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ABSTRACT 

The following research is about using Audiovisual aids as a strategy to foster speaking skills. It 

was conducted at Santa Luisa de Marillac High School with the collaboration and participation of 

the institution's authorities, teachers, and fifth-grade students. The main objective was to analyze 

how audiovisual resources can improve students' speaking skills, thereby creating a more dynamic 

and effective learning environment. This project was based on the theoretical foundation that 

supports audiovisual aids in second language learning. Furthermore, to develop this research, a 

mixed method was used; therefore, quantitative and qualitative methods were applied for data 

collection, using instruments such as interviews and surveys. The interview was directed to the 

English teachers, and the survey to the fifth-grade students. Then the corresponding 

comprehensive analysis of the results was key to designing a guide with activities aimed at 

improving students' speaking skills. The results indicate that the integration of audiovisual aids 

could significantly improve students' speaking skills proficiency, providing valuable insights and 

practical strategies for educators. 

 

Keywords: audiovisual aids, speaking skills, methods, strategy 
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RESUMEN 

La presente investigación trata sobre el uso de recursos audiovisuales como estrategia para 

fomentar las habilidades de expresión oral. Se llevó a cabo en el Colegio Santa Luisa de Marillac, 

con la colaboración y participación de las autoridades de la institución, los docentes y los 

estudiantes de quinto grado. El objetivo principal fue analizar cómo los recursos audiovisuales 

pueden mejorar las habilidades de expresión oral de los estudiantes, creando así un entorno de 

aprendizaje más dinámico y efectivo. Este proyecto se fundamentó en una base teórica que 

respalda el uso de recursos audiovisuales en el aprendizaje de un segundo idioma. Además, para 

desarrollar esta investigación se utilizó un enfoque mixto, aplicando métodos cuantitativos y 

cualitativos para la recolección de datos mediante instrumentos como entrevistas y encuestas. La 

entrevista estuvo dirigida a los profesores de inglés y la encuesta a los estudiantes de quinto grado. 

Posteriormente, el análisis integral de los resultados fue clave para diseñar una guía con actividades 

orientadas a mejorar las habilidades de expresión oral de los estudiantes. Los resultados indican 

que la integración de recursos audiovisuales puede mejorar significativamente la competencia en 

expresión oral de los estudiantes, proporcionando valiosos conocimientos y estrategias prácticas 

para los educadores.  

Palabras claves: recursos audiovisuales, habilidades orales, métodos, estrategias. 
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INTRODUCTION         

Nowadays, it is undeniable that speaking English fluently is one of the skills needed. 

Because speaking includes the academy, the workplace, and  the community, and for some students 

growing up with texting and social networking, speaking is their least develop communication 

modality, the development of strong in non-speaking nations where oral English competence is a 

gateway to higher education and professional advancement. Accordingly, speaking skills have 

been considered a major goal in ELT (Richards 2008). 

Among the four language skills, speaking is often seen as the hardest to grow, especially 

for young learners, as it needs not only word knowledge but also brave, quiet talk, and chat others. 

According to Hosni (2014), students often have trouble with speaking because of a small word list, 

worry of wrong answers, and no fun practice. For this reason, helping speaking skills in a lively 

and kind place is very important to help students talk well in English. 

In this context, the use of audiovisual aids provides important support in the language 

classroom. Videos, animations, audio, and pictures can engage students in seeing language in 

action outside the classroom. They are enhancing the impact and interactivity with the students 

and are feeling more confident in expressing themselves. Thus, this research explores the use of 

audiovisual aids as a strategy to foster speaking skills in fifth-grade students at Santa Luisa de 

Marillac High School. 

BACKGROUND 

Audio-visual aids are important materials that can augment students' understanding and 

differentiate the teaching process, especially in language learning. The scholars refer to these 

materials as different forms of media that combine text, images, sound, and video to create 

experiential learning and stimulate imagination (Gutierres & Quintas, 2018). Several researchers 

have shown that audio-visual aids enhance language learning by increasing learner motivation, 

contextual knowledge, and speaking skills (Riri, 2011; Cakir, 2006). Therefore, to enable language 

mastery in today's school environment, it is essential to incorporate audio-visual aids. 

Numerous studies indicate that audiovisual greatly supports language learning outcomes. 

For instance, Umar (2014) argues that these resources lower classroom anxiety levels and promote 

active oral practice among students. Furthermore, tools create a relaxed setting that encourages 

participation and speaking. They make lessons more engaging and less stressful for learners.  

In conclusion, the role of audiovisual aids in language learning boosts huge value, 

especially in relation to learner motivation and communication skills. By pulling in more than one 

sense, these materials bring back learners’ engagement with their language learning and, therefore, 

their grasp of lived experiences (Thaseem & Kareema 2017). As educators incorporate more 

different technologies and multimedia tools into their teaching practices, the powerful role of 

audiovisual aids in language education becomes clearer, arming students with the key skills needed 

to win in an interconnected and globalized world. 
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PROBLEM DESCRIPTION 

Problem Description 

Nowadays, it is commonly known that English has become the lingua franca, allowing 

access to better education, jobs, and cultural exchange. The importance of English in 

communication can be seen globally, with around 1.5 billion people satisfactorily using English 

(Crystal, 2003). However, Ecuador continues to face problems in developing an environment 

where a high level of English proficiency can be achieved; its level has been placed among the 

lowest in Latin America (Yesy, 2016). 

This problem is a consequence of systematic defects in the education system, in which 

traditional education models are widely prevalent and cannot provide the required level of 

competence in accordance with global standards. Additionally, the overemphasis and outed 

teaching methods like memorization through repetition constitutes a serious barrier to 

communicating in a foreign language. 

As Gao (2023) describes  the response to these approaches is "passive learning," in which 

students become disconnected and are unable to use their language skills in meaningful ways. 

Lastly, normally the teachers are either tied only to the course book and old-fashioned practices or 

have no access to training or changes to the course for trying out activities for interactive 

communication. Nevertheless, all these activities inhibit the development of essential skills, 

particularly speaking skills, so that fifth graders at Santa Luisa de Marillac High School are not 

ready to engage in spontaneous use of English (Ricoy & Álvarez, 2016). 

This problem is especially noticeable among fifth-year students at Santa Luisa de Marillac 

High School, because traditional teaching techniques did not give them the confidence and 

communication skills to manage real-life situations. In short, the challenge of acquiring spoken 

skills in English is serious; we must create a systematic approach to deal with it. Innovative and 

fresh approaches must be assigned to make language teaching compelling and successful with the 

right amount of expectation and learning opportunities. Language teaching approaches are 

promising and offer an exciting way of learning a new language that will engage students and 

provide interaction and practice to support their basic fluency.  Emerging approaches enhance the 

learner’s experience of using spoken language in ways that better equip learners so that they can 

contribute to a world that demands effective ways of communicating.  
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Delimitation of problem  

During my pre-professional development at Santa Luisa de Marillac High School, I 

observed that teachers use traditional teaching methods, applying the same strategies to students 

with different learning styles. They often fail to incorporate diverse and engaging teaching 

activities to spark students' interest in learning English. Consequently, the classroom environment 

appears monotonous, dependent on textbooks, and lacking interactive materials. These 

instructional approaches can negatively affect students' motivation and hinder their ability to 

acquire language skills tailored to their individual needs. This, in turn, can impede the development 

of natural, fluent oral speaking skills. 

Research Question  

• How does the use of audiovisual aids strategies to foster speaking skills? 

• In what ways do audiovisual aids enhance learners' motivation and engagement during 

English language learning? 

• What are the most effective types of audiovisual aids for fostering speaking skills? 

JUSTIFICATION 

Learning a second foreign language, especially English, has proven to be quite important 

in today’s world of globalization. Furthermore, better academic, professional, and social 

perspectives, being able to speak this language gives more opportunities for the new generation. 

Of the fundamental English skills, reading, writing, listening, and speaking may be the most 

challenging for students. The following research explores the pedagogical value of using 

audiovisual aids to improve speaking proficiency by creating a stimulating environment, which 

gives learners self-confidence and enhances oral production. 

 

          Audiovisual aids are excellent tools for enhancing speaking skills because they offer students 

authentic examples of language use, and they help make learning fun and interactive. These are 

tools that support students in achieving this type of speaking practice. As Chau (2021) explains, 

audiovisual aids can help students better understand vocabulary, speak and write more accurately 

and effectively, and even interact more effectively with their peers. At the same time, these aids 

offer teachers the opportunity to use creative means to avoid repetition in the classroom and 

facilitate the process of creating meaning from linguistic surface in a more dynamic way, breaking 

with traditional methods  

For this reason, audiovisual aids are a valuable means to enhance the speaking of fifth-

grade students at Santa Luisa de Marillac High School. They will not only help in making the 

learning process engaging and fun for the students, but they will also help teachers to create a more 

efficient teaching process. Students become more confident, participate more, and improve their 

own speaking skills. Effectively, this means students and teachers have a full set of materials at 

their disposal to learn and best support the learning of English. 
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IMPACTS OF STUDY 

This study is important for both teachers and students, as it will determine the use of the audiovisual 
resources to improve students’ oral skills. 

 

Linguistic Impact 

The integration of audiovisual resources into English language teaching aims to improve the 

linguistic ability of fifth-grade students at Santa Luisa de Marillac School. By providing them 

with authentic linguistic information, these resources will contribute to improving pronunciation, 

intonation, and fluency in English. The use of language in real-life situations will allow students 

to reinforce their communication.  

Academic Impact 

This research will add to the academic growth of English language teaching at the school, as it will 

give teachers new ideas for growing oral skills in the class. The use of audiovisual aids will help 

the language learning process by pushing kids to join in oral activities. 

Social Impact 

With audiovisuals that pull in kids lively and play-way, the study aims to cut anxiety and boost fun 

in speaking. This strategy will help make a more meaningful learning experience in which kids 

feel strong sharing their ideas, grow a good view of language, and push talk among pals. 
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OBJECTIVES  

General objective  

• Propose audiovisual aids as a strategy to foster speaking skills in fifth-grade students at 

Santa Luisa de Marillac School 

Specific objectives 

• Establish a theoretical framework for using audiovisual aids as an effective strategy to 

enhance speaking skills in fifth grade. 

• Identify different teachers' strategies regarding audio-visual aids in the classroom to 

develop speaking skills. 

• Desing a didactic guide with activities that help students to improve their speaking skills 

through audiovisual aids. 
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                               CHAPTER I: THEORETICAL FRAMEWORK 

 

1.1. Language acquisition 

Language acquisition is an innate, subconscious process by which people acquire the 

ability to perceive, understand, and use language to communicate. This process begins in childhood 

when a child first hears or speaks their native language. This is called first language acquisition 

(L1). However, when older children or adults try to learn a new language that people use every 

day, such as Spanish, English, or Portuguese, this active process is called second language 

acquisition (SLA). Likewise, people can learn multiple languages, and the process is the same as 

the first language they learned. 

1.2. English as a Foreign Language (EFL) 

Nowadays, the field of English Foreign Language (EFL) aims to connect multiple aspects 

that represent each country. Because learning a new language is about connecting the cultural 

aspects that complement foreign languages, in this sense, learning this language at an early age is 

significant to achieve your goals, so the English language offers opportunities. According to Ortega 

& Fernández (2017), show that four hundred million people speak English as their native language, 

as it is currently used by more than one billion people in the world more than one billion non-

native speakers now use it. In this way, the English language has become an important subject in 

education, resulting in students achieving knowledge of this language and its application in real 

contexts.  

1.3.  English language teaching and learning process 

1.3.1.   Teaching  

Therefore, the teaching of the English language is to be planned in a very professional 

manner, depending on the methods and techniques used to engage the learners in learning the 

language skills. Teachers need to plan suitable language lessons that include the use of methods 

like the communicative approach or task-based learning, which require the students to use the 

target language for meaningful purposes. The importance of audio-visual aids and technology has 

also been well established, as these can provide a range of information for a variety of differing 

abilities. This includes formative and summative assessment, which informs the process of 

learning and allows the teacher to gauge progress for the pupils and change their own practice to 

promote progressive learning.  

1.3.2.   Learning  

Learning process in English language education focuses on building communicative 

competencies by integrating listening, speaking, reading, and writing skills. Students benefit from 

interactive and collaborative activities that encourage authentic language use and help them gain 

confidence. Moreover, consistent exposure to English through multimedia, cultural exchanges, and 

self-directed learning enhances their comprehension and fluency. By combining teacher guidance 
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with active student participation, the learning process fosters autonomy and equips learners with 

the skills necessary for practical and long-term language ability. 

1.4. Language Skills 

1.4.1. Receptive skills  

The skills of communication fall under two categories: receptive and productive skills. 

Listening and reading are considered receptive skills, and speaking and writing belong to 

productive skills. Receptive skills require comprehension of language input, without producing 

spoken or written output. As Krashen (1982), quoted by Ávila (2018), says, “Language teaching 

should be more determined to the efforts of developing students’ receptive competence than their 

productive competence.” He claims that learners will develop their productive potential from 

receptive knowledge” (p. 11). 

These are the skills that help a person absorb sense and meaning through reading and 

listening, contributing to general language development." 

1.4.2. Reading 

Reading is a fundamental skill in language learning that involves building meaning from 

written texts. It needs a mix of reading letters, word knowledge, smooth reading, and ways to get 

the message. Through reading, learners grow key thinking and the skill to figure out clear and 

hidden information. This process also boosts language ability and school results. Reading is a hard 

brain task that joins many language steps to reach understanding (Grabe 2009).  

1.4.3. Listening 

Listening is a key skill that enables students to understand spoken language in many 

contexts: It involves hearing sounds, understanding tone, and catching meaning the right way. 

Good listening skills need focus, past information, and smart ways to handle it. This skill helps 

pronunciation growth and talk exchange. As Rost (2011) explains, listening is an active step where 

learners build meaning from spoken words through brainwork. 

 1.4.2. Productive skills 

The Council (2014) says that speaking and writing are productive skills because the 

learners share language with others. These are also called active output, due to the building of 

spoken or written words in real life. Learners share their minds and ideas by mouth and on paper 

through making skills every day. This helps them connect better in class and outside. Good practice 

boosts confidence and sends a clear message. In short, these skills let learners express themselves 

well. 
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Writing 

Harmer (2004), on the other hand, says that “writing is a direct show of the make of 

language in front of raw signs on a page.” In a written talk, the information is in paper form and 

aims to send the information to the reader. Because of that, a writer really needs to join letters and 

words and think ming ideas. These parts, when mastered, allow for good writing skills. 

Speaking 

Another important productive skill is speaking. According to Williams (2005), "a person 

can transfer ideas, thoughts, and feelings that occur quite rapidly so that the receiver can interpret 

meaning" (p. 30). Therefore, the process of communication can occur efficiently. So, it highlights 

the importance of talking in learning. Students make use of knowledge about language, grammar, 

vocabulary, sentence structure, intonation, and stress to speak in a grammatically correct and clear 

manner. 

1.5. Speaking Skills  

Speaking is a productive skill for communication with people around us, which has distinct 

functions to produce speech from the coordination of organs to the point of transmitting 

information through a non-native language, but is studied over a student's time. Erdila (2019) tells 

us that: 

Speaking is a priority for most learners of English. Speaking instruction is important 

because it helps students acquire EFL speaking skills and thus converse spontaneously and 

naturally with native speakers. Furthermore, if the right speaking activities are taught in 

the classroom, speaking can raise general learners' motivation and make the English 

language classroom a fun and dynamic place to be. (p. 32) 

Oral development is crucial not just for stringing words together, but for clarity of speech, 

how to put together responses, and then, of course, how to have context and be accurate in what 

they are trying to express. Fluency and meaningful speech are usually seen as signs of competence 

in a language. Teaching speaking skills is one of the key areas in second or foreign language 

education. Learners mostly have productive technical competencies in languages, speaking, and 

writing. Their proficiency in communication affects the way they speak the target language, since 

speaking is more than simply using its grammar and vocabulary; it entails processing and adapting 

to online conversation. 

1.6. Speaking sub-skills  

People believe small talk is not as random as you may think. Nevertheless, many English 

Language Teaching (ELT) textbooks only partially focus on conversation, simply because learning 

a second language tends to be categorized into micro-skills. These sub-skills assist a learner in 

attaining competence in a range of communicative domains (Sayer, 2005, p. 14). Mindfulness of 

the sub-division of spoken language supports fluency and comprehension. Through frequent 

exercising, students may come to possess these qualities in an intuitive way that enhances their 
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feel for how speech works. With the help of partner work and structured tasks, learners then 

develop sensitivity to, and proficiency in, using the characteristics of spoken text.  

1.6.1.  Pronunciation  

Pronunciation refers to the production of sounds used to convey meaning. Pay attention to 

unique sounds that go beyond the language's basic sounds. The way a person talks is heavily 

influenced by their intonation, phrasing, rhythmic timing, articulatory aspect, vocalization, and 

facial emotions and gestures. Another way to think about pronunciation is as a crucial element of 

oral skills. When you have good oral skills, you can speak effectively by accurately pronouncing 

words and paying attention to accent and intonation.. For this reason, in oral communication, 

having a clear grasp of the FL pronunciation is essential. Also, it is crucial to understand that while 

students of foreign languages must strive to improve their pronunciation, this does not mean they 

need them to sound exactly like native speakers. (Tlazalo & Basurto, 2014) 

1.6.2.   Grammar  

Grammar is the science of rules about word usage, word changes, word order, and sentence 

structure. Nelson (2001, p.1) believes that grammar is a set of rules that organize words into larger 

units. Native English speakers must learn grammar, collocations, and word meanings to construct 

correct sentences and avoid misunderstandings when conveying information. 

1.6.3.   Vocabulary 

Vocabulary is knowledge about the meanings and functions of words. Learning vocabulary 

means learning the meaning, spelling, pronunciation, and usage of words. According to Richards 

and Schmidt (2002), vocabulary includes single words, compound words, and idioms. This means 

that learning vocabulary is not just about learning the meanings of words, but also about how to 

use words or collocations.  

1.6.4.  Fluency 

Fluency is defined in two ways. The first way is on the narrowest domain, which merely 

includes a few features such as pausing, hesitation, and speech rate, while the second one is on the 

broadest domain, which is synonymous with speaking proficiency (Luoma, 2009, p.88). For many 

language learners, fluency is the ability to converse with others, more than the ability to read, write, 

or understand oral language. According to Lackman (2010), learners are practicing speaking with 

a logical flow without planning or rehearsing. 

1.6.5.   Comprehension  

In speaking, comprehension is when the speaker understands the message conveyed by the 

words he speaks. To avoid providing misinformation to the audience, the speaker needs to 

understand the topic about which he or she is talking. At the same time, comprehension can be 

assessed through the speaker's nonverbal responses (Cohen et al., 2005). 
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1.7. The function of Speaking Skills 

Many second language learners and foreign students place great value on being able to 

speak English fluently. Therefore, various linguists have tried to classify the functions that speech 

plays in interpersonal communication, of which the function of speech has three functions and 

various learning strategies because it is different in both form and function.  

1.7.1.  Talks as Interaction 

The language used in conversation has a role in social interactions. When people meet, 

they want to introduce themselves, have a conversation, share recent experiences, and establish a 

cozy environment where they may be together and engage in social interaction. The interlocutor 

and how they wish to display themselves to others are more at the center of the conversation than 

anything else. (Indah, 2019). 

1.7.2.  Talks as Performance 

Speaking as a performance includes public speaking, which includes speeches and 

announcements that are delivered in front of an audience. Speaking follows a recognizable 

structure and is more like written language than spoken language when performed as a monologue 

rather than a conversation. (Indah, 2019). 

1.8.   English as a Foreign Language in Ecuador 

Nowadays, English is widely considered the most important language in the world. Many 

countries use English as a common means of professional communication, which creates 

motivation for people to learn the language. Therefore, Ecuador has incorporated English into its 

educational curriculum. The landscape of English education in Ecuador is determined by different 

social rules and attitudes. In 1992, English became a compulsory subject in secondary schools 

(English in Ecuador, 2015). The initiative follows an agreement between the Ministry of Education 

and the British Council, which makes English compulsory in all secondary schools in the country. 

The following table shows the levels proposed by the Ministry of Education (MINEDUC) 

in the academic process are: 

Figure 1 

 The Ecuadorian Ministry of Education has established the following EFL learning. 

Source: (Subsecretaría De Fundamentos Educativos Dirección Nacional De Estándares 

Educativos, 2017) 
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1.9.   The Common European Framework of Reference (CEFR) 

The Council of Europe (2001) explains that the Common European Framework of 

Reference (CEFR) provides a comprehensive description of what students need to learn to 

communicate using language, and what knowledge and skills they need to develop to function 

effectively. This picture contains (CEFR) standards to be met and is a guide for teachers and 

students to learn the target language according to their English language learning level. 

Figure 2 

 

Source: (Common European Framework of Reference For Languages: Learning, Teaching, 

Assessment 2001) 

The research work focuses on primary school students and was based on the Common 

European Framework and the Ministry of Education of Ecuador; it estimates that English 

proficiency is at the standard of A1. 

 

1.10.  Methods and approaches to develop speaking in EFL. 

The method is the path or process to achieve an objective, while an approach is the point 

of view or perspective with which a particular issue or problem is seen. Although they are different 

things, method (path) and Approach (point of view), they are the foundations of scientific research 

(MANHÃES, 2006). Hence, the Approach is the level at which assumptions and beliefs about 

language and learning are detailed. On the other hand, Method is the level at which theory is put 

into practice, where decisions about specific skills are made and taught. Finally, the content is 

taught and the order in which the content is presented.  

The following table mentions the most common and important methods and approaches 

for good development in speaking skills.      
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Table 1 

Methods and Approaches to develop speaking in English as a Foreign Language 

Method 

Approach 

Characteristics Objective Teacher’s role Student role  Relation with  

speaking skills 

Teaching  

Strategies 

Teaching 

Resources  

 

 

 

 

 

Communicative 

Language 

Teaching  

 

Emphasis on 

using real-life 

situations for 

meaningful 

communication to 

promote language 

use. It encourages 

using language in 

context rather 

than memorizing 

grammar rules. 

The plan is to 

help students’ 

communication 

skills so that 

they can show 

ideas, opinions, 

and needs in 

other situations.  

Teachers’ job is 

to be a guide, 

giving help in 

every interactive 

activity. They 

motivate students 

to interact and 

offer feedback. 

Students' tasks are 

important. They 

get involved in 

discussions and 

talks. They are 

motivated to show 

ideas freely and 

team up with 

classmates in real 

ways. 

Students can 

practice oral 

communication. 

This helps them 

improve their 

fluency, 

pronunciation, 

and confidence 

when using the 

language. 

Multimedia 

materials such 

as videos, 

conversation 

cards, role-play 

scenarios, and 

real objects are 

used. These 

tools enrich the 

learning 

experience by 

providing a 

real-life context 

Role-plays, 

debates, and 

collaborative 

discussions 

that imitate 

real-life 

communication 

situations are 

added. 

 

 

 

 

 

Cooperative 

Language 

Learning  

 

Focus on 

teamwork 

collaboration, 

where students 

work together to 

achieve common 

learning goals. It 

fosters a sense of 

community in the 

classroom. 

 

 

 

To make 

stronger 

communicative 

competencies 

with group 

activities. 

Students can 

learn from one 

another while 

growing 

communicative 

skills. 

Teachers 

organized and 

facilitated group 

interactions, 

providing 

necessary 

feedback and 

support. They 

also create a great 

environment that 

encourages 

collaboration. 

Students take 

part in group 

jobs, trade 

views, and 

support one 

another to try 

speaking. 

This approach 

provides ample 

speaking 

opportunities as 

students must 

communicate and 

exchange 

meaning with 

each other.  

Team exercises, 

cooperative 

frames, and 

replies help 

form joint 

learning fine.  

Pair and group 

work, think-

pair-share 

activities, and 

problem-

solving tasks 

are the main 

benefits of 

teamwork. 
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Content-Based 

Instruction 

 

Integrates 

language learning 

with academic 

content, allowing 

students to learn 

language through 

subjects they are 

interested in or 

currently 

studying. 

 

 

 

The aim is to 

teach language 

next to useful 

and adding 

content, making 

language 

learning fun and 

dynamic for 

students. 

Teachers play a 

double role, 

providing both 

language and 

content support. 

They guide 

discussions and 

help students to 

solve complex 

topics while they 

practice. 

Students' duty is 

to join 

discussions 

lively about the 

theme, train their 

oral expression, 

and increase 

grasp of the topic 

content. 

Aids mouth skills 

via talks and 

presentations 

about core stuff. 

Adds context to 

language, letting 

learners share 

freely. 

Materials 

connected to a 

specific subject, 

including 

videos and real 

resources that 

show how 

language is 

applied in real 

situations. 

Add 

discussions, 

reports tied to 

the topic, and 

activity work 

joining content 

and language. 

 

 

 

 

 

Community 

Language 

Learning  

 

 

Emphasize 

building a 

supportive 

learning 

community where 

students feel 

comfortable using 

the language. It 

often incorporates 

techniques that 

reduce anxiety. 

 

 

 

 

 

The big aim is to 

build a safe 

space for 

students to show 

thoughts, grow 

language 

abilities via 

daily variety of 

conversations. 

 

Teachers act as 

counselors and 

guides, 

facilitating 

discussions and 

helping students 

with the language 

that they need for 

communication 

 

 

Students share 

their experiences 

and practice 

speaking in a 

good 

environment 

They learn from 

each other and 

feel supported in 

their language 

journey. 

 

Oral expression is 

encouraged 

through natural 

conversations, 

collaborative 

activities, and 

peer support. This 

helps students 

become more 

confident in 

communicating 

freely 

 

Conversation 

circles, 

storytelling 

activities, and 

collaborative 

projects are 

resources that 

can enhance 

community 

building in 

learning. 

 

Talk 

beginnings, 

directed group 

debates, and 

fun activities 

support study 

in positive 

place. 
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Note: This table shows methods and approaches in detail. Source: Richards & Rodgers (2016). Taken From (Castañeda, 2023) Adapted 

by Soraya Nieto.

 

 

 

 

 

Competency-

Based 

Language 

Teaching  

 

Focuses on 

specific 

competencies that 

learners need to 

develop for 

effective 

communication in 

real-life 

situations. It 

emphasizes 

practical language 

use. 

 

 

The objective is 

to guarantee that 

students acquire 

the main skills, 

allowing them to 

use the language 

completely with 

confidence in 

different 

contexts. 

Teachers bring 

target language 

training to help 

students meet 

exact 

competencies. 

They address 

feedback to steer 

development. 

Students need to 

center on getting 

good at oral 

skills linked to 

their goals 

through active 

part in real tasks. 

Grows mouth 

abilities targeting 

big scenes 

needing talk. 

Drills let students 

train and display 

speaking in real 

life. 

Mark charts, 

ability checks, 

and situation 

plays act like 

true talks. 

It includes 

task-base 

learning 

activities, role- 

plays, and 

simulations 

real life 

exercises that 

focus on 

specific 

speaking skills. 

 

 

 

Audio Lingual  

Method  

 

 

     

 

This method 

focuses on the 

repetition and 

practice of 

language 

structures to form 

habits and 

develop accuracy. 

It stresses the 

importance of 

listening and 

speaking in 

language learning. 

 

 

 

The objective is 

to grow 

students' good 

pronunciation, 

sentence forms, 

and terms 

through daily 

training and 

repeat work, 

raising their 

mouth speaking 

strength. 

The teacher 

serves as a model 

who shows right 

sounds and 

proper word 

choice, offering 

fast comments, 

fixes, and support 

in leading 

training 

activities. 

Students join full 

in copy jobs and 

mouth trains, 

doing set and 

held tasks made 

to back their 

word power 

through ongoing 

train. 

This way wants 

top right in talk 

show, aiding kids 

to get clear speak 

and good 

sentence true, 

though it may 

now and then cut 

free or easy mix. 

It uses audio 

stuff, set plays, 

and word trains 

that let kids 

better their talk 

right and grow 

more word 

hold. 

Contains; fixed 

repeats; led 

listening 

exercises; drill 

patterns; boost 

smooth 

accuracy 
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In conclusion, although there are various methods and approaches for teaching English as 

a Foreign Language, this research is specifically grounded in the Audio-Lingual Method as its 

principal methodological foundation. This approach was selected because it emphasizes listening 

and speaking as the primary skills in language acquisition, which directly aligns with fostering 

speaking skills among fifth-grade students. Through repetition, structured drills, and guided oral 

practice supported by audiovisual aids, the Audio-Lingual Method contributes to the development 

of accurate pronunciation, grammatical correctness, and fluency at the A1.1 level. Therefore, this 

study integrates audiovisual aids into the Audio-Lingual framework to strengthen students’ oral 

production systematically and effectively. 
 

1.11. Audiovisual aids  

Audio-visual aids are one of the teaching and learning tools that have been used by teachers 

to create a technology-based classroom. It helps both teachers and students in their everyday 

teaching and learning process. There are many definitions that have been provided by scholars and 

writers about audio-visual aids, as cited in Guterres & Quintas (2018). According to Kinder S. 

James (2002) audio-visual aids are any device that can make the learning experience more 

concrete, more realistic, and more dynamic. According to Riri (2011), audio-visual aids are 

recording tools for improving speaking skills that are used multiple times and more than others. 

On the other hand, according to Francis (2011), audio-visual aids are used to refer to those 

instructional materials that can be used to express meaning without relying on verbal symbols or 

language. In conclusion, audio-visual aids are an interactive tool with the combination of text, 

image, sound, and video. Various related research has been conducted using audio-visual aids. 

According to Singh (2005), “Any device which by sight and sound increases the 

individual's experience, beyond that acquired through read described as audio visual aids.” These 

are mostly instructional. In the case of teaching and learning EFL, the skills involved are 

productive and receptive. Here comes the usage of these aids. These are part of the digital or 

technological sector in the education system. 

 According to Rather (2004) it implies that such aids can consist of aids or elements or 

materials like the use of Radio, TV, etc. This is because the audio-visual aids usually refer to when 

technological devices are used in classrooms. These aids help students to learn better. In other 

words, students are motivated to learn lessons in interesting ways. These aids provide learners with 

a realistic atmosphere to learn without any pressure. Also, these make the English classroom 

materials attractive enough to make learners eager to do the tasks. 
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1.11.2. Classification of Audiovisual Aids 

Visual aids add entertainment value to lessons in the classroom and contribute to gaining 

and keeping the attention of learners. Adding pictures of lesson subject matter helps make learning 

more interactive and aids in understanding the subject material. Visual supports allow students to 

better understand ideas. According to Gardner (1983), multiple intelligences theory suggests that 

students have different learning styles; one may be a visual-oriented learner, and another may be 

an audio-based learner.  

Mathew and Alidmat (2013) agree that visual aids assist students in establishing 

background knowledge about a subject, a necessary factor for meaningful learning. They can also 

expose users to the language as it is used in diverse cultures and contexts, helping to promote a 

more balanced conception of the languages being learned. Images shown on a screen are easier to 

comprehend and remember than a plain text explanation. Many learners indicate that images help 

them remember information for extended periods. Hence, the integration of visual elements into 

lesson planning tends to be advantageous for language learning.  

Audio   

Audio refers to sound that is recorded, transmitted, and reproduced through technical 

systems for talk purposes. It involves the capture and processing of sound signals in different forms 

depending on the way they are used. In school settings, clear words are needed to stop mix-ups 

with audio ideas. Tulson (2006) shows the need for the same meaning of audio terminology to 

make things clear and share knowledge better in the area (p.10). So, audio can be seen as the 

planned way to show and send sound. 

Radio  

There are two types of radio content. The educational broadcast is one of them, and teachers 

as well as students can hear the well-arranged program and note what is required. Ahmad (2013) 

stresses the role of teachers in discussing the content of the radio, consolidating key messages, and 

linking them with the classroom objectives. These broadcasts may include speeches, 

conversations, and summaries that reinforce comprehension and allow for critical thinking. 

Visual  

This refers to graphic images, infographics, and other visual representations that support 

the learning and teaching process. Visual elements in language teaching help students understand 

new vocabulary and concepts, as they provide real and clear support. They also improve attention 

and help students better understand information. Mayer (2021) states that students learn best when 

words and images go together, as visual tools help connect and organize knowledge. Therefore, 

visual resources are important tools for meaningful and lasting learning  

Flash cards  

Flashcards are indispensable when it comes to teaching English to young children. These 

resources inspire, generate motivation, and provide support in maintaining the attention of the 

learners when encountering new vocabulary and structures. As Sinchi remarked, cited in Jessica 

and Sinchi, Tania (2011), teaching materials such as charts facilitate more effective teaching where 
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teachers "become an instance and an example of the learning process, more than just mere 

instructors." Their use promotes creativity and interaction in learning settings.  

Audiovisual 

The third category of aids is Audio-Visual aids. In these aids, both the listening (ears) and 

viewing faculties (eyes) are involved. Such aids include television programmers, video films, 

motion pictures, synchronized audio-slide projectors, computers, and computer-assisted 

instruction, etc. Cartoon films are also a useful medium for developing and chiseling the skills of 

the students (Ahmad, 2013). 

Video  

Videos are a practical guide to effective learning and teaching. Therefore, video teaching 

is called video teaching. With video instruction and quizzes to evaluate student understanding, 

video is a learning tool that generates more interest and fun than traditional printed materials. 

(Ahmed, 2013). 

12. 1. Audiovisual aids for teaching English as a foreign language 

Audiovisual aids play a crucial role in the teaching of English as a foreign language. They 

encompass various tools such as videos, audio recordings, and interactive presentations that 

enhance the learning experience by catering to different learning styles. According to Richard E. 

Mayer, 'people learn more deeply from words and pictures than from words alone,' highlighting 

the importance of integrating visual and auditory elements into language instruction.  

The use of audiovisual devices not only attracts students’ attention but also offers the 

language in a wide range of real contexts. For example, when learners watch a film or listen to a 

podcast, they hear real accents and colloquial phrases, which can be missing from traditional 

textbooks. This exposure helps improve their listening and pronunciation and helps make them 

more culturally aware.  

Furthermore, studies suggest that students may learn better when they have access to 

multimedia resources: for example, multimedia instruction is more effective than traditional 

instruction (Clark & Mayer, 2016). Inspiring comprehension through active engagement in an 

environment that lets people visualize and listen to language in use naturally is exactly what 

practitioners do for their learners. 
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CHAPTER II: METHODOLOGY 

2.1.  Type of research  

2.1.1. Mixed approach  

The research study was focused on mixed methods research. This mixed-method approach 

used two important methods for its development: quantitative and qualitative. According to 

Hernández (2014), the purpose of mixed research was to use the strengths of both quantitative and 

qualitative research rather than to replace either of them. It did this by integrating the two methods 

of inquiry, taking advantage of their strengths, and attempting to reduce potential flaws. Therefore, 

the use of this method was of great support to the study, as it allowed the collection of information 

about teachers' experiences and the methodological activities that students needed for their foreign 

language teaching-learning process. 

The quantitative research is defined as a systematic process of gathering numerical data 

using sampling methods, sending out online surveys, and questionnaires to find patterns and 

averages, make predictions, evaluate causal relationships, and generalize results to wider 

populations (Bhandari, 2020). This research work has quantitative data that was gathered through 

the collection and analysis of numerical information related to the variable, since the results were 

collected from the surveys applied to 5th-grade students from Santa Luisa de Marillac High 

School, which allowed answering the research question.  

The qualitative research is the process of collecting, analyzing, and interpreting non-

numerical data, such as texts, videos, photographs, or audio recordings collected using diary 

accounts or interviews to understand how people subjectively perceive their social reality 

(McLeod, 2019). Therefore, this study is qualitative because the information collected in the 

interview was face-to-face, that is, it was conducted in a spoken way. For this reason, a previously 

structured questionnaire was used in the interview. As a result, this instrument was useful to find 

out opinions and different points of view about the use of ludic strategies in the English language 

teaching-learning process. 

2.2. Research Method  

2.2.1 Deductive  

The deductive method is based on working in an investigation from the most general to 

the most specific. Therefore, this method was used to obtain information on the use of didactic 

strategies and methods for the teaching-learning of the English language, because a deductive 

approach takes the steps described earlier for inductive research and reverses their order. They 

start with a social theory that they find compelling and then test its implications with data. That 

is, they move from a more general level to a more specific one. 

 



22 
 

2.2.2. Inductive 

The first step in inductive research is to gather information pertinent to the subject at hand. 

After gathering a significant amount of data, the researcher pauses to step back and gain a broader 

perspective on the data. To create a theory that can explain these trends, the researcher is now 

searching for patterns in the data (Sheppard, 2020). Therefore, this research was applied to the 5th 

Grade students of the Santa Luisa de Marillac High School, through an inductive method starting 

from the observation, pattern, hypothesis, and theory of the teachers of the English area. 

2.3. Techniques & Instruments 

2.3.1. Interview 

According to Houston (2021), this technique involves asking open-ended questions that 

allow for gaining rich and detailed context through a conversation with respondents to collect 

elicited data about a topic. This research investigation used a structured interview and consisted of 

open-ended questions and was applied to the English teachers at "Santa Luisa de Marillac" High 

School. This method allowed to find out and collect information about the use of audiovisual aids 

as strategies by teachers in the development of speaking skills in students during their English 

learning process. 

2.3.2. Survey 

According to Chipeta (2020) survey, it is a numerical data collection tool used to gather 

closed-ended responses from individuals or groups through a list of closed or multiple-choice 

questions based on attitudes, behaviors, opinions, and other variables. The survey was applied to 

the fifth-grade students at "Santa Luisa de Marillac" High School. This instrument was a 

questionnaire that consisted of a list of closed and multiple-choice questions that were well-

designed and executed to ensure accurate results. In this sense, it allowed gathering information 

about the audiovisual aids’ strategies used by teachers in their classes to foster speaking skills in 

the students during their English learning process. 

Research Question  

• How does the use of audiovisual aids strategies to foster speaking skills? 

• In what ways do audiovisual aids enhance learners' motivation and engagement during 

English language learning? 

• What are the most effective types of audiovisual aids for fostering speaking skills? 

Population 

This research was conducted with fifth-grade students at Santa Luisa de Marillac Secondary 

School, located in the city of Atuntaqui. A total of 35 students participated from classrooms “A,” 

comprising 19 girls and 16 boys, which does not exceed the maximum of 100 students. For this 

reason, this research was conducted with a sample, specifically targeting a particular population 
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composed of participants between the ages of 9 and 10. Therefore, the level corresponding to the 

academic level proposed by the curriculum standards was considered.  

 

Table 2 : Population 

Institution Students Teachers English 

Coordinator 

Sub-

principal 

Total 

 

Santa Luisa 

de Marillac 

 

26 “A” 

 

        1 

 

1 

 

1 

 

 

27 “B”  

 

1 

   

Total            

53 

 

2 

 

1 

 

1 

 

57 

 

Sample  

No sample calculation was applied, as the population consists of fewer than 100 

participants. Consequently, the statistical formula was not applicable due to the small size of the 

population. In this regard, the entire population was considered in conducting this research. On 

this basis, the non-probability sampling technique will be considered, as each member of the 

population has a known probability of being selected. 

Procedure 

The research process started with building a strong theoretical foundation on using audiovisual 

aids to foster speaking skills. This part gave the main ideas and ways that match the research parts. 

Next, the survey method was used to get numerical data to find students’ attributes and perceptions 

toward audiovisual strategies used to boost speaking skills. A well-made questionnaire was the 

main tool for getting data. Also, a structured interview guide was used to do talks with English 

teachers to collect extra word information using audiovisual aids in class.  

Last, the analysis and interpretation of the results were done by looking at the theoretical 

framework, the research questions, the study objectives, and the variable matrix. The data was 

sorted and worked on using Microsoft Excel, where pie charts were made to help with visual 

representations. This step-by-step way made a match between data and the research goals, letting 

good- backed ends and tips 
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CHAPTER III: ANALYSIS OF RESULTS AND DISCUSSION 

This chapter explains the results obtained from the different research instruments used in 

this study. In total, four interviews and one questionnaire were conducted to gather information. 

The first interview was with the Vice-Principal of Santa Luisa de Marillac High School. It included 

questions related to the importance of English in the school and the expectations for students' 

language development. The second interview was with the English area coordinator, and the third 

and fourth interviews were conducted with English teachers of the fifth grade. These interviews 

helped to understand the strategies teachers use to improve students’ speaking skills and their 

opinions about using audiovisual aids in class. 

A survey was also given to fifth-grade students to know what types of speaking activities 

and audiovisual resources they like the most and which ones they think help them speak better in 

English. The answers from the interviews and the student survey were organized, analyzed, and 

are shown in this chapter. The survey results are presented in pie charts, and under each pie chart, 

a brief explanation is given. All the information collected was extremely useful for understanding 

the current situation and was also important for discussion and for creating the didactic guide 

proposed in this research. 

3.1.  Results from the Sub-Principal Interview  

3.1.1. Transcription of the interview  

Question 1: Do you believe that the development of speaking skills in English is necessary for 

students' academic future? 

Yes, speaking skills are key to students’ academic future because English is much needed at all 

educational levels. Though I learned it from a young age, I missed even talking due to little 

speaking practice. So, it matters to focus on mouth work and give steady chances for students to 

use English with trust. 

Question 2: According to the curriculum suggested by the Ministry of Education, students 

must reach an A1.2 level of English proficiency. What are the main challenges that students 

at your institution usually face in achieving this goal? 

One of the big fights is listening, since kids are not used to hearing English steadily. Add, the miss 

of mouth train stops the easy grow of the language. I think English should be handled as an all-

class subject, used not only in English classes but also mixed into other spots of learn. This would 

boost kids’ touch to the language and help them hit, or even pass, the A1 level. 

Question 3: In your opinion, do you think innovative resources such as an audiovisual guide 

can be implemented in the institution? 

Yes, audiovisual resources are highly effective because they allow students to learn by listening 

and observing, which is especially important at an early age. During my university studies, I had 

the opportunity to use English labs with headphones, and that experience made it much easier to 
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understand and learn the language. These types of tools make learning more meaningful, especially 

for students with visual or auditory learning styles. The institution would benefit from having 

access to such resources to improve the development of speaking. 

Question 4: From your point of view, do you believe that the didactic guide can contribute to 

the development of English-speaking skills in fifth grade students? 

Yes, a didactic guide with interactive and audiovisual activities could help improve students’ 

speaking abilities. If the guide is well-designed and focused on communicative skills, it would 

allow students to practice more dynamically and effectively. Every student has potential that can 

be awakened when given the right environment. That is why having a guide that encourages 

interaction and real language use would be beneficial for their learning process. 

3.1.2. Analysis and interpretation 

The interview with the sub-principal highlights the significance of developing English 

communication ability for students’ success in their studies. It emphasizes that insufficient 

speaking practice presents a big challenge even with initial contact with the language. In addition, 

she identifies passive listening and restricted language application in some subjects as the main 

issue preventing achievement of the A1.2 level mandated by the national education curriculum. 

She firmly advocates for the use of audiovisual aids, asserting that they enhance comprehension 

and engagement, particularly among younger students. In summary, she thinks that teaching guide 

focused on dynamic, audiovisual aids would greatly in fostering speaking abilities within the 

school. 

 

3.2. Results from the English Coordinator Teacher Interview  

3.2.1. Transcription of the interview  

Question 1: According to the curriculum suggested by the Ministry of Education, students 

must achieve an A1.2 level proficiency in English. What are the main challenges do the 

institution's students usually face to achieve this goal? 

One of the top problems is the small vocabulary students have. Also, many of them have bad study 

habits and miss steady speaking practice. Classroom activities often aim copyning and learning by 

heart, which cuts chances for real talk in English. 

Question 2: Do you think that this institution has the necessary resources to provide a high-

quality foreign language class for effectively developing students' language skills? 

The institution has some basic resources, such as textbooks and audiovisual equipment. In fact, 

there are significant limitations in terms of oral skills. Students only receive three hours of English 

per week, which is not enough to really practice speaking. In addition, there are no language labs 

or conversation clubs. More tools and more time are needed to improve the teaching of speaking 

skills. 
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Question 3: In your opinion, what factors make it challenging to enhance students' speaking 

skills in an EFL classroom? 

There are a few reasons for this, but one of the biggest is that there are few suitable materials to 

study spoken English. We have no language lab, no rooms for communicative activities such as 

conversation clubs. In addition, there is little English spoken at tables; students tend to speak 

Spanish, so they are not engaged with the language.  

Question 4: Do you believe that incorporating audiovisual aids into speaking activities makes 

the learning process more significant? 

Absolutely, audiovisuals aids allow learners to engage through multiple ways. They can see, listen, 

and connect information with real- world examples. This makes education more dynamic, 

understandable, and relevant for students who have diverse learning preferences. 

Question 5: Would you consider beneficial to use a didactic guide that focuses on audiovisual 

aids to develop speaking skills to promote English language development in students? 

Yes, it would be extremely helpful. An audiovisual resource-based didactic guide can conduce to 

the directive orientation of the teaching, providing stability and clarity. It also guarantees the 

effectiveness of the teaching, preventing it from constantly changing the teaching material and its 

consequences on the student's adaptation and evolution.  

3.2.2. Analysis and interpretation 

The answers given in the interview show some of the structural and pedagogical issues that 

obstruct the improvement of the active oral command of the foreign language. Low language 

exposure, a shortage of classroom hours, and the lack of appropriate materials and contexts to 

speak are the main barriers to students reaching the A1 level, a level of competency as defined by 

the national curriculum. It is also the lack of sustained use of English in the classroom, together 

with passive learning by copying, that limits oral practice. The interviewee does stress, however, 

that audiovisual assistance and well-structured didactic guides are effective means of providing a 

rich and stimulating learning process. These materials facilitate self- and peer-correction and boost 

motivation. Hence, it can be inferred that audiovisual aids enable instructors to practice for longer 

periods and that they are crucial to developing speaking/language proficiency in institutional 

contexts.  

3.3. Results from teachers’ interviews 

3.3.1. Transcription of the interview  

Question 1: In your opinion, what factors make it challenging to enhance students' speaking 

skills in an EFL classroom? 

Teacher A: 

The most common difficulty is a lack of exposure to English. There is no compulsion for 

students to speak the language in or outside of class, so they are not motivated that way. Their 

home and school environment provide them with little opportunity to practice. What do they do 
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at home and in school that forbids them from using English? Furthermore, with large numbers of 

students, you will never have enough time to use the language.  

Teacher B  

In the lower grades, especially from 1st to 4th, one of the biggest challenges is students’ 

misbehavior. They also tend to be shy or feel unmotivated, which makes it harder for them to 

speak in English. 

Question 2: What specific strategies do you implement in the classroom to effectively develop 

speaking skills in English? 

Teacher A: 

I focus on pronunciation by eliciting words and drilling them. I also teach phrases in context, 

such as “thank you” and “you’re welcome.” I use dialogues and role-plays, although big classes 

make this difficult since they often switch to Spanish or students get distracted. 

Teacher B  

When I teach new vocabulary, I have my students repeat it many times. We also practice 

dialogues by reciting them as a group. These tasks help them get used to English phrases and 

syntactic structures. 

Question 3: What resources and tools do you find most effective for developing speaking 

skills in an EFL classroom? 

Teacher A 

I use flashcards to help students describe images using target vocabulary. I also project slides with 

images and ask students to describe what they see. Additionally, I use worksheets with dialogues 

for role-plays simulating real-life situations like ordering food in a restaurant. 

Teacher B  

I use videos from YouTube and other online sources. I also use audio and pictures. Sometimes I 

create PowerPoint presentations to introduce new vocabulary or dialogues. 

Question 4: Do you consider that audiovisual aids are effective in developing speaking? 

 

Teacher A 

Yes, videos. They allow students to see and hear native speakers in real-life situations, enabling 

them to imitate expressions and improve their pronunciation and intonation. In addition, listening 

comprehension activities. 

 

Teacher B  

Yes, audiovisual aids are very important. I use songs, pictures, and videos with dialogues. These 

materials help students listen and repeat phrases, which improves their speaking skills. 
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Question 5: Do you think Unidad Educativa Fiscomisional Santa Luisa de Marillac has all 

the necessary resources to develop speaking skills? 

Teacher A 

No, the school lacks enough resources. We need more exposure to English, through additional 

subjects taught in English. English labs with headphones would help with listening and speaking.  

 

Teacher B 

No, I do not think we have everything we need. We lack materials like flashcards and other 

speaking resources. The textbook is not enough we need more engaging tools. 

Question 6: Do you think it would be a good idea to have a didactic guide oriented to develop 

speaking skills using audiovisual aids? 

Teacher A 

Absolutely. Having ready-to-use materials designed by teachers would save preparation time and 

support oral production. Even if the material needs to be adapted, it would be a helpful resource. 

Teacher B  

Yes, I think it would be a great idea. A guide with audiovisual materials would help improve 

speaking skills and give us more variety beyond just using the textbook. 

3.2.2. Analysis and interpretation 

 Teachers agree that one of the top hurdles in growing students' speaking skills in English 

is the lack of supplies and small time with the language, both within and beyond the classroom. 

Teacher A calls out matters such as students not feeling the need to use English, no practice at 

home, and large class numbers, which make it tough to offer lots of speaking moments. Teacher 

B spots conduct woes and weak push, above all in first grades. In ways of doing things, both 

teachers pick repeat words, dialogues, and normal phrases, held up by stuff like flashcards, videos, 

audios, and PowerPoint presentations. They both spot the power of audiovisual aids in making 

better pronunciation, intonation, and the handling of common sayings. Yet, they say yes, the place 

lacks full gear, and both feel that a lesson handbook set on building speaking skills via audiovisual 

stuff would be a top, bendy, and fast helper for lifting English lessons in their learning spot. 

 

 

 

 

 

 

3.4.  Results from students’ survey 

Question 1: Do you enjoy English classes? 
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Figure 3 

Enjoyment of English Classes 

 

The graph indicates that most students report a positive attitude toward English classes, 

suggesting that the current teaching environment fosters interest and engagement. This outcome 

can be associated with the emotional and motivational climate established in the classroom. As 

Alrabai (2015) asserts, students’ willingness to communicate in a foreign language increases 

significantly when their emotional needs are met, and their motivation is actively stimulated. Thus, 

it can be concluded that classroom teaching practices help lower students’ emotional blocks, 

thereby easing language learning. However, students showing low fun levels highlight the need to 

vary teaching plans. This ensures all learners’ needs are met well. 

Question 2: Do you like learning English with audiovisual aids? 

Figure 4 

Student’s preference for Audiovisual Aids 

 

 

 

 

 

 

 

 

The graph reveals that most students display a favorable disposition toward learning 

English through audiovisual aids. This suggests that such tools are perceived as effective in making 

the learning process more engaging and accessible. According to Basal (2016), audiovisual 
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materials increase learners’ motivation and attention by presenting content in a dynamic and 

multisensory format, which enhances their capacity to process and retain information.  

Question 3: Does your English teacher use audiovisual aids in the English classes?  

Figure 5 

Use of Audiovisual Aids by Teachers 

 

 

The chart illustrates considerable variation in students’ perceptions regarding the frequency 

with which audiovisual aids are used by their English teachers. While a significant number 

recognize their occasional or frequent implementation, others report rare or nonexistent use. This 

disparity suggests inconsistency in instructional practices across classrooms. Reinders and White 

(2016) emphasize that the systematic integration of technological tools in language teaching 

contributes to more equitable learning experiences by ensuring consistent exposure to diverse and 

authentic language input. Consequently, the observed divergence could cause an unbalanced 

development of speaking skills in learners. In addition, suggests an institutional orientation for the 

systematic and graded application of audiovisual supplements in all English classes. 

 

 

 

 

 

 

Question 4: Do you think that the use of audiovisual aids can help you improve speaking skills? 

Figure 6 
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Audiovisual aids and Speaking Skills 

 

The findings from the graph reveal that most of the students think that audiovisual aids 

help them improve their speaking proficiency. This view is consistent with more recent research 

in production-oriented second language acquisition. Hafour, M. F. (2024) claims audiovisual 

materials offer learners the opportunity to access authentic language models to improve 

pronunciation, fluency, and vocabulary retention. It is hoped that by listening to real-life 

conversations and situational speech, the students can internalize linguistic forms and use them 

appropriately. As such, the students’ positive attitudes seem to extend from their subjective 

knowledge of the advantages of using such media for improving oral production in the target 

language. 

Question 5: Which of the following activities do you like the most?  

Figure 7 

Favorite Classroom Activity 
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that yes, students are considerably interested in interactive speaking activities, in games, in fact, 

dialogues and role-plays. They also support contemporary communicative language teaching 

methodologies that postulate learner-centered teaching and emphasize offering interaction for 

promoting language development. Meihua Liu. (2009) comments, tasks, such as those involving 

authentic communication, are not only motivating for students but also provide students with 

opportunities to develop fluency as they authentically use the language. Hence, the attraction of 

these activities to students could also be considered in terms of the latter being effective in 

promoting an interactive learning format conducive to oral language development.  

Question 6: When you have to speak in English in front of your classmates, do you feel? 

Figure 8 

Feelings when students speak. 

 

 

 

 

 

 

 

 

 

 

The chart shows that a big part of students’ feelings are bad feelings like worry and fear, 

when they talk English in front of friends. This can be blamed on foreign language worry, which 

is a main block to mouth join in ELF places. Teimouri (2018) explains that worry hits students’ 

want to share, often leading to skipping actions or drop show in talk activities. As such, the data 

points out the need for easy-worry talk chances and growth-trust plans that help students to use the 

language more comfortably and well. 

 

 

 

Question 7: Do you think audiovisual aids will help you improve your speaking? 
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Figure 9 

Audiovisual aids and Speaking improvement. 

 

 

 

 

 

 

 

The chart shows that the biggest part of students see audiovisual aids as a good help for 

better oral skills. This view gets support from real proof. Lian and Lan (2022) found that a mix of 

audiovisual stuff in ELF teaching adds to the right sound and word getting by giving learners 

steady ear and eye input. Moreover, these aids cut the brain work needed to get language, making 

learners focus more on mouth out. Therefore, students’ good answers show the teaching power of 

audiovisual aids in the growth of talk ability. 

Question 8: Which of these audiovisual aids do you think will help you the most? 

Figure 10 

Most helpful Audiovisual Aids 

 

 

 

 

 

 

 

 

 

The pie chart shows that students identify songs, interactive games, videos, and flashcards 

as the most helpful audiovisual aids for speaking development. This preference suggests that 
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students value materials that are both engaging and pedagogically effective. As Yükselir (2019) 

asserts, multimedia materials provide rich input and stimulate language learning by presenting 

vocabulary and sentence structures in meaningful contexts. The multisensory nature of these tools 

offers diverse learning styles, increasing the likelihood of retention and application in 

communicative situations. Consequently, the students’ preferences highlight the importance of 

integrating diverse audiovisual aids into the curriculum to support speaking skills in an inclusive 

and motivating manner. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3.5. Discussion  

The interview and the survey conducted show a clear interest among students and teachers 

in using audiovisual aids to improve speaking skills in English. The qualitative data obtained from 



35 
 

the interviews with the sub-principal, the English coordinator, and classroom teachers highlight 

the need to move away from traditional, passive teaching methods and focus more on dynamic and 

student-centered strategies. As Richards (2021) points out, “communicative competence develops 

when learners are given meaningful and engaging opportunities to speak” (p. 45). One of the main 

problems discussed is the lack of oral practice and the fear students feel when speaking in front of 

others, often caused by limited opportunities to use English and an overemphasis on memorization 

tasks. 

Likewise, teachers agree that introducing more interactive resources, such as videos, songs, 

and speaking games, can make learning more enjoyable and reduce students’ anxiety. As both the 

sub-principal and teachers mentioned, audiovisual tools help students feel more comfortable 

because they can see, listen, and repeat real language in context. This supports what the student 

survey shows: most students feel motivated when audiovisual aids are used, and they believe these 

tools can help them speak more fluently and with better pronunciation. According to Brown & Lee 

(2019), “multimodal input such as images and sounds supports different learning styles and 

encourages students to participate more actively” (p. 78). 

Furthermore, the survey results reveal that speaking games, dialogues, and role plays are 

the students’ favorite activities to practice speaking. However, many students still feel nervous or 

scared when they have to speak in front of their classmates. This indicates that although students 

enjoy interactive speaking activities, they need more exposure and practice to build their 

confidence. As Campbell (2022) highlights, “using music, videos, and stories in the classroom can 

help lower students’ affective filters, making them feel safer to experiment with language” (p. 14). 

In conclusion, both talks and poll results confirm that a mix of old talk jobs with fun 

audiovisual stuff could make a better and more engaging learning place. Using a teach book with 

songs, videos, and play tasks would help teachers and give students more shots to train talk in ways 

that feel easy and joyful. As Feng & Xiao (2024) argue, “teachers’ grasp of students’ needs and 

use of new tools are key for growing motivation and learning results.” This way could cut fear, 

boost smooth talk, and change the English class into a spot where students feel strong to speak. 

 

 

 

 

CHAPTER IV: ACADEMIC PROPOSAL 

This chapter presents a pedagogical proposal designed to strengthen speaking skills among 

fifth-grade students through the integration of audiovisual aids. The proposal is grounded in the 

perceptions gathered from students and teachers during interviews and surveys, as well as in 
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theories that highlight audiovisual resources as effective tools for improving oral communication 

in a foreign language. The idea is to support students’ oral development by providing motivating 

materials and interactive activities that enhance their confidence and communicative performance 

in English. 

4.1. Topic of the Proposal 

SPEAKING MINDS: AN AUDIOVISUAL GUIDE TO FOSTER SPEAKING 

 

4.2. Introduction 

The development of speaking skills in a foreign language has become an increasingly 

challenging aspect of education, particularly in elementary level, where students often struggle 

with confidence, pronunciation, and limited opportunities for oral interaction in English. For this 

reason, it is essential to implement pedagogical proposals that provide meaningful communicative 

practice supported by engaging resources. This didactic guide, entitled Speaking Minds: An 

Audiovisual Guide to Foster Speaking, is grounded in the principles of the Common European 

Framework of Reference for Languages (CEFR), and the topics and learning objectives have been 

selected in accordance with its descriptors. Likewise, the proposal aligns with the national 

curriculum established by the Ministry of Education for English as a Foreign Language, ensuring 

coherence with institutional educational standards. 

The plan is split into three parts, each holding two 45-minute class times that mix 

audiovisual stuff, lead talk jobs, and share activities made to grow students’ mouth out step by 

step. Add to the class plans, the guide has an answer end, talk score sheets at the end of each part, 

and a bit of stuff to back class use. The pics used all through the guide were made with machine 

brain to sharp eye learning, and teachers can pick any part or class time to match their students’ 

needs and class spot. These bits aim to make the plan bend, work, and strong for building fifth-

grade students’ talk skills. 

 

4.3. Justification 

The make of the guide “Speaking Minds: An Audiovisual Guide to Foster Speaking” meets the 

need to build oral production in English among fifth-grade kids, who often fight to express 

themselves due to limited exposure to the language, no confidence, and little use of visual and 

auditory resources in the classroom. In this regard, audiovisual aids constitute an effective 

pedagogical strategy, as they help contextualize language, grab learners’ attention, and ease 

comprehension of vocabulary and basic structures. 

Furthermore, this guide aims to provide teachers with a practical and well-structured resource that 

supports the implementation of communicative, student-centered methodologies. Through 

interactive speaking activities and collaborative tasks, the proposal seeks to foster active 

participation, build learners’ confidence, and promote meaningful use of English in class. In this 
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way, the guide contributes to improving both the teaching–learning process and teachers’ 

instructional practices through the innovative use of audiovisual materials. 

4.4. Objectives 

General Objective 

• To foster speaking skills among fifth grade students by using audiovisual aids as an active 

and interactive learning strategy. 

Specific Objectives 

• To design audiovisual activities that promote oral interaction and encourage fifth grade 

students to express themselves in English. 

• To encourage students’ confidence and active participation through communicative tasks 

that promote pair work, group discussions, and real-life speaking situations. 

• To integrate audiovisual resources into classroom instruction to create motivating learning 

environments that support continuous and progressive improvement in students’ speaking 

skills. 

 

4.5. Development  
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

5.1. Conclusions  

✓ Based on the theoretical foundation and the research results, it was concluded that speaking 

skills are essential in English learning; however, traditional teaching strategies still limit 

students’ opportunities to practice oral communication effectively. 

 

✓ The proof demonstrated that audiovisual aids contribute in a good way to students’ 

development in pronunciation, fluency, and comprehension by exposing students to 

authentic language models and contextualized communication. 

 

✓ Finally, the research justified the design of the teaching guide “Speaking Minds: An 

Audiovisual Guide to Foster Speaking,” which is aligned with CEFR level A1 and the 

Ecuadorian Ministry of Education's curriculum to strengthen the oral expression of fifth-

grade students. 
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5.2.  Recommendations  

✓ Teachers should systematically integrate audiovisual aids into their speaking lessons through 

activities such as role-plays, storytelling, games, and oral descriptions, ensuring that these 

resources are aligned with lesson objectives and students’ language level to promote 

interaction, motivation, confidence, and meaningful communicative practice. 

 

✓ Educational authorities are encouraged to provide continuous professional development 

workshops for EFL teachers focused on communicative methodologies and the pedagogical 

use of audiovisual resources, as well as to improve classroom infrastructure by supplying 

technological equipment such as projectors, speakers, and computers that facilitate the 

effective implementation of multimedia materials. 

 

✓ Finally, it is recommended that teachers implement this didactic guide frequently in their 

classes. Since it proposes structural lesson plans, carefully selected audiovisual aids, and 

assessment strategies that support the development of students’ speaking skills.   
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Annex2: High School Authorization to Apply Instruments. 
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Annex 3. Instruments Application 
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Annex 4. Proposal Socialization 
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