, EVERYONE. T PROMISE WE'LL
TAKE ACTION. BUT PLEASE, END THE

5i|'
iy
4%
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THE REAL DISABILITY 1S
DISCRIMINATION!

The director agrees that action must be taken. After
the organized protest, he acknowledges the
importance of the situation and commits to

/MATEO THE SCHOOL AUTHORITIES HAVE DECIDED TO
MOVE FORWARD WITH BUILDING A NEW ELEVATOR, SO

YOU AND ANY STUDENT WHO NEEDS IT CAN REACH THE
FIFTH FLOOR. T APOLOGIZE TO EVERYONE, AND T
PROMISE THAT THROUGH TEAMWORK, WE'LL BREAK

gowu THESE INVISIBLE BARRIERS.

E————

improving accessibility in education.

WE'RE SORRY MATEO. "
YOU TAUGHT US THAT
INVISIBLE BARRIERS
DON'T EXIST




THE SEAT OF RESPECT

THE
BUS SHOULD BE
ARRIVING SOON

i
Lucas is 15 years old. He lost his vision in a traffic accident.
Over time, he learned Braille and how to navigate the city on
his own.

sitting in one of the priority seats.

o

As Lucas boards, he accidentally touches a girl's shoe with his cane. She's

—
L

THOSE ARE PRIORITY
SEATS YOU NEED TO GIVE

The students completely
ignore Lucas. The bus moves
fast, and he has to hold on
tightly to stay upright.

NOT MY PROBLEM.
HE CAN SIT SOMEWHERE




Sofia gives up her seat to Lucas.

Lucas!
OVER HERE TAKE
MY SEAT

THANK YOU SO
MUCH, SOFa

UGH..
WHAT A PAIN.

Sofia looks surprised at her classmate’s reaction.

NO! THESE
SEATS ARE
MEANT FOR MORE
THAN JUST
PEOPLE WHO
CAN'T SEE —
THEY'RE FOR
ANYONE WHO
NEEDS THEM

I THINK WE

SHOULD'VE MOVED
FROM THE START..

Later, during class...

MISS,
CAN WE MAKE POSTERS TO
SUPPORT LUCAS?

ABSOLUTELY,
SOFiA.
SUPPORTING
INCLUSION IS
VERY
IMPORTANT

THANKS, MISS.
T'LL GET THE WHOLE
CLASS IWOLVED

EVERYONE,
LET'S CrREATE
POSTERS ABOUT
INCLUSION!

The school is soon filled with inclusion posters.

wow/!
SOFIA'S cAMPAIGN
IS ALREADY GOING
VIRAL ON SOCIAL
MEDIA/

*



A few days later...

I FEEL LIKE
TODAY'S GOING TO
BE A GREAT
DAY/

WE'RE SORRY ABOUT
WHAT HAPPENED THE OTHER
DAY, LUCAS

Sl LUCAS, AHORA
GRACIAS A SOFiA NOS
ENTENDEMOS MUCHO
MEJOR

IT'S OKAY, GUYS.
=/ ALWAYS REMEMBER TO

. RESPECT PEOPLE, NO MATTER
jk THEIR CONDITION /

HEY LUCAS,
OVER HERE!

TAKE
THIS SEAT, PLEASE

THANK You
VERY MUCH!

Little by little, the students became more aware not just with Lucas,
but with everyone.

GOOD KNOWING
I DID THE RIGHT
THING

We want to thank all of
you, kids. Small actions can
change the world

“One seat at a time, for
everyone.”

THE END

THANK YoU, SOFiA,
FOR CARING ABOUT
INCLUSION




PLAYING WITH DIVERSITY

A sunny morning on the school playground...Sumak and
Danny watch the game from the edge of the field.
7,
<
o v

The heat and losing the game left the students feeling
frustrated...

S~
h\!:j N = 1-__

= o
o -
o
Y
ITD BE r
AWESOME IF DANNY =
COULD PLAY. —
BUT THERE'S NOT —— e
EVEN A RAMP FOR I [

HIS CHAIR..

IT'S NOT EVEN FUN
ANYMORE. THE BALL
KEEPS GETTING STUCK
IN THE HOLES

THIS IS A
DISASTER!

Martin complains about the condition of the field.

BACK IN MY COMMUNITY,
WE PLAY SOMETHING
THAT'S REALLY FUN AND

COMPETITIVE..
AND EVERYONE CAN
JOI IN/

Sumak looks at his “tortas” (large beans) and remembers
a game from his community.

Sumak shyly approaches his classmates and suggests
playing chunkana with “tortas”, a traditional game in his
community.

GUYS! WHAT IF !
WE TRY SOMETHING
NEW?

IT'S CALLED CHUNKANA.
IT'S A GAME FROM MY
COMMUNITY.
AND THE BEST PART?
EVERYONE CAN PLAY.. EVEN
DANNY/

The classmates are curious.

CHUNKANA? TSN'T
THAT SOMETHING
YOU EAT?

WHAT ARE THOSE?
THEY LOOK LIKE GIANT
BEANS/!

> NEVER HEARD OF IT.
How Do You
PLAY?




THEY'RE TORTAS,
KIND OF LIKE GIANT
BEANS. IN MY
COMMUNITY WE USE
THEM FOR GAMES,
NOT FOOD

I PROMISE
YOU'LL LOVE IT/

T CAN REALLY
pLAY?

SOUNDS GREAT!
T'M TIRED OF JUST
WATCHING

.n_“

Sumak draws a circle on the ground and explains the rules of the game to

his classmates.

EVERYONE PLACES
THEIR TORTA IN THE CENTER.
THEN WE TAKE TURNS
TOSSING ONE TO KNOCK
OUT THE OTHERS

WHOEVER
KNOCKS OUT THE
MOST WINS!

facil.

THAT'S IT?
EASY! T BET T'LL WIN

Carlos confiado, piensa que el juego es

DON'T GET COCKY...
IT TAKES AIM AND
STRATEGY

LET'S PLAY/
IF YOU BEAT ME,
MARTIN, T'LL GIVE YOU
MY DESSERT

Jennifer enthusiastically challenges Martin.




Sumak throws first and manages to knock Carlos' torta out Jennifer and Martin are surprised and try to throw, but
of the circle. they miss.

WHOA! THIS IS
HARDER THAN T
THOUGHT!

NOW WATCH
HoW IT'S DONE/

Danny excitedly announces it's his turn.

I DID IT/ KNOCKED ONE
out!

YESSS!
I BEAT THE

CHAMP!
r:' ——— . i‘_

| ay
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Danny manages to knock out a torta, and everyone applauds his achievement..

BrAVOOOOO!!

*




THIS IS SO
MUCH FUN! T NEVER
IMAGINED T COULD
pLAY LIKE EVERYONE
ELSE.

THANKS FOR SHARING
WITH US, SUMAK.
THIS BEATS REGULAR
SOCCER!

4V

The children keep playing with enthusiasm, celebrating each shot. Danny, participatihg for the first time, feels part of the
group.

The children rest after the game, talking about the
experience.

AWESOME
LEARNING GAMES FROM
OTHER CULTURES! CAN WE
PLAY AGAIN TOMORROW?

THANKS FOR
SHARING THIS, SUMAK.
SOMETIMES WE FORGET
THERE'S MORE OUT THERE
THAN WHAT WE ALREADY
KNOW.

YEAH!
WILL YOU TEACH US
ANOTHER ONE, SUMAK?

i i
3 THAT'S WHAT IT'S
SURE! TVE GOT ONE ALL Afgm, ngmzwe, b
R
WITH SEEDS AND ANOTHER oV HRNG.. s

WITH LEAVES. YOU'LL LOVE
THEM!

STRONGER!

Diversity brings us together. Let's learn from one another our differences are our strength.




BOOK FOR EVERYONE

HI! TM CARLOS, A VISUALLY
IMPAIRED STUDENT CURIOUS,
SMART, AND PERSISTENT. EVEN
WITH BARRIERS, T ALWAYS FIND
WAYS TO KEEP LEARNING.

HEY THERE! I'M SOFiA,
CARLOS'S CLOSE FRIEND. T'M
SUPPORTIVE AND STAND UP FOR
INCLUSION. T ALWAYS MAKE SURE
EVERYONE GETS THE SAME
OPPORTUNITIES.

WHAT'S UP? T'M MARTIN,
CARLOS'S CLASSMATE. T'M FUN
TO BE AROUND, AND T LOVE
HANGING OUT WITH CARLOS
AND SOFiA.

HELLO, EVERYONE!
T'M MS. ELENA, A
DEDICATED TEACHER WITH A
STRONG INTEREST IN INCLUSIVE
EDUCATION THOUGH T'M STILL
LEARNING HOW TO IMPROVE
ACCESSIBILITY IN MY
CLASSROOM.




The book problem

Aregular day in class. Ms.
Elena brings in new books for

a reading activity.

Ms. Elena enters the classroom
carrying a stack of books

TO LOVE IT!

ATTENTION, CLASS!
TODAY WE'RE STARTING A
NEW BOOK. IT'S A FASCINATING
STORYI'M SURE YOU'RE GOING

Students excitedly receive the
books and begin to read.

NO
BRAILLE.. T WON'T BE
ABLE TO READ IT.

Carlos touches the pages, frowning.




CARLOS, WHAT'S
WRONG? DON'T YOU
LIKE THE BOOK?

S ITs
e s /" NOT THAT.. T CAN'T READ
IT. THERE'S NO BRAILLE OR
AUDIOBOOK VERSION.

REALLY? T NEVER THOUGHT
ABOUT THAT.. HOW CAN YOU TAKE
PART IN THE ACTVITY?

T USUALLY HAVE TO
WAIT FOR SOMEONE TO
READ IT TO ME OR MISS
OUT ENTIRELY.




THAT'S NOT FAIR! WE
HAVE TO DO SOMETHING.

YEAH.. LET'S TALK
TO THE TEACHER AFTER
CLASS.

During recess, the three friends plan
to speak with their teacher

CARLOS, HAVE YouU
EVER HAD A BRAILLE BOOK
AT SCHoOL?

NO.. T ALWAYS HAVE TO
ASK FOR HELP. BUT I'D LOVE
TO BE ABLE TO READ ON MY




LET'S TALK TO
MS. ELENA RIGHT
NOW.

I HAD
NO IDEA HOW HARD THIS
COULD BE.. WEVE GOT TO DO
SOMETHING!

After class, the three approach the
teacher’s desk.

MS. ELENA, WE NEED TO
TALK ABOUT SOMETHING

I CAN'T READ THE CLASS
BOOK THERE'S NO BRAILLE ORr
AUDIO VERSION. T WANT TO JOIN
IN, BUT T HAVE NO WAY TO
ACCESS IT.

CARLOS.. T HADN'T
REALIZED THAT. YOURE
ABSOLUTELY RIGHT. WE
NEED TO FIND A
SOLUTION.




Ms. Elena looks for ways to make the
class more inclusive.

Ms. Elena in the teachers' lounge, doing research on her
computer.

WE NEED ACCESSIBLE BOOKS..
WHERE CAN T FIND BRAILLE OR
AUDIOBOOK VERSIONS?

In the principal office, talking to principal —lﬁ_

Ramirez.

S —

PRINCIPAL, WE NEED
ACCESSIBLE MATERIALS FOR
CARLOS. HE CAN'T READ THE
CURRENT BOOKS.

I
UNDERSTAND... BUT WE
DON'T HAVE THOSE
RESOURCES YET. LET ME SEE

WHAT WE CAN DO.




Back in class, Sofia and Martin come up
with an idea

WHILE
WE WAIT FOR THE
BRAILLE BOOKS, WE COULD
RECORD THE CHAPTERS FOR
CARLOS.

THAT'S A GREAT
IDEA! THAT WAY, HE CAN
FOLLOW ALONG WITH
THE STORY.

Ms. Elena returns, smiling.

CLASS, WHILE WE WORK
ON GETTING BRAILLE BOOKS,

WE'LL DO SOMETHING SPECIAL.
WHO WANTS TO HELP RECORD
THE TEXTS FOR CARLOS?

The students eagerly raise their
hands.




The whole class joins in to make reading accessible in
a new setting, the school’s recording studio.

Sofia and Martin recording audio for

the book.

Carlos listening to the audio on his

tablet, smiling.

THANKS, GUYS!
NOW I CAN FoLLOW
THE STORY TOO.

ACCESSIBLE
LEARNING MATERIALS
ENSURE EQUAL
OPPORTUNITIES FOR EVERY
STUDENT, ALLOWING EACH
PERSON TO LEARN UNDER
FAIR AND INCLUSIVE

CONDITIONS.




LEARNING TOGETHER

~\

HI, I'M LUIS A 9TH.
GRADE TEACHER AND T g,
LOVE MY JOB

HI, T'M MARIA. TM A
STUDENT WITH A
HEARING DISABILITY
OBSERVANT,
CREATIVE, AND
DETERMINED.

T'M LAURA, A
SIGN LANGUAGE
INTERPRETER
HIRED TO MAKE
OUR SCHOOL
MorE
ACCESSIBLE.

LU || -58

T'M JUAN, MARIA'S

FRIEND AND AN
ADVOCATE FOR
- EQUITY AND
12 INCLUSION.
i .
il .
\

'l'.h._.'
Scene 1: The Challenge in the Classroom Maria sits at her desk, %
frowning in confusion. o

The classroom is full of attentive students. Mr. Luis is f w2y
explaining ancient civilizations using the board, but -{"r =
he only speaks there are no visuals or captions. A

. 2 | ——

3 I CAN'T FOLLOW THE .

LESSON.. THERE ARE —

NO CAPTIONS Or
INTERPRETER.




Juan)notices her frustration and gently touches her Mr. Luis continues talking and writing on the board.
arm.

EVERYTHING i 8
% OKAY, MARIA? |
e P | =%
. | AS You cmv SEE, EGYPTIAN
ot T CULTURE GREATLY
T WFLUENCED ARCHITECTURE |
AT THE TIME.

I DON'T UNDERSTAND ANYTHING. T
CAN'T READ LIPS WHEN THE

= TEACHER TURNS HIS BACK. ]
1 |
f " ——
S L | P | - C5 5 t
Maria sighs, stops taking notes, and looks around. Her Juan raises his hand.

classmates are ertlng WIthOUt any issue.

SR, T THINK MAriA
NEEDS SOME

HELP TO FoLLOW
THE CLASS.

Mr. Luis pauses, frowning slightly.

MARIA CAN'T HEAR
EVERYTHING YOU SAY.
COULD YOU USE MORE
VISUALS Or CAPTIONS?




Mr. Luis looks thoughtful.

T HADN'T THOUGHT
ABOUT THAT.. LET ME f
FIND A SOLUTION. £

Finding Solutions

After class, Juan and Maria approach Mr. Luis to talk
about the issue.

i

:I |I .I' |
./
= _.-_""_.
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i L

i N

SIR, THERE ARE WAYS
TO MAKE THE CLASS

MORE ACCESSIBLE.
CAN WE WORK ON A
SOLUTION?

Mr. Luis searches on his computer and finds the
option to hire a sign language interpreter.

HERE IT IS! WE
CAN REQUEST

AN
INTERPRETER.

Juan smiles excitedly and shares the news with Maria
using sign language.

THERE WILL
BE AN
INTERPRETER |
N CLASS! )

THAT
WouLD BE
AWESOME!

Scene 3: Implementing Changes

A few days later, someone new walks into the
classroom with the teacher.

.’T":i-*'H“ i

LB




Laura stands beside Mr. Luis and starts interpreting
as he speaks.

TODAY WE'LL TALK
ABOUT ANCIENT
GREECE AND THEIR
PHILOSOPHICAL
ACHIEVEMENTS.

Mr. Luis teaches happlly, knowing

- Maria now has support

Maria follows along easily, taking enthusiastic
notes.

Juan smiles at her and shows his notebook.

. *
- b

P L4
|

ALL GOOD o
Now? e 1

e S
/ J" |

Scene 4: Change for Better Learning

After the change, all students are happy.
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At recess, Juan and other classmates talks to Laura
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HoWw Do You say
“GOOD MORNING” IN
SIGN LANGUAGE?
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Maria watches her classmates learning to
communicate with her. She’s moved.

THANK YoU

FOR e 5 --:
LEARNING! i LY
Xl
o) —
1‘*""

WE WANT
EVERYONE TO
UNDERSTAND
EACH OTHER.

In the next class, Mr. Luis uses more visuals and
captions in his presentation.

IV ADDITION TO THE
INTERPRETER, T'LL USE
CAPTIONS FROM NOW O,
S0 EVERYONE CAN
FOLLOW THE LESSON.

The whole class is engaged including Maria, who now
understands everything clearly.

. 1
o
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S AN INCLUSIVE
; CLASSROOM IS A
CLASSROOM FOR
] ALL.
'“:- —— e
|




LETTERS DANCING TO THE
RHYTHM OF A NEW WORLD




HER OUT BECAUSE OF HER
DYSLEXIA.

FOR THE NEXT CLASS, YOU'LL
WORK IN GROUPS AND PRESENT THE
TOPIC OF SOCIAL MEDIA. WE'LL FORM
GROUPS OF TEN. LUCIA WILL BE IN
GROUP TWO. T HOPE NO ONE LEAVES

IQE(TS DO THE PROJECT TOGETHER!)

- -..:a'
.!_ e

i g
{1 HOPE THEY INCLUDE ME AND LET ME !
\ ParTiCIPATE.

L it

VEAH, YEAH, wHATEVEIZ...)
| 7, I THINK IT'S BEST IF LUCIA JUST
W A% WHY HANDLES THE SLIDES TODAY
B IS IT SO HARD FOR ME

A ‘/ TO UNDERSTAND LETTERS, -
-1 % AND EVEN HARDER TO ﬁ

. SPEAK THEM? TT T

T CAN HELP BY DONG THE e

L. CONCLUSION. o S

Lucia goes into her room, takes a deep breath, and
searches for a way to be heard.

You
ALL DID AN AMAZING JOB.
CONGRATULATIONS!




-

— ]

THERE MUST BE A

He takes his cell phone and discovers an -
application that works with artificial intelligence.

HI, T WANT TO TELL YOU THAT
I FOUND A DEVICE TO SPEAK
WITH You.

e S
7 % Mo sPeak witH You,”
W HA HA!

HA HA HA, SHE SOUNDS
LIKE A ROBOT!
-

Ll

WHY ARE YOU ALL SO
MEAN TO ME?




IT'S TIME TO DO SOMETHING.
IF THEY DON'T WANT TO TALK
TO HER, THEN T WILL TODAY.

) e e e N
T'M GOING TO USE IT

O

o)
. :
v TN

T'M GOING TO GIVE You
ALL A LESSON.

*THEY LAUGH

TODAY TM NOT A .
ROBOT. T'M . =
TECHNOLOGY |
DESIGNED TO HELP

EVERYONE |
COMMUNICATE. TM | -
FROM THE FUTURE!

THIS ISN'T A
JOKE-ITS A
CHANCE FOR
SOMEONE TO
SPEAK.

e

I'LOVE THIS APP.

The school authorities put up a large sign outside to
promote inclusion.

J \ FORGIVE US. J

4 N\
TODAY WE HAVE THE CHANCE TO
HEAR FROM LUCIA, A STUDENT WHO
HAS SHOWN US THAT BARRIERS
ONLY EXIST IF WE LET THEM. THE
ey TOOLS SHE'S INTRODUCED WILL
“ . | Now BE IMPLEMENTED FOR ALL
A STUDENTS WITH LEARNING NEEDS.

(& J

r
P
5
§

0

BARRIERS IN EDUCATION AREN'T ALWAYS )
_l' PHYSICAL WALLS. SOMETIMES THEY'RE
k INDIFFERENCE, IMPATIENCE, OR FEAR OF
WHAT'S DIFFERENT. BUT TODAY,
THANKS TO TECHNOLOGY AND TO
THOSE WILLING TO LISTEN, EVEN IN A
DIFFERENT WAY, THOSE BARRIERS CAN
BE BROKEN DOWN.

J

THE END

*



NEW HORIZONS

KIDS! COME

HEY,

WELCOME, KIDS.
THESE ARE YOUR
NEW TEAMMATES.

L

t]

,” THEY LOOK ™ |
\ATUS WEIRD,’

~ -

FULLY THEY'RE NOT LIKE

DANGEROUS.

THEY SAY.. THAT AFROS ARE

6o
AHEAD AND PLAY
WHILE T HEAD TO
THE OFFICE

————— ==

1WILL THEY LET :

THEY LOOK

WE'D LOVE TO
GET TO KNow

HEY GUYS! cAN WE
JOW IN?

N\

I MEAN... CAN

THEY EVEN
PLAY?

I BET THEYVE
GOT CHOCOLATE
INSTEAD OF
BLOOD.




JUST GIVE US A
CHANCE. IF You
DON'T LIKE IT,
WE JUST WANT TO
HAVE FUN..

EVERYONE
DESERVES A

ENOUGH!
JUDGING PEOPLE
JUST BY HOW THEY,
Look?

WE ALSO WANT
TO BE PART OF THIS

WE
JUST WANT
FRIENDS.

THE‘/’IZE NoT
CRIMINALS/

GOOOOCAL! DID YOU
SEE THAT?/

THEY'RE

ALRIGHT, REALLY
P LETS pLAY! i '-'-',I' —"'Ed""" uuﬂ-—d [clo)]
= -, ~
/ LET'S SEE '\
I WHAT

‘\ THEYVE 1/




INCREDIBLE!
WHERE'D YOU
LEARN THAT?

I
LEARNT IN MY TOWN. WE
PLAYED EVERY DAY.

THIS IS
HOW WE CELEBRATE GOALS.
WANT TO LEARN?

YOURE
AWESOME!

SORRY. YOU
6uYs JUsT
WANTED TO BE
FRIENDS.

AND
US sHow WHo WE
REALLY ARE.

“WE LEARNED NOT TO

JUDGE BY
N, APPEARANCES

THANK You!
THAT MEANS A LOT.

DIFFERENCES
SHOULDN'T KEEP US

ALL HAVE SOMETHING
TO LEARN FROM EACH




ANCESTRAL VISIONS

™

SO HAPPY! TLL
FINALLY SEE MY MOTHER
AGAIN. AND T'LL GET TO STUDY

IN THE CITY, EVEN THOUGH
EVERYTHING HERE FEELS
SO DIFFERENT.

BE
STRONG ON YoUr
FIRST DAY OF
SCHOOL, MY SON. AND
NEVER FORGET WHERE
WE COME FROM.

THERE'S

BOOK ABOUT MY
COMMUNITY IN THE
AMAZON... AND
EVERYONE'S

NOTHING IN THIS |

IT'S CALLED A
“TOCADO DE PLUMAS”.

/

N\

Hreadlyarie IT REPRESENTS OUR
WHERE YOU'RE
FROM, BUT THAT IDENTITY IN THE
THING ON YOUR AMAZON.

HEAD LOOKS

THESE ARE
MEDICATIONS THAT
HELP CURE DISEASES.

TEACHER, WE DON'T
HAVE PILLS IN MY
COMMUNITY. MY GRANDMA

A e HEALS US WITH
.. :_?3L AYAHUASCA

el




DRINKING HERBS?

SOME KIND OF
MAGIC

( WERDEST THNG
TVE HEARD.

THAT'S NOT MEDICINE.
THOSE ARE JUST BELIEFS
FROM YOUR PEOPLE.

~ REALLY WORKS.

GRANDMA
DOESN'T LEE... IT

TODAY TLL TALK
TO You ABOUT
AMAZONIAN PLANTS

THAT SCIENCE IS

JUST BEGINNING TO

DISCOVER

MY GRANDMOTHER TAUGHT |*
ME ABOUT GUAYUSA.WE USE | |
IT FOR ENERGY AND FOCUS. | |

)( He sHoup wsT sTay j
L

FIND?

GUAYUSA!? DID YOU KNOW IT'S
NOoW SOLD WORLDWIDE AS A
SUPERFOOD AND IS HARD TO




WE ALSO USE CAT'S CLAWS
TO BOOST THE IMMUNE
SYSTEM AND DRAGON'S BLOOD
TO HEAL WOUNDS

THIS IS AMAZING!
DID YOU KNOW MANY
MODERN MEDICINES

COME FROM THIS
KNOWLEDGE? BIG

PHARMACEUTICAL LABS

PAY MILLIONS TO

RESEARCH IT!

™
SHOCKED THIS ISN'T
TAUGHT IN SCHOOLS. THIS
IS REAL KNOWLEDGE, NOT
Maaic!

YOURE RIGHT. OUR
CURRICULUM INCLUDES NOTHING
ABOUT THE AMAZON. WE NEED
N TO CHANGE THAT...

RETHINK HOW WE TEACH. WE
CAN'T KEEP IGNORING SUCH
VALUABLE WISDOM.

BAYRI, T WANT
TO APOLOGIZE IN
FRONT OF EVERYONE.
NO ONE APPRECIATED
YOUR KNOWLEDGE OR
THAT OF YOUR REGION,

I
DON'T WANT
You TO JUST
LISTEN TO ME.. T WANT
YOU TO HEAR ALL THE
PEOPLE WHO'VE BEEN
IGNORED, EVEN THOUGH
THEY ALWAYS HAD
VALUABLE KNOWLEDGE
TO SHARE.




EXPLORING TOGETHER

lr,e.’ HI, TM LUCAS. TM A
STUDENT WITH VISUAL
IMPAIRMENT. T LOVE NATURE,
AND MY OTHER SENSES
ARE SUPER SHARP

HEY! T'M ANA, LUCAS'S FRIEND. T'M
ENERGETIC AND CREATIVE. ALWAYS
LOOKING FOR WAYS TO HELP OTHERS

WHAT'S UP? T'M DIEGO, LUCAS AND ANA'S
CLASSMATE. TM THOUGHTFUL AND A GOOD
FRIEND. T LIKE FINDING WAYS TO INCLUDE
EVERYONE.

=
%

¥

HELLO, T'M MATEO, THEIR TEACHER. T'M
ENTHUSIASTIC AND OPEN TO LEARNING HOW
TO MAKE SCHOOL ACTIVITIES MORE
INCLUSIVE.

KIDS, THIS FrRIDAY WE'RE GOING ON A S
NATURE WALK! IT'S A GREAT CHANCE TO
LEARN ABOUT THE ECOSYSTEM!




( MY BACKPACK'S ALREADY PACKED! J

SOUNDS AMAZING..

(AAA 3]

LUCAS, AREN'T YOU EXCITED ABOUT
THE FIELD TRIP?

"a .

( T LOVE NATURE, BUT...

]

HOW WILL T ENJOY THE WALK IF
I CAN'T SEE THE TRAIL?

1 dsis &
WHAT IF THERE ARE
OBSTACLES? WHAT IF T GET
LosT?

YOU'RE RIGHT. HOW CAN WE MAKE IT

I HADN'T THOUGHT OF THAT, BUT
EASIER FOR YOU?

IDON'T WANT TO BE A DON'T EVEN THINK THAT!
BURDEN... MAYBE 1 LET'S TALK TO TEACHERRR-
SHOULDN'T GO.

MATEO. T'M SURE WE CAN

FIND A SOLUTION




TEACHER, LUCAS
WANTS TO GO ON
THE TRIP, BUT HE'S
WORRIED HE WON'T
BE ABLE TO FULLY
PARTICIPATE

WE THOUGHT MAYBE
WE COULD DO
SOMETHING TO HELP
HIM ENJOY THE WALK
WITHOUT ISSUES.

T'VE NEVER CONSIDERED
THIS.. BUT YOURE RIGHT.
EVERYONE SHOULD BE ABLE
TO JON. LET ME THINK...

TVE GOT IT/ WE'LL
ORGANIZE THE TRIP IN
PAIRS, AND LUCAS WILL HAVE
A GUIDE

PLUS, THE PARK GUIDE
CAN DESCRIBE

EVERYTHING IN DETAIL

LUCAS WILL GET
TO EXPERIENCE

THE TRIP IN HIS
OWN Way




THE TREE LEAVES ARE A DEEP
GREEN, AND THERE ARE
COLORFUL BUTTERFLIES
FLYING NEARBY.

T CAN HEAR THE BIRDS
SINGING... AND T FEEL
THE COOL BREEZE ON

IT'S SOFT AND A
LITTLE ROUGH AT
THE SAME TIME!

HERE'S A FERN LEAF.
TOUCH IT-DO YOU FEEL
THE TEXTURE?

LUCAS 1S EXPLORING
| NATURE BETTER THAN WE
ARE!

THAT'S WHAT MATTERS! |
WE ALL LEARN IN DIFFE-
RENT WAYS,

o .
THAT WAS AMAZING! T THOUGHT T
WOULDN'T ENJOY IT, BUT THANKS TO You, T
EXPERIENCED IT IN A UNIQUE WAY.

DIFFERENTLY—AND THAT'S WHAT MAKES
US SPECIAL.

b I
THE IMPORTANT THING IS MAKING SURE
NO ONE GETS LEFT OUT.




BRIDGING BARRIERS,

Maya, a teacher, approaches Mateo with a warm smile

SEPARATING DIFFERENCES

Mateo and his family just moved from Quito to Loreto, a city
in the Amazon, because his parents found better jobs. Today

is his first day at a new school

ALRIGHT, A NEW
BEGINNING. T WONDER IF
T'LL MAKE FRIENDS

PUNCHA NafITo,

WELCOME! y

JHELLO!

GOOD
ARE YOU MATEO?

MORNING.. YES, T'M

WHAT'S

I
DON'T UNDERSTAND N WRONG, MATEO?

WELL, HERE WE
LEARN IN TWO
LANGUAGES—KICHWA

A few hours later...

ALRIGHT KIDS, LET'S
CONTINUE OUR LESSON. WHO
CAN TELL ME HOW TO SAY
“SUN” IN KICHWA?

\(VERY GOOD,
JOSUE
ME

TEACHER! TT'S

En el recreo Josué le ensefian a Mateo muchas palabras mas.

make more sense to him

I
UNDERSTAND SO
MUCH MORE

Little by little, Mateo learns to speak Kichwa, and it starts to

SEE, MATEO!

HARD!

7 T

r'h-‘,'_.

]
ESTA ES LA SOGA

EN KICHWA DECIMOS
JWAKRA!




During recess, Josué and Inti teach Mateo more Kichwa words

OH! THAT
\MAKES SENSE

TODAY, EACH OF

A few days later in class...

YOU WILL TEACH US AN
IMPORTANT WORD FROM
YOUR CULTURE

\—

3/ /VERY GOODYI s &
A Guys!
) _
.
. " t . 3

THANKS INTI FOR T'VE LEARNED

THE HELP, T SEE
: MORE SPANISH
UNDERSTAND MORE WITH You!

worDS NO(U

-

OTHER. INCLUSIVE
EDUCATION BUILDS BRIDGES

ITs
WONDERFUL TO
THEM HELPING EACH

== children support one another

Maya is amazed by how the
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EVERY VOICE MATTERS

In 2023, a Kichwa student from Otavalo received a scholarship to study at a school in Quito. He and his
family moved excitedly to the city, unaware of the challenges he would face. His native language is Kichwa,

and he struggles with Spanish. He has signs of dyslexia, which affects his communication and makes him a
target of ridicule from some of his classmates.

Escena 1: First Week of School

Language and Literature Classroom.

It was a quiet morning in the classroom; sunlight streamed through the windows, illuminating the
faces. Laura, the Language and Literature teacher, had organized a reading aloud activity. One by one,
the students came forward to read a passage from the assigned text. Some did so confidently, others
somewhat timidly, but none seemed to have any trouble... until it was Sayri's turn.

One morning in class, Teacher Ana asks for a Sayri begins to read, but pronounces each word
reading. with difficulty.

ON.. THI.SS..
BEAU..TI..
TREES. WOOOO..KE UP
GREEN.

A murmur spreads

“IMASHPA MANA MISHU
SHIMITA YACHAKUSHKANI
WAWAMANTA

WHY DIDN'T T LEARN SPANISH
AS A CHILD?

HE TALKS WEIRD!
LIKE HE CAN'T
READ.

P——
I

HE SOUNDS LIKE
FIVE-YEAR-OLD.

= 3
I E .
Sayri, embarrassed, lowers his gaze. In his mind,
he asks himself with frustration, Why didn't |

learn English as a child?




Just as laughter begins to fill the classroom, the teacher's firm voice interrupts the activity, drawing
everyone's attention. She explains that Sayri is learning and that it's his second language, making them
reflect on how they would feel in his place.

—
—_———— Sayri, with tears in his eyes, feels that for the first time
someone understands him.
WAIT A MINUTE, CLASS!
SAYRI IS LEARNING
LET'S DO AN ACTVITY
TO UNDERSTAND HIM.
el N
=l -
The classroom falls silent The experiment ) ] '
Professor Laura, with a defiant smile, hands
. them a text written in Kichwa.
their
GUYS!, Now IT'S
YOUR TURN, LET'S
READ ALOUD.
I WOULD FEEL WE HAD NEVER
BAD TOO. THOUGHT ABOUT I

T DON'T
UNDERSTAND
ANYTHING!

HoW AM |
SUPPOSED
TO READ

Professor Laura breaks the silence with a
reflection.

4. [ THIS IS How SAYRI FEELS o

g L | WHEN HE READS IN SPANISH. f:*g
; ! "
i = e « 4




YUPAYCHANI YACHACHIK
MASH| YANAPAWASHKAMANTA
IT MEANS: THANK YOU

TEACHER FOR HELPING ME

Showing empathy
Some colleagues approach Sayri with a friendly smile
and a show of support, mentioning:

7N\

SAYRI, YOU CAN READ
SLOWLY. WE'LL HELP You!

COULD YOU TEACH US
SOME KICHWA WORDS?

SHUNKUMANTA
YUPAYCHANI |
MASHIKUNASIGNIFICA: IT

MEANS: FROM THE

er

BOTTOM OF MY HEART,
THANK YOU VERY MUCH,
COLLEAGUES.

THAT MEANS:
GOOD MORNING,
GOOD
AFTERNOON, AND

(ALLI PUNLLA
ALLI CHISHI

THIS IS HOW T FEEL.
READING IN SPANISH 1S
HARD FOR ME.

SOMETIMES T'M AFRAID
PEOPLE WILL LAUGH. T
JUST WANT TO LEARN.




Empathy with Sayri.

TT WON'T HAPPER
AGAN. TH SORRY._

Inclusion and reflection.

DON'T FEEL ALONE

THANK YOU, ANDREA. T
ANYMORE.

EVERYONE

DESERVES RESPECT,

"*"’“

SR ~WORDS CAN HURT,
™, ) BUT THEY caN ALSO
e HELP




A SPACE FOR EVERYONE

Liam and Camila go shopping with their father
at an older mall that doesn’t meet accessibility
standards.

Liam and Camila have had special abilities |
since they were born, and their parents are

looking for the security guard.

KIDS, PLEASE WAIT HERE
WHILE T GO ASK THE 2
GUARD ABOUT THE RAMPS. | - ';i ra' [
B 5
-
6OOD MORNING, OF
383 %ﬁzgg ﬁ, ;ggs COURSE—THEY'RE THIS
WAY, BUT THEY'RE A BIT
THE ENTRANCE RAMPS | L pavacen
ARE? |

Camila and her father are shocked by the
condition of the ramp.

How ARE WE
SUPPOSED TO

THEY'RE TOO
DAMAGED. LET'S
JUST LEAVE

After an anonymous complaint, the mall

undergoes renovations. Some time later, it
reopens with new ramps, automatic doors, and
Braille signage

Liam, Camila, and their father return to the
mall and find a surprise.

(LOOK, CAMILA—THEY
REMODELED THE
} WHOLE MALL!

LOOK, DAD! T GOT
UP HERE SO EASILY/!




Liam and Camila feel good because they now
have full access.

LiaM/ T CAN MOVE _
AROUND WITHOUT ANY TET ME FEEL IT.
PROBLEMS! WO, IT REALLY

HEY LIAM, TOUCH
THIS—THE MAP

SWEETHEART, LET ME KNOW ).
IF YOU NEED ANYTHING—T'LL
BE HAPPY TO HELP, OKAY?

DOES! WHAT A

A kind woman speaks with Camila.

F r )
y L \
5_/!' AR

Universal design is no longer a

luxury—it’s a necessity.

THANK YOU FOR YOUR KWDNESS’
BUT THANKS TO INCLUSIVE DESIGN,
I NOW HAVE FULL INDEPENDENCE
INSIDE THE MALL!

d

I

=

LOVE THAT WE CAN
BE HERE TOGETHER/!

THE BEST PLACE
FOR EVERYONE!

WE PRESENT THIS AWARD TO
CANAVALLE MALL FOR ITS
COMMITMENT TO SOCIAL INCLUSION!

THIS IS GREAT, WE
| CAN COME HERE

Morze OFTEN!
"_r
7100% NOLUSVE. ¢ 5
-\ SHoPPING CENTER

m"

F'\-\. - Fad
Ty

HE BEST PLACE/ cAN

o
v

[
19

,j WE COME AGAN NEXT
WEEKEND?

| 1ELL ME, LiAM—WHAT

| wAs YoUR FAVORITE

PART OF THE MALL?
-

Inclusion isn’t just about ramps or elevators. It’s about creating spaces where

everyone feels welcome and supported.

*
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Language constitutes a fundamental tool through which we may gain
deeper insight into individuals and their surroundings. It enables
us to delve into their lived experiences and cultural traditions,
thereby fulfilling essential functions such as the expression of ideas,
the sharing of emotions, the construction of identities, and the
reinforcement of social bonds (Gémez-Casola & Arrocha-Rodriguez,
2021).

Ecuador is home to 18 Indigenous peoples and 15 nationalities, who
preserve 14 mother tongues. Regrettably, Ecuadorian ancestral
languages have gradually lost their value over time due to the limited
communicative contexts in which they may develop, given that the
predominant language in the country is Spanish (Confederacién
de Nacionalidades Indigenas del Ecuador, 2022). Cabascango (2023)
indicates that Kichwa is a heritage language spoken by the majority
of Ecuadorian Indigenous families. This language functions as an
intercultural communication channel that fosters harmonious
coexistence between humans and nature, thus contributing to the
building of national identity.

Kichwa, traditionally transmitted from parents to children, has
begun to weaken, largely because parents themselves have prioritized
learning foreign languages. Similarly, Cabascango observes that
the educational sphere constitutes an additional obstacle; although
children acquire their ancestral language at home, they receive
instruction in a different language within educational institutions,
which hinders both communication and the learning process.
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Within this context, the notion of the language of respect becomes
particularly significant as a means of safeguarding these ancestral
tongues.

Recognizing and valuing cultural diversity necessitates concrete
actions within the educational sphere. To improve intercultural
communication and foster mutual respect, it is essential to
implement pedagogical and social strategies that acknowledge the
country’s linguistic and cultural richness. Among these are the
promotion of intercultural bilingual education, teacher training in
inclusive approaches, and development of educational materials
in indigenous languages. Participatory methodologies that value
ancestral knowledge, such as community-based dialogue circles,
serve to strengthen the bond between the educational community
and its cultural context, enabling the sharing of knowledge,
narratives, and local cultural expression (Ministerio de Educacién del
Ecuador, 2019; Liga de Educacion, n.d.; UNICEF, n.d.). These actions
contribute to strengthening the self-esteem of Indigenous students
and raise awareness within the educational community regarding
the importance of respect (Organizacién de Estados Iberoamericanos,
2020).

To prevent cultural or linguistic conflicts, it is essential to incorporate
cultural mediation programs within educational and community
spaces. These initiatives enable tensions to be resolved peacefully using
mother tongues, the recognition of diverse cultural codes, and the
fostering of empathy, active listening, and reciprocity (Alcivar, n.d.;
Ministerio de Educacién del Ecuador 2023). School activities such as
dramatizations, collaborative projects, and intercultural celebrations
contribute to making the various identities present within the
educational environments more visible; they promote harmonious
coexistence based on respect, while sustaining a connection between
cultures and generations (Ministerio de Educacién del Ecuador, 2014,
2025).

This chapter explores various Kichwa-speaking Ecuadorian cultures,
such as Otavalo and Zuleta, both located in the northern region of
the country, within the province of Imbabura. These communities
are characterized by a strong sense of identity, expressed through
their traditional attire, language, and artisanal production, elements
that can be observed in the renowned Plaza de Ponchos (Hdez, 2023).
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The Zuleta culture, situated in the canton of Ibarra, is composed
predominantly of those who engaged primarily in agriculture (Grupos
Etnicos del Ecuador, 2013). Throughout this chapter, we accompany
our characters on their adventures, where they share their language
and customs; despite our differences, respect must always be present
as a foundation for harmonious coexistence.

Loss of Ancestral Languages Causes and Consequences

The loss of ancestral languages, such as Kichwa, threatens the
cultural identity of Indigenous communities due to factors including
colonization, which imposed dominant languages, and migration,
which distances speakers from their traditional environments.
Discrimination and the lack of educational resources hinder their
transmission to new generations, while globalization promotes
majority languages. Preserving these languages is crucial for
maintaining unique worldviews and fostering inclusion, thereby
strengthening cultural diversity (Ramirez & Chaparro, 2021).

According to UNESCO (2010), one of the main factors contributing
to this loss has been colonization, which prohibited or displaced
many indigenous languages in favor of those of the colonial powers.
The construction of nation-states has prioritized an official language
as a symbol of national unity, relegating native tongues to marginal
spheres. Another significant factor has been the education system,
which for decades promoted monolingualism, discouraging the use
of local languages both at home and in schools. Globalization has
intensified the pressure to adopt international languages such as
English or Spanish, which are perceived as more useful in professional
and technological contexts. As a result, younger generations
increasingly abandon their mother tongues, thereby weakening
intergenerational transmission, an essential process for the survival
of alanguage over time. The consequences of this loss are profound, as
each language contains unique knowledge about nature, traditional
medicine, spirituality, history, and the identity of a people. Thus, the
disappearance of alanguage represents the irreversible loss of cultural
knowledge and perspectives that cannot be replicated in another
language. This process also negatively impacts social cohesion,
since those who abandon their mother tongue often experience a
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diminished sense of belonging, thereby weakening the bonds that
hold the community together.

UNESCO warns that, unless urgent measures are taken, thousands of
languages may disappear in the coming decades, drastically reducing
the cultural diversity of humanity. To prevent this, it is essential for
governments, communities, and international organizations to work
collaboratively to revitalize endangered languages, promote their
teaching, and encourage their use in everyday life, within official
institutions, and in technological environments (UNESCO, 2010).

Indigenous languages represent a valuable cultural legacy that is
currently at risk of extinction. Of the approximately 7.000 languages
spoken worldwide, nearly half could disappear before the end of
this century. These languages are not only tools of communication,
but also custodians of identities, traditions, and unique bodies of
knowledge, particularly within Indigenous communities which,
despite comprising merely 6% of the global population, face
disproportionately high levels of poverty (World Bank, 2019). In Latin
America, home to more than 500 indigenous languages, linguistic
diversity is vast, yet many of these languages are endangered due to
globalization, discrimination, and the absence of effective protection
policies.

Language and the Construction of Cultural Identity

Preserving these languages is essential for safeguarding cultural
richness and ancestral knowledge, including agricultural systems and
medical practices that have long enriched humanity. For instance,
indigenous communities have transmitted knowledge about
biodiversity that is now considered vital for sustainability. The decline
in the number of speakers, particularly among younger generations,
placesthisheritageatrisk. Inresponse, global initiativesare promoting
revitalization through bilingual education, the documentation of
vocabularies, and the use of indigenous languages on digital platforms
(World Banck, 2019). Each language lost is a window to the past that
is irrevocably closed, thereby limiting our understanding of shared
history. Supporting Indigenous communities in the preservation of
their languages is both an act of cultural justice and a commitment to
diversity and to the planet’s future.
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Indigenous languages are essential for cultural diversity and human
rights, yet many are at risk of disappearing. They represent much
more than a means of communication; they encapsulate unique
knowledge, such as the myriad words used to describe snow, reflecting
an intimate connection with the environment. These languages form
part of the identity, history, and culture of Indigenous peoples, who
constitute more than 5% of the world’s population but face high
poverty levels (Educo, 2019).

Although there are nearly 7,000 languages, most spoken by
Indigenous peoples, over half may become extinct by 2100 due to
forced relocations, discrimination, economic migration, pressure to
adopt dominant languages, and lack of legal recognition (UNESCO,
2020). These factors limit intergenerational transmission and
the daily use of languages. To determine whether a language is
endangered, aspects such as the number of speakers, generational
transmission, the existence of educational materials, and official
recognition are assessed. Preserving these languages is crucial to
promoting peace, sustainable development, and social inclusion.
Actions such as incorporating indigenous languages into education,
public administration, and digital media, or creating study centers,
can revitalize them. Examples include the success of native
Hawaiians, who managed to include Hawaiian in public schools. In
the Philippines and Guatemala, Educo promotes bilingual education
projects that strengthen cultural identity and improve children’s
learning (Educo, 2019).

Kichwa, also called Quichua, is a pillar of Ecuador’s cultural heritage,
acting as a bridge that connects Indigenous communities with
their traditions and sense of belonging. Beyond being a means of
communication, Kichwa embodies the identity of various ethnic
groups, transmitting worldviews and ancestral knowledge that enrich
cultural diversity. Its teaching as part of bilingual education programs
strengthens students’ pride in their roots and fosters an environment
of respect and inclusion (Lopez Puente et al., 2023).

Integrating Kichwa into schools preserves this language and
empowers new generations, helping them to value their legacy while
participating in a multicultural society. However, challenges such as
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migration to cities and the lack of appropriate educational materials
threaten its survival. Therefore, it is crucial to promote initiatives that
reinforce its use, from classrooms to community spaces, to keep this
linguistic wealth alive (Lépez Puente et al., 2023).

The revitalisation of Kichwa besides the fact that protects a language,
strengthens cultural identity and promotes equity. By including
education, it fosters intercultural dialogue that enriches all involved,
celebrating diversity as a core value for Ecuador’s future (L6pez Puente
et al., 2023).

The Kichwa language is a cultural treasure of Ecuador, deeply rooted
in the identity of Indigenous communities. More than just a means
of communication, it reflects worldviews, traditions, and ancestral
knowledge that shape the lives of numerous ethnic groups. Its
incorporation into bilingual education safeguards its richness, but
also reinforces the cultural pride of the new generations, enabling
them to connect with their heritage while engaging with a diverse
world (Confederacién de Nacionalidades Indigenas del Ecuador,
CONALIE, 2022).

In Ecuador, indigenous languages such as Kichwa face significant
challenges due to urbanization, discrimination, and the lack of
adequate educational resources. These factors have led to a decline
in the number of speakers, particularly among younger generations,
thereby endangering the survival of these languages. Nevertheless,
initiatives such as intercultural bilingual education and community-
led efforts aim to revitalize these languages by promoting their use in
schools and public spaces, thereby sustaining their cultural relevance
(CONALIE, 2022).

The preservation of Kichwa is not merely a linguistic endeavor; it
constitutes an act of cultural resistance that strengthens Indigenous
identity and fosters social inclusion. By valuing and teaching this
language, Ecuador honors its diversity and builds bridges across
cultures, ensuring that ancestral voices continue to resonate into the
future (CONAIE, 2022).

According to Brodowicz (2024), language shapes the way individuals
perceive and engage with the world, influencing both personal and
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collective identity. For instance, the teaching of native languages in
educational settings nurtures cultural pride and promotes inclusion,
enabling speakers to navigate between their traditional identity
and modern society. However, the loss of language is driven by
globalization, or discrimination poses a threat to this cultural wealth,
weakening the communal bonds that sustain it. Preserving languages
such as Kichwa is therefore an act of safeguarding linguistic diversity
and reinforcing cultural identity, promoting intercultural dialogue
that enriches society. It is an expression of reverence for the history
and traditions that shape communities.

Multilingualism and Second Language Learning

Multilingualism and second language learning are deeply interrelated
phenomena that have been examined from various disciplines,
including linguistics, psycholinguistics, and neuroscience.
Multilingualism refers to the capacity of an individual or society to
communicate in more than two languages, whereas the learning of a
second language (L2) involves a process of acquisition subsequent to
the mother tongue, whether naturally or through instruction (Chiang,
Riveros & Torres, 2022). According to these researchers, multilingual
development may give rise to linguistic interferences, particularly
when the languages share similar structural features, which directly
affect the speakers’ linguistic competence.

From a psycholinguistic perspective, the critical period hypothesis
posits that acquiring an additional language is significantly more
effective during early developmental stages, particularly before
puberty, due to heightened neural plasticity and ongoing brain
lateralization (Hartshorne et al., 2018). Studies such as that conducted
by Chiang et al., (2022) confirm that speakers who acquire multiple
languages before the critical period exhibit a type of simultaneous
and balanced bilingualism, which fosters a higher level of competence
in several languages and reduces certain syntactic or phonological
interferences. The relationship between the type of bilingualism-
whether coordinated, compound, complete, or dominant- and the
efficacy of second language learning is crucial for understanding the
cognitive processes involved in multilingualism.
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In the educational sphere, learning a second or third language entails
significant cognitive and social benefits. As indicated in the article by
Educo (n.d.), children who learn another language develop greater
attentional capacity, cognitive flexibility, and communicative skills.
Mastery of languages beyond one’s native tongue broadens academic
and professional opportunities in a globalized world. The acquisition
of an L2 promotes intercultural awareness and respect for linguistic
and cultural diversity, key aspects in the formation of global citizens.

From a theoretical standpoint, models such as Selinker’s (1972)
interlanguage model and Krashen’s (1982) monitor model elucidate
the internal mechanisms that underlie L2 acquisition. According
to Gonzales and Asensio (1996), interlanguage is a transitory system
formed in the learner’s mind during the learning process, which may
fossilize if not properly addressed. In contrast, Krashen underscores
the importance of comprehensible input and the affective context in
second language acquisition, which is particularly relevant in school
contexts where exposure to the language may be limited.

It is noteworthy that learning an L2 differs from acquiring a third
language (L3), since, as argued by Fessi (2015) and Salas (2016), the
mechanisms employed to learn an L3 are not identical. Bilingual
speakers tend to transfer knowledge and strategies acquired in
previous languages, which may facilitate or hinder the process
depending on linguistic typology and the sociocultural context.
Thus, multilingualism broadens linguistic capacities and transforms
individuals’ cognitive and metalinguistic processes.

Multilingualism and second language learning must be approached
from a multidisciplinary perspective, considering both the internal
factors of the learner and the external conditions of the environment.
To harness its cognitive, cultural, and social benefits, it is essential
to develop inclusive and sustainable educational policies that
recognize the value of multilingualism. As Lozano (2015) points out,
multilingualism is limited to the functional use of several languages;
it represents a complex and enriching way of being in the world.
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Use of ICT to Preserve Native Languages

Linguistic diversity faces a critical situation due to the weakened use
of native languages and the rise of cultural homogenization processes
in the XXI century (Bonilla, 2018; UNESCO, 2019). In response to
this issue, Information and Communication Technologies (ICT)
are emerging as a relevant tool for safeguarding and revitalizing
this linguistic heritage, facilitating both its conservation and the
transmission of knowledge across generations (Cruz, 2021; Miranda &
Pérez, 2024).

In this context, the use of ICT provides new spaces for learning
native languages and for strengthening the collective identity of
Indigenous communities. According to Rubiano and Hernandez
(2024), ICT demonstrates a contextualized effectiveness, evident in
the design of platforms, videos, multimedia texts, and apps created
in collaboration with the communities, thus increasing the interest
of younger generations in learning their ancestral knowledge. This
simultaneously reinforces the connection to their cultural roots,
enhancing the sense of belonging and the valuation of Indigenous
groups (Bonilla, 2018).

Digital multilingualism offers spaces for encounters and collective
expressions, facilitating the maintenance of native languages in the
face of pressure from dominant languages (Cabrera & Moreno, 2021).
The use of ICT in multilingual contexts provides new arenas for both
synchronous and asynchronous socialization, thereby increasing
Indigenous communities’ access to linguistic resources, texts,
discussion groups, and online communities in various languages,
thus raising interest in learning (Rios, 2020).

According to Sandoval (2020) and Cipagauta (2023), the use of these
technologies faces specific challenges, such as scarce technological
infrastructure, limited internet access, and a lack of training among
teachers and communities in managing new devices. Therefore,
the design of pedagogical strategies mediated by ICT must take into
account the sociocultural, linguistic and geographical context of each
community (Diaz et al., 2024), as well as involve both teachers and
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Indigenous groups in the joint construction of content, to prevent
ancestral knowledge from becoming distorted or folklorised.

Ultimately, the use of ICT offers a valuable opportunity to protect and
promote the safeguarding of native languages through new learning
spaces and mechanisms for transmitting knowledge, thereby
strengthening multilingualism and the maintenance of cultural
identities in an increasingly globalized context (Colmenarez, 2020;
Miranda & Pérez, 2024). Employing this strategy will enable younger
generations to access, learn, and express their linguistic and cultural
knowledge, thus increasing the appreciation of humanity’s linguistic
diversity.

Sign Language as a Tool for Inclusion

There are several languages spoken, each shaped by the cultural
particularities of the country in which they evolve. Sign language
shares these same linguistic and cultural characteristics. Its
acquisition must occur in a manner comparable to that of spoken
language, that is, from early childhood, so that deaf children may
develop academically at the same pace as their hearing peers.
Understanding that achievement depends fundamentally on the
opportunities provided by the child’s environment, it becomes
essential for parents to receive support in acquiring a fluent command
of sign language, which will be transmitted to the child. Likewise,
the education system must offer and facilitate access to teachers and
materials adapted to the needs of students with hearing impairments,
enabling them to access inclusive, high-quality education that ensures
their development as active global citizens (World Federation of the
Deaf, 2018a). For this reason, the Declaration on the Linguistic Rights
of Deaf Children outlines principles that promote the lifelong teaching
of sign language, recognizing its centrality to the cognitive, social, and
academic development of deaf individuals (World Federation of the
Deaf, 2018b).

Ecuador, as a state party to the International Convention on Human
Rights, is obliged to comply with the provisions set forth in this
instrument. El Ministerio de Educaciéon del Ecuador (2013) refers
specifically to Article 24, which concerns the right to education and
establishes that all individuals, regardless of their educational needs,
are entitled to an education that guarantees equality of opportunity
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without discrimination. This right must be upheld throughout the
individual’s lifetime and must include the necessary curricular
adaptations to ensure effective learning. Consequently, people with
hearing impairments must receive an education that facilitates the
learning of Ecuadorian Sign Language, with access to teachers trained
in its instruction, as highlighted by the Ministerio de Educacién del
Ecuador (2020):

For individuals with prelingual hearing impairments, sign
language serves as an effective tool for engaging their intellect
and accessing knowledge. It is through sign language that deaf
children and adolescents enrich their cognitive frameworks,
express their emotions, construct their identity as deaf people,
and establish fulfilling relationships with others. (p. 38)

Despite the inclusion mandates established in Ecuadorian legislation
and the national curriculum, a study conducted by Ureta-Andrade
and Donoso-Cedeno (2022) at the School 16 November, in the San
Vicente canton, revealed a low level of proficiency in Ecuadorian
Sign Language among the institution’s teachers and even among
the students with hearing impairments themselves. As a result,
communication tends to occur on an improvised and empirical basis,
which hinders the development of effective interaction between
teachersand students, and vice versa, ultimately generating feelings of
frustration among deaf learners. In this context, the implementation
of ICT has been identified as a crucial tool for advancing towards a
more inclusive educational model for deaf individuals.

In the current technological era, where the pursuit of new tools to
support human developmentisparamount, the use ofinformation and
communication technologies (ICT) for inclusive educational purposes
is crucial. The use of ICT has opened new opportunities for education
by eliminating geographical barriers, facilitating collaborative work
through improved communication, and fostering autonomous
learning. For them to be effective, both teachers and students must
know how to use these technologies appropriately. When educators
identify the appropriate tools and apply them, it becomes possible
to enhance the phonetics, lexicon, and morphosyntax of students
with hearing impairments. The dynamic and engaging nature of
ICTs encourages pupil participation and fosters the development of
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literacy skills (Roing Osete, 2012). In Ecuador, significant advances
have been made regarding inclusive education, with efforts directed
at ensuring quality education for all. In this context, the relevance
of ICTs has increased, as they help teachers to better adapt their
lessons to the specific needs of each student, particularly those with
special educational needs, thereby contributing to the development
of equity within the educational system (Arteaga Tuba, 2024). It must
be acknowledged, however, that despite considerable advances made
using ICTs, there remains much room for further development.
Garcia (2024) highlights the need to develop inclusive technologies for
deafindividuals and affirms that:

Although the use of ICTs has driven significant progress, there
remains a vast field yet to be developed. It is necessary to create
new information and communication technologies (NICTs)
that are specifically adapted to the needs of deaf individuals.
This requires the application of approaches such as universal
design, user-centred design, and participatory design.
Achieving genuine digital inclusion fundamentally depends
on possessing a deep understanding of deaf culture and sign
language. (p.40)

Within this context, it can be concluded that the learning and
teaching of sign language constitute a vital tool that gives life to and
strengthens inclusion within the classroom. Training in sign language
for both teachers and students enhances inclusive communication
in educational settings, fostering equity of opportunity and the
development of socio-emotional skills (Gonzalez et al., 2023). For this
reason, the Ministerio de Educacién del Ecuador has incorporated
the teaching of Ecuadorian Sign Language for people with hearing
impairments among its guiding principles, recognizing it as an
essential component of the national education system.

Traditional Stories and Oral Narratives in Indigenous
Languages as Didactic Resources

Latin America is a region characterized by the diversity of its
Indigenous and Afro-descendant peoples, which makes an
intercultural approach essential for the preservation of their cultures,
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traditions, and languages. Within this framework, intercultural
bilingual education has undergone sustained development over
more than five decades, achieving significant progress. Initially, this
educational model was limited to the mere translation of texts from
Spanish into indigenous languages; however, it has since evolved
into an approach that produces educational materials directly in
those languages, integrating their own cultures and worldviews and
promoting reciprocal teaching and learning processes. Such progress
has not been regional, as certain areas still lack access to intercultural
bilingual education (UNICEF, 2021).

In a country as culturally rich as Ecuador, it is vital to address
multiculturalism and, more specifically, interculturality. Walsh
(2005) defines interculturality as:

A goal to be pursued, interculturality should be understood
as a permanent process of relationship, communication,
and learning among people, groups, knowledge, values,
and different traditions, aimed at generating, constructing,
and fostering mutual respect and the full development of
individuals’ capabilities, beyond their cultural and social
differences. (p. 4)

Thus, the implementation of intercultural bilingual education
becomes highly relevant, as it enables the full exercise of the rights of
all peoples and nationalities residing in the country, and it guarantees
their ability to transmit ancestral knowledge through quality
education that fosters both cognitive and socio-affective development
(UNICEF, n.d.).

The integration of storytelling as a didactic resource in the classroom
opens new opportunities to engage in meaningful learning, thereby
contributing to quality education in which learners participate
actively. A study conducted by Lépez (2023) in Oxapampa, Perd,
revealed that the use of popular stories in the Yanesha language
fosters meaningful learning by increasing student motivation
and interest. Similarly, a study by Padial and Saenz-Lépez (2013)
demonstrated that implementing storytelling as a pedagogical tool,
through playful activities, benefits students by supporting both their
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cognitive development and their socio-affective growth, allowing
them to acquire new perspectives on the surrounding reality.

In this context, and with the aim of providing an education that
integrates the cultural knowledge of Ecuador’s diverse peoples and
nationalities, legends, myths, and traditional stories are regarded as
fundamental didactic resources for fostering quality education that
reinforces cultural identity. According to Haro (2023), core aspects of
culture such as history, traditions, language, and folklore play a crucial
rolein the formation and consolidation of identity. For this reason, the
inclusion of Ecuadorian legends into the educational process enables
students to engage more deeply with the country’s cultural diversity,
as they are exposed to new realities that, being linked to their own
lived experiences, contribute to a strong formation of cultural
identity. The use of such legends allows for the design of pedagogical
activities that enhance learning, as these narratives facilitate broader
knowledge and a deeper understanding of Ecuadorian cultures (Rojas,
2019).

Traditional stories and legends represent a valuable didactic resource
for enriching intercultural bilingual education, particularly when
conveyed in the country’s indigenous languages. These narratives
stimulate interest and facilitate learning among students while also
strengthening cultural identity. They promote understanding of
Ecuador’s sociocultural diversity and foster mutual respect.

Analysis of Language Attitudes toward Kichwa, and other
Indigenous Languages

Ecuador is a country marked by profound diversity in every sense.
According to the Instituto Nacional de Estadisticas y Censos (2023),
among Indigenous peoples, Afro-Ecuadorians, Montubios, Mulatos,
and Mestizos, the Consejo de Nacionalidades y Pueblos del Ecuador
(CODENPE) officially recognizes 14 nationalities and 18 Indigenous
peoples across the country. Interculturality is understood as a
condition that opens a path of possibilities towards pluractionality
and is, in turn, complemented by a state of the same character, one
that permits its expressions and acknowledges the existence of the
other (Mosquera & Ayala, 2020).
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Language attitudes refer to the opinions, beliefs, and prejudices
that speakers hold regarding a language, its varieties, or its usage.
They constitute a central topic within sociolinguistics owing to
their significance in understanding phenomena such as linguistic
variation, language awareness, and the notions of correctness
and prestige associated with languages. Although all indigenous
languages in Ecuador are considered vulnerable, both the degree of
language used and the attitudes towards them may vary considerably
even among neighboring communities that share the same language
(Haboud, 2004).

In Ecuador, specifically in the province of Imbabura, there have
been documented cases concerning the use of the Kichwa language.
According to the publication by Guarin and Tovar (n.d.), it was found
that non-indigenous female teachers value Kichwa and have even
learnt the language as a result of the work carried out by the Casa de
Pensamiento. In contrast, native speakers reported having shown
a reluctant attitude towards Kichwa during their childhood due to
experiences of discrimination. These findings illustrate that, although
Kichwa was a marginalized language, it is now recognized even by
those outside Indigenous communities as a component of cultural
identity and is regarded with pride.

According to Yungan et al. (2019), attitudes may be either positive
or negative, depending on values, beliefs, social environment, age,
or education, as attitude reflects how an individual adapts to their
surroundings and is the result of a cognitive, affective, and behavioral
process. Those speakers build a network of values from which they
understand their perceptions of language, whether their own or
someone else’s. In this regard, Mejia (2021) argues that language
awareness depends on the speaker’s possession of functionally
equivalent linguistic resources, and the availability of their social
variation. Language awareness thus produces a sense of either
security or insecurity in the speakers. Considering this, we can
observe that children, even from an early age, develop an awareness of
these language attitudes through their idiolect, whereby they come to
value their language within the social sphere.

Within a broader context, that of education, the Kichwa language
is represented as a symbol of Ecuador’s pluricultural identity. Its
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preservation is not only essential for Kichwa-speaking communities,
but also for Ecuadorian society as a whole, in the construction of an
inclusive and respectful society. According to Puente et al. (2024), in
the educational sphere, the presence of Kichwa acquires relevance;
its inclusion contributes to linguistic diversity and enables students
to connect with their cultural roots, fostering a sense of belonging
and pride in their Indigenous heritage. This implies that, within the
Ecuadorian educational system, there are schools in which Kichwa is
preserved and even integrated into the curriculum, to safeguarding
the language and its cultural significance.

Linguistic practices and attitudes within educational institutions are
of great importance even in major urban cities of Ecuador, as they
underscore the significance of bilingualism both at the individual and
societal levels. As Andrade (2016) states:

The study of language attitudes and their relationship with
the linguistic practices developed by speakers in relation
to their language has attracted the attention of scholars
from various disciplines, including linguistics, psychology,
sociocultural studies, and language and educational planning.
It is undeniable that attitudes, namely the beliefs and
predispositions that individuals hold towards the Kichwa
language, have a profound impact on its vitality, that is, on its
maintenance or decline. (p. 19)

The Intercultural bilingual education constitutes one of the most
significant accomplishments of Indigenous groups, as it has brought
about an extensive sociocultural transformation in the country.
According to Flores (2020), many Indigenous education initiatives
have been implemented in the Andean region and parts of the Amazon
region, to promote education among these communities through the
teaching of both Kichwa and Spanish, thereby preserving ancestral
knowledge, worldviews, and wisdom. With the support of the state,
individuals, particularly children and adolescents, benefited from the
implementation of Kichwa instruction, as it is one of the most widely
spoken ancestral languages among Indigenous peoples in Ecuador.
Efforts have therefore been made to ensure the preservation of the
language in both the Sierra and Amazon regions.
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Today, Indigenous communities in Ecuador remain the principal
source of Kichwa language preservation; however, younger
generations have increasingly shifted towards Spanish as their
dominant language. As Chavez (2022) mentions, it is widely
acknowledged that the survival of indigenous languages is under
threat, not only in Ecuador but across the globe. Fortunately, many
scholars have researched on the matter, and several governments
and organizations have committed themselves to efforts aimed at
revitalizing these languages.

Not all these efforts conduct to positive results. As Gauin (2024)
mentions in her study on the importance of the Kichwa language at
the Unidad Educativa Bilingue Nuncachik Yachay, the institution
faces considerable challenges in maintaining Kichwa among students
in upper primary education. The lack of resources and insufficient
teacher training makesit harder to use theimplementation of effective
methods and approaches for teaching Kichwa. Although efforts to
sustain the Kichwa language within the educational environment
persist, such efforts are rendered difficult by persistent barriers,
particularly those concerning the implementation and development
of pedagogical strategies in the classroom.

In educational communities, UNESCO (2016) mentions that linguistic
improvement has some significant limitations. For example, even
though both bilingual teachers and students speak the same language,
district and school officials have tended to dismiss the importance
of Kichwa and rural school. In this regard, Spanish should function
solely as a medium of intercultural communication. This situation
contributes to a diminished depreciation of the mother tongue among
younger generations; indeed, some Kichwa speakers may even choose
not to express their Indigenous identity, leading to a gradual erosion
of the language “s perceived value.

Yanzapanta (2018) warns that the persistent lack of critical reflection
on the relationship between linguistic phenomena and speakers value
judgments givesrise toacademic disinterest across variousdisciplines,
including linguistics, language, planning, and sociocultural and
educational studies. This institutional neglect negatively affects the
development of language, attitudes, and communicative practices,
thereby limiting the learning process. Consequently, it is essential
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for students to become creative, participatory and reflective subjects
capable of strengthening both their intellectual capacities and their
attitudes towards language.

In Ecuador’s Amazonian region, similar difficulties arise, particularly
in relation to structural limitations and barriers that hinder the
effective teaching of Kichwa. Vilema et al. (2025) mention that:

In the Amazonian region of Ecuador, teachers face a set of
sociocultural conditions that affect their professional practice.
The geography of the region, marked by remoteness and
limited access to educational zones, creates a challenging
environment. In Pastaza Province, the parish of Rio Tigre is
home to six educational institutions that experience these
difficulties. (p.7)

This highlights that the struggle to adapt and maintain the Kichwa
language is affected by numerous factors, including sociocultural
conditions, the lack of pedagogical resources, and notably a
pronounced lack of interest among students in continuing the
learning of Kichwa.

Conclusions

Language is not only a means of communication, but also a vital
component of cultural identity, collective memory, and the worldview
of Indigenous peoples. In Ecuador, languages such as Kichwa face
ongoing threats stemming from historical processes of colonization
globalization, and internal migration factors that have diminished
their intergenerational transmission. Preserving ancestral languages
requires unquestionable educational action, sustained public policies,
and the active participation of communities, as each language carries
unique forms of knowledge that enrich the human legacy and the
cultural diversity of the country.

Intercultural bilingual education is important for maintaining
indigenous languages and fulfilling Indigenous students” right to

*



quality education that representative and respectful to their cultural
identity. Reported experiences in both urban and rural contexts
demonstrate that the integration of indigenous languages into school
curricula fortify the sense of belonging, self-esteem, and social
cohesion with communities. However, the implementation of this
educational model continues to face challenges, including the lack of
appropriate teaching materials, the deficiency of trained educators,
and prevailing social attitudes that continue to reduce indigenous
languages. Overcoming these barriers is fundamental to building an
equal and genuine intercultural education system.

The incorporation of technological resources into the teaching and
preservation of indigenous languages opens up new possibilities for
their revitalization and dissemination among younger generations.
The ICTs enabled the creation of interactive educational materials,
digital platforms, and multimedia content in ancestral languages,
thereby fostering student interest and active participation. The
achievement of these strategies depends on overcoming limitations
such as the digital devises, lack of connectivity, and insufficient
technical training both among teachers and within Indigenous
communities. It is essential that educational policies prioritize the
development of inclusive and culturally appropriate technological
solutions.

Profound educational interventions, spaces for intercultural dialogue,
and policies that bring visibility to the value of ancestral languages in
both public and everyday life are urgently needed. As a future line of
research, it is proposed to examine innovative pedagogical strategies
and cultural mediations that may promote lasting changes in societal
attitudes, thereby fostering a culture of linguistic respect and equity
in Ecuador.
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POSTERS FOR ALL

A typical day in a hospital in Imbabura.

2KAYPI PIPASH KAN?
(1S ANYONE HERE?)

Since all the information was in Spanish, -
the old man could not understand it.

e

Do

NUKA
MANA YACHANICHU

EXCUSE ME,
SIR, HOW CAN T

-

CASTELLANU..
(I DON'T UNDERSTAND LA
ENGLISH) 2 .-='}

The old man was very confused. Fortunately, Oscar, a
young man from his community, was working at the
hospital, and he observed what was going on.

KUNAN NIUKA USHAY.

PITAK YANAPANKA? (1
FEEL SICK. WHO CAN
HELP ME?)

CALM DOWN,
SIR. T SPEAK
KICHWA. WHAT DO ) |
You NEeD? /| -

The next day.

IF THIS HAPPENED TO
THIS POOR OLD MAN, T'M SURE IT
WILL HAPPEN TO OTHERS TOO. THE
BEST THING TO DO IS TO MAKE
INCLUSIVE POSTERS.

Days later, the young man met with people from
different indigenous communities in the province to

achieve his goal.

YES, IF WE MAKE USE OF DRAWINGS, THE
POSTERS CAN BE CLEARER ALONG WITH
THE TRANSLATION.

KAY SHUK SUMAK RURANA/
(THAT'S A GREAT IDEA/)




Days later, people from the community and hospital staff put up the new posters.

TR
e
§ Criad )
1 T #

Some time later, an old lady from another distant

Kichwa community arrived at the hospital.

Fortunately, now, she had something to help her.
1| =

POSTERS ARE BILINGUAL.
NO ONE WILL GET LOST
AGAIN.




THE MUSIC OF MY ROOTS

Muyu, a young indigenous boy, and his friends were listening to music in Spanish as usual.

I DON'T KNOW,
THERE ARE HARDLY
ANY MODERN

WHY DON'T YOU EVER
LISTEN TO MUSIC IN

The next day, Muyu was concentrating on his cell
phone when his grandmother started singing a
traditional song from his community.

IMASHING, KAY TAKINA NAwPA
NUKANCHIK RUNABKUNAPA. (LISTEN TO
THIS SONG, IT COMES FROM OUR
ANCESTORS)

song.

Right away, Muyu went to his computer to mix and
edit the song. When he finished, he uploaded it on
her social media.

GONG TO DO
SOMETHING WITH

"2\ THIS. MODERN RHYTHMS

'\ CAN MAKE IT SOUND

GREAT.

The next day, Muyu arrived at school and noticed a
group of classmates gathered around listening to
something.




WOW/! MUYU, THIS
SONG IS GREAT, CAN
YOU SHOW US WHAT IT

SURE!
LOOK, THE PHRASE
“CHASKAKUNAKA NUKAPAK
RIKCHANA" MEANS: “THE
STARS LIGHT




THE GAME OF LANGUAGES

24 de Mayo School.

TODAY WE'RE GOING TO PLAY A
QUIZ TOURNAMENT! FORM TEAMS AND

GET READY.

% _— BUT. How WILL WE
UNDERSTAND EACH OTHER IF
SOME SPEAK KICHWA AND

™ OTHERS SPANISH?

I'M SORRY,
USED TO SPEAKING
SPANISH.

TMNOT

I DON'T

ANSWER IF T DON'T
KNOW KICHWA?

UNDERSTAND WHAT ‘/
ARE SAYING! HOW CANT )4

WE CONTINUE, LET'S LEARN

WAIT A MINUTE! BEFORE

SOME KEY PHRASES AND
OTHER WAYS TO
COMMUNICATE.

You SAY
“KAWSAYPUAK
KASHUN"!

How Do
You saY
“LET'S WIN" IN
KicHwa?




The children began to understand each other better. They even found more ways to communicate such as using

drawings.

INCREDIBLE JOB,
KIDS! MORE THAN WINNING,
YOU HAVE LEARNED TO
UNDERSTAND EACH OTHER
AND TO VALUE THEIR
LANGUAGES.

YES!
Now I KNowW How
TO SPEAK A UITTLE
OF KicHWA!

AND
I KNOW A LITTLE
MORE OF SPANISH!




THE FORGOTTEN SONG

A few years ago, in the city of Otavalo, at Grandma's A few days later, Wayra invites her friend over to play at
house... Grandma sings a song in Kichwa as Wayra, her Grandma'’s house. As they play, Grandma sings while
five-year-old granddaughter, nestles beside her. sweeping the yard...

Hearing her, Wayra feels embarrassed. She glances Later that day, Wayra approaches her grandma...
sideways at her friend; afraid she might laugh.

GRANDMA, PLEASE...

DON'T SING THAT SONG IN
PUBLIC ANYMORE. ESPECIALLY
NOT IN KicHWA

THIS
IS SO EMBARRASSING...
I HOPE SHE STOPS
SOON

“*\1‘ é,— ; - oy
— _'!__'LI

Grandma, though confused, nods silently.




Five years later, a poster on the school bulletin board
catches Wayra's eye.

SHOULD T
GVE IT A TRY?

WHAT
IF THEY MAKE FUN
OF ME?

Wayra feels she'd be embarrassed to sing in Kichwa in front
of her classmates...

In that moment, she remembers Grandma'’s song.

THE ANCESTRAL LANGUAGES
FESTIVAL IS A CHANCE TO RECONNECT
WITH OUR ROOTS

t S S
FESTIVAL 3

O,

DE _"_‘ -

& T - e
tl J T b I "

The next day in class, the teacher encourages students to join the festival.

On the day of the festival, Wayra performs her
grandmother’s song in the contest. Her voice

GRANDMA,

A0
trembles at first, but soon grows strong. T WoN THE 1-‘ s, You
v T [ é SEE, WAYRA? WE
= ) n SHOULD NEVER BE
] k. 3 - ASHAMED OF OUR
L Tl _f:,":' _FRs LANGUAGE
9, F S N |
Later that day, Wayra visits her grandmother to tell her what
happened...
]

et 1§
Grandma, filled with emotion, gazes at Wayra with tenderness and
: - - - begins to sing again.This time, Wayra joins in—without fear. The
Contrary to her fears, the crowd, excited, language of their ancestors was never forgotten. It had only been
applauds her.

waiting to be heard again.

*




THE LOST WORDS

Manuel, an English teacher, returns to his hometown in
Zuleta after ten years to visit his family.

When he arrives at his grandmother Paz's house, she
receives him excitedly and welcomes him in her language,

JWELCOME HOME,
MANUELITO!

Manuel, confused, smiles awkwardly because he doesn't
understand her.

The whole family has gathered to welcome him; however, he
cannot communicate with them because they speak Kichwa.

Hi,
MANUEL! IT'S BEEN SO
LoNeG!

Not understanding much, Manuel just nods in confusion.

THAT'S ODD..
MAYBE MANUEL
’ DOESN'T WANT TO TALK
O TOo US?




Unable to communicate with his family, Manuel
gradually withdraws. While everyone else chats and
catches up, he distracts himself with his phone.

SO,
THE OTHER

Later, Inti, Manuel's youngest cousin who speaks both
Kichwa and Spanish, notices his struggle and
approaches to help.

NO, T
CAN'T, BUT T WOULD LIKE
TO LEARN.

you
CAN'T UNDERSTAND
KICHWA, RIGHT? WOULD
YOU LIKE TO LEARN?

CHISHI MEANS
“600D

AFTERNOON,” AND
IMANALLATAK KANKI MEANS
“"HoWw ArE You?”

e A gs |
Inti teaches him some basic phrases so he can start a
conversation with the family.

COME ON, MANUEL,
TrRY TALKING TO THE
UNCLES.

After some practice, Inti feels that Manuel is ready to have a simple conversation.

OKAY, BUT HELP
ME IF I MESS IT UP.




With Inti's support, Manuel talks to his uncles.

IMANALLATAK KANKI

QUITE, MANUEL.. ARI
MEANS “YES! WHAT YoU
WANT IS ALLI, IT MEANS,
“GooD.”

Learning his family’s language helped Manuel
reconnect with them.

The next day, Manuel, excited, approaches Inti.

o L T~
o .

INT,
CAN YOU TEACH ME
MORE KICHWA,
PLEASE?

LTS

OF
COURSE! AS LONG
AS YoU TEACH ME




THE STORY OF THE HANDS

DAY'S YOUR FIRST
DAY, DULCE. GOOD

Dulce, an Afro-Ecuadorian girl W|th a hearing
impairment, is very nervous because today is her
first day at a new school.

Dulce, very nervous, enters her new class. Her
classmates watch her with curiosity.

MARTA. WHAT'S '}
YOURr NAME?

Dulce tries to answer using sign language,
but Marta cannot understand her.

Marta, not understanding Dulce's
signs, assumes that she does not
want to be her friend.

SHE DOESN'T
WANT TO BE MY
FRIEND.. BUT SHE
COULD AT LEAST
ANSWER ME. HOW

Marta walks away annoyed, while
Dulce watches her sadly.

ITs
SO SAD SHE DOESN'T
UNDERSTAND ME.

Dulce and the teacher communi-
cate using sign language.




DULCE IS VERY HAPPY
TO MEET ALL OF YoU,

The teacher translates Dulce's sign language so that her
classmates can understand her.

TODAY

WE'RE JOINED BY DON LUIS.
HE'LL TELL US THE LEGEND OF
TAITA TMBABURA.

A few days later, during the reading festival, the
teacher introduces a wise elder to the class.

MANY r/" —e,
YEARS AGO.. - .

I
DON'T

INDERSTAND,
(@)

As Don Luis begins to tell the story.
However, Dulce, unable to understand, feels sad and
confused.

Now
I GET WHAT THE
LEGEND IS ABOUT!/

Don Luis, noticing the situation, begins to use mime,
gestures and drawings on the board so Dulce can follow
the story.

HOPEFULLY, DULCE
LIKES IT.

The next day, inspired by Don Luis, the children try to
communicate with Dulce using gestures and drawings.
Dulce responds by writing.

+

Over time, with the teacher’s help, everyone
found a way to communicate.




At Samai's house |

T BUT
( THERE'S ALSO
SOME GOOD

HAVE SOME..
NOT-SO-GREAT

YOUR
DAD GOT A NEW

/" JOB—WITH BETTER PAY.
_ BUT WE HAVE TO MOVE, AND
{i_ gl @\ THAT MEANS... YOU'LL HAVE

THE LANGUAGE

OF THE HEART

WHAT COULD

NoO/
MY FRIENDS ARE /

'y A\ BUT IT'S FOR OUR
¥ FUTURE.

Samai is upset and rejects the idea

KNOW, SWEETHEART... \

YOU WILL, T'M SURE OF IT!
ITLL FEEL WEIRD AT FIRST,

OKAY.. T UST BUT YOU'RE GOING TO LIKE
HOPE T CAN MAKE

NEW FRIENDS

ALRIGHT CLASS, LISTEN UP!
WE HAVE A NEW STUDENT TODAY—HER
NAME 1S SAMAI. PLEASE BE KIND AND
HELP HER FEEL WELCOME

At Samai's new school

HUH? WHAT
DID YOU JUST
SAY?

Samai sits down next to her new classmate




SORRY... T
DON'T SPEAK
MUCH SPANISH

FROM ANGO-
CHAGUA

WHERE ARE YOU

BETTER IF WE
JUST IGNORE
HER

GIRLS, -
DID YOU HEAR THE WAY
; SAMAl TALKS?

Recess time

YESSS!! SHE TALKS
SO WEIRDLY

LET'S UST
IGNORE HER

T UNDERS-
TAND.. TLL GO
TALK TO THEM

RIGHT AWAY

L,

[s_ EACHER, MY

CLASSMATES IGNORE
ME AND MAKE FUN OF THE
WaY T TALK. IT MAKES
ME FEEL REALLY

o ||

Samai, feeling sad, talks to the teacher

YOUR CLASSMATE, AND YOU DON'T SEEM
TO UNDERSTAND HER LANGUAGE.
S0, T CAME UP WITH AN IDEA—HOW
ABOUT WE LEARN A NEW WORD IN KICHWA
EVERY DAY BEFORE CLASS? SOUNDS |/

After hearing verything, the teacher decides to
talk to the students

+




The next day '!

HEY EVERYONE, THIS
WORD—ALLIPUNCHA—MEANS
{GOOD MORNING” IN KICHWA.

M
SORRY, SAMAI. T
THOUGHT YOU WERE
INSULTING US WHEN YOU SPOKE
\ INKICHWA, AND THAT'S WHY T
e TOLD EVERYONE NOT TO
TALK TO You

Veronica realizes her mistake

JOF
COURSE! WE'LL ALL
HELP YOUH




THE MISSED TEST

While studying, Yaku looks worried.

SON, YOU SEEM ANXIOUS, MoM, T DON'T
g UNDERSTAND THE
WHAT'S GOING ON? BOOKS, AND T HAVE A

TEST TOMORROW.

I'MNOT GOING TO
MAKE IT/

DON'T WOorrY, T KNOW
You ¢AN DO IT. YOURE
VERY SMART.

BUT THEY CHANGED

In class, Yaku receives his test.

YAKU, WHY DID YOU
LEAVE SOME OF THE
QRUESTIONS BLANK?

I DON'T REALLY
UNDERSTAND WHAT
THEY'RE ASKING,

T KNow! BUT T'M
SCARED TO TELL
THE TEACHER.

THAT'S NOT FAIR! THESE
TESTS ARE ONLY FOR
THOSE WHO READ
SPANISH.

WHY DIDN'T You
INCLUDE THE LANGUAGE
OUR CHILDREN HAVE
BEEN LEARNING SINCE
THEY WERE LITTLE?

THEACHER, WE
NEED TO TALK
ABOUT THE TEST.

OF COURSE/
WHAT'S THE
\\ PROBLEM?

NOT EVERYONE
READS SPANISH AS
WELL AS KICHWA.
NOW THEY FEEL

LIKE THEY'RE NOT
SMART. (KICHWA AN

GUAGE FROM ﬁ
ECUADOR) A A=
o &

INDIGENOUS




HANK YOU, THEACHER

YOURE RIGHT, T
HADN'T REALIZED
THAT KILLA AND YAKU
STRUGGLE WITH
READING IN SPANISH.
T'LL GIVE THEM THE
TEST AGAN.

YAKU SON, GOOD NEWS! THE
TEACHER WILL TAKE THE TEST
AGAIN, THIS TIME IN KICHWA.

r at Yaku's house.

HEY KILLA, DID YOUR
DAD TELL YOU THAT
WE'RE GOING TO

RETAKE THE TESTZ

REALLY?
THANKS MOM/

YESSS!!! TM SO
GLAD OUR PARENTS
TALKED TO THE
TEACHER.

In class.

I GoT A10! I DID
BETTER THAN BEFORE.
WHAT ABOUT YOU?




STORIES IN THE WIND

i
At Sisa’s school ;

ALRIGHT, KIDS, FOR
TOMORROW, BRING IN
THE STORIES THAT
YOUR GRANDPARENTS
|USED TO READ OR TELL
IN YOUR COMMUNITIES

HELLO, LITTLE
SISA. WHAT'S
GOING ON?

% TEACHER ASKED US TO
BRING STORIES FROM OUR

CULTURE

BUT
GRANDPA, WHY AREN'T
THERE ANY BOOKS WITH
STORIES FROM OUR
PEOPLE? -

UTTLE SISA, IT'S
BECAUSE WE DIDN'T WRITE
THEM DOWN. WE ONLY TOLD
THEM TO OUR CHILDREN AND
GRANDCHILDREN.

DON'T WORRY, SISA!
THERE'S NO BETTER
RECORD THAN THIS..

WHAT AM T
GOING TO BRING
TOMORROW?

T'LL TELL YOU
ALL THE STORIES

WHY? WHAT
HAPPENED?

The next day at school

TEACHER, T COULDN'T
FINISH YESTERDAY'S
HOMEWORK VERY WELL,




(" I UNDERSTAND, N
THAT CASE LET'S DO
\__ SOMETHING FUN

N

LET'S GO TO
THE CLASS-

MY
GRANDFATHER
TOLD ME MANY STORIES,
BUT THERE IS NO RECORD
OF THEM IN SPANISH AND
EVEN LESS IN KICHWA

In class
e —

.|

KIDS, WE'RE GOING TO
WRITE EVERYONE'S
STORIES AND HAVE A
READING FESTIVAL!

&

Back at Sisa’s house

GRANDPA, T HAVE SOME
REALLY GOOD NEWS! WE'RE
GOING TO WRITE BOOKS WITH
STORIES FROM OUR CULTURE, AND
T'LL DO IT IN SPANISH AND

MANY YEARS
AGO, THERE

Event day

YES, IT WAS A
GREAT IDEA!

YES! g
THAT WAY, EVERYONE

WILL LEARN THE STORIES )

OF MY PEOPLE

ALRIGHT, KIDS, THE FESTIVAL IS
ABOUT TO BEGIN. GRAB YOUR BOOKS
AND LET'S HEAD TO THE YARD




|
' 0
DOES ANYONE HERE ﬂ = .

SPEAK A LANGUAGE OTHER
THAN SPANISH?

THE POWER

OF WORDS

| - g | I--\.:"" I

LI ) - J WL IEERRSENY
Inti, an Otavalo Indigenous boy, nervously raises
his hand while some classmates make fun, but
teacher Emilia congratulates him

NOBODY UNDERS-
TANDS YOU.

WAS scHooL
TODAY?

MY
DEAR CHILD, NEVER BE
ASHAMED OF OUR LANGUAGE.
DON'T LET THEM MAKE YOU
FEEL SMALL

Later at home

I
DON'T WANT TO GO BACK.
THEY MADE FUN OF ME JUST
BECAUSE T SPEAK KICHWA




TODAY, WE'RE GOING TO
LEARN ABOUT...
INDIGENOUS LANGUAGES

INTI. YOUR LANGUAGE
IS JUST AS VALUABLE AS
ANY OTHER. GREAT JOB!

INT, -
T'M CURIOUS ABOUT

KICHWA. How Do You
SAY "600D MORNING"?

SAY “ALLI
PUNCHA."

= -2 U =

At recess, his classmate Martin, interested in learning
his language, approaches Inti and Kunki to learn

ILovE
THIS TOPIC, HOW EXCITING!

v,
T'M REALLY SORRY
FOR MAKING FUN OF YOU. \oy
T UNDERSTAND Now THAT |4}
EVERY LANGUAGE IS
IMPORTANT

T WORRY. MAYBE
ONE DAY, WE'LL BE
FRIENDS

il | -;; F ¥y !
A few minutes later, Eduardo who bothered him |
earlier, is embarrassed and apologizes EI




TRAVELING WORDS

HI!
T'M HELEN, AND
T'M SO HAPPY TO
MEET YOU ALL.

/HI
HELEN! NICE TO
MEET YOU. T'M RUM.

From Canada, a teacher travels on an exchange program to
Ecuador, to the city of Otavalo, where she is welcomed by an
Indigenous Kichwa family.

Later, Helen introduces herself
and explains where she’s from

and why she’s here. NICE TO MEET
ALLI | : - you! LET'S START
SHAMUSHKA s WITH THE LANGUAGE
KAPAY, flukA | e HERE IN OTAVALO, WE
SHUTIMIKAN ROSA .

SPEAK BOTH SPANISH
AND KICHWA.

SORRY, MY MOM
ONLY SPEAKS KICHWA.
SHE'S WELCOMING YoU
AND SAYS HER NAME IS
ROSA.

RUML. AS YOU
ALREADY KNOW, T'M
HELEN, A TEACHER
\| FrROM CANADA. T CAME

|\ AND THANK YOU SO
: MUCH FORr
Later, at home, Rosa, Rumi's mother, introduces herself. But . WELCOMING ME,
Helen doesn’t understand her, so Rumi helps translate and
he speaks Spanish and a bit of English.

HERE IN OTAVA-
LO, THERE'S A REALLY '\ LOVE THE IDEA!

HEY

FAMOUS PLACE CALLED ) '\ LET'S GO, RUMY RUMI, T HAVE AN
THE PLAZA DE LOS IDEA-WHAT IF YOU _
M ? T ]
PONCHOS. LET'S VISIT JTEACH ME KICHWA? T {GREAT IDEA!

gt FAST LEARNER! LET'S START WITH A

GREETING: “ALLI
PUNCHA” MEANS

= £ I
I-The next day, they decide to walk to the ._J? A little later, before reaching the city center,
I Helen has an idea.
center of Otavalo. | e e T B




Inside the plaza, Helen, full of excitement, greets everyone
in Kichwa with “Alli puncha.” The artisans and vendors are
surprised.

How LoVELY!
SHE'S REALLY
LEARNING OUR

Later, Helen and Rumi talk on their way back
home.

RUMI
YOU CAN TEACH

ME MORE OF KICHWA IN
EXCHANGE T WILL TEACH | YESSS! I LOVE
YU MY LANGUAGE WHICH/: THE IDEA THAT WE
CAN LEARN FROM

EACH OTHER!

YOUR KICHWA
HAS GOTTEN SO
MUCH BETTER,
KEEP PRACTICINGL,

reflect on all they've learned.

After some time, at Rosa’s house, Helen and Rumi’s family

THANKS TO You
RUMI, YOU KNow, T
REALLY WANT YOU TO
LEARN TO SPEAK ENGLISH
AND T'M GVING YOU THIS
BOOK TO HELP YoU
DO IT.

Later, Helen says goodbye and thanks the family
for their time together.

IT'S TIME FOR

ME TO GO. THANKS FOrR
YUPAYCHANI MAMITA EVERYTHING. TAKE
ROSA SHINALLATA ARE AND GOODBYE)

RUMIPASH.

AMA
KUNGAHUANKICHU
LLAKISHAMI (jDON'T

FORGET ME T'LL
N, MISS you!)

TLL
MISS YoU TOO.

Back in Canada, Helen shares her experience with her
students.

GOOD MORNING,

THINGS.

STUDENTS. TODAY T 1
WANT TO TELL YoU THINK OUR Now T'M
ABOUT MY JOURNEY TO TEACHER HAD A REALLY I
OTAVALO, WHERE T GREAT CURIOUS TO WANT TO
LEARNED SO MANY VACATION/ LEARN THIS! LEARN.




THE LAST WORD

Otavalo, when Sara discovered something shocking.

IMANALLA
F MASHI

(How ArE You,
FRIEND?)

It was just an ordinary day for Grandma Isabel and her granddaughter Sara at the Plaza de Ponchos in

AH! TM DOING WELL. T'M SURPRISED
YOU SPEAK KICHWA SINCE HARDLY
ANYONE DOES NOWADAYS.

languages, leaving their own behind.

“THIS HAT
1S BEAUTIFUL! HOW
MUCH?"

A few minutes later, Sarita realized that Kichwa was disappearing. All the salespeople were switching to other

BACK THEN, OUR
GRANDPARENTS SOLD
THINGS SPEAKING IN

WHY DON'T
THEY DO IT
ANYMOREZ

Back home, Sara approaches her grandmother, who
sells handicrafts, and expresses her doubts.
W p—

AH, SARITA, THE

TOURISTS DON'T
S— UNDERSTAND IT, SO WE
l HAD TO LEARN SPANISH
AND ENGLISH TO MAKE

SALES.

i
E—_- GRANDMOTHER, WHY

DON'T PEOPLE SPEAK
KICHWA HERE ANYMOR

Grandma shows her an old sign that said “Sisa Shop,
" trying to explain how the use of Kichwa faded over
time.

AH, SARITA, THE TOURISTS DON'T
UNDERSTAND IT, SO WE HAD TO

LEARN SPANISH AND ENGLISH TO
™ MAKE SALES.

BUT GRANDMA, IF WE STOP
SPEAKING OUR LANGUAGE,
T WILL BE FORGOTTEN,

“ALLI PUNCHA! TMAGUTA
RANTIKRIPANKI?” (600D
MORNING! WHAT WOULD YoU
LIKE TO BUY?)

IT'S KICHWA. DON'T
YOU SPEAK IT?

The next day, while at the market, Sara realizes that even adults don’t speak Kichwa anymore.
Sara decides to take over her grandmother’s booth and greet the customers in Kichwa.




After a few minutes, a tourist notices the language the girl
is speaklng and is |mpressed

“WHAT LANGUAGE IS THAT?" “CAN YoU
TEACH US SOME WORDS?”

K&’I } ' IT 1S KICHWA,

OF OUR
\ ANCESTORS!

The following day, Sara and her grandmother placed a
sign at their booth. Sara’s goal was to reclaim and
strengthen the Kichwa Ianguage

" THIS REMINDS ME OF
THE OLD DA‘/S

Some time later, people began to notice the sign and grew
interested in reconnecting with their lan guage Other salespeople
picked up on the enthusiasm and starte

their customers.

speaking Kichwa with

NEIGHBOR! MAYBE YES! THAT WAY WE
WE SHOULD START SHocw LoTllJle TRUE
SPEAKING OUR ULTURE. -
LANGUAGE AGAIN. M. oy

i

a [
1 7 :L; .
¥

aly- ©
4

Some time later, a little girl greeted Sara’s grandmother in Kichwa.
Sarita realized her efforts hadn't been in vain and felt deeply
moved that a child was now speaking the language.

7ALLI PUNCHA wAwa/
(600D MORNING,
LITTLE ONE)

A LANGUAGE LIVES ON
_ IF WE USE IT EVERY

: FALLI PUNCHA MAMA!
(600D MORNING,
MADAM)
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Ecuador’s classrooms are a faithful reflection of the country’s cultural,
linguistic and social richness, showcasing an important indigenous
plurality that demonstrates there is more than one way of learning.
To speak of education with sensitivity, today is not a luxury but an
urgent necessity. In a context characterized by cultural plurality, it is
essential to recognize that diversity is not a problem to be solved but a
valuable opportunity to enrich the teaching and learning processes. In
this way, it is possible to overcome deeply rooted prejudices and pave
the way for a transformative and liberating education that responds
with justice and equity to contemporary realities.

One of the persistent challenges in Ecuador is the influence of gender
stereotypes that assign roles according to biological sex, perpetuating
attitudes such as machismo and homophobia. Although progress has
been made towards equity, opportunities for women remain limited,
while male presence continues to be legitimized in technical, physical
and sporting activities (Ramirez et al., 2019). In this context, education
plays a fundamental role as an agent of change. To achieve genuine
gender equity, continuous teacher training and teaching based on co-
education, respect for diversity, peaceful coexistence and autonomy
are essential (Vizuete-Salazar & Larez-Larez, 2021).

Valuing the diversity of talents is also one of the major challenges
of contemporary education. This requires the implementation of
inclusive and personalized pedagogical approaches that are capable
of responding to the particularities of each student (Hernandez et al.,
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2021). In this context, Guzman (2018) observes that ‘the incorporation
of adaptive methodologies in the classroom fosters learning diversity
and allows students to progress at their own pace, favoring a
personalized education that caters to individual needs’ (p. 45).

As Hernandez-Sanchez and Ainscow (2018) argue, offering exactly
the same to everyone does not guarantee educational justice. On the
contrary, applying differentiated criteria that favor those who face
greater disadvantages, as Bolivar (2012) notes, constitutes a form
of equality aimed at achieving effective equity. When all voices are
heard, the educational institution becomes a genuine engine of
social transformation (Guaillas et al., 2024). In this context, it is also
crucial to attend to children and adolescents who have experienced
traumas such as abandonment, abuse, or the loss of a loved one, as
these experiences affect their emotional and academic development.
The educational response must be comprehensive and sensitive to
the realities of each student, incorporating psychological support,
academic accompaniment, early detection of risk factors, teacher
training, and close collaboration with families and social services. In
this way, it is possible to foster a safe environment, based on empathy,
trust and respect, which strengthens students’ resilience and overall
well-being (Alduén, 2024).

Emotional Regulation Strategies in the Classroom

Emotional regulation is essential for the holistic development
of students within the educational environment. It is important
to implement strategies that effectively promote self-regulation
and emotional management skills, as these influence both the
psychological well-being of students and their academic performance.

Over the last decade, research has shown that well-articulated
strategies within the school environment, implemented by teachers,
students and institutions, support cognitive, relational and
psychological well-being. Appropriate management of emotions in
the classroom is a key factor in enhancing learning, fostering healthy
interpersonal relationships among students and with teachers, and
achieving academic goals.

In the educational context, emotional regulation is a decisive factor
for students’ academic performance, social adaptation and overall



well-being (Salovey et al., 2022). This process should not be confined to
studentsalone but must extend to teaching staffand the organizational
structure of the school. As Garn et al., (2021) highlight, emotional
regulation within the educational environment is fundamental for
consolidating positive school climates and promoting the well-being
of all stakeholders involved.

From this systemic approach, three complementary levels of
emotional regulation strategies applicable to the classroom can be
identified:

. Teacher-focused strategies: encompass both teachers’
emotional self-regulation and their ability to co-regulate students’
emotions during pedagogical interactions. These strategies include
individual practices such as cognitive reappraisal, mindfulness
and stress management, as well as institutional programs aimed at
teachers’ emotional development to strengthen professional well-
being and foster positive socio-emotional climates in the classroom.

. Student-centered strategies: focus on the systematic
teaching of emotional competences to students, emphasizing
the recognition, understanding and regulation of their own
emotions. These include developing emotional awareness,
mindfulness training, employing adaptive cognitive strategies
such as reframing, and promoting social-emotional intelligence
to support coexistence and co-regulation among peers.

. Institutional and curricular strategies: encompass the
creation of a safe and supportive school environment. These include
designing emotionally safe school spaces, integrating trauma-
informed educational practices, and implementing curricular
programs that foster resilience and collective social-emotional
development within the educational community.

The incorporation of emotional education supports the strengthening
ofintrapersonal competences, enabling students to identify emotional
experiences in ways congruent with their individual personality styles



(Ruales et al., 2022; Villegas, 2023). The implementation of relaxation
techniques, such as deep breathing and physical activity, has proven
effective in preventing anxiety and managing stress associated with
the school environment, while also improving students’ mood (Balén
et al., 2024; Bravo, 2017).

Integrating emotional education within the school environment
plays a crucial role in fostering intrapersonal competences, enabling
students to recognize, comprehend, and regulate their emotions in
a manner aligned with their individual personality traits. Bentley
et al. (2022) note that the consistent application of emotional self-
regulation techniques such as deep breathing, muscle relaxation, and
mindful physical activity has yielded positive outcomes in preventing
anxiety, alleviating stress linked to the school setting and enhancing
students’ overall mood.

The Role of Families in Emotional Accompaniment

The family, as the primary environment where students first learn
to regulate their emotions, plays a crucial role in developing socio-
emotional skills that students apply in the classroom whether these
skills are positive or otherwise. Therefore, it is essential for families
to be actively involved in their child’s emotional development.
Emotional support from parents or significant adults who have
a positive connection with the student is a key factor in fostering
motivation and self-esteem, thereby helping to prevent difficulties in
areas such as reading, writing and other academic skills (Mejia et al.,
2023).

Effective communication is fundamental to providing emotional
support, which is crucial for the holistic development of learners.
Parents should create a safe and nurturing environment that
encourages their children to express their emotions freely.
Additionally, family members who maintain regular contact with
learners ought to model healthy behaviors and demonstrate social-
emotional skills, enabling students to learn through observation
(Gonzalez et al., 2025). Table 6 outlines family intervention strategies
and their outcomes in supporting students’ emotional well-being.



Table 6
Fawmily Intervention Strategies and Outcomes of Emotional Support

Intervention Strategies Documented Outcomes
Parental training in emotional Emotional well -being: better perceived support
regulation through workshops and digital reduces stress and anxiety and increases self -esteem...
programmers.
Encouraging empathy and Academic performance: when parents provide
communication during homework. both emotional and instrumental support, motivation

and academic focus improve.

Creating immediate family spaces Emotional regulation: development of adaptive
for emotional listening. strategies is fostered under family guidance.
Promoting school —family Resilience: emotionally present families

partnerships with an emotional focus strengthen the ability to cope with crises.
Parental stress relief mea sures: Time and quality of interaction: meaningful
community services, psychological support time with the family unit strengthens bonds and trust

and networks

Source: Gonzdlez et al. (2025)

Restorative Pedagogical Approaches and Responsive Education

In recent years, education has evolved to recognize the impact of
trauma on learning, promoting restorative pedagogical approaches
that transform the school into a safe and welcoming space for
students. According to Universidad Pablo de Olavide (2024), it is
vital that the entire educational community is aware of the effects
of trauma and works collaboratively to create a safe, empathetic and
emotionally supportive school environment.

Restorative approaches in education focus on strengthening the
community through values such as respect, empathy and dialogue.
The Ministry of Education of Ecuador (2020) states that ‘conflict
management based on the restorative approach curbs negative
student behavior much more effectively than models based solely on
sanctions and punishments. Similarly, Schmitz (2020) observes that
‘Instead of “blaming to punish”, it seeks “accountability to repair harm
and restore relationships™ (p. 22). Ultimately, restorative approaches
strengthen the bonds between teachers and students through mutual
respect and support.



At the same time, sensitive education fosters emotional support and
spaces of understanding, where the entire educational community
is prepared to respond empathetically and collaboratively to the
consequences of trauma. As Moreno (2024) aptly observes, empathy
and a safe school environment can help to mitigate the effects of
trauma and stress in students’ lives.

Emotional Education: Domestic Violence in Rural Ecuador

In rural areas of Ecuador, many students enter the classroom carrying

the emotional burdens of violence experienced in their homes. This
reality profoundly affects how they learn and interact with others in
the classroom. As Pinargote Pincay et al. (2022) observe: When a child
grows up in a violent environment, their emotional, physical and
mental well-being will be profoundly affected. Thisis reflected in their
academic performance, hindering their ability to learn and develop
fully. These words constitute a clear call to action: it is not enough to
teach content if we do not also care for the hearts of those who learn.

A study conducted in an educational unit in the province of
Esmeraldas concludes that the impact of domestic violence on
students extends beyond the home and is evident in their academic
performance. Low self-esteem, a tendency to withdraw, and constant
exposure to conflict make it difficult for them to concentrate, diminish
their motivation and limit their participation in learning (Cueva et al.
2025).

In this context, research shows that the school is not only a place
of learning, but also a potential refuge for emotional education.
According to Chévez-Martinez and Salazar-Jiménez (2024),
integrating emotional competencies in schools improves the school
climate and reduces behavioral problems by fostering skills such as
self-regulation, empathy and emotional management.

In rural contexts, however, the challenge is even greater, as support
services are scarce and physical distances make access to specialized
care difficult. It is therefore essential to train teachers themselves in
emotional intelligence and resilience strategies. The OECD (2023) has
highlighted that socio-emotional development programs, particularly



in rural and vulnerable communities, “raise cognitive performance,
strengthen social cohesion and reduce anxiety” (p. 12).

Spaces for Intercultural Dialogue: Emotional Healing in
Pluricultural Contexts

According to Decolonised Minds (2022),

Spaces for intercultural dialogue play an essential role in
emotional restoration within diverse communities. Firstly,
they provide a safe and respectful environment for expressing
emotional experiences linked to discrimination, trauma, or
cultural loss. Such social recognition is crucial for validating
emotions and preventing their denial or invisibility. (p. 15).

In contemporary societies marked by cultural diversity, the creation
of spaces for intercultural dialogue has become a necessity to foster
peaceful coexistence, mutual recognition, and emotional healing in
multicultural communities. Pluricultural contexts bring together
multiple identities, traditions, and worldviews which, when
interacting, can give rise to conflicts and emotional tensions rooted
in discrimination, exclusion or traumatic historical processes. In
this context, spaces for intercultural dialogue are not only places
of encounter and learning, but also vital settings for emotional
reparation and collective well-being. Latin America benefits from
the presence of interculturality in every country; the creation of
spaces for intercultural dialogue is essential for emotional healing in
multicultural contexts, as well as fostering emotional well-being.

Interculturality entails coexistence and active interaction between
different cultures, grounded in mutual respect and the construction
of shared cultural expressions, communicated through accessible
language that acknowledges the various dialects present in the
environment (Le Mur, 2020). The implementation of intercultural
dialogue practices significantly contributes to reducing symptoms
of anxiety and stress among members of different cultural groups
such as the Kichwa and Shuar peoples, among others, in Ecuador
and promotes the strengthening of self-esteem and self-confidence
(Comboni et al., 2020).



The provision of safe and receptive environments that enable
individuals from diverse cultures to share their experiences and
emotions through effective communication aimed at fostering
intercultural understanding is essential, particularly within academic
settings. Active listening and constructive feedback are fundamental
practices in this process. Likewise, recognizing and respecting
cultural diversity while avoiding assumptions about other cultures
promotes equitable relations among peoples a crucial consideration
given the cultural heterogeneity present in Ecuador and across Latin
America (Garcia, 2014).

The stories, examples and reflections presented here aim to inspire
teachers, families and communities to unite in ensuring that every
child, without exception, can learn with both their minds and the
protective heart of an empathetic school.

Conclusions

Trauma-sensitive education represents a necessary response to
the emotional and social realities affecting students, particularly
in contexts marked by violence, neglect, discrimination and
displacement. Recognizing the impact of trauma on the development
of children and adolescents enables us to reconceptualize the role
of the school as a space for knowledge transmission, as well as a
protective environment that fosters emotional stability, affective
support and the strengthening of resilience.

The family playsavital rolein the emotional support of the educational
process. Research indicates that when primary emotional bonds are
strong and communication is respectful, students develop higher
levels of security and self-confidence. Accordingly, it is essential
to promote institutional actions that enhance parental capacities
in addressing trauma, such as training workshops, psychological
counselling, and school-family mediation initiatives. Emotional
co-responsibility between home and school reinforces the positive
impact of pedagogical interventions.

The development of social-emotional competencies in the classroom
fosters self-regulation, empathy, and resilience. Strategies such as



conscious breath management, active listening, strengthening the
sense of community and emotional validation contribute to creating
safe learning environments. These practices should not be regarded
as peripheral activities but as fundamental components of the
curriculum that enhance the holistic development of the student.



Comics
Education with sensitivity:

Trauma, resilience and
emotional support

Notes of hope 272
The color of fear 276
The paper tree 279
[sabel's challenge 281
Code of change 283
Whose is this? 285
The garden of equality 287
The instructor of fear 288
Building the path 289
Culture without limits 290
Breaking algorithms 292
Growing in love 294

+



NOTES OF HOPE

Santa Aurora High School faces high dropout rates and disciplinary issues.
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Gabriel Rivas introduces himself to a group of
scattered, distracted, indifferent
students—undeniably... a profound disconnect.

L= | I | : =
: Gl L (S 1 [P :
r‘.,:r l" = e --.I Is< I - =l L : = "‘ ;. ".If
T (] PR et
- 3 [ - | 1 | ]
i il - A 1S A2 -l + e :__L % |' % I.-'J .-""hl Jerf 1 _Il'_'__ 3 | { i
I — -
| | I,-l_'_i_._,__.l .l.J_I._! - e | AT
— et Sty IV ULV UU U =L T T,
B — e — = — 1 1
School entrance
Today, a new music teacher arrives: o =
Gabriel Rivas. e o
Entrance to the [ | E et
music room = v P
i y Il | | {
l || J |
\ | | .
. S
] -H-\-'\-\.\_ "
/ | *
: |
s ! e -]
P -~
i =
“600D MORNING, | “MUSIC CAN BE
EVERYONE! TM . [ MORE THAN A
YoUR NEW MUSIC | f’i’" FU \ susJeCT. T can BE
TEACHER! i s YOUR VOICE"
el h3
J
.|




——

y “MUSIC?
WHAT A WASTE OF
TIME!”

Camila... hesitantly clutches her
notebook in her hand.
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DON'T HAVE
TIME T WORK

o

Manuel as tired as usual.

T

“LET'S PLAY SOCCER
INSTEAD, TEACH!”

Damian, always so relaxed, each one lost in his own
world, where music had no place.

“WRITE WHAT You
FEEL.. PAN, ANGER,
HAPPINESS—IT DOESN'T MATTER.
JUST LET IT OUT AND TRY.”

Gabriel didn't want good grades He wanted to leave a mark
on their lives!

o~

“LET ALL THE
NOISE STAY IN THE
DRUMS..”

Enrique, on the drums—it's not just rhythm, it's
everything he couldn’t say at home.

“THIS SONG.. WHY
DOES IT FEEL LIKE

Camila didn't talk much. But when she sang, the room
heard her soul.

“How cAaN
SOMETHING SO

OLD.. SOUND SO
BEAUTIFUL?”

L] — .

yet it had always been inside him."

Manuel discovered a language he had never known...

WHAT HAPPENED TO
ME-T'M WHAT I DO

Damian wrote so he wouldn’t forget who he wanted to
become.




™ “MUSIC IS ART! MAGIC! AND.. IT
[ {I JUDGES NO ONE!
J

L

BUT THEY NEED REAL

“THESE KIDS HAVE TALENT,
SUPPORT.

vy TN\
“"MUSIC IS MAGICAL. BUT IF
"WITH THEIR GRADES.. YOU WANT TO GO FAR.. YOU'

“SO WHAT? TM NO
BRANIAC! T JUST WANNA
Al PLAY DRUMS."
i,
- L1
S
J J/ kﬁ ( YOU WILL DO IT AVD YOU WILL
- | STUDY. LET NO ONE TELL YOU

Fi THAT YOU CAN'T DREAM BIG! =

|| N TE

The next day in music class...

Gabriel wanted more for his students:
counseling, scholarships, a real future.

“SINCE MY BROTHER DIED...
NOTHING'S THE SAME. T
MISS HIM SO MUCH.”

AL
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s
.
That afternoon... After arguing with his dad, Enrique T

takes refuge in the park. Enrique felt he didn't belong anywhere...
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Enrique never expected this moment. His
heart trembled. Comfort? Maybe. But for the
first time in a long time... he didn't feel alone

“YOUR MOM SAID YOU'D BE

HERE.. THIS SONG'S FOR YOU.
YOU'RE NOT ALONE, MAN." =

family. And something inside him softly broke.

He didn't know what he was searching for... until he felt it: a home, a

— T e
“IT'S NOT WHERE YOU'RE FROM

THOSE MATTERS.. IT'S WHERE
YOU'RE GOING.”
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Gabriel watched them proudly, like seeing a seed
bloom... one planted with heart.
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Enriqde had found his passion in music... and his
strength in friendship.

Al 2 & &=

THE END




THE C
SR

DAY WITH THOSE

DIZAwWGS

When Alan opened his sketchbook, the world faded away.
Only he and his drawings remained... his safe place.

M

-,

I DON'T WANT TO
pPLAY.. T WANT TO
i DRrAW.

THIS
WON'T GET YOU
ANYWHERE IN LIFE! A
MAN IS STRONG.. NOT
A DREAMER/!

The next day, Alan felt a strange calm. In Ms. Claudia’s
class, everything seemed easier...

—_—— — ———

PAINT WHAT YOU FEEL...
WITHOUT WORDS.. UST
COLOR AND TOMORROW WE
WILL EXHIBIT IT IN THE

For the first time, Alan felt permission to be himself. He
grabbed the brushes... and let everything out.




"Exhibition day arrived! Parents and children wandered around the courtyard,
looking at the paintings. Alan just wondered... would his dad come?"

In front of his painting, he overheard comments... and
every word tightened his chest.

A
\

THAT PAINTING...
LOOKS LIKE A
MONSTER.

Then, Ms. Claudia spoke. Slowly... the reactions began to shift
Alan’s nerves.

GUYS,GATHER
ROUND!

k| WHAT DO You

FEEL OR

Some classmates murmured to friends, their voices low...
but Alan heard them.

IT'S LIKE.. WHEN
I'M YELLED AT HOME
AND FEEL SCARED.

OR WHEN T'M
ALONE AT RECESS AND
FEEL.. EMPTY.




And then, through the crowd... his father appeared.
Silent. Watching Alan’s painting from afar

The painting stirred old fears... and buried memories.

Alan said nothing... but in his eyes, he understood.

T WAS AFRAID TOO,
AS A BOY.. BUT T NEVER

His father walked past the paintings, silent. Something inside

him... had begun to crack open.

His father's words gave him safety, peace, confidence

SON...
KEEP DRAWING WHAT
YOU FEEL. YOURE GOOD AT IT.
I LOVE YOU SO MUCH.

From that day on, everything changed. Alan was no longer
afraid to express himself. Now... he drew freely.

“SOMETIMES, COLORS SAY WHAT
WORDS CANNOT

THE END




THE PAPER TREE

Amid the morning chatter, Professor Andrés begins math class

" OPEN YOUR BOOKS TO
PAGE 124!"

“I LEFT MINE AT
HOME, SIR..”

Eva felt embarrassed. She loved math, but Silently, Eva scribbled cramped notes in her
f that day... the embarrassment weighed notebook. Every inch mattered. Each sheet
"AGAIN..7 BE MORE heaviery g was precious... like gold.

CAREFUL, EVA.
DON'T FORGET
NEXT TIME”

“STRANGE.. EVA'S
USUALLY SO
RESPONSIBLE”

Later, in the library, Eva raced through math problems. Every stroke
of her pencil spoke of effor

HER DEDICATION
MOVES ME.. NoW T
SEE WHY SHE HAD
NO BOOK.

Andrés happened to pass b¥1 and spotted Eva from afar.
He said nothing. But something stirred inside him—a
push to act.

The next morning. Eva arrived early. On her desk sat the unexpec- Eva took it with trembling
ted: a new book... and a note. hands.... When she opened

—— it, her heart skipped a
beat. The math book? Yes,
it wasl... the same one
from Professor Andrés'
class.

"Knowledge is like a tree: water it, and it
grows. I only give you the seed. You'll
make it flourish. This seed is yours."




”
- -
EIE MOM, T WAS ABLE o
TO GET THE BOOK, | BUT.. HOW"
] } THE TEACHER GAVE v
IT TO ME. ;
Nt T UNDERSTAND. TELL
HIM THANK YOU.. AND
-\ THAT HE CAN COUNT
ON US.
1
'_-..' L ¥
{ ‘Y o

SORRY, DAUGHTER..
YOUR FATHER'S
PAYMENT FOR HIS WORK
IS LATE.

IT'S OKAY, MOMMY. T
KNOW IT'S BEEN A
HARD FEW DAYS.

“T WILL! AND GUESS
WHAT? HE ENTERED
ME IN A MATH
COMPETITION!”

THANK YOU, BEAUTIFUL
MOMMY. T LOVE YOU
VERY MUCH TOO.

THANK YOU, MY
PRINCESS, FOR
UNDERSTANDING US.
I LOVE You. I KNow
YOU WILL DO WELL
IN THE CONTEST,

Competition oy . S ——
grrlveg Thﬁ room : ﬁ" E’ g !_:!
uzzed wit

nerves...pencils... & &3 ﬂ = ':l
and hope. ol o WY

I ONLY GAVE
You A SEED. You
TURNED IT INTO A
FOREST. KEEP IT

UP, EVA. NEVER

GIVE UP.. OR

STOP BELIEVING
IN YOURSELF,

Despite her nerves, Eva had confidence in herself. Amon -
so many looks, two filled her with faith: her mother... an “Shared knowledge can change lives. And perhaps
the teacher who believed in her. much more." !




ISABEL’S CHALLENGE

During P.E. class at Florida Uno School, Isabel felt overwhelmed and frustrated. Gymnastics didn't come as easily to her as it
did to the others.

Isabel watched her classmates. The
knot in her chest tightened with
every attempt she saw.

TLL NevEr S Byl
BE ABLE TO S
DO THAT.. =3

NO MATTER
HOW HARD T
TRY..ITS
NEVER
ENOUGH.

Isabel tried a handstand... but fell
sideways again. The fall didn’t hurt as
much as failing once more.

iIsabel felt demotivated... She saw her classmates performing
the exercises with such ease, while everything felt twice as
hard for her!

ISABEL.. HOW ARE YOU FEELING ABOUT
GYMNASTICS CLASS?

ICANT DO IT.. ITS
NOT FOr ME.

YOU DON'T HAVE TO
BE THE BEST,
ISABEL! JUST TAKE
IT ONE STEP AT A




After class, Isabel trained with determination, without comparing

THIS TIME.. TM
GOING TO MAKE IT/

herself to anyone. Her teacher watched from afar, proud of her effort.

That once-insecure girl... now managed to hold a handstand, even
if only for a few seconds!

The final class had arrived... Isabel felt her heart pounding; she wasn't the same anymore...
this time, she was ready.

| —
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Determined... she took a deep breath and
raised her arms.

With all her strength and courage, she
launched herself onto the mat. without fear.

hers! Surprised, happy... unstoppable!

Margarita approached proudly, watching Isabel overcome her
fears and achieve her goal.

T |

REMEMBER, ISABEL!
TRUE TALENT LIES IN
PROGRESSING AT YOUR
OWN PACE. WHAT
MATTERS IS THAT YOU
DID IT, SURPASSING
YOURSELF!

“Every talent is unique and valuable. We all
deserve a safe space to learn and grow, just like
Isabel did.”

THE END




CODE OF CHANGE
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In a small town in Cafar, Ana attended a public school and excelled in science and math.

- In class, not everyone understood her passion, and reading
about programming made her a target for mockery.

A
GIRL WHO
CODES?.. THAT'S
FORr GUYS!

): Her passion for technology grew every day...and her mother stood
by her, giving her the strength to chase her dreams. 5

Ana hesitated to participate... until her teacher’s gaze restored her confidence.

DON'T LET PREJUDICE
DIM YOUR LIGHT! YOUR

PASSION FOR TECH YEAR, WE WANT
AND YOUR TALENT ARE ¢
EVERYONE TO
VALUABLE PRESENT AN INNOVATIVE

IDEA—SURPRISE US!

Sometimes, just one encouraging voice is enough to
reignite confidence...

h=

: At home... under the dim glow of a bulb, Ana scribbled ideas in her notebook. This was her chance to prove what she could do!




-4 CAN TRANSLATE TEXT INTO SIGN
- LANGUAGE... IN REAL TIME! TO HELP
P My . PEOPLE WITH HEARING DISABILITIES.
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Ana prepared to present... Ana receives an unexpected apology
THANKS,
CARLOS! APOLOGY ACCEPTED. I
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- = by = ANA, ]
T = "y .‘,-.‘Er e e T'M SORrRY FOR
1S P, bip g E‘ iy LT MOCKING YOU BEFORE.
. Wy i ¥ - YOU'RE REALLY
; - II 1 .H-H- o .“- ! !
.-... _‘.: o P iy ol =¥ L
PO RT = N KL o . ' | " % A F
f;. |'5:In ¥ L l,\..- * " .. i h % g = .I ((: I 1,
i { 1 'l. L ‘l .__." i = : - =y I‘-L-.F
R b | S ;"’ | '
o e - o —
d 1" i L % .;:_""—._ 1 ra o =
Now, her gays couldn’t believe what they saw in Ana’s | 3 - e >
presentation! E 1 .
-
= .
4 - ,.q_ e e =
@' . [ J ; ! P .l . i" n
= ."'._ - e . - -II _'fﬁrﬁ"' ! 1 5")
- 'y A b
it — i e R E‘;;'\-._ 3 o el _.'
o W 0,
[ A, = 'l = 4 i
—ara il . f- . [l
AL [ : b _.-.t .1 L]
5 F I| f Hia,® .'1:‘-! f |:I 45 ﬁ_r 5
ke L - f?-_. ] ar e AN
o ! e _.__]}_.E;.g-d- . i
II'_'_ ] i 1 L -~ \
0 waBehis | LN
Ana earned applause from her guys, who now looked at her With courage... Ana didn't just prove her talent—she broke barriers
with pride... even Teacher Lucia beamed with joy! and lit the way for many more!

Talent has no gender and does not depend on resources; it just needs opportunities.

THE END




WHOSE IS THIS?

Once, at a school... teachers attended a thought-provoking
workshop that began with a question...

Meeting Room

All the objects belonged to the teachers' former
students... but whose exactly?

I BET THE
SOCCER BALL IS
JUAN'S—HE'S A GREAT

ATHLETE/!

THE SCREWDRIVER AND
TOOLS MUST BE MATEO'S. HE'S
A SKILLED BUILDER/

THE MEDICAL BAG
HAS TO BE TOMAS'S—HE
WAS ALWAYS SO BRIGHT!

WHAT DO You
THINK IT TAKES TO
SUCCEED IN THESE
PROFESSIONS?

WELL, DEAR
TEACHERS.. LET ME
INTRODUCE THE REAL
OWNERS—YOUR FORMER




Professional Industrial Dog ok and Automotive
Engineering CEO of her own Engineer at

soccer player. i
play graduate. general hospital. a renowned
car company.

And so, the teachers left stereotypes behind... because they learned dreams have no gender—and neither does
talent.

THE END




THE GARDEN OF EQUALITY

Teacher Luz has a lovely garden. She tends to it every day,
Monday through Friday.

In a school with a
beautiful garden

Every morning, the teacher greets each plant in the
garden (the children)... She carries her watering can
and begins teaching them all equally.

“WHO
WANTS HELP TO
GROW?"

Child with Best Child with
low student attention

academic e B ¢y problems
performance j!i--!"';‘"-; % o

i1 i

f 4
(o
—

Child with
visual
impairment

Chi!d with Gifted Child with
autism child intellectual

I:la--q—_{:,} dlsablllty-’
%ﬁ N

From the smallest to the tallest; from the reddest to the greenest; whether roses, carnations, cacti, or lilies...
every plant had to learn to grow the same way, without adaptations.

Each plant is nurtured and made to grow just like the
others...

", M‘/
DEAR LITTLE FLOWERS, YOU
WILL ALL FOLLOW THE SAME
LEARNING METHOD:

THE

SAME WAY OF LEARNING, AND
THE SAME TESTS!” :

Even as some flowers wilt, stall, or stop blooming...

The teacher doesn't see the consequences. Soon,
there's no longer equal opportunity to grow, because
each child’s specific needs go unmet.

Perhaps if every flower in

the garden had grown with

equal care and equity—each
receiving the specific

support they needed—the

teacher could have created »{;i
a vibrant garden full of
different, yet equally
valuable, flowers.

In the end, Teacher Luz's beautiful garden slowly withered
away—only a few lonely flowers survived.

“EVERYONE GETS THE
SUPPORT THEY NEED!”

THE END




THE INSTRUCTOR OF FEAR

Hi, my name is Omar. I just lost my grandmother.
Since then, deep sadness and anxiety have robbed
me of peace.

In an institute

My greatest fear is Professor Pérez. Just seeing him
makes me tremble. He's a "strict disciplinarian.”

“NO DOUBT
ABOUT IT-YOU'RE A
DEFECTIVE KID! *

Lately, my grades dropped because I couldn't focus...
and the professor hasn't stopped scolding me.

"You're full of
excuses!

. There'sno
justification for
missing work

~ There's no
justification for
missing wor

In the end, I left the institute, and never saw
Professor Pérez again.

&

He constantly rages at me for not participating. His
judgment is unfair..

“A DEFECTNE KD
WHO CAN'T OVERCOME HIS
PROBLEMS IS DOOMED TO ;

FAIL AT LIFE..”

Maybe with a little support, I could've been the top
student even with Professor Pérez. My dream was
always to be an astronaut... and I will make it
someday.

If only Professor Pérez had shown empathy and
flexibility, and had given me the trust and support I
needed, I would have been trained as a professional
in a healthy and resilient environment.




BUILDING THE PATH

Carpentry workshop.

ONE
DAY, YOU'LL BULD
GREAT THINGS ON YOUR
OWN, MY GIRL.

; YES,
DAD! T WANT TO
BUILD HUGE
BUILDINGS!

Ever since she was 10, Mariana had a passion
for construction—thanks to her father, a
carpenter.

Mariana who is 15 years old, stands in front of a building
displaying a poster advertising an invitation to renovate
the city's central square.

T CAN HELP WITH
THE CONSTRUCTION/,

5 /%% When Mariana turned 15, she stumbled upon
something during a walk—something that
would change her life forever.

ABSOLUTELY.
JUST WATCH

The next day, Mariana arrived at the renovation site
early, tools in hand—but not everyone welcomed
her.

Everyone was amazed by Mariana's
confidence and skill.

YOU'RE INCREDIBLE, MARIANA!

MARIANA, YOUVE
GOT A REAL FUTURE IN
CONSTRUCTION—YOU'RE
BRILLIANT! SORRY FOR
DOUBTING YOU.

At the grand reopening, the crowd
gathered to celebrate their work.

THANK YOU. THIS
IS MY DREAM.

All those who worked on the reconstruction Mariana after a few years in college. Inspired
are standing in front of the inauguration by her triumph and her city’s praise, she went
LI | ribbon proud of their work. on to study architecture.




CULTURE WITHOUT LIMITS

From childhood, Yuri was fascinated by construction. She dreamed of
connecting communities like the engineers before her.

. — x ST

ONE DAY,
T'LL BUILD BRIDGES
FOrR MY PEOPLE TOO!

But in her community, engineering was still seen as
men’s work.

GIRLS, T sAW
THE BRIDGE!
IT'S AMAZING!

I DON'T
KNOW, YURI..
THAT'S FOR
BOYS.

YEAH, YURI.
LET'S GO
WEAVE
INSTEAD,

I WON'T LET
THIS STOP ME..

COME ON,
YURl! TTLL BE
FUN/

Meanwhile, in Imantag, Kunaqg grew up immersed in
ancestral music and dance.

SON,
THE INTI RAYMI DANCE
TELLS OUR PEOPLE'S

STORY.. CARRY IT TO THE

GRANDFATHER!
£ Y 1promsE our
. A\ CULTURE WON'T BE
g N FORGOTTEN!

In the only school for miles, where first-graders shared

slates with teenagers, Yuri and Kunaq's paths finally
crossed

The years turned like pages in their shared notebook.

EACH
OF YoU WILL
DEMONSTRATE YOUR
UNIQUE TALENTS TO




Later that afternoon at Yuri's home...

E o - HONEY,

BUILD ROADS.
DO YOU NEED HELP?

THANK YOoU!

OUR ANCESTORS USED "\
THESE VERY MATERIALS TO

YES, GRANDPA!

Meanwhile, Kunaq was practicing his dance with great
dedication.

HIS MOVEMENTS ARE
( BROAD AND POWERFUL, LIKE
THE RISING OF THE DAWN/

The big day arrived at last...The courtyard hums with
anticipation as students and families crowd together, eager
faces turned toward the demonstration area.

INCREDIBLE!
IT'S JUST LIKE THE
INCA SUSPENSION

7/ BRIDGE USES ANCESTRAL
ANDEAN TECHNIQUES. IT DOESN'T
JUST CONNECT PLACES—IT
CONNECTS STORIES!

Kunag's Inti Raymi performance began.
a story.

Every movement told

The mesmerized audience saw more than just a
performance - they witnessed their living history.

EVERY MOVEMENT..
EVERY STEP.. TELLS THE
STORY OF OUR LAND" THIS..
THIS IS OUR HERITAGE!

As the event closed, something greater than talent had been
revealed...

THERE ARE
INFINITE PATHS
TO

ISN'T JUST
HISTORY”
“IT'S THE

FOUNDATION WE
BUILD UPON!!




BREAKING ALGORITHMS

In Pimampiro, Nusta found happiness in numbers... though some said they weren't for her.

/NUSTA BABY/
HOW MANY CORNCOBS
ARE LEFT?

15, MOM!
IF WE SELL 3.. WE'LL
HAVE 12

-
- “ea
~

P THAT GleL SHOULD ™
{  BE LEARNNG TO

Cam?®

At only 15 years old, the words of others were During the barter market, the alcalde surprised everyone
shaking his confidence. with an announcement.

WHAT IF
THEY'RE RIGHT? WHAT
IF... NUMBERS AREN'T

| ety
TODAY, WELL SEE WHO ~C |
BEST ORGANIZES GOODS AND
CALCULATES FAIR PRICES! THE WINNER
GETS A SACK OF QUINOA AND A
HANDWOVEN BLANKET/

s wES Eaiedl. btk e laslk 28 Shemes] e g’?rii:ggtlt:er hesitate, her mother decided to remind her of her

I DON'T KNOW,
MOM.WHAT IF T AM
WRONG IN FRONT OF
EVERYONE?

BABY, YOUR
HANDS CAN KNIT.. AND
COUNT TOO!

WHY NOT JON,
BABY? YOU WOULD
DO GREAT!

THANKS, MOM. T WILL
DO IT.. TM GOING TO
PARTICIPATE!




The contest began. One by one, participants
took the stage.

Some people got confused... until it was Nusta's turn.

IF I SORT THE
BAGS BY WEIGHT.. IT WILL BE
EASIER TO CALCULATE THE
EXCHANGES.

YOUR MIND FLOWS LOOK How &
SWIFT AS THE SHE ORGANIZES
Sumak Wafmi (Kichwa):noble/wise woman”; a

respectful term recognizing intelligence and
virtue

could uplift them all.

Nusta won! She proved knowledge has no gender. From that day on, her community believed in her and knew her talent

THE END




GROWING IN LOVE

This story begins on a journey to Quito for a musical
performance.

This is Killa, a girl from Cayambe... her dream has always been to
become a famous singer in her country.

T LOVE SHARING
SONGS FROM MY
HOMELAND! T ALWAYS
SING IN MY NATIVE
LANGUAGE.

Killa loves singing at events and festivals. Even if not everyone
values the Kichwa language...

CAY CHIRI TUTAPI..
(IN THIS COLD NIGHT)

S0 LAME.. SHE CAN'T \
EVEN SPEAK! HAHA

HAHA, WHAT DID
SHE SAY?

HOW EMBARRASSING! AM T
MAKING A FOOL OF MYSELF?

THEY DON'T EVEN UNDERSTAND
WHAT T'M SINGING!

After some time, Killa returns to Cayambe just in time for
the town festivities...

T WON'T EVEN TRY
TO SING WITH THEM.
EVERYONE PREFERS
SONGS IN SPANISH!

Though Killa loved her culture, she feared rejection as a singer for
preferring Kichwa...

SHOULD T SING MORE IN
SPANISH? MAYBE T SHOULD
START FORGETTING MY MOTHER
TONGUE..




YOU SEEM SAD.
WHAT'S WRONG?.. DON'T YOU
WANT TO GO ON STAGE, DEAR
KiLLA?

I DON'T FEEL LIKEIT,
TEACHER SISA. T THINK TLL STOP
SINGING IN KICHWA. EVEN IF SINGING IN
OTHER LANGUAGES DOESN'T MAKE
ME HapPPY.

In the end, Killa felt the desire to speak her language without fear, and with
pride, she would continue speaking her native tongue

YOURE RIGHT .
T HAVE NO REASON TO BE
ASHAMED. T SHOULD BE HAPPY. FROM
NoWw ON, TLL BREAK THE STEREOTYPES
ABOUT OUR LANGUAGE IN THE CITY AND
HELP MORE CHILDREN LEARN TO
SPEAK IT

THE END
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Introduction

In Ecuador, the concept of interculturality began to gain recognition
in the late 20th century as a result of social struggles led by
Indigenous organizations seeking comprehensive recognition and
respect for their cultures, languages, and ways of life. Although
the term “interculturality” was already used in Latin American
academic circles, in the Ecuadorian state, it emerged from grassroots
communities, particularly through Intercultural Bilingual Education
(Educacién Intercultural Bilingite, EIB). During the 1980s, movements
like the Confederation of Indigenous Nationalities of Ecuador
(Confederacion de Nacionalidades Indigenas del Ecuador, CONAIE)
and the National Directorate of Intercultural Bilingual Education
(Direccion Nacional de Educacion Intercultural Bilingite, DINEIB)
proposed an educational model that translated school content from
Spanish into Kichwa and other indigenous languages. An academic
framework based on ancestral knowledge, values, and worldviews
was established. In this way, interculturality emerged from the
community as a collective need to reclaim and legitimize Indigenous
identity (Pilaguano, 2018).

According to Astudillo (2020), one of the most productive settings
for intercultural practice has been the community. The process of
teaching and learning from the community is a political, social, and
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spiritual act that positions ancestral wisdom as a living heritage,
transmitted across generations. In the Ecuadorian context, multiple
Indigenous communities have developed participatory mechanisms
to preserve their customs and knowledge. For example, mingas
(community work gatherings) exemplify collaborative labor and
transmit knowledge about planting, agricultural cycles, rituals
associated with Pachamama (Mother Earth), and ancestral medicine.
In the Ecuadorian Amazon region, peoples like the Kichwa, Shuar,
and Achuar integrate spiritual and botanical practices into daily life,
recognizing nature as a living educational space. These practices resist
cultural colonization while adapting to contemporary social contexts
(Bravo et al., 2023).

Indigenous leaders play a central role in local education. These
community figures act as guardians and mediators of ancestral
knowledge. By acting as guides in alternative educational processes,
they extend their cultural practices into activities tied to nature and
their surroundings. An example of this can be seen in the San Pedro
de Quilotoa community in Cotopaxi province, where decisions about
classroom construction, curriculum design, management of school
activities and community resources allocation were made collectively
by the cabildo (local council), families, and teachers with a shared
goal: to strengthen intercultural education in the long term from
within the community (Pilaguano, 2018).

In intercultural education, language and art are priority focus areas.
Some educational strategies to integrate this knowledge into formal
learning process include linguistic recovery workshops, such as
strengthening the Kichwa language in Imbabura province or Shuar
language in Morona Santiago. In terms of artistic expression, the
revitalization of traditional arts is prioritized through teaching
weaving, body painting, ancestral music, and ceremonial dance.
These intercultural teaching strategies restore cultural pride to new
generations, transforming community education into a holistic
process that affirms diverse ways of experiencing the world (Astudillo,
2020).

At the institutional level, Decentralized Autonomous Governments
(GADs) have implemented heritage education programs with
direct community involvement. For example, in Otavalo, the 2023
Management Report (Diario El Norte, 2025) highlighted collaboration
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with the National Institute of Cultural Heritage (INPC) to update
inventories of tangible and intangible heritage, integrate traditional
knowledge into community museums, and develop educational routes
for local cultural heritage. This vision has created spaces for cultural
retention, where Kichwa attire, traditional festivals, and agricultural
knowledge become part of municipal school curricula.

Academically, research collaborations between higher education
institutions and communities have been promoted. Within the
study Ancestral Knowledge of the Kichwa Otavalo People and Its
Influence on Cultural Tourism (Castro-Viera et al., 2022) notes that
ancestral knowledge is an integral part of cultural identity and
influences cultural tourism practices. Such collaborative research
significantly contributes to recognizing interculturality as an
educational process that values the tangible and intangible heritage of
Ecuadorian diversity.

Learning from the community represents a multidimensional
educational approach that integrates the participation of multiple
stakeholders across different levels of contribution. Through their
legacy, these actors validate ancestral knowledge, strengthen cultural
identities, and stimulate interdependent learning methods. For
higher education and national and international researchers, these
community-based experiences provide fertile ground to rethink and
relearn knowledge production processes, co-research, and teaching
connected to the urgent needs of Indigenous peoples and nationalities.
In a globalized world, intercultural education positions itself as an
axis of transformation, capable of fostering legitimate dialogues
between Indigenous and academic knowledge, always rooted in the
preservation of Ecuador’s living cultural heritage (Agualongo, 2025).

Learning from the Community is a chapter that includes visual
narratives to illustrate how community-based learning and
intercultural education integrate ancestral knowledge into traditional
education through stories showcasing the richness of blending
diverse cultures in the educational sphere. The chapter includes 12
comics where readers follow a group of students and their teacher on
ajourney through Ecuador’s regions. Along this quest for community
knowledge, they listen to stories, observe traditional practices, and
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connect with the worldviews of those who preserve their identity
across generations.

Integration of Ancestral Knowledge in Language and Arts in
Ecuador

The integration of ancestral knowledge in language and artsin Ecuador
is a fundamental educational strategy to preserve and revitalize
Indigenous cultures. This integration addresses the need to preserve
languages and artistic expressions while promoting intercultural
education that recognizes and values the country’s cultural diversity.
The following section presents various strategies implemented in the
Ecuadorian context to achieve this integration.

. Incorporation of ancestral knowledge in the technical
training of the intercultural bilingual education system
(SEIB): The SEIB is a key space for integrating ancestral knowledge
into Ecuadorian education. According to Segundo and Espin (2025),
incorporating Indigenous worldviews into technical secondary
school education enables the articulation of scientific knowledge
with traditional practices, strengthening cultural identity and
promoting sustainable models of local development. This integration
is achieved through the contextualization of curricular content, the
incorporation of participatory methodologies, and the alignment of
technical knowledge with natural cycles and food sovereignty from a
community perspective.

. Use of active and decolonial methodologies in arts
education: Arts teaching in intercultural contexts has adopted
active and decolonial methodologies that facilitate the transmission
of ancestral knowledge. Fajardo-Minchala (2020) proposes a model
of didactic planning that recognizes the legacy of ancestral wisdom
related to medicinal plants and caregiving practices, highlighting
women’s role in preserving this knowledge. Through group activities
incorporating sensory perception exercises, games, and interviews,
students collectively construct knowledge and recognize how
ancestral wisdom is preserved in the memory and practices of women
in their communities.

. Implementation of school gardens as intercultural
learning spaces: School gardens have increasingly become
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intercultural learning spaces where ancestral knowledge related
to agriculture and traditional medicine is integrated. According to
Rodriguez Jara et al. (2020), the “TiNi” methodology (Tierra de Nifos,
Ninas y Jovenes para el buen vivir - “Land of Girls, Boys, and Youth
for Good Living”), promoted by the Ministry of Education of Ecuador,
encourages the creation of school gardens, fostering educational
activities through environmental and intercultural approaches. In
the community of Taday, a rural parish in the canton of Azogues,
in the province of Canar, the implementation of this methodology
has enabled the participation of teachers, students, and parents.
This process has facilitated the intergenerational transmission of
ancestral knowledge and has contributed to the strengthening of the
community’s cultural identity, which is characterized by its Andean
richness and traditional practices.

. Teacher training in  Intercultural Bilingual
Education: Teacher training 1is essential for the effective
implementation of strategies that integrate ancestral knowledge
into language and arts education. Martinez et al. (2020) argue that
ethnoeducation in Ecuador serves as a crucial tool for preserving
the cultural identity of ancestral peoples, particularly through the
intercultural bilingual education system. However, challenges remain
in implementing models that value Indigenous knowledge, especially
concerning ancestral territories. Ongoing teacher training is vital to
overcoming these limitations and promoting inclusive intercultural
education.

The integration of ancestral knowledge in language and arts
education in Ecuador constitutes an educational strategy that
contributes to the preservation of Indigenous cultures and promotes
inclusive intercultural education. Through incorporating Indigenous
worldviews into technical training, the use of active and decolonial
methodologies in arts education, implementing school gardens as
intercultural learning spaces, and providing teacher training in
Intercultural Bilingual Education, an educational model is achieved
that recognizes and values the country’s cultural diversity. These
strategies strengthen the cultural identity of Indigenous peoples,
promote sustainable local development models, and contribute to
building a more equitable and pluralistic society.
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Participatory Documentation of Community Knowledge

Participatory documentation of community knowledge is defined as
a collaborative process in which communities are accompanied by
academic or institutional actors to record, preserve, and transmit
traditional, cultural, ecological, or practical knowledge through
inclusive contextually grounded methodologies (Atzmanstorfer et
al., 2025). This type of documentation is framed within approaches
such as Participatory Action Research (PAR), citizen science, and
documentation, with the central goal of democratizing knowledge
production, recognizing the epistemic authority of communities, and
strengthening cultural sustainability (Zamiri & Esmaeili, 2024).

Valuing community knowledge as legitimate sources of knowledge
challenges conventional academic paradigms, which often
subordinate local knowledge to institutional scientific knowledge.
Participatory research involves a deliberate redistribution of power
across all stages of the research process, from the formulation of
research questions to dissemination of findings (Dadich et al., 2019).
This approach aligns with collaborative and Indigenous research
frameworks, which emphasize that citizen science and participatory
research shift epistemological control to marginalized groups,
reinforcing their agency in decision-making about their territories
and cultures (Wolff et al., 2021).

The study by Zamiri and Esmaeili (2024), which focuses on methods
and technologies for knowledge exchange in learning communities,
identifies key processes such as mentorship, collaborative virtual
spaces, and participatory digital tools that foster community
engagement in knowledge documentation. Their findings demonstrate
the success of participatory digital platforms depends on factors such
as usability, user-centered design, cost-free accessibility, community
marketing, community-led outreach and process management,
elements equally applicable to participatory documentation
initiatives (Atzmanstorfer et al., 2025).




Forms and Means of Participatory Documentation

The methods employed vary depending on context and the knowledge
being documented but typically include visual, audio-visual, and
digital strategies:

. Participatory videos:Recent studies highlight their
usefulness in capturing peripheral knowledge, giving community
members an active role in co-creating audio-visual content.

. Digital community archives: These create repositories
autonomously managed by the communities, who define content,
permissions, and access, preserving their autonomy and cultural
representation.

. Participatory mapping: Geospatial tools enable the
representation of knowledge linked to territories, environmental
practices, and ceremonial routes. Success criteria include ease of
use, data privacy, and alignment with community decision-making
processes (Atzmanstorfer et al., 2025).

. Oral narratives and living practices: Participatory
research with Indigenous peoples emphasizes the value of local
narratives shared through workshops, semi-structured interviews,
or audio-visual recordings, preserving the voices of elders, youth, and
knowledge holders (Davis & Ramirez, 2021).

. Ethical and epistemological principles: Ethical principles
include informed consent, local control over data, reciprocity, and
transparency. Research with Indigenous communities stresses
that agendas must emerge from the community, be co-designed,
and be co-governed (Smith, 2012). Cochran et al. (2008) underscore
the importance of validating local epistemologies as legitimate
and operational within formal documentation projects, avoiding
reductionism.

Additionally, emerging initiatives in artificial intelligence,
such as automated translation of Indigenous languages, highlight
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how including native speakers strengthens the cultural and ethical
validity of documented knowledge (Mager et al., 2023).

Participatory documentation methods are essential tools for
preserving and making visible the knowledge of Indigenous and local
communities, linking tradition and technology. Beyond recording
knowledge, these processes generate tangible impacts on social
cohesion, governance, and cultural projection. However, despite their
many benefits, participatory documentation faces structural and
ethical challenges that affect its reach and sustainability. The following
section outlines the main positive impacts observed in practice, as
well as persistent challenges requiring attention to consolidate truly
inclusive and culturally relevant models (Atzmanstorfer et al., 2025;
Davis & Ramirez, 2021; Smith, 2012).

Positive Impacts

. Identity strengthening: Documenting knowledge revitalizes
intergenerational ties and reinforces cultural pride.

. Advocacy capacity: Documented community knowledge
serves as valuable evidence for interventions in health, environment,
or cultural policies, particularly when using citizen science (Wolff et
al., 2021).

. Collaboration and local governance: The documentation
process reinforces community organization and social accountability
mechanisms.

Main Challenges

. Digital divide: Limited access and technological literacy
restrict participation, making it essential to develop user-friendly
platforms and training support (Atzmanstorfer et al., 2025).

. Data protection and intellectual property: Protocols
are needed for the use and safeguarding of sensitive knowledge,
incorporating both customary and legal frameworks.

. Funding and sustainability: Participatory documentation
requires logistical and technical resources; financial co-responsibility
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strengthens long-term community commitment (Cochran et al.,
2008).

Methodological Framework for Documentation Projects

Suggested methodological guidelines include the following stages:

. Joint diagnosis and planning: Identify the knowledge
systems to be documented through deliberative workshops involving
youth, elders, artists, and local wisdom keepers.

. Collaborative ethical and technical design: Establish
mixed committees to decide on formats (audio, video, text, digital
maps) and mechanisms for validation, intellectual property, and
access.

Training and piloting: Provide training to facilitate the use
of cameras, geolocation tools, or community-based digital platforms.

. Co-documentation: interviews, oral narratives, field visits,
maps, and videos, all with active community roles.

. Collective reflective analysis: Engage in collaborative
classification and interpretation of data, ensuring interpretations
remain faithful to the context and are not externally imposed.

. Internal validation and circulation: Community
presentations, local festivals, and community repositories to share
and validate documentation formats.

. Scaling and external transfer: Publications,
intercommunity workshops, and visibility in networks or academic
spaces, with protocols in place to ensure discretion when needed.

. Monitoring and evaluation: Evaluate the impacts, review
formats and use of documented materials, and adjust processes to
ensure relevance and renewal.
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The following recommendations are provided for
implementation:

. Accessible technological platforms: Design or adapt
simple tools with user-friendly interfaces and the possibility of offline
functionality, which guarantee usability (Atzmanstorfer et al., 2025).

. Mentorship and ongoing training approach: Step-by-
step guidance from local facilitators enhances skills and prevents
technological abandonment (Zamiri & Esmaeili, 2024).

. Hybrid data governance: Design collections managed by
the community with their own access criteria, legal backup, and
epistemological control.

. Mobilization of community resources: Promote
contributions of time, spaces, ancestral knowledge, and partnerships
with NGOs, universities, or public centres, with clear agreements of
shared responsibility (Cochran et al., 2008).

. Adaptive evaluation approach: To incorporate active
feedback, iterative adjustments, and follow-up to ensure continuous
relevance and progressive empowerment.

Participatory documentation of community knowledge represents
a transformative strategy to strengthen cultural autonomy, generate
applied evidence for local development, and promote epistemic
justice. Recent studies demonstrate that success depends on
community-centered digital design, tailored training, and strong
mechanisms for community governance of knowledge. This approach
deepens citizen science by integrating it with the protection of local
knowledge systems, ensuring that community members themselves
are the ones who record, interpret, and manage their own legacy.

Participation of Community Leaders in Ecuador’s Intercultural

Context

The participation of community leaders in Ecuador, framed within
intercultural contexts, constitutes a complex and fundamental
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phenomenon for ensuring social cohesion, local governance,
and the effective exercise of collective rights. Given the country’s
plurinational and multicultural composition, community leadership
acquires particular dimensions where dialogue between worldviews,
traditional knowledge systems, and state structures becomes
indispensable (Pazmino-Caiza et al., 2023).

. Community leadership and interculturality in
Ecuador: Ecuador is constitutionally recognized as a plurinational
and intercultural state, which implies formal recognition of the
coexistence of diverse peoples and nationalities with their own
cultural and political systems. In this context, community leaders
fulfil strategic functions by articulating collective interests,
promoting local development, and defending territorial and cultural
rights (Guamén & Bustos, 2022). According to research conducted in
Kichwa communities in Ecuador’s highlands, leadership is based on
ancestral practices where the mashi or community representative is
chosen by consensus and acts as guarantor of Sumak Kawsay or Buen
Vivir (Pazmino-Caiza et al., 2023).

. Interculturality presents an additional challenge:
Managing spaces where community-specific logics converge with
state or globalized regulatory frameworks. In these processes, leaders
become symbolic and practical bridges that facilitate understanding
and cooperation between actors with different worldviews (Loor et al.,
2022).

. Social and political function of community leaders:
Community leaders perform multiple roles including local
administrative management, internal conflict mediation, dialogue
with government authorities, and promotion of productive or
environmental initiatives. A study conducted in Indigenous and Afro-
Ecuadorian communities in the country’s north emphasizes that these
leaders derive their legitimacy from community values, experience,
and commitment, factors that distinguish them from externally
appointed or politically designated leaders (Moreta et al., 2022).

Furthermore, in intercultural contexts characterized by historical
inequalities, the actions of community leaders are crucial for
demanding compliance with collective rights, such as access
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to bilingual education, culturally appropriate healthcare, and
participation in decisions about natural resources (Gémez et al., 2021).
Thus, their role transcends local management and extends to the
defense of territories and cultures.

. Leadership, participation, and social capital: Community
participation is strengthened through networks of trust, reciprocity,
and solidarity that constitute the community’s social capital. Leaders
act as catalysts for these networks by convening assemblies, organizing
mingas, and coordinating joint projects (Sanchez & Torres, 2020).
In Ecuador, mingas or communal work are ancestral practices that,
under local leadership, consolidate social bonds and foster a collective
sense of responsibility.

Recent research highlights that, in intercultural settings,
community leadership drives participatory processes that enable
communities to propose their own development agendas and
establish autonomous governance mechanisms (Guamén & Bustos,
2022). This type of participation influences project implementation
and enhances self-organization and cultural self-definition.

. Education, leadership, and interculturality: Community
leadership in Ecuador is closely linked to the management of
intercultural bilingual education (EIB). In Indigenous communities,
leaders often promote schools that integrate native languages and
knowledge systems with the official curriculum, thereby contributing
to language revitalization and intergenerational knowledge
transmission (Pazmino-Caiza et al., 2023).

StrategiestoStrengthenIntercultural CommunityParticipation

To consolidate the participation of community leaders in Ecuador’s
intercultural contexts, specialized literature suggests the following
two strategies:

. First strategy: Enhance training processesin collective rights,
community management, and cultural intelligence to strengthen
autonomy and dialogue capacity (Guamén & Bustos, 2022).
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. Second strategy: Promote intercommunity networks that
connect successful experiences, allow sharing solutions to common
problems, and exert collective pressure on state or corporate entities.

It is essential to design participatory evaluation mechanisms that
recognize achievements through culturally relevant parameters,
moving beyond homogeneous models that fail to capture community-
based wellbeing. The inclusion of community-developed indicators
helps legitimize processes and highlight achievements that transcend
purely material outcomes (Gémez et al., 2021).

In Ecuador, the participation of community leaders in intercultural
contexts represents one of the clearest expressions of the exercise
of collective rights and the validity of the plurinational state. These
leadership models sustain social fabric, mediate between diverse
cultures, and promote participatory processes that enhance
development from local perspectives. However, they face structural
challenges that must be addressed through intercultural public
policies, adequate funding, and respect for local normative systems.
Strengthening these practices is essential both for directly involved
communities and for consolidating a truly intercultural model of
coexistence in the country.

The Minga as a Pedagogical Act: Real Experiences

The minga constitutes a collective educational methodology, where
participants simultaneously learn and teach through action. Pascual
and Del Carmen (2021) argue that this practice is a pedagogy of
resilience, as it fosters the generation of community knowledge and
exercises cultural resistance against homogenizing forces. Thus, the
minga stands as one of the most outstanding examples of ancestral
education with active pedagogical value.

Below are concrete examples illustrating how the minga operates in
daily life, reaffirming its relevance as a living pedagogy and tool for
strengthening educational, cultural, and social processes.

. Ecuador: Chimborazo and Andean Communities
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In Chimborazo (Ecuador), Bravo et al. (2023) presented an
ethnographic study on the minga as a communicative practice driving
social transformation. In the parishes of Tixdn and Totorillas, the
minga enabled collective decision-making, facilitated reflection
on local issues, and propelled well-organized community action.
The authors conclude that the minga enhances communicative and
organizational competencies among community actors.

. Colombia: Pedagogy of resilience

Colombian researchers assert that the minga functions as a symbolic
language of collective teaching. Its execution strengthens historical
and cultural consciousness, contributing to a social imaginary of
resistance and peacebuilding following the 2016 Peace Agreement.
This resilient pedagogy elevates ancestral practices into instruments
of contemporary social transformation.

. Chile: Technological minga

Pareti et al. (2022) investigated the “minga chilota” of Chiloé and
found that, when articulated with digital networks and smart urban
structures, the minga reduces urban vulnerability. By incorporating
modern elements, the strategy retains its cooperative essence while
reinforcing community governance.

Pedagogical Components of the Minga

The minga is more than a community cooperation mechanism; it
constitutes a dynamic pedagogical space where knowledge systems,
cultural practices, and collective learning processes converge.
Its pedagogical components reveal how this ancestral tradition
functions as a living educational strategy, capable of strengthening
cultural identity, promoting active participation, and building
social resilience. Various studies have shown that the minga serves
as experiential learning for intercultural education, articulating
traditional and contemporary knowledge.

Below are the key elements that define its pedagogical power, along
with guidelines for implementing this methodology in community
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and institutional projects, demonstrating its adaptability and
relevance across diverse educational contexts.

. Experiential and collaborative learning: The wminga is
based on active, experience-based learning, which strengthens
technical, organizational, and cognitive capacities. In Ecuador, Bravo
et al. (2023) document how participants acquire skills in dialogue,
negotiation, planning, and collective action.

. Intercultural Education and Identity Reinforcement: In
Columbe Grande (Chimborazo), Avemanay (2012) documented how
community mingas complement Intercultural Bilingual Education
by transmitting Kichwa knowledge and traditional community
practices. This strengthens the cultural identity of children and
adolescents, reinforcing their sense of belonging.

. Community resilience and citizenship education:
The minga strengthens social cohesion, enabling communities to
collectively confront challenges and generate community-based
solutions. Mora and Correa (2020) emphasize the minga as a pedagogy
of resilience that builds collective capacities for peace and social
organization.

The Minga as Institutionalized Strategy

There are cases where the minga has been integrated into formal
institutional education projects. Banderas (2021) documented the
adoption of a “virtual minga” at PUCE during the COVID-19 pandemic,
in collaboration with a Colombian Indigenous community. This
approach enabled ICT-mediated co-creation, transforming the minga
into a digital cooperative learning strategy.

The following requirements can be identified for designing minga-
based projects:

. Shared purpose: The community defines a common objective
(infrastructure, social transformation, community gardens).

. Participation: Voluntary involvement of diverse community
actors.

. Knowledge system integration: Combining traditional
knowledge and contemporary techniques.
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. Collective reflection: Spaces to analyze processes and
outcomes from multiple perspectives.

. Planning and sustainability: Scheduling of actions with
long-term vision and community evaluation. These components,
presentin the studies cited, allow minga to be a practice of cooperation
and an effective community educational process. Below, some
challenges and future perspectives are described:

. Academic recognition: It is necessary for disciplines such
as pedagogy, anthropology, and social sciences to systematically
incorporate the minga as an object of study and formal educational
intervention.

. Pedagogical evaluation: It is urgent to develop participatory
evaluation mechanisms that measure the educational and social
impact of minga-based projects, ensuring their replicability and
continuous improvement.

. Technological integration: The virtual minga (Banderas,
2021) opens possibilities for replicating this strategy in urban and
remote contexts, utilizing digital platforms to strengthen community

pedagogy.

. Public policies and decentralization: Including the minga
in community education policies can promote real decentralization,
where local actors regain their leading role and strengthen their self-
management capacity.

The minga stands as a community pedagogical strategy with great
potential. Through collective work, knowledge systems are built,
identities are strengthened, resilience horizons are promoted, and
organizational structures are energized. Recent cases in Ecuador,
Colombia, and Chile demonstrate its effectiveness in urban and
rural intercultural contexts. Its integration into formal educational
projects, combined with evaluation methodologies and technological
tools, projects a promising scenario for its consolidation. It is essential
that researchers, educators, and public managers recognize the minga
as an invaluable resource for building collective and transformative
learning dynamics.
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HeritageEducationProjectsinCollaborationwith Decentralized
Autonomous Governments (GAD)

Participatory governance emerges as a determining factor for
the success of heritage education projects by promoting shared
management among different social actors. Various studies on
institutional frameworks in Ecuador’s local governments highlight
the need to create inter-institutional mechanisms that strengthen
collaboration between Decentralized Autonomous Governments
(GAD), academia, the private sector, and communities. This
coordination enhances the legitimacy of initiatives while improving
project effectiveness and sustainability. In this context, the co-
creation of educational activities facilitates the integration of
community interpretations of heritage into formal and non-formal
curricular programs, integrating local knowledge with academic
perspectives. This synergy between knowledge systems strengthens
citizens’ sense of belonging and promotes an inclusive and equitable
approach to cultural management (Sanchez & Torres, 2020).

A crucial aspect of heritage management for communities like Abanin
in El Oro province is the active collaboration between Decentralized
Autonomous Governments (GAD) and educational institutions to
identify, document, and enhance intangible cultural heritage. This
heritage, comprising practices like traditional artisanal techniques,
is particularly vulnerable to being lost or transformed, requiring
specific safeguarding strategies. Partnerships enable the development
of local policies and regulatory frameworks aimed at protecting,
preserving, promoting, and leveraging intangible heritage for
tourism. Implemented actions include participatory inventories,
interviews with knowledge bearers and local authorities, and
community surveys, which have revealed a concerning disconnect
from cultural roots. In response, governance mechanisms have been
integrated to encourage community participation in educational
activities, tourist routes, craft fairs, and exhibition spaces. This
holistic approach revitalizes traditional practices, facilitates
intergenerational transmission, strengthens collective identity, and
generates socio-economic opportunities linked to sustainable cultural
tourism (Parraga et al., 2021).
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Despite the potential of GADs to lead heritage education initiatives,
implementation faces multiple challenges, especially in rural
contexts and communities with limited infrastructure. In provinces
such as Imbabura, cantonal and parish governments frequently
encounter difficulties related to financial resource shortages and
limited technical expertise among their personnel. These limitations
undermine project continuity and quality, impeding their integration
into long-term public policies. Additionally, high turnover of local
authorities and the absence of institutionalization of cultural
education processes hinder the accumulation of knowledge and
consolidation of experiences. Nevertheless, community willingness
and growing interest in reclaiming local heritage can serve as
important catalysts to overcome these limitations, provided adequate
technical, financial, and regulatory support mechanisms are
established (Benitez et al., 2025).

The incorporation of Information and Communication Technologies
(ICT) into heritage education represents a powerful tool to expand
its reach, modernize strategies, and engage younger generations.
On the other hand, at Universidad Politécnica Salesiana, digital
platforms incorporating augmented reality, virtual tours, and
mobile applications have been developed, enabling users to explore
heritage assets from anywhere and democratizing access to cultural
knowledge. The use of social media, audio-visual resources, and
virtual environments has enhanced the dissemination of heritage
content, enabling more dynamic and participatory teaching-learning
processes. Additionally, implementing digital monitoring systems,
like those used in Centro Historico de Cuenca (Cuenca’s Historic
Centre), has improved preventive conservation and technical
documentation of cultural assets while integrating these resources
into school classrooms and community processes. These innovations
promote meaningful learning and strengthen sustainable tourism
development, consolidating GADs’ role as promoters of an
educational-cultural model adapted to 21st-century demands (Cobos
et al., 2024).

The promotion of interculturality must serve as a cross-cutting

axis in all heritage education projects developed in Ecuador. In a
plurinational and intercultural country like ours, home to vast
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ethnic and cultural diversity among Indigenous, Afro-descendant,
and mestizo peoples, it is essential to design strategies that make
these multiple identity expressions visible and valued. Collaborative
projects with GADs should foster respect, intercultural dialogue, and
mutual recognition, thereby promoting more equitable relationships
among the diverse cultures coexisting in shared territories (Diaz &
Romero, 2025). Heritage education, in this context, must contribute
to building symbolic bridges between cultures, creating spaces
for expression and mutual understanding, strengthening social
cohesion, and enhancing collective enrichment through diversity.
This approach also combats stereotypes, promotes inclusion, and
contributes to developing critical, aware, and engaged -citizens
committed to the country’s cultural plurality.

The evaluation of heritage education projects constitutes an essential
component to ensure their relevance, effectiveness, and long-term
sustainability. Experiences in urban contexts like Cuenca’s Historic
Centre demonstrate that evaluation should not be confined to a final
stage but conceived as a continuous, integrated process from project
inception. According to an analysis published in ESTOA Journal by the
University of Cuenca’s Faculty of Architecture and Urbanism (2024),
periodic monitoring systems have enabled detection of progressive
heritage deterioration and proposal of early, effective interventions.

The application of environmental assessment matrices and technical
records, reviewed during different periods (2017-2018 and 2020-2021),
has facilitated results comparison and coherent preventive strategy
design. This mixed methodology, which combines quantitative and
qualitative approaches, strengthens local stakeholder participation
and helps adjust both educational activities and conservation
regulations. Moreover, it provides GADs and pedagogical teams with
key tools for informed decision-making, aligning actions with specific
socio-cultural contexts and ensuring long-term sustainability of
heritage education practices.

Conclusions

Intercultural education rooted in community-based learning
constitutes an alternative pedagogical model that recognizes
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Indigenous cultures as legitimate sources of knowledge. This approach
connects with ancestral practices, community values, and the
worldviews of native peoples, enabling a redefinition of conventional
educational processes. The wminga, rituals, oral traditions, and
collective labor represent cultural elements and living educational
methodologies that promote reciprocity, active participation, and
intergenerational memory.

The integration of ancestral knowledge into school curricula
strengthensstudents’ culturalidentitiesand fostersthe decolonization
of knowledge. Initiatives such as local festivals and workshops on
traditional medicine or native languages enrich educational content
and foster emotional connections with the territory. This dynamic
relationship between schools and communities broadens pedagogical
horizons and contributes to the socio-cultural sustainability of the
educational process.

The systematization and documentation of community knowledge
through participatory methodologies reinforces collective memory
and enables its intergenerational transmission. Processes such as
cultural mapping, life story collection, or the creation of community
digital archives empower students as knowledge agents and validate
voices traditionally excluded from academic discourse. In this
context, pedagogical research becomes both a political and cultural
tool.

Partnerships among communities, educational institutions,
Decentralized Autonomous Governments (GAD), and universities
are essential for consolidating critical and transformative heritage
education. These collaborations must be grounded on principles
of reciprocity, mutual respect, and active participation of local
actors. The community-learning school is not merely a recipient of
knowledge, but a builder of citizenship committed to its environment.
In this way, the territory ceases to be a passive backdrop but becomes
a pedagogical subject.

The community represents a legitimate and rich source of knowledge
that has historically been marginalized by conventional education
systems. Intercultural pedagogy rooted in community recognizes
that learning is not confined to the classroom but is constructed
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through daily interactions, rituals, collective practices, and ancestral
narratives. This approach redefines the teacher’s role as a cultural
mediator and demands institutional openness to alternative ways of
knowing and teaching.
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EXPLORERS OF KNOWLEDGE

TODAY
WE WERE GOING TO LEARN
ABOUT ECUADOR'S FOUR REGIONS:
THE COAST, THE HIGHLANDS, THE
AMAZON, AND THE
GALAPAGOS.

I
WOULD LIKE TO KNow
MORE ABOUT YOU. COULD
YOU TELL ME WHICH REGION

YOU'RE FROM AND WHAT
NATIONALITY YOU BELONG

' » 107

Ecuador has four wonderful regions, each with its own customs and traditions, yet united by cultural diversity,
the solidarity of its people, and the pride of sharing a common identity.

IAM
FROM THE
HIGHLANDS. T'M FROM THE

KicCHWA OTAVALO I

1AM

FROM THE AMAZON.
T'M FROM THE SHUAR
NATIONALITY.

The excited students, begin to share which region they come from and their nationality.
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™
FROM THE COAST. 1
AM AFRO-ECUADORIAN,
FROM ESMERALDAS.

™
FROM THE
\ cOAST, FROM
'\ MANABI

™
FROM THE
HIGHLANDS. T AM

™

™

FROM THE .
HIGHLANDS. T AM FROM FROM THE ; ) o
THE PURUHA COAST. T AM FROM .

THE TSACHILA

T AM FROM THE COFAN _

NATIONALITY.

i

More voices join in, creating a conversation filled with cultural pride.




USTENING TO
You ALL MAKES ME
THINK ABOUT HOW
DIVERSE OUR COUNTRY IS.
WE SHOULD START A CLUB
TO SHARE OUR

MORE ABOUT OUR
CULTURES!

EXPERIENCES AND LEARN /

I
LOVE THE IDEA, IN
FACT T ALREADY
HAVE A STORY TO
TELL YOU.

AND
THROUGH THE CLUB,
WE COULD EVEN TRAVEL TO
DIFFERENT REGIONS AND
LEARN ABOUT THEIR
STORIES.

LOVE Your
ENTHUSIASM. IF YOU AGREE,
WE COULD NAME THE CLUB
"KNOWLEDGE
EXPLORERS.

A
(]

Ms. Lupita, enthusiastic with the idea, gives them her
full support to create the club and that is how “Knowle-
dge Explorers Club” was born.

One week ago, at Tuku's
house...




SHUAR .
THE ENCOUNTER WITH ARUTAM

TODAY WE'RE
GOING TO THE
SACRED WATERFALLS,
TUKU. THERE, THE SPIRIT
OF ARUTAM WILL GIVE US
STRENGTH AND
WISDOM.

WHO'S ARUTAM,
GRANDPA?

| -\

One morning, Tuku was getting ready for a very special adventure with his grandfather, who
had told him stories about the secrets of nature. Together, they would visit the Kintia Pankie
waterfalls near the town of Sucua, in the beautiful province of Morona Santiago, deep in the
Amazon.

ARUTAM IS A VERY

POWERFUL SPIRIT. HE LIVES IN
THE WATERFALLS AND APPEARS IN -
SURPRISING WAYS. SOME SAY HE'S A =
JAGUAR. OTHERS SAY HE'S . ”5.,-,; e

LIGHTNING.




WATERFALLS ARE
SACRED PLACES. MANY ELDERS
LIKE ME COME HERE SEEKING
GUIDANCE.

‘ £ - ¥
- = ' o . T
Tuku and his grandfather walked along a forest trail leading
waterfalls.

L8,
to the

NOW, CLOSE YOUR EYES
AND LISTEN TO THE WATERFALL.
ARUTAM COMES IN MYSTERIOUS
ways.

.

o

of nature.

=

5

His grandfather explained that to encounter Ardtam, they had to be deeply attentive and respectful

A

P
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The water in the waterfall seems to move

strangely, and Tuku feels a vibration. A
strong wind begins to blow. d‘ F‘ 1
'-g.‘.. II”‘J—"
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Suddenly, Tuku felt a strange energy. The water glowed, the wind roared—and before him
appeared the figure of a giant jaguar.

ARUTAM, SHARE SOME
OF YOUR WISDOM. WHY 1S
SO IMPORTANT TO
PROTECT NATURE?




NATURE IS LIFE.

WITHOUT IT, WE WOULD NOT
EXIST. TREES GIVE US AR TO
BREATHE. WATER GIVES US LIFE.
ANIMALS TEACH US HOW TO LIVE IN
HARMONY. RESPECT ALL THAT
SURROUNDS YOU, AND NATURE WILL

GRANT YOU WISDOM AND
STRENGTH.

-

Tuku felt a deep peace in his heart. He knew Ardtam’s message was clear: respecting nature is
key to living in balance with the world.

AND THAT WAS MY
STORY.

THANK YOU FOR
SHARING SUCH A
BEAUTIFUL STORY
WITH US, TUKU.

REMEMBER THAT
NATURE HAS SO MUCH
TO TEACH, IF ONLY WE
LEARN TO LISTEN AND
RESPECT IT.

I AM SO HAPPY TO SEE
HOW INSPIRED YOU ALL ARE. 1
THINK IT IS TIME WE PLAN OUR
OWN TRIP.




JWE COULD START BY
VISITING OTAVALO! I'D BE

HAPPY TO HOST YOU AT MY
HOUSE.

-
¥
- 4!

THEN OTAVALO WILL BE
OUR FIRST DESTINATION. IT'S
DECIDED! WE'LL GO NEXT WEEK,

'\ AFTER MONDAY'S COMMUNITY
MINGA.

THE END




YOUVE
DONE AN AMAZING
JoB!

REMEMBER,
MINGA IS ALSO

YOU BRING WHAT T
ASKED FOR?

The students are taking part in a minga at “Unidad Educativa Renacer”in Ibarra,
Ecuador.

ABOUT SHARING. DID

A minga is an ancestral tradition of communal work in Indigenous
communities, where people gather to carry out tasks for the collective
good—such as a day of cleaning.
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YES, TEACHER. T
BROUGHT COOKED
HABAS AND CHOCLOS.

by < MY GRANDMA SENT -
) POTATOES WITH
g CHEESE. e
— - e
*-:,,_ = % 0
e

Inside the classroom, the students begin taking various foods out of their
backpacks.

Everyone sits in front of a cloth where they have placed all the food.
WHAT WE'RE DONG IS CALLED
m o LA PAMPA MESA, AN ANCIENT ,
S =, 4 TRADITION MEANING “FOOD FOR i
- — = - EVERYONE!
Eﬁ.- ﬂ = 1n DOES ANYONE KNOW
- P 7 o - WHAT IT REPRESENTS?
RN .t
| MY GRANDMA SAYS IT'S
b | TO GIVE THANKS TO
|| S i PACHAMAMA.
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2 ol WHAT IF EVERYONE
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i
. . N
-\.\ ¥ o '}
; B 4 i
- o, ol 1
- f. F
s -t g |
ey — e S
i . . "'-.,ﬁ 2 L-I,.
s Ly
L T
—— Ay | THE END




e
THE REAL MEANING OF THE DAY OF THE DEAD

ME
TOO, TODAY WE
WILL TAKE THIS FOOD

TO THE CEMETERY. NOT

T LOVE MAKING BREAD
AND COLADA ON THIS DAY,

EVEN MORE WITH YoOU. T JUST FOR OUR
WANT TO VISIT GRANDPA. GRANDPARENTS, BUT TO
SHARE WITH OTHERS.

Every November 2nd in Otavalo, the Kichwa Otavalo people commemorate the Day of the Dead by visiting
their loved ones at the cemetery. They bring offerings such as wheat loaves shaped into figures of horses
and wawas (children), accompanied by a drink called colada morada, made from blackberries. In addition,
they carry dishes prepared with grains such as maize, beans, and broad beans.

WHY
DO PEOPLE SHARE
FOOD WITH OTHERS?
ISN'T IT FOR THEIR
LOVED ONES?

BECAUSE WHEN WE
SHARE, OUR SOULS ARE
ALSO NOURISHED.

Each family spreads a blanket in front of their loved
one's grave. Placing the offerings on a blanket and
sitting around it. Sharing food in this way.




60,

TAKE THIS TO THAT
FAMILY. THEY ALSO
REMEMBERED THEIR

ANCESTORS.

HERE
YOU HAVE, WITH LOVE
FROM OUR FAMILY.

THANKS, MAY YOUR
ANCESTORS BLESS

NEVER SEEN ANYTHING
LIKE THIS. IT'S BEAUTIFUL TO
SHARE WITH EVERYONE, NOT
JUST THE FAMILY.




NOW I
UNDERSTAND, GRANDPA.
WE ALL REMEMBER EACH
OTHER, SO NO ONE IS LEFT
ALONE.

600D WE
MORNING WENT TO THE
CHILDREN, OUR TRIP CEMETERY WITH MY
YESTERDAY WAS FAMILY, BRINGING FOOD

TO SHARE. AT FIRST T
DIDN'T UNDERSTAND WHY
WE SHOULD DO IT, BUT MY
MOTHER SAID THAT OUR
SOULS ALSO FEED

WHEN WE SHARE
WITH OTHERS.

AMAZING. CAN YOU

DID YESTERDAY,
YURAK?

THAT
IS BEAUTIFUL, YURAK. THIS
TRADITION TEACHES US VERY
IMPORTANT VALUES. IT TEACHES US TO
BE SUPPORTIVE, TO REMEMBER OUR
ANCESTORS WITH LOVE, TO VALUE OUR
ROOTS AND PASS THEM ON TO
NEW GENERATIONS.

The Day of the Dead is not only lived in the
cemetery, but also in our hearts and in what
we transmit to others.

AS LONG AS WE REMEMBER OUR ANCESTORS, THEY WILL NEVER GO AWAY COMPLETELY.

THE END
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ROOT MEDICINE

THESE PLANTS
HAVE BEEN USED FOR

ToDAY

WE WILL LEARN ABOUT N\ L )
TRADITIONAL e | CENTURIES, -4
AFRO-ECUADORIAN L W
: L=
THIS KNOWLEDGEN, | " )/
I?_J‘ 2 '::I
HAS BEEN PASSED S~
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iyl e ST
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10 e B el (.

Grandmother Carmen showed them the plants that grew in the region,
some of which have been used since ancient times to heal the body and
soul.

The next day, the students with a smile visited Grandma
Carmen again, who is also the healer of the Afro-Ecuadorian
community to learn about traditional medicine.

Professor Lupita asked if these remedies were only for the
Afro-Ecuadorian community.

SINCE
WE'RE LITTLE, WE

LEARN TO RECOGNIZE
THESE PLANTS.

caN
THESE
REMEDIES BE USED
BY EVERYONE?

WE

A | KNOW THAT
r Y RESPECT FOR
r F r____'.‘ j y A ] NATURE IS KEY TO OUR }
Ly = i i
» l'{ B £ ) TRADITIONAL \
o ey 4 A MEDICIVE IS NOT
o el ONLY FOR US, i |
' i |
e . r ..-I.
£ ' :
r ¥ | ¥ |
i i

i e,
Javier shared with his classmates the importance of
recognizing and respecting plants from an early age.

Lupita concluded the lesson by highlighting the deep connection
between traditional Afro-Ecuadorian medicine and respect for nature.

Is
IT TRUE THAT
THIS PLANT GIVES YoU
ENERGY WITHOUT SIDE

EFFECTS? .

EXACTLY, BUT
WE MUST ALWAYS
USE IT WISELY.

rlll 1
Jandir, curious, wanted to learn how to make a guayusa
infusion. He was fascinated with the benefits of the plant.




RHYTHMS THAT CONNECT US

-

L/ | "-{El‘-?_',ﬁ 2 ~._ %[ Topay we ArE GowG
e ey o N ,I TO LEARN ABOUT OUR
6UYS, WE ARE IN MY HOMETOWN; i b ) | auceSTRAL RHYTHMS.

TULUBIL. HERE WE WILL TEACH YoU |l o=
ABOUT OUR TRADITIONSH =

JWELCOME!
ol - J -
After their last trip, the students arrived in Esmeraldas, one of
the northern coast provinces, known for its beaches, rich
culture and vibrant music. Here, they will learn more about
this wonderful culture.

The students arrived in the Afro-Ecuadorian community, in the province
of Esmeraldas Javier's homeland ready to discover a new culture.

/ AFRO-ECUADORIAN DANCE AND ~\
s . . MUSIC ARE WAYS TO KEEP OUR
The rhythm and dance filled the air, inviting the visitors to move with HISTORY ALIVE OUR HISTORY. EVERY 2
the music. - ) MOVEMENT HAS A MEANING. ey |
i i L oo
\ 9 A
THE RHYTHM AND DANCE ) | { I A fak 72 o
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- ) Each musical note told a story, and every dance step carried
- s | centuries of tradition.
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JTHIS IS MORE FUN

H T THAN IT LOOKS!
:‘“j.? [

Y TODAY WE EXPERIENCED A

W TRADITION THAT CARRIES CENTURIES
OF HISTORY, AND THE MOST
IMPORTANT THING IS THAT WE
CONTINUE TO PASS IT ON WITH

Music and dance are universal languages that unite cultures and generations. Let’s celebrate our identity with pride.




SALASAKAS (TUNGURAHUA)
THE SALASAKA CARNIVAL

The Salasaka Carnival is a traditional festivity of the Indigenous Salasaka culture in the province of Tungurahua,
Ecuador. This ancestral celebration blends Andean rituals with elements of Catholicism to give thanks to
Pachamama (Mother Earth) and ask for prosperity in the new agricultural cycle.
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Every year, the Salasaka Carnival brings music, dance,
and the joy of a united people.

THESE FLOWERS
ARE OUR OFFERING TO
PACHAMAMA. THROW THEM
WITH GRATITUDE.

BEAUTIFUL! TT'S OUR WAY
OF GVING THANKS.




Water in the Carnival symbolizes life and renewal. Everyone joins in with joy.

JLET'S GO SEE IT UP
CLOSE! > -

JLOOK! THE PARADE
1S STARTING!

The village elders watch the celebration with smiles, remembering their
childhood.

THIS
IS HOW WE USED TO
CELEBRATE WHEN WE WERE
CHILDREN. CARNIVAL

JAND IT WILL KEEP
BRINGING GENERATIONS
TOGETHER!

To dance, to laugh, and to share this is the true spirit of Carnival.

THE END

*



MANABI
THE CECRET OF THE PANAMA HAT.

In this new adventure, the students and their
teacher head to their destination with a special
purpose: To know the true origin of the Panama
hat in Pile, Manabi.

Teacher Lupita happily observes the students who
meet her on the bus.

THIS

HAT IS NOT JUST THE JAMA COAQUE,
ANY ACCESSORY. CHORRERA, AND
ITs MANTENA CULTURES
HISTORY DATES ALREADY USED IT AS
BACK MORE THAN ‘TOCADOS' (CEREMONIAL
5,000 YEARS. HEADDRESSES).

/BUT EVERYONE
THINKS THEY ARE
FrROM PANAMA!

THAT'S
BECAUSE IN THE TWEN-
TIETH CENTURY THEY WERE
EXPORTED THROUGH THE
PANAMA CANAL.

THEY BECAME FAMOUS
AFTER FORMER US.
PRESIDENT THEODORE

ROOSEVELT WAS
PHOTOGRAPHED WEARING
ONE, BUT THEIR ORIGIN IS
100% ECUADORIAN.




The students arrive at the Panama hat artisan
workshop directed by Manuel.

JHELLO, GUYS! TO MAKE A
FINE HAT, THE STRAW MUST BE
CUT AT THE CORRECT PHASE OF
THE MOON. THEN, IT IS BOILED

ITIS
SMOKED WITH
SULPHUR TO GVE IT ITS
CHARACTERISTIC
coLour

JTHAT IS
ANCESTRAL
PRECISION!

A quality hat can take up to eight months to
complete, depending on the fineness of the
fabric.

NOT THEY DO
THIS PROCESS
WITH MACHINES?
IT
WouLD BE
FASTER AND THEY

EXACTLY. THE

T QUALITY OF A -
- HANDMADE HAT e \
A . DOES NOT COMPARE [
{ e BECAUSE WE WOULD ™\ \ To AN INDUSTRIAL ]
~ = e LOSE OUR ANCESTRAL s T
L e KNOWLEDGE! R, e
| L1 o
e . ADDITION, EACH s
\\f“»... f’j :3.}1.’1; "/ EVERYTHING WAS HAT TELLS ASTORY, i o |
2 1 ' /DONE WITH MACHINES, \\ AND THAT STORY IS )
- | “[ No ONE WouLD LEARN | \_ WOVENBY US. /= 1 -
v TO WEAVE LIKE OUR ) 13 J
/ % L % 1 ANCESTORS DID. ks ||" ¥
. % \l\‘ LA
i et | .
A & ¢ AN
Il % |I "\._ -.'H. i

NEVER IMAGINED THAT
A HAT HAD SO MUCH
HISTORY BEHIND IT.

A \ A \ s

WHEN T GET
HOME, TLL TELL MY

| FAMILY ABOUT ALL OF
THIS. T DON'T WANT
THIS ART TO BE

T'LL MAKE SURE
EVERYONE REMEMBERS:
THE PANAMA HAT IS

ECUADORIAN-NOT
PANAMANIAN!




THE WEAVING OF OUR HISTORY

AND
LOOK, OVER THERE YOU
CAN SEE A SNOW-COVERED
MOUNTAIN

ITs
TIME FOR YOU TO
GET TO KNoW MY

THAT'S RIGHT,
JANDIR. WE'RE JUST 10
MINUTES AWAY.

LOOK,
JTHERE ARE SO MANY
MOUNTAINS!
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Potato, corn and barley crops
WE
HAVE ARRIVED AT
OUR DESTINATION. . \\
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MY
DEAR GRANDSON, IT'S
BEEN SO LONG SINCE T
LAST sAW You!

DONA JUANA, IT'S
A PLEASURE TO

JGRANDMOTHER!

—

™
ALSO EXCITED
TO SHARE WITH YoU
ALL.

A SEAT, GUAGUITOS
(UTTLE KIDS), T MADE
SOME COFFEE FOR

THANK YOU FOR
WELCOMING US. WE'RE
EXCITED TO LEARN
NEW THINGS.

MY GrANDPA,
MAMITA JUANA?

WHAT ARE YOU

WENT TO TOWN TO TALKING ABOUT,

BUY FERTILIZER WELL, T HOPE HE WHAT'S THAT
COMES BACK SOON. OVER THERE?




JOHHH! THAT'S A
SEWING MACHINE IT'S MY
GRANDMA'S.

THIS
IS A TOOL T USE

T WANT TO TELL
You IT WAS NOT
ALWAYS LIKE THIS.

TO MEND MY CLOTHES,

AND

Juana?

HOW WAS IT BEFORE, DONA

MOTHER ALSO
WEAVES BY HAND.

. f,f - DID
§ | 7 N\ A YOU MAKE THAT SKIRT
e, T Y7 YOURSELF?
R - WE : : "w
. | USED TO SEW BY HAND. il ) w
- NOW THIS LITTLE MACHINE H,ﬁw: 2
/ . HELPS US A BIT. e
4 I 1! I| F".- I'.

AND
WHAT DO YOU SEW,
GRANDMA JUANA?

YES, THE

MACHINE HELPED ME, AND 1
EMBROIDERED IT BY HAND.

THATS A
VERY BEAUTIFUL SKIRT,
GRANDMA JUANA. AND WHAT'S THAT
AROUND THE WAIST?

OH,
THIS? IT'S MY SASH. ITS

EMBROIDERY TELLS THE STORY

OF MY ANCESTORS.




GRANDMA JUANA'S SASH
DESIGN IS SACRED.

HOLDS A SPECIAL
CONNECTION TO THE
ANCESTRAL SPIRITS.

THAT'S RIGHT, MS.
LUPITA. AND LIKE MY SASH,
THERE ARE MANY ELEMENTS
THAT REPRESENT US A4S
PURUHA CULTURE.

In Puruhd culture,

Cabuya fiber shirt

They represent the
Andean trilogy of
Inca culture

Necklaces and
bracelets

the hat represents
protection, wisdom,

A brightly colored
wool garment.

Women like to feel
vibrant and full of

IMPRESSIVE, THEY HAVE
MANY GARMENTS THAT
DISTINGUISH THEM.

They reflect the
community's identity,
connection to nature,
and spirituality.

identity, and
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RIGHT, EVERYTHING
LOOKS BEAUTIFUL.

FRIENDS, MY CULTURE
STANDS OUT FROM AFAR.

SOMEONE DRESSED
LIKE US... NOW Y0U KNOW,
IT'S PURUHA CULTURE,




THE GUARDIANS OF THE RED

I
WAS WAITING
FOR You.
FoLLow ME!

Wow, SO My & Are
PLANTS! i, WE THERE
¥ - YET?

WEVE
PREPARED THIS

THANK You
FOR WELCOMING

US INTO YOUR HOPE YOURE

ENJOYING THIS

LOOK! WHAT . THAT. IT'S THE
/’[T'/s 50 HOT i IS SHE SACRED ACHIOTE
HERE/ TWANT TO  \ .= PUTTING ON

WEAR YOUR : HIS HAIR?
CLOTHES TOO. "




( wow! AND WHAT
\ IS ITFoR?

IS IT SO RED?

WHY

SOME YEARS
AGO, THE COMMUNITY
SUFFERED A DEADLY
SMALLPOX
OUTBREAK.

WERE THERE
MANY FAMILIES

AND
ACHIOTE, WHAT
DOES IT HAVE TO
DO WITH ALL

SINCE

THEN, WE HAVE
USED IT AS A SYMBOL
OF PROTECTION AND
HOPE. iy
OUR CULTURE,

ACHIOTE IS A
SACRED PLANT

MARO, DID YOU
ALSO PUT ACHIOTE
ON YOUR HEAD?

YES, WHEN T LIWED

HERE, MY PARENTS

USED TO PROTECT
ME THAT WAY




REALLY? IT'S
BEEN A LONG

WELL, YOURE
HERE NOW MARO, AT
YOUR HOME.

S, (PANT YoUR Hale, #. ' %—
R MARO. LR
Sl

LOOK GREAT,
MARO — RED COLOR
REALLY SUITS You,

IT
FEELS SO
GOOD! T HAD
FORGOTTEN HOW

WONDERFUL MY
CULTURE 1S. THANK

THAT'S RIGHT, MY
CULTURE HAS SO MANY

IS WHAT'S THINGS THAT MAKE IT
IMPORTANT ABOUT
UNIQUE. T WILL NEVER
OUR ROOTS: KNOWING FORGET IT: ITS MY
AND SHARING WITH ;

ESSENCE.




THE GAME OF THE JAGUAR SPIRIT

The students are traveling to a place unknown to them,
while they look at their cell phones in concentration.

Teacher Lupita arrives and observes them with an
intriguing smile.
|

YOU EVER PLAYED
LIKE OUR ANCESTRAL
PEOPLES DID?

JTHAT
SOUNDS BORING!

M
SURE IT'S A BIT
SLOW.. NOTHING LIKE
VIDEO GAMES.

WHAT IF T TOLD You
THAT YOU ARE GOING TO
CHALLENGE THE SPIRIT
OF THE JAGUAR IN A
GAME THAT TESTS
YOUR COURAGE AND
YOUR CONNECTION WITH
NATURE?

: The students accepted the challenge with curiosity.

YOU SURE
THERE IS
INTERNET

HERE?

JTODAY YOU

\~—/  ARE GOING TO
CONNECT WITH
SOMETHING MORE
POWERFUL!

/T HAVE
NEVER SEEN SO MUCH
GREENERY!

The next day, everyone heads to the Cofan community in
Sucumbios.

+



THIS

THEY WILL KNOW
SOMETHING THEY W
NOT FORGET.

RIVER IS OUR PATH
AND OUR HISTORY. SOON

JWHAT
BEAUTIFUL
COLORS!

ILL

WELCOME.
TODAY THEY WILL
PLAY UMA FIU'GA, THE
GAME OF THE
JAGUAR SPIRIT.

TO
UNDERSTAND OUR
CULTURE, YOU MUST
PLAY UMA FIU'GA. HERE
WE NOT ONLY IMITATE
THE SOUNDS OF
ANIMALS.. WE BECOME
THEM.

/DON'T LET GO
OF YOUR HANDS!
THE JAGUAR WATCHES
YOU FROM THE
SHADOWS!

JAVIER, YOUVE
BEEN CAUGHT BY
THE JAGUAR! Now You
MUST PAY THE
PENANCE.

PENANCE?
WHAT DO T HAVE




DRINK FIVE CUPS
OF CHICHA DE
CHONTA.

Soon, everyone was in high spirits, enjoying the
connection with nature.

THIS WAS MORE
FUN THAN ANY
VIDEO GAME!

I
DID NOT KNOW

THAT ANCESTRAL
GAMES WERE SO
EXCITING.

BECAUSE PLAYING IS
ALSO A WAY OF LEARNING.
NOW YouU HAVE A MISSION.

TEACH THIS
GAME TO OTHERS SO
THAT IT NEVER
DISAPPEARS

;.: 0 b 1
Intercultural learning is a way to honor and
preserve our roots.

THE END




A PARADISE ON EARTH

GOOD MORNING,
MY KIDS, HOW ARE
you?

/I
SEE YOUR
HAPPY FACES, AND
THAT MAKES ME SO
Happy!

IT WAS AN AND I LOVED

AMAZING TRIP, LEARNING ABOUT AND WHAT I
TEACHER. I LOVED THE KICHWA LOVED THE
SEEING MARO WITH CULTURE IN MOST WERE THE

RED HAIR. IMBABURA. STORIES ABOUT
; THE PANAMA HAT.

; TEACHER!

HAVEN'T T'D LOVE TO VISIT
FORGOTTEN ANY OF ONOTHER PLACE.
 THE CULTURES.

I SEE You

TEACHER,

WHICH PLACE, \
JAVIER? WHERE

ARE YOU TALKING
ABOUT?

=
et
—

Leén Marino
5

. Tortuga
GALAPAGOS, IT )
WAS THE ONLY - THAT'S RIGHT, MY
REGION WE DIDN'T KIDS, THERE'S A
VISIT.. w GREAT STORY BEHIND
MOM TOLD ME o THEIg‘LmZ“sGOS
THERE ARE MANY '
ANIMALS, LIKE:

TELL US, WE
WANT TO KNow!




IT'S ABOUT
CHARLES
DARWIN...

CHARLES DARWIN
WAS AN ENGLISH #
NATURALIST WHO !

|
PROPOSED THE THEORY |-
OF BIOLOGICAL EVOLUTION AND
THROUGH NATURAL WHEN DID ALL OF
SELECTION. THIS HAPPEN?

il Tarwrn

i)

MY

ME THAT!

1835. THAT'S WHEN
HE OBSERVED THE
PLANTS AND ANIMALS
OF THE PLACE..

MOM DIDN'T TELL

WHAT
IS THE THEORY OF
EVOLUTION?

THERE,
DARWIN EXPLAINED THAT
SPECIES CHANGE OVER TIME AND
THAT ALL OF THEM COME FROM A
COMMON ANCESTOR.

THAT'S
AMAZING!

AND US, FROM
WHOM DO WE
COME?

FROM OUR
PARENTS,
OBVIOUSLY!
HAHA

FROM THE

JAJAJA! YOU GUYS
ARE SO FUNNY. WE WILL
LEARN ABOUT OUR ORIGIN IN
ANOTHER TIME..

YES,
YES. NOW WE WANT
TO KNOW MORE ABOUT
GALAPAGOS!

AND
NOW, IF WE GO TO
GALAPAGOS, WHAT WILL
WE FIND?




CURRENTLY,
GALAPAGOS, LIKE ALL
THE REGIONS OF OUR
COUNTRY, HAS
CONSOLIDATED ITS UNIQUE
CUSTOMS AND
TRADITIONS.

(" 1 REMEMBER THE
CELEBRATION OF THE VIRGIN
OF CISNE, WHERE EVERYONE
WALKS BEHIND HER.

THIS RELIGIOUS AND
CULTURAL TRADITION COMES
FROM LOJA, WHICH IS WHY
THE PEOPLE FROM LOJA
WHO LIVE IN GALAPAGOS
MAINTAIN THIS TRADITION AS
PART OF THEIR CULTURE.

IT
WAS AN IMAGE
CARVED BY DIEGO
DE ROBLES, A
SCULPTOR, IN
1595.

AND
MANY OTHER
ACTVITIES IN
GALAPAGOS.

VES,
IT SEEMS THAT
GALAPAGOS IS

CHARMING.

SOUNDS
INTERESTING,

Galadpagos is a paradise on earth; its ecotourism, culture,
and biodiversity deserve global recognition.

s
 HAVE SAD THAT
GALAPAGOS SHOULD BE OUR
NEXT DESTINATION!

THE STORY WILL CONTINUE...




References

Agualongo, L. M. (2025). Barreras epistemologicas en la inclusion de saberes
ancestrales en el curriculo universitario: una mirada critica desde la in-
terculturalidad [Epistemological barriers in the inclusion of ancestral
knowledge in the university curriculum: A critical perspective from inter-
culturality]. Polo del Conocimiento, 10(6). https://polodelconocimiento.

com/ojs/

Astudillo, J. E. (2020). Construir la interculturalidad. Politicas educativas, di-
versidad cultural y desigualdad en el Ecuador [Building interculturality:
Educational policies, cultural diversity,and inequality in Ecuador]. fco-
nos: Revista de Ciencias Sociales, 63, 11-30. https://iconos.flacsoandes.
edu.ec/index.php/iconos/article/view/2922/2314

Astudillo, J. E. (2020). Prdcticas del buen vivir: Experiencias en comunidades
shuar, kichwa y manteria. [Practices of Good Living: Experiences in
Shuar, Kichwa and Manteiia communities]. Abya-Yala. https://dspace.
ups.edu.ec/handle/123456789/23191

Atzmanstorfer, K., Bartling, M., Haltofov4, B., Zurita-Arthos, L., Grubin-
ger-Preiner, J., & Eitzinger, A. (2025). Critical Success Factors of Par-
ticipatory Community Planning with Geospatial Digital Participatory
Platforms. ISPRS International Journal of Geo-Information, 14(4), 153.
https://doi.org/10.3390/ijgi14040153

Avemafiay, A. (2012). La minga comunitaria del pueblo indigena y su aporte
a la educacion intercultural bilingiie. Estudio de caso [The community
minga of the indigenous people and its contribution to intercultural bilin-
gual education: A case study]. Universidad Politécnica Salesiana. https://
dspace.ups.edu.ec/handle/123456789/3499

Banderas Quirola, M. P. (2021). Minga virtual: herramientas de co-creacién me-
diadas por las TIC. [Virtual minga: Co-creation tools mediated by ICTs]
Cuadernos del Centro de Estudios en Disefio y Comunicacion, 135,
31-54. Pontificia Universidad Catolica del Ecuador. Disponible en Re-
positorio PUCE: https://repositorio.puce.edu.ec/handle/123456789/4930

*


https://polodelconocimiento.com/ojs/
https://polodelconocimiento.com/ojs/
https://iconos.flacsoandes.edu.ec/index.php/iconos/article/view/2922/2314
https://iconos.flacsoandes.edu.ec/index.php/iconos/article/view/2922/2314
https://dspace.ups.edu.ec/handle/123456789/23191
https://dspace.ups.edu.ec/handle/123456789/23191
https://doi.org/10.3390/ijgi14040153
https://dspace.ups.edu.ec/handle/123456789/3499
https://dspace.ups.edu.ec/handle/123456789/3499
https://repositorio.puce.edu.ec/handle/123456789/4930

Benitez, A. S., Marcillo, J. C., & Montero, G. M. (2025). Problematica y de-
safios de los Gobiernos Autonomos Descentralizados Cantonales del
Ecuador para implementar un modelo de gobernanza: Caso de estudio
cantones de la provincia de Pichincha [Problems and challenges of the
Decentralized Autonomous Canton Governments of Ecuador in imple-

menting a governance model: A case study of cantons in the province
of Pichincha]l MQRInvestigar, 9(2), €523. https://doi.org/10.56048/

MQR20225.9.2.2025.e523

Bravo, J. A., Murillo, A. S., Vaca Cardenas, A., & Larrea Naranjo, C. (2023). La

minga como practica comunicativa que orienta la transformacion social
[The minga as a communicative practice that guides the social transfor-
mation] Communication Papers. Media Literacy and Gender Studies,
12(25), 105-116. https://doi.org/10.33115/udg_bib/cp.v25i12.22921

Bravo, J. A., Pinos, A. M., Cérdenas, A. V., & Larrea, C. (2023). En La min-

ga como practica comunicativa que orienta la transformacion social de
los indigenas de Chimborazo, Ecuador [ The minga as a communicative
practice guiding the social transformation of the Indigenous peoples of
Chimborazo, Ecuador] Dialnet. https://dialnet.unirioja.es/servlet/articu-
lo?codigo=921308

Castro-Viera, E. G., Rojano-Gallardo, A. P., Alban-Yanez, C. G., & Cabezas-Me-

jia, E.-D. (2022). Los saberes ancestrales del pueblo Kichwa Otavalo y
su influencia en el turismo cultural [Ancestral knowledge of the Kichwa

Otavalo people and its influence on cultural tourism). Didlogo das Cién-
cias, 8(1), 430-450. https://doi.org/10.23857/dc.v8141.2501

Cobos Torres, J. C., Aguirre Ullauri, M. del C., & Cobos Torres, D. H. (2024).

Sistema de monitoreo de bienes patrimoniales [oT: caso piloto en Cuenca
[loT-based monitoring system for heritage assets: A pilot case in Cuen-
ca]. In Uso de tecnologias para la gestion y preservacion de bienes pat-
rimoniales [ Use of technologies for the management and preservation of
heritage assets]. Abya-Yala. https://doi.org/10.17163/abyaups.78

Cochran, P. A. L., Marshall, C. A., Garcia-Downing, C., Kendall, E., Cook,

D., McCubbin, L., & Gover, R. M. (2008). Indigenous Ways of Know-
ing: Implications for Participatory Research and Community. Ameri-

*


https://doi.org/10.56048/MQR20225.9.2.2025.e523
https://doi.org/10.56048/MQR20225.9.2.2025.e523
https://doi.org/10.33115/udg_bib/cp.v25i12.22921
https://dialnet.unirioja.es/servlet/articulo?codigo=9213083
https://dialnet.unirioja.es/servlet/articulo?codigo=9213083
https://doi.org/10.23857/dc.v8i41.2501
https://doi.org/10.17163/abyaups.78

can Journal of Public Health, 98(1), 22-27. https://doi.org/10.2105/

AJPH.2006.09364 1

Dadich, A., Moore, L., & Eapen, V. (2019, october 29). What does it mean to

conduct participatory research with Indigenous peoples? A lexical re-
view. BMC Public Health, 19, 1388. https://doi.org/10.1186/s12889-
019-7494-6

Diaz, M. L., & Romero, J. F. (2025). La educacion patrimonial como herramienta

para el dialogo intercultural en contextos plurinacionales [Heritage edu-
cation as a tool for intercultural dialogue in plurinational contexts]. Re-
vista Latinoamericana de Estudios Educativos, 55(2), 123—-140. https://
ibero.mx/RLEE/ Diario el Norte.

Facultad de Arquitectura y Urbanismo, Universidad de Cuenca. (2024). Cuenca,

quince afios como patrimonio mundial: evaluacion de los procesos de
documentacion y monitoreo. [Cuenca, fifteen years as a World Heritage
Site: Evaluation of documentation and monitoring process| ESTOA, Re-
vista de la Facultad de Arquitectura y Urbanismo de la Universidad de
Cuenca. https://publicaciones.ucuenca.edu.ec/ojs/index.php/estoa

Fajardo Minchala, E. G. (2020). Planeacion didactico-artistica desde el estudio

de saberes ancestrales de mujeres, para estudiantes de Educacion Gener-
al Basica Superior [Didactic-artistic planning based on ancestral knowl-
edge of women for upper basic education students]. Revista de Investi-
gacion y Pedagogia del Arte, 17. https://doi.org/10.18537/ripa.17.06

Gomez, A., Santillan, F., & Rivera, J. (2021). Evaluacion participativa con

pertinencia cultural en comunidades indigenas ecuatorianas [Cul-
turally relevant participatory evaluation in Ecuadorian Indigenous
communities|. Sustainability, 13(15), 8354. https://www.redalyc.org/
pdf/270/27041543004.pdf

Guaman, P., & Bustos, M. (2022). Gobernanza comunitaria e interculturalidad:

desafios en territorios indigenas de Ecuador [Community governance
and interculturality: Challenges in Indigenous territories of Ecuador].
Revista Latinoamericana de Estudios Sociales, 10(2), 45-61. https://re-
vistasociales.utn.edu.ec/index.php/rles/article/view/1234

+


https://doi.org/10.2105/AJPH.2006.093641
https://doi.org/10.2105/AJPH.2006.093641
https://doi.org/10.1186/s12889-019-7494-6
https://doi.org/10.1186/s12889-019-7494-6
https://publicaciones.ucuenca.edu.ec/ojs/index.php/estoa
https://doi.org/10.18537/ripa.17.06
https://www.redalyc.org/pdf/270/27041543004.pdf
https://www.redalyc.org/pdf/270/27041543004.pdf
https://revistasociales.utn.edu.ec/index.php/rles/article/view/1234
https://revistasociales.utn.edu.ec/index.php/rles/article/view/1234

Leona F. Davis, & Monica D. Ramirez-Andreotta. (2021). Participatory Re-
search for Environmental Justice: A Critical Interpretive Synthesis. En-
vironmental Health Perspectives, 129(2), Article e006978. https://ehp.
niehs.nih.gov/doi/10.1289/EHP6274

Loor, M., Macias, J., & Zambrano, E. (2022). Liderazgo educativo y partici-
pacion comunitaria en zonas rurales de Ecuador [ Educational leadership
and cmmunity participation in rural areas of Ecuador). Education Sci-
ences, 12(8), 590. https://dialnet.unirioja.es/descarga/articulo/5187837.

pdf

Mager, M., Mager, E., Kann, K., & Vu, N. T. (2023). Ethical Considerations for
Machine Translation of Indigenous Languages: Giving a Voice to the
Speakers. ArXiv. https://doi.org/10.48550/arXiv.2305.19474

Martinez Ordofiez, L. M., Martinez Ordofiez, M. P., Auquilla Andrade, E. G.,
Miranda Armijos, W. A., & Riera Palacios, G. M. (2020). Etnoeducacion
y saberes ancestrales: Preservacion cultural a través del sistema educati-
vo en Ecuador [Ethnoeducation and ancestral knowledge: Cultural pres-
ervation through the educational system in Ecuador]. Ciencia Latina Re-
vista Cientifica Multidisciplinar, 8(5), 14250. https://doi.org/10.37811/
¢l_rem.v8i5.14250

Mora Garcia, J. P., & Correa Alfonso, J. d. C. (2020). La minga como imaginar-
io social. Una mirada a la pedagogia de resiliencia indigena en Colombia
[The minga as a social imaginary: A view of Indigenous resilience peda-

gogy in Colombia). Revista Historia de la Educacion Latinoamericana,
22(35). https://doi.org/10.19053/01227238.10355

Moreta, R., Paredes, M., & Mera, E. (2022). Consulta previa y liderazgo co-
munitario en el norte del Ecuador: tensiones y aprendizajes [Prior con-
sultation and community leadership in northern Ecuador: Tensions and
lessons learned]. Journal of Latin American Geography, 21(3), 122—141.
https://doi.org/10.1353/1ag.2022.0035

Pareti, S., Flores, D., Gonzalez, V., & Pareti, M. (2022). Networks, smart city
governance and community rituals. Procedia Computer Science, 201,
72-78. https://doi.org/10.1016/j.procs.2022.03.012

*


https://ehp.niehs.nih.gov/doi/10.1289/EHP6274
https://ehp.niehs.nih.gov/doi/10.1289/EHP6274
https://dialnet.unirioja.es/descarga/articulo/5187837.pdf
https://dialnet.unirioja.es/descarga/articulo/5187837.pdf
https://doi.org/10.48550/arXiv.2305.19474
https://doi.org/10.37811/cl_rcm.v8i5.14250
https://doi.org/10.37811/cl_rcm.v8i5.14250
https://doi.org/10.19053/01227238.10355
https://doi.org/10.1353/lag.2022.0035
https://doi.org/10.1016/j.procs.2022.03.012

Parraga Toral, K. V., Illescas Villa, K. L., & Bastidas, M. L. (2021). Gestién del
patrimonio inmaterial, &mbito técnicas artesanales tradicionales: estrate-
gias de salvaguardia y uso turistico del patrimonio inmaterial, parroquia
Abaiiin, El Oro [Management of intangible heritage in the field of tradi-
tional craft techniques: Safeguarding strategies and touristic use of in-
tangible heritage in Abaiiin parish, El Oro]. 593 Digital Publisher CEIT,
6(6), 92—113. https://doi.org/10.33386/593dp.2021.6.746

Pazmifio-Caiza, G., Gualoto, A., & Toapanta, J. (2023). Liderazgo comunitario
y revitalizacion cultural en comunidades kichwas [Community leader-
ship and cultural revitalisation in Kichwa communities]. Revista Andina
de Estudios Interculturales, 5(1), 77-94 https://doi.org/10.32719/raei.
v5il.123

Pilaguano, G. P. (2018). El papel de la educacion intercultural bilinglie desde
el Estado y el SEEIC en los procesos organizativos de la comunidad de
Guayama San Pedro de Quilotoa entre 1973 y 2015 [The role of bilingual
intercultural education from the State and the SEEIC in the organisation-
al processes of the Guayama San Pedro de Quilotoa community between
1973 and 2015][Tesis de maestria, Facultad Latinoamericana de Cien-
cias Sociales FLACSO Ecuador]. Repositorio Interculturalidad. https://
www.repositoriointerculturalidad.ec/jspui/bitstream/123456789/3381/2/
TFLACSO-2018GPP.pdf

Rodriguez Jara, R. E., Flores Sarmiento, M. D., Acosta Altamirano, M. F., Du-
chi Zaruma, J. A., Tacuri Albarracin, V. G., Rivera Avellan, A. K., ...
Bravo Zambrano, G. V. (2020, diciembre 10). El saber ancestral en los
huertos escolares [Ancestral knowledge in school gardens] [Pedagogical
booklet]. Universidad Nacional de Educacion del Ecuador. Disponible
en http://repositorio.unae.edu.ec/handle/56000/1662

Sanchez, J., & Torres, L. (2020). Educacion, etnobotanica y rescate de saberes
ancestrales en el Ecuador [Education, ethnobotany, and the recovery of
ancestral knowledge in Ecuador]. Revista Espacios, 4/(23), 158-170.
https://www.revistaespacios.com/a20v41n23/a20v41n23p14.pdf

Segundo Luis, P. M., & Espin Galarza, M. M. (2025). Integracion de saberes
ancestrales en la formacion de bachilleres técnicos del SEIB: Una mirada

+


https://doi.org/10.33386/593dp.2021.6.746
https://doi.org/10.32719/raei.v5i1.123
https://doi.org/10.32719/raei.v5i1.123
https://www.repositoriointerculturalidad.ec/jspui/bitstream/123456789/3381/2/TFLACSO-2018GPP.pdf
https://www.repositoriointerculturalidad.ec/jspui/bitstream/123456789/3381/2/TFLACSO-2018GPP.pdf
https://www.repositoriointerculturalidad.ec/jspui/bitstream/123456789/3381/2/TFLACSO-2018GPP.pdf
http://repositorio.unae.edu.ec/handle/56000/1662
https://www.revistaespacios.com/a20v41n23/a20v41n23p14.pdf

desde la cosmovision indigena [Integration of ancestral knowledge in
the training of SEIB technical high school students: A perspective from
Indigenous worldviews]. Revista Latinoamericana de Calidad Educati-
va, 2(2), 84—89. https://doi.org/10.70625/rlce/198.

Smith, L. T. (2012). Decolonizing methodologies: Research and Indigenous

peoples (2nd ed.). Zed Books. https://nycstandswithstandingrock.word-
press.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decoloniz-
ing-methodologies-research-and-indigenous-peoples.pdf

Wolff, M., Schliiter, A., & Fujitani, M. (2021). La importancia de los valores

en la prediccion y fomento del comportamiento ambiental: Reflexiones
desde una pesqueria artesanal costarricense [The importance of values in
predicting and encouraging environmental behavior: Reflections from a
Costa Rican small-scale fishery]. Frontiers in Marine Science, 8, 543075.
https://doi.org/10.3389/fmars.2021.543075

Zamiri, M., & Esmaeili, H. (2024). Métodos y Tecnologias para Secundar-

10 Conocimiento Intercambio dentro Aprendiendo Comunidades: A
Sistematico Literatura Revisar [Methods and technologies for second-
ary knowledge exchange within learning communities.: A systematic lit-
erature review] Administrativo Ciencias 14: 17. https://doi.org/10.3390/
admscil4010017



https://doi.org/10.70625/rlce/198
https://nycstandswithstandingrock.wordpress.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-indigenous-peoples.pdf
https://nycstandswithstandingrock.wordpress.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-indigenous-peoples.pdf
https://nycstandswithstandingrock.wordpress.com/wp-content/uploads/2016/10/linda-tuhiwai-smith-decolonizing-methodologies-research-and-indigenous-peoples.pdf
https://doi.org/10.3389/fmars.2021.543075
https://doi.org/10.3390/admsci14010017
https://doi.org/10.3390/admsci14010017

Chapter 7

Connecting worlds:
Technology and diversity in the
classroom







Connecting worlds:
Technology and diversity
in the classroom

Jessica Anrango’, Angela Cuascota-Gonza', Jéssica Hernandez-Olmedo?,
g g
Nathaly—Andrea Po asqui1

Facultad de Educacién, Ciencia y Tecnologia, Universidad Técnica del Norte,
Ecuador

jmanrangop@utn.edu.ec, aicuascotag@utn.edu.ec, jmhernandezo@utn.edu.ec,
napomasquip@utn.edu.ec

Introduction

Inclusive and social education is consolidated as a fundamental pillar
in education. This approach proposes a transformative integration
within academic life, where teachers and students actively participate
in the teaching and learning processes, regardless of their individual,
social or cultural differences (Fig & Charry, 2022). Romero et al. (2017)
indicate that, with technological advancement, there has been a
notable strengthening of inclusive and social education, facilitating
the overcoming of barriers derived from cognitive, sensory, and
motor disabilities, significantly contributing to the development of
student autonomy and the improvement of educational quality.

A number of digital strategies promote educational inclusion,
including assistive technologies that facilitates access and
participation for people with disabilities. These include tools such
as screen readers, voice recognition software and sign language
interpretation systems, which promote more accessible and equitable
learning environments (Fernandez-Batanero et al., 2022). Although
the development of technological tools seeks the inclusion of the
population, many platforms and digital environments remain
inaccessible, severely limiting their participation in daily life. In
the case of Ecuador, as in many countries, access to educational
technologies is limited, especially in rural areas, where only 27% of
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households have an adequate technological device, deepening the
digital and educational divide (Boné-Andrade, 2023).

True educational inclusion begins when every voice is heard, and
every story is valued. This chapter presents twelve narratives that
bring to life school experiences in which students and teachers from
diverse ethnic, cultural backgrounds and with different abilities
actively participate in learning environments mediated by digital
technologies. These stories illustrate how technology, used with
an empathetic and inclusive approach, becomes a powerful tool to
transform realities and generate environments where diversity is
recognized and celebrated.

Thus, we aim to highlight the cultural and social richness of Ecuador,
where diversity stands out alongside technology as an innovative,
creative, and accessible digital tool that strengthens social inclusion.
Furthermore, the intention is to promote respect for difference, the
appreciation of identity, and the importance of inclusion, empathy,
and, in general, to invite the reader to reflect on the potential of
technology with purpose, sensitivity, and social commitment.

Digital Ethics and Interculturality

In an increasingly digital world, technology redefines the way we
communicate, learn, and it acts as a bridge that links cultures,
identities, and diverse realities. Through digital platforms, people
can share their stories, traditions, and languages, generating
intercultural meeting spaces that were previously unthinkable. This
ability to connect the global with the local allows for greater visibility
of historically marginalized communities and offers opportunities for
dialogue and mutual learning.

Digital ethics, defined as the set of principles that regulate behavior in
digital environments, demands an intercultural vision that respects
diversity and fosters inclusion. In this way, Dennis and Clancy (2022)
emphasize that digital ethics demands pluricultural approaches
that allow for overcoming biases derived from Western normative
perspectives and ensuring intercultural digital well-being. Currently,
classrooms have become culturally diverse spaces, where technology
can act as a connector between different worlds. Digital ethics refers
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to the responsible use of technological tools, the recognition and
respect for cultural differences among students, and the ethical
integration of technology in education must focus on social inclusion
and the development of digital competences that foster equity and
participation. Thus, technology can become an ally to eliminate social
and cultural barriers within the school environment.

Interculturalityasanethical principledemandsanactivecommitment
to dialogue and mutual recognition. In this sense, UNESCO (2020)
highlights that “interculturality in digital environments must be
based on mutual respect and cooperation, promoting dialogue
between cultures to build a global digital citizenship” (p. 23).
Multicultural classrooms, common in many countries, require
students to interact with digital tools that are accessible and culturally
sensitive. For example, the use of collaborative applications can
facilitate projects where students from different cultures share their
perspectives, promoting mutual understanding. However, without
ethical guidance, these interactions can generate misunderstandings
or reinforce stereotypes. Flores (2015) highlights that “interculturality
in digital citizenship implies educating for mutual respect in virtual
spaces” (p. 20). Teachers must teach students to question digital
content and to create materials that reflect values of equity. This
process strengthens intercultural competences and prepares students
for an interconnected world.

Technology has the potential to connect worlds, but its design
and application must be free of prejudice to guarantee equitable
coexistence. The implementation of ethical and conscious digital
practices can help prevent the exclusion of students belonging to
cultural minorities. According to Lépez (2018), digital governance
with an intercultural perspective entails the creation of virtual
environments that ensure users feel represented, respected, and safe.
To achieve this, a critical review of digital content and platforms is
necessary, promoting inclusion and respect as essential pillars of
digital coexistence, to guarantee the appreciation of diversity by
fostering equity, mutual recognition, and the enrichment of social
and educational environments where all students feel valued and
heard.

The development of an intercultural digital citizenship involves
preparing students to participate in global environments where
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multiple identities and worldviews coexist. This approach requires
ensuring equitable access to information and communication
technologies, as well as fostering the ability to use them to promote
dialogue, cooperation, and mutual understanding. Thus, the
classroom becomes a space for intercultural learning mediated by
technology, in which diversity is valued as a collective wealth. Digital
ethics, for its part, constitutes an essential framework that guides
virtual interactions towards technical competence and cultural
respect (Liu et al., 2023).

Technologies can and should be used as tools to make visible the
narratives and knowledge of different cultures, promoting an
inclusive and contextualized education. According to Hernandez and
Rodriguez (2021), it is necessary for digital resources to transcend
hegemonic visions and offer content that reflects and represents the
diversity of multiple cultures. This strategy promotes meaningful
learning, strengthens students’ cultural self-esteem, and combats the
homogenization of knowledge, and through collaborative projects
and diverse digital platforms, it is possible to create spaces where all
voices are heard.

Thus, the “Connecting Worlds” approach alludes to technological
connection, human interconnection mediated by respect, ethics, and
diversity. Current education requires training individuals capable
of living together and collaborating in plural and dynamic digital
environments. According to Area (2020), digital literacy needs to be
complemented by ethical and intercultural education that enables
students to navigate cyberspace with critical thinking, empathy,
and a sense of justice. Technology will cease to be a neutral tool and
will become a transformative agent for more equitable and inclusive
societies.

Digital Accessibility and Inclusive Platforms

Digital accessibility represents a fundamental pillar to guarantee
educational equity in the technological era. Digital platforms,
designed under principles of inclusion, allow students with
disabilities or from disadvantaged backgrounds to participate in
teaching-learning processes. According to Pérez and Sanchez (2021),
an accessible digital environment helps to remove technological
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barriers and fosters students’ active participation and autonomy.
This approach contributes to democratizing access to education,
recognizing diversity as a strength and not as a limitation.

Designing inclusive platforms involves considering multiple
dimensions of accessibility, from simple navigation and the use
of screen readers to adapting content to different learning styles
according to students’ needs. Ramirez and Torres (2019) state that
“the implementation of Universal Learning Design (ULD) in digital
environments offers an effective alternative to meet the diverse
needs of students” (p.5). From this perspective, technologies should
not be neutral, adaptive, sensitive to individual differences, and
capable of offering multiple forms of representation, expression, and
participation. In this way, paths can be opened for more equitable,
personalized, and inclusive education.

In vulnerable contexts, digital accessibility must consider the
availability of devices and connectivity. Therefore, a technically
inclusive platform is not sufficient if students’ environment limits
basic access to technology. “Digital inclusion requires ongoing
commitment to effective public policies that consider infrastructure,
digital skills, and multisectoral collaboration to ensure equitable
participation in the information society” (IIETA, 2024, parag.5).
Educational institutions must take an active role, managing resources
and providing technical and pedagogical support so that all students
can exercise their right to quality education, regardless of their
socioeconomic context.

In this context, new technologies emerge as fundamental allies to
support people, regardless of their abilities or conditions, provided
that they are designed from the outset according to accessibility
principles. According to Fundacién Adecco (2022), accessible
technologies enhance the autonomy and employability of people
with disabilities in the educational sphere, while also promoting their
complete inclusion. Inclusive platforms should not be considered
an optional luxury; in fact, it is an ethical and pedagogical necessity
that responds to the principle of equal opportunities. In this sense,
educating in inclusive digital environments is a shared responsibility
among authorities, teachers, and families. Through the conscious and
equitable use of technology, it will be possible to build bridges between
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diverse realities, eliminate gaps that hinder everyone’s participation,
and move towards truly transformative education, where diversity is
recognized, valued, and celebrated, not marginalized.

Artificial Intelligence and Personalization of Inclusive Learning

Artificial intelligence (AI) has become a key tool in educational
transformation, personalizing teaching-learning processes. This
technological revolution promises more adaptive and inclusive
education, capable of addressing students’ specific needs and
reducing structural barriers. In this context, Al seeks to optimize
pedagogical efficiency and guarantee equity in access to knowledge
and educational opportunities (Anchundia & Tubay, 2024). However,
its implementation entails ethical and technical challenges that must
be carefully addressed. Beyond content improvement, Al contributes
to the development of methodologies, resources, and assessment
systems that promote a truly student-centered education.

This approach is based on machine learning techniques and
the analysis of large volumes of educational data, allowing the
personalization of the learning experience effectively (Luckin
et al., 2016). Educational applications include intelligent tutors,
recommendation systems, predictive performance analysis, and
assistive technologies that promote real inclusion of students.

Among the most notable applications in inclusive environments
are adaptive algorithms that seek to analyze data in real time and
adjust educational content according to each student’s level of
understanding. Alongside assistive technologies such as screen
readers with natural language processing, these enable students
with disabilities to access complex texts (Cruz, 2022). Finally, there
are conversational interfaces such as virtual assistants and chatbots
that answer questions, guide students in specific tasks, and provide
personalized reminders, strengthening educational support.

The growth of Al in the educational field is accelerating. It is estimated
that the global market for this technology will reach USD 6.000
million in 2025, while 60% of educational institutions are already
implementing policies to integrate intelligent solutions. Platforms
such as Khan Academy and Duolingo have proven being effective
in offering personalized education to students in rural and low-
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income contexts, such as in India and Brazil (WIRED 2025), this
personalization increases both the effectiveness and motivation of
learning. UNESCO (2023) points out that investment in artificial
intelligence should be understood as a complement and not as a
replacement for traditional resources allocated to education, to
ensure fair and sustainable integration.

The convergence of AI and education points towards scenarios
where platforms analyze student behavior in real time, allowing the
optimization of the learning experience (Metaverso Pro, n.d.). This
technology enables teachers to identify individual difficulties more
accurately and offer personalized strategies to overcome them. Al
must not replicate or exacerbate existing inequalities; it must act as a
driver of transformation towards equitable education. This objective
will only be achievable through interdisciplinary collaboration
among teachers, engineers, psychologists, and inclusion experts.

Artificial intelligence represents a unique opportunity to transform
education towards more personalized, adaptive, and inclusive
models. Its responsible use can eliminate barriers, facilitate access
to knowledge, and improve educational quality for all students,
especially those with specific needs (Luna, 2018). However, its
implementation must be supported by ethical public policies,
investment in technological infrastructure, and ongoing teacher
training. In this way, AI can be consolidated as a strategic ally to
guarantee the right to education.

Innovative Experiences of Hybrid and Inclusive Classrooms in
Ecuador

Education in Ecuador has experienced significant transformations
in recent years, with a growing focus on inclusion and innovation in
learning spaces that promote hybrid-teaching environments. This
model allows educators to adapt their strategies to different learning
styles, facilitating the participation of all students. According to
Pefiaherrera et al. (2021), the implementation of hybrid classrooms
has proven to be effective in promoting inclusion, especially in
contexts where student diversity and geographical inequalities
represent significant challenges. The innovative experiences of
hybrid classrooms in Ecuador reflect a growing willingness on the

*



part of educational institutions to incorporate flexible, inclusive, and
contextualized models that respond to urban and rural realities.

Classrooms are considered educational spaces that combine face-
to-face teaching with digital mediation. This mind-set allows for the
integration of digital technologies with traditional teaching methods.
Within the Ecuadorian context, classrooms have emerged as a
response to challenges. Carazas et al. (2024) assert that this approach
seeks to improve quality, promote the inclusion of students with
diverse abilities and contexts, enabling them to participate equitably.
Thus, these classrooms are not simply a change in methodology, but
rather spaces where, regardless of their abilities, students can reach
their full potential.

In Ecuador, the implementation of hybrid classrooms has been
driven by the need to ensure educational continuity during and
after the pandemic. Existing obstacles have been evidenced in both
urban and rural areas. Various institutions have adopted innovative
strategies aimed at integrating all students through adaptive uses of
technological resources. Duque-Romero et al. (2023) state that the
implementation of digital technologies has been fundamental to the
inclusion of students with specific needs and in vulnerable situations.
These efforts include the use of educational platforms, mobile
applications, multimedia resources, and active methodologies such as
project-based learning and gamification.

In cities such as Quito, Cuenca, and Guayaquil, some institutions
have developed hybrid programs that combine synchronous and
asynchronous classes, using tools such as Google Classroom, Moodle,
and Zoom. These experiences have made it possible to adapt the
learning pace to individual needs, while fostering collaborative work
and the development of digital skills. Morales (2017) points out that, in
rural contexts, the use of ICT represents an opportunity to overcome
barriers of distance and lack of resources. Although his study does
not focus exclusively on Ecuador, it applies to the Ecuadorian context
due to structural similarities. In regions such as the Ecuadorian
Sierra and Amazon, school radios, platforms accessible via mobile
telephony, and community centers with shared connectivity have
been implemented. These initiatives have been key to maintaining
inclusion in hard-to-reach areas.
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Binario (2025) highlights that one of the most significant contributions
of these experiences has been the ability to adapt the content to the
diversity of learning styles. In particular, programs were developed
with automatic subtitles, materials in sign language, enriched visual
resources, and differentiated activities according to the student’s level
of understanding, producing an increase in student participation
in hybrid environments that allow for greater autonomy and
participation. Temporal flexibility has favored virtual attendance
in contexts of mobility or labor needs, fostering the development of
digital skills, and both students and teachers have improved their
competence in the use of technological tools.

Future perspectives in the field of hybrid and inclusive classrooms
in Ecuador are outlined through various trends and the expansion
of educational models, and there is an effort to increase the use of
technologies such as artificial intelligence and augmented reality that
can provide adaptive resources to the individual needs of students.
Likewise, inclusion involves the integration of educational policies
that promote a learning environment at all levels of education (Calle-
Cordova, 2024). The implementation of awareness programs and
continuous training for teachers is necessary to address diversity in
the classroom. In the long term, inclusion and hybrid education in
Ecuador guarantee a response to needs, which will be key instruments
for building a fairer, more equitable society with opportunities for all.

Unequal Access to Technology in Rural Communitiesin Ecuador

For several decades, access to technology in rural areas has been
a major challenge, which has limited the equitable participation
of students in the digital classroom, generating inequalities and
exclusion for students who belong to disadvantaged contexts (Torres
et al., 2024). Several difficulties contribute to these challenges.
Unequal access to technology is faced by the majority of students who
do not have the same access to quality technological devices or to a
reliable Internet connection. This is due to the lack of technological
infrastructure that limits participation in the digital classroom and
perpetuates educational inequality.

The high cost of mobile devices makes their acquisition difficult for
low-income families, since a device with a stable network, software,
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and online services are needed. The lack of knowledge and digital
skills are other difficulties faced by people living in rural areas due to
the lack of economic resources to hire trained teachers in those areas.
This leads to a deficit in students’ academic performance and lower
participation in online educational activities (Pin-Zambrano, 2024).

To resolve these difficulties, it is necessary for the government to
implement policies and programs that promote access to technology
and training in rural areas, in order to close these gaps and ensure
that students, regardless of their geographic location, have equal
opportunities in their education (Pin-Zambrano, 2024).

The lack of empathy on the part of the authorities regarding cultural
diversity can lead to the perpetuation of stereotypes and prejudices
in educational content. Therefore, it is essential to review didactic
material before it is presented to students to avoid permanent
stereotypes and prejudices. One of these factors may be the
disintegration of cultural diversity in classroom materials, which in
turn causes the omission of their internal diversity and affects the
self-esteem of students who come from rural areas, generating low
self-esteem.

Similarly, language barriers hinder communication and learning in
multicultural digital environments. The lack of bilingual materials
and limitations in automatic translation can generate exclusion for
students who do not master the language. The unlimited content such
as platforms and digital resources hinders learning due to language
limitations. This, in turn, generates exclusion for students who do
not speak different languages and only speak their mother tongue
(Chyara, 2024).

The lack of infrastructure and literacy are considered barriers that
affect technological advancement in rural areas. According to INEC
(2020), only 27% of rural households in Ecuador have access to the
Internet, compared to 67% in urban areas. These low connectivity
rates are evident in Indigenous and Afro-Ecuadorian communities.

The lack of technological infrastructure is not limited to Internet
connection, but also includes the absence of adequate and quality
technological devices. Boné-Andrade (2023) mentions that digital
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literacy is another critical factor affecting digital inclusion. This is
due to the limited knowledge people have when trying to operate a
device, generating frustration and low self-esteem in individuals who
are unable to manage certain technological tools. Training in digital
competencies is scarce in these areas due to the lack of resources to
hire qualified teachers and obtain up-to-date devices.

Digital Literacy in Indigenous Communities

Currently, one of the concerns of countries is that most inhabitants
are affected by the lack of infrastructure and investment
from governmental entities, especially in rural communities.
Consequently, this generates less inclusion in the digital context and
illiteracy in terms of information and communication technologies
(ICT) (Herrera, 2023). Following the arrival of the pandemic, the use
of technologies became a necessity in education for the continuity
of classes during the COVID-19 pandemic. Several broadcasts of
educational programs were made through television and radio
media to share academic content, thus overcoming barriers to access
education (Condori, 2023).

In response to these measures, the government, together with the
Ministry of Education of Ecuador has chosen to provide technological
equipment to certain communities in Ecuador. On March 7, 2025, at
the Ecuador Martinez Collazo Coliseum, the National Government
presented the Digital Gap Reduction Project in the National Education
System, an initiative that will modernize learning in the country’s
educational community with an investment of USD 92.5 million. The
objective of this project is to equip schools with technological devices
to strengthen education and the work of teachers, aiming to improve
education and ensure equitable participation in digital competencies
in vulnerable areas (Ministerio de Educacién, 2025).

Similarly, the government of El Nuevo Ecuador (New Ecuador) seeks
to reduce the digital gap in its three dimensions: access, use, and
appropriation, integrating technology and connectivity as key tools
in the educational process. The goal is for schoolchildren of different
abilities, cultures, languages, socioeconomic contexts, and different
ways of using technological tools, among others, to respond fairly
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to the characteristics, needs, interests, talents, skills, and learning
preferences of the entire student body (Pérez & Reeves, 2023).

The government and the Ministry of Education of Ecuador made
decisions based on paradigms to promote equity and student
participation, regardless of race, social status, or other factors. All
institutions must now adapt to an inclusive approach. Today, all
educational institutions must adapt to an inclusive approach in order
to generate quality education, leaving behind certain gaps that exist
in communities.

Institutions and teachers must fulfil the role of inclusion. Teachers
must always be exploring certain inclusion techniques to improve
relationships among students, considering equal opportunities for
all. For the teacher to fulfil this role, they must focus on techniques,
materials, and support for students, guiding them toward learning
that can be transferred to other areas of knowledge and to everyday
life (Gordillo-Fuentes et al., 2024).

In addition, for the objectives to be achieved, the teacher and the
curriculum must be aligned to strengthen the use of digital tools
in children, youth, and adults. Therefore, pedagogical integration
between technology and teaching processes for learning is a necessity
today. Technology has transformed education, and the way people
access, process, and share information in all areas, including
education. In this context, the role of the teacher must evolve to
become a facilitator of learning adapted to the changing needs of
students and to the demands of a digital society (Herrera, 2023).

During class, the teacher must apply strategies and teaching
methodologies that encourage students to form active work groups,
where collaboration and participation are central elements to
achieve meaningful academic objectives. These dynamics promote
cooperative learning, shared construction of knowledge, and the
development of interpersonal skills.

On the other hand, typography constitutes an essential component
in educational processes, as it directly influences the clarity,
organization, and effectiveness of didactic materials. Its appropriate
selection and use allow for the hierarchy of information, highlighting
key concepts, and fostering attention and comprehension of content.
According to Richardson (2022), typefaces can be classified into
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various families that adapt to different functions and media, such
as Serif, Sans Serif, Script, Display, and Monospaced, each with
particular characteristics that facilitate legibility and visual impact
depending on the context of use.

Proper knowledge and management of these typographic families,
along with the use of appropriate digital tools, contribute to
improving the quality of educational resources and enhancing
students’ meaningful learning. Below, Table 7 presents several
audio-visual programs available for teaching use, which stand out
for incorporating typographic options favorable to legibility and
enhancing the visual impact of educational materials.

Table 7

Audio-visual programs available for teaching use

Programme Description Characteristics
Canva Online platform for graphic Wide variety of modern, legible
design and presentations. typefaces; easy font combination
possible.
Adobe Spark Atool for creating videos, Professional, customizable typefaces;
graphics and web pages. options for animating text.
Powtoon Platform for creating animated Clear and dynamic typefaces that are easy
videos and presentations. to read on screen.
Prezi Non-linear presentation software Clean, legible fonts; customizable sizes
with visual effects. and colors for emphasis.
Microsoft Classic programme for Extensive font library; support for custom
PowerPoint educational presentations. fonts.
Animaker Platform to create animated Varied and attractive typographies to
videos with ease. capture attention in educational videos.
Filmora Easy -to-use video editing Supports multiple fonts; allows you to

software for teachers.

adjust text size, color, and animation.

Note. Table created by the authors based on information gathered from various official

websites.

These applications foster inclusive education, ensuring high-quality,
inclusive, and equitable learning for all. The ultimate aim of techno-
logical tools is to promote a free education where students can access
an internet connection regardless of their abilities, capabilities, and
personal and/or sociocultural characteristics.
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These are particularly necessary, especially in vulnerable areas, as they
help to recognize diversity as an enriching value that promotes equity,
accessibility, and the participation of all in the educational process.
This, in turn, creates flexible and adaptable learning environments,
ensuring students feel welcomed, valued, and can reach their full
potential. Learning is based on the principle that every student is
unique and has the right to receive a high-quality education through
new technologies and strategies, thus fostering inclusive education
(Arteaga-Tuba, 2024).

Herrera (2023) states that the integration of ICT in the educational
field enhances the teaching-learning process. Therefore, to maximize
their effectiveness, teachers must undergo training in technological
competencies, which will enable them to integrate digital tools into
the design of tasks and activities.

Use of Mobile Technologies for Teaching Indigenous Languages

Ecuador stands out for its extensive linguistic and cultural diversity,
with 14 indigenous languages existing, including Kichwa, Shuar, and
Tsafiqui. Eight of these languages are disappearing, which represents
a critical challenge to preserving the cultural and historical heritage
that is integral to the country’s identity as a plurinational and multi-
ethnic state (CONAIE, 2022). Among the main factors, threatening
indigenous languages are the socio-economic conditions faced by
native-speaking communities, the imposition of Spanish as the
dominant and official language, limited government support, and
the progressive loss of linguistic interest and pride among young
Ecuadorians. These obstacles weaken intergenerational transmission
and the strengthening of indigenous identities, thereby endangering
Ecuador’s cultural diversity (Haboud, 2019).

According to Montes et al. (2024), technological advancements,
especially mobile technologies such as educational applications, have
emerged as innovative strategies to address the disappearance of
indigenous languages. These tools facilitate the teaching and learning
process of indigenous languages, offering interactive and accessible
resources. Furthermore, mobile technologies enable meaningful
learning using devices such as mobile phones, promoting individual
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and collaborative educational experiences, and offering students a
modern and accessible way to acquire knowledge.

A study conducted by Masaquiza (2021) highlights that mobile
technologies, particularly educational applications, represent an
innovative tool for the learning of indigenous languages, as they
incorporate a social and cultural perspective closely linked to the
users’ everyday context. These technologies facilitate the acquisition
of new vocabulary and information through interactive resources,
such as audios and images, which reflect the daily life and traditions
of indigenous communities. As a result, the learning process is
enriched, an increase in the number of speakers is promoted, and
Ecuadorian cultural identity is strengthened, thereby contributing to
counteracting the progressive disappearance of these languages.

According to Rios-Colmendrez (2020), the development of mobile
technologies has transformed and modernized educational processes,
offering innovative opportunities for teaching indigenous languages
such as Kichwa. However, their implementation faces significant
challenges, particularly in rural contexts across Latin America,
including Ecuador. These include the lack of internet in some rural
areas, which presents a major connectivity problem necessary for the
use of educational applications. Furthermore, insufficient teacher
training in the didactic use of technological tools and the limited
adaptation of students to these platforms significantly reduces their
effectiveness in the teaching-learning process.

Beyond technological challenges, the revitalization of indigenous
languages in Ecuador faces deeply rooted cultural barriers,
particularly among the new generations of young Ecuadorians,
where a weakening of cultural identity is perceived. This stems from
the hegemony of Spanish as Ecuador’s official language, leading to
a reduction in Ecuadorians’ interest in learning and valuing their
ancestral languages and intensifying their disconnection from the
indigenous worldview. This lack of motivation cannot be attributed
solely to the Ecuadorian population, as many mobile applications
designed for teaching indigenous languages adopt a reductionist
approach. These applications limit themselves to literal translations
that omit the cultural and symbolic meanings of these indigenous
languages, and often have a limited design that rarely implements
interactive and cultural virtual spaces (Rios-Colmenarez, 2020).
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According to UNESCO (2023), mobile technologies influence the social
and cultural development of indigenous languages, strengthening
the transmission and preservation of these languages through the
visibility and reach of such applications, thereby combating the
stigma of indigenous languages being seen as old-fashioned or boring.
In this way, Ecuador will manage to preserve this linguistic treasure,
which strengthens Ecuadorian identity and contributes to the
country’s sustainable development, with its own citizens recognizing
the importance of digital tools like “Singuistics”, an application that
teaches indigenous languages through traditional songs created by
indigenous artists, thus highlighting Ecuadorians’ commitment to
keeping their culture alive.

Assistive Technologies for Special Needs

Assistive technologies (AT) have transformed educational inclusion
worldwide by promoting and facilitating the participation of
individuals with disabilities or special educational needs in social
and academic environments, thereby fostering their autonomy
and significantly improving their quality of life. It is important
to emphasize that these tools seek to overcome barriers limiting
inclusion by offering functional and comfortable solutions that
respond to user needs, replacing traditional resources and giving rise
to new practices that strengthen equity and cultural diversity (Garcia,
2024).

According to Hess and Gutierrez (2018), assistive technologies
strengthen the development of functional and learning skills in
individuals with special educational needs or disabilities. They
therefore encompass a wide range of digital tools, from a simple
low-tech magnifying glass to a communication system based on
algorithms and automated programming. Currently, these tools aim
to provide digital solutions such as applications on computers, mobile
phones, or tablets, featuring functions like voice recognition, screen
readers, and screen magnification; similarly, other digital tools exist,
such as Braille printers, hearing aids, and adapted keyboards with
covers, among others (Fundacion Adecco, 2022).

In Ecuador, assistive technologies are key to educational inclusion,
as they enable the removal of barriers and promote equity across
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the entire educational community, generating awareness and
sensitization processes through accessible and innovative resources.
According to a study by Garcia (2024), 48.4% of surveyed teachers state
that teaching and learning within classrooms has been facilitated by
assistive technology. Furthermore, 48.4% concur on the importance of
promoting and raising awareness among both students and teaching
staff regarding the use of assistive technologies.

Assistive technologies drive diversity and empathy in Ecuadorian
classrooms, providing modern, effective, and motivating support.
The integration of assistive technologies into educational settings
represents a significant advance in Ecuador, where education is
characterized by being more accessible, equitable, and respectful of
differences.

Regarding the limitations faced by assistive technologies for their
proper integration into Ecuadorian classrooms, Troya et al. (2024)
point to the lack of technological resources, insufficient teacher
training, and opposition to change from some educators. These
difficulties hinder the effective development of linguistic inclusion
through technological tools. For this reason, various studies highlight
the importance of providing sustained support to teachers, as
they play a key role in implementing such technologies within the
classroom, ensuring their equitable access and use among students
who require them.

Conclusions

The integration of technologies in diverse educational contexts
constitutes a strategic tool for democratizing access to knowledge
and strengthening inclusion processes. In intercultural settings,
technology should be conceived as both a functional tool and a
facilitator of dialogue among diverse knowledge systems, languages,
and cultural experiences. When effectively guided, digital mediation
enhances the visibility of marginalized narratives and supports the
creation of learning environments that embrace students’ cultural
diversity.

The use of technological resources in the intercultural classroom
must be guided by pertinent pedagogical criteria that address the
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sociocultural realities of the students. Educational platforms,
mobile applications, and audio-visual tools can enhance active
participation if they are contextualized and adapted to the needs of
each community. The introduction of devices does not guarantee
inclusion; it is pedagogical intentionality that transforms the digital
environment into an opportunity for intercultural encounter.

Cultural products generated through technologies, such as digital
comics, documentary videos, or visual narratives, enable students to
express their identities and knowledge using accessible and creative
codes. These productions, by incorporating indigenous languages,
cultural symbols, and territorial references, strengthen the sense
of belonging and validate community knowledge in traditionally
hegemonized spaces. The collaborative creation of technological
content thus becomes a strategy for educational and cultural
empowerment.

For technology to be consolidated as a tool for intercultural inclusion,
it is essential to guarantee teacher training in digital competencies
with a critical and decolonial approach. Teachers must be capable
of selecting, designing, and applying technological tools that do
not reproduce colonial models of teaching, but instead promote
intercultural dialogue, equity, and the recognition of diversity.
Furthermore, it is urgent to overcome the structural digital divide
that limits equitable access to technological resources, especially in
rural and indigenous areas.
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THE VOICE OF THE RIVER

D
LIKE TO JOIN.. BUT TM
SURE THEY WON'T WANT
TO PLAY WITH ME.

Yura did not join anyone for fear of making his
classmates uncomfortable.

In the Kichwa community of Pastaza, the river whispers.
But Yura has no voice because she was born without one.

T WANT TO TALK
TO HER.. BUT T

IF WE ACCIDENTALLY
UPSET HER?

HELLO, EVERYONE!
T'M CAMILA, AND T HOPE WE
ALL GET ALONG. WHO WOULD
LIKE TO INTRODUCE
THEMSELVES FIRST?

SHE SEEMS TO
WANT TO PARTICIPATE
TOO, BUT.. WHAT IS
SHE AFRAID OF?

1

LET'S
START WITH

e

One day a new teacher arrived.

r——




T HOPE I DON'T
GET LOST, EVEN
( THOUGH I JUST HAVE TO
FOLLOW THE RIVER.

Camila couldn't ignore Yura's shy behavior,
so to understand her better, she decided to
get closer to her world by visiting her home
and family

afar.

COME CLOSER OUR RIVER 'S

WELCOME, TEACHER!

GOD, YAKU, HAS GIVEN US A
BEAUTIFUL DAY.

TRY SOME “CHICHA
DE YUCA".

THANK YoU
VERY MUCH.

X . \ L i
¥ < Ll
Here, life flowed to the rhythm of the river and
traditions. Yucca, a tuber similar to potato with a light
nutty touch, was crushed by the family to make their

typical fermented drink, “chicha de yuca”.

you
HAVE TO PEEL IT
CAREFULLY.

THIS
IS DELICIOUS! YurA
HELPS HER PREPARE
m?

YES,
EVEN THOUGH SHE
CAN'T TALK, SHE IS A VERY
ACTIVE AND CURIOUS

SHE
COMMUNICATES
WITH GESTURES, BUT
No ONE NOTICES AT

WASN'T YURA WHO
NEEDED TO CHANGE.IT

i

Camila decided to help Yura by giving her a “voice”,
she found a news article on her cell phone “Artificial
intelligence with predetermined phrases”.




THIS
DEVICE WILL MAKE
OUR CLASSROOM
MORE FUN

IT WILL TURN
YURA'S MOVEMENTS
AND EXPRESSIONS
INTO WORDS THAT

TRY
IT, YURA! REMEMBER

EVERYONE CAN
UNDERSTAND.

her class.

The next day, Camila presented the new app in front of

WILL IT REALLY
WORK? WILL T BE
ABLE TO MAKE
FRIENDS WITH

The teacher noticed Yura's doubt so she asked a question to
motivate her to use the app.

Irs
CALLED “CHICHA
DE Yuca”.

Yura opened the app and easily found an image of
chicha de yuca, so when she clicked onit, a
robotic voice came out.

MY
GRANDMOTHER
LIKES “CHICHA DE
Yuca”, EVEN WITHOUT
FERMENTING IT/

AT MY HOUSE,

WE PREFER TO

'\ DrINK MEDICINAL
B\ HERBAL TEA.

BOTH ARE
DELICIOUS!

All the children surrounded Yura, because now they could get to
know her better.

AT
BREAK TIME PLAY
WITH US

IF
YoU DON'T KNoW
How To PLAY, WE'LL
TEACH YoU.

L 4 ‘,!

Inclusion is not a gift, nor a sign of pity. It is a reflection of a society that
chooses to listen, learn and evolve. With technology, every voice will be the
same song.




HANDS THAT SPEAK

Lucia, a cheerful child, grew up happily with her deaf-mute parents.
From an early age she learned sign language because, although she
could speak, she loved communicating with them that way

™M
GOING TO

Her classmates didn't understand why Lucia
moved her hands so much when she spoke and
treated her like a weird person

ALWAYS
MOVING HER
HANDS

JLOOK,
THERE SHE
IS AGAIN

JLEAVE HER
ALONE! WHY MAKE FUN
OF SOMETHING YoU

ITs
NOT MY FAULT
THAT T HAVE
JHIS HABIT.

class

/" THIS YEAR YOU WILL
HAVE THE OPPORTUNITY
A2\ TO PARTICIPATE IN THE
SCHOOL FAR

THIS IS MY CHANCE TO
SUPPORT PEOPLE WITH
HEARING AND SPEECH

DISABILITIES

I HAVE
AN IDEA GUYS, WHAT IF
WE TRANSLATE SIGN

LANGUAGE INTO A ROBOTIC




The three friends worked hard on their project, ‘Talking
Hands,' programming and collecting data day and night. They

managed to make their program produce a voice at the same
time it uses sign language

DAYS AND NIGHTS
PROGRAMMING AND
NOoW JUST HAVE TO

As her classmates and teachers stared at her, Lucia
began to move her hands in front of the translator
that they created

WELCOME EVERYONE, 1
INTRODUCE “TALKING HANDS “, WHO
WILL HELP US TO COMMUNICATE WITH
EVERYONE WITHOUT ANY
BARRIERS

over to see what else Lucia could do

I
WANT TO LEARN
TO COMMUNICATE
LIKE THAT/

Everyone loved “Talking Hands " so they came Not only words come from the mouth, but also from the heart,
when we learn to listen we break the barrier and become inclusive

THEY WILL
THANK YOU SO

GLAD THEY MUCH FOR HELPING

ME FULFILL THIS




A NEW HOME, A NEW OPPORTUNITY

When Juan lost his sight, he moved with his parents to a At school, Juan feels nervous. Will they look at him with
village called Pesillo. The new environment fills him with curiosity or pity?

doubts, where his cane is his only ally as he makes his
way to his new school.

I'VE NEVER
MET A BLIND

I

REMEMBER THE
PATH BECAUSE 1 How's HE
WALKED IT ONCE WITH MY SUPPOSED TO
MOM, BUT T STILL HOPE T STUDY IF HE
DON'T GET LOST.

CAN'T SEE?

In front of the class, Teacher Ana introduces him to his new
classmates.

WELCOME,
JUAN. WE'RE ALL

During recess, Juan sat alone on a bench so Karla and

Luis approach him with a smile and invite him to join the 1T DOESN'T 50

group. MATTER IF YOU WHY NOT ENJOY
CAN'T SEE, WE'RE RECESS WITH
ALL PART OF THE
COME ON, WE HI JUAN, TM I DON'T GROUP HERE
DON'T BITE! BY KARLA, YOUR WANT TO BE A '
THE way, TM CLASSMATE. WHY (
’ DON'T YOU COME BOTHER TO
PLAY WITH US? A\ YOUR GAME.

THANKS FOR
INVITING ME.




Though Juan listened carefully, he couldn’t see what was
written in his book, and frustration started to set in.

I
NEED TO FIND A TOOL

THAT HELPS HIM STUDY MORE

INDEPENDENTLY.

Ana searched for a solution on her computer. She knew
that with the right tools, Juan could learn and participate

just like any other child.

JUAN, T WANT You
TO TRY THIS. IT'S A
TABLET WITH A
TEXT-TO-SPEECH APP
THAT WILL HELP YOU
FOLLOW ALONG IN

THAT'S
AMAZING! SOUNDS
INTERESTING!

"HELLO, T'M YOUR
PERSONAL READER.
WHAT BOOK WOULD
YOU LIKE TO LISTEN 4

TO TODAY?" 4

THANK You!
NOW T CAN KEEP
UP WITH THE

Seeing Juan's excitement, Karla and Luis decided to help
him connect with the traditions of their village, Pesillo.

wouLD You GREAT IDEA!
LIKE TO LEARN MORE WE CAN EVEN ASK
ABOUT THE LEGENDS | [ OUR GRANDPARENTS
OF PESILLO? WE CAN TO TELL SOME
RECORD THEM FOR STORIES AND
RECORD THOSE




Juan and his friends began recording different legends that the village grandparents knew.

“.AND SO, OUR

H,, VOLCANO, FATHER NOoW T caN
s IMBABURA, OR AS WE SHARE THESE
CALL HIM, TAITA STORIES WITH THE
~\ IMBABURA, PROTECTED WORLD, THANKS

OUR COMMUNITY

THIS AUDIOBOOK
WAS RECORDED WITH
THE HELP OF THE
GRANDPARENTS IN THE
VILLAGE. PLEASE

LSTEN TO IT!

I DIDN'T KNOW
THERE WERE SO
MANY LEGENDS!

T WILL ALSO
RECORD A LEGEND
T KNOW.

THIS NEW WAY OF
LEARNING IS REALLY

TLL ASK MY
GRANDMOTHER TO
TELL ME ONE TO

™

Inclusion is not about making things the same for everyone, it's about giving everyone the tools they need to grow.




MY QISTER,
MY INSPIRATION

CAMILO, DON'T WALK
S0 FAST.

THERE MUST
BE A WAY TO

ON HER OWN;
SHE CAN'T EVEN
HAVE A GUIDE
DOG BECAUSE
OF HER

ALLERGIES.

In Ecuador, many streets are not adapted for people
with visual impairments. That's why children like little
Sofia, who could not see, had to rely on someone else
to move around safely.

TwiLL
CREATE
SOMETHING
THAT WILL
ALLOW HER TO
BE
INDEPENDENT,
[ | BUT IT WOULD
BE BEST NOT
TOoDOIT

Camilo, Sofia's older brother, has always been a
fan of innovative and modern inventions. And now
with that knowledge he was thinking about how to
help his sister.

A ROBOT ASSISTANT! THAT
SOUNDS AMAZING. BUT WHERE
SHOULD WE START?

WITH
PROXIMITY SENSORS, A GUIDANCE
SYSTEM AND VOICE COMMANDS, WE CAN
DO IT.

At his university, Camilo shares his idea with his friend
Diego, coming up with the idea of making a robot.

SO, HAVE
YOU THOUGHT OF A NAME FOR YOUR
PUPPY? AFTER ALL THIS TIME YOU SHOULD
HAVE THOUGHT OF A NAME BY NOW.

WELL, T HADN'T
THOUGHT ABOUT IT, BUT T'M
GOING TO CALL HIM.. LUX.

Tk F 1 "I. .

; : , | !

It was days of trial and error, where both friends
consulted with professors and classmates,

researched similar projects, and looked for parts in
local tech markets.

*



Camilo's house

From afar, Camilo held back his excitement as he
watched his sister move forward with confidence.

For the first time, she didn't need someone to guide
her; LUX was doing it for her.

“IT FEELS LIKE A
REAL PUPPY! DOES IT
REALLY WORK,
BROTHER?

IT WORKS! IT'S LIKE
WE'VE ALWAYS WALKED
TOGETHER.

TRUST ME. ol
LUX IS MADE FOR i
you. ;

With a knowing smile, Camilo showed Sofia how
intuitive it was to handle LUX. All she had to do was
give it voice commands, and the little robot would
respond with Ecuadorian expressions and phrases.

Camilo surprised seeing his cell phone with
hundreds of notifications, highlighting comments

from people from other countries interested in
LUX.

12947 comments

Inti: Twant one too!

Jorge: Do you have more
designs?

is could chang® ives all
qical
over Latin America:

Xavi: Th

!
Xiao: I'd say all over the world!

nks for \eaving such

camilo: T2 es! This is only the

kind messag
peginning!

Camilo wanted to share his happiness with others, Sometimes inspiration comes from where we least
so he posted a video of his sister using Lux on expect it. What started as an act of love became a
TikTok. solution that could change lives.

THE END

+



LEARNING NETWORKS

Inside the community school “Eternal Knowledge”, located in the Ecuadorian Amazon, children continue to
study with the traditional methods of their grandparents; however, an educational program provides material
to create their first digital classroom.




6OOD MORNING CLASS!
TODAY TECHNOLOGICAL ELEMENTS ARRIVED
THAT WILL HELP US IN OUR WAY OF LEARNING.

WE DON'T NEED THAT TO LEARN.
WE ALREADY HAVE OUR STORIES AND
BOOKS TO LEARN.

I FEEL SOMETHING, BUT
T DON'T KNOW How IT

)

THE SCREEN MOVES
WHEN YOU TOUCH IT/

ON THE SCREEN.

/ DON'T WORRY MY FRIEND! T'LL
SHOW YoU HOW TO USE THE VOICE
OPTION SO YOU CAN HEAR WHAT'S




ALSO FIND STORIES ON THE
TABLETS?

VIDEO WE CAN NOT ONLY LEARN
ABOUT ANIMALS, BUT WE ALSO SEE
THAT TECHNOLOGY CAN TEACH US

LOOK KIDS, WITH THIS

ABOUT OUR COMMUNITY.

YES,

AND WE CAN READ
THEM ALL
TOGETHER.

IT'S AMAZING,
I LovE IT!

THEY'RE RIGHT. MAYBE
TECHNOLOGY CAN BE A GREAT
HELP TO OUR LEARNING.

THE STORIES
OF OUrR
ANCESTORS ARE

IMPORTANT.

Al

OF COURSE THEY ARE! SO
WE COULD WRITE THEM ON THE

TABLET AND SHARE THEM WITH /T cAN 3
OTHER KIDS. HEAR THE SOUNDS OF THE .
ANIMALS! WE COULD ADD AUDIO
TO THE STORIES.

8

EXCELLENT IDEA, KIDS!

WE CAN USE TECHNOLOGY
TO SAVE AND SHARE OUR
CULTURE.




TLL
HELP WITH THE
DRAWINGS!

™M

GOING TO WRITE
ABOUT THE HISTORY
OF OUR CULTURE.

TLL
ADD THE
SOUND TO THE
STORY!

AND
TLL HELP DIGITIZE
!

TECHNOLOGY HELPED US
TO SHARE OUR CULTURE WITH
MORE PEOPLE.

DISCOVER.

ALSO TO LEARN NEW
THINGS!

THE KEY IS TO
COMBINE WHAT WE KNOoW
WITH WHAT WE CAN

1S JUST THE BEGINNING
OF OUR LEARNING
TOGETHER.




Mateo faces a challenge every day as he tries to
reach the books on the top shelves of the library,
because his wheelchair limits him from doing so.

THE BOOKS 1
WANT ARE ALWAYS
OUT OF REACH. .

INNOVATORS OF
TOMORROW

His friends observe Mateo's problem and try to help
him.

Mateo talks to his friends about the problem he faces every day and they try to
find a solution.

THANK YOU, BUT T
WISH T COULD DO IT ON MY

OWN. T WISH EVERYONE COULD _ =l ; F
HAVE ACCESS TO THE LIBRARY 3 You , MAYBE
WITHOUT LIMITATIONS. ai ARE RIGHT, THERE WE CAN BUILD SOMETHING
% MUST BE A WAY TO MAKE TO HELP

THE LIBRARY MORE |

ACCESSIBLE.

T

MAYBE WE COULD
CREATE A DIGITAL




The friends meet to start the project in their classroom,
where they have a whiteboard full of ideas and sketches.

TILOVE T/ I CAN
RECORD EXPLANATORY
VIDEOS TO RAISE
AWARENESS ABOUT
INCLUSION

T HAVE AN IDEA! WE
COULD DEVELOP AN APP
THAT INCLUDES AUDIO
BOOKS.

/. THANKS A LOT

GUYS, THIS WILL NOT
ONLY HELP ME BUT ALL
THE KIDS WITH
DISABILITIES.

COULD ALSO
MAKE A rAMP
SYSTEM.

RN

Inti works on an automated ramp, Cristian
programs the app, Valeria edits a video.

THE RAMPS WILL BE A
GREAT HELP TO EASE THE
way

LR LY

THE
APP IS
ALREADY TAKING

THE VIDEO IS COMING ALONG
VERY WELL AND T'M SURE IT WILL
HELP TO RAISE AWARENESS IN
THE COMMUNITY.




The students present their project to the school principal.

{ s
. AN INNOVATIVE IDEA. WE

- ‘ = WILL SUPPORT ITS
w2 | = "l IMPLEMENTATION. THIS PROJECT IS A
GREAT EXAMPLE OF INNOVATION AND
TEAMWORK. THANK YOU VERY MUCH

WE ARE SURE
THIS WILL BE A
POSITIVE CHANGE FOR THE
SCHOOL.

EVERYONE

OF COURSE IT CAN!
DESERVES TO ( AD WITH EVERYONE'S
LEARN WITHOUT THIS IS INCLUSION IS p HELP, ANYTHING CAN BE
BARRIERS. AWESOME! Now EVERYONE'S s,fjr
: yl~ T CAN ACCESS AS RESPONSIBILITY. |
£ MANY BOOKS AS 1 : i

| €8

TECHNOLOGY CAN \*
BE A POWERFUL TOOL
FOR INCLUSION.

m\ T HAPPEN, GUYS!

Mateo uses the app to access the | 1. , The group of friends smile as they observe
audiobooks. Ih-"' o the impact of their project at school.




CLASSROOMS WITHOUT BARRIERS

Miguel is a student with a
visual disability trying to adapt
to his lessons.

YOU'RE RIGHT, WE
MUST THINK OF A
SOLUTION TO HELP

THERE HAS TO
BE A WAY WE CcAN

I HELP MIGUEL.

WISH I couLD
READ WHAT'S ON THE

CAN DEVELOP
AN APPLICATION
THAT CONVERTS
NOTES INTO

WITH OUR OWN
VOICES.

THAT SOUNDS
AMAZING! IT WILL BE
A GREAT HELP FOR

Miguel's friends get together to create their inclusive app. Leonardo programs the app while Luisa designs the app’s
interface, Rosa tests different forms of inclusive teaching methods, and Miguel uses headphones to listen to the beta version
of the app.

— '-.J-

- WE

DID IT WITH PLEASURE,
YOU ARE OUR FRIEND AND WE
WANTED TO HELP YOU WITH

SOMETHING SO YOU CAN LEARN

WITHOUT PROBLEMS.

IF
WE COMBINE
THIS WITH OTHER
INCLUSIVE METHODS, IT
WILL BE A GREAT
SOLUTION FOR

AGREE! THIS IS A
GREAT SOLUTION FOR
CHILDREN WHO HAVE
THE SAME PROBLEM AS
ME/ THANK YOU VERY

[ —




THIS CAN
BENEFIT MORE
STUDENTS. LET'S
IMPLEMENT IT
CHOOLWIDE!

APPLICATIONS CONVERT
TEXTS INTO SPEECH TO HELP
STUDENTS LIKE MIGUEL.

In the classroom, teacher Elena uses the app to teach
all her students, make the class much more dynamic
and fun.

In class, teacher Elena
uses the app to read
aloud a text.

<
THESE YOUNG
PEOPLE ARE THE FUTURE
OF AN EDUCATION WITHOUT
BARRIERS. BECAUSE DIVERSITY IS

NOT AN OBSTACLE, BUT A

STRENGTH, AND WITH CREATIVITY
AND TEAMWORK, BARRIERS IN
EDUCATION CAN BE BROKEN

you
GUYS DID A GREAT
JOB. Now EVERYONE WILL
BE ABLE TO ACCESS THE
INFORMATION WITHOUT
ANY PROBLEMS,

THIS IS
INCREDIBLE!/

THANK YoU

i FOR BELIEVING IN WITH
e INCLUSION. TECHNOLOGY AND
TEAMWORK, WE CAN
CHANGE THE
WORLD/




THE CHALLENGE OF INTEGRATION

Teacher Lili walks into her classroom, where
all her students are waiting for her.

e

6OOD MORNING!
GUYS. TODAY WE ARE
GOING TO TRY OUT AN
APPLICATION THAT WILL ALLOW
YOU TO SHARE YOUR ROOTS
SUCH AS TRADITIONS,
CUSTOMS, AND
EXPERIENCES.

Teacher Lili displays the app on screen. It's
called HIST. The students are amazed.

=4

——

Rumi, a boy from an Indigenous community, remembers how he learned
about his culture.

COMMUNITY, WE
LEARN OUR HISTORY
THROUGH LEGENDS AND
SONGS.

SOUNDS FASCINATING, RUMI/
I LEARNED HISTORY THROUGH
DOCUMENTARIES AND BOOKS.

Brandon, a tech-loving student, reflects on the
lesson

EXACTLY! THERE ARE
MANY WAYS TO LEARN, BUT

WITH THIS APP, YOU CAN EXPLORE
YOUR IDENTITIES THROUGH THE
INTERNET.

IFEEL
LIKE PEOPLE DON'T REALLY
CARE ABOUT CULTURE.

YOU'RE
RIGHT, BRANDON. THAT'S WHY
HIST WILL HELP US SHARE OUR
ROOTS IN CREATIVE WAYS. YOU'LL BE
WORKING ON A PROJECT TO PRESENT
LATER.




Sofia starts working in class, but the app begins to lag. -

DON'T WORRY, SOFIA.
IT'S SLOW BECAUSE A
LOT OF PEOPLE ARE USING
IT ONLINE.

Brandon offers her a piece of advice his family often shares. Rumi listens to Brandon and recalls what his grandfather
used to say.

THAT
REMINDS ME OF HOW

WE LEARN TO WEAVE. AT

FIRST, IT'S FRUSTRATING, BUT

WITH PRACTICE AND PATIENCE,

IT GETS BETTER".

MY

PARENTS ALWAYS SAY: WHEN
THINGS DON'T GO YOUR WAY, IT'S LIKE
TRYING TO TIE A KNOT WITHOUT KNOWING
HOW.

Sofia begins to relax.

LEARNING ABOUT
CULTURES IS AWESOME!

ILoVE
THOSE COMPARISONS

o — L g =i & - - LR -

= ol . - -
The three of them work on the cultural project, excited and surprised by what they've learned.




Ms. Lili sees how focused and engaged

her students are with the app clothing..

KEEP
WORKING ON YOUR
PROJECTS AND LEARNING
MORE ABOUT YOUR

Presentation day arrives. Rumi is excited to showcase traditional Otavalo

wow! IT's

WELCOME, AMAZING HOW THE
EVERYONE. TODAY T'LL COLORS IN OTAVALO
4 SHOW You THE OTAVALO CLOTHING EACH HAVE
CLOTHING FROM THE THEIR OWN MEANING.
PEGUCHE COMMUNITY. %

Brandon starts to reflect after seeing how much
everyone enjoyed the projects.

WITH
TECHNOLOGY, WE CAN
TEACH OUR CULTURES IN
CREATIVE WAYS.

After the presentations, Ms. Lili calls her students to the
classroom to congratulate them for blending culture and
technology.

WHAT

WEVE DONE TODAY
ISN'T JUST A PROJECT-IT'S
CREATING A SPACE WHERE
CULTURE

The students are proud of their work and everything
they've learned.

WE DID

GREAT, GUYS! WE LEARNED SO
MUCH TOGETHER-THANKS TO OUR
TEACHER.

They all hug their teacher for helping them connect with their
roots.

™
S0 PROUD OF
YOU. YOUVE
REALIZED THAT
TECHNOLOGY IS A KEY
\ 004, FOR LEARNING

Diversity is a strength when we foster
respect and collaboration.

THE END




THE VIRTUAL CHALLENGE

WILL
YOU PARTICIPATE IN
THE CONTEST? YOU
ARE GOOD AT
TECHNOLOGY.

"KEVIN YOU SHOULD
PARTICIPATE, WE CAN

“T DON'T THINK
CAN DO IT.T HAVE A
HARD TIME IDENTIFYING
LETTERS AND
NUMBERS.”

In an institution will hold a technological project
competition, Jorge, a student, wants his classmate Kevin to
participate, however, he does not feel he can.

“LOOK CLASSMATES!
AN APP CALLED 'covo'’
THAT WORKS ONLY WITH

“TODAY WE ARE IN A
DIGITAL AGE. TM SURE T CAN
FIND SOMETHING.

) [r- !
‘ [ &

Once they got out of class Jorge started researching

something that could help them with Kevin's case. and tells her to present it in class.




covo? TVE NEVER
HEARD OF IT, BUT HOW
DOES IT WORK?

Listening to Mary's presentation, Kevin
is taken aback.

“IT
USES VOICE
RECOGNITION AND PERFORMS
CALCULATIONS QUICKLY THAT
COULD HELP YOU.

YOURE RIGHT, BUT
T'LL NEED HELP FROM
BOTH OF You!

Jorge listened to Kevin and immediately left to explain its functions
and operation.

The screen stops working
and locks up with every
word spoken.




Kevin gets home and starts trying again and The next day in class, Kevin tells his classmates to improve
realizes that CoVo is crashing so he has an idea. CoVo and enter it in the contest. They agree and work on
the project.

“EXPLAN TO US
HOW YOUR PROJECT

The day of the competition arrives and the three students are ready for the presentation.

*




WITH ALL DUE RESPECT,
JUDGES, OUR PROJECT
FOCUSES ON IMPROVING
COVo N A MORE
ADVANCED wAY

SOUNDS
INTERESTING.

“THIS
APP WILL ALLOW
PEOPLE WHO ARE VISUALLY
IMPAIRED TO DO THEIR WORK
AND ONLY USES VOICE
COMMANDS”

DID IT! WE'RE THE
BEST!”

S i

ot T St =

b | Ll Lugar

§.7. 597

The jurors were impressed and chose them as the winners.




“THANKS, GUYS. IF IT WASN'T
FORr YOU , T WOULDN'T HAVE MADE IT.
TECHNOLOGY GAVE ME A DIFFERENT
WAY TO HELP THEM”

Kevin thanks his classmates for their support and trust.

“T THINK
THAT BEING DIFFERENT ALLOWS US
TO BE EMPATHETIC AND THIS HELPS US TO
LOOK FOR SOLUTIONS HAVING TECHNOLOGY
AS ATOOL”

Learning does not have a single path, technology offers multiple ways to acquire knowledge and teamwork.

END
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AUGMENTED REALITY IN THE CLASSROOM

At Costas del Mar University, third-year technology
students are taught through augmented reality glasses.

Students are surprised to see that the classes are
about European cultures, not their own national
ones

YOU'RE RIGHT.
THERE'S MORE TO THE
STORY THAN JUST
ONE.

WHERE IS OUR
HISTORY? INTI RAYMI
OR TRADITIONS

Emma, a student of Otavalefa culture, tells Carlos that she
can't find anything similar to their cultures.

WHY
DON'T WE CHANGE

Lucia suggests Ema work on animations, but with Carlos, about their own cultures.

*



WE CAN

WE
USE 3D ANIMATIONS TO CAN PUT OLD VIDEOS gc@%”fm%n‘%
SHOW THE CORN HARVEST AND LIKE THIS, WHEN THEY ICES |
THE INTI RAYMI CEREMONIES WATCH THEM THEY'LL FEEL SPANISH SO EVERYONE
: LIKE THEY'RE IN THE WILL BE ABLE TO
PAST. UNDERSTAND

"'.l'-'l-\-.'-':_.nq
Both students, upon leaving class, go home to research how to do it in
a better and more creative way.

Lucia, she believes that adding languages
would give it another essence.

Next day in classes

WHY
DO MORE?,

WHAT WE HAVE
1S ENOUGH.

| ]

e

The next day they go to class and one of their class-
mates heard them talking and told them it was a
waste of time.

BECAUSE OUR HISTORY IS
ALSO IMPORTANT. WHY NOT
REPRESENT ALL CULTURES?

DON'T
WORRY, I FEEL LIKE IT
WILL BE A VERY GOOD

E - i \\PROJECT, KEEP IT UP.
g

l||I

Professor Ramiro listens to them and
thinks it's a great idea and he should
put it into action.

Emma, Carlos, and Lucia feel motivated and continue to work even
harder outside of class until the day of the presentation.

*



In the presentation

BY USING 3D
ANIMATIONS, YOU CAN FEEL
TRANSPORTED BACK IN TIME
AND EXPERIENCE IT IN A
TRULY REAL WAY

WELCOME, SIR. I PRESENT TO
YOU OUR PROJECT, WHICH
FOCUSES ON SHOWCASING OUR
OTAVALO CULTURE

e

San
Juan ;

™ GO AHEAD
J‘- ]

&

Emma explains to the rector that the project aims to go
beyond a simple cultural video.

The teacher looks at them with great pride.

- CONGRATULATIONS,
; GUYS. YOUVE SHOWN THAT
" _ | cHanGES can BE MADE AND THAT
B e WE MUST FIRST DEFEND
i WHAT'S OURS.
e,
2 '| o a
J.

Education must adapt to new technologies without losing our cultural focus.




UNITED IN KNOWLEDGE

Mercedes, a young teacher, found an application she
couldn't ignore. It would help a special student, Ronald.
Amaru, a little girl who struggled to follow lessons
because she didn't understand Spanish very well.

Excited, Mercedes went to show the app to her husband,

LOOK, RONALD, T
FOUND THIS
APPLICATION FOR MY
STUDENTS.

wow, How
FASCINATNG! THIS
APPLICATION WILL HELP MY
STUDENTS COMMUNICATE
BETTER.

The next day at school.

IMATA KANKA?

OH
NO! T DON'T LIKE
SURPRISES.

|I L

GOOD MORNING,
CHILDREN. TODAY 1
BROUGHT SOMETHING
SPECIAL TODAY.

TEACHER, DOES THAT
MEAN T'LL BE ABLE TO
COMMUNICATE BETTER WITH MY,
CLASSMATES?

I
BROUGHT AN APP CALLED
“UNITED IN KNOWLEDGE". IT WILL
HELP US TRANSLATE BOOKS AND
CONVERSATIONS FROM ONE
LANGUAGE TO ANOTHER,




The children head to the playground to test the app their The children were thrilled, asking Amaru for words in
teacher gave them. Kichwa, her native language, eager to test the app.

WELL, HOW
ABOUT... INTI?

IT
SAYS IT MEANS
“SUN"/ THAT'S
AMAZING!

EVERYONE CAN
USE THE APP, S0 GO
EXPLORE IT!

TELL US ANOTHER
WORD IN KICHWA,
AMARU

Now

/" T CAN UNDERSTAND
MY BEST FRIEND, AMARU,
) EVEN MORE.

AWESOME! Now 1
UNDERSTAND THE
INSTRUCTIONS BETTER,

THIS
WILL MAKE IT EASIER
TO MAKE PLANS
TOGETHER.

FOR TODAY.

That night, Ronald came home, eager to hear about his wife's class.

HONEY, T'M HOME.
HOW DID IT GO TODAY?

IT
WAS A sUCCESS!
THE APP HELPED THEM
INTERACT MORE.

THAT'S
AWESOME! T KNEW
YOU'D DO GREAT.

Technology can be a powerful ally for inclusion, but true communication and empathy come from the effort and
willingness to learn together.

THE END

*



TECHNOLOGY CONNECTING WORLDS

One day, Teacher Ana, proposed an idea in class.

TODAY, WE'RE
STARTING A PROJECT THAT
WILL CHANGE HOW WE SEE AND
HEAR EACH OTHER, USING
TECHNOLOGY.

WHAT
KIND OF PROJECT,
TEACHER?

WILL CREATE AN
INCLUSIVE
PLATFORM.

The students head to the playground, to come up
with ideas for the homework the teacher left them.

WE
COULD CREATE AN
APPLICATION WHERE PEOPLE CAN
LISTEN TO MUSIC AND READ
EDUCATIONAL TEXTS FROM
DIFFERENT CULTURES.
IaM

IN CHARGE OF
DESIGNING THE
PLATFORM.

COULD ADD
SUBTITLES TO THE
FOLK MUSIC OF OUR
PEOPLE.

CAN HELP BY
COLLECTING THE
MOST TrRADITIONAL
SONGS.

All the children came together as one group, and
with each of their strengths they were able to slowly
create their cultural platform.

I
FOUND AN ALBUM
OF MUSIC FROM MY

TO THE PLATFORM. A3

ORGANIZE THE

3 PLAYUSTABIT ) _ -
o MORE.

B P .-.

How are You
GUYS DOING?




WE'RE
CREATING AN
APPLICATION...

Finishing a few details on the final application, the children presented
the project to the teacher, naming their project “Plataforma unién”.

ITS A
MUSIC PLATFORM, WHERE
OUR ANDEAN MUSIC, SUNG IN KICHWA,
CAN BE UNDERSTOOD BY EVERYONE
THROUGH SUBTITLES.

'
-'_-h". - o " —
X Fl_.;|:-.1'..'."|-||!|- h
_l. | L i

;l

Topa -am uma platela

ITs
A PLATFORM, NOT
JUST FOR US, BUT
FOR EVERYONE.

SOUNDS LIKE A
VERY INTERESTING
PROJECT, T WILL
LOOK FORWARD TQ,

IT.

When technology is used creatively, everyone can learn in a more fun way.

THE END

*
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Introduction

In the contemporary educational landscape, cultural diversity
occupies a central place in pedagogical reflection. Against this
backdrop, the incorporation of traditional festivals into the
school curriculum emerges as a key methodological strategy to
strengthen cultural identity, foster respect for otherness, and enrich
intercultural learning processes. By integrating these celebrations
into the educational sphere, a deeper understanding of the symbolism
underlying different cultures is enabled, as well as their historical,
social, and spiritual dynamics.

Ecuadorian festivities constitute complex and deeply rooted cultural
expressions, where Indigenous, colonial, and modern elements
converge. These celebrations, featuring music, dance, rituals,
and traditional attire, are tied to religious commemorations or
agricultural cycles and are fundamental to the construction and
reinforcement of social fabric (Valarezo & Escobar, 2009). In a context
marked by structural violence, the advance of neoliberalism, and
the consolidation of imperial logics, the voices of Indigenous peoples
resurge in demands for recognition and cultural justice (Davalos,
2005).

In this framework, education fulfils an irreplaceable role in the
transmission, resignification, and preservation of cultural traditions.
In the face of the fragmentation of a solid identity that characterizes

*


mailto:klsalazarq@utn.edu.ec
mailto:jssantillant@utn.edu.ec
mailto:ayorbesa@utn.edu.ec

many school contexts, it becomes imperative to design pedagogical
methodologies that foster a sense of belonging and reconnect
individuals with their ancestral roots.

Festivities, in this context, constitute privileged spaces of convergence
between education, culture, and art, facilitating experiential
engagement and analysis of these unique expressions. Through their
study and enactment in the classroom, a critical analysis is fostered
that interrogates essential aspects of every cultural manifestation:
the way it is performed, the time in which it is situated, the place that
sustains it, and the profound meaning that legitimizes it in collective
memory.

Afro and Montubio Celebrations: Living Memory of the
Ecuadorian Coast

The cultural wealth of Ecuador’s coast is manifested through the
expressions and celebrations of its diverse peoples, including the
Montubios and Afro-Ecuadorians, whose practices constitute a living
and dynamic memory of their identity and historical resistance
to processes of exclusion and colonization. The analysis of the
construction of these identities reveals that they are not immutable
qualities, but positional and relational processes consolidated
in the “logic of difference,” requiring a “constitutive exterior” to
affirm themselves. Interaction with the Ecuadorian State and social
movements has been fundamental in this identification process.

. Montubio culture

The Montubios, settled mainly in Manabi (Chone, El Carmen,
Portoviejo, Tosagua), maintain a rich oral, musical, and festive
tradition that includes amorfinos (popular poetic expressions that
exalt wit and popular wisdom), as well as myths and legends, customs,
gastronomy, attire, traditional dances, and celebrations such as the
rodeo Montubio and Chigualos, which are also celebrated in other
coastal areas.

Montubio cultural manifestations have been revalued through
art, education, and media, in this case, comics, which enable
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the intergenerational transmission and visibility. In localities
like Calceta, Rocafuerte y Portoviejo, these traditions remain
alive and have been respectfully represented in graphic
narratives integrating rituals, poetic, and musical elements
(Jiménez, 2025). These expressions strengthen the sense of
belonging in the face of cultural homogenization.

Since the early twentieth century, especially in the 1930s,
thankstothe work of intellectuals like José dela Cuadraand the
Guayaquil Group. These authors sought to rescue the Montubio
symbolic and linguistic universe to establish a coastal national
identity from there, transforming the Ecuadorian coast.

The Montubio Solidarity Movement recovered this
representation to give it new meaning from a political
dimension. Its leader, Luis Alvarado, defended the need to
recover identity, culture, and dignity, proposing endogenous,
community-based, and solidarity-driven agro-productive
model. This movement drove the creation of the Council for
the Development of the Montubio People of the Coast (Consejo
de Desarrollo del Pueblo Montubio de la Costa, CODEPMOC),
after intense social mobilizations and negotiations with the
State (Ecuador, Presidencia de la Republica, 2001).

Executive Decree No. 1394, signed in 2001, institutionalized
this identity by establishing that the Montubio people were a
productive human group of significant national impact and
should organize into an entity to execute plans with criteria
of self-management and community participation (Ecuador,
Presidencia de la Republica, 2001). Although the Decree
emphasizes their role as producers, the movement articulated
this definition with a specific cultural identity.

Afro-Esmeraldean culture

Afro-esmeraldean culture articulates a profound spiritual
vision of life and death through ritual songs: Chigualos and
alaba’os. According to Clavijo (2020), these practices are
complex expressions of an ancestral worldview where orality,
religious syncretism, and history converge.
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Chigualos are festive celebrations dedicated to children
considered “angelitos” [Little angels], including lullabies,
games, and music with marimba, cununo, and guasa (regional
instruments). In December, this ceremony honors deceased
children through songs, food, and dances, strengthening
community bonds (CODEPMOC, 2001). In contrast, alabaos
are solemn songs, sung a cappella for adults, oriented toward
forgiveness and salvation of the soul. A highlight of the ritual
is the grito (cry), in which, at midnight, the coffin is taken out
to “gather the footsteps of the deceased,” reinforcing the bond
between body, soul, and community.

The Ministry of Culture and Heritage of Ecuador (2022) and
UNESCO (2015) emphasize that these practices are not merely
musical expressions but acts of Afro-descendant resistance
that have endured through processes of syncretization between
African rites and Catholic liturgy.

The institutionalization of Montubio and Afro-ecuadorian
identities occurred in a context of neoliberal crisis, in which
social movements demanded their inclusion as collective
subjects with rights. The 2008 Constitution consolidated the
recognition of Montubios, along with indigenous and Afro-
Ecuadorian peoples, as subjects of collective rights (arts. 56
and 59). Official recognition was achieved with the creation
of CODEPMOC (2001) and the Afro-Ecuadorian Development
Corporation (CODAE) in 2005, as well as the inclusion of these
categories in the 2010 national census.

Some celebrations are described below:

The Marimba Festival

The Ecuadorian marimba, especially present in Esmeraldas
and the Chota-Mira Valley, represents an emblematic
expression of Afro-descendant collective memory. Recognized
by UNESCO as Intangible Cultural Heritage of Humanity, this
practice brings together music, dance, orality, and spirituality
(UNESCO, 2015). Festive spaces associated with the marimba
promote community cohesion and the transmission of
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ancestral knowledge. However, stereotypes abound, and a
focus is proposed that rescues silenced memories through
festivals, artistic projects, and intercultural education.

New Year’s Eve festival: the burning of the monigote

(dummy)

In the province of El Oro, the year culminates with the burning
of a giant monigote (dummy), accompanied by rhymed
testaments that humorously critique the year’s events. This
tradition reinforces neighborhood identity and promotes
collective creativity (Cascante Moreira, Clavijo Barzola &
Martin, 2019).

The origin of this festival dates back to a tragic event in
Guayaquil in 1895. During a yellow fever threat, residents
burned the clothes of the deceased with branches and straw in
the streets to ward off the plague, which over time transformed
into the symbolicritual ofleaving behind the year’s misfortunes
(Ministerio de Cultura y Patrimonio, 2021). Thus, the monigote
represents the farewell to the past and the collective hope for a
new cycle full of promise.

This tradition has extended to other regions, where it has
been reshaped to reflect local cultural identities. In Atuntaqui
(Imbabura), the burning of the “monigote” [dummy] stands as
the centerpiece of a vibrant and complex celebration known as
the Fiesta Popular de Inocentes y Fin de Afio [Popular Festival
of the Innocents and New Year’s Eve]. This festival was officially
recognized as Intangible Cultural Heritage of Ecuador on
December 11, 2007. Since the 1920s, initiated by workers from
the historic Fabrica Imbabura [Imbabura Factory], preliminary
acts—such as the “Bando-Bando” procession [Bando-Bando
parade] and “La Agonia de Pap4” [The Agony of Papa]—have set
the stage for the grand parade on December 31. The festivities
include elaborate floats, creatively handcrafted costumes,
and satirical readings, all culminating with the burning of
the monigote [dummy] in Plaza Libertad [Liberty Square] (El
Universo, 2018; Turismo, 2012).
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Agricultural Calendar and Ancestral Rites in the Andean
Worldview

Theagricultural calendarin the Andean worldviewisintimately linked
to the rhythms of nature and the ancestral rites that mark the cycle of
life. Festivities in the Ecuadorian Highland form fascinating symbolic
systems that intertwine ancestral memories, colonial struggles, and
processes of religious syncretism. As Valarezo (2009) mentions, these
manifestations operate as “mechanisms of cultural reproduction that
reactivate identities through collective performativity” (p.32).

This section highlights various celebrations that mark the different
phases of the agricultural cycle, such as planting, harvesting, and
other agricultural activities. Each of them represents the culture and
ancestral beliefs of the communities. On this occasion, festivities
specific to the provinces of Tungurahua, Cotopaxi, and the northern
the Highland region, each with a unique historical background,
festive calendar, symbolic attire, and gastronomy that express the
identity of each territory.

. The Diablada de Pillaro

Originating in the town of Pillaro, in the province of
Tungurahua, this festival dates back to colonial times,
emerging as a form of Indigenous resistance against the
colonial system, wherein “the devils embodied the subversion
of imposed hierarchies” (Déavalos, 2005, p. 42). According to
El Mercurio (2017), the Diablada is celebrated from January
first to sixth and consists of a parade of comparsas (masked
troupes), in which hundreds of dancers wearing devil masks
and embroidered costumes gather in partidas to dance in honor
of the new year. The typical attire includes a carved wooden
mask, a brightly colored poncho, knee bells, and a vest adorned
with mirrors that reflect sunlight, symbolizing the expulsion
of dark forces (EI Mercurio, 2017). The devil masks are meant
to represent the colonizer and to express the resentment and
anger of the Indigenous people toward them. This is why they
seek to be frightening and unpleasant.
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If we take a look at the old masks, we will find that many of
them were made from tins and painted with, at most, two to
three colors. This is because the Indigenous people during
colonial times would save throughout the year in order to buy a
tin of paint, which was expensive, in order to paint the masks,
since it was between the first and sixth of January that the
colonizers allowed the Indigenous people to spend time with
their families after a long period without seeing each other,
and this celebration took place (El Mercurio, 2017).

The Mama Negra

The Mama Negra, celebrated in Latacunga, Cotopaxi, is a
syncretic festival blending indigenous, Spanish, and African
traditions. Its origin dates to the eighteenth century, after the
eruption of Cotopaxivolcano, asan act of gratitude to the Virgin
of Mercy, patrons of the canton, for protecting Pillaro during
the event. According to Valarezo and Escobar (2009), it takes
place on two key dates: the weekend before September eleventh
in honor of the Virgin, and a second edition in November. The
main event is the parade of the “Mama Negra,” a character
dressed in colorful attire, a wide-brimmed hat, a neckerchief,
and a face painted black, symbolizing gratitude for protection
after the volcanic catastrophe.

Typical costumes include the guarichas (joyful women),
capariches (men with whips), and escaramujos (acrobatic
dancers). Culinary highlights include fritada (fried pork with
spices), mote pillo (tender corn sautéed with egg and onion),
and chicha de jora (fermented corn drink), accompanying each
parade (Valarezo & Escobar, 2009).

The Yamor Festival in Otavalo (September)

This festival preserves Kichwa rituals of gratitude to the
Pachamama [Mother Earth]. The Aya Huma [Aya Huma
(Masked Spirit Head)] dances and lake regattas “reinterpret
agrarian worldviews through performative narratives”
(Narvaez, 2006, p. 18). Chicha de Yamor, a fermented drink
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made from seven types of corn, embodies what Narvéez (2006)
calls “agricultural bio-memory: gustatory knowledge resisting
food homogenization” (p. 23).

These festivals create unique intercultural pedagogies where,
as Davalos (2005) notes, “the dancing body becomes a political
text inscribing memories of resistance in public space” (p.
51). Far from being static folklore, they represent ancestral
epistemologies challenging hegemonic discourses on national
identity.

Inti Raymi

In the Ecuadorian Highland, Inti Raymi or Festival of the Sun,
celebrated on June twenty-first, is one of the most significant
events in the Andean ritual calendar. This commemoration
of the winter solstice and the agricultural cycle is an act of
gratitude to Taita Inti (Father Sun) and Pachamama (Mother
Earth) for the harvests, representing the spirit of the Indigenous
peoples (Campoverde-Aguirre et al., 2022).

This festival takes place annually at the Ingapirca
Archaeological Complex, in the province of Canar, Ecuador,
where community rituals, traditional dances, artistic
exhibitions, and other activities that reinforce cultural identity
are held. Although it is promoted in various communities of the
Ecuadorian Highland, such as in Otavalo, where it begins with
the purification ritual or Armay Chisi, in which participants
immerse themselves in rivers or springs to renew their energy,
in Cotacachi, with traditional dances in the central park,
and in Saraguro, a community with direct lineage from Inca
settlers, the festival maintains its authenticity; at Ingapirca,
the event acquires a unique dimension thanks to the heritage
value of the site and the institutional support of the National
Institute of Cultural Heritage, which ensures its continuity
and preservation. These celebrations share common ritual
elements, such as purification through water, ceremonial
flute music, the selection of Nusta and the Pambamesa, which
represents the union of the community through food.
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Historically, the Inti Raymiwas established around 1430 by Inca
Pachacutec as the most important ceremony in the agricultural
and astronomical calendar of the Tahuantinsuyo. According to
the chronicles of Garcilaso de la Vega, the celebration used to
last approximately fifteen days included purification rituals,
sacrifices of animals, dances, songs, and offerings to the sun,
with the purpose of renewing its energy and ensuring the
fertility of the crops (Garcilaso de la Vega, 2009; Ticket Machu
Picchu, 2024). Banned in 1572 by Viceroy Toledo in the context
of the Spanish colonization, the Inti Raymi was revived in 1944
as a theatrical representation in Cusco, under the Faustino
Espinoza Navarro’s initiative. Nowadays, it is a living practice
that continues constructing an identity and will be represented
in the comics created.

. Pawkar Raymi

The micro-story Pawkar Raymi retador narrates the symbolic depth
of this festival:

The crowd gathered on the highest hill. The four Taitas shaped
silhouettes on the ground in the form of a cross, using seeds
and fruits. The sun was perfectly aligned with the food. A
Taita began the ceremony when suddenly raindrops fell,
causing participants to let go of hands and seek shelter. At that
moment, alightning bolt struck, and the rain turned into a gale.
Frightened, were happy and whispered among themselves: The
earth embraced and challenged us; from now on, there will be
abundance in our crops (Tséntsak, 2023).

El Pawkar Raymi, known as the festival of blossoming, is one of the
four main celebrations of the Andean agro-festive calendar: Pawkar
Raymi (Festival of Blossoming), Inti Raymi (Festival of the Sun)],
Kulla Raymi [Festival of Fertility)], and Kapak Raymi (Festival of
Abundance).

It is held between February and March to thank Pachamama for the
harvests and renew the bond with nature. This festival, which includes
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rituals such as the Tumarina, reflects the connection between forms
of cultural resistance and identity for the Otavalo, Colta, and Punin
peoples, preserving ancestral knowledge amid mestizaje.

Itsintercultural characteristic is manifested through musical festivals
and tributes to women. As Rizo (2013) highlights, interculturality
implies a living communication between cultures, and the Pawkar
Raymi allows this knowledge to be shared with visitors, strengthening
the cultural fabric.

Amazonia: Dance, Color, and Gratitude to Nature

In the Amazon region, the Shuar people celebrate the Fiesta de la
Chonta to thank Pachamama for the uwi harvest, a typical fruit. The
celebration includes dances, songs, and chicha de yuca, expressing
their spiritual bond with the forest (Valarezo & Escobar, 2009).

The Fiesta de la Chonta, celebrated between March and April y the
Shuar, honors the harvest of this sacred fruit and connects the
community with the land and its protective spirits. The ceremony
includes dances, songs, and rituals reinforcing harmony between
humans and nature (Ministerio de Cultura y Patrimonio, 2023). It is
believed that if the celebration is not performed correctly, spirits may
bring illness scarcity, evidencing the deep spiritual meaning of this
practice (SENESCYT, 2020).

Women play a central role in this festival. They prepare chicha
de chonta, a ceremonial drink made with ancestral techniques,
demonstrating the active role of Shuar women as bearers of wisdom,
memory, and worldview (Gualinga, 2018). Their participation is vital,
ensuring that rituals remain alive and respectful of ancestral norms.

Galapagos: Sustainability and Tradition on Changing Islands

In Santa Cruz (Galdpagos), the Sustainable Lobster Festival is
celebrated with parades, contests, and typical dishes. Although it
originated before the arrival of fishermen, today it seeks to promote
responsible fishing and marine conservation form an early age (Jerez,
2022).
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Since 2015, Santa Cruz has hosted the Sustainable Lobster Festival to
highlight the relationship between the Galapagos community and
marine conservation. The festival combines gastronomy, art, and
environment education to promote responsible fishing, avoiding the
capture of lobsters out of season or of prohibited size (WWF Ecuador,
2022). The initiative aims to Foster a culture of care ensuring the
sustainability of the resource for future generations.

The Galapagos National Park and local governments regulate fishing
through bans, monitoring, and training. During the festival, there are
fairs, culinary contests, and activities to raise awareness among locals
and tourists about the archipelago’s unique biodiversity (Direccién
del Parque Nacional Galdpagos, 2022). Thus, this festival represents a
model of integration between culture, economy, and environmental
conservation (Gobierno Auténomo Descentralizado Municipal de
Santa Cruz, 2022).

The Importance of Festivities to Teach Art, History, Music,
Gastronomy, and Values: A Journey through the Cultural
Meanings in Different Regions of Ecuador

Festivities in Ecuador constitute privileged spaces for teaching and
transmission of art, history, music, gastronomy, and fundamental
values, articulating essential bridges between different generations
and regions of the country. These cultural manifestations reinforce
the collective identity in a significant way, promote learning through
direct experience, and foster an appreciation of the diversity that
characterizes the Ecuadorian society.

. Educational and cultural dimensions

In their development, the festivities integrate artistic
manifestations and historical traditions of great relevance.
Dramatizations, performances in typical costumes, and
visual expressions allow children and youth to access tangible
knowledge of their regions and nation’s cultural and historical
richness (Mero-Alcivar et al., 2024; Parra & Parra, 2025).

Traditional Ecuadorian music, vibrantly presented at school
and community festivals, strengthens cultural values and local
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identity. Its practice fosters recognition and appreciation of
the national music heritage among students and educational
authorities (Gémez-Ullate & Saraiva, 2024; Loaiza, 2024).

For its part, gastronomic festivals such as the renowned one in
Guayaquil or the Red Crab Festival, go beyond mere culinary
promotion. These spaces motivate substantive learning about
native ingredients, ancestral techniques, and food customs,
generating a deep sense of belonging and satisfaction among
locals and visitors (Campoverde-Aguirre et al., 2022; Rivera et
al., 2017; Villagémez-Buele et al., 2020).

It should be noted that these celebrations also foster essential
values such as gratitude, mutual respect, and harmonious
coexistence, exemplified in ceremonies like Inti Raymi,
which unites communities around nature and agricultural
production, or in school festivals that reinforce collective
identities and community spirit (Carvache-Franco et al., 2018;
Loaiza, 2016; Mero-Alcivar et al., 2024).

Regional manifestations and their meaning

Regional diversity is clearly expressed in these celebrations. In
the Highland region, Inti Raymi synthesizes gratitude to nature
through ancestral music and dances, reinforcing Andean
identity and its value system (Carvache-Franco et al., 2018).
On the Coast, the Raices Festival stands out for its celebration
of traditional gastronomy and culinary art, enhancing local
culture and tourism development (Campoverde-Aguirre et
al., 2022; Rivera et al., 2017). School festivals, meanwhile,
bring together musical expressions, dramatizations, and
gastronomic displays, becoming ideal spaces for experiential
teaching and the transmission of community values (Loaiza,
2016; Mero-Alcivar et al., 2024).

Ecuadorian festivals function as comprehensive educational
tools that, through artistic, historical, musical, and
gastronomic experiences, transmit fundamental values and
strengthen identity bonds across all regions of the country.
Their importance lies in their capacity to connect people with
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their cultural roots, fostering respect for Ecuador’s cultural

fabric.
. The role of women in the traditional Ecuadorian
festivities

Women play a central role in the traditional Ecuadorian
festivities, as transmitters of knowledge and as active leaders
in the rituals. In the Fiesta de la Chonta, for instance, it is
Shuar women who prepare the chicha in a ritual process which
symbolises gratitude and connection with the rainforest,
reaffirming their role as guardians of the spiritual memory of
the community (Martinez, 2020).

In the celebrations of New Year in Atuntaqui, women have
been a key in the elaboration of the rhymed testaments, a
practice that demands historical memory, humour, and social
creativity (Ministerio de Relaciones Exteriores y Movilidad
Humana, 2016). During the Lobster Festival in the Galapagos
Islands, women actively participate in gastronomy, commerce,
and environmental education, showing how festive spaces
can be sceneries for rural empowerment (Morales, 2020).
These experiences demonstrate that festivities are spaces of
celebration, female agency, and cultural continuity.

Contemporary Transformation of the Traditional Festivities

The traditional festivities have undergone diverse transformations
in the current context, in which the ancestral cultural elements
are interpreted and modified to be adapt to contemporary social,
economic, and political dynamics. They reflect how festivities adapt
to the social, cultural, and modern, changes, exploring new forms of
celebration and how these transformations maintain their essence
alive in the present day. In this sense, the construction of ceremonial
territories through the festivities is fundamental to identity, as
observed in the Fiesta de la Yaguarmik “a in Cotacachl (Cazar, 2024,
p.280).

One of the most relevant aspects in these processes is the way in which
the ritual practices are configured, combining folkloric elements,
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social and migratory conditions, and new forms of expression, with
recent influences. Digital technologies have played a relevant role in
the diffusion of these festivities since they provide interest among
new groups in their traditions.

However, this modernization also brings with it new challenges,
such as the loss of specific forms of knowledge or the weakening of
the customs, particularly within Indigenous and Afro-descendant
communities, which show remarkable resilience in the face of external
influences (Paucar, 2021). On the contrary, they demonstrate a notable
capacity to adapt without ceasing to express their meanings. In fact, it
has been observed that “advanced capitalism, with all its tragic social,
political, economic, and ecological consequences, is far from having
put an end to festivals and rituals, nor has the current pandemic done
so, nor will it” (Garcia, 2021, p.3). Thus, festivities appear as dynamic
spaces of ethnic expression, in which elements of heritage, change,
and innovation converge.

The capacity of communities to negotiate these spaces reveals their
knowledge, such as the ingenuity to find new mechanisms for
collective experience in a rapidly transforming world. As Yépez (2024)
rightly states: “The Holy Week of the Black people of Telembi reveals
the syncretism, as well as the strategies of collective identity of a
people within a context of new social spaces” (p.169).

Conclusions

The incorporation of Ecuador’s traditional festivals into the school
context represents a valuable pedagogical strategy to promote the
recognition of cultural diversity. These celebrations are not isolated
events; they are living expressions of collective memory, local
worldviews, and historical processes that shape national identity.
Integrating them into the curriculum re-signifies their educational
value, transforming them into opportunities for meaningful learning
and the strengthening of community bonds.

The intercultural approach applied to school festivals allows them
to move beyond superficial presentations and become participatory
processes of cultural dialogue. Pedagogical planning must transcend
the reproduction of folkloric stereotypes, instead promoting critical
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analysis of traditions, their origins, meaning, and transformations.
Including the voices of local sages, families, and communities adds
depth to the process and contributes to building reflective citizenship.

School festivals strengthen the cultural self-esteem of students,
especially those from historically marginalized people and
nationalities. Seeing their traditions reflected in the educational
space validates their belonging and breaks the monocultural logic if
the school. This visibility also allows other student to broaden their
understanding of the country as a plurinational and diverse territory,
promoting mutual respect and coexistence.

To ensure that festivals in the classroom fulfil a true educational and
intercultural role, it is necessary to institutionalize their planning
through integrative projects linking various area of knowledge.
Activities such as cultural fairs, dramatizations, local research, and
multisensory exhibitions can connect content from history, art,
language, and social sciences, generating contextualized learning.
Furthermore, these actions should be evaluated not only for their
aesthetic execution, but also for their ability to generate awareness,
participation, and critical thinking.
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“Esmeraldas”, province of Ecuador,
where the music of the ‘marimba’ tells
ancestral stories.

In its festivities, dance, joy, and passion
blend with tradition, creating an
unforgettable experience.

The “Cayapas River”, like a thread of life, connects our
hearts to ‘Afro-Ecuadorian’ roots...

LOOK, Lucia! 1
FOUND SOMETHING
A\ DOWN HERE!

REAL TREASURE IS IN
AN UNKNOWN PLACE; WE
MUST TRAVEL ALONG THE
“CAVAPAS RIVER" TO CREATE
"MARIMBA".

FIND OUR FRENDS TO
START AN ADVENTURE!




THE CLUE TO THE
TREASURE IS IN THE NEXT

LOOK AT ALL THE
“BALSA” TREES! SOON
WE'LL MAKE OUR
‘MARIMBAS!

YES! AND OUR
MARIMBAS WILL |
ECHO WITH THE /-

-

The children reach the riverbank at
the community of “San Miguel
Negro”, in “Eloy Alfaro”, and walk
through the trees toward the village
elder, Master Juan.




GOOD MORNING,
MY LITTLE ONES. ARE
YOU READY TO LEARN
ABOUT THE
“MARIMBA"?

Juan shows the children a “balsa” log.

“MARIMBA" IS MORE THAN
A MUSICAL INSTRUMENT, IT'S
THE HEARTBEAT. WITH EVERY
STRIKE, WE CELEBRATE OUR
HISTORY.

AND
ALSO OUR
DREAMS?




WHAT MYSTERY,
GRANDPA JUAN? TELL

They say there is an invisible “marimba” that only those with a pure heart can hear. Its music can save the village
in times of need.

FIRST, WE MUST

e BUILD OUR OWN
W e “MARIMBAS" AND LEARN TO
"Mu-(; PLAY THEM. THE MAGIC

STARTS WITH US.




WELL DONE, LITTLE
ONE. REMEMBER THAT EACH
NOTE YOU PLAY CARRIES A
PART OF You.

WHAT T MADE, JUAN! IT SOUNDS
BEAUTIFUL!




vES! —_

WE'LL BE THE HEART OF LET'S PLAY AT
THE CELEBRATION.

THE DAY OF
THE “MARIMBA'S” FESTIVAL IS A SPECIAL
MOMENT FOR THE COMMUNITY TO CELEBRATE AND ENJOY
ITS CULTURE.
IT'S THE TIME TO PLAY THESE INSTRUMENTS AND SHARE
OUR IDENTITY.




LOOK

/ - THE N
AT THE RIVER! THE . INVISIBLE ‘MARIMBA...

THE SPIRITS OF OUR
ANCESTORS HAVE HEARD

us.

That night, the river and the village
pulsed to the same rhythm.

The invisible “marimba” was not just a
myth; it was the true treasure, with the
soul of its people beating in every note.




VOICES OF THE FOREST: STORY OF THE
MONTUBIAN HARP AND THE CHIGUALO

Ty .

CRONICA DEL ARPA
'| MONTUBIAY DEL CHIGUALD

X A CHRONICLE OF THE MONTUBIAN HARP AND THE CHIGUALO

e T
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"In the heart of Manabi, two seemingly
opposite worlds: the vibrant city of
Chone and the vast fields of Montecristi,
face off in a musical duel that
transcends the ordinary..."

“MUSIC NO LONGER
INSPIRES ME.. I NEED
SOMETHING DEEPER.”

4 “THE FOREST

CALLS YOU TO
DISCOVER ITS
WONDERS

“FOLLOW THE SOUND
OF THE HARP THAT WILL
GUIDE You.”

X
.II i
A STRANGE VOICE
IS CALLING ME..




NOW T'M IN THE
COUNTRYSIDE!
BUT, HOW?.. T'LL
EXPLORE THE PLACE.

WELCOME TO THE PARTSH
“LA PILA” MONTECRISTI -
MANABT ECUADOR

HELLO, LET ME
INTRODUCE
MYSELF. T'M PABLO.

ARE YOU THE ONE PLAYING
THE HARP? IT SOUNDS
BEAUTIFUL, THE SOUND

BROUGHT ME HERE.

)L

IT'S CURIOUS YOU KNOW, T COME
FROM THE CITY OF CHONE AND ENDED UP
HERE BECAUSE OF A VOICE CALLING ME, IT =
SEEMS MAGICAL!




THANK YOU PABLO, T'M SARA. WHAT A JOY AND
PLEASURE TO MEET YOU.
YOU'RE IN THE COMMUNITY OF LA PILA, SURELY THE
MAGIC OF THE “FOREST" BROUGHT YOU HERE,
CROSSING BOUNDARIES WE CAN HARDLY IMAGINE.

((

THE MUSICAL
INSTRUMENT THAT
REPRESENTS US IS
A “MONTUBIAN HARP”,
MADE WITH
PURPOSE AND
TRADITION. “IF You
DON'T KNOW YOUR
L PEOPLE, YOU'LL GET
LOSTEVEN IN A
cAR!”

\_ - . DO YOU HEAR THE
"CHOLON"-"CHOLON" OF THE DRUM?

“CHOLON"?
WHAT DOES
THAT MEAN?

THE MANABI DRUM THAT ACCOMPANIES
OUR FESTMITIES AS “MONTUBIO”
PEOPLE. IT'S AN ECHO IN THE
MOUNTAINS, A CALL TO THE COMMUNITY.

THE “CHOLON" IS THE DEEP SOUND OF

BUT IT'S ALSO THE

ARE LIFE VIBRATING: THE
“CHOLON" MARKS THE
RHYTHM OF THE
CELEBRATION WITH THE
DANCE, AND THE RIVER
TELLS OUR STORIES.

NOISE OF THE RIVER! BOTH

~

I CAN IMAGINE IT.. IT SOUNDS LIKE EACH
DRUMBEAT AND EACH STREAM OF
WATER TELLS A STORY.

THE “CHOLON" CONNECTS US
TO OUR IDENTITY AND REMINDS US
THAT TOGETHER WE ARE STRONGER.

DO YOU DARE TO BLEND YOUR
MUSIC WITH MINE SO THE “CHOLON"
RESOUNDS EVEN LOUDER?




% COME, THE MUSICAL DUEL BEGINS. THE IT'S A SONG PERFORMED
(| TRADITION OF SINGING “CHIGUALOS" COMES TO BID FAREWELL TO CHILDREN
ALIVE ON DAYS LIKE THIS. e WHO LEAVE THIS WORLD TOO
SOON; IT'S A TRIBUTE TO THEIR
LIGHT..

I SEE.. EVEN THOUGH
DARKNESS AND SADNESS
HAVE SURROUNDED US,
TONIGHT IS THE TIME TO
HONOR THE MEMORY AND
RESILIENCE OF OUR
HEARTS, REMEMBERING
EVERY STAR IN THE SKY
SO SPECIAL IN OUR LIVES!

FOR EVERY RAY OF HAPPINESS, THIS IS A DAY WORTH REMEMBERING.
UNION AND MELODY IN THE FOREST AND THE CITY!

“CHIGUANGO” (FLY

HIGH LITTLE ANGEL)

T AM A BIRD CALLED
“CHIGUANGO"; MY SONG RESEMBLES
COO0S, SIMILAR TO THE TRILLS OF
THE “CHIGUALOS".




SING AND JOIN IN
WITH THE RHYTHM OF

“ON THIS
STARRY NIGHT, WE
REMEMBER YOU,
BEAUTIFUL CHILD.

WHISPER OF THE HARP,

AND MELODIES, YOUR
LIGHT REMAINS OUR

USTEN TO THE

IT TELLS STORIES!

“WITH LAUGHTER

Joy.”

heart!

THIS IS MORE THAN A
CONTEST, IT'S A
CELEBRATION!

THAT'S RIGHT. TODAY
WE ARE A COMMUNITY!

"
L R Y

Music unites hearts, also honoring those who have left... A “Chigualo” and a “montubian harp” are gifts to the

TODAY T LEARNED THAT MUSIC
HAS THE POWER TO HEAL.

AND TO KEEP OUR CULTURE AND MEMORIES ALIVE. THE
“CHIGUALO" IS ALSO A CELEBRATION OF LOVE.

Y
v

P
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LIFE, AND FOR THE
FOREST!
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It was a day at San Vicente Ferrer School.

TODAY WE WILL TALK ABOUT ONE OF
THE MOST CREATIVE FESTVITIES IN
ECUADOR.

— =

'rzsmnzll'l'ﬂ |1 l

"MONIGOTES"”
AND “Al0S
VIEJOS"?

|

EVERY YEAR, IN \
DIFFERENT PARTS OF THE
COUNTRY, A GIANT

MONIGOTE IS MADE TO BID

FAREWELL TO THE OLD

YEAR.
DID YOU KNOW THIS
TRADITION BEGAN MORE
THAN 100 YEARS AGO IN

g\ GUAYAGUL.. DURNG mv/
e )

EPIDEMIC?

WHAT AN
INTERESTING
TRADITION!

T'VE NEVER
HEARD OF THAT.
WHAT IS IT

I LOVE THE
"MONIGOTES"!

REALLY? AND
WHY DID THEY BURN
“"MONIGOTES"?

AT FIRST, THEY
BURNED CLOTHES
AND BRANCHES TO
SCARE AWAY A
DISEASE CALLED

YELLOW FEVER.

THIS TRADITION BEGAN
IN COASTAL CITIES AND IN EL
ORO PROVINCE, AND OVER
TIME WAS CELEBRATED
THROUGHOUT ECUADOCR,
EVEN IN THE HIGHLANDS IN
THE CITY OF ATUNTAQUI |
WHERE THEY HOLD .
PARADES CALLED -
“BANDO-BANDO”
CELEBRATING CREATIVITY,
SATIRE, AND RESPECT.

THE MOST FUN IS
WRITING THE RHYMING
TESTAMENT NEXT TO THE
MONIGOTE, WHICH TELLS THE
YEAR'S EVENTS IN A FUNNY
way.

wow! so THeY
BURNED BAD THINGS
TO START AGAIN!




EXACTLY. OVER
TIME, "MONIGOTES”
BECAME PART OF A

PARTY TO LEAVE
THE BAD BEHIND...
AND LAUGH A LITTLE
TOO WHEN WRITING

THEIR TESTAMENT. ||

TEACHER ELENA, CAN
WE MAKE OUR OWN “ANO
VIEJO" MONIGOTE?

ID LOVE TO
WRITE A FUNNY

YES! AND
WE CAN ALSO
MAKE A SMALL

KIDS, USE ALL YOUR

MOMENTS FrROM THE SCHOOL

OF COURSE

CREATNVITY.

YEAR.

IcAN
HELP WRITE
THE
TESTAMENT IN
RHYME.

WE'LL DIVIDE
THE WORK: MAKING
THE MONIGOTE,
THE TESTAMENT,
DECORATING, AND

OF COURSE!
LET'S GO TO THE
SCHOOLYARD.

I CAN HANDLE
THE CLOTHING OF
THE MONIGOTE.




IDEAS FOR OUR
MONIGOTE!

OUR MONIGOTE WILL

LOOK GREAT!

TLL SEW ITS
CLOTHES AND PANT
A SIGN WITH THE
YEAR WE'RE SAYING
GOODBYE TO.

SO THIS
YEAR WE ALSO
BURN OUR
MISTAKES... AND
SAY GOODBYE
TO DIFFICULT
HOMEWORK!

KIDS, REMEMBER
THIS REPRESENTS THE
FAREWELL TO THE YEAR

THAT'S ENDING.

“THIS OLD YEAR

LEAVES US, WITH

LAUGHTER, CHALLENGES,
AND FRIENDSHIP




“IT TAKES AWAY EXAMS, RAINY AND HOT 3
DAYS, AND MOMENTS OF HAPPINESS.”

EXCELLENT/ YOUVE CAPTURED THE

| sPIRIT OF THE TRADITION. Now LET'S PLAY

COSTUMES FOR THE PARADE AT THE

SCHOOL PARTY.

WITH THIS PARADE,
WE'LL MAKE THIS NEW
YEAR'S FAREWELL
UNFORGETTABLE!

AND TLL BE IN
CHARGE OF READING
THE TESTAMENT/




WHAT A CREATIVE WAY
TO REMEMBER WHAT WEVE

“THE OLD YEAR LEAVES US,
BUT ITS LAUGHTER WILL REMAN,

AND EACH

CULTURE HAS ITS I DIDN'T KNOW
SPECIAL WAY OF “"MONIGOTES"” WERE
DID YOU LIKE THE CLOSING CYCLES. A WaY TO
NEW YEAR'S PARTY AND EXPRESS HISTORY

THE "MONIGOTES"? AND CREATIVITY.

I LOVED THE
"MONIGOTES"/

WE ( TRADITIONAL FESTWITIES ARE NOT
DEFINITELY NEED - JUST ENTERTAINMENT, BUT A WAY TO TELL
TO KEEP “CULTURAL STORIES AND CONNECT GENERATIONS.
LEARNING MORE b DIVERSITY Z
TRADITIONS! ! N TEACHES US
THERE ARE MANY
ways 10 [ =

S| CELEBRATE LIFE = i
o e F @)

THEY HELP US VALUE EACH
PEOPLE'S DIVERSITY AND CREATIVITY.
LET'S CELEBRATE THE RICHNESS OF

OUR CULTURES!
E- ! ' - T 1




A SIP OF YAMOR

In the classroom, the kids of second grade "A" were performing skits about Ecuadorian festivals. Now it was the
turn of Asiri's group, with the theme of "Yamor™".

Hi,
CLASSMATES! T AM
ASIR|. OUR TEACHER ASKED
US TO DRAMATIZE YAMOR, AN
OTAVALO FESTIVAL HELD IN
SEPTEMBER TO GIVE THANKS FOR
THE CORN HARVEST AND TO
PREPARE CHICHA.

THIS
STORY BEGINS IN A
VILLAGE THAT SAW MOUNT
IMBABURA AS A GOD AND THE
LAGOON AS HIS WIFE.

THE
- = VILLAGERS GATHE-
:) . ﬂ‘* o RED EVERY YEAR FOR THE

HARVEST—BUT THAT YEAR
THERE WAS LITTLE RAN, SO
THE PEOPLE WERE
STARVING.

CHIEF,
WHAT DO WE DO? MY CHILDREN
ARE HUNGRY!

CALM. WE'LL HARVEST WHAT WE CAN

3
| TO FEED OUR FAMILIES. NOW, EVERYONE MUST




After harvesting, the villagers were exhausted. All the boys adored her, but when she approached

The chief’s daughter, Saraku, a beautiful girl, Ayamurku, the one she liked, he rejected her flirting.
brought them water to quench their thirst.

7 e | |

SORrRY. M NOT HELLO, YOU LOOK
< INTERESTED. TIRED. WOULD YOU WANT

SOME WATER OR MAYBE A

After, she went to her father, who She obeyed. Taita Imbabura said:
told her to seek advice from Taita ‘Pick seven grains from the
Imbabura. harvest. Dry them, then boil them

with water from the lagoon...

DON'T
CRY, MY GIRL. GO TO
TAITA IMBABURA. HE'LL
HELP YOU.

When the next full moon
rises and you see the
chicha flower, take the
drink in your hands,
then, give it to your
beloved and it will
awaken eternal love in
him.

ﬂ 3 ;
“Taita": considered a protective

deity or "father" in Kichwa
cosmology.

Taita Imbabura is the great volcano that
shelters the province of Imbabura, revered
as a sacred guardian of the land.

*




Saraku did as told. She handed water to everyone
but for Ayamurku, she poured the sacred brew
into his hands and lifted it to his lips.

When he drank, he saw Saraku's radiant eyes, the
rosemary scent of her hair and love blossomed.

WILL YoU
\ MARRY ME?

v WONDERFUL
PRESENTATION, KIDS!
IT'S FASCINATING TO

SARAKU NAMED THE
DRINK YAMOR, THE BREW
THAT, WHEN IT TOUCHES A
MAN'S LIPS, MAKES HIM FALL IN
LOVE WITH MOTHER EARTH'S /
’ PURITY.

| ? LEARN ABOUT THIS
BELOVED OTAVALO
TRADITION.

SINCE THEN, AN
OTAVALENOS PERFORM A

SACRED RITE: THE FIRST SIP
OF YAMOR (CHICHA) COMMUNES
THEM WITH THEIR LAND, KICKING
OFF THE ANNUAL FESTIVAL

BROUGHT CHICHA, DO Y
YoU WANT TO TRY




THE RAYMIS OF LIGHT :
KILLA'C STORY AND HER COMMUNITY

La Historia de Killa
y su Comunidad




Killa, a teenage girl from Otavalo, is in her modern bedroom. She listens to pop music while staring out the
window. Outside, the sounds of drums, laughter, and voices from the market and town square fill the air as
preparations for an Andean celebration are underway.

WHY SHOULD T CARE ABOUT KICHWA CULTURE?

EVERYTHING I NEED IS RIGHT HERE, ONLINE. SAME OLD KILLA! COME WE CAN'T FORGET
PARTIES, BORING CLOTHES, OLD SONGS.. DOES ANY ON! PAWKAR RAYMI THE FLOWERS FOR
OF THAT REALLY MATTER TODAY? IS ABOUT TO |  THE CELEBRATION.

| PacHamama DESERVES

o g~ r 4'. . THE BEST/
P AN

Pachamama: Earth Mother in Andean cosmology, revered as the spirit of nature and life.

In the town square, the community gathers with joy. They decorate with flowers and traditional textiles,
preparing offerings with gratitude and happiness.

"PAWKAR RAYMI MARKS THE START OF THE
AGRICULTURAL CYCLE. WE HONOR AND THANK
PACHAMAMA FOR HER FERTILITY AND FOR OUR
BOND WITH NATURE.”

EVERYONE,
COME! FEEL THE
RHYTHM, THE
ENERGY.. THIS
CELEBRATION IS LIFE,

IT'S OUR ROOTS. g WHAT'S THE POINT OF THIS

NOW? I DON'T SEE WHY IT
MATTERS ANYMORE.




Three months later. The community gathers again to celebrate Inti Raymi, giving thanks to the sun for its light
and life. As the songs and dances begin with vigor, Killa stands apart, disconnected from the celebration.

I

ANA, LUCIA, WHAT ARE YOU EVEN ) /HAY QUE ES, QUE ES, DON'T SAY THAT, KILLA.
SAYING? T DON'T UNDERSTAND THESE QUE ES, GUAMBRA M. THESE SONGS UNITE US.
SONGS. THEY'RE AWFUL. TODAVIA MUSHUC RUNA, T REMEMBER MY FIRST INT] L
HAY, TODAVIA NO ME RAYMI—PURE EMOTION.
MUERC! REJOICE, BECAUSE wHATS | ]

HERE CAN'T BE FOUND ON aNY

) jT0CA TOCA MANAVALI MI CORAZON, SIENDO
DE PODER SE SALE Ml CORAZON, S| NO
SE QUEDA EN LA CASA M CORAZON..! )

Killa sleeps in her bed. In I
her dream, her grandmo- ’
ther appears, surrounded

“KILLA, MY GIRL, THE RAYMIS ARE THE THREAD

THAT WEAVES US TOGETHER. DON'T FORGET. ¢
:?y;LO\éVI:Z‘ rs and golden KILLA PAKARIVA KAWSAY RIKUCHIN — THE RISING MOON
LG Slua THSEIS I eineldo REVEALS LIFE. YOUR NAME MEANS MOON, AND IT LVES
and walkas made of mullos. IF YOU KEEP IT ALVE” -

“GRANDMA.. T
DON'T BELONG HERE.
NO ONE VALUES ANY
OF THIS. PLEASE
DON'T LEAVE ME.."

Walkas: golden bead necklaces worn by
Otavalo Indigenous women.

Anaco: traditional Andean garment
worn by women.




I MSS
You so
MUCH,
GRANDMA.
/ EVERYTHIN

G WAS

BETTER
WITH You
HERE.

T'VE BEEN SO BUSY LOOKING OUTSIDE...

I DIDN'T SEE HOW MUCH I HAVE RIGHT HERE.
MY COMMUNITY, THE LAND, MY NAME, MY

GRANDMA..THEY ALL SPEAK OF WHO T AM. MODERN DOESN'T MEAN

NOW T UNDERSTAND.. BEING

FORGETTING WHO T AM.
T'M INDIGENOUS, AND MY ROOTS

THIS TREE IS A REMINDER OF
WHAT WE CAN BUILD TOGETHER.
ARE MY STRENGTH! .

THAT'S
RIGHT. THE TREE
WILL GrOW WITH
US—JUST LIKE
You, KILLA.

With each step, Killa discovered that the
light of her people also lived within her—
like a flame sleeping beneath the earth,
like a seed waiting to be nurtured by loving
hands.

By listening to the land and honoring the
most sacred legacy,
your voice will never fade.




A LOVE THAT

They say true love doesn’t fade with time; it
grows deeper, like the stories we weave
with thread and heart.

GRANDPARENTS!
WHAT WAS YOUR
WEDDING LIKE?

It began when your grandfather gave me a
chuquiragua flower... that simple gesture held his
respect and his promise

“NUKAKA KIKINWAN
KAWSASHKANI MUNAYPI
("I WANT TO LIVE WITH
You IN LOVE")

In our culture, love binds communities.
Families meet, share, and give their blessing

IF
LOVE IS STRONG,
WORK AND MUSIC WILL
MAKE IT ETERNAL




For days, the village became a celebration. Everyone
contributed: songs, weavings, bread, colada morada
(traditional purple corn and fruit drink) ...
= - L ————
: T ‘.__:f '_ 'E:'Ir:.g-_?;. | -frgq.:
- : .

g X .

EVERY FLOWER ON
YOUR ANACO CARRIES A
WISH FOR YOUR JOY,
WAMBRITA ("LITTLE
DEAR")

L3
T -
- ‘.IT

Colada morada — a traditional Ecuadorian purple corn and fruit drink prepared for the Day of the Dead.
Wambrita — a term of endearment in Kichwa, like “little dear” or “darling.”




Our union was guided by Pachamama. We vowed
not just love, but to care for the earth together

"KAWSAYPAK,
MUNAYPAK,
ALLIKAWSAYPAK
(“FORr LIFE, LOVE, AND
LIVING WELL")

That night, we danced under the moon. We
weren't just two, we were a whole community
celebrating love

EVERY STEP WITH

YOU IS A SONG. T
NEVER WANT TO
STOP DANCING...




HE STILL SINGS TO
ME, LIKE THAT VERY
FIRST DAY...




True love never dies, it blooms in the
generations to come

REMEMBER: LOVE IS
TENDED, WORKED FOR..
AND CELEBRATED WITH

YOUR WHOLE HEART




LIVE FROM LATACUNGA

GOOD
MORNING! SARA HERE REPORTING

NEGRA PARADE, A YEARLY CELEBRATION HELD IN
HONOR OF THE VIRGIN OF MERCY.

HERE <
WE'LL SEE UNIQUE CHARACTERS
LIKE THE MAMA NEGRA, WHO REPRESENTS
THE BLENDING OF INDIGENOUS, SPANISH, AND
AFRICAN CULTURES.

EXCUSE
ME, COULD YoU TELL US HOW You
WERE CHOSEN TO PLAY THIS ROLE, AND

OH
LOOK! THERE'S THE MAMA
NEGRA! LET'S GO TALK TO “HER"!
MAYBE WE CAN LEARN A BIT MORE!

COURSE! THE PERSON :
WHO PLAYS THE MAMA NEGRA L5
IS SELECTED BY THE COUNCIL. h 1

AND WHERE ARE THE OH,

THEY CAMSEOI’JP 10 ME OTHER CHARACTERS? ESPECIALLY THEY DON'T ST4Y WITH
AND SAD. “JORGITO. WOULD THE ANGEL WHO BRINGS THE ME. THEY'RE SCATTERED
YOU LIKE TO BE THE MAMA NMESSAGE OF PEACE.. THROUGHOUT THE PARADE. WE ALL

i

NEGRA THIS YEAR?” FIRST, I HAD

A
TO CHECK IF T COULD AFFORD THE VIRGW, TO PAY OUR

_ RESPECTS.

) LOOK—RIGHT THERE
COMES THE ANGEL OF
¥ THE STAR!

LIVE FROM LATACUNGA. TODAY WE'RE AT THE MAMA

\MEET UP AT THE END, IN FRONT OF,

| —
FINALLY, PEPITO! YOU

WERE THE LAST ONE WE
NEEDED. NOW T CAN START
THE RECITATION.
\

:: .:-".ﬁ

=

ONCE T KNEW T

COULD, MY WIFE AND A
MAKEUP ARTIST TOOK CARE
OF MY LOOK, ALONG WITH THE
KIDS WHO WALK WITH ME.

HAHA!
YOU WERE THE ONE
MISSING, JORGITO! T ALREADY
SAID MY PRAYERS TO THE
MICHITA.

Michita (a loving nickname for the Virgin of Mercy):

*




Now, the Mama Negra will recite a prayer to the
Virgin of Mercy, in gratitude for protecting the people
of Latacunga from the Cotopaxi volcano.

Glorious Our Lady of
Mercy,

Mother of God,
Queen of Heaven,
You who heard from
above the sorrowful
cries of the poor
captives, suffering
without comfort
under harsh
oppression.

Teach us to cherish
our Christian faith,
grant us the grace to
love with merciful
charity, and make us
bringers of peace.

WELL
FOLKS, YOU HEARD IT/
THE CITY OF LATACUNGA CAN
LOOK FORWARD TO ANOTHER YEAR
OF PROTECTION FROM ITS PATRON,
THE VIRGIN OF MERCY.

NO! IT STARTED

RAINING! DON'T WORrRY!

WHEN MAMA NEGRA MEETS
THE VIRGIN, IT'S A GOOD
OMEN—-ANOTHER YEAR OF

PROSPERITY AND
PrROTECTION!

INVITE YOU TO COME
EXPERIENCE THE BEAUTIFUL
MAMA NEGRA FESTIVAL, HELD
EVERY SEPTEMBER AND
NOVEMBER.




e
YESTERDAY'S AND TODAY'S DEVILS

FESTIVAL STARTED BACK IN
COLONIAL TIMES. WHEN OUR ANCESTORS

WERE ENSLAVED, THE COLONIZERS ONLY LET
THEM VISIT THEIR FAMILIES DURING NEW YEAR IN
JANUARY—SO THEY CREATED A CELEBRATION
WITH MASKS TO MARK THE
OCCASION

CELEBRATION FROM OUR T f ITIS.

BEAUTIFUL TOWNOF L % . OUR PEOPLE HAVE BEEN THROUGH
- W4 7\ ALOT. BUT FESTIVALS LIKE THIS HELP US
: REMEMBER HOW STRONG WE ARE.

THAT WAS THE POINT. THE SCARIER THE
MASK, THE BETTER IT SHOWED THEIR
REJECTION OF THE COLONIZERS.

H/ : ._
BUT WHY ARE THE MASKS SO SCARY? THEY REALLY CREEP s
\ ME ouT/ |

D THE ONES YOU SEE NOW
ARE MODERN! THAT'S WHY THEY'RE SO
COLORFUL AND DETAILED. THE ORIGINAL

MASKS WERE MADE OF TIN AND HAD ONLY
"~ N\ ONE OR TWO COLORS—PAINT WAS
EXPENSIVE BACK THEN.

f D THAT ONEN bzl
GRANDPA? WHO IS LA,
THAT'S THE
GUARICHA, THE
WOMAN WHO

m AND THAT
PERSON—WHY ISN'T HE
WEARING A DEVIL MASK, J

GRANDPA? ! ﬁ =,

&

\(BUT.. THAT LOOKS
LIKE A MAN/

L]
THE PEOPLE IN
FANCY CLOTHES
WEE) BEHIND HIM REPRESENT ||

“.# NOT EVERYONE THE WEALTHY CLASS
DRESSES AS A DEVIL. FOR FROM THAT TIME.
EXAMPLE, THAT'S THE CAPARICHE. \>
HE LEADS THE PARADE, SWEEPING /'
THE GROUND IN FRONT OF THE
CROWD.

THAT'S BECAUSE \{!
THE PERSON UNDER

L N

ol

=




GRANDPA, LOOK!
THAT ONE LOOKS

THAT'S THE DIBLO
HUMA, THE MOST IMPOR-
TANT FIGURE IN THE

DON'T WORRY. OUR
ANCESTORS DRESSED AS
DEVILS AS A PROTEST
AGAINST THE CHRISTIAN
TRADITIONS IMPOSED BY
THE COLONIZERS

™

7DAD! ARE YOU THE
DIABLO HUMA?

THAT'S RIGHT!

THIS IS MY THIRD YEAR

DOING IT, FOUR MORE
~ T0 GO

THE MASK THAT
HANGS ON THE
WALL! TVE ALWAYS
BEEN TOO SCARED
TO ASK WHAT
IT'S FOR

HAS WORN IT. THAT'S
WHY IT LOOKS SO
oLD

THEY SAY ITS
BAD LUCK TO BE THE
DIABLO FOR LESS THAN
SEVEN YEARS IN A ROW.
BESIDES, IT'S A FAMILY
\  TRADITION Now

GOT TO GO. THE
GUARICHA 1S WAITING
FOR ME

Fa

-/ DAD! GO DANCE

T wAS! WHEN T was
YOUNG, T DANCED IN
EVERY DIABLADA. 1
WORE THE SAME MASK
YOUR FATHER WEARS

NOW—-JUST LIKE MY
ATHER DID BEFORE ME

WILL BE. COME ON,
LET'S GO WATCH YOUR
FATHER DANCE




HEY
GRANDPA, WHY ARE
SOME PEOPLE DANCING IN
GROUPS AND OTHERS

EACH ONE HAS ITS OWN LEADER AND
STYLE. THEY'RE LIKE FAMILIES WITHIN THE

|

THOSE ARE CALLED
PARTIDAS—GROUPS OF DANCERS.

FESTIVAL

ANYONE CAN! EVEN KIDS.
COME ON, LET'S GO BUY
YOU A MASK FROM THE
ARTISANS SO You caN
DANCE TOO

THIS
IS SUCH A BEAUTIFUL
CELEBRATION! WHY CAN'T T
JOIN?




FLAVORS OF THE JUNGLE: CHONTA FESTIVAL

CULTURAS

N
INDIGENAS M

ABOUT ONE OF THE MOST
IMPORTANT CELEBRATIONS

TVE
NEVER HEARD

OF IT/ WHAT'S IT
3 ABOUT?

OF THE SHUAR PEOPLE

CAN WE TALK
ABOUT THE CHOA/TA g
FESTNAL7

. b e - |
ﬁ Chicha (traditional fermented drink)
I Chonta (heart of palm, used in food and crafts)

CHONTA FESTIVAL IS A RITUAL O
GRATITUDE TO THE PACHAMAMA

CAN WE TAKE PART
FROM HERE?




WE COULD RECREATE AND MAKE A VERSION OF
PART OF THE FESTIVAL HERE CHICHA DE CHONTA USING

IN CLASS LOCAL FRUITS

CAN ALSO PLAY
MUSIC AND LEARN
THE MEANING OF

THE DANCE

Decoracicn.

Miisica
Cczina

LET'S DIVIDE THE "
WORK: DECORATION,

MUSIC, COOKING,
RESEARCH..

POSTER ABOUT
THE TrRADITIONAL
D CLOTHING £
A 1




¥ - i r
= - = L - -

’ - HERE'S ' -
/ THE ADAPTED RECIPE TO REMEMBER, \_

MAKE NON-FERMENTED CHICHA 28 WE'RE LEARNING

e NN ABOUT AN
] ; ‘ ANCESTRAL
T L

R,

&, -

THERE! NOW IT
LOOKS LIKE A REAL
SHUAR CELEBRATION




SUCH A UNIQUE
FLAVOR! TELL US
ABOUT ITS MEANING

ITs -,
A DRINK THAT

CONGRATULATIONS! WEVE LEARNED ABOUT
AN ANCIENT CULTURE THROUGH EXPERIENCE

LOVED SHARING MY
CULTURE WITH YOU A




THE BODY PAINTING FESTIVAL

~ MY
NAME IS NANTU, AND T'M ;
FROM THE SHUAR ETHNIC GROUP.
I LIVE DEEP IN THE ECUADORIAN

i 'lh'
TODAY, WE'RE
CELEBRATING ONE OF OUR

_',. MOST IMPORTANT FESTIVALS... BUT
ON’T FULLY UNDERSTAND WHY

THEMSELVES WITH ACHIOTE.. \
THEIR FACES, ARMS, CHESTS..

WHAT DOES IT ALL |
MEAN? WHY IS IT SO

IMPORTANT?

MAYBE IF T ASK MY
GRANDPA, HE CAN EXPLAIN
ME..




e
i‘-d'f‘\;.l .':!'rlr..l N

HOPE MY GRANDPA
IS STILL AT HOME, BEING
'\ THE COMMUNITY'S WISE MAN
' AKEEPS HIM BUSY MOST OF =

Lt B

W (7 :
Nantu's grandfather was the wise healer of his community. Holding such an important role, he knew stories passed
down through generations.

My [= GRANDPA!
oy, wHaTa G4 | |

L 5
SURPRISE! WHAT | : — " e |
BRINGS YOU HERE? ¥ : i |

I|rI

[
-

YOU'RE STILL AT HOME!
I WANT YOU TO TELL ME ONE j#
OF YOUR STORIES? . ]




. OH,
TELL ME WHY WE PAINT NANTU.. THAT
OURSELVES WITH QUESTION FILLS ME WITH
- ACHIOTE? \ JOY. COME, TLL TELL YOU AN

ANCIENT STORY.

ACHIOTE IS A GIFT
FROM THE JUNGLE. OUR
ANCESTORS USED IT NOT
JUST FOR DECORATION, BUT
FORrR PROTECTION AND TO
HONOR THE EARTH. EVERY SYMBOL
HAS MEANING. EVERY
LINE IS A WORD
WITHOUT VOICE.

ANCIENT TIMES,
ACHIOTE PAINTINGS SPOKE
WAS A WAY OF OF STRENGTH, WISDOM, AND
SAYING: 'WE ARE CONNECTION TO THE FOREST
SPIRITS.
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PANTING
OURSELVES ISN'T
JUST A TRADITION.

IT'S PART OF WHO
- WE ARE!

WANT TO BE
PART OF THIS.. TO
UNDERSTAND IT, TO

I GET IT! EVERY
STROKE CONNECTS ME

WHEN YoU PANT
YOUR BODY, YOU ALSO
PAINT YOUR MEMORY, NANTU,

TODAY, I DIDN'T
JUST PAINT MYSELF WITH
ACHIOTE.. T DISCOVERED A
PART OF MYSELF.

ORIGINS?




A MEETING BEYOND TIME

SISA
SAYS THAT IN ECUADOR,

HAVE TO EXPERIENCE IT

DEATH IS CELEBRATED WITH
FLAVORS, SONGS, AND FLOWERS. T

Every culture honors death in its own way... but at heart, all seek the same: to remember with love

For Sisa, November 2nd is more than tradition... it's a
moment to hug those who have passed away

MY
GRANDMA USED TO
SAY: ‘WHEN YOU DrINK

COLADA MORADA, YOU'RE
SHARING WITH THE SPIRITS... )
WITH YOUR OWN

I
CAN'T WAIT! T
BROUGHT FLOWERS AND
A SONG FOR YOUR
GRANDPA

When cultures meet, something sacred blooms... like a
bridge between worlds

ARRIVED JUST IN TIME!
TODAY, WE'RE GOING TO
THE CEMETERY WITH MY
WHOLE FAMILY




In Ecuador, death is honored with music, food, and gratitude... walking together, living and dead, toward memory

HERE, WE DON'T

MOURN THE DEAD.. WE

WALK WITH THEM

There are no borders when love and memory are true. Music, too, is a bridge between cultures

THIS
SONG IS FOR THOSE
WE LOVE.. WHEREVER THEY
ARE




In every guagua de pan (bread shaped as a child) and every sip of colada morada (purple corn and fruit drink), the presence of those
who've gone comes alive again.

TODAY T
DEATH ISN'T THE END. UNDERSTAND.. WE

IT'S JUST ANOTHER DIDN'T COME TO CrY,
wayY OF BEING BUT TO GIVE THANKS

ECUADOR TAUGHT ME THAT
REMEMBERING IS LIVING... AND LOVING
IS SHARING WHO WE ARE




]
FLAVORS THAT UNITE US

["'“‘x

"Ax) gl W J}‘ﬂﬁ

SE——

¢! )
. BELA
J./r_-

/| \ B '_‘“r
| ﬁg Y] | rﬁl'g 1
AND THEIR IMPACT ON

SUSITAWABIUT‘/ LOBSTER FESTVAL

NEVER HEARD OF IT/
WHAT'S IT ABOUT?

WE TALK ABOUT
THE SUSTAINABLE

LOBSTER FESTIVAL |

SANTA CRUZ?

7~ DOES IT HAVE
A ANYTHING TO DO WITH
\ THE ENVIRONMENT?

SUSTAINABLE FISHING
AND RESPONSIBLE
LOBSTER

CONSUMPTION
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YES,

IT'S A DELICIOUS AND
ECO-FRIENDLY CELEBRATION!

THAT SOUNDS AMAZING.
HOW CAN WE PARTICIPATE
FROM HERE?

WE

BUT
USING LOCAL,
SUSTAINABLE
INGREDIENTS A

COULD HOLD A FOOD
FAIR WITH DISHES FROM
OUR CULTURES

\4

W/ JUST LIKE THEY
{ DO ON MY ISLAND. T
.\ LOVE THIS IDEA/

v

= J R ql'.!‘i-llﬂ

3. [E:huqﬂ - &

DIVIDE THE TASKS:
DECORATIONS, COOKING, AND
SUSTAINABILITY RESEARCH.,

FISHING

T CAN RESEARCH THE

RADITIONAL DISH FROM

AD I
CAN MAKE A

MY COUNTRY

HERE'S MY GRANDMA'S
RECIPE. LET'S MAKE IT
TOGETHER!




REMEMBER,

RESPONSIBLE
CONSUMPTION

7~ THESE REPRESENT
THE NATURAL BEAUTY OF
THE GALAPAGOS

ME ABOUT THE

DELICIOUS! TELL

INGREDIENTS _




WE
USED LOCAL
INGREDIENTS, LIKE

NOT ALL SPECIES SHOULD BE

CAUGHT YEAR-ROUND

an-- ARL L o

.-m II.* Pl fh mpaPisitih BLE
fa 5 [
Euida 1a & I-_-| & Bragla
ok del |- |
s i iy - | = I.:j_.l
. TO T o8
Ll

CONFERY &

[ 1 ] s B,
CLITE .f:[. il

FESTIVAL
sl PROMOTES FISHING IN
Wk THE RIGHT SEASONS TO
al il o~ PROTECT THE
. ECOSYSTEM

THE

CONGRATULATIONS!
WE LEARNED ABOUT
DIVERSITY AND
SUSTAINABILITY
TOGETHER

I
LOVED SHARING A
PIECE OF MY CULTURE
WITH YOU ALL

EVERY
CULTURE
TEACHES US

SOMETHING

VALUABLE. LET'S
KEEP LEARNING

JOGETHER/,

e i

Cultural diversity not only enriches us but
also teaches us to value the world we
share. Celebrating our differences helps
build a more inclusive and sustainable
future.

SHARING OUR
TRADITIONS BRINGS US

DIDN'T KNOW
FOOD COULD TEACH
US SO MUCH ABOUT
SUSTAINABILITY
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Introduction

Gastronomy constitutes a form of cultural expression that transcends
the preparation of food. Through it, a society’s tastes, norms, and
historical memory are manifested (Diaz-Granados, 2023). These
elements contribute, in turn, to identifying and classifying a country’s
cultural diversity. Ecuadorian cuisine, for its part, is distinguished by
its originality, flavor, and variety qualities that have been revitalized
by new generations of chefs and diners alike. These developments
have consolidated gastronomy as a key pillar of national cultural
identity (Ministerio de Turismo, n.d.). As Bajafia (2025) affirms:

Gastronomy does not merely delight the palate; it constitutes
a site for the transmission of knowledge, cultural exchange,
and sensory experience. Research conducted in recent years
has demonstrated that understanding models of gastronomic
communication and their evolution may significantly enhance
culinary practices. Techniques, recipes, and traditions that
were passed down without deliberate forms of communication
would not have reached modernity; thus, the sector itself
would have remained undeveloped. (p. 3)

Bassante (2023), highlights additional factors central to the
construction of cultural identity:


mailto:tmdelatorres@utn.edu.ec
mailto:mavacac@utn.edu.ec
mailto:ecjimenezc@utn.edu.ec

Customs and traditions are closely tied to the development
of national identity. These have endured over time, becoming
cultural heritage. In particular, traditions give expression
to Ecuador’s plurinational and pluricultural condition, a
phenomenon observable throughout the entire national
territory. In our country, such customs are typically ancestral
across the three geographical regions. One example from the
highlands is the traditional “Pamba mesa”, which consists of
laying out the workers’ ponchos outdoors and placing cucayos
(food) upon them, so that the meal may be shared communally.

(p. 27)

The recovery of native ingredients within contemporary gastronomy
is essential for preserving biodiversity and safeguarding ancestral
culinary traditions. The ecological richness of such ingredients used
historically by Indigenous communities is now under threat due
to gastronomic globalization, which has led to the marginalization
of many of these local resources (Caceres, 2024). In other words,
Ecuadorian cuisine has evolved significantly over the years; this
process has, in part, severed the traditional ties to native ingredients
and led to the incorporation of elements foreign or unfamiliar to the
collective cultural memory.

According to Trivino et al. (2018) “Ecuadorian cuisine exhibits
remarkable diversity, with each region offering a rich alimentary
heritage, expressed through ingredients that enhance the flavors,
aromas, textures, and colors of dishes. Over time, Ecuadorian
gastronomy has been influenced by Spanish colonization and by
other cultures that have settled in the country” (p.45). Thus, the
objective is to promote both culinary and cultural identity through
strategies aimed at recovering and disseminating traditional dishes
from Ecuador’s cantons (second-level administrative subdivisions of
the country, situated between provinces and parishes). To this end,
it is necessary to undertake a thorough analysis, design appropriate
strategies, and develop a website that highlights and promotes local
restaurants (Sanchez, 2023).

As Salazar (2021) notes, “the most remote origin of the Ecuadorian
nation liesin the earliest human groups who settled in what is now the
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national territory more than twelve thousand years ago. These lands
received peoples from the four cardinal points” (p. 15). In this context,
the cultural identity of the Ecuadorian people has taken shape
through elements that reflect their heritage language, for example,
plays a vital role in social relations and in the exchange of rituals and
ceremonies specific to each group. This identity also encompasses a
system of shared values and beliefs.

As Ulloa (2022) points out, “Indigenous peoples achieved significant
advancements, evidencing increasingly complex development; they
transitioned from a nomadic existence to permanent settlement”
(p.24). This shift enabled the flourishing of agriculture; these
communities learned to domesticate animals, cultivate plants, and
implement ecological techniques. As a result, the cultures of the
coastal and highland regions developed a barter system to meet their
nutritional needs.

Cultural identity constitutes one of the most valuable resources of a
nation’s peoples. For this reason, the state must invest in preserving
its biodiversity, culture, traditions, and gastronomy. The legacy of the
ancestors must be revalued. Within this framework, the objective is to
engage more deeply with the cultural, agricultural, and gastronomic
practices of highland cultures such as Quichua.

Gastronomy, Educational Culture, and Food Sustainability

Gastronomy constitutes an essential component of a region’s culture,
reflecting its history, geography, traditions, values, and ways of life.
Each dish tells a story intricately woven into the cultural identity
of a community. Food operates as a vehicle for the transmission of
cultural and social values, thus positioning it as a central element
in educational cultural tourism. When tourists participate in
gastronomic events, they not only taste local food, but also engage
in a learning process about the local culture. Owing to its intrinsic
relationship with tourism, gastronomy has evolved beyond a basic
human necessity to become a foundational pillar of educational
cultural tourism and a catalyst for sustainability (Evans, 2023).

Within the context of educational cultural tourism, food functions
both as a consumable object and as a gateway to understanding a
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society. Tourists increasingly seek authentic experiences that enable
them to immerse themselves in the local culture, and gastronomy
offers a singular path to such immersion. Participation in cooking
workshops, visits to traditional markets, tasting of native products,
and the acquisition of knowledge regarding ancestral culinary
techniques are activities that greatly enhance the educational
experience of visitors (Noguera, 2021).

Experiential learning, the foundational principle of educational
cultural tourism, is greatly enriched by gastronomy. In other words,
as tourists savor local dishes, they begin to understand the origin
of the ingredients, the processes involved in their preparation, and
the cultural meanings embedded in each food item (Orduna & Urpi,
2010). For instance, the study of Andean cuisine allows visitors to
comprehend the Indigenous peoples’ worldview, the cultural and
nutritional significance of crops such as quinoa and potato, and
the sustainable agricultural practices that have preserved regional
biodiversity for centuries.

Gastronomy also serves as a medium for the intergenerational
transmission of knowledge. In many communities, culinary recipes
and techniques are handed down from one generation to the next,
forming an invaluable part of the intangible cultural heritage.
Educational cultural tourism, by promoting such practices,
contributes to their preservation and revalorization (Reyes et al., 2017).
Local chefs, farmers, and artisanal producers become custodians of
this knowledge, sharing it with visitors and ensuring its continuity.
Direct engagement with these actors fosters a deeper understanding
of cultural identity and the challenges these communities face.

The production and consumption of food have a substantial
environmental impact, and the tourism industry is no exception.
The adoption of responsible food practices is essential for mitigating
such effects. Sustainability in gastronomy entails the use of
locally sourced ingredients, the reduction of food waste, and the
promotion of sustainable agricultural methods. In this context, the
use of local ingredients is a favorable option, as it supports regional
farmers, reduces the carbon footprint associated with long-distance
food transport, and contributes to biodiversity conservation
(Comunicacién WebJuice, 2023).
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Responsible food practices are fundamental to the development of
sustainable tourism. These practices include selecting suppliers who
employ sustainable production methods, reducing plastic use, and
promoting plant-based diets. Tourists are increasingly interested in
gastronomic experiences that respect the environment and promote
well-being. Travelers who participate in responsible culinary
activities tend to value their experience more deeply and share it with
others, potentially increasing interest in the destination. Education
on sustainability in gastronomy may inspire tourists to adopt similar
practices in their own lives (Repsol, 2023).

Education plays a pivotal role in promoting sustainable gastronomy
within the framework of educational cultural tourism. Educational
initiatives addressing food sustainability can empower both tourists
and local communities. Learning about food production, waste
management, and nutrition has the potential to transform tourists’
perceptions and consumption patterns. Educational programs that
integrate gastronomy and sustainability may include workshops
on sustainable cooking, visits to organic farms, and discussions
on the significance of food biodiversity. These experiences deepen
tourists’ knowledge and foster a sense of responsibility toward the
environment and local culture (Reyes et al., 2017).

The intersection between gastronomy, educational cultural tourism,
and sustainability presents a unique opportunity to preserve cultural
heritage while promoting a more sustainable future. Gastronomy
is fundamental to educational cultural tourism, serving as a bridge
between visitors and local culture. Through gastronomic experiences,
tourists may acquire insights into a community’s history, traditions,
and values. Furthermore, sustainability has become an essential
aspect of gastronomy, as responsible food practices yield benefits for
both the environment and the local economy. Education regarding
sustainable gastronomy is vital for fostering a more conscious and
responsible form of tourism. By equipping tourists with knowledge
about sustainable food practices, it is possible to promote positive
changes in how food is consumed and valued.




The impact of globalization on local food practices

Globalization has transformed multiple aspects of daily life,
including local food practices. This phenomenon has facilitated the
interconnection of markets, cultures, and traditions, leading to a
significant exchange of foods and culinary customs. Nevertheless, it
has also raised concerns regarding cultural homogenization and the
erosion of local gastronomic identity.

Globalization has enabled food products from various parts of the
world to become available in local markets, making previously exotic
or inaccessible items more widely accessible. This has enriched the
diets of many communities by incorporating ingredients and culinary
techniques from other cultures (Brodowicz, 2024). Nevertheless, it has
also driven the standardization of food practices, particularly through
the proliferation of fast-food chains and industrialized products,
thereby altering consumption habits. The constant availability of
processed foods has contributed to a decline in the consumption of
fresh, local produce, negatively affecting both public health and local
economies.

Cultural exchange, while potentially enriching through the
incorporation of new knowledge and techniques, may simultaneously
pose a threat to culinary diversity by favoring homogenization and
the loss of local traditions. The adoption of global food practices
has led many communities to reduce the preparation of traditional
dishes, resulting in an erosion of cultural identity (Mathew, 2023). The
influence of international trends is evident in the growing preference
for globally recognizable and widely consumed foods, particularly
among younger generations, who often favor fast food over inherited
recipes and culinary methods. The loss of these traditions may have
long-lasting implications for social cohesion and the transmission of
knowledge across generations.

Local economies have also been significantly impacted by
globalization, particularly in the agricultural sector. Market
liberalization has allowed local producers to reach broader audiences.
Nonetheless, it has also introduced competition from imported
products that are often more affordable due to economies of scale
(Equipo JLP, 2024). Local farmers struggle to compete with imported
food products, leading to a decline in domestic production and,
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consequently, the disappearance of traditional agricultural practices.
By privileging goods from large multinational corporations,
globalization can discourage local production and undermine
traditional agricultural knowledge.

In response to the challenges posed by globalization, interest in
sustainable food practices has grown. This has led to a movement
aimed at valuing local products and promoting sustainable
agriculture. Consumers are increasingly interested in understanding
where their food comes from and in supporting local producers.
Initiatives that advocate for local, sustainable agriculture may help
revitalize traditional food practices. Educational and awareness-
raising programs that highlight the importance of consuming local
products can promote behavioral change in consumption patterns
(Cotecna, 2023). Examples of community resistance to globalization
include the promotion of farmers’ markets and involvement in urban
agriculture, both of which contribute to the strengthening of cultural
identity.

Technology has played a crucial role in the globalization of food
practices. Digital platforms have facilitated access to information
about foods and recipes from around the world. These platforms allow
consumers to explore and experiment with diverse cuisines, leading to
a fusion of flavors and culinary techniques (Campos & Castillo, 2024).
Technology has also enabled local producers to market their goods
via digital platforms, opening new opportunities to reach consumers
interested in fresh, locally sourced products. Nevertheless, reliance
on technology may increase vulnerability to fluctuations in the global
market and contribute to the dilution of culinary traditions.

Despite these challenges, the growing emphasis on sustainability and
theappreciation oflocal products presents an opportunity torevitalize
traditional food practices. Education and awareness regarding the
importance of consuming local products can help preserve cultural
identity and strengthen local economies. In this regard, globalization
may be viewed as a phenomenon that, although not without its risks,
also offers opportunities for innovation and resilience within food
systems.

*



Ritual Cuisine: Food in the Context of Celebration and Ancestral
Rituals

Culinary celebration functions as a ritual expression of a foundational
pillar in the construction of both social and spiritual identities.
Ritual cuisine constitutes a field of inquiry that explores the deep
interconnection between food, festivity, and ancestral rites. During
festivities and family gatherings, food acquires symbolic meanings,
becoming a conduit for the sacred, a tool for social cohesion, and a
tangible manifestation of collective worldviews. These elements reveal
the prominence of ritual cuisine within society (Valarezo, 2009).

Within the spiritual and cultural framework of Indigenous
communities in Ecuador, the relationship between individuals
and the natural environment is based not on dominance but on
respect, harmony, and reciprocity (Torres et al., 2018). This outlook is
embedded in the Andean cosmovision, which establishes an intimate
bond between the components of the natural world and daily life.
Within this framework, food holds a central role as a source of life, a
sacred symbol, and a spiritual link. The foods of the Pachamama (the
Andean Mother Earth deity) are regarded as vital to both physical
health and medicinal use, due to their inherent properties and
benefits.

Ecuadorian gastronomy encompasses remarkable variety, shaped
by its topography, ecosystems, communities, languages, and
traditions. For Indigenous peoples such as the Kichwa, Saraguro,
Shuar, and others, food is not merely considered an agricultural
product or culinary ingredient, but a living gift from Pachamama,
to whom homage is paid through rituals, offerings, and celebrations
(CODENPE, 2011).

A central axis of this relationship is maize, considered a sacred plant
in the Andes (Revista Mundo Diner, 2021). Beyond its agronomic value,
maize symbolizes life, fertility, and ancestral continuity. Its presence
in dishes such as chicha de jora (traditional Andean fermented corn
beverage used in ceremonies), humitas (traditional Andean steamed
corn cakes), or corn flatbreads reflects the enduring connection
between past and present, between protective deities and the
community. Each of these foods nourishes the body while honoring
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the protective spirits of mountains and hills, invoked to bless the
harvests and secure collective well-being.

Traditional festivities constitute authentic spaces of celebration
wherein collective history, group spirituality, and communal culture
are expressed. Many of these celebrations are rooted in Indigenous,
Amazonian, or Afro-Ecuadorian traditions. Food plays an integral
role in these events; when prepared and consumed in such contexts,
it transcends its nutritional function to become a symbol of gratitude,
an expression of harmony with natural cycles, and a remembrance of
ancestral presence (Alvarez Herrera, 2015).

According to the Ministerio de Turismo (2020), each festivity
maintains a profound connection with the agricultural and spiritual
calendar, as well as with the Andean worldview, which recognizes
the Earth, the sun, water, and ancestors as sacred, living forces. For
example, Pawkar Raymi, the Festival of Blooming, is celebrated in
February or March to mark nature’s renewal with seasonal foods
such as mote (white corn), habas (broad beans), choclo (fresh corn),
cuy (traditional roasted guinea pig), and chicha de jora. All these
are communally shared as an offering to Pachamama to mark the
beginning of a new agricultural cycle.

In Ecuador, a multi-ethnic and biodiverse nation, numerous
celebrations carry deep cultural and spiritual significance. Among
them, Inti Raymi, held in June as the Festival of the Sun, expresses
gratitude to Imti (the sun) for the harvests. This celebration is
vital to highland communities, where traditional dishes such as
roasted guinea pig, mote, and potatoes in peanut sauce are shared
communally, celebrating the harmony between people and the land.

From Ramirez’s perspective (2024), the Day of the Dead, observed
on November 2™ | represents a profound connection between the
physical and spiritual realms. During this ritual, symbolic foods
such as guaguas de pan, sweet bread figures shaped like infants,
symbolizing departed loved ones and ancestral memory, and colada
morada, a traditional spiced drink made from purple corn, tropical
fruits, and aromatic herbs, are offered to decease loved ones.

Carnival, though of colonial and religious origin, has been adopted
and reinterpreted by Indigenous and rural communities as a time to
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celebrate abundance and express gratitude to the land (Yuquilema,
2025). Dishes such as fanesca (a ceremonial soup made with twelve
types of grains and legumes, squash, milk, and salted cod), hornado
(a traditional Ecuadorian dish of slow roasted marinated pork), mote,
and various meats and grains are prepared during the festivities,
reflecting nature’s generosity and the shared aspiration for collective
well-being.

Beyond the act of nourishment, the preparation and consumption
of food in ritual contexts constitute a symbolic language that
reinforces ethnic and communal identity. Each ingredient, culinary
technique, and dish prepared during religious ceremonies, rituals,
or agricultural festivities carries a historical memory that unites
generations. This gastronomic heritage keeps traditions alive and
transmits spiritual values, worldviews, and epistemologies that have
withstood colonization, modernization, and cultural homogenization
(Evans, 2023).

Communal Kitchens and their Role in Social Cohesion

Communal kitchens refer to the practice of individuals of all genders
coming together to prepare and share food, thereby symbolizing
mutual support and collective unity (Sianes et al., 2024). This practice
is carried out during significant events, such as the inauguration of
community projects, assemblies, and mingas (collective work efforts).

During the difficult days of the national strike in Ecuador, the
spontaneous gathering of people to assist those arriving from
different parts of the country was particularly notable. A cornerstone
of this collective support was the establishment of popular communal
kitchens, where volunteers prepared food for the demonstrators.
In these spaces, food transcended its basic function, becoming a
representation of solidarity, resistance, and care demonstrating that
food can serve as a genuine act of generosity and companionship
(Reiner et al., 2019). It is worth noting that, whereas Indigenous
communities traditionally cultivate the land to supply urban
populations, during this mobilization, it was the mestizo population
who prepared food for them as a gesture of gratitude. The practice
served as a daily reminder of food’s capacity to connect people,
fostering an atmosphere of peace, unity, and shared joy. These
popular communal kitchens not only nourished those present, but
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also forged bonds across diverse groups, demonstrating that even in
times of adversity, communities can be built through mutual care and
solidarity.

Throughout Latin America, popular kitchens have a long-standing
history as spaces for social organization and resistance in contexts of
crisis and repression. Originating during periods of dictatorship and
scarcity in countries such as Chile, these communal kitchens have
transcended their role as places for meal-sharing to become symbols
of dignity, fellowship, and opposition to social inequality. In recent
social mobilizations in Chile and elsewhere, these kitchens have re-
emerged as collective instruments for strengthening neighborhood
bonds and supporting public protest, often led by women (Veintimilla,
2024). Beyond their nutritional role, they embody a form of political
action that challenges unjust regimes and fosters alternatives
grounded in cooperation and mutual care. In this way, the communal
kitchen has become an essential space for weaving networks of
support and preserving dignity amid social instability.

In Ecuador, various community-led projects aim to improve the
quality of life of local populations through initiatives that promote
health, cultural identity, and social integration. One such project
is found in the community of Miraloma, in the parish of Punin,
Riobamba, which seeks to strengthen communal kitchens. This
initiative is supported by the local council and the administration of
the United Nations Development Programme (UNDP). Its primary
objective is to raise awareness among mothers in the community
regarding the importance of including all food groups in their diets,
encouraging the collaborative preparation of nutritious meals (Peraza
etal., 2019).

Beyond nutrition, the project seeks to recover and preserve the
region’s characteristic foods, linking dietary practices with ancestral
and communal knowledge surrounding traditional culinary customs.
Its aim is to promote a balanced diet that contributes to safeguarding
local cultural heritage. The project acknowledges that food is a deeply
social activity that playsa crucial role in community-building: cooking
and sharing food strengthens trust, solidarity, and reciprocity. These
actions strive to enhance collective well-being and social unity,
restoring values and relationships that have at times been weakened
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(Torres, 2020). Ultimately, the initiative offers holistic support to the
community by combining social empowerment, cultural recovery,
and nutritional education.

Origin Stories of Traditional Ecuadorian Dishes

Ecuador is a megadiverse country, rich in tourist destinations and
historical monuments, and it possesses a remarkable culinary
tradition in each of its regions. This diversity is reflected in its
gastronomy, which emerges from a confluence of Indigenous, colonial,
Afro-descendant, and migrant traditions. Prior to colonization,
Indigenous peoples used agricultural products such as corn, potatoes,
cassava, and peanuts. Following the arrival of the Spanish, ingredients
like wheat, pork, and spices were introduced, resulting in new flavor
profiles. This cultural fusion gave rise to emblematic dishes such as
locro (a staple dish that combines native ingredients such as potatoes
and fresh cheese in a creamy broth), hornado, and ceviche (a hallmark
of Ecuadorian coastal cuisine, typically prepared with seafood).
Each region of the country has developed its own culinary identity,
shaped by climatic, geographic, and sociocultural factors. Ecuadorian
gastronomy plays a vital role in the transmission of memory and
tradition, and its study and dissemination are essential for valuing its
diversity and understanding it as a symbol of national identity.

Among the origin stories of Ecuadorian dishes, one of the most
representative from the coastal region is encebollado. According
to MINTUR (2018), this dish is a hot soup made with albacore
tuna, cassava, onions, and coriander. It is commonly served with
chifles (thinly sliced, fried green plantain chips) and, depending
on the locality, may include white rice and bread. In the 1970s, the
dish emerged in the province of Guayas, particularly in the city of
Guayaquil. Originally conceived as a cost-effective alternative to
traditional ceviche, encebollado (a popular coastal soup known
for its robust flavor) gained popularity throughout the city’s urban
areas, especially as a remedy for chuchaqui (hangovers). Today, it is
one of Ecuador’s most iconic dishes, available nationwide in huecas
(informal street food stalls or local eateries in Ecuador, known for
offering food at affordable prices), markets, and restaurants.

In the Andean highlands, one of the most culturally and nutritionally
significant foods is cuy (guinea pig), whose meat is widely recognized
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for its health benefits. In the book Cuy: Carne Divina [Guinea pig:
Divine Meat], Cortés (2020) explains that the animal was domesticated
between 5,000 and 57,000 BC in the Andean highlands. Its most
notable characteristic is its nutritious meat, which is low in fat and
cholesterol yet rich in vitamins and minerals, including omega-3,
iron, and vitamins A, B1, B2, B6, B12, C, D, E, and K, as well as folic acid,
pantothenic acid, calcium, and phosphorus. The author refers to cuy
as “divine meat,” claiming it alleviates throat ailments, pulmonary
diseases, styes, insomnia, and tuberculosis. Some studies suggest
that its consumption may prevent cancer and refer to “Miraculous
Remedy”, in colloquial terms, as a “Holly Remedy”.

In the Amazonian region, one of the most emblematic dishes is
uchumanka, a spicy soup prepared with ancestral ingredients. Riera
and Vélez (2022) state that uchumanka is a traditional dish of pre-
Hispanic origin, typically made with smoked fish or chicken and aji
(red hot chili pepper), and accompanied by hearts of palm, which
lends a distinctive flavor. It is served with cassava, plantain, or native
cooked potatoes. In Indigenous languages, uchu means aji, and manka
denotes a pot or food, which explains the etymology of the name. This
ancestral dish is the culinary emblem of the province of Orellana.
Historically, it was prepared for special occasions and is currently
available in community-based enterprises and traditional restaurants
throughout the region.

In the insular region, particularly in the Galapagos Islands, numerous
traditional dishes are based on seafood. Among these, lobster stands
out. According to MINTUR (2018), lobster is an integral part of
Galapagos cuisine, renowned for its flavor, quality, and tender meat,
which is rich in vitamins and minerals and low in fat. One popular
preparation involves cutting the lobster in half, seasoning it with
herbs, and topping it with a seafood sauce composed of shrimp,
octopus, and squid. The dish is then baked for 15 to 25 minutes and
served with salad and rice. For commercial purposes, captured
lobsters must meet minimum size requirements of 26 cm (or 15 cm tail
length), though some specimens may reach 45 cm in length and weigh
up to 7 kg. Sustainable and regulated consumption of this crustacean
is permitted during July and December, according to guidelines
issued by the Galapagos National Park Directorate.
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Ecuadorian cuisine is a living expression of the country’s cultural
and geographic diversity. Each region contributes unique dishes that
combine Indigenous, colonial, and Afro-descendant traditions. In the
coastal region, encebollado is a traditional soup featuring albacore
and cassava; in the highlands, cuy [guinea pig] is highly valued for
its nutritional properties; in the Amazon, uchumanka stands out as a
spicy ancestral soup with smoked meats; and in the Galapagos, lobster
symbolizes the richness of the marine ecosystem. These dishes reflect
the history, resources, and identity of their respective communities
and are considered fundamental elements of Ecuador’s cultural
heritage.

The Use of Eatable and Medicinal Plants in Traditional
Ecuadorian Cuisine

In Ecuador, over five hundred plant species are recognized for
their healing properties, and it is estimated that nearly 70% of
the population relies on them for health and wellness. Medicinal
plants have long been central to Indigenous cultures of the Amazon
rainforest, and their importance continues to grow among broader
sectors of the Ecuadorian population.

In Andean cultures, it is believed that all living beings humans,
animals, and plants possess a vital spirit. Plants have played a crucial
role in human life, serving as sources of nourishment, as remedies
for ailments, and as integral elements in rituals and ceremonies
of profound spiritual meaning. In Ecuador, nature revered as
Pachamama is deeply respected, based on the conviction that all
elements of the environment are interconnected. Prior to the advent
of modern medicine, Indigenous peoples relied exclusively on the
natural resources of their surroundings. Through careful observation
and intergenerational experience, they developed sophisticated
knowledge regarding the therapeutic applications of numerous plant
species. This knowledge was safeguarded and transmitted by shamans
or traditional healers, who were revered for their expertise and for
maintaining equilibrium with the Earth (Potts, 2025).

Since ancient times, human societies have turned to plants for healing
purposes. The ability to observe and discern natural patterns enabled
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many cultures to identify the therapeutic properties of specific plants.
In early societies, the absence of scientific explanations for these
properties often led to their attribution to divine or magical forces.
In contexts where access to formal medical services remains limited,
traditional medicine and phytotherapy continue to constitute the
primary means of healthcare.

In many global regions with limited access to modern health
services, traditional medicine and phytotherapy remain essential for
healthcare provision. This ancestral knowledge has not only endured
but hasgained renewed relevance in urban and industrialized settings,
where interest in medicinal plants has surged. This growing interest is
largely linked to the widespread perception that natural remedies are
inherently beneficial to human health. However, this idealized view
can be problematic: the unsupervised use of herbal preparations may
lead to adverse effects, toxic overdoses, or harmful interactions with
other medications, as warned by Kongkaew et al. (2024).

Numerous ethnobotanical studies have highlighted that the use of
medicinal plants in Ecuador is an ancestral practice rooted in the
traditional knowledge of local communities. These plant species
represent both a natural therapeutic resource and a cultural heritage
passed down across generations. Table 8 describes several well-known
plants and their medicinal properties:

Table 8
Ancestral medicinal plants used in Ecuador
Common Name Primary Use Medicinal Properties
Sangre de drago (Dragon'’s Wound healing Red resin promotes tissue
Blood resin) regeneration and acts as an
antimicrobial agent
Ufia de gato Relief from arthritis Anti -inflammatory effects and
(Cat's Claw) immune system support
Valeriana (Valerian) Sleep disorders Reduces anxiety and induces
restful sleep
Matico (Piper aduncum) Respiratory and digestive Internal anti-inflammatory and
issues healing properties
Wasai (Euterpe precatoria) Kidney health Detoxifying and nephroprotective
properties
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Lapacho (Handroanthus Infections and oncology Antimicrobial and antioxidant

impetiginosus) support characteristics
Moringa (Moringa oleifera) General nutrition Rich in vitamins, minerals, and
antioxidants
Achiote (Bixa orellana) Digestive health and Contains carotenoids and cellular
prevention of birth defects protective compounds
Ishpingo (Ocotea quixos) Digestive and antifungal use Combats fungi and supports
digestion
Curaré (Chondrodendron Neuromuscular treatment Used in controlled doses as a
tomentosum) muscle relaxant

Source: Adapted from Armijos et al. (2022).

Medicinal infusions and herbal remedies remain central to
traditional practices in Ecuador. For example, guayusa tea, popular
in the Amazon, provides energy without overstimulation and offers
antioxidant benefits. Coca leaves (traditionally chewed or used as an
infusion for medicinal purposes), more widely used in other Andean
countries, are consumed to relieve altitude sickness and digestive
discomfort. In the highlands, horchata, a drink composed of multiple
herbs, is believed to have anti-inflammatory and even anti-cancer
properties. Anise tea is valued for its digestive and antibacterial
benefits, and lemon verbena tea is used for digestive relief and calming
effects. These infusions reflect deeply rooted ancestral knowledge and
continue to play a vital role in the healthcare of many Ecuadorian
communities (Potts, 2025).

The use of herbs and natural substances has proven valuable in
treating various ailments and has inspired the development of
advanced therapeutic methods such as phytotherapy. In cases where
traditional remedies are insufficient, some communities also turn
to energy-based healing practices as complementary approaches. In
regions like Canar, such millenary customs remain vibrant, sustained
by the natural abundance of local ecosystems. Healers and residents
have protected and utilized this medicinal knowledge for generations
as a means of caring for community health.

This ancestral wisdom is at risk of being lost due to a lack of
documentation, limited general knowledge, and challenges such as
plant misuse, climate change, and habitat destruction, all of which
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threaten the survival of these species. For this reason, current
research seeks to locate, record, and identify medicinal plants in
their natural environments and domestic gardens. This includes
analyzing soil conditions, characterizing vegetation, and recognizing
both the therapeutic properties and cultural significance of each
species. Such documentation is essential for protecting, reproducing,
and promoting the responsible use of medicinal plants in the region
(Aguaiza Quizhpilema & Simbaina-Solano, 2021).

Because in many rural areas the most accessible form of healthcare is
the use of medicinal herbs, it is crucial to promote their cultivation
either regionally or directly within their natural habitats. In this
context, the present research aims to reveal the abundance of natural
resources used for treating health issues in rural zones, emphasizing
their therapeutic potential and validating the practice of ancestral
medicine as a legitimate healthcare alternative.

In the province of Los Rios, research has focused on identifying plant
species used as traditional remedies and assessing the impact of their
use on the health oflocal populations. These findings have contributed
to understanding the real health conditions experienced by rural
populations, most of whom rely on traditional healing practices for
managing their illnesses (Gallegos, 2017).

Conclusions

Gastronomy serves as a medium for fostering intercultural dialogue,
as it brings together multiple dimensions of intangible heritage:
ancestral knowledge, community practices, intergenerational
ties, and local identities. Incorporating traditional cuisine into the
classroom enables the educational experience to be meaningfully
linked to students’ sociocultural contexts, encouraging significant
learning and the recognition of others from a perspective that is
sensitive, tangible, and grounded in everyday life.

Teaching that centers on Ecuador’s gastronomic diversity encourages
respect for the various cultures present within the national territory.
The exploration of regional recipes, ingredients, and culinary customs
makes visible the country’s ethnic richness while actively countering
prejudice and stereotypes. Such educational practices also contribute
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to the revaluation of the contributions made by Indigenous, Afro-
Ecuadorian, Montubio, and Mestizo communities, promoting a
discourse of equity and belonging within the school setting.

Pedagogical activities centered on cuisine must go beyond the
demonstrative or recreational. When integrated into research
processes, interdisciplinary projects, or collaborative learning
experiences, they have the potential to strengthen cognitive, effective,
and communicative competences. Furthermore, the use of cooking in
the classroom fosters social skills such as cooperation, active listening,
respect for diversity, and peaceful conflict resolution, positioning it as
a comprehensive educational tool.

For gastronomy to acquire genuine pedagogical value in school
contexts, it must be structurally integrated into the intercultural
curriculum. This entails the use of participatory methodologies that
involve families, local knowledge keepers, and tradition bearers, as
well as the creation of spaces for intergenerational dialogue. When
the classroom becomes a cultural laboratory in which knowledge is
cooked and identities are tasted, education becomes a more human,
critical, and diversity-oriented process.




Comics

Flavors that unite:
Ecuadorian gastronomy in the

classroom

The magic encebollado 520
Sweet zambo 523
Uchumanka: The flavor of the jungle 528
Maito: Gratitude in every bite 534
Shrimp encocado, delights that cross borders 537
Guinea pig doctor: The healer of diseases 541
Chontacuro: A mouthful of courage 547
Tradition on every sip: Cassava chicha 551
Between leaves and flavors; humita 553
Hornado: The star dish 556
Llapingachos, cooking in silence 559
Chugchucara on rails 562
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THE MAGIC ENCEBOLLADO

WELL

REGION.

GUYS, REMEMBER THAT
TOMORROW IS THE SCHOOL'S
GASTRONOMIC CONTEST, WE WILL
REPRESENT THE COAST

WE WILL MAKE
SOMETHING
DELICIOUS.

Description of the first typical dish selected for the contest.

e, HOTHNE™
BEATS
, : ENCEBOLLADO!
(FISH AND YUCA
ars, it p0 o e,
MAKING THE ON TOP)
ENCEBOLLADO.

GOOD AFTERNOON

THAT TOMORROW EACH
CHILD MUST BRING A

THE ENCEBOLLADO.

PARENTS, T REMIND YOU

CONTRIBUTION TO COOK

Buying the ingredients at the market in collaboration with parents.

TODAY YoU CAN
BUY THE INGREDIENTS
YOU WANT TO TAKE
WITH You.

| [ ¢
5 |
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Day of the contest, cooking at school.

I
FOUND THAT
IN EMERALDAS
THEY EAT WITH

HEARD THAT IN
MANABI THEY EAT
FRIED MADURO.

FOUND OUT THAT
IN GUAYAQUIL THEY EAT
THE ENCEBOLLADO
WITH BREAD AND

PLANTAIN CHIPS,

The students are a bit desperate.

RELAX GUYS, THERE
1S NO ONE WAY OF DOING
THINGS. DIVERSITY ENRICHES

READY, THEN
LET'S START
COOKING.

BROUGHT A
SPECIAL CHILI BELL

GUYS, PLEASE
BRING YOUR INPUT TO

AND CANGUIL.
(PLANTAIN CHIPS

\_AND POPCORN) f bk




ENCEBOLLAD O

Day of the contest, schoolyard.

HAS A UNIQUE &
FLAVOR. IT REFLECTS
THE RICHNESS OF

Acknowledgment.

After the jury qualifies all the typical dlshes prepared, they
decide that the Costa region is the winner with the

preparation of the encebollado.

ﬁhDTEI{jH ﬁk“""
.:AE-A Bc:lc.qbc,,

g, LET'S NOT
-§ FORGET THAT FOOD




SWEET ZAMBO

Green squash similar to pumpkin

ez

MOM,
I HAVE TO MAKE A
TRADITIONAL DISH FOR THE
SCHOOL FOOD FAR

OKAY,
S0 WE WILL MAKE
ZAMBO DE DULCE. ONE OF

THERE WILL BE
VISITORS FROM
TURKEY




The mother begins to cook with the most commonly used ingredients: zambo,
cinnamon, anise, milk, and brown sugar

DT T

= T

TwiL y
PREPARE THE BEST '\
ZAMBO DE DULCE S0 THAT
FOREIGNERS WILL BE
FASCINATED




Invites local and foreign visitors to taste the dish

TYPICAL DISH
THAT CHARACTERIZES
US AS ANDEANS




GOOD MORNING. CAN \{
YOU EXPLAN TO ME WHY \
YOU CHOSE TO PREPARE

THE ZAMBO DE DULCE,

ZAMBO IS VERY
NUTRITIOUS, ITS MAIN
INGREDIENT COMES FROM OUR
LAND. IT UNITES US WITH OUR
ROOTS. YOU CAN TASTE FROM
THE SAMPLE CUPS

REMINDS ME OF
\ KABAK TATLISI

wow, IT TASTES
AMAZING




OurR
ANCESTORS USED
TO PREPARE IT ON THE
WoopD sTovE

wouw,
ITS FLAVOR IS UNIQUE.
OUR ANDEAN LAND GIVES US
DELICIOUS NUTRITIOUS
PRODUCTS

KABAK TATLISI IS A
PUMPKIN-BASED
DESSERT

FCONGRATULATIONS,
MISS. FOR RESCUING AND
PRESERVING ANDEAN
FLAVORS

THANK YOU VERY MUCH,
1T IS IMPORTANT TO GVE
VALUE TO THE THNGS THAT
CHARACTERIZE US, IT WAS L

GRATIFYNG TO SHARE WITH /)
FOREIGN PEOPLE

THE END




e
UCHUMANKA: THE FLAVOR OF THE JUNGLE

The first-year high school class has decided to prepare Uchumanka, a traditional dish from the Amazon region. The dish
will be presented at the school's gastronomic fair.

GOOD MORNING, HOW 1S
THE FAIR GOING?




LET'S SEE WHAT
YOU HAVE

WHAT DO WE
HAVE HERE? )=




UCHUMANKA. IT IS A
SPECIAL SOUP WITH FISH
AND CHILI

UCHUMANKA
GENTLEMEN. GOOD
MORNING

IF You
WOULD LIKE TO KNow How
THE DISH IS PREPARED, WE WILL
BE HAPPY TO EXPLAIN IT TO YoU

YES,
OF COURSE, T WOULD
LOVE TO




THE
COOKING TIME IS 4O
TO 90 MINUTES

AND
IT WOULD BE

WE COOK THE FISH WITH
WATER AND THEN ADD
CASSAVA, CHILI AND
CILANTRO.

I
DON'T UNDERSTAND,
WHY DOES IT TAKE SO
ONG IF THERE ARE VERY FEW
INGREDIENTS?

EVERY
STEP IS IMPORTANT
FOR THE FLAVOR TO BE
SPECIAL

THIS
DISH GOES VERY

WELL WITH CHICHA




T WILL TAKE
THIS DISH INTO
ACCOUNT FOR THE
FINAL DECISION




IT'S VERY GOOD

IT'S A PLEASURE
TO KNOW THAT You

BESIDES, THIS DISH IS
HIGH IN PROTEINS,
VITAMINS AND MINERALS




MA/TO: GRATITUDE IN EVERY BITE

DEAR
MOMMY. NOW THAT
WE HAVE FINISHED OUR
STUDIES, WE HAVE DECIDED
SOMETHING.

WE
ARE ALREADY

PROFESSIONAL

WE
WILL COOK MAITO TO
SHARE WITH FAMILY AND
OTHER SUPPORTERS.

WILL INVITE MY
BOYFRIEND FROM
GERMANY.

=

I THINK IT
IS VERY GOOD,
CHILDREN.

Decision to prepare a typical Amazonian dish to say thank you.




Preparing the maito in mom's wood stove. I4aM
HAPPY BECAUSE
THEY LEARNED TO

BE GRATEFUL.

LET'S START
SERVING THE L\ WELL MOM.
FOOD.

THANKS TO You
MOM, FOR INSTILLING
INUS ALL THE

g IAM
EXCITED TO SHARE
THIS DELICIOUS FOOD
PREPARED WITH THE
PRODUCTS OF OUR LAND.

HAVE TO
EXPLANTOM/ Ve
BOYFRIEND ABOUT THE
MAITO, THOUGH.

They congratulate the

- young graduates.

CONGRATULATE YoU
FOR BEING GRATEFUL
AND NOT FORGETTING

/" PREPARED THE
MAITO TO SHARE
WITH ALL OF YoU.

- {

g MATOIS FISH AND N
- VEGGIES WRAPPED N
F BIUAO LEAVES. (BIJAC:
TROPICAL LEAF USED

- b = ,'. "., :
/ : * NO.
5

CONGRATULATIONS
MY FRIEND, YOU ARE AN

DON'T USE POTS— EXAMPLE OF HUMILITY.

IT HAS TO BE




WE
HAVE 600D
NEWS

WE o
GOT A TELEVISION
PROGRAM TO INVITE US
TO BE PART OF A
COOKING CONTEST.

They thank them for attending and invite them to a cooking competition program.

PREPARE THE SHRIMP \
ENCOCADO (COOKED IN
COCONUT SAUCE) AND WE
INVITE YOU TO WITNESS
THIS CONTEST.




SHRIMP ENCOCADO,
DELIGHTS THAT CROSS BORDERS

GOOD MORNNG N_
YOUNG PEOPLE. \er-
[ WELCOME TO THIS COOKING |
CONTEST ORGANIZED BY |
THE TV CHANNEL.

1 B >  BEFORE WE
=W/ START, WE INFORM YoU
THAT THE BEST
PREPARED DISH WILL
GET A GREAT PRIZE.

The day of the television program arrives.

R TE

I

AM ANXIOUS
TO KNOW WHAT
THE PRIZE IS.

THANK YOU VERY
MUCH FOR INVITING
us 10
PARTICIPATE.

PLEASE, EACH
COUPLE SHOULD
| EXPLAIN THE DISH THEY
DECIDED TO PREPARE

FOR THIS CONTEST.




TO
PREPARE THE
DISH, DIFFERENT
SEASONINGS ARE USED TO
OBTAIN THE DELICIOUS
FLAVOR.

THE
MAIN INGREDIENT 1S
SHRIMP, WHICH SHOULD
BE SEASONED WITH SALT,
PEPPER AND LEMON TO

THEN WE CHOP
THE ONION AND BELL
PEPPER INTO SQUARES,
GRATE THE TOMATO AND
SAUTE EVERYTHING
WITH A UTTLE
GARLIC.

They explain the preparation of the encocado.

Rules and parameters.

THE
RULES ARE AS FOLLOWS:
DO NOT EXCEED THE ALLOTTED
40 MINUTES. USE THE NECESSARY
INGREDIENTS. AND THE PARAMETERS TO
BE EVALUATED ARE: TASTE,
ORIGINALITY, DECORATION AND
DESCRIPTION.

Is
EVERYTHING
UNDERSTOOD?

FINALLY ADD
THE SHRIMP AND
COOK FOR 5 MINUTES
OR UNTIL THE SHRIMP
ARE PINK.




They start cooking.

WE :
MUST HURRY AS \!
WE DO NOT HAVE ||
MUCH TME. /.

DON'T WORRY, R

\( BROTHER. WE WILL _ &L |
i MAKE IT. A0 0 A
L b e

ALL
CONTESTANTS ARE
KINDLY REQUESTED TO
BRING THEIR RESPECTIVE
DISHES TO THE JUDGES' /|

b o5
They start tastmg each prepared dish. Then they go to a room to make the final decision and assign the
winners.

*




They informed that the winning team is the one that
prepared the shrimp encocado because they loved
the creativity and preparation, as well as the good
description they gave.

They jump with happiness and applaud very excited to
have won and thank the jury.

WE
ARE VERY GRATEFUL
FOR THIS GREAT AWARD.

THANK YOU VERY
MUCH FOR DESIGNATING
US AS WINNERS. WE ARE
VERY HAPPY.

Acknowledgement and presentation
of the award.

CONGRATULATIONS
YOUNG PEOPLE, YOU WILL
NOW BE WORTHY OF THE
PRIZE, IT IS A FREE PASS TO
ONE OF THE LARGEST FARMS
 OWNED BY THE OWNER OF
THE PROGRAM.

THEY CAN BRING
A COMPANION. THE TRIP
WILL TAKE PLACE IN 2

PERFECT. T WILL N
TAKE MY BOYFRIEND

FROM GERMANY WHO
ARRIVES IN 1 WEEK.




GUINEA PIG DOCTOR:

THE HEALER OF DISEASES

HAPPY TO WELCOME
THE WINNERS OF THE

PERSON FROM GERMANY IS
COMING.




The young people and the escort arrive.

- -
T —
i - = = g i
Y B | L . F
|

TO KNOW THE WONDERS
OF THE CUY (GUINEA PIG),
WE WILL GET TO KNOW

- How EXCImING! IN
~ | GERMANY, GUINEA PIGS
ARE PETS.




They visit all the facilities and go to the guinea pig farm.

ARRIVED AT THE
|\ PLACE OF THE COWS AND )

OVER THERE

THERE ARE ALSO DUCKS.

I THINK THE GUINEA PIGS
ARE ALREADY THERE.




YES, THEY ARE

They arrive at the guinea pig farm.

ANIMALS.

DOMESTIC
i 7 3
i <y J’ ‘F
LOOK, THERE : :
GERMANY, GUNEA ARE SO MY -

PIGS ARE PETS, GUNEA PIGS, IT'S

/" THE FIRST GUINEA PIGS
ARE CONSIDERED 4
PUREBRED, THEY HAVE 7 |

MORE
INFORMATION CAN
BE FOUND IN THE

BROCHURE.




HERE
ARE ALL THE BENEFITS
OF GUINEA PIG MEAT.

See the informative bulletin board.

I DIDN'T KNOW

THIS.

BENEFITS LIVE UP TO
ITS NAME “DOCTOR CUY”.




THAT'S ALL FOR TODAY.
I HOPE YOU HAVE LEARNED
ALL ABOUT THE GUINEA PIG.

I
LOVED LEARNING
MORE ABOUT GUINEA PIGS.
WE DIDN'T KNOW WE COULD
EAT THEM, NOW T WILL.

FrROM
TODAY T WILL EAT ALOT
OF GUINEA PIG MEAT, THANK
YouU SIR.

WE'RE GOING TO
MAKE SOMETHING
AMAZING WITH B ok
GUINEA PIG MEAT, [ 5
THANKS!

They finish the tour.

™
GLAD YOU
ENJOYED COMING




CHONTACURO:
A MOUTHFUL OF COURAGE

-'% A special invitation.
WHAT A

PLEASURE TO HAVE , L T o
THE WINNERS OF THE 2
GASTRONOMIC
CONTEST HERE!

YOU DARE, YoU
TODAY WE WILL ] WILL SEE THAT IT

LEARN ABOUT A DISH j IS A DELIGHT. OF
FROM THE ECUADORIAN : V' aso, THIS COURSE, YOU WILL []
AMAZON. [ TIME WE ARE - ~ NEED A MOUTHFUL /
JOINED BY SAYURI, [ OF COURAGE. /
FROM JAPAN.

sl L
) i":ﬂi

Ve s, s

WELCOME EVERYONE!
TODAY WE WILL LEARN ABOUT \ )
CHONTACURO, AN BNCESTRAL o JAPAN, SOME WILL HAVE A
FOOD THAT IS PART OF THE  J INSECTS ARE ALSO CONNECTION WITH e %87 THE BEST THING N

AMAZONIAN IDENTITY. : THE JUNGLE. el 1S THAT ToDay You |
- -\ NEVER TASTED ONE T\ WILL KNOW IT FROM

LIKE THIS. / ) e THE ROOT.




They walk to the L ~ Aol " AND

demonstration area. \ | / WHEN SOMEONE
IS SICK, THEY GIVE
THEM CHONTACURO

=
e AR

They observe the traditional preparation.
- 2 k. I' li- - =

ARE GOING TO
ROAST THEM ON

STICKS AND OVER THE

IaM
o FOND OF IT,

T ( eEcause I eeMNDs
SMELLS ME OF FAMLY

ONE THAT TODAY WILL
ALSO BE YOURS.




Visit the

information

bulletin board.
|

HERE YOU CAN N\t

READ MORE ABOUT

THE BENEFITS OF
CHONTACURO.

UN BOCADO DE VALENTTA: |
EL CHONTACURO

e -
.#‘_h . |
," o i

WE
HAVE TO VALUE
IT AND SHARE IT
WITH RESPECT.

THAT IT HAS OMEGA
9, PROTEINS AND EVEN
HELPS THE RESPIRATORY

Time to try chontacuro.

i
T
17's ARE VERY AM READY. 1 LET'S 60
TIME TO GIVE IT BRAVE, SAYURI YOU WANT TO LEARN
A Try! ARE ALREADY PART OF NOT ONLY WITH MY

TOGETHER ON THE

COUNT OF THREE.
OUR HISTORY.

EYES, BUT WITH MY




THANK YOU FOR
SHARING THIS EXPERIENCE

WITH US. CULTURE IS NOT ONLY )

SEEN, BUT ALSO FELT AND
TASTED.

i s AND
/' FOR THE WORLD
N TO SEE HOW
\ VALUABLE DIVERSITY
/

15!

TODAY, WE NOT
ONLY LEARNED ABOUT
FOOD, BUT ALSO ABOUT

WE
MUST CONTINUE
TO TELL THE




TRADITION IN EVERY SIP:

(chicha: traditional fermented drink)

CASCAVA CHICHA

IT'S ONLY A FEW DAYS
AWAY AND WE HAVEN'T FINISHED
PREPARING THE CHICHA
FOR 100 PEOPLE.

HI MARIA, HOW 1S
ANTONIETA'S BIRTHDAY
PARTY GOING?

HEL

/BUT WE CAN

LOOK, THIS IS WHAT
WE HAVE.

N

P you!/

THEY CHEW IT AND

TAKE IT OUT OF THEIR

\

WELL! COUSI,
COME HERE, DO YOU
WANT TO KNOW SOMETHING

THAT WILL HELP YOU IN
i YOUR THESIS?

WHO DID
You CALL?

YES ANDRES, SO Y
T SEE. TM ALSO
SHOCKED.

MOUTHS.

YES, OF
COURSE.

MY COUSIN
STUDIES GASTRONOMY
IN CHILE BUT HE CAME
TO DO HIS THESIS HERE
IN ECUADOR.

COME AND SEE

GUYS, WITHOUT A
DOUBT THIS IS UNIQUE
AND ORIGINAL
GASTRONOMY.

, THIS DRINK. WELL,
TVE ARRIVED, HONESTLY IT DISGUSTS
COUSIN. WHAT ME, BUT IT'S -

HAPPENED? INTERESTING.




ANDRES! BUT
THERE'S NOTHING
INTERESTING ABOUT

FIRST YOU HARVEST,
PEEL AND WASH THE

CASSAVA, THEN
YOU COOK IT.

I WANT TO
KNOW HOoW IT'S
PREPARED.

AMAZING!
AND AS A GASTRONOMIC
HERE COMES EXPERIENCE, THIS WILL HELP
THE INTERESTING YOU TO FERMENT IT, WON'T IT?,

WHAT! THEN HOW

DO THEY DO IT? PaRT

e
b
DOING IT WHEN WE WERE IN THE PANDEMIC,
BUT WE TOOK IT UP AGAIN BECAUSE OF
TRADITION.

COUSIN, T'M FROM CHILE AND
IN 4 COMMUNITY T WENT TO THEY
ALSO MADE CHICHA, BUT FROM FRUIT.
WHAT REALLY SURPRISES ME IS THAT
HERE THEY MAKE IT WITH CASSAVE.

IN OTHER PARTS OF THE
AMAZON REGION THEY ALSO
USE M4S50 (WOODEN
MASHER), BUT IT TAKES
LONGER TO FERMENT.

I CAN'T BELIEVE
YOURE NOT

SURPRISED, IT'S A

TRADITIONAL DRINK!

SURE, T
UNDERSTAND. /;

v
m I
TO TRY TO HELP '\
I ACTUALLY T CAN'T IMAGINE
PREFER TO DO IT THROWING
CHEWED CASSAVA
IN THE POT.

WITH THE MASO TO

SINCE T MADE A

THAT
COMMITMENT.

SOUNDS VERY
DISGUSTING.

BUT THAT'S WHAT
MAKES CHICHA TASTE
S0 GOOD. i




BETWEEN LEAVES AND FLAVORS: HUMITAS

- ==

Days later, in the community of Inti Wasi.

T'M HAPPY TO
BE HERE!

WELCOME TO THE

TRADITION BEHIND WE ARE ALSO
HUMITAS, JOINED BY ARISTA,

AL IN AFRICA, WE ALSO | gttt
USE LEAVES TO COOK. [l
TM REALLY CURIOUS TO [
SEE HOW Y0U DO IT.

They enter the house of Mrs. Dominga, an expert in humitas.
AND IS IT SO

TRADITIONAL THAT
THEY EAT IT AT
PARTIES TOO?

COME IN, YOUNG PEOPLE!
TODAY YOU WILL LEARN HOW
TO PREPARE HUMITAS AS OUR
ANCESTORS DID.

T'M SO EXCITED!
I LOVE THE SMELL
OF CORN.

ABSOLUTELY/
HUMITAS ARE PART OF
OUR FESTVITIES.




7" IT'S SWEET AND CREAMY! TN MY

EACH REGION HAS
They begin to prepare the corn dough. COUNTRY WE USE MIJO (SMALL GRAIN ITS OWN MAGIC. HERE,
CEREAL IN SENEGAL), BUT WE NEVER IT'S ALL ABOUT BALANCE
MBINE IT WITH CHI .
THE CORN MUST BE COMBINE IT WITH CHEESE AND TRADITION,
WELL GROUND, NEITHER
TOO DrY NOR TOO WET.

THEN WE MIX IT WITH
CHEESE, BUTTER AND A
TOUCH OF PANELA (BLOCK

OF BROWN SUGAR).

- = { . ...!: ..“ A - . ~ &F "...-r"""-'d__—
—
AND DON'T FORGET... o —

EVERYTHING IS MADE WITH o
= . LOVE AND PATIENCE.

C’OU HAVE TO WRAP THEM WELL SO THE FILLING DOESN'T SPILL OUT. THEN WE STEAM]

THEM. DID YOU KNOW THAT IN THE HIGHLANDS THEY ARE ALSO MADE WITH SALTY FILLING?

THIS REMINDS ME
OF TAMALES TVE
SEEN IN MEXICO!

IN MY HOUSE WE PUT
RAISINS AND A BIT OF

--"_-_"‘ﬂ---.,‘_~
EXACTLY! WE'RE P
DIFFERENT, BUT —_—
COOKING BRINGS e
US TOGETHER. .-"":-:::E-:
e e
Wrapped in leaves, the flavors prepare for the fire. —

*



Visit the culinary knowledge billboard.

HISTORIA DEL MAIZ

TR |

Time to eat together.

-

AND HOW EACH REGION HAS

wow! T DIDN'T KNOW
HERE YOU CAN LEARN ECUADOR HAS OVER YT
ABOUT THE ORIGINS OF CORN 50 TYPES OF CORN. MMM/ MMM/ THE

MADE IT THEIR OWN. /

VARIEDADES
ECUATOR IANAS

MY GRANDMOTHER
SAYS THAT CORN IS
LIKE THE HEART
OF OUR FOOD.

AND WITH IT WE \
MAKE EVERYTHING FROM
CHICHA, COLADAS AND
EVEN HUMITAS.

HUMITAS ARE READY!
TrRY THEM WHILE
THEY'RE HOT.

FLAVOR IS MILD,
BUT FULL OF LIFE.

THING IS THAT FOOD UNITES US NO
MATTER WHERE WE COME FROM.

I TOLD You
So! EVERY

AND THE MOST BEAUTIFUL

Final reflection as evening falls.

THANK YOU FOR SHARING YOUR
KNOWLEDGE, MRS. DOMINGA.

THANK YOU FOR
WANTING TO LEARN AND
KEEP OUR
TRADITIONS ALIVE.

AND IF YOU COME BACK SOMEDAY,
WE WILL TEACH YOU HOW
TO PREPARE HUMITAS SALADAS
(SAVORY HUMITAS)!

I LEAVE WITH A FULL
HEART AND WITH NEW
RECIPES FOR MY FAMILY.




HORNADO: THE STAR DISH

Hornado (roasted pork)

Welcome to the School Food Fair!

F?"""" TODAY! WE'LL

TRAVEL THROUGH
THE FLAVORS OF
ECUADOR!

LET THE GREAT
CULINARY
COMPETITION BEGIN!

HORNADO 1S A
WARM HUG FROM THE
ANDES! SLOW-COOKED..
WITH SOUL AND SPICE.

WHAT A
TREAT/

IT SMELLS LKE \.
o THE counTrySIDE
2 AND TRADITION!

o --jli:'
e




COASTAL CEVICHE!
WITH LIME, ONIONS,
SHRIMP, AND PURE OCEAN
FLAVOR.

-y 4 E *_‘
& Sl £ £y -

The Coast presents its marine delight.

. teeiel w

BOTH DISHES HAVE
: [ _ e THE POWER TO BRING
FLAVOR, A i GENERATIONS TOGETHER!
PRESENTATION, AND |- B & : 2 -
ECUADORIAN SPIRIT!

MMM.. THIS IS AN =
TOUGH CALL! /8




WE HAVE A

. @-ﬁ TE/

2 WHAT DO WE

SPICY CHILI
SHOWDOWN!

L ..! r.-._. 3 |F,-I

v

w*a

MY GRANDMA USED
TO SAY: “HORNADO BRINGS
FAMILIES TOGETHER,

ESPECIALLY ON MARKET
SUNDAYS &3

TODAY, PRIDE IN OUR S
ROOTS WON. EVERY DISH
TELLS A STORY OF

And the winner is... the memory of the people!

THAT TASTES
LIKE LIVING HISTORY!
\ LIKE GRANDMA'S HOUSE
IN OTAVALO!

-_'....

WHEN WE COOK

WITH LOVE, WE

AND SHARING IS
THE BEST INGREDIENT
OF ALL!




LLAPINGACHOS, COOKING IN SILENCE

Llapingachos (stuffed potato patties)

The Big Proposal

TODAY WE WILL COOK TOGETHER SOM

& ,_,.ﬂ

:h' _::-':-@ DELICIOUS LLAPINGACHOS! AND DO YOU

= KNOW WHO WILL BE OUR CHEF?

.i E 'l. V = ot —.I
1; % | A :

'?? i :' - . |I I I

)

gi_

I‘
1 | ._':_'..‘. 1 |
THE cooxwe X =
TEACHEIZ Sy

NO, IT WILL BE OUR CLASSMATE
MATEO, USING SIGN LANGUAGE.

Mateo takes command

WELCOME TO MY COOKING
WORKSHOP! TODAY YOU WILL
LEARN WITH YOUR HANDS.

h—
PR
.-m"' B
[ T
YOU DON'T NEED TO SPEAK.. | T )
| JUST THE DESIRE TO SHARE. ‘L |

THESE ARE THE INGREDIENTS
FOR LLAPINGACHOS.

P o -]

| !
" (po.Ta.TO! ,.ﬁ
¥ e ?,,
. 5

The kitchen as a bridge

T'VE NEVER UNDERSTOOD YOUR
IDEAS SO WELL.. Now I DO/

GREAT JOB/

HE KITCHEN SPEAKS i
w ALL LANGUAGES. |

‘HJ




The taste of inclusion

MATEO, THESE ARE THE
BEST IN THE WORLD/

r .I?' i
ok | i
s &
ﬁou ALL COOKED FROM THE
HEART.

Sign language routines

.-'

1

FROM NoW ON, EVERY DAY
A “‘ STARTS WITH OUR HANDS,

IT WASN'T JUST A COOKING CLASS.. IT
WAS A RECIPE FOR INCLUSION.

Mateo, teacher and guide

INCLUSION IS NOT A SINGLE DISH... |

)

IS A DALLY MENU,
, N\ 4 n B
) -4 e W
‘?\J : 2 s Ty
=) "y = -
. g e;-":._ .
iy £705 . (HerE, wE COOK
- ;-"3‘ L e 7 SR D O] wimH eesPECT,
o L = | Haws, AND HEART,
& . .

“The Silent Challenge” The class creates a game:

sl . : . AN
cooking in turns without speaking, only using L 5 =
pictograms and signs. | s -
| & 0 [
|- L
TOTAL SILENCE! MATEO ;
MODE: ON/
GF YOU TALK, YOU LOSE POWTS) (hasa))
":'11. d : »%_14\ T 'g .
LA N 60 -
T - r by T
Ak 3 O , | N
o ‘i '.l? il - i et

*

QLAPWGACHO

ffrf'ﬁsnmwe ANOTHER LANGUAGE)
CAN BE AS TASTY AS A GOOD

J




COOKING IN SILENCE.. TO
LISTEN WITH THE SOUL.




CHUGCHUCARA ON RAILS

Chugchucara (fried pork dish)

Welcome to the Flavor Train!

/NEXT STOP:
COTOPAXI!

ALL
ABOARD! WE'RE OFF
ON A DELICIOUS JOURNEY
THROUGH ECUADOR.

YOUR SPOONS READY,
THIS IS GOING TO GET
CRUNCHY.

i

CHUGCHUCARA MEANS
( “TOASTED PORK LEATHER,” BUT

IT'S A MIX OF FRIED PORK, MOTE
(WHITE CORN), PLANTAIN,
EMPANADAS (FILLED PASTRY),
AND SPICY TOMATO SAUCE.

s Whatis Chugchucara?

—y

A

FrROM )
THE LAND OF THE
VoLcANO.. T BRING THE
MIGHTY CHUGCHUCARA.

THAT'S NOT A DISH..
IT'S AN ORCHESTRA OF
FLAVORS.

It's time to taste the delight.

THE
CRUNCHY LEATHER
CRACKLES LIKE AN

ERUPTING VOLCANO.

SWEET, SALTY,
CRUNCHY.. THIS IS
AVDEAN MAGIC.




Farewell with Andean rhythm.

I DANCE BETTER
WHEN TM EATING
CRISPY PORK SKIN!

AND
S0, BETWEEN
STEPS AND SEASO-
NING, cHUGCHUCARA
CONQUERED HEARTS
ON RAILS.

Next stop.

Y/ THUS ENDED THE
ENCOUNTER WITH THE
CHUGCHUCARA, A DISH

THAT CRUNCHES,
THRILLS AND TELLS
STORIES.
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Glossary of Terms

To facilitate the comprehension of the fundamental concepts
underpinning this volume, a glossary has been compiled that brings
together the principal categories and notions employed throughout
the chapters and comic narratives. This resource is intended to serve
as a quick reference guide, providing clear and precise definitions
that enable readers to engage with the specialized vocabulary related
to inclusive education, cultural diversity, and the pedagogical use of
comics.

Theinclusion of each termrespondsto theneed forashared conceptual
framework, reducing ambiguities and ensuring that students,
educators, researchers, and the broader readership have access
to a tool that clarifies meanings within academic and educational
contexts. Far from constituting a mere list of definitions, this glossary
invites readers to explore the concepts in depth, to recognize their
multiple dimensions, and to appreciate their significance within the
fields of interculturality and inclusion.

Thus, the glossary emerges as an essential complement to the volume,
bridging technical terminology with a pedagogically accessible
perspective while fostering readers’ appropriation and critical
engagement with the terms.

It is important to note that the definitions provided have been
drawn primarily from the Royal Spanish Academy (RAE), a leading
authority on the Spanish language, thereby ensuring conceptual
accuracy and alignment with academic standards. In addition,
certain terms of Kichwa origin have been incorporated, following the
glossary published by the Ministry of Education of Ecuador (2013).



Term Definition

Accessibility The quality or condition of being accessible.
Achiote (term retained in Small tree with reddish flowers that pro-
Spanish due to its duces an oval, fleshy fruit whose pulp is ed-
cultural specificity) ible (Bab.la, n.d.). Substance traditionally

used by the Tsachila people to dye clothing
or paint their bodies, reflecting ancestral
connections. Also employed in tradition-
al medicine to treat stomach ailments.

Aguarico river Amazonian river in Ecuador, formerly
known as the River of the Cofan people.

Aji (chili pepper) Essential spicy ingredient in
Amazonian cuisine.

Aji sauce (term retained in Traditional Ecuadorian spicy sauce made
Spanish due to its with chili peppers, tree tomatoes, onions,
cultural specificity) cilantro, among other ingredients.

Albacore A type of tuna used in traditional dishes from

Ecuador’s coastal region, such as encebollado.

Alli Kichwa expression meaning “Good”.

Alli chishi Kichwa expression meaning “Good afternoon”.
Alli puncha Kichwa expression meaning “Good morning”.
Alli tuta Kichwa expression meaning “Good night”.

Alli yuyaimi kan Kichwa expression meaning “It’s a great idea”.
Alpargata (espadrilles) According to the Royal Spanish Acad-

emy (2024), an alpargata is “a type of
canvas footwear with a sole made of es-
parto grass or hemp, fastened either by
simple fitting or by means of ribbons.”




Anaco (term retained in
Spanish due to its cul-
tural specificity)

Ancestors

Ancestral knowledge

Anxiety

Ari

Arrarray (term retained in
Spanish due to its cul-
tural specificity)

Assistive technology

Autism

Awareness-raising

Ayahuasca (term retained in
Spanish due to its cultural
specificity)

Ayllu

Bargain

According to the Royal Spanish Academy
(2024), an anaco is a “rectangular cloth that
Andean indigenous women wear around
their waist like a tunic or skirt.” It is the
traditional clothing of Otavalo women.

“Inheritance, traits that continue to be seen in
descendants” (Royal Spanish Academy, 2024)

Knowledge transmitted intergeneration-
ally by indigenous communities, related
to nature, health, and community life.

A state of agitation, restlessness, or mental
unease. 2. Medically, a condition of anguish
that prevents tranquility in patients.

Yes (Kichwa).

Interjection used in Ecuador to express
the sensation of heat or burning.

Tools and resources used to facilitate learn-
ing for individuals with special needs.
[Note: No direct equivalent in the DLE;
adapted as per UNESCO guidelines.]

A developmental disorder affecting com-
munication and social interaction.

The action and effect of rais-
ing awareness or sensitizing.

Aliana from the Amazon Forest whose leaves
are used to prepare a hallucinogenic brew
employed by shamans for healing purposes.

A social and economic organization based
on community and reciprocity. Considered
a traditional model of community life.

According to the Royal Spanish Acad-



Bass drums

Bilingualism

Blessing for the journey

Bomba (term retained in
Spanish due to its cul-

tural specificity)

Brown sugar

Carnival

Ceviche

Chakana

Chicha (term retained in
Spanish due to its cul-
tural specificity)

Chicha dejora (term retained

in Spanish due to its cul-
tural specificity)

emy (2024), haggling is “said by the
buyer and the seller: to debate the
price of something for sale.”

Alarge drum played with a mallet.

Habitual use of two languages in the
same region or by the same person.

Expression of good wishes and protection
for those embarking on a new path.

Afro-descendant musical genre from
the Chota Valley, in the Imbabura and
Carchi border region of Ecuador.

Sugar obtained from the crystallization
of unrefined cane juice, or refined sug-
ar with added molasses extract, rang-
ing from light yellow to dark brown.

The three days preceding Lent. Popu-
lar festivals involving costumes, pa-
rades, dances, and lively festivities.

A traditional dish from several Latin Amer-
ican countries, consisting of raw fish or sea-
food cut into small pieces and marinated in
lime juice or sour orange juice, mixed with
chopped onions, salt, and chili pepper.

A symbolic cross representing connec-
tion between worlds. Used as an in-
tercultural symbol in education.

Alcoholic beverage made from the fer-
mentation of corn in sweetened water,
used in some Latin American countries.

Traditional fermented drink made from
corn, consumed in celebrations and rituals.



Chiva (term retained in
Spanishdue to its cul-
tural specificity)

Chonta

Chunkana

Cinnamon

Citizenship

Cocaplant

Coconut candy (Cocadas)

Coexistence

Collaboration
Comic

Community kitchen

Culinary arts

Colorful bus used in community festivi-
ties, especially in rural areas of Ecuador.

A palm tree whose hard and dark
streaked wood is used to make
canes and ornamental objects.

A traditional Kichwa game in which
players throw large beans to knock oth-
er players’ beans out of a circle.

1. Bark of the cinnamon tree, removed from
its epidermis, yellowish red in color, with
avery aromatic smell and pleasant taste. 2.
Colloquial: Something very fine or exqui-
site. 3. Colloquial: Strength or Vigor. 4. Ec-
uador: A hot alcoholic drink (canelazo).

Quality and right of being a citizen; pro-
moted as plural and critical citizenship
through school experiences that value
diversity and intercultural dialogue.

A shrub from the Erythroxylaceae fam-
ily, native to tropical America, whose
leaves are used traditionally.

Emerald candy made with coconut and sugar.

The action of living together with others;
proposed as a fundamental educational
goal based on mutual respect among cul-
tures within the school environment.

Action and effect of collaborating.
A series or sequence of panels telling a story.

A space and practice of preparing food col-
lectively to strengthen social bonds.

The art of preparing food.



Cultural awareness-raising

Cultural clash

Cultural diversity

Cultural identity

Cultural relevance

Curricular adaptations

Dance
Decolonization

Dialogue circles

Didactics

Disability

Diversity

Dyslexia

An educational process essential for promot-
ing respect and appreciation of diversity.

Clash of customs and mindsets be-
tween people or groups.

The coexistence of different cus-
toms, languages, and traditions.

“The set of characteristics inherent to an indi-
vidual or a community that distinguish them
from others.” (Royal Spanish Academy, 2024).

An educational principle essential for creating
situated educational materials and strategies.

Adaptation: the act and outcome of
adapting. Understood as a tool to ad-
dress the diversity of learning needs
in inclusive educational settings.

Noun. The act of dancing.
The action and effect of decolonizing.

An organized group conversation where
participants sit in a circle, use a speak-
ing object, and a facilitator guides par-
ticipation and respectful listening.

The branch of pedagogy that studies
teaching techniques and methods.

Condition of someone who cannot fully per-
form a physical, mental, or sensory function.

Quality of being diverse

A specific learning disorder that makes reading
and writing difficult, unrelated to intelligence.



Educational comic A series or sequence of vi-
gnettes that tells a story.

Emotional education Education aimed at promoting psycholog-
ical well-being in rural school settings.

Empathy The capacity to identify with some-
one and share their feelings.

Empowerment Used to refer to the strengthening of
identity and education among mar-
ginalized or indigenous students.

Encebollado [term retained in | A traditional dish from Ecuador’s coastal re-
Spanish due to its cul- gion, made with fish, cassava, and a generous
tural specificity] portion of onions pickled in lime juice. It is
traditionally consumed as breakfast or lunch.

Epistemology Theory of the foundations and meth-
ods of scientific knowledge.

Equality The quality of being equal.

Equity Quality that consists of giving each
person what they deserve based on
their merits or conditions.

Exchange student A person who studies in anoth-
er country for a while
Excursion An outing undertaken for fun, recre-

ation, or educational purposes.

Fanesca (term retained in A ceremonial soup made with twelve types
Spanish due to its cul- of grains and legumes, squash, milk, and
tural specificity) salted cod. This dish embodies syncret-

ic traditions that blend Andean agricul-
tural cycles with Catholic symbolism.

Festivity A celebration, especially religious
and regularly established.




Folk healer

Formative assessment

Fritada (term retained in
Spanish due to its cul-

tural specificity)

Gastronomy

Graphic narrative

Guava sweet (Dulce de
guayaba)

Guayusa [(erm retained in
Spanish due to its cul-
tural specificity)

Heritage

Heritage education

Hornado (term retained in
Spanish due to its cul-
tural specificity)

Humita (term retained in
Spanish due to its cul-
tural specificity)

A person who practices empirical
or ritual healing without being a li-
censed medical professional.

It is considered a fundamental element to veri-
fy the achievements of students with respect to
the goal proposed during teaching-learning.

In Ecuador, a fried dish made of
bite-sized pieces of pork.

The body of knowledge and activities relat-
ed to ingredients, recipes, culinary tech-
niques, and their historical evolution.

Defines the visual and textual re-
source through which pedagogical
content is articulated via comics.

Dessert made with guava, pop-
ular in rural areas.

An Ecuadorian plant whose leaves
are used to prepare an infusion.

The set of assets owned, acquired by any title.

Relevant in chapters addressing the
transmission of cultural knowledge
through art, festivities, or cooking.

Pork roasted slowly in an oven.

A traditional dish made from a paste of fresh
maize or ground corn kernels, mixed with a
sautéed preparation usually containing onion,
tomato, and ground red chili pepper (aji colo-
rado). It is typically served wrapped in maize
husks, in empanadas, or as a baked casserole.



ICT (Information and

Acronym for Information and Communica-
Communication Technologies

tion Technologies; considered key tools for
preserving indigenous languages and im-
plementing digital educational materials.

Identity

Imanallatak kanki

Imantag

Imashina kay takina nawpa
nukanchik runakunapa

Inca [(erm retained in Spanish
due to its cultural specificity)

Inclusion

Indigenous

Intercultural competencies

The set of characteristics unique to an
individual or a community that dis-
tinguish them from others.

How are you? (Kichwa).

A rural community in Imbabura
Province, Ecuador, with a strong in-
digenous cultural heritage.

Listen to this song; it comes from
our ancestors (Kichwa).

A person originating from the Inca Em-
pire, prior to the Spanish conquest.

The action and effect of including.

Originating from the coun-
try or region in question.

They are soft skills that allow for un-
derstanding and fluidity when in-
teracting with other identities.

Intercultural dialogue It is a process of exchange and communica-

tion between people of different cultures.

Intercultural education Central axis of the book; refers to the ped-
agogical and public policy framework

for respectful cultural interaction.

Interculturality Designates the respectful and equita-
ble interaction between cultures with-
in the educational sphere, promoted as

part of Ecuadorian educational policy.




Interdisciplinarity

Interpreter

Inti raymi

Kapak raymi

Kawsay purak kashun

Kayambis

Kayta katipai yanapachun

Kichwa

Killa

Kunaq

Literacy

Locro (term retained in
Spanish due to its cul-
tural specificity)

Lullaby

Defines the logical framework of con-
struction from multiple fields (edu-
cation, art, psychology, design).

A person who orally translates what anoth-
er person says in a different language.

Ancestral festival to honor the sun. Inti
means “sun” and Raymi means “festi-
val”. Celebrated in June as an expres-
sion of gratitude for light and life.

Ancestral festival marking the winter solstice
and the beginning of a new agricultural cycle.

Let’s go to win (Kichwa).

Indigenous nation located mainly in the Cay-
ambe region, Pichincha Province, Ecuador.

Please queue here for assistance (Kichwa).

An indigenous language widely spoken in the
Ecuadorian Andes and Amazon. A key ele-
ment in bilingual intercultural education.

Term meaning “moon”. Also used as a fe-
male name with spiritual connotations.

Male Kichwa name mean-
ing “the generous one”.

Action and effect of teaching literacy.

A traditional stew made with meat, potatoes,
maize, and other ingredients, consumed
in various South American countries.

A deep and monotonous song
to lull children to sleep.



Mama, taita y rikuni pukllana

Marimba (term retained in
Spanish due to its cul-
tural specificity)

Medicinal plants

Mestizo (term retained in
Spanish due to its cul-

tural specificity)

Minga (term retained in
Spanish due to its cul-
tural specificity)

Montubio

Mother tongue

Multilingualism

Naiito

Narrative
Nuka irkimi kani
Pitak yanapanka?

Nuka mana yachanichu
castellanu

Kichwa words meaning “mum”, “dad”,
and “I'm going to play”, respectively.

Afro-Ecuadorian cultural tradition in-
volving traditional instruments and
songs rooted in African heritage.

Plants used for their therapeutic properties,
traditionally employed in healing practices.

Said of a person: Born of parents from dif-
ferent racial backgrounds, especially of a
white father and an indigenous mother, or
an indigenous father and a white mother.

A collective community practice used
as an example of collaborative pedago-
gy and intercultural participation.

Coastal peasant.

Refers to the first language learned by a
person, especially in the context of re-
vitalizing Kichwa and its teaching with-
in intercultural school settings.

The habitual use of several languages in the
same region or by the same person; ana-
lyzed in relation to the teaching of Kichwa,
Shuar, and Spanish in bilingual schools.

Affectionate Kichwa term meaning “lit-
tle brother” or “younger sibling”.

A story or set of events that are narrated.
I feel sick. (Kichwa)
Who can help me? (Kichwa)

I don’t understand Spanish (Kichwa).



Nukanchik

Nusta

Pachamama

Pambamesa

Participation

Pawkar raymi

Pickle or marinade

Pitak nukaman yanapanka?

Plaza de Ponchos

Plaza de Ponchos (term
retained in Spanish due to
its cultural specificity)

Plural citizenship

Kichwa term meaning “we” or
“our people”. Appears in reflec-
tions on identity and belonging.

Term meaning “virgin princess”, his-
torically used in Inca nobility.

Quechua term compound of Pacha (“earth”)
and Mama (“mother”); means “Mother Earth”.

A communal meal in which food is shared
and laid out on a cloth spread on the ground,
typically held during collective work
gatherings (mingas), festivities, or com-
munity assemblies. The term comes from
Kichwa and is widely used in Ecuador.

The act of taking part or engaging in an activity.

Festival of flowering. Pawkar means “flow-
er” and Raymi means “festival”. Cele-
brates the start of the agricultural cycle

in gratitude for the earth’s fertility.

A brine or mixture of substances used
to preserve and flavor foods.

Kichwa expression mean-
ing “Who can help me?”.

Famous artisan market located in the city of
Otavalo, where you can find textiles, jewel-
ry, and handicrafts of great cultural value.

Famous artisan market located in the city of
Otavalo, where you can find textiles, jewel-
ry, and handicrafts of great cultural value.

It is the recognition of the coexistence of
multiple identities, cultures, and forms of
participation within the same society, where
each person is recognized as a citizen with
rights and duties, respecting diversity and



Plurinational

Plurinationality

Poncho (term retained in
Spanish due to its cul-
tural specificity)

Proclamation

Qhari

Representation

Resilience

Roots

Runa

Runa shimi

Sanjuanito (term retained in

Spanish due to its cul-
tural specificity)

promoting the inclusion of all groups.
Comprising several nations.

“Comprising multiple nations” (Roy-
al Spanish Academy, 2024).

According to the Royal Spanish Academy
(2024), a poncho is a “garment consisting
of a blanket, square or rectangular, made
of sheep wool, alpaca, vicuiia, or other fab-
ric, which has an opening in the center to
pass the head through, and hangs from the
shoulders generally to below the waist.”

“Promulgation or publication of some-
thing orally in public places”

Male Kichwa term meaning “man”.

Image, figure, or idea by which the pres-
ence of something is apprehended.

The capacity of a living being to adapt
in the face of a disruptive agent or ad-
verse condition or situation.

They are the historical, spiritual and symbolic
elements that constitute the basis of a culture,

transmitted from generation to generation.

In Kichwa, means “person” or “hu-
man being”. Refers to dignity and
identity in cultural contexts.

Literally “the people’s language”; re-
fers to the Kichwa language. Used in dis-
cussions on indigenous languages.

Traditional dance of the indigenous
peoples of the Ecuadorian Sierra.



Self-assessment The action and effect of evaluating oneself;
used as a pedagogical strategy that fosters stu-
dents’ critical reflection on their own learning.

Shaman (term retained in A person who, according to certain be-
Spanish due to its cul- liefs and religions, practices healing or en-
tural specificity) chantment through trance and spells.

An Indigenous nationality and language
Shuar originating from the Amazon region of Ec-
uador and northern Peru, whose people
have traditionally engaged in agriculture,
fishing, and hunting, while preserving a
distinctive worldview closely tied to educa-
tion and cultural identity (CONAIE, 2014a).

Shuk punlla rirkani Kichwa phrase meaning “One day I left”.
Shunkumanta yupaychani Expression meaning “From the bottom of
mashikuna my heart, thank you very much, friends”.
Sign language A system of communication using visual

gestures and signs, proposed as an ed-
ucational inclusion resource for stu-
dents with hearing disabilities.

Social experiment Test or activity designed to ob-
serve behaviors in society.

Social justice Moral principle that leads to giving each indi-
vidual what corresponds or belongs to them.

Social networks Social structure composed of people, or-
ganizations or other entities connected to
each other through ties or relationships

Sports court Space designated for practicing cer-
tain sports or hosting events.

Stereotype A commonly accepted image or idea held by a
group or society, considered unchangeable.

Story / narrative Narration; story.




Sumak Kichwa term meaning “beautiful”, “excellent”.

Sumak kawsay An alternative model focused on col-
lective wellbeing, social equity, and har-
mony with nature (Buen Vivir).

Sumak warmi Expression meaning “good woman”, used to
highlight positive and respected female qualities.

Surprise farewell A meeting organized without prior notice
to honor a person who has passed away.

Sustainability Quality of being sustainable, especially
in economic and ecological contexts.

Suyana Kichwa term meaning “hope,” related
to faith and trust in a better future.

Teaching resources “A means of any kind that, if necessary,
serves to achieve what is intended.”

Territory A portion of the earth’s surface belong-
ing to a nation, region, province, or sim-
ilar political or geographical entity.

Tingo Tango [term retainedin | A traditional game that involves passing
Spanish due to its cul- an object from hand to hand while repeat-
tural specificity] ing the word tingo. At some point, tango is
said, stopping the object’s movement.

Toast The act of offering a drink in hon-
or of someone or something.

Tsachila (term retained in Indigenous people of Ecuador who are identi-
Spanish due to its cul- fied by their Tsafiki language, their ancestral
tural specificity) customs, and the use of achiote in their hair.
Tsachila dance Dance of the Tsachila people, character-

ized by energetic turns and steps.

Tunda Afro-Ecuadorian mythological being that
deceives children to kidnap them




Tushuy

Two left feet

Uchumanka

Wakra

Wallkas

Warmikuna

Wawa de pan (term retained in
Spanish due to its cul-
tural specificity)

Worldview

Yachay

Yaku

Yupaychani yachachik mashi

Yuri
yanapawashkamanta

Kichwa term meaning “dance.” As-
sociated with cultural practices ex-
pressed in school festivities.

Itisan idiom that means lack of co-
ordination and imbalance.

Sacred serpent of the Tsachila culture,
protector of balance in the jungle.

Kichwa word meaning “strong rope” or
“noose,” used in everyday Andean activities.

Traditional necklaces of gold or color-
ed beads, a symbol of wealth and sta-
tus among indigenous peoples.

A Kichwa word meaning “women.” It is
mentioned in the context of gender and
participation in community education.

Artisan bread shaped like figures, usually ba-
bies, made for celebrations (Gutiérrez, 2020).

A way of seeing and interpreting the world;
refers to indigenous worldviews expressed
in language and cultural practices.

Kichwa term meaning “wisdom” or
“knowledge.” Associated with the educa-
tional value of ancestral knowledge.

Kichwa term meaning “water,” con-
sidered a sacred and vital element
in the Andean worldview.

Kichwa phrase that translates as “Thank
you, teacher, for helping me.”

Female name in the Kichwa language
that means “she who woke up to life.”
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Twenty-first century education is undergoing constant transformation,
driven by the challenges of a globalized and technologically advanced society.
Traditional pedagogical approaches are gradually giving way to innovative
methodologies that foster inclusion, diversity, and responsiveness to digital
contexts.

This collection is dedicated to exploring, analyzing, and proposing educational
strategies that respond to the current needs of teachers and students. The
Pedagogical Collection offers studies, essays, and experiences that address
key issues such as intercultural inclusion, the integration of technologies in
learning, and the transformation of educational environments. The author,
researchers, and professionals in the field of education contribute critical
reflections and practical tools to strengthen pedagogical competencies and
foster a commitment to quality education.

Thus, this collection becomes an essential resource for teacher educators,
practitioners, and researchers committed to innovating teaching practices and
addressing the challenges of contemporary education.
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