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RESUMEN 

 

El presente estudio analiza el uso de las canciones como estrategia didáctica para el 

desarrollo del vocabulario y el interés en el aprendizaje del inglés en los estudiantes de 

octavo año de Educación General Básica de la Unidad Educativa Particular Batalla de 

Jambelí, basado en la necesidad de fortalecer el aprendizaje del vocabulario con recursos 

motivadores y significativos para los estudiantes, considerando que el aprendizaje del inglés 

suele generar dificultades en muchos estudiantes. El objetivo general del estudio consistió en 

examinar cómo el uso de canciones contribuye al desarrollo del vocabulario y promueve el 

interés en el aprendizaje del inglés como segunda lengua. La investigación se desarrolló bajo 

un enfoque mixto, con un diseño no experimental, descriptivo y exploratorio. Para la 

recolección de datos se aplicaron encuestas a los estudiantes, entrevistas a la docente de 

inglés y la rectora de la institución, así como fichas de observación grupal e individual. Los 

resultados indican que las canciones tienen un efecto positivo en el aprendizaje del inglés; 

incrementa la motivación, la participación en actividades orales y facilita la retención del 

vocabulario. A partir de los hallazgos obtenidos, se elaboró una guía usando recursos 

didácticos basados en canciones. La cual está orientada en apoyar el desarrollo del 

vocabulario en inglés, mejorar la motivación y promoviendo la autoevaluación a través de los 

“Can Do Statements”. De este modo se concluye que las canciones son un recurso 

pedagógico apropiado para promover el interés y apoyar el desarrollo del vocabulario en 

estudiantes de Educación General Básica. 

Palabras clave: canciones, vocabulario, inglés, interés, educación básica. 
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ABSTRACT 

 

This study analyzes the use of songs as a teaching strategy for vocabulary development and 

interest in learning English among eighth-grade students at the Unidad Educativa Particular 

Batalla de Jambelí, based on the need to strengthen vocabulary learning with motivating and 

meaningful resources for students, considering that learning English often poses difficulties 

for many students. The overall objective of the study was to examine how the use of songs 

contributes to vocabulary development and promotes interest in learning English as a second 

language. The research was conducted using a mixed approach, with a non-experimental, 

descriptive, and exploratory design. Data collection involved surveys of students, interviews 

with the English teacher and the school principal, as well as group and individual observation 

sheets. The results indicate that songs have a positive effect on English learning; they 

increase motivation, participation in oral activities, and facilitate vocabulary retention. Based 

on the findings, a guide was developed using song-based teaching resources. It is aimed at 

supporting English vocabulary development, improving motivation, and promoting self-

assessment through "Can Do Statements". It can therefore be concluded that songs are an 

appropriate teaching resource for promoting interest and supporting vocabulary development 

in elementary school students. 

Keywords: songs, vocabulary, English, interest, elementary education. 
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INTRODUCTION 

 

The establishment of learning English as a second language (ESL) is the way that 

students will further their academic, social, and professional development. In today’s world, 

this need for proficiency in a foreign language will come from an increasing amount of 

intercultural communication and the availability of information across many cultures and 

languages. Despite the need for English, the limited proficiency seen in many educational 

systems throughout Latin American including Ecuador continues to reflect poor proficiency 

levels in oral production and vocabulary development. 

In Ecuadorian education, English language instruction within basic general education 

has many obstacles, such as student disinterest, lack of student engagement with oral 

exercises, and a lack of vocabulary development. These problems are often a product of an 

over-reliance on traditional methodologies that focus on presenting grammatical rules and to 

support activities that do not meet the real "interest" or needs of the student. Therefore, 

vocabulary acquisition is generally a mechanical process with little application to real 

"communicative" situations. 

Building vocabulary is the foundation of learning a new language, allowing students 

to understand what others are saying, communicate their thoughts, and interact with other 

people through conversation. The CEFR states that young people starting out in a new 

language (A1) must be able to use simple sentences as well as personal details; however, in 

practice, the majority of young learners are unable to do this due to ineffective teaching 

methods that do not engage students.  

At Unidad Educativa Particular Batalla de Jambelí 8th Grade General Basic 

Education students are 12-13 years old, and have major difficulties using English vocabulary 

to construct basic sentences, and they struggle with oral skills. Due to this situation, students 
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are not motivated to learn English, indicating a need to use different strategies to address the 

need for improving the vocabulary level of students. As a result, there is a need to investigate 

different methods for supporting students in building their vocabulary, while also increasing 

their motivation to learn English as a second language.  

The use of music and songs can be utilized as a teaching method, since these teaching 

methods provide students with opportunities for continual exposure to English vocabulary 

through music, rhythm, and repetition to help students retain vocabulary. In addition, songs 

can help create a more dynamic learning environment, reducing the anxiety that often 

accompanies learning a new language and encouraging active student participation. 

Songs are an effective teaching strategy because they are inexpensive and can be 

easily adapted for educational purposes. This study investigated how song use influences 

vocabulary skill development and engagement when learning English as a foreign language 

among adolescent students in the eighth grade at Unidad Educativa Particular Batalla de 

Jambelí. To accomplish this, a mixed-method, non-experimental descriptive exploratory 

study was employed to gather information about the students' perceptions, observe their 

engagement and participation in the classroom, and collect the opinions of the English 

teacher and school director. 

From a pedagogical perspective, this research develops a song guide as an approach 

for developing teaching practices to more accurately reflect the real-world needs of an 

educator. Additionally, the results of the research provide opportunity for further 

development of additional ways to use songs to enhance vocabulary acquisition and 

motivation and employ self-assessment techniques through the use of what is known as "Can 

Do Statements." Therefore, this research promotes improvement in the English teacher-

student learning dynamic and encourages more meaningful, engaging and motivating 

learning for students in the Basic General Education level. 
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CHAPTER I 

1. Theoretical Framework 

1.1 The Common European Framework of Reference for Languages (CEFR). 

The CEFR outlines core principles guiding language education, and evaluation 

worldwide. According to (Europe CEFR, 2020), this initiative aims for continuous support 

within European education programs by helping educators enhance their instructional 

methods and encourage an inclusive understanding of language usage across various 

contexts. 

CEFR is distinguished by integrating various methodologies in language it views 

education as an interactive endeavor where communication skills surpass mere linguistic 

knowledge acquisition. Additionally, it adopts an adaptable and introspective approach; 

providing broad for assessing students' development while fostering creative educational 

methodologies.(Europe CEFR, 2020).  

In relation to language skill enhancement, the Common European Framework for 

reference skills underscores the significance of having an extensive range of vocabulary 

across various stages of linguistic competence. Regard this, Europe CEFR (2020)state that 

“this scale concerns the breadth and variety of expressions used” (p. 131) which means that 

vocabulary learning must be approached from the perspective of both comprehension and 

oral and written production. By early stages like level 1, learners should demonstrate 

proficiency in using simple vocabularies and sentences pertinent to common daily scenarios. 

1.1.1 Can do Statements and their relation to vocabulary development 

A key tenet involves encouraging clear articulation of educational goals across 

various stages of schooling. In light of this viewpoint, "Can Do" defines language proficiency 

by focusing on students' actual communication abilities within authentic settings, valuing 

their development more than standardized tests and grades (Europe CEFR, 2020).  
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Descriptive terms indicating student abilities within a second language based on their 

linguistic competence levels. The sentences outline particular and practical communication 

activities that aid in tracking student development and evaluating distinct linguistic 

competencies (Language, 2020).  

The efficiency of "Can-Do" phrases, which are used as benchmarks to assess 

language learning through song, is derived from hypotheses that are further developed within 

the theoretical construct's conceptual foundations. The terms primarily relate to oral 

communication abilities, crucial during initial phases of mastering the English language 

(Language, 2020).  

By Level A1, learners can demonstrate proficiency in recognizing common words and 

phrases pertinent to daily life through clearly spoken material at moderate pace. The 

proficiency in this ability facilitates an effective method of learning new terms by drawing 

upon contextual information heard aloud. 

Alternatively, Level A1's Can-Do statements suggest that learners can generate short 

expressions and brief sentences intended to convey familiar matters like describing 

surroundings and exchanging basic facts. Through these songs, learners get chances to 

engage in conversational exercises by repeating what they've learned before (Europe CEFR, 

2020).  

1.1.2 Can Do Statements as tools for assessment and learning progress 

The can-do descriptors found within the Common European Framework of Reference 

serve dual purposes beyond merely describing language skills; they facilitate assessments 

through offering an accessible framework for setting educational goals, benchmarks, and 

evaluation metrics. In line with this, Europe CEFR (2020) highlights the positive formulation 

of educational aims and outcomes through “can do” definitions, which offer a clear, shared 
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roadmap for learning and a more nuanced way to gauge progress than an exclusive focus on 

test scores. 

1.2 Second language (L2) learning 

Fernández-Castillo (2016), highlights as a topic receiving significant focus within an 

applied context: second language acquisition research. Learning languages involves 

employing various techniques for acquisition. Also, Murphey (2013), explains that learning 

tactics encompass deliberate methods employed by learners for enhancing academic 

achievement in languages other than their native tongue. Those tactics boost the efficiency of 

self-directed study, allowing learners to navigate diverse linguistic contexts effectively. 

1.2.1 Definition and process of L2 acquisition 

According to Krashen (1989), second language development occurs through two 

distinct processes: learning and acquisition. Learning refers to the conscious study of 

grammatical rules, vocabulary, and language forms, typically developed in formal 

instructional settings. In contrast, acquisition is a subconscious process that occurs through 

meaningful exposure to the language, where the learner focuses on understanding messages 

rather than on the linguistic form. 

Krashen (1989), learning takes place through exposure to meaningful input that 

allows individuals to absorb grammatical patterns effortlessly and enhance their proficiency 

in another tongue. 

1.2.2 The role of vocabulary in L2 acquisition 

Vocabulary acquisition plays a fundamental role in the process of learning a second 

language, as it helps students communicate effectively in different contexts. Regard this, 

Tovar Viera (2019), argues that vocabulary is an essential component for achieving adequate 
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language proficiency, as it facilitates interaction with members of a linguistic community and 

promotes the development of communicative competence. 

From a traditional perspective, Vivanco (2001) points out that vocabulary learning has 

historically been associated with the use of word lists and mechanical repetition, mainly 

aimed at memorizing lexical items. This type of approach was widely used for a long time, 

although it contrasts with later perspectives that place greater emphasis on the communicative 

use of language. 

For his part, Krashen (1989) emphasizes that vocabulary acquisition occurs more 

effectively when learning is based on the comprehension of meaningful messages rather than 

on formal instruction. From this perspective, comprehensible input allows learners to acquire 

new vocabulary naturally through exposure to language that they understand. 

1.3 English language teaching in the Ecuadorian context 

1.3.1 Educational policies for the teaching of English in Ecuador 

According to Education (2014), establishes educational policies to be followed by 

institutions. This document indicates that agreement 41014 ratifies the obligatory nature of 

teaching this subject from eighth grade of General Basic Education (EGB), in addition to 

establishing that from the 2016-2017 school year, in the Sierra cycle and 2017-2018, in the 

Costa cycle, from 2nd grade of General Basic Education to 3rd grade of Bachillerato it will 

be mandatory for all public, private, fiscomisionales and municipal institutions to teach 

English. 

1.3.2 Constraints to English language learning in Ecuador 

Students' total communicative skill is impacted by the major obstacles they face when 

learning English in Ecuador. Ecuador is near the bottom of the global English proficiency 
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rankings and falls into the Very Low Proficiency group. This position reflects the country's 

relatively low level of English proficiency. (Index, 2021).  

Additionally, the country's poor proficiency levels continue to be a structural problem 

due to the continuous gaps in English language growth. These restrictions have a detrimental 

influence on students' capacity to acquire proficient English communication abilities. (Index, 

2021).  

1.3.3 Profile of students in the 8th grade of General Basic Education 

The Mandatory Education Levels Curriculum states that eighth-grade students in 

Basic General Education are in a transitional stage of the educational process, during which 

they continue developing their foreign language skills according to their age and cognitive 

characteristics (Education, 2016). At this level, English learning focuses on strengthening 

basic communication through the use of simple vocabulary and grammatical structures 

related to familiar and meaningful contexts. 

Additionally, by adding new lexical components and functional expressions that 

expand on information learned in earlier levels, the program encourages a progressive 

advancement of linguistic content. This progression seeks to promote the development of 

communicative competence in line with level A1 of the Common European Framework of 

Reference for Language by supporting the consolidation of listening comprehension and the 

initial production of basic oral messages (Education, 2016).  

1.4 Teaching methods used in vocabulary learning 

1.4.1 Playful method 

Bakhsh (2016), states that the use of games in vocabulary learning helps young 

learners avoid boredom and increases their enjoyment and interest in the learning process. 

The author highlights that these games facilitate vocabulary retention, as students find it 
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easier to remember word meanings when learning occurs in a playful and engaging 

environment. In this sense, games become an effective tool for maintaining students’ 

motivation and supporting vocabulary learning in the classroom. 

Students' enthusiasm to learn English was positively impacted by the use of songs as a 

playful tool and the application of ludic-didactic strategies based on songs. According to the 

study, students actively enjoyed singing and listening to songs, which helped them pronounce 

words correctly and participate more in class activities. Additionally, by using songs, students 

were able to increase their vocabulary and enhance their listening comprehension, which 

increased their use of English in class and kept them engaged throughout the learning process 

(Torres Garcia, 2019).  

1.4.2 Audio-lingual method 

Farnen (2025), explains that the audiolingual method approaches foreign language 

learning as a process of habit formation, prioritizing the development of oral expression, 

correct pronunciation, and the proper use of linguistic structures. This approach is mainly 

based on repetition and imitation activities, known as drills, which allow students to practice 

words and phrases systematically and reinforce structural language patterns.  

The use of songs in English lessons helps students acquire vocabulary by enabling 

them to make meaningful connections between new material and what they already know. 

According to the empirical results of the intervention, the study also shown that songs 

improved students' pronunciation and produced superior learning outcomes when compared 

to standard oral exposition approaches (Coto Lovato, 2014). 

1.4.3 Total Physical Response (TPR) en el aprendizaje del vocabulario  

A foreign language teaching approach called Total Physical Response (TPR) 

emphasizes the close connection between language and movement. By emphasizing listening 
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comprehension above oral production, this method enables students to react to instructions in 

the target language with gestures, body language, or tangible actions. According to this 

viewpoint, TPR is founded on the idea that understanding comes before verbal articulation, 

fostering a learning environment where kids can absorb vocabulary without feeling 

compelled to produce it right away (Velázquez Garriga, 2025).  

Velázquez Garriga (2025), asserts that the use of TPR in the classroom fosters more 

natural and meaningful learning, particularly at starting levels, by connecting language 

information to physical activities. The author emphasizes how responding physically to 

spoken instructions improves vocabulary retention because words are learned in 

circumstances that are familiar and tangible, enhancing listening comprehension and 

promoting inclusive learning processes. 

1.5 The use of songs as an educational strategy 

One didactic tool that promotes vocabulary acquisition in educational settings is the 

use of songs as an instructional technique in English language instruction. Cachago (2018), 

asserts that using songs in the classroom enhances the teaching-learning process by giving 

pupils a more engaging and dynamic manner to learn new language. The author emphasizes 

how those songs foster a positive learning atmosphere where students participate and show 

more interest in English classes. 

Additionally, using songs promotes active student participation through listening, 

repetition, and interaction exercises that help with word retention. Cachago (2018), this 

approach can be more successful than conventional techniques like oral exposition since 

students perform better when language is introduced through songs that are tailored to their 

interests and skill level. In this way, especially in basic education settings, songs serve as a 

helpful tool that encourages motivation and meaningful vocabulary development. 
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1.5.1 Definition and importance of the use of songs in teaching 

According to Cachago (2018), using songs in English lessons incorporates a teaching 

tool that helps students acquire vocabulary and pronunciation since it gives them a chance to 

practice the language in an engaging and interactive setting. In contrast to studies that mostly 

concentrate on oral exposure, the author notes that songs can help with word repetition and 

recognition within a meaningful context, which can result in improved learning outcomes. 

Sadiqzade(2025) states that using songs in English language instruction promotes 

vocabulary growth and listening comprehension by offering regular and significant linguistic 

input through music. The author also highlights how using music can boost students' 

enthusiasm, lessen their anxiety, and foster a helpful learning atmosphere while they are 

learning a language. 

1.5.2 Song-based activities to teach vocabulary 

Millington (2011), state that song-based activities foster language development 

through rhythm, repetition, and continuous exposure to linguistic structures, all of which can 

improve vocabulary acquisition and understanding. The author makes the case that using 

songs in foreign language classes can encourage active student participation and strengthen 

learning through repeated listening and text comprehension, particularly when utilizing 

exercises like filling in lyrics, finding keywords, or repeating song snippets. 

Similarly, the use of songs in foreign language teaching has some positive effects on 

the immediate retention of linguistic content, compared to activities that do not incorporate 

music. According to his research, music promotes involuntary mental repetition of language 

content, which can aid in language processing and memorization. In this way, song-based 

exercises are a tool that helps students acquire vocabulary by strengthening their recall and 

retention of the language material covered in class. (Salcedo, 2010).  
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1.5.3 Structured song-based activities in EFL classroom  

Shen (2009), explain that songs can be successfully included into the teaching-learning 

process in English as a foreign language (EFL) because they offer a realistic setting for 

language acquisition and facilitate the systematic development of vocabulary and listening 

comprehension. The author highlights how song lyrics make it easier to recognize words and 

idioms. From this vantage point, the resource's organic repetition helps to strengthen language 

acquisition and retention. 

A listening lesson can be divided into three phases, each with distinct learning 

objectives: pre-listening, while-listening, and post-listening. According to the author, students 

can activate their past knowledge during the pre-listening stage, concentrate on paying attention 

and understanding the material during the while-listening stage, and consolidate what they have 

learned during the post-listening stage. (Al Bloushi, 2024).  

1.6 Motivation and meaningful learning 

Since motivation directly affects students' willingness to actively participate in the 

teaching-learning process, it is a crucial component in learning a second language. The 

learning environment, the teacher's position, and the pedagogical preparation created in the 

classroom all have a significant impact on motivation in second language instruction. 

Additionally, motivation does not operate in a vacuum; rather, it can be developed through 

the interplay of environmental, pedagogical, and personal elements that might affect how a 

student approaches language acquisition. (Ferrando, 2023).  

Likewise, Jin (2014), explain  that that motivation plays a key role in foreign language 

acquisition, especially when it comes to students' instrumental and integrative orientations. 

The author highlights that students' dedication and motivation to improve their language 

skills will be significantly impacted by their attitudes toward the language and how they view 

the learning process. The results of this study support the importance of motivation as a 
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crucial component in learning English as a foreign language, despite the fact that it takes 

place in a university setting. 

1.6.1 Theories of motivation in L2 learning 

The study of motivation in language learning has been approached from various 

theoretical perspectives. In this context, Zenotz (2012) establish that motivation in foreign 

language learning is conceived as a complex and dynamic phenomenon that can be influenced 

by various individual, social, and educational factors. The author explains that motivation 

cannot be understood as a fixed trait of the student, but rather as a process that evolves and is 

conditioned by the classroom context, the characteristics of the tasks proposed, and the 

interaction between teachers and students. These elements influence the development and 

maintenance of motivation during the teaching-learning process.  

1.6.2 Meaningful learning 

Meaningful learning is a cognitive approach that places the student's prior knowledge 

as the key factor in the acquisition of new learning. Moreira (2020) drawing on the theory of 

Ausubel, learning occurs when new information is connected in a non-arbitrary way to the 

knowledge already existing in the student's mind, allowing for a more stable and lasting 

construction of knowledge.  

According to this viewpoint, learning entails more than just memorizing facts; it also 

entails organizing information logically to make it easier to integrate new information with 

what is already known. Since deep knowledge is attained when concepts are connected to one 

another and develop significance inside the student's cognitive structure, students' interest and 

willingness have an impact on the quality of learning. (Moreira, 2020).  
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1.7 Didactic resources and their effectiveness in vocabulary development. 

Teaching resources are essential to the process of teaching and learning a foreign 

language because they help teachers in their work and promote student participation. In this 

way, motivation is a crucial component of the educational process; teachers need to use tools 

and techniques that enhance the significance of language learning. As long as the resources 

are in line with the educational context and pedagogical goals, they can assist create a more 

engaging and useful learning environment where students can actively participate and 

advance their knowledge. (Vaquero, 2012). 

1.7.1 Visual resources in EFL learning 

The use of visual resources in teaching English as a foreign language plays a 

fundamental role in constructing meaning, as it supports learning through nonverbal stimuli. 

According to Wright (1989), images have long been used as a resource to help clarify concepts, 

spark students' interest, and facilitate understanding of ideas, objects, and actions within 

specific contexts. 

Pictures actively participate in the interpretation process in addition to accompanying 

language, inspiring pupils to create methods for deriving meaning without solely depending 

on translation. Similarly, when combined with verbal components, visual resources provide a 

quicker and deeper comprehension of the language since they consider both the context and 

the communication parts of the exchange. This strategy supports language learning more 

successfully by utilizing both verbal and nonverbal cues, which is in line with the 

communicative methodology. (Wright, 1989).  
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CHAPTER II 

2. METHODOLOGY 

2.1 Type of research 

This research was conducted using a mixed-method approach, integrating quantitative 

and qualitative methods to analyse the use of songs as a pedagogical strategy for learning 

English vocabulary among eighth-grade students at Unidad Educativa Particular Batalla de 

Jambelí. According to Creswell (2009) mixed methods research combines quantitative and 

qualitative approaches to obtain a more comprehensive understanding of the phenomenon 

under study, which is particularly relevant in educational research. 

The quantitative approach allowed for the collection of numerical data related to 

students' appreciation and interest in the use of songs in English classes through surveys 

administered to students, while the qualitative approach allowed for the interpretation of 

opinions and criteria expressed by the teacher in the area and one of the authorities of the 

educational institution through interviews, as well as the observation of student’s behaviour 

in the classroom through a group observation form and 14 individual observation forms.  

2.2 Research, methods, techniques, and instruments 

The research was descriptive and exploratory in nature, as it sought to describe and 

analyze the perceptions, attitudes, and possible effects of using songs in English vocabulary 

learning, without deliberately manipulating the study variables. Similarly, a non-experimental 

design was presented, as it was limited to observing and analyzing the educational reality as it 

unfolded in the students' natural context. 

Additionally, the study was propositional in nature, since, based on the results 

obtained in the diagnostic phase, a teaching guide based on songs was designed as a 

pedagogical proposal aimed at strengthening English vocabulary learning in eighth-grade 

students in General Basic Education. 
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2.3 Techniques 

The present study employed a set of research techniques aligned with a mixed-

methods approach to obtain a comprehensive understanding of using songs for vocabulary 

development for eighth-grade students. The present study used surveys, interviews, and 

observation as research techniques.  

2.3.1 Survey 

To gather relevant information for this research, a survey was conducted among 

eighth-grade students at the Batalla de Jambelí Private Educational Unit, using Google Forms 

as a means of data collection, in order to obtain quantifiable data on their perceptions, 

interests, and experiences related to the use of songs to learn English vocabulary. 

2.3.2 Interview 

Two interviews were conducted, one with the school's principal, Msc. Nathalia 

Portilla, and another with the English teacher, Nicole Garcés, who also serves as the 

department coordinator. These open-ended interviews provided qualitative information 

related to pedagogical criteria, institutional vision, and considerations of the use of songs in 

the teaching-learning process. 

2.3.3 Observation sheets 

Direct observation sheets were used to record participation, interaction, response to 

instructions, evidence of interest, and use of vocabulary in the classroom. A group 

observation sheet was used to measure group interaction and response, and 14 individual 

sheets were used, given the small size of the population, to analyse participation, response to 

instructions, use of vocabulary, and interest in the use of songs in more detail. 
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2.4 Instruments 

The research instruments were designed to collect valid and reliable data related to 

vocabulary learning through songs. A structured survey questionnaire was administered to 

students to gather quantitative information about their perception, motivation, and 

experiences in English classes.  An interview guide with open-ended questions was used with 

the principal and the English teacher to gather qualitative data on pedagogical practices in the 

institution. Furthermore, observation checklists were utilized to document students’ 

participation, conduct, and vocabulary usage during the classroom activities.  These 

instruments enabled the collection of numerical and descriptive data, facilitating data 

triangulation and enhancing research credibility. 

2.5 Research Questions 

1. How does the use of songs influence the development of vocabulary in 8th-grade A1 

students?  

2. Why is the use of songs considered important for English vocabulary development in 

A1 students?  

3. What didactic strategies based on songs can be implemented to optimize the 

development of English vocabulary in 8th-grade students of General Basic Education 

at the Unidad Educativa Batalla de Jambeli? 

2.6 Research variables 

The following variables were considered in this research: 

2.6.1 Independent variable 

Use of songs as a teaching strategy in the English language teaching-learning process. 
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2.6.2 Dependent variable 

Development of English vocabulary and students' interest in learning the language. 

These variables allowed us to analyse the relationship between the use of songs in the 

classroom and their influence on vocabulary learning and student motivation. 

2.7 Population and sample                                                                                                                            

The study population consisted of 14 eighth-grade students froms the Unidad 

Educativa Particular Batalla de Jambelí. 

Due to the small number of students, the entire population was included in the study; 

therefore, it was not necessary to apply a probabilistic sampling method. In this sense, an 

intentional sample was considered, selected for its accessibility and relevance to the research 

objectives. 

The small size of the population allowed for a more detailed and in-depth analysis of 

each student's behaviour, participation, and interest, especially through individual observation 

forms.  

2.8 Procedure 

The research was carried out in several stages. First, a literature review was conducted 

on the use of songs for English vocabulary development. Subsequently, surveys were 

administered to the students, and interviews were conducted with the English teacher and the 

principal of the educational institution. In addition, observation sheets were used to record 

aspects related to student participation, vocabulary use, and interest during English classes. 

Finally, based on the analysis of the results obtained, a teaching guide was designed using 

songs as pedagogical advice aimed at reinforcing English vocabulary learning in eighth-grade 

students in General Basic Education. 
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2.9 Data analysis 

The quantitative data obtained through the surveys were analysed using descriptive 

statistics, frequencies, and percentages, which allowed for the interpretation of students' 

responses regarding the use of songs in English class. In addition, the qualitative data 

collected through interviews and observation checklists were analysed descriptively and 

interpretively, allowing us to identify relevant patterns, perceptions, and trends that served as 

the basis for the development of the teaching proposal. 
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CHAPTER III 

3. RESULTS AND DISCUSSION 

3.1 Survey Applied to 8th-grade EGB Students of the Unidad Educativa Particular 

Batalla de Jambelí 

3.1.1 Would you like to learn English using songs? 

Figure 1  

Students' interest in learning English through songs 

 

Note. Own Elaboration  
 

Figure 1 shows the results obtained from the survey administered to 14 students to 

determine their level of interest in learning English through songs. The data show that 35.7% 

of students indicated that they would often like to learn English using songs, while 28.6% 

stated that they would always be interested in this type of learning. On the other hand, 28.6% 

said that they would sometimes like to learn English through songs, and only 7.1% indicated 

that they were never interested in this teaching methodology. These results show that the 

majority of students (64.3%) are receptive to the use of songs in learning English. 

The obtained results show a positive tendency among students toward learning 

English through the use of songs. Similarly, Millington (2011) explains that songs play an 

important role in language development in children learning English as a foreign language, as 

they facilitate listening comprehension and vocabulary learning. From this perspective, the 
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interest shown by students can be interpreted as a favourable indicator for the use of song-

based teaching strategies, as they create an environment of participation and frequent contact 

with the language. Therefore, the use of songs in the classroom not only responds to students' 

preferences but also constitutes a pedagogical resource that helps reinforce English learning 

at early levels. 

3.1.2 Do you listen to music in English? 

Figure 2  

The frequency with which students listen to music in English 

 

Note. Own Elaboration  

 

Figure 2 shows the results of the survey administered to eighth-grade students 

regarding how often they listen to music in English. The data shows that 50% of students said 

they listen to music in English frequently, while 21.4% said they always do so. On the other 

hand, 14.3% of students said they listen to music in English sometimes, and the remaining 

14.3% of respondents said they never listen to music in this language. These results help to 

show that most students have regular exposure to the English language through music outside 

the school context. 

The results obtained reflect that a significant proportion of students listen to music in 

English frequently. This suggests a positive attitude towards the use of songs, because songs 
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create a relaxed and pleasant atmosphere and encourage participation and engagement 

(Millington, 2011). In this sense, the good perception of the participants reinforces the idea 

that music can become an effective resource for facilitating English language learning, 

contributing to the creation of a less threatening and more meaningful environment. 

3.1.3 Do you think music can be used as a learning tool? 

Figure 3  

The use of music as a learning tool 

 

Note. Own Elaboration  

 

Figure 3 shows a considerably perception of the use of music as a learning tool. 

42.9% of students believe that it can always be used for this purpose, 35.7% indicate that it 

can often be used, and 21.4% responded that music can sometimes be used as a learning tool. 

No students selected the option “never” (0%). These results indicate a high level of 

acceptance, 78.6%, which reinforces the idea that, for this population of eighth-grade 

adolescents, music is perceived as a useful tool in the educational process. 

These results are consistent and demonstrate that the use of song in the classrooms are 

very useful because students show more interest instead the traditional methos of learning. In 

the same way, Coto (2014) argues that the use of songs can lead to positive learning 

outcomes and that, compared to traditional methods such as oral presentation, it can 
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contribute to better results, including improvements in aspects such as recognition and 

pronunciation of the vocabulary studied. 

3.1.4 Would you agree to include musical events in your classroom as a method for 

learning English? 

Figure 4  

The inclusion of musical events as a method for learning English in the classroom.  

 

Note. Own Elaboration  

 

Figure 4 shows a mostly positive acceptance of the inclusion of musical events as a 

method for learning English in the classroom. Fifty percent of students said they often agreed 

with this proposal, while 35.7% said they always agreed. Meanwhile, 14.3% said they 

sometimes agreed, and no students selected the option “never” (0%).  

This analysis coincides with the findings of Coto (2014), who argues that 

incorporating songs and musical activities into the English classroom can generate better 

results in the teaching-learning process compared to traditional methods such as oral 

presentation. The author points out that these strategies promote motivation, participation, 

and meaningful learning, in addition to improvements in areas such as vocabulary recognition 

and pronunciation. In this sense, the high level of acceptance shown by eighth-grade students 
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reinforces the idea that musical events can be an effective and relevant pedagogical strategy 

for learning English in the classroom. 

3.1.5 Would you like a guide to developing English language learning using songs? 

Figure 5  

Using a guide for developing English language learning through songs. 

 

Note. Own Elaboration  

 

Students are strongly inclined to use a guide to develop English language learning 

through songs, as seen in Figure 5. Of those surveyed, 57.1% stated they would always prefer 

to have a guide, 21.4% said they would frequently agree, and another 21.4% said they would 

occasionally agree. The never option received no answers (0%), indicating that this proposal 

was fully accepted.  

Taken together, these data reflect a positive attitude toward the use of structured 

materials, such as a teaching guide that integrates music as a teaching resource in English 

language learning for eighth-grade students. Richards (2013), explains that effective language 

learning is supported by coherent curriculum planning and well-designed instructional 

materials that organize classroom activities, define learning objectives, and facilitate student 
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participation. In this sense, the use of a teaching guide can contribute to a more structured, 

coherent, and meaningful teaching-learning process. 

3.1.6 In your opinion, is music a motivational tool in English classes? 

Figure 6  

Music as a motivational tool in English classes.  

 

Note. Own Elaboration  

 

Figure 6 shows that most people have a favorable opinion of music's ability to inspire 

students in English classrooms. 35.7% of students stated they frequently use music as a 

motivational factor, compared to 42.9% who said they always do. However, no student chose 

the option "never" (0%), while 21.4% stated that it occasionally fulfills this function. With 

78.6% of favorable replies, these findings show a high degree of acceptance, indicating that 

most students view music as a tool that encourages motivation in the English classroom. 

These findings are consistent with (Ferrando, 2023), who emphasizes that motivation 

in second language learning is strongly influenced by the learning context and the 

pedagogical strategies implemented in the classroom. From this perspective, the use of music 

as a teaching resource contributes to creating a more engaging and motivating learning 

environment, which encourages students’ willingness to participate actively in English 

classes. Therefore, the positive perception shown by the students supports the idea that music 

functions as an effective motivational tool in the English language learning process. 
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3.1.7 Do you think music is a technique that helps develop English language skills? 

Figure 7  

Music as a technique for developing English language skills.  

 

Note. Own Elaboration  

 

Figure 7 illustrates a largely positive assessment of the use of music as a technique for 

developing English language skills. Fifty percent of students said that music always 

contributes to this purpose, while 42.9% said it often does. Only 7.1% selected the option 

“sometimes,” and no students selected the option “never” (0%). These data show a high level 

of acceptance, with 92.9% of responses being positive, suggesting that most students perceive 

music as an effective technique for promoting the development of language skills in English 

language learning. 

This perception is consistent with Richards (2013), who emphasizes that the 

development of language skills is closely related to the teaching techniques and pedagogical 

resources used in the classroom. According to the author, effective instructional strategies 

and well-planned learning activities support the development of learners’ language skills 

within a coherent teaching-learning process. In this sense, music can be understood as a 

pedagogical technique that contributes to the development of English language skills when it 

is meaningfully integrated into classroom practice. 
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3.1.8 Do you think songs help you increase your vocabulary to improve your 

English language learning? 

Figure 8  

Songs as a resource for increasing vocabulary in English language learning. 

 

Note. Own Elaboration  
 

Figure 8 highlights a particularly positive perception of the use of songs as a resource 

for increasing vocabulary in English language learning. 57.1% of students said that songs 

always help them expand their vocabulary, while 28.6% said that they often contribute to this 

purpose. Meanwhile, 14.3% said that they sometimes fulfil this function, and no students 

selected the option “never” (0%). Overall, these results reflect a high level of acceptance, 

with 85.7% of responses being positive, suggesting that most students perceive songs as an 

effective resource for strengthening vocabulary in English language learning. 

The obtained results indicate that most students perceive that the use of songs 

contributes to increasing their vocabulary in English language learning, suggesting a positive 

assessment of this resource as a pedagogical support. In this sense, Murphey (2013), points 

out that songs present accessible, repetitive, and contextualized language, which facilitates 

the progressive retention of new words and expressions. In addition, constant exposure to 

lexical structures within a meaningful context promotes memorization and spontaneous use 
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of vocabulary, making learning a more natural and less mechanical process. In this sense, the 

use of songs serves a motivational function, but it can also act as an effective strategy to 

strengthen vocabulary development in students, especially when it is integrated in a planned 

way into the English classroom. 

3.1.9 Do you think that learning songs can improve the use of grammar in context? 

Figure 9  

Using songs to improve the use of grammar in context when learning English.  

 

Note. Own Elaboration  

 

Figure 9 shows that the results reveal a mostly positive perception of the use of songs 

to improve grammar in context. 42.9% of students indicated that songs often contribute to 

this aspect, while 21.4% believe that they always do. Meanwhile, 35.7% said that this benefit 

is sometimes achieved, and no students selected the option “never” (0%). Overall, these data 

reflect a high percentage of acceptance, indicating that students recognize the potential of 

songs as a support for the contextualized use of grammar in English language learning. 

These results are in line with the views of Murphey, (2013), who argues that songs 

have repetitive linguistic structures that facilitate the internalization of grammatical patterns 

in a natural way. From this perspective, grammar is not learned mechanically, but can be 

integrated into a meaningful context to promote understanding and functional use of the 
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language. The positive perception of students suggests that the use of songs can contribute to 

a more intuitive acquisition of grammar, especially when used in a planned manner in the 

classroom, reinforcing communicative learning of English. 

3.2 Results of interviews conducted with the principal and teacher of the Unidad 

Educativa Particular Batalla de Jambelí 

3.2.1 Interview Results: Principal  

 

Table 1  

Interview with the Principal 

Question Key Inference 

¿Cuenta con un plan de capacitación 

para sus docentes?  

 

The school seeks to provide ongoing training to 

teachers through internal collaboration and 

external training that supports professional 

development. 

¿Realiza revisión de los planes de 

clases de sus docentes?  

The lesson plans are reviewed periodically to 

ensure compliance with institutional and 

Ministry of Education standards, as well as the 

effectiveness of classroom learning. 

¿Con qué frecuencia realiza 

acompañamiento pedagógico?  

The institution provides regular pedagogical 

support throughout the school year. 

¿Cuáles son los pasos didácticos que 

sigue la docente de inglés en el 

desarrollo de la clase?  

English teachers often use audio and 

audiovisual resources (videos) to support 

language comprehension and learning.  

¿La docente de inglés hace uso de 

estrategias didácticas para el 

desarrollo de la clase?  

Teaching strategies are adapted to the age and 

learning needs of the students, taking into 

account differences in educational levels. 

¿Considera necesario que se utilice la 

música como método de enseñanza del 

idioma inglés?  

Music can be a good strategy for improving 

speaking, vocabulary acquisition, and 

pronunciation. 

¿Considera que, al utilizar la música 

como método de enseñanza del idioma 

inglés, mejoraría el rendimiento 

académico de los alumnos? 

Music-based activities reduce anxiety, increase 

student motivation, and contribute positively to 

academic performance. 
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¿Estaría dispuesto a proporcionar 

herramientas tecnológicas para que la 

docente de inglés pueda utilizar la 

música como estrategia de enseñanza 

en las aulas de clases? 

The school has demonstrated its commitment to 

providing technological resources and enabling 

the implementation of innovative music-based 

learning strategies. 

Note. The complete interview transcript is included in annexe 3. 
 

Related Codes 

Based on interviews with principals, the following codes were identified: 

• Teacher professional development. 

• Educational supervision. 

• Use of musical and audio-visual resources. 

• Student motivation and academic performance. 

• Academic support and technical resources. 

Analysis   

The principal of the institution expressed her support for the use of songs as a 

teaching strategy in English classes. During the interview, she also acknowledged that music 

motivates students and could facilitate learning, especially when the goal is to improve 

pronunciation and vocabulary in a natural and less stressful way. This point of view was 

particularly relevant because, as the principal mentioned, English is a subject that many 

students find difficult.  

Furthermore, the principal emphasized the commitment of the Unidad Educativa 

Particular Batalla de Jambelí to teacher supervision and training. She pointed out that the 

appropriate use of songs in the classroom requires careful planning and support from the 
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school. With this in mind, the use of songs can help improve academic results and thus create 

a more enjoyable learning environment in the classroom. 

3.2.2 Interview Results: English Teacher 

 

Table 2  

Interview with the English Teacher 

Question Key Inference 

1. What aspects do you take into 

account when selecting a song? 

The selection of songs depends on the students' 

level, the content of the song, the clarity of 

pronunciation, and the rhythm. 

2. What characteristics do you think 

songs should have, as a teaching 

resource, to be used in English 

classes? 

Songs should be clear, repetitive, appropriate 

for the level A1, and suitable for reinforcing 

vocabulary. 

3. What kind of songs do you use in 

foreign language classes, and how 

well are they received by students? 

Educational and age-appropriate songs create 

high student motivation and active 

participation. 

4. How do you think songs contribute to 

students' correct use of English 

grammar and vocabulary? 

Songs express language in a meaningful 

context and promote memory, pronunciation, 

and communication skills. 

5. Do you think songs as a teaching 

resource help students speak naturally 

and coherently? Why?  

Music promotes natural oral expression, 

reduces pressure, and improves fluency and 

pronunciation.  

Note. The complete interview transcript is included in annexe 5. 

Related codes 

Based on interviews with English teachers, the following key codes were identified. 

• Song selection criteria are based on student level and program. 

• Songs should add educational value to English classes. 

• Student motivation and participation in the classroom. 

• The contribution of music to vocabulary, pronunciation, and confidence. 

Analysis 
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According to the interview, the English teacher had a positive attitude towards the use 

of songs in class, pointing out that singing motivated and encouraged students to participate 

actively. This is because working with songs creates a more relaxed and fun atmosphere in 

class and fosters students' participation because they feel more confident. 

Speaking about her experience as a teacher, she mentioned that using songs with simple 

phrases and clear pronunciation facilitated the use and understanding of the English language, 

and these would be the most appropriate songs for level A1. For this reason, it is essential to 

consider the level of the students and the objective of the lesson when choosing a song. In 

general, what she mentioned in that interview is that she believed songs are a good resource 

for learning vocabulary, as they encourage improving fluency and confidence. 

3.3 Results of observation checklist to 8th-grade EGB Students of the Unidad 

Educativa Particular Batalla de Jambelí 

 

Table 3  

Results of the observation checklist applied to 8th-grade students 

Observable Indicador Yes No Total 

1. Recognizes basic words related to the unit topic (school 

vocabulary, routines, animals, etc.). 
11 3 14 

2. Participates actively in listening activities based on songs. 10 4 14 

3. Follows simple instructions given by the teacher in English. 8 6 14 

4. Repeats words or phrases from the song with 

understandable pronunciation.         
10 4 14 

5. Uses basic grammatical structures (e.g., there is / there are, 

present simple, past simple, can/can't) according to the unit 

studied.        

11 3 14 

6. Produces simple sentences related to the class topic. 10 4 14 

7. Interacts with classmates using basic expressions in 

English. 
3 11 14 

8. Show interest and motivation during musical activities.   13 1 14 
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9. Correctly associate images with words or phrases heard.       8 6 14 

10. Memorize fragments of the song (chorus or repetitions). 13 1 14 

11. Demonstrate progressive improvement in pronunciation 

during the unit.  
11 3 14 

Note. The complete checklist is included in annexes 8 and 9. 

 

Analysis:  

Based on the application of the group and individual observation checklist during 

English classes with eighth-grade students, the results demonstrated relevant information 

related to students’ participation, motivation, and language performance when songs were 

used as a teaching resource. 

At a group level, most students demonstrated active participation during listening and oral 

production activities related to songs (indicators 2, 4, and 6). Participation was mainly 

voluntary; however, it was observed that approximately four students tended to remain 

passive, especially at the beginning of the activities or when new content was introduced. 

According to the teacher’s observations, that behaviour is recurrent in other classes as well. 

To encourage their involvement, the teacher frequently addressed those students directly, 

which facilitated assessing their understanding and gradually increasing their participation. 

In terms of motivation and interest in learning (indicators 8 and 10), the students 

reacted positively to the use of songs. When the activity began, they were shy, especially 

when asked to sing. However, as the class progressed, they gained confidence and became 

more willing to participate, especially when they realized that the teacher was also 

participating in the class activities. That contrasts with the more theoretical parts of the class, 

where it was evident that the students were more distracted; therefore, it can be said that the 

use of songs maintained the students' attention more effectively. The research showed that 

one of the students, who usually had difficulty concentrating during the classes, but on that 
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occasion revealed interest in the songs and was one of the first to start singing, indicating the 

motivating effect of songs in the classroom, even for students who were considered to have 

learning difficulties.  

With regard to understanding instructions in English (indicators 3 and 9), it was 

observed that slightly more than half of the students followed instructions without major 

difficulty and even helped their classmates when necessary. The other students needed 

support in their native language to understand the instructions. To foster them, gestures, 

repetition, and visual aids with images were used, which made it easier for the students to 

understand the activities.  

As for interaction among students who used English (indicator 7), a collaborative 

attitude was observed, as students supported one another during activities. However, most 

interaction among classmates took place in Spanish, and very few students interacted in 

English. That indicates that, although there was an excellent interaction, it was still necessary 

to reinforce the use of English in spontaneous situations.  

In terms of vocabulary recognition, grammar use, and pronunciation (indicators 1, 5, 

and 11), most students were able to identify, repeat, and remember the vocabulary practiced 

through the songs. In some activities, several students were even able to recognize words 

using only images and the background song, demonstrating a progressive improvement in 

vocabulary retention.  

Individually, we can consider three students who had more difficulties, mainly related 

to oral participation, pronunciation, and vocabulary use. Despite these challenges, some 

positive changes were observed during class. Of the three students, one in particular showed 

greater interest and willingness to participate voluntarily as the class progressed, while the 

other two remained more passive and participated less than their classmates. These 



47 
 

observations suggest that the use of songs creates a more motivating and inclusive learning 

environment. Similarly, the importance of taking individual learning rhythms into account 

was highlighted, as each student needs their own space and time to learn and understand. 

3.4 Discussion of results 

The obtained results through student surveys, observation lists, and interviews with 

the English teacher and the principal of the educational unit provided information on the use 

of songs as a teaching resource for developing English vocabulary in 8th-grade students in 

general basic education. In general, the results indicate that incorporating songs into English 

classes further increases students' interest, motivation, and participation, which promotes 

vocabulary comprehension and more engaging learning. 

In addition, the results show that the use of songs contributes to vocabulary 

recognition, retention, and gradual use, as well as improvements in pronunciation, even in 

cases of students with greater learning difficulties. The perspectives of both the English 

teacher and the principal reinforce these conclusions, highlighting the importance of musical 

and technological resources in creating more dynamic and meaningful learning environments. 

These results support the use of more dynamic strategies and justify the development of the 

proposal that will be presented in the next chapter. 
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CHAPTER IV 

4. PROPOSAL 

4.1 Proposal title 

SING AND LEARN: TEACHING GUIDE BASED ON SONGS FOR DEVELOPING 

ENGLISH VOCABULARY IN 8TH-GRADE STUDENTS IN GENERAL BASIC 

EDUCATION 

4.2 Objectives 

4.2.1 General Objective 

To use the teaching guide, sing and learn, focused on the use of songs to strengthen 

English vocabulary development for 8th-grade students at Unidad Educativa Particular 

Batalla de Jambelí. 

4.2.2 Specific Objective 

To design a variety of educational activities based on songs that integrate listening, 

speaking, and vocabulary skills, promoting meaningful and communicative learning of the 

English language. 

To practice A1.1 vocabulary related to the thematic areas of the national curriculum 

with songs. 

To integrate self-assessment tools that help students monitor their vocabulary 

development and thus evaluate the impact of song-based activities. 

4.3 Introduction 

This proposal presents the “Sing and Learn” guide, which is a song-based guide for 

developing English vocabulary in 8th-grade students in general basic education. Its objective 

is to help English teachers improve vocabulary learning by using songs as teaching materials. 

The development of this proposal is based on the results obtained in the diagnostic phase of 
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the study, which revealed that eighth-grade students showed a positive attitude and interest 

when songs were included in English classes. These results suggest that music creates a 

motivating learning environment, encourages participation, and facilitates vocabulary 

acquisition, especially in the case of A1-level students, who benefit from repeated exposure 

to the language. 

This guide is divided into different lessons that integrate listening, speaking, and vocabulary 

learning through songs, following a meaningful and student-centered approach. Each lesson 

includes an objective, activities organized into three stages: pre - listening, while listening, 

and post listening, as well as recommendations for the teacher and a self-assessment section 

at the end of each unit. In this way, the objective of this proposal is to respond to the needs 

identified in the classroom and help improve eighth-grade students' English vocabulary 

learning. 

4.4 Justification  

The implementation of this material is justified, as it responds to the teaching and 

learning needs of eighth-grade students at Unidad Educativa Particular Batalla de Jambeli. 

These needs were identified in students who were most motivated and interested in learning 

English through songs. From an educational perspective, songs make a significant 

contribution to vocabulary acquisition, pronunciation, and listening comprehension. In 

addition, the guide is aligned with the National Curriculum for English in General Basic 

Education and provides teachers with practical and flexible resources, including structured 

activities, teaching materials, visual aids, and self-assessment tools, which will allow them to 

monitor student progress while creating a more dynamic and motivating learning 

environment. 

According to the results obtained in the survey and observation sheets, it was possible 

to demonstrate the interest that eighth-grade students have in learning vocabulary through 
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songs, as well as the favorable opinion that the principal and teacher have about teaching 

vocabulary using this resource. 
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4.5 Impacts 

 

There are three impacts to analyze  

• Linguistic impacts  

• Academic impacts  

• Psycholinguistic impacts  

 

Table 4  

The Numerical Impact Levels are: 

Numerical impact levels 

-3 High negative impact  

-2 Medium negative impact  

-1 Low negative impact  

0 No impacts  

1 Low positive impact  

2 Medium positive impact  

3 High positive impact 

Take from: Posso (2013) 

Formula to collect results.  

IL (Impact Level) =             ∑                   = 12 

                                  number of ítems           4 

 

∑ = The results of each indicator are added.  

4 = Number of indicators included in the table. 

4.5.1 Linguistic Impacts 

 

Table 5  

Linguistic Impacts Indicators 

Indicator                                                                                                 Impact Levels          

 -3      -2      -1      0     1     2     3 
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1. I can recognize vocabulary related to daily activities 

through songs. 

2. I can understand the meaning of common words when 

listening to songs in class. 

3. I can use new vocabulary in short and simple 

sentences. 

4. I can pronounce basic vocabulary with teacher 

support.  

                                                 X 

                                                  X 

                                             

                                            X 

                                            X 

Total                                                  10 

Note. Own Elaboration  

                

 

                                                                    

Linguistic Impact Level =                ∑                = 10    = 2,50 

                                              number of ítems          4 

 

Linguistic impact level= Medium positive impact 

Analysis: 

It can be observed that the linguistic indicators analyzed present values between 

medium and high levels, which shows a medium positive impact on vocabulary development 

in eighth-grade students. From this perspective, the use of songs as a teaching resource helps 

students recognize words related to everyday activities, allowing them to become familiar 

with new vocabulary naturally and progressively through repeated listening. 

In terms of understanding the meaning of common words when listening to songs, 

there is a positive impact because the lyrics present clear, repetitive, and contextualized 

language. This helps students connect sound and meaning, allowing them to understand 

vocabulary without constantly resorting to translation.  
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Similarly, the use of songs contributes to the use of new vocabulary in short, simple 

sentences. Through guided activities, students create short sentences from the words they 

have learned, demonstrating that music not only promotes receptive comprehension but also 

the initiation of oral presentation. This process is reinforced by the use of models, repetition, 

and visual support during activities. 

Finally, when it comes to the pronunciation of basic vocabulary, this has a medium 

positive impact, as students have the support of the teacher and the constant auditory support 

provided by the songs. Rhythmic repetition and melody help reduce anxiety when speaking. 

There is also an improvement in intonation, and it allows students to express themselves with 

greater confidence, strengthening vocabulary development in a dynamic and motivating 

learning environment. 

4.5.2 Academic Impacts 

 

Table 6  

Academic Impacts Indicators 

Indicator                                                                                                 Impact Levels          

 

1. Oral production is promoted through structured 

activities based on songs. 

2. Active participation by students in individual, pair, and 

group activities is encouraged. 

3. Vocabulary learning is reinforced through dynamic and 

repetitive activities. 

4. Motivation and interest in learning English during 

classes is increased. 

-3      -2      -1      0     1     2     3               

  X 

 

                                         X 

                                          

                                         X 

                                                 X 



143 
 

Total                                                  10 

Note. Own Elaboration  

 

Academic Impact Level =                ∑                = 10    = 2,50 

                                              number of ítems          4 

 

Academic impact level: Medium positive impact 

Analysis: 

The use of songs as a teaching resource during classes has been shown to have a 

positive impact on vocabulary learning in 8th grade. Song-based activities combine listening, 

repetition, and speaking to promote the progressive development of communication skills in 

the classroom. 

One of the main academic contributions of this proposal is the strengthening of oral 

production and vocabulary development through guided activities. Songs offer clear models 

of pronunciation and structure, which makes it easier for students to practice the language 

without feeling excessive pressure. This approach will help students participate more actively 

and consistently during English classes. 

Similarly, participation and cooperation have improved. Song-based activities involve 

individual, pair, and group dynamics that encourage interaction among students and support 

collaborative learning. This type of work reinforces the vocabulary learned and significantly 

improves content comprehension. 

Finally, academic benefits are also reflected in increased motivation and interest in 

learning English. The use of songs can create a more dynamic and fun learning environment 

in the classroom, reduce the monotony of traditional lessons, and increase students' desire to 

participate, allowing them to practice language and strengthen vocabulary effectively. 
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4.5.3 Psycholinguistic Impacts 

 

Table 7  

Academic Impacts Indicators 

Indicator                                                                                                 Impact Levels          

 

1. Students' anxiety about learning new English 

vocabulary is reduced. 

2. Confidence in participating orally during classes 

is increased. 

3. A positive and emotionally safe learning 

environment is created. 

4. Memory and vocabulary retention are enhanced 

through musical repetition. 

-3      -2      -1      0     1     2     3 

                                                 X 

                                         X 

                                          

                                                 X 

                                                 X 

Total                                                  11 

Note. Own Elaboration  

 

Psycholinguistic Impact Level =                ∑                = 11    = 2,75 

                                                       number of ítems          4 

 

Psycholinguistic impact level: Medium positive impact 

Analysis: 

Based on the results obtained, it is clear that the use of songs in the classroom has a 

positive psycholinguistic effect on 8th-grade students. Using music resources in English 

lessons can go a long way in reducing the anxiety students feel when learning a foreign 

language, especially when it comes to listening and speaking activities. By creating a 

comfortable environment, music can reduce feelings of intimidation and encourage a more 

receptive attitude toward vocabulary learning. 

Similarly, students gain confidence when participating in class. Songs help students 

repeat words and phrases naturally without feeling the need to make mistakes, allowing them 
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to express themselves with confidence. This is especially relevant at the A1 level, as 

motivation and confidence play an important role in the initial development of English skills.  

Another important point is the creation of a positive and emotionally safe learning 

environment. Song-based activities encourage peer interaction, collaboration, and a more 

relaxed classroom atmosphere, and encourage active student participation as they feel more 

confident doing activities with all their classmates. Such an environment reduces the fear of 

making mistakes and stimulates the desire to gradually learn new vocabulary. 

Finally, musical repetition promotes memorization and retention of English 

vocabulary. Combining rhythm, melody, and repetition helps students retain vocabulary by 

helping words and phrases enter long-term memory. For these reasons, the psycholinguistic 

impact of punishment is considered to be positive, as it not only supports language learning 

but also strengthens important emotional aspects of the second language acquisition process. 
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CONCLUSIONS 

 

The purpose of the theoretical study was to examine how learners’ vocabulary 

development in the English language is an important part of their communicative 

competency, specifically in regards to the A1 level as determined by the Common European 

Framework of Reference for Languages. An in-depth theoretical analysis revealed that 

learning vocabulary by placing the vocabulary in context or making them relevant to one 

another yields a greater long-term result than rote memorization because of the level of 

meaning inherent in vocabulary learned by use of communicative input. 

The Literature Review demonstrated that English-language songs serve as an effective 

tool in the teaching of vocabulary because they give a lot of exposure to both repetitive input 

and contextually relevant input. Furthermore, the use of Songs as a didactic tool promotes 

learner’s motivation, vulnerability, retention, articulation, and anxiety-free learning. 

The descriptive, non-experimental research design provided a framework to evaluate 

the impact of songs on vocabulary development and provided both quantitative data through 

student survey and qualitative data through interviews and classroom observations. 

The study performed, using survey, interview, and observation checklist 

methodologies, created multiple independent sources, or triangulation, for gathering data 

from the participants to enhance the validity and reliability of the results and support. The 

methodology allows for a more comprehensive view of how students perceive themselves, 

act, and learn in their own real-life educational settings.  

From the results of the study, it was demonstrated through the use of surveys, 

interviews, and observation checklists that the use of music may have a significant and 

positive impact on English language acquisition by eighth-grade students. 
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RECOMMENDATIONS 

English instructors should pay attention to CEFR standards in regard to their English 

vocabulary instruction and focus on ensuring that the learners are receiving English 

vocabulary through a communicative/contextualized/meaningful learning process and not just 

by means of an isolated memorization of the vocabulary words. 

Theoretical research on combining English songs with theories about how individuals 

acquire the English language, including motivation, meaningfulness, and affective factors, 

should be further developed to build a solid theoretical base for using songs in the process of 

expanding learners' vocabulary. 

The authors encourage other researchers conducting studies like this one to continue 

using mixed methods, utilizing both quantitative and qualitative approaches, as these 

combined approaches provide for a better understanding of the various pedagogical strategies 

and outcomes related to learning. 

The authors suggest that in future studies, adding further measurement methods or 

instruments, such as pre and post-tests, will allow for better objective measures of students' 

vocabulary development, as well as complementing the perception-based data collected 

through the administration of surveys and interviews. 

Considering the favorable results, it is recommended that English Teachers 

incorporate English song-activity based learning into their instructional practices to promote 

vocabulary growth, increase motivation and enhance student participation in the A-1 level 

classrooms. 

Ecuadorian educational institutions are encouraged to provide and support educational 

institutions to incorporate innovative teaching methodologies by supplying technological 
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equipment and ongoing professional development for teachers in order to facilitate the 

integration of using English songs into their curriculums in alignment with the Ecuadorian 

curriculum. 
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Annex 1. Certificate of enrollment for the 2025-2026 academic year at Unidad 

Educativa Particular Batalla de Jambelí 
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Annex 2. Formato de la entrevista dirigida a MSc. Nathalia Portilla Rectora de la 

Unidad Educativa Particular Batalla de Jambelí 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS – INGLÉS 

 

INTERVIEW FORMAT FOR HIGH AUTHORITY AT UNIDAD EDUCATIVA 

PARTICULAR BATALLA DE JAMBELI 

 

Objective. Obtain information from the teachers' point of view on the use of songs for the 

development of vocabulary in eighth grade students of General Basic Education of the 

Unidad Educativa Particular Batalla de Jambeli.  

 

1. ¿Cuenta con un plan de capacitación para sus docentes?  

2. ¿Realiza revisión de los planes de clases de sus docentes?  

3. ¿Con qué frecuencia realiza acompañamiento pedagógico?  

4. ¿Cuáles son los pasos didácticos que sigue la docente de inglés en el desarrollo de la 

clase?  

5. ¿La docente de inglés hace uso de estrategias didácticas para el desarrollo de la clase?  

6. ¿Considera necesario que se utilice la música como método de enseñanza del idioma 

inglés?  

7. ¿Considera que, al utilizar la música como método de enseñanza del idioma inglés, 

mejoraría el rendimiento académico de los alumnos?  

8. ¿Estaría dispuesto a proporcionar herramientas tecnológicas para que la docente de inglés 

pueda utilizar la música como estrategia de enseñanza en las aulas de clases?  

 

Nota: Tomado de Pincay Morán, C. D. (2024). La música como método de enseñanza y su 

incidencia en el aprendizaje del idioma inglés. [Trabajo de titulación, Universidad Estatal del 

Sur de Manabí]. Recuperado de http://repositorio.unesum.edu.ec/handle/53000/7181   

 

THANK YOU FOR YOUR COOPERATION 
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Annex 3. Transcripción de la entrevista dirigida a MSc. Nathalia Portilla Rectora de la 

Unidad Educativa Particular Batalla de Jambelí 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS – INGLÉS 

 

INTERVIEW FORMAT FOR HIGH AUTHORITY AT UNIDAD EDUCATIVA 

PARTICULAR BATALLA DE JAMBELI 

 

Objective. Obtain information from the teachers' point of view on the use of songs for the 

development of vocabulary in eighth grade students of General Basic Education of the 

Unidad Educativa Particular Batalla de Jambeli.  

 

Entrevista dirigida a: MSc. Nathalia Portilla Rectora de la Unidad Educativa Particular 

Batalla de Jambelí 

Jennifer Iglesias: Buenos días, estimada magíster Nathalia Portilla. En esta ocasión, quisiera 

conocer su perspectiva a través de esta entrevista. Como primera pregunta, ¿la institución 

cuenta con un plan de capacitación para sus docentes? 

MSc. Nathalia Portilla: Sí, los docentes en general se encuentran siempre en un proceso 

constante de capacitación. Este proceso se realiza tanto con apoyo interno como externo. En 

cuanto al apoyo externo, contamos con el respaldo de ciertas editoriales que brindan cursos o 

capacitaciones en diferentes temas, como didáctica y estrategias metodológicas. A nivel 

interno, son los mismos docentes quienes, a través de sus conocimientos y experiencias, 

capacitan a los demás miembros de la institución en diversos temas educativos. 

Jennifer Iglesias: Muchas gracias. Continuando con la segunda pregunta, ¿se realiza la 

revisión de los planes de clase de los docentes? 
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MSc. Nathalia Portilla: Sí, dentro del formalismo que corresponde a la institución, esta 

revisión se realiza de manera constante. Principalmente, es la vicerrectora quien se encarga 

de revisar las planificaciones y verificar que estas se estén cumpliendo adecuadamente dentro 

del aula. 

Jennifer Iglesias: Gracias por su respuesta, magíster. La siguiente pregunta es: ¿con qué 

frecuencia se realiza el acompañamiento pedagógico? 

MSc. Nathalia Portilla: Procuramos que este acompañamiento se realice, de ser posible, dos 

veces por trimestre o al menos una vez. Esto se hace considerando que también buscamos que 

el personal docente se sienta cómodo y no perciba que está siendo observado de manera 

permanente. Sin embargo, por formalismo institucional, estas observaciones pedagógicas sí 

se llevan a cabo. 

Jennifer Iglesias: Comprendo. A continuación, ¿cuáles son los pasos didácticos que sigue la 

docente de inglés en el desarrollo de sus clases? 

MSc. Nathalia Portilla: En este caso, la docente de inglés hace uso frecuente de audios, 

principalmente para acostumbrar el oído de los estudiantes al idioma. Considero que el inglés 

es una asignatura bastante compleja para algunos estudiantes, ya que muchas veces logran 

entender lo que escuchan, pero tienen dificultad para expresarse. Adicionalmente, la docente 

cuenta con un televisor en cada curso, lo que le permite reproducir videos y diversos 

materiales audiovisuales que apoyan el proceso de enseñanza-aprendizaje. 

Jennifer Iglesias: Gracias, magíster. En relación con lo anterior, ¿la docente de inglés hace 

uso de estrategias didácticas para el desarrollo de la clase? 

MSc. Nathalia Portilla: Sí, aunque esto puede resultar un poco complejo dependiendo del 

nivel educativo, ya que no todos los estudiantes perciben la información de la misma manera. 
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Es muy diferente trabajar con estudiantes de octavo, noveno o décimo año que con 

bachillerato. Por esta razón, las estrategias que utiliza la docente están dirigidas 

específicamente al grupo etario con el que se encuentra trabajando. 

Jennifer Iglesias: Es interesante su punto de vista. Adicionalmente, ¿considera necesario el 

uso de la música como método de enseñanza del idioma inglés? 

MSc. Nathalia Portilla: Sí, desde mi experiencia personal durante mi formación 

universitaria, recuerdo que el aprendizaje del inglés era obligatorio y, personalmente, lo 

disfruté mucho. Tuve una docente que utilizaba canciones de manera frecuente y nos hacía 

cantar, a pesar de que ya éramos un grupo etario de nivel universitario. Fue una experiencia 

muy positiva, ya que la música ayuda a acostumbrar el oído y el ritmo facilita la 

memorización. Incluso, sucede lo mismo cuando escuchamos canciones en español. 

Considero que esta técnica ayuda mucho a soltarse al hablar, algo que suele ser difícil, ya que 

muchas personas leen y entienden el idioma, pero les cuesta expresarse. Gracias a esta 

metodología, pude ampliar mi vocabulario de una manera más sencilla. Además, actualmente 

la tecnología permite ver la letra y la traducción de las canciones al mismo tiempo, lo cual 

refuerza el aprendizaje. 

Jennifer Iglesias: Muy valiosa su experiencia, magíster. En ese sentido, ¿considera que el 

uso de la música como método de enseñanza del inglés podría mejorar el rendimiento 

académico de los estudiantes? 

MSc. Nathalia Portilla: Sí, considero que sí. Como mencioné anteriormente, el inglés es una 

materia complicada para muchos estudiantes, y muchas veces la presión por obtener buenas 

calificaciones afecta su desempeño. Al utilizar estrategias diferentes, como la música, se 

puede reducir esa presión y mostrar el idioma desde un enfoque más dinámico y agradable. 

Esto permite que los estudiantes se interesen más y mejoren su desempeño académico. Como 



159 
 

institución, siempre priorizamos que los estudiantes logren al menos comunicarse de manera 

básica, como saludar o mantener un diálogo corto. Además, considerando que nuestro país se 

encuentra en niveles bajos de dominio del inglés, es necesario cambiar la forma de enseñanza 

y hacer que los estudiantes disfruten el aprendizaje, tal como aprendimos el español, 

escuchando. Por ello, considero fundamental el uso de música, audios y recursos visuales. 

Jennifer Iglesias: Finalmente, magíster, ¿estaría la institución dispuesta a proporcionar 

herramientas tecnológicas para que la docente de inglés pueda utilizar la música como 

estrategia de enseñanza en el aula? 

MSc. Nathalia Portilla: Por supuesto. Siempre estamos dispuestos a brindar los recursos 

necesarios. Si la docente requiere un espacio específico para trabajar con música, subir el 

volumen o incluso permitir que los estudiantes bailen, estamos totalmente abiertos a ello. 

Para nosotros, lo más importante es la educación y que los estudiantes aprendan, aunque sea a 

comunicarse de manera básica. Por esta razón, todos los recursos y herramientas que la 

docente necesite para aplicar en sus clases serán proporcionados por la institución. 

Jennifer Iglesias: Muchas gracias, magíster, por la información brindada y por su valiosa 

colaboración. 
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Annex 4. Interview format addressed to Nicole Garces, Coordinator and English 

teacher at the Unidad Educativa Particular Batalla de Jambelí 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS – INGLÉS 

 

INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AND ENGLISH 

TEACHER AT UNIDAD EDUCATIVA PARTICULAR BATALLA DE JAMBELI 

 

Objective. Obtain information from the teachers' point of view on the use of songs for the 

development of vocabulary in eighth grade students of General Basic Education of the 

Unidad Educativa Particular Batalla de Jambeli.  

 

1. What aspects do you take into account when selecting a song? 

 

2. What characteristics do you think songs should have, as a teaching resource, to be used in 

English classes?  

 

3. What kind of songs do you use in foreign language classes, and how well are they received 

by students? 

 

4. How do you think songs contribute to students' correct use of English grammar and 

vocabulary? 

 

5. Do you think songs as a teaching resource help students speak naturally and coherently? 

Why?  

 

 

Nota: Tomado de Quispe Plaza (2017). Las canciones como recurso didáctico en el 

desarrollo de la producción oral del idioma inglés en los estudiantes de octavo y noveno año 

de la Unidad Educativa “Enma Vaca Rojas”, de la ciudad de Quito en el periodo 2016 – 

2017 (Tesis de licenciatura). Universidad Central del Ecuador. Recuperado de 

https://www.dspace.uce.edu.ec/entities/publication/ecdd2617-3ce6-4ea6-b12f-380262ac13a0   

 

THANK YOU FOR YOUR COOPERATION 

 

 

 

 

 

https://www.dspace.uce.edu.ec/entities/publication/ecdd2617-3ce6-4ea6-b12f-380262ac13a0
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Annex 5. Transcript of the interview with Nicole Garces, Coordinator and English 

teacher at the Unidad Educativa Particular Batalla de Jambelí 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS – INGLÉS 

 

INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AND ENGLISH 

TEACHER AT UNIDAD EDUCATIVA PARTICULAR BATALLA DE JAMBELI 

 

Objective. Obtain information from the teachers' point of view on the use of songs for the 

development of vocabulary in eighth grade students of General Basic Education of the 

Unidad Educativa Particular Batalla de Jambeli.  

 

Jennifer Iglesias: Good morning, dear teacher. To begin this interview, I will start with the 

first question: What aspects do you take into account when selecting a song?  

Lcda. Nicole Garcés: Well, I think that when selecting a song, the most important thing is 

the students' level of language proficiency. You have to check that the vocabulary and 

grammatical structures match the content established in the national curriculum, and then you 

have to check the pronunciation and make sure the rhythm isn't too fast. Another important 

aspect is that the theme of the song is appropriate, motivating, and connects with the students' 

reality or interests. 

Jennifer Iglesias: Okay, that's interesting. The next question would be: What characteristics 

do you think songs should have, as a teaching resource, to be used in English classes?  

Lcda. Nicole Garcés: They should be clear, repetitive, and appropriate for level A1, 

especially since students are in the early stages of learning. So it's essential that they include 

useful vocabulary and very simple structures that can be reinforced in class. They should also 

have an accessible rhythm, understandable diction, and lyrics that allow students to work on 

skills such as listening, vocabulary, and speaking. In addition, they should be culturally 

appropriate and free of inappropriate content. 
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Jennifer Iglesias: Perfect, next question: What kind of songs do you use in foreign language 

classes, and how well are they received by students? 

Lcda. Nicole Garcés: I generally use children's songs adapted to level A1, educational songs 

designed for ESL, and some age-appropriate popular songs, as long as they have simple 

vocabulary. Students respond well to this resource; I think they feel motivated, participate 

very actively, and enjoy music-based activities, so music helps create a positive atmosphere. 

Jennifer Iglesias: Very well, from your perspective: How do you think songs contribute to 

students' correct use of English grammar and vocabulary? 

Lcda. Nicole Garcés: I think songs contribute significantly because they present 

grammatical structures and vocabulary in real and meaningful contexts, so the natural 

repetition of the lyrics facilitates memorization and retention of new vocabulary. In addition, 

when singing, students practice pronunciation, intonation, and fluency. Music also increases 

motivation, which has a positive impact on learning and students' willingness to 

communicate. 

Jennifer Iglesias: OK, last question. Do you think songs as a teaching resource help students 

speak naturally and coherently? Why? 

Lcda. Nicole Garcés:  Yes, I believe that songs help students speak more naturally, and this 

happens because the rhythm and melody make it easier to remember phrases and ways of 

expressing themselves. By repeating what they hear, students gain fluency without feeling 

pressured. It also helps improve pronunciation and intonation, which are key elements for 

good communication. Music also creates a relaxed atmosphere, which makes students feel 

more relaxed when speaking. 

Jennifer Iglesias: Thank you very much, teacher, for participating in this interview. 
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Annex 6. Survey format addressed eigth grade students of the Unidad Educativa 

Particular Batalla de Jambelí 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

FORMATO DE ENCUESTA APLICADA A LOS ESTUDIANTES DE OCTAVO 

GRADO DE LA UNIDAD EDUCATIVA PARTICULAR BATALLA DE JAMBELÍ 

 

Objective: Collect information from the students' perspective on the use of songs for the 

development of English vocabulary in 8th grade students of the Unidad Educativa Particular 

Batalla de Jambeli year 2025. 

 

Instructions: Dear students 

 

Read each of the questions posed and mark with an x the answer you consider appropriate. 

 

QUESTIONNAIRE 

Pregunta Siempre Frecuentemente A veces Nunca 

1. ¿Le gustaría aprender inglés usando 

canciones? 

    

2. ¿Escucha usted música en inglés?      

3. ¿Considera usted que la música puede ser 

usada como una herramienta de aprendizaje?  

    

4. ¿Estaría de acuerdo que en su aula de clases se 

incluyan eventos musicales como método para 

aprender inglés?  

    

5. ¿Le gustaría tener una guía para desarrollar el 

aprendizaje del idioma inglés utilizando 

canciones?  

    

6. ¿En su opinión la música es una herramienta 

motivacional en las clases de inglés?  

    

7. ¿Piensa usted que la música es una técnica que 

ayuda a desarrollar las destrezas del idioma 

inglés?  

    

8. ¿Cree que las canciones le ayudan a 

incrementar su vocabulario para mejorar el 

aprendizaje del idioma inglés?  

    

9. ¿Le parece que con el aprendizaje de 

canciones se puede mejorar la utilización de la 

gramática en contexto?  

    

Nota: Tomado de Eskola (2014). La música como estrategia metodológica para fortalecer el 

aprendizaje del idioma inglés, en los estudiantes de octavo y noveno año de educación básica de la 

Unidad Educativa “Antonio Ante”, durante el año lectivo 2013-2014 (Tesis de licenciatura). 

Universidad Técnica del Norte. Recuperado de http://repositorio.utn.edu.ec/handle/123456789/4185  
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Annex 7. Group and individual observation checklist format for eighth-grade students 

at the Unidad Educativa Particular Batalla de Jambelí 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

FORMATO DE FICHA DE OBSERVACIÓN APLICADA A LOS ESTUDIANTES DE 

OCTAVO GRADO DE LA UNIDAD EDUCATIVA PARTICULAR BATALLA DE 

JAMBELÍ 

 

 

OBSERVATION SHEET FOR THE USE OF SONGS IN ENGLISH LANGUAGE 

LEARNING 

Objective. To evaluate students’ performance during English classes through the observation 

of their participation, pronunciation, listening comprehension, and vocabulary use. 

Institution: Unidad Educativa Particular Batalla de Jambelí 

Level: 8th grade 

Number of students: 14 

Instrument: Checklist (direct observation) 

Observation indicators 

It is recommended to mark Yes (1) or No (0) according to the evidence observed during the 

activities. 

No. Observable indicator    Yes (1)    No (0) 

1. Recognizes basic words related to the unit topic (school vocabulary, routines, 

animals, etc.). 

Yes (____)    No (___) 

2. Participates actively in listening activities based on songs. 

Yes (____)    No (___) 

3. Follows simple instructions given by the teacher in English.  

Yes (____)    No (___)   

4. Repeats words or phrases from the song with understandable pronunciation.         
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Yes (____)    No (___) 

5. Uses básic gramatical structures (e.g., there is / there are, present simple, past simple, 

can/can't) according to the unit studied.        

Yes (____)    No (___)      

6. Produces simple sentences related to the class topic.  

Yes (____)    No (___)            

7. Interacts with classmates using basic expressions in English. 

Yes (____)    No (___)  

8. Show interest and motivation during musical activities.   

Yes (____)    No (___)           

9. Correctly associate images with words or phrases heard.       

Yes (____)    No (___)       

10. Memorize fragments of the song (chorus or repetitions).         

Yes (____)    No (___)         

11. Demonstrate progressive improvement in pronunciation during the unit.   

Yes (____)    No (___) 

 

THANK YOU FOR YOUR COOPERATION 
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Annex 8. Group observation checklist of the eighth-grade students at the Unidad 

Educativa Particular Batalla de Jambelí 
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Annex 9. Individual observation checklist of the eighth-grade students at the Unidad 

Educativa Particular Batalla de Jambelí 
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Annex 8. Images of the application of interviews, survey form and check list 
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