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RESUMEN 

La enseñanza de las expresiones idiomáticas en el inglés como lengua extranjera se 

percibe como un desafío debido a su naturaleza metafórica y al contexto cultural al que 

pertenecen. Por consiguiente, se encuentra marginada en el diseño curricular de la enseñanza del 

inglés como lengua extranjera. La presente investigación analiza los desafíos cognitivos que 

enfrentan los estudiantes al aprender estas expresiones, así como las estrategias de instrucción 

adecuadas para la enseñanza de este tema en estudiantes de educación básica en una institución 

rural. Este estudio tuvo como objetivo general emplear las expresiones idiomáticas como 

herramienta cognitiva en la enseñanza del inglés como lengua extranjera, diseñando una guía 

digital orientada al aprendizaje de dichas expresiones en un contexto específico, utilizando 

diversas estrategias de instrucción con un enfoque comunicativo. Esta investigación se desarrolló 

con un enfoque mixto, un diseño experimental, descriptivo y exploratorio. Como resultado, se 

aplicaron una entrevista al vicerrector, al coordinador del área de inglés y al docente de inglés, y 

la encuesta correspondiente a los estudiantes junto con una ficha de observación grupal. Los 

resultados señalan que el uso de estrategias de instrucción adecuadas en la enseñanza de 

expresiones idiomáticas permite un aprendizaje satisfactorio del tema y fomenta una actitud 

positiva hacia la materia de inglés y una curiosidad intrínseca por la cultura anglohablante. 

Finalmente, se concluye que la enseñanza de estas expresiones idiomáticas en su contexto es 

esencial para comprender su significado metafórico y su uso pragmático en el lenguaje. 

Palabras clave: expresiones idiomáticas en inglés, desafíos cognitivos, estrategias de 

instrucción, enfoque comunicativo, inglés como lengua extranjera, educación básica. 
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ABSTRACT 

Teaching idiomatic expressions in English as a Foreign Language (EFL) is perceived as 

challenging due to their metaphorical nature and cultural context. Consequently, they are 

marginalized in EFL curriculum design. This research examines the cognitive challenges faced 

by students when learning these expressions, as well as the appropriate instructional strategies 

for teaching this topic to upper elementary learners in a rural institution. The study aimed to 

utilize English idioms as a cognitive tool in EFL learning by designing a digital guide focused on 

acquiring these expressions within a specific context, employing diverse instructional strategies 

alongside a communicative approach. This investigation employed mixed-method research 

design, characterized by both descriptive and exploratory approaches within a non-experimental 

framework. As part of the methodology, interviews were conducted with the vice-principal, 

English area coordinator, and English teacher, complemented by a corresponding student 

questionnaire and a group observation sheet. The findings indicated that the implementation of 

precise instructional strategies for learning idiomatic expressions facilitated effective 

understanding of the topic and fostered a positive attitude toward the English subject and 

intrinsic curiosity about English culture. Ultimately, the study concluded that teaching idioms in 

context is vital for comprehending their metaphorical meanings and their pragmatic application 

in language use.  

Keywords: English idioms, idiomatic expressions, idioms, cognitive challenges, 

instructional strategies, communicative approach, English as a Foreign Language (EFL), 

elementary education. 
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INTRODUCTION 

TOPIC 

“Teaching English Idioms: Cognitive Challenges and Instructional Strategies in 5th, 6th, 

and, 7th grade U.E. Gabriel Garcia Moreno” 

PROBLEM 

2.1 Research Problem 

Find and propose accurate instructional strategies for teaching English idioms to 5th, 6th, 

and 7th grades from a rural institution, Gabriel García Moreno High School, during the 2025-

2026 school year. 

2.2 Problem Description  

 Shahnaz & Saleha (2021) explain that learning English as a second language in rural 

education presents challenges, including limited resources, limited interest in the language, low 

parental engagement, and low student motivation. It is something that happens at the high school 

“Gabriel García Moreno”, which is found in the Intag Zone. As a result, the subject matter of 

English idioms is a real challenge in a classroom due to their complex linguistic and cultural 

nature and the lack of understanding or misunderstanding of the new language in relation to the 

native language. 

2.3 Delimitation of the problem 

ELSA (2023) exposes that the majority of these idioms have their roots in British and 

American history. In other words, they are fundamental aspects of colloquial and native English, 

and their meanings may vary by geographical region or dialect. Additionally, many of these 
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terms have no direct Spanish translation, making them harder for students to comprehend and 

use them appropriately. 

2.4 Formulation of the problem 

Thus, what would be the correct approach for learning English idioms as a part of foreign 

language teaching in the 5th, 6th, and 7th years of upper elementary education in a rural institution, 

a level at which lower knowledge of English can be found? What would be the appropriate 

instructional strategy for teaching this subject to children around 9 and 12 years old? Why is 

there low English knowledge in these grades? And how does it help to improve their learning 

process in the L2 as EFL? This problem formulation seeks to develop an accurate 

implementation for teaching English idioms significantly and to use idioms as a cognitive tool in 

the EFL class.  

JUSTIFICATION 

EF Education First (2025) reports that Ecuador is ranked among the lowest in the EF 

English Proficiency Index (EF EPI), which ranks countries based on their English proficiency. 

One Ecuadorian province, Imbabura, scored 436 out of 700 points, and according to job function, 

students got 415 in our country. This shows how English strategies and techniques must be 

improved in the EFL learning process. Nevertheless, this vision and commitment are not easy to 

uphold, especially in a rural institution. The reality of these institutions is very different from that 

of urban high schools. Shahnaz & Saleha (2021) explain that attitudes toward the English subject 

in a rural context are negative for both students and parents, since, from the learners’ perspective, 

the subject is difficult because the words are pronounced differently from how they are written. 

Instead, from a parent’s perspective, working in the countryside is not necessary, and they do not 

perceive that education is very important for their children. This thinking could stem from 
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parents not continuing their studies and holding a different perception of higher education; as a 

result, students lack their parents’ support. Therefore, teaching English idioms in a rural 

institution is really challenging owing to the lack of value parents give this subject. Additionally, 

idiomatic expressions are an uncommon topic for EFL learners, despite being essential 

expressions for the English language. 

Anjarini & Hatmanto (2021) stress that idiomatic expressions are phrases that cannot be 

inferred by their translation. Additionally, they are an important part of language and the most 

essential aspect, as they are embedded in English culture. Hence, learning and understanding 

idioms is a necessary step in using a foreign language.  

The significance of this study aims to offer rural institutions options for developing the 

teaching and learning of English idioms with limited resources, and to provide instructional 

strategies that might be effective in this context. 

This research directly benefits the rural Gabriel García Moreno High School, especially 

the students from the 5th, 6th, and 7th years of upper elementary education, by offering meaningful 

learning of English idioms and an accurate approach to the topic that adjusts to students’ context. 

Likewise, it helps English teachers in developing more effective instructional strategies and 

techniques while working on this. Moreover, school authorities offer a more comprehensive 

English learning experience because this subject has not been included as part of the English 

curriculum in Ecuadorian rural institutions yet.  

This project is expected to provide both theoretical and practical contributions. 

Theoretically, it will help to explain the cognitive challenges that students may face with this 

topic.  



18 

 

In practice, this research will provide accurate instructional strategies and techniques for 

teaching English idioms to children using low-cost resources in a rural setting.    

The research project is feasible at Gabriel Garcia Moreno High School, which offers 

English classes, and there is an opportunity to work on a study under supervision. Additionally, 

the sample population is accessible, and the resources required to conduct this project consist of 

basic materials, as it must adapt to a rural environment. The suggestions are cost-effective and 

flexible, ensuring they can be executed within the school’s technological and material 

capabilities. The involvement of teachers and administrators also assures institutional support 

throughout the process. This study will be conducted in accordance with ethical considerations, 

transparent communication, procedures, and methods applied to participants, and most 

importantly, informed consent.  

BACKGROUND 

As Varas, Sotomayor & Castro (2024) noted, culture is ingrained in language; it is 

significant in ELT. Language serves as a means of expressing our cultural identities in addition 

to being a tool for communication. For instance, our culture is reflected in how we greet others, 

the language we choose, and the stories we tell. In other words, culture is an essential nuance of 

language through which people can express values, essence, ideas, and transmit customs. 

Similarly, teaching English idioms is embedded with culture; therefore, being aware of the 

cultural and historical context of English allows students to develop empathy, understanding of 

the culture’s shape, and achieve cultural fluency.  

            Idioms play a great role in the enrichment of the English language. Idioms represent 

unique cultural and historical information as well as broaden people's understanding and 
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manipulation of English. Native speakers use idioms to make their speech more colorful 

and alive. (Varas et al., 2024, p. 4712) 

Applying the consciousness of culture in second language learning helps to enhance 

students’ output, sound native, and contribute to understanding colorful and lively speech. 

Additionally, dodge the misunderstanding of communication. 

The author Ngoc (2015) explains in his study “Cognitive Processing of English Idioms 

and Implications For Language Teaching” how the brain works to get knowledge of the meaning 

and form, from a cognitive linguistic view. He emphasizes that the human brain is a dynamic 

network that is constantly being formed, altered, and modified rather than a box that holds 

thoughts and concepts. The perspective that views human cognition as a complicated network, 

and the process of reciprocal contact within the network of nodes and nerves produces the 

knowledge. The perspective of the nervous system's mutual interaction network system has been 

used by cognitive linguists to describe cognitive processes, including language activities. To 

process cognitive data must be organized in a systematic way in order to codify these mental 

experiences. The data may be modified, altered, or entrenched during that entrenchment process. 

In order for the cognitive process to produce results, the gathered material must be coupled to 

form substructures in addition to being strengthened or altered. In other words, teaching English 

idioms as metaphors facilitates the understanding of idioms’ meaning since the teacher can shape 

the literal words into real-life similarity. 

Current research by Burcu (2019) investigated the cognitive process implications of 

learning English Idioms on English as a second language (ESL) vs English as a Foreign 

Language (EFL), to compare which pictorial representation or literal and figurative meaning, it 

demonstrated that ESL learners comprehend English idioms through figurative technique due to 
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ESL activating idiom entry, whereas EFL learners have to decompose idioms for understanding, 

applying a literal technique. This study also proves that the learning context of idioms is very 

fundamental because ESL comprehension of opaque idioms is better across figurative 

techniques, whilst EFL environments understand better transparent idioms. Besides, this current 

study evidence that the competence level (intermediate vs advanced) does not have a significant 

understanding of English idioms. Finally, this research supports the Dual Idiom representation 

model that ESL learners activate in a direct way the idiom entry due to stored information in 

their brains, and EFL learners do not have the capacity to develop because their mother tongue is 

different. 

OBJECTIVES 

5.1. General Objective 

            To use English idioms as cognitive tools in the EFL class in 5th, 6th, and 7th grades at 

Gabriel García Moreno High School. 

5.2. Specific Objectives 

• To analyze the cognitive challenges that affect students’ comprehension of English 

idioms. 

• To evaluate both positive and negative aspects faced by EFL students when they learn 

English idioms. 

• To propose instructional strategies for teaching English idioms. 
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CHAPTER I 

1. Theoretical Framework 

This study examines Teaching English idioms: Cognitive challenges and Instructional 

strategies in 5th, 6th, and 7th grades at High School Gabriel García Moreno. The theoretical 

framework establishes the conceptual and theoretical bases that support the analysis of the 

variables under study. 

1.2 Identification of Key Variables 

Two main variables are examined in this study. The independent variable is teaching 

English idioms, while the dependent variables are Cognitive Challenges and Instructional 

Strategies. The theoretical framework seeks to examine the relationship between the variables 

and explores how the independent variable affects the dependent variables.  

1.3 Theoretical Foundations of Variable 1: Cognitive Challenges and Instructional 

Strategies 

1.3.1 Definition of Cognitive Challenges and Instructional Strategies  

According to Meng (2023), cognitive challenges are mental difficulties that learners 

experience when processing, comprehending, and producing a second language, arising from 

limitations in cognitive capacity, particularly in working memory and cognitive load theory. 

            Cognitive load theory aims to explain how the information processing load induced by 

learning tasks can affect students’ ability to process new information and to construct 

knowledge in long-term memory. Its basic premise is that human cognitive processing is 

heavily constrained by our limited working memory which can only process a limited 

number of information elements at a time. (Zhu, 2021, p. 165)    
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Liu et al. (2025) argue that instructional strategies in an EFL context are techniques, 

activities, and pedagogical actions planned by teachers to be applied with a learning focus to 

improve motivation, participation, and learning language among students.  

1.3.2 Theoretical Perspectives on Cognitive Challenges and Instructional Strategies 

Dewi et al. (2025) emphasize that speaking in English requires a complex cognitive 

process, as Cognitive Load Theory involves aspects such as intrinsic, extrinsic, and germane 

cognitive load, since speaking is a productive skill that entails the complex grammatical inherent 

process (ICL) of the language. Learners also face ECL, weak instructions, inadequate 

instructional strategies, and distractions. GCL is the mental charge in order to construct 

knowledge. 

“Specific strategies for teaching speaking in class are required since they are one of the 

factors to determine the effectiveness of the teaching process” (Adriani et al., 2025, p. 324). 

Chen (2023) claims that the quality of instructional strategy is more relevant than the language in 

which it is written, and it affirms that the appropriate instructional strategies are very important 

in learning a foreign language because, with unsuitable instructions, the acquisition of a second 

language, or particularly one skill, would be hindered and confused for learners. 

1.3.3 Relevance of Cognitive Challenges and Instructional Strategies to the Present 

Study 

In this thesis, cognitive challenges play an important role because they hinder the proper 

learning process and its advancement. According to cognitive load theory, when an individual 

receives overly complex information, it can be harmful due to the limitations of working 
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memory. Therefore, English idioms are a difficult topic in second language acquisition SLA. 

Understanding which cognitive challenges work in SLA is the first step. 

In this case, it is important to identify and apply appropriate instructional strategies for 

teaching English idioms in elementary education, to understand the cognitive challenges students 

face on this topic, and to ensure meaningful learning and output. Apridayani et al. (2024) 

mentioned instructional strategies such as exposure to idiomatic expressions in context, 

experiencing them in different contexts to gain a deeper understanding, and guessing idioms 

from context. These strategies also include images, storytelling, games, collaborative activities, 

and monitoring learning to support comprehension of figurative meaning. 

1.4 Theoretical foundation of variable 2: Teaching English Idioms 

1.4.1 Relevance of Teaching English Idioms 

Mekheimer (2025) concludes that teaching English idioms is a gap in the EFL field; it is 

a topic that does not have the attention needed, it is not a part of the curriculum, and it does not 

come in English books as a result, teaching English idioms constitutes a pedagogical challenge 

for teachers, it demands to seek for a proper instructional strategies, production own didactic 

materials, integration of cultural awareness, ludic activities, gamifications, etc. For instance, 

teachers face daily obstacles in classrooms. In addition, teachers’ posture toward this theme and 

instructional strategies depend on their working context, demographic location, and the resources 

they already have.  

1.4.2 Theoretical Perspectives of Teaching English Idioms 

Suhodolli & Lama (2024) clarify that English idioms are not just linguistic tools; they 

represent the values, history, and awareness of the language as its identity, and they are pervasive 
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in English culture. Islomova (2026) stresses that idiomatic expressions are not words that can be 

deduced word-for-word due to non-literal meaning. Moreover, cognitive load in second language 

acquisition negatively interferes with the learning process in a foreign language when inferring 

beyond first-language knowledge. Because of these features, they are a challenging topic for EFL 

learners. Therefore, the integration of cultural awareness must be a key in teaching English 

idioms. Thus, for gaining a comprehension of these idiomatic expressions, it is necessary to use 

metaphorical thinking related to cultural specificity. Tintiuc & Mihail-Veleșcu (2025) remark that 

the definition of idiom has been interpreted in various ways, but each approach goes beyond 

linguistic matters, emphasizing its complication. Besides, it stands out in English speaking-

contexts. In other words, idiomatic expressions are a collection of words whose independent 

translation does not make sense, but together reflect a colorful meaning. 

Rahmonova & Jorayeva (2026) explain that the appropriate approach to teaching English 

idioms is through Communicative language teaching (CLT), contextual learning, and interactive 

learning techniques. Since CLT focuses on learning language through real communication and 

meaningful unlike the grammatical translation method. As mentioned before, context is very 

important for teaching idiomatic expressions; thus, using these different methodologies, 

techniques, and strategies will contribute to an accurate learning process for this theme, because 

applying incorrect strategies can lead to a low and not meaningful learning process for EFL 

learners. 

1.4.3 Relevance of the present study 

This topic is relevant because idiomatic expressions are inherent to the language and part 

of the daily lives of natives Americans. To gain advanced development in the production and 

comprehension of English, teaching this theme is very important and should be part of the EFL 
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curriculum. Trilestari et al. (2024) conclude that children have more brain plasticity in the golden 

age, and it facilitates the SLA because they can develop near native pronunciation, and internal 

linguistic structures subconsciously, whereas applying the proper approach. Consequently, the 

predisposition that the children have at that age should be taken advantage of by analyzing the 

cognitive challenges learners present at the time of the learning process, allow to examine which 

are the appropriate instructional strategies to teach English idioms, likewise to offer support for 

the acquisition of a second language in an EFL environment. 

1.5 Theoretical Relationship Between Variables 

This study examines the relationship between teaching English idioms and cognitive 

challenges and instructional strategies. According to Cognitive Load theory, without the proper 

balance among intrinsic, extrinsic, and germane cognitive load when applying teaching 

strategies, learners’ cognitive load can be high; consequently, the performance of the learning 

process decreases as their motivation and their frustration increase, resulting in a drop in their 

working memory capacity. On the other hand, based on the Communicative language teaching, 

Akilbekovna (2026) affirms CLT, adapted to the sociocultural context, overcomes the traditional 

teaching approach of grammar translation due to the fact that CLT is centered on teaching 

authentic and meaningful communication, and it provides positive changes in students’ affective 

factors, increasing motivation and reducing linguistic anxiety. Therefore, the theoretical 

framework is expected to demonstrate a positive relationship among teaching English idioms, 

cognitive challenges, and instructional strategies.  

1.6 Conceptual Model of the Study 

The conceptual model proposes that teaching English idioms directly affects cognitive 

challenges and instructional strategies. The independent variable is represented as influencing the 
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dependent variable, since the type of teaching strategies applied would affect the learners’ 

responses, the cognitive challenges they face, and their performance in the EFL learning process. 

1.7 Alignment with the Research Design 

The theoretical framework is aligned with the research design due to the formulation of 

research questions. This study follows a descriptive and interpretative approach to examine the 

impact of communicative language teaching on the learning of idiomatic expressions. This 

investigation is expected to demonstrate a positive relationship between the independent variable 

and the dependent variables. The instruments were validated for use on the 5th, 6th, and 7th 

grades, which are centered on the cognitive attitudes towards learning English idioms 

questionnaire and observation task. 

1.8 Chapter Summary 

This chapter has presented the theoretical framework underpinning the study and 

identified the independent variable (teaching English idioms) and the dependent variables 

(cognitive challenges and instructional strategies). Drawing on Cognitive Load theory and 

Communicative language teaching. The framework establishes the theoretical basis for 

examining how teaching English idioms influences the EFL learning process at the 5th, 6th, and 

7th years of elementary education at Gabriel Garcia Moreno High School. 
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CHAPTER II 

2. Materials and Methods 

2.1 Type of research 

This study was carried out using a mixed-method approach due to the nature of the 

field of investigation. Combining quantitative and qualitative methods to analyze the 

cognitive challenges and instructional strategies that students face when they are learning 

English idioms in 5th, 6th, and 7th grade of elementary education at “Gabriel García Moreno” 

High School. According to Creswell & Creswell (2017), quantitative and qualitative data 

provide different types of information: quantitative data provide closed-ended information, 

and qualitative data provide open-ended information. Identify these limitations and strengths; 

integrating them can strengthen comprehension of the research problem and questions. 

Accordingly, descriptive and interpretative research has been applied. (Alam & Asmawi 

2024) used a descriptive design to help researchers comprehend the circumstances under 

which participants develop their experiences (McComber 2022). Instead, the aim of 

descriptive research was to describe a population or phenomena in a precise, systematic way. 

It seeks answers to what, where, when, and how, but it cannot answer why. 

2.2 Research, methods, techniques, and instruments 

According to Adeoye (2024), in academic investigations and writing, the research 

methodology is an essential characteristic for achieving quality publications, since it provides a 

systematic and analytical framework.   

With this clarification, the clarity and guidance for conducting an investigation properly, 

resulting from a clear and well-established methodology, helped us apply a Mixed-Method 



28 

 

Research approach. Furthermore, it enabled a broader and deeper investigation that addressed the 

research questions.  

This project used descriptive and interpretative research methods to examine attitudes 

towards learning English idioms, the cognitive challenges students face, and the effects of 

instructional strategies on their learning process. Moreover, a non-experimental design was 

used in the present study to obtain valuable data, thus observing and analyzing the rural 

context was prevailed. 

2.3 Techniques 

This thesis employed three research techniques aligned with a mixed-methods 

approach to gain a complete understanding of students’ cognitive challenges and their effects 

on instructional strategies during the learning of English idioms in the 5th, 6th, and 7th grades 

of elementary education. The present study employed interviews, surveys, and observation 

sheets as research techniques. 

2.3.1 Survey 

The survey was conducted on the 5th, 6th, and 7th grade students at Gabriel Garcia Moreno 

High School to gather data on learners’ perspectives on the process of understanding English 

idioms, and the questionnaire was developed using a satisfaction Likert scale. This instrument 

was applied in each classroom across the different years with clear instructions and assistance, in 

case the students presented any questions or doubts.    

 2.3.2 Interview 

Two different interviews were conducted: one for the vice-principal, Lic Sergio Benítez 

of the High School, and the second for both the English area coordinator, Lic. Wilman Ayala and 

the English teacher, Lic. Cristian Ayala, who teaches elementary education. The first interview 
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included six open-ended questions in the general aspect of teaching English idioms, and the 

second interview included twelve open-ended questions about teachers’ perspectives on teaching 

English idioms: cognitive challenges and instructional strategies. These interviews provided 

information on institutional perception and pedagogical criteria.   

2.3.3 Observation sheets 

The observation sheet is an instrument used to evaluate social attitudes, behavior, and real 

conditions (Setiawan et al., 2020). This instrument helped to collect real data about students’ 

behaviors and their real knowledge of the topic during data collection. 

This instrument was applied to the 5th, 6th, and 7th grade students of elementary education 

during English idioms lessons.  

 2.4 Instruments 

Questionnaires for interviews 

Questionnaire for survey 

Observation sheet 

 2.5 Research Questions 

1. What would be the accurate form to use English idioms as cognitive tools in the L2 class 

in 5th, 6th, and 7th grades at Gabriel García Moreno High School? 

2. What are the cognitive challenges that may affect students’ comprehension of English 

idioms? 

3. What are the positive and negative aspects faced by EFL students while learning English 

idioms? 

4. What may be the most efficient instructional strategies for teaching English idioms in 

rural areas? 
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 2.6 Research variables 

The following variables were identified for studying this research. 

2.6.1 Independent variable 

Teaching English idioms 

2.6.2 Dependent variables 

Cognitive challenges and instructional strategies 

The relationship among these variables allowed the study to analyze the real impact 

on students’ cognitive challenges and how incorrect instructional strategies affected the 

learning of English idioms. 

2.7 Population and sample 

The total population of the study consisted of 67 students of the elementary education, 

5th, 6th, and 7th grades at “Gabriel García Moreno” High School from a rural institution. 

However, on the day when the survey was applied, two students were not present, and six 

questionnaires were ruled out due to incomplete answers. As a result, 59 learners were the final 

number of participants; 13 of the 5th grade, 18 of the 6th grade, and 28 of the 7th grade.  

2.8 Procedure 

This study was carried out in different steps. First, the research plan was developed 

during the 2025-2026 period, along with the development of instruments, and English idioms 

lessons were taught in 5th, 6th, and 7th grade students over two weeks at Gabriel García Moreno 

High School. Second, validation of the instruments was necessary to collect data. Besides, this 

stage involved formal permissions to access the population. Third, surveys were administered 

in each classroom with clear instructions and assistance. Finally, the literature review was done 

based on the first research question. 
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2.9 Data analysis 

This project used descriptive and interpretative statistical analyses; firstly, the 

descriptive design method sought to clearly describe phenomena by showing characteristics 

and relationships between variables (Furidha, 2023). Meanwhile, “interpretative 

phenomenological analysis is a qualitative method that deeply examines individuals’ 

subjective perceptions and inner experiences” (Daněk & Urgošíková, 2024, p. 387). These 

design methods were applied to analyze data; as a result, the data were interpreted, and the 

relationship between the independent and the dependent variables was discussed. 
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CHAPTER III 

3. Results and Discussions 

3.1 Survey Applied to 5th, 6th, and 7th grade of elementary education at the “Gabriel 

Garcia Moreno” High School 

3.1.1 I understand what an idiom is 

Figure 1 

Students’ understanding of what an idiom is 

 

Note. Own elaboration 

Figure 1 indicates that out of fifty-nine participants, thirty (50, 85%) responded very well, 

while twelve (20, 34%) stated well, and a little. On the other hand, four (6.78%) agreed it was 

fair, and one (1,69%) marked not at all. The results suggest that the majority of students 

understand what an English idiom is; meanwhile, another important percentage showed 

insecurity in responding with a little. Four students said they understand it superficially, and one 

participant agreed that he/she does not understand anything about what an English idiom is. 

A) Very well B) Well C) Fair D) A little E) Not at all

5th EGB 7 3 0 3 0

6th EGB 7 3 2 5 1

7th EGB 16 6 2 4 0

Total 30 12 4 12 1

Percent 50,85% 20,34% 6,78% 20,34% 1,69%
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Amos & Abas (2021) affirm that idiomatic expressions are not an easy topic to 

understand due to idioms having both literal and figurative meanings. Additionally, this theme is 

significantly harder for EFL learners, especially for young children whose native language is not 

English.   

3.1.2 When I see an English idiom, I usually: 

Figure 2 

Students’ knowledge in front of an idiom 

 

Note. Own elaboration 

As shown in Figure 2, eighteen (30,51%) responded that they understood easily when 

they saw an English idiom, whereas seventeen (28,81%) marked guess its meaning. Meanwhile, 

fifteen (25,42%) said understand some, and nine (15,25%) told feel confused. Finally, no one 

(0,0 %) said ignore it. These percentages suggest that most students understand an English idiom 

easily when they see it; however, most still doubt their ability to recognize idiomatic expressions. 

As well as, the third percent agreed that they can understand vaguely, and a few participants said 

A) Understand it
easily

B) Guess its
meaning

C) Understand
some

D) Feel confused E) Ignore it

5th EGB 6 1 4 2 0

6th EGB 5 7 3 3 0

7th EGB 7 9 8 4 0

Total 18 17 15 9 0

Percent 30,51% 28,81% 25,42% 15,25% 0,00%
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that they feel confused when an English idiom appears, and no one responded ignore it, which 

means English idioms are remarkable. My & Van loi (2020) reflect that the students show a 

positive attitude toward idioms due to the importance of the English language; however, Orfan 

(2020) clarifies that the reason why students present difficulties in understanding idiomatic 

expressions and doubt their meanings is because of the lack of cultural knowledge and the lack 

of experience using them.  

3.1.3 English idioms are harder than textbook vocabulary 

Figure 3 

Students’ perspectives about English idioms vs textbook vocabulary 

 

Note. Own elaboration 

Figure 3 provides a detailed summary of students’ perceptions that English idioms are 

harder than textbook vocabulary. The data show that twenty-one (35,59%) agreed, and sixteen 

(27,12%) responded strongly agree, indicating that the majority of participants perceive English 

idioms as more complicated vocabulary than textbook vocabulary. Around sixteen (27,12%) 

A) Strongly agree B) Agree C) Neutral D) Disagree
E) Strongly

disagree

5th EGB 5 5 2 1 0

6th EGB 2 7 4 3 2

7th EGB 9 9 10 0 0

Total 16 21 16 4 2

Percent 27,12% 35,59% 27,12% 6,78% 3,39%
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remained neutral, reflecting doubts and insecurities among learners, while four (6,78%) stated 

disagree. Only two (3,39%) told strongly disagree. These results reveal that English idioms are a 

difficult vocabulary for elementary students due to the most students answered “Agree and 

Strongly agree”, but others are undecided about whether it is difficult or not compared to 

common vocabulary. A few learners responded that English idioms are not harder; one from 5th, 

five from 6th and six from 7th grade. Similarly, van Rij et al. (2024), explain that English idioms 

are not only fixed phrases or multiword expressions; idioms have a target meaning, thus 

differentiating from normal vocabulary. In other words, idioms are a subtype of multiword 

expressions. Additionally, the process of learning idiomatic expressions vocabulary is slower 

than normal vocabulary. 

3.1.4 Idioms make English learning: 

Figure 4 

Students’ perspectives of what English idioms do in the learning process 

 

Note. Own elaboration 

A) More interesting B) Interesting
C) Moderately

interesting
D) Difficult E) Very difficult

5th EGB 5 7 1 0 0

6th EGB 7 6 4 1 0

7th EGB 14 9 4 1 0

Total 26 22 9 2 0

Percent 44,07% 37,29% 15,25% 3,39% 0,00%
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Figure 4 reveals that twenty-six (44, 07%) responded more interesting, and twenty-two 

(37, 29%) marked interesting. In other words, a significant part of our research shows a positive 

answer. Meanwhile, nine (15, 25%) agreed moderately interesting, while two (3,39%) stated 

difficult. And no one (0,00%) told very difficult. This result reflects that for the majority of 

students, learning English idioms within the subject makes English more interesting, except for 

nine students who consider that English idioms make the subject moderately interesting, 

inferring that it is a little more interesting than the common topics. Finally, two learners 

contemplate English idioms as a difficult topic for studying. Subsequently, no one responded 

very difficult, which is a positive answer among the learners because they do not perceive 

English idioms as an impossible theme. According to Pintado Pacurucu & Fajardo Dack (2021), 

learning idiomatic expressions has a favorable effect on students as a result of teaching idioms 

using different alternatives and approaches from the traditional teaching way; hence, this topic is 

attractive and interesting for EFL learners. Besides, students acquired a positive attitude toward 

idioms.  

3.1.5 I can understand idioms when the teacher explains them using examples 

Figure 5 

Students’ understanding of English idioms explained by examples 
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Note. Own elaboration 

The results in Figure 5 reveal that, among fifty-nine participants, thirty-eight (64,41%) 

stated they always understand idiomatic expressions when explained by examples, and thirteen 

(22,03%) responded sometimes. Whereas six (10,17%) agreed often, while one student (1,69%) 

told rarely, and one (1,69%) marked never. This data highlights that most of the students 

understand English idioms using examples, and 32,20% the combined percentages of “Often” 

and “Sometimes” correspond to nineteen participants, showing that they comprehend idiomatic 

expressions working with examples 80% of the time and 50% of the time. On the other hand, 

two students present problems learning English idioms with this instructional strategy, with the 

lowest frequency on the Likert scale, “Rarely” and “Never”. Similarly, Obermeier & Elgort 

(2021) explain that using examples for teaching English idioms is an adequate strategy; 

furthermore, it requires a long process to get a positive result due to the extensive reading 

activities until comprehending the context. After that, students must infer the meaning of the 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 6 1 6 0 0

6th EGB 9 3 4 1 1

7th EGB 23 2 3 0 0

Total 38 6 13 1 1

Percent 64,41% 10,17% 22,03% 1,69% 1,69%
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idiom, and it could be a challenge for students with a low level of English. Despite this, using 

clue words can help the students’ understanding of idiomatic expressions. In other words, 

working with a scaffolding method reinforces this strategy in the students’ learning process.  

3.1.6 Pictures help me to understand English idioms 

Figure 6 

Students’ understanding of English idioms with pictures 

 

Note. Own elaboration 

Figure 6 illustrates that thirty students (50,85%) responded always, and eighteen 

(30,51%) stated often. The combined percentage reveals that most learners understand English 

idioms better when using pictures. Whereas nine (15,25%) marked sometimes, revealing that 

using pictures can help to comprehend idiomatic expressions but not always. On the other hand, 

one (1,69 %), told rarely, and one (1,69%) agreed never. The results indicate that in the majority 

of the cases, using pictures as an instructional strategy helps students’ understanding of idioms. 

Nevertheless, a few participants revealed that pictures are not enough to comprehend English 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 4 6 2 0 1

6th EGB 8 5 4 1 0

7th EGB 18 7 3 0 0

Total 30 18 9 1 1

Percent 50,85% 30,51% 15,25% 1,69% 1,69%
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idioms. These results are consistent with Calderón & Cedeño (2023), as their research 

emphasizes that using pictures as a strategy for teaching English idioms is effective, even when 

the students do not have a good level of English, because pictures help clarify the meaning of 

idioms. In addition, this investigation showed that utilizing pictures and text is even more 

successful than pictures in the students’ comprehension of idiomatic expressions.  

3.1.7 Acting out idioms helps me remember them 

Figure 7 

Students’ strategies for remembering English idioms through miming/performance 

 

Note. Own elaboration 

Figure 7 reflects that twenty-two (37,29%) stated always, and fifteen (25,42%) responded 

often. Whereas seventeen (28,81%) marked sometimes, while five (8,47%) said rarely, and no 

one (0,00%) agreed never. The result suggests that acting out to remember English idioms is 

useful for the majority of students; meanwhile, for some of the participants, it is useful 80% of 

the time, and for many learners this strategy is useful 50% of the time. Only 8,47% seem to act 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 5 3 4 1 0

6th EGB 6 4 6 2 0

7th EGB 11 8 7 2 0

Total 22 15 17 5 0

Percent 37,29% 25,42% 28,81% 8,47% 0,00%
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out as an unsuccessful strategy, because it rarely helps to remember the meaning of English 

idioms; however, no one said never, which indicates that acting out is a helpful strategy for 

teaching idiomatic expressions. Prayuda et al. (2024) conclude that role-play for teaching 

English idioms is an enjoyable and successful way to learn, owing to this strategy helping build 

students’ confidence, improving speaking skills, and increasing class participation; most 

importantly, role-play contributes to speaking development in real situations. In other words, 

role-play is a very useful strategy for teaching English idioms, and helps students develop a 

positive attitude toward idiomatic expressions.  

3.1.8 I feel confident using idioms while speaking 

Figure 8 

Students’ confidence in English idioms when they speak 

 

Note. Own elaboration 

The data in Figure 8 indicate how students feel when using idiomatic expressions while 

speaking; out of fifty-nine participants, twenty (33,90%) responded very confident and seventeen 

A) Very confident B) Confident
C) Moderately

confident
D) A little confident E) Not confident

5th EGB 3 4 2 4 0

6th EGB 5 7 2 4 0

7th EGB 12 6 7 3 0

Total 20 17 11 11 0

Percent 33,90% 28,81% 18,64% 18,64% 0,00%
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(28,81%) stated confident. These combined percentages demonstrated that the majority of 

students enjoy using English idioms. Despite these results, eleven (18,64%) agreed with 

moderately confident, showing that some learners do not feel confident enough using English 

idioms. In addition, eleven (18,64%) told a little confident, answering that this percentage of 

students feel uncomfortable. However, no participant (0,00%) marked not confident, suggesting 

that they do not have a negative attitude toward idiomatic expressions and do not feel 

unconfident enough to select that item. Muh et al. (2022) argue that learning idiomatic 

expressions can help develop students’ speaking skills and their confidence in producing English. 

English idioms are significant expressions used in everyday life; for that reason, being fluent 

means using them to achieve more natural, native-like communication. Furthermore, 

incorporating this theme into English class brings additional benefits, such as improving 

communicative skills, acquiring new vocabulary, and understanding context to produce accurate 

responses. 

3.1.9 I feel confident using idioms in writing 

Figure 9 

Students’ confidence in English idioms when they write 
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Note. Own elaboration 

As shown in Figure 9, the results reveal that eighteen (30,51%) stated very confident, and 

twenty (33,90%) agreed confident; the largest percentage of students feel confident using English 

idioms when they write, although only 30,51% feel very confident. On the other hand, ten 

(16,95%) responded moderately confident, and ten (16,95%) felt a little confident. 

Approximately one (1,69%) marked not confident. The data reflect that most of the students do 

not have problems using idiomatic expressions while writing, but some learners do not feel 

confident enough, as well as 16,95% feel uncomfortable writing English idioms. In this case, two 

students feel very insecure using idioms when they write. The lowest percentages suggest that 

students need to reinforce this topic in writing skills. Xu et al. (2026) identify that to increase the 

confidence in the writing skill for EFL learners, and change students’ perspective of writing is 

important to apply contextualized feedback promoting a high quality of strategic guidance, 

learners can understand the purpose and develop critical thinking. Moreover, made a creative 

A) Very confident B) Confident
C) Moderately

confident
D) A little confident E) Not confident

5th EGB 2 2 3 5 1

6th EGB 4 8 3 3 0

7th EGB 12 10 4 2 0

Total 18 20 10 10 1

Percent 30,51% 33,90% 16,95% 16,95% 1,69%
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identity allow to EFL being self-confidence with their own skills. Therefore, contextualized 

interventions help EFL students acquired a positive attitude toward writing skill. 

3.1.10 I understand idioms better when they are in a story 

Figure 10 

Students’ success in understanding English idioms when they are in a story 

 

Note. Own elaboration 

Figure 10 provides a detailed view of students’ successful understanding of idioms in a 

story; out of fifty-nine learners, fifteen (25,42%) responded always. There are some students who 

successfully understand using this strategy. Meanwhile, ten (16,95%) stated often, suggesting 

that learners’ successful understanding is 80% of the time, while thirty (50,85%) agreed 

sometimes; the majority of students’ successful understanding is 50% of the time, demonstrating 

that this strategy learning is a little confusing for them. On the other hand, two (3,39%) marked 

rarely, and two (3,39%) said never.  The lowest percentage reflects that students feel confused or 

do not understand idioms when they are in a story. Savva et al. (2026) claim that learning new 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 3 1 9 0 0

6th EGB 5 3 7 1 2

7th EGB 7 6 14 1 0

Total 15 10 30 2 2

Percent 25,42% 16,95% 50,85% 3,39% 3,39%
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vocabulary, including expressive vocabulary, is a highly meaningful strategy, as it exposes 

children to a diverse range of vocabulary, everyday conversations, lexical diversity, and context. 

Nevertheless, this strategy depends on the teacher’s role and assistance, which are dominant 

factors. Consequently, for it to be an effective strategy, the scaffolding method must be 

implemented.  

3.1.11 My teacher uses games to teach idioms 

Figure 11 

Students’ learning English idioms through games 

 

Note. Own elaboration 

As shown in Figure 11, twenty-five (42,37%) responded always, demonstrating that their 

teacher uses games as a strategy for teaching idioms. Likewise, twelve (20,34%) stated often, in 

other words, the students learn idiomatic expressions 80% of the time on 100% working with 

games. While fifteen (25,42%) agreed sometimes, this means they learn 50% of the time, 

suggesting it can be confusing at times. On the other hand, two (3,39%) told rarely, and five 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 5 0 6 1 1

6th EGB 8 3 4 1 2

7th EGB 12 9 5 0 2

Total 25 12 15 2 5

Percent 42,37% 20,34% 25,42% 3,39% 8,47%
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(8,47%) said never; the combined percentage reveals that the participants rarely learn English 

idioms with games, and in some cases, they never learn through games. These findings suggest 

that using games as a strategy to teach idiomatic expressions helps in students’ learning process; 

in some cases, it could be 50%, but it does not mean games are an ineffective strategy; although 

these results show that approximately 3,39% present difficulties with this learning strategy, and 

for 8,87% it is an ineffective form to learn. Ahmed et al. (2022) affirm that using games as a 

strategy for teaching idioms has a positive impact: first, it reduces students’ anxiety by creating a 

relaxed environment and awakens competitive instinct. Moreover, when applied correctly, 

students develop motivation and cognitive development. The study demonstrated that using 

games is an effective strategy for teaching idiomatic expressions, owing to gamification, which 

can be applied across different English contexts, and is a crucial characteristic for learning this 

topic.  

3.1.12 My teacher explains idioms in Spanish 

Figure 12 

Students’ understanding of English idioms means using Spanish 
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Note. Own elaboration 

Figure 12 reflects that fifty-nine out of the participants, twenty-five (42,37%), responded 

always; the largest percentage of the students affirm that their teacher uses Spanish to explain the 

meaning of idiomatic expressions, while ten (16,95%) stated often, affirming that the teacher 

uses Spanish 80% of the time. Whereas eighteen (30,51%) agreed sometimes, and six (5,08%) 

told rarely. On the other hand, six (5,08%) said never. Percentages in the analysis show that most 

of the time, the professor uses Spanish to explain the meaning of the idiomatic expression; 

however, this does not happen consistently. Donoso (2020) proposes that using Spanish in EFL 

classrooms for pedagogical purposes is beneficial for students’ comprehension when they learn 

new vocabulary, complex grammar structures, feedback, and important instructions. 

Nevertheless, he emphasizes that excessive use of L1 in an EFL classroom is harmful to learners, 

since it limits the English input and can create students’ dependence on L1. 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 5 2 2 2 2

6th EGB 4 2 10 1 1

7th EGB 16 6 6 0 0

Total 25 10 18 3 3

Percent 42,37% 16,95% 30,51% 5,08% 5,08%
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3.1.13 I forget the meaning of idioms easily 

Figure 13 

Students forget the meaning of idioms easily 

 

Note. Own elaboration 

Figure 13 reveals how frequently students forget the meaning of English idioms; fifteen 

(25,42%) stated always, and thirteen (22,03%) responded often. Meanwhile, nineteen (32,20%) 

agreed sometimes, and seven (11,85%) marked rarely. Only five (8,47%) said never. The data 

provide a detailed summary of how students process the figurative meaning of idiomatic 

expressions, many of the learners affirmed that they always forget the meaning of the English 

idioms easily, and 22,03% stated that students forget 80% of the time of 100%, instead of the 

majority responded that they forget a 50% of the time, which means that they do not easily forget 

the meaning of idiomatic expressions. On the other hand, the combined percentages of 11,86% 

and 8,47% assured that forgetting the meanings of English idioms is not easy due to their specific 

meanings. Yu & Boers (2024) stipulate that if students infer the meaning of an idiomatic 

A) Always B) Often C) Sometimes D) Rarely E) Never

5th EGB 4 2 4 2 1

6th EGB 6 5 5 2 0

7th EGB 5 6 10 3 4

Total 15 13 19 7 5

Percent 25,42% 22,03% 32,20% 11,86% 8,47%

0

2

4

6

8

10

12

14

16

18

20



48 

 

expression correctly, the possibility of remembering it is higher, whereas if learners infer the 

wrong meaning of an English idiom, the likelihood of failing to recall the meaning is also higher. 

Hence, teaching idioms using only context is not enough; instead, work with the origin clues of 

idioms’ meanings. As a result, the meaning of idiomatic expressions is easily forgotten when the 

first approach was incorrect, and it could be harder to keep their meaning precisely. 

3.1.14 Learning idioms helps me understand English culture 

Figure 14 

Students’ understanding of English culture through English idioms 

 

Note. Own elaboration 

Figure 14 indicates that, out of fifty-nine participants, twenty (33,90%) and twenty-seven 

(45,76%) responded strongly agree and agree, in other words, the majority of the students agreed 

that learning idiomatic expressions helps to comprehend English culture well. Whereas seven 

(11,86%) stated neutral, which means they do not perceive a difference in cultural knowledge 

A) Strongly agree B) Agree C) Neutral D) Disagree
E) Strongly

disagree

5th EGB 1 7 2 3 0

6th EGB 3 10 3 1 1

7th EGB 16 10 2 0 0

Total 20 27 7 4 1

Percent 33,90% 45,76% 11,86% 6,78% 1,69%
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from learning idioms, while four (6,78%) said disagree, and one (1,69%) marked strongly 

disagree; these two responses reflect that learners do not believe the awareness of English idioms 

changes their understanding of English culture. Garg (2025) explains that idiomatic expressions 

are like a mirror of society and culture. Moreover, an ESL or EFL learner cannot immediately 

bring to mind the imagined meaning of an idiom because its meaning is embedded in cultural 

knowledge. In other words, learning idiomatic expressions is deeply ingrained in culture, which 

can pose a challenge for EFL students; hence, to comprehend an idiom, it is important to learn 

from its authentic contextual usage. Consequently, teaching idioms without cultural knowledge is 

counterproductive.    

3.1.15 I would like to learn more English idioms in class 

Figure 15 

Students’ enthusiasm for learning English idioms in class 

 

Note. Own elaboration 

A) Yes a lot B) Yes C) Fair D) A little E) No

5th EGB 3 8 0 2 0

6th EGB 9 7 1 1 0

7th EGB 16 8 3 1 0

Total 28 23 4 4 0

Percent 47,46% 38,98% 6,78% 6,78% 0,00%
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As shown in Figure 15, out of fifty-nine participants, twenty-eight (47,46%) responded 

yes a lot, showing that they are interested in learning English idioms in class, and twenty-three 

(38,98%) marked yes, to confirm that most of the students would like to learn more about 

idiomatic expressions in the English subject. Meanwhile, four (6,78%) stated fair, pointing out 

that learning idioms is not as important as others think, while four (6,78%) said a little, 

answering that they want to learn; however, only to the slightest extent. No one (0,00%) 

responded no, indicating that all students are interested in learning English idioms, some at a 

high level and others at a lower level. Prayuda et al. (2024) emphasize that EFL students’ 

participation in learning English idioms depends on the instructional strategy, as learners tend to 

be more actively involved when the topic seems attractive and enjoyable to them, thereby 

positively impacting students’ motivation. 

3.2 Results of the interviews applied to the vice-principal, English area coordinator, 

and English teacher at the “Gabriel García Moreno” High School 

3.2.1 Interview Results: Vice-Principal 

Table 1  

Interview with the Vice-Principal 

Questions Key Inference 

1. ¿Cuán significativo piensa usted que 

es el inglés en la sociedad de hoy en 

día?   

It is relevant and ruling its learning, owing 

to global demands for an accurate exchange 

of cultural codes; in this way, broadening 

the horizons of opportunities, both 

commercial and professional, within a 

changing society.   

2. ¿Considera usted que el aprendizaje 

de una lengua extranjera debe estar 

relacionado con aspectos de su cultura? 

It must take into account cultural aspects 

beyond language, since language and 

culture are closely linked, facilitating fluent 

communication and the understanding of 

different cultural contexts. 
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3. ¿Qué tan importante es la 

incorporación de las expresiones 

idiomáticas en el aprendizaje de una 

segunda lengua? 

It is very important, since communication 

develops in the same context, facilitating 

message comprehension.  

4. ¿Cree usted que el aprendizaje de las 

expresiones idiomáticas es importante 

para alcanzar la competencia oral del 

idioma? ¿Por qué? 

Learning English idioms is very important, 

as it enables the adaptation of English 

words in daily speech and improves oral 

proficiency in an enjoyable and comfortable 

environment. 

5. ¿Usted piensa que el conocimiento 

de las expresiones idiomáticas brinda al 

estudiante una comprensión más 

amplia del inglés tanto escrito como 

oral? 

Totally agree because they would learn 

from reality, resulting in stronger 

vocabulary, shared cultural codes, and 

spontaneity. 

Note. The complete transcription of the interview is included in Annex 3. 

Analysis 

The vice-principal at the High School recognized the importance of the English idiom as 

a global language in our society. During the interview, he emphasized the importance of learning 

English as a second language due to the advantages it offers in both professional and personal 

areas. Adapting to society’s demands is a very useful tool for professional development. 

Moreover, he acknowledged that the learning process of a foreign language is closely linked to 

cultural aspects for understanding different contexts. Similarly, he comprehended the usage of 

idiomatic expressions in everyday conversations of native speakers; thus, their value for 

language proficiency. The vice-principal stressed the significance of English idioms in helping 

EFL learners understand culture and language, enabling them to use the same cultural codes and 

experience an enjoyable, comfortable environment. Based on these responses, it is prevailing to 

conclude that idioms are fundamental expressions in language and cultural knowledge, and for 

this reason, in order to get proper oral communication, it is imperative to learn them.  
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3.2.2 Interview Results: English Area Coordinator (E. C) 

Table 2 

Interview with the English Area Coordinator 

Questions Key Inference 

1. How do you usually introduce 

English idioms to your students? 

The High School does not teach idioms in 

their English classes. 

2. What cognitive difficulties do your 

students show when learning idioms? 

They do not face difficulties because their 

institution does not teach English idioms. 

3. Which grade level finds idioms most 

challenging, and why? 

English area coordinator thinks the first- 

year-students of education, mainly at the 

school.  

4. What strategies do you use to explain 

the figurative meaning of idioms? 

When he finds an idiom, he prefers to use 

pictures or videos. Besides, he thinks 

using the context to teach idioms is 

another good strategy. 

5. How effective are visual aids 

(pictures, videos) in teaching idioms? 

E.C thinks they are very effective because 

students not only hear the new expression 

but also connect it to the new vocabulary. 

6. Do you use stories, dialogues, or 

role-play to teach idioms? Please 

explain. 

E.C can use stories or dialogues because 

they provide context that learners can use 

to understand the new words. 

7. How do students react emotionally to 

learning idioms (motivation, anxiety)? 

E.C thinks that students normally feel 

anxious at first because they do not know 

the new words, but after using visual aids, 

videos, or other materials that help them to 

understand the meaning, they will feel 

relaxed.  

8. How do you assess students’ 

understanding of idioms? 

Although the institution does not teach 

idiomatic expressions, when he finds 

idioms in his English classes, he prefers to 

assess understanding of idioms through 

conversation in a writing task. 

9. What role does students’ first 

language play in idiom instruction? 

E.C thinks that it is not very important for 

the first language, only to understand the 

real meaning of those expressions. 

10. What differences do you observe 

between literal and figurative 

comprehension? 

E.C thinks that literal comprehension is 

easier for students to acquire because they 

can base it on the words’ real meaning, 

whereas figurative comprehension is more 

challenging because they have to 

understand the context of the material and 

grasp the idiom. 
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11. What instructional strategies have 

been most successful for teaching 

idioms? 

Using visual aids, videos, pictures, and 

context is helpful. Use texts and audio, 

mainly from the American countries, 

because native speakers understand better 

the proper usage of an idiom. 

12. What challenges do you face when 

teaching idioms in primary education? 

The biggest challenge of teaching idioms 

in primary education will be that students 

do not have enough vocabulary to 

understand the context. 

Note. The complete transcription of the interview is included in Annex 5. 

Analysis 

The interview responses from the English area coordinator demonstrated the fact that 

English idioms are not part of the curriculum design for the acquisition of a second language; 

nevertheless, in response to this reality, he drew on his experience as an English teacher when he 

encountered idioms in his lessons. The English area coordinator maintained that pictures, videos, 

stories, dialogues, and texts with audio are effective strategies for teaching idiomatic expressions 

in context; he emphasized that using English-speaker materials would be more appropriate 

because they reflect the correct use of idioms in everyday situations. Furthermore, he found 

English idioms a challenging topic for elementary grades since they do not have enough 

vocabulary to comprehend the context. The teacher also mentioned anxiety as part of learning an 

unfamiliar topic; however, after the teacher explains these aspects, students can develop a 

positive attitude toward these expressions. In other words, although it is a difficult theme, 

teaching it is not impossible with effective strategies.  

3.2.3 Interview Results: English Teacher 

Table 3 

Interview with the English Teacher 

Questions Key Inference 
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1. How do you usually introduce 

English idioms to your students? 

Introducing English idioms to students is 

most effective when done in context rather 

than through memorization, and it is 

necessary to introduce a few idioms at a 

time. 

2. What cognitive difficulties do your 

students show when learning idioms? 

The cognitive difficulties in language 

learning include lapses in working 

memory, low attention span, inefficient 

information processing, and limitations. 

These include long-term memory, 

vocabulary, and grammar.  

3. Which grade level finds idioms most 

challenging, and why? 

From 7th to 3rd grade in high school, since 

they are not familiar with the language and 

find it difficult for them to put what they 

have learned into practice. 

4. What strategies do you use to explain 

the figurative meaning of idioms? 

Use contextual clues, visual aids, and 

direct comparisons between literal and 

intended meanings to bridge the gap in 

word and usage. Effective strategies 

include creating scenarios using 

imagination, practicing throughout, and 

role-play to ensure comprehension. 

5. How effective are visual aids 

(pictures, videos) in teaching idioms? 

They are highly effective in teaching 

idioms, as they bridge the gap between 

abstract figurative language and concrete 

understanding. 

6. Do you use stories, dialogues, or 

role-play to teach idioms? Please 

explain. 

Using stories, dialogues, and role-plays is 

a highly effective, research-backed 

method to teach idioms in context. 

7. How do students react emotionally to 

learning idioms (motivation, anxiety)? 

In the first moment, anxiety is the natural 

human reaction, and it works as an 

important psychological function that is 

felt by many people regardless of age.  

8. How do you assess students’ 

understanding of idioms? 

It involves evaluating their ability to move 

beyond literal interpretation to context-

based meaning.    

9. What role does students’ first 

language play in idiom instruction? 

Figurative comprehension involves 

interpreting language that uses metaphors, 

idioms, or exaggeration, requiring readers 

to grasp the deeper symbolic or emotional 

meanings beyond the literal definition. 

10. What differences do you observe 

between literal and figurative 

comprehension? 

For teaching idioms, emphasize the first 

instruction, contextualization, and active 

visual and spatial learning techniques to 

ensure retention. 
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11. What instructional strategies have 

been most successful for teaching 

idioms? 

Key difficulties include the load of direct 

translation, complex cultural context, and 

memorization of fixed and predictable 

phrases; effective instruction requires 

contextualized, visual, and engaging 

strategies to overcome these obstacles.  

12. What challenges do you face when 

teaching idioms in primary education? 

There are many difficulties, including the 

load of direct translation, cultural context, 

and the memorization of fixed, predictable 

phrases.  

Note. The complete transcription of the interview is included in Annex 7. 

Analysis 

According to the interview with the English teacher, idiomatic expressions face several 

cognitive challenges such as lapses in working memory, low attention span, inefficient 

information processing, and other limitations. He emphasized that teaching idioms in elementary 

education is challenging because students are not familiar with the language, and he 

acknowledged that English idioms must be taught in context. Additionally, he maintained that 

using visual pictures, videos, stories, dialogues, and role-play are adequate instructional 

strategies for overcoming students’ cognitive challenges and limitations. Moreover, he 

recognized anxiety as a natural human reaction to uncertainty and an important psychological 

function. To the English teacher, the most important characteristic for teaching idioms is to guide 

students within contextual activities and monitor the interpretation of the idioms’ meaning, 

owing to English idioms, as their literal and figurative meanings, in other words, their lexical 

nature.   
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3.3 Results of the Observation sheets applied in 5th, 6th, and 7th grade of elementary 

education at the “Gabriel García Moreno” High School 

3.3.1 Results of Observation sheet for 5th grade of elementary education  

Table 4 

Results of the observation sheet applied to 5th grade students 
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 QUESTI

ON 

ITEM ITEM ITEM ITEM ITEM OBSERV

ATION 

1. The 

student 

understan

ds what 

an idiom 

is. 

Very 

well 

Well Fair A little Not at all Some 

students 

present 

doubts 

2. When 

the 

student 

sees an 

English 

idiom, 

He/she 

usually: 

Underst

ands it 

Guesses 

its 

meaning 

Understa

nds 

some 

Feels 

confused 

Ignores it  

3. For the 

student, 

English 

idioms 

are harder 

than 

textbook 

vocabular

y. 

Strongly 

agree 

 

Agree Neutral Disagree Strongly 

agree 

 

4. For the 

student 

Idioms 

make 

English 

learning 

More 

interesti

ng 

Interestin

g 

Moderat

ely 

Interestin

g 

Difficult Very 

difficult 

Students 

enjoy the 

idioms 

topic 

5. The 

student 

can 

understan

d idioms 

when the 

teacher 

explains 

them with 

examples. 

Always 

 

Often Sometim

es 

Rarely Never Some 

students 

do not 

understand 

idioms 

with 

examples 
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6. 

Pictures 

help the 

student 

understan

d English 

idioms. 

Always Often Sometim

es 

Rarely Never They infer 

the 

English 

idiom 

quickly 

7. Acting 

out 

idioms 

helps the 

student 

remember 

them. 

Always Often Sometim

es 

Rarely Never I have 

seen 

positive 

results 

from this 

strategy 

8. The 

student 

feels 

confident 

using 

idioms in 

speaking. 

Very 

confiden

t 

Confiden

t 

Moderat

ely 

confident 

A little 

confident 

Not 

confident 

Some 

students 

are afraid 

to speak in 

English 

9. The 

student 

feels 

confident 

using 

idioms in 

writing. 

Very 

confiden

t 

Confiden

t 

Moderat

ely 

confident 

A little 

confident 

Not 

confident 

 

10. The 

student 

understan

ds idioms 

better 

when 

they are 

in a story. 

Always Often Sometim

es 

Rarely Never  

11. The 

teacher 

uses 

games to 

teach 

idioms. 

Always Often Sometim

es 

Rarely Never  
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 Note. The complete transcription of the interview is included in Annex 11. 

Analysis 

Based on the observation sheet applied to the fifth grade of elementary education during 

English classes, it was demonstrated that students have a positive attitude toward learning 

idiomatic expressions, despite it being a challenging and unfamiliar topic. The majority of 

learners doubt when they see an idiom; this is more likely when the idiom is without a picture, 

only the expression in writing. Some students view idioms as difficult vocabulary, but other 

12. The 

teacher 

explains 

idioms in 

Spanish. 

Always Often Sometim

es 

Rarely Never  

13. The 

student 

forgets 

the 

meaning 

of idioms 

easily. 

Always Often Sometim

es 

Rarely Never Students 

tend to 

confuse 

the 

meaning 

of 

different 

idioms 

14. 

Learning 

idioms 

helps the 

student 

understan

d English 

culture. 

Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

 

15. The 

student 

would 

like to 

learn 

more 

English 

idioms in 

class. 

Yes, a 

lot 

Yes Fair A little No They show 

enthusias

m toward 

learning 

English 

idioms 
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students did not perceive it the same way. During the English idioms’ classes, learners were more 

active than in the normal lessons. Some students are more receptive than others; using stories to 

understand the meaning of idiomatic expressions can be confusing if the story’s context is not 

well comprehended. However, strategies such as pictures and acting out help learners grasp the 

meanings of idioms quickly. For elementary students, writing English idioms can be demanding, 

but using the expressions orally may be less intimidating; for this reason, they feel more 

confident speaking idioms than writing them. Reinforcing the acquired knowledge of idioms 

through games is an attractive strategy for elementary students. On the other hand, the use of L1 

in English idioms classes seems to be necessary sometimes owing to the complex nature of the 

topic. The fifth-grade students tend to forget the meanings of English idioms easily and confuse 

them with the meanings of other idiomatic expressions; nevertheless, learners are more interested 

in English as a foreign language and want to learn more about idiomatic expressions.  

3.3.2 Results of Observation sheet for 6th grade of elementary education 

Table 5  

Results of the observation sheet applied to 6th grade students 
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 QUESTI

ON 

ITEM ITEM ITEM ITEM ITEM OBSERV

ATION 

1. The 

student 

understan

ds what 

an idiom 

is. 

Very 

well 

Well Fair A little Not at all  

2. When 

the 

student 

sees an 

English 

idiom, 

He/she 

usually: 

Underst

ands it 

Guesses 

its 

meaning 

Understa

nds 

some 

Feels 

confused 

Ignores it  

3. For the 

student, 

English 

idioms 

are harder 

than 

textbook 

vocabular

y. 

Strongly 

agree 

 

Agree Neutral Disagree Strongly 

agree 

 

4. For the 

student 

Idioms 

make 

English 

learning 

More 

interesti

ng 

Interestin

g 

Moderat

ely 

Interestin

g 

Difficult Very 

difficult 

 

5. The 

student 

can 

understan

d idioms 

when the 

teacher 

explains 

them with 

examples. 

Always 

 

Often Sometim

es 

Rarely Never  
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6. 

Pictures 

help the 

student 

understan

d English 

idioms. 

Always Often Sometim

es 

Rarely Never  

7. Acting 

out 

idioms 

helps the 

student 

remember 

them. 

Always Often Sometim

es 

Rarely Never  

8. The 

student 

feels 

confident 

using 

idioms in 

speaking. 

Very 

confiden

t 

Confiden

t 

Moderat

ely 

confident 

A little 

confident 

Not 

confident 

Few 

students 

feel 

confident 

using 

idioms in 

speaking 

9. The 

student 

feels 

confident 

using 

idioms in 

writing. 

Very 

confiden

t 

Confiden

t 

Moderat

ely 

confident 

A little 

confident 

Not 

confident 

 

10. The 

student 

understan

ds idioms 

better 

when 

they are 

in a story. 

Always Often Sometim

es 

Rarely Never  

11. The 

teacher 

uses 

games to 

teach 

idioms. 

Always Often Sometim

es 

Rarely Never  
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 Note. The complete transcription of the interview is included in Annex 12. 

Analysis 

The observation sheet results for the sixth grade of elementary school indicate that 

students understand moderately what an idiom is. Similarly, when they encounter an English 

idiom, students guess its meaning, and this slow response could be because learners tend to 

confuse it with the meanings of other idioms. Besides, learners perceive idiomatic expressions as 

difficult vocabulary because their literal meaning does not make sense in translation. On the 

12. The 

teacher 

explains 

idioms in 

Spanish. 

Always Often Sometim

es 

Rarely Never  

13. The 

student 

forgets 

the 

meaning 

of idioms 

easily. 

Always Often Sometim

es 

Rarely Never Students 

tend to 

confuse 

the 

meaning 

of 

different 

idioms 

14. 

Learning 

idioms 

helps the 

student 

understan

d English 

culture. 

Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

 

15. The 

student 

would 

like to 

learn 

more 

English 

idioms in 

class. 

Yes, a 

lot 

Yes Fair A little No  
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contrary, among the fifth-grade students, this course did not seem very enthusiastic about 

learning English idioms; however, as in the previous grade, strategies like pictures and role-play 

are very effective for learning this topic. In this case, sixth-grade learners feel intimidated about 

speaking and writing using idiomatic expressions.  

The students are receptive to learning idioms through stories, since they understand them 

80% of the time, likely by playing games to comprehend those idiomatic expressions. The 

teacher uses more L1 than in the previous course. Moreover, they forget the meaning of idioms at 

the same frequency, “often”, as fifth- grade learners.  

Despite sixth-grade students not being deeply engaged in English idioms classes, they 

want to learn more about English culture and its idiomatic expressions. 

3.3.3 Results of Observation sheet for 7th grade of elementary education  

Table 6 

Results of the observation sheet applied to 7th grade students 
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 QUESTI

ON 

ITEM ITEM ITEM ITEM ITEM OBSERV

ATION 

1. The 

student 

understan

ds what 

an idiom 

is. 

Very 

well 

Well Fair A little Not at all  

2. When 

the 

student 

sees an 

English 

idiom, 

He/she 

usually: 

Underst

ands it 

Guesses 

its 

meaning 

Understa

nds 

some 

Feels 

confused 

Ignores it  

3. For the 

student, 

English 

idioms 

are harder 

than 

textbook 

vocabular

y. 

Strongly 

agree 

 

Agree Neutral Disagree Strongly 

agree 

Few 

students 

say it is 

easier than 

common 

vocabular

y 

4. For the 

student 

Idioms 

make 

English 

learning 

More 

interesti

ng 

Interestin

g 

Moderat

ely 

Interestin

g 

Difficult Very 

difficult 

They are 

more 

attentive 

in the 

class due 

to the 

topic 

5. The 

student 

can 

understan

d idioms 

Always 

 

Often Sometim

es 

Rarely Never  
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when the 

teacher 

explains 

them with 

examples. 

6. 

Pictures 

help the 

student 

understan

d English 

idioms. 

Always Often Sometim

es 

Rarely Never  

7. Acting 

out 

idioms 

helps the 

student 

remember 

them. 

Always Often Sometim

es 

Rarely Never  

8. The 

student 

feels 

confident 

using 

idioms in 

speaking. 

Very 

confiden

t 

Confiden

t 

Moderat

ely 

confident 

A little 

confident 

Not 

confident 

Students 

use idioms 

sometimes 

during the 

class 

9. The 

student 

feels 

confident 

using 

idioms in 

writing. 

Very 

confiden

t 

Confiden

t 

Moderat

ely 

confident 

A little 

confident 

Not 

confident 

 

10. The 

student 

understan

ds idioms 

Always Often Sometim

es 

Rarely Never The 

teacher 

has to 

monitor 
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better 

when 

they are 

in a story. 

the story 

because 

they need 

to 

understand 

the context 

11. The 

teacher 

uses 

games to 

teach 

idioms. 

Always Often Sometim

es 

Rarely Never  

12. The 

teacher 

explains 

idioms in 

Spanish. 

Always Often Sometim

es 

Rarely Never  

13. The 

student 

forgets 

the 

meaning 

of idioms 

easily. 

Always Often Sometim

es 

Rarely Never Students 

tend to 

confuse 

the 

meaning 

of 

different 

idioms 

14. 

Learning 

idioms 

helps the 

student 

understan

d English 

culture. 

Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

 

15. The 

student 

would 

like to 

Yes, a 

lot 

Yes Fair A little No They show 

enthusias

m toward 

learning 
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 Note. The complete transcription of the interview is included in Annex 13. 

Analysis 

According to the observation sheet from seventh grade of elementary education, the 

majority of students acknowledged what an idiom is; a few expressed doubts. On the other hand, 

elementary learners guess the meaning of an idiom when they find one; this feature was present 

in the three different courses, as the same items of idiomatic expressions are harder than common 

vocabulary. The students agreed but did not strongly agree, which means that, despite the 

difficulty, they are able to learn with more exposure to English idioms. Likewise, the fifth grade 

was receptive to this new topic, showing more participation and playing an active role as 

students. Seventh-grade learners understood idiomatic expressions through examples 80% of the 

time, and using pictures and acting them out helped them remember the meaning of English 

idioms better. Similarly, learners demonstrated comprehension of idioms in a story 80% of the 

time, as it can be intimidating for them; they need to understand the context first. Most 

importantly, the teachers’ assistance and monitoring are significant for these activities. Learning 

and reinforcing idiom meanings through games could be attractive to elementary education 

students, increasing their participation and motivation; seventh-grade learners tend to be more 

receptive to using appealing strategies for learning English idioms. These students feel confident 

using idiomatic expressions in speaking and writing, but not strongly confident, which means 

they are not confident about their skills.  

learn 

more 

English 

idioms in 

class. 

English 

idioms 
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In this case, the teacher sometimes uses L1 to teach idioms, and, as in previous courses, 

students tend to forget the meaning of English idioms easily. Finally, these results indicated that 

seventh-year learners have a positive attitude toward learning idiomatic expressions and English 

culture; one reason for their enthusiasm may be the use of strategies that differ from traditional 

approaches.  

3.4 Triangulation of Results 

The students’ survey results highlight that using different kinds of strategies aids learners 

in understanding the meaning of idiomatic expressions due to the complexity of the topic. 

Teaching idioms using one strategy is not enough; these results suggest that using pictures, 

examples, acting out, and games are more effective strategies to achieve meaningful learning for 

this field; however, strategies such as the use of stories are more complicated to apply for young 

learners due to the lack of vocabulary knowledge; it is a good strategy, but it requires more time 

and teacher assistance. Additionally, students’ responses reveal curiosity and a positive attitude 

toward learning English idioms; the majority of participants stated “yes a lot” or “yes”, showing 

a predisposition to learn and understand idiomatic expressions and their cultural knowledge. 

Besides, this topic seems to be attractive for young learners, and this important factor is due to 

the use of different strategies for teaching idioms; in other words, these strategies make the 

learning process more interesting, and students are engaged as a result of this idioms approach.   

Interview results stress the meaningful importance of the English language nowadays for 

valuable aspects within professional and personal fields. These results also highlight the intrinsic 

relationship between language and cultural knowledge; they suggest that learning a foreign 

language means learning about the culture, and as a result, understanding cultural codes, daily 

speech, and idioms happens naturally. On the other hand, the responses of the English area 
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coordinator and the English teacher are similar, as they teach or encounter idioms within English 

class. They agree that the use of visual aids, stories, and dialogues are useful strategies for 

teaching idioms and covering students’ cognitive challenges. Both highlight the importance of 

teaching these expressions using context; in other words, context is key to understanding them. 

Similarly, they maintain that idiomatic expressions require context comprehension and 

metaphorical thinking to grasp their meaning.  

Besides, the English area coordinator and the English teacher explain that anxiety is a 

natural reaction of humans in front of unknown situations, in this case, when learners confront 

new or complex topics such as English idioms, but with a proper approach, this affective filter 

would lower.  

These responses emphasize that the most challenging part of teaching English idioms to 

young learners is the lack of vocabulary needed to comprehend the context in which idiomatic 

expressions are used by native speakers.   

Finally, the observation sheets provide another perspective on students’ development with 

English idioms, emphasizing that learners tend to forget the meaning of idioms easily or guess 

their meanings when they find an idiom. Despite these weaknesses, these results show that 

students are receptive to learning idiomatic expressions using pictures, examples, role-play, 

games, and stories as teaching strategies while they develop a positive attitude toward learning 

idioms.   
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Chapter IV 

4. Proposal 

4.1 Proposal Title 

Teaching English Idioms: Cognitive Challenges and Instructional Strategies in 5th, 6th, 

and 7th grade U.E Gabriel García Moreno 

4.2 Objectives 

4.2.1. General Objective 

To develop personalized English idiom material for 5th, 6th, and 7th grade students at 

Gabriel García Moreno High School, based on their English level, to achieve meaningful 

learning of the topic. 

4.2.3 Specific Objective 

To elaborate interactive activities in a daily-life context where these expressions are used 

according to the communicative approach and scaffolding method. 

To integrate accurate instructional strategies to develop personalized materials for 

teaching and learning this theme. 

To provide lesson plans, presentations, worksheets, and useful learning tools to support 

effective class development while teaching idiomatic expressions and assess the learning process 

of students.   

4.3 Introduction 

The material “Teaching English Idioms: Cognitive Challenges and Instructional 

Strategies in 5th, 6th, and 7th grade U.E Gabriel García Moreno” is a guide that provides teachers 

and students the opportunity to explore idiomatic expressions through a personalized proposal 

for teaching and learning idioms. The objective of this tool is to support meaningful learning by 
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applying instructional strategies effective for teaching English idioms. This proposal was 

developed based on the first chapter study, which emphasizes the importance of teaching 

idiomatic expressions in real contexts, and on students’ survey results, which showed that these 

instructional strategies are more successful while teaching idioms for elementary learners. 

This material is divided into four units; each unit has four lessons and one objective. The 

different lessons incorporate the four English skills: listening, reading, writing, and speaking, 

with idioms’ picture meaning and one important feature about idioms. The planned lesson 

includes pre-skill, while-skill, and post-skill activities, along with student assessment at the end 

of each lesson as suggestions for the teacher. Thus, this proposal seeks to address the cognitive 

challenges learners face in learning English idioms and provide adequate instructional strategies 

for the teacher to teach this colorful topic. 

4.4 Justification 

The development of this tool is justified due to cognitive challenges that 5th, 6th, and 7th 

grade of elementary learners at Gabriel Garcia Morine High School face while learning English 

idioms. These difficulties stem from the nature of the field; therefore, teaching idiomatic 

expressions through effective instructional strategies is essential. Using pictures of idiom 

meanings, stories, gamification, conversations, examples, role-play, and videos allows a proper 

understanding of English idioms. In developing the material, some important aspects were 

included: the proposal aligns with the National Curriculum for teaching English as a foreign 

language in elementary education, as well as the positive responses from the students’ survey and 

observation sheets, in which participants affirm their enthusiasm for learning this theme. This 

guide offers several activities developed based on effective instructional strategies and the 

teacher’s support role in learning.                     
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4.5 Impacts 

There are three impacts to analyze:  

• Linguistic Impact 

• Academic Impact 

• Cultural Impact 

Table 7 

The Numerical Impacts Levels 

Numerical impact levels 

-3 High negative impact 

-2 Medium negative impact 

-1 Low negative impact 

0 No impacts 

1 Low positive impact 

2 Medium positive impact 

3 High positive impact 

Taken from: Posso (2013) 

This formula is mentioned owing to collect results. 

IL (Impact Level) = 
∑

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

15

5
   

∑= The results of each indicator are added. 

5= Number of indicators included in the table. 

4.5.1 Linguistic Impact 

Table 8 

Linguistic Impacts Indicators 
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 Impact Levels -3  -2  -1  0  1  2  3 

Items  

1. I can understand the main point and idioms in 

stories 

                                               X 

2. I can understand the main point and idioms in 

short conversations in a travel context 

                                               X 

3. I can ask how people feel in different situations 

using idioms 

                                                     X   

4. I can have short conversations using idioms at 

school 

                                           X 

5. I can ask and answer simple questions about 

home using idioms 

                                               X 

Total                                                     10 

Note. Own elaboration 

IL (Linguistic Impact) = 
∑

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

10

5
  = 2 

Linguistic impact level: Medium positive impact 

Analysis 

As shown in the linguistic impact level analysis, the results reveal a medium positive 

impact; in other words, teaching idioms in context, applying the communicative approach, and 

using the scaffolding method help young learners understand idiomatic expressions properly and 

increase students’ focus on English class. Similarly, the class develops fluently because of the 

materials used and the instructional strategies applied, and students’ positive attitude toward the 

topic. From this perspective, the teacher’s support plays a key role while learning idiomatic 



166 

 

expressions; the professor must ensure students understand the context and monitor their learning 

process. Finally, learning idioms in real contexts is an effective approach to infer and understand 

their pragmatic use in language.  

4.5.2 Academic Impact 

Table 9 

Academic Impact Indicators 

 Impact Levels -3  -2  -1  0  1  2  3 

Items  

1. To develop metaphorical thinking                                                    X 

2. To infer meanings through context                                                X 

3. To enhance social skills                                                    X 

4. To recognize their learning process                                                  X 

5. To improve the associated memory                                                       X 

Total                                                      13 

Note. Own elaboration 

IL (Academic Impact) = 
∑

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

13

5
  = 2.6 

Academic impact level: Medium positive impact 

Analysis 

The academic impact analysis reflects a result between medium positive impact and high 

positive impact, which demonstrates that learning idiomatic expressions allows young learners to 

develop different skills from listening, reading, writing, and speaking, due to the complex nature 

of English idioms; metaphorical thinking is essential to understand them, and infer their 

meanings from the context, which is an important step because these expressions do not have a 
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literal meaning, when students learn idiomatic expressions in context they comprehend the 

pragmatic use in language and which kind of situations the idiom can be used improving social 

skills, likewise, using idiom picture to understand their metaphorical meaning reinforce their 

associated memory. Overall, by working on this topic and developing tasks, activities, and self-

assessment, young learners will recognize their learning process; consequently, the academic 

benefits will be reflected in students’ performance and internal motivation. 

4.5.3 Cultural Impact 

Table 10 

Cultural Impact Indicators 

 Impact Levels -3  -2  -1  0  1  2  3 

Items  

1. To develop cultural awareness                                                 X 

2. To increase intercultural sensibility and respect                                                 X 

3. To interpret cultural symbols                                                  X  

4. To understand different social contexts                                                       X 

5. To improve pragmatic competence                                                       X 

Total                                                      12 

Note. Own elaboration 

IL (Cultural Impact) = 
∑

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

12

5
  = 2.4 

Cultural impact level: Medium impact level 

As shown in the cultural impact level, the result suggests a medium-to-high positive 

impact, showing that teaching idiomatic expressions brings positive cultural impacts to young 

students developing cultural awareness. As a result of learning these expressions in context and 
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understanding their origins, students increase their intercultural sensibility and interpret cultural 

symbols; they learn idioms through examples, conversations, scenarios, role-plays, educational 

games, and stories, improving their pragmatic competence naturally owing to learners 

associating with the context in which they can use the idiom. Additionally, learning English 

idioms motivates students to better comprehend English culture and increase their curiosity. 

Finally, learning idiomatic expressions can give students a different perspective on the English 

subject and develop a real interest in learning English as a second language. 
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Conclusions 

  The theoretical framework concludes that teaching English idioms requires a 

communicative approach and effective instructional strategies; otherwise, the learning process 

could be hindered for EFL students, directly affecting their performance, motivation, and 

frustration; in other words, increasing cognitive challenges that students face in learning these 

expressions. On the other hand, cultural awareness is important for learning idiomatic 

expressions because the best way to teach idioms is to present them in a daily-life context. 

As revealed in the literature review, idiomatic expressions are an inherent part of the 

English language because they express identity, nuance, history, and make language lively and 

colorful. Consequently, learning idioms is necessary to gain a proficient understanding and 

fluency in English as a foreign language. Nevertheless, teaching English idioms can be 

challenging for rural teachers because this topic is not integrated into curriculum design, 

adequate resources are limited, and parental support for students is lacking. 

A mixed-method research approach provided a structure and analytical depth; a 

descriptive and interpretative method allowed examination of students’ attitudes toward idioms, 

and a non-experimental design helped understand the rural context of the young learners. 

The results and discussion showed that young learners develop a positive attitude toward 

learning English idioms because of the use of different alternative instructional strategies, despite 

perceiving these expressions as harder than normal vocabulary, and increased internal motivation 

toward the English subject and its culture, while it helps to improve their confidence when they 

use the English language. On the other hand, both the English area coordinator and the English 

teacher confirmed that the lack of vocabulary in elementary grades makes it difficult to teach this 

topic when it requires the understanding of the context; however, both mentioned that it is not 
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impossible to learn idioms with the teacher’s support; hence, using the scaffolding method is 

essential to gain meaningful learning. 

Finally, the proposal was developed as a cognitive tool responding to the limited access 

to adequate resources for teaching English idioms to 5th, 6th, and 7th grade of upper elementary 

education at “Gabriel García Moreno” as a rural institution, using pictures, conversations, 

examples, stories, role-play, gamifications, and video as effective instructional strategies, 

resulting in a medium positive impact of understanding idiomatic expressions, increasing 

students’ focus during the subject, and comprehend the pragmatic use of English idioms in 

context. Moreover, learning idioms enhances other skills such as metaphorical thinking, 

associative memory, cultural awareness, social skills, and pragmatic competence; in other words, 

learning idioms benefits young learners in many ways. 
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Recommendations 

According to the results obtained and conclusions of this study for teaching English 

idioms to young learners, applying the communicative approach, the scaffolding method, and 

pictures, videos, role-play, conversations, examples, stories, and gamifications as effective 

instructional strategies is essential in order to understand idiom meanings and their pragmatic use 

in the English language. 

Regarding the communicative approach and the nature of the field, introducing idiomatic 

expressions in context is foundational for understanding their metaphorical meaning, and 

providing high-quality, real English is important for knowing their cultural role. Furthermore, 

teaching their metaphorical meaning first helps avoid misunderstanding. 

Based on the role of idiomatic expressions in the language, their importance in EFL 

learning, and the benefits for elementary students, integrating this topic into English lessons 

should be another parameter in the curriculum, along with developing appropriate resources for 

English teachers.  

The author encourages future researchers to conduct a case study on the benefits of 

learning English idioms in young learners, allowing further comparison between students who 

receive idiom lessons and those who do not, and to examine their importance in EFL classrooms 

through mixed-methods research. 

The author suggests that English teachers at the “Gabriel Garcia Moreno” High School 

teach English idioms as an action plan to motivate students, help them better understand English 

culture, increase their intrinsic motivation to learn English, and develop a positive perception of 

the subject. 
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Annex 1: Oficio de solicitud para el ingreso de la recolección de datos en la Unidad 

Educativa “Gabriel García Moreno”. 
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Annex 2: Interview format for Vice-principal, Lic. Sergio Benitez at “Gabriel 

García Moreno” High School. 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLÉS 

 

INTERVIEW FORMAT FOR VICE PRINCIPAL AT UNIDAD EDUCATIVA GABRIEL 

GARCÍA MORENO 

Objective. Obtain information from the vice principal’s point of view on teaching English 

idioms: cognitive challenges and cognitive strategies in the 5th, 6th, and 7th grades of General 

Basic Education at Unidad Educativa Gabriel García Moreno 

1. ¿Cuán significativo piensa usted que es el inglés en la sociedad de hoy en día? 

2. ¿Considera usted que el aprendizaje de una lengua extranjera debe estar relacionado con 

aspectos de su cultura? 

3. ¿Qué tan importante es la incorporación de las expresiones idiomáticas en el aprendizaje de 

una segunda lengua? 

4. ¿Cree usted que el aprendizaje de las expresiones idiomáticas es importante para alcanzar la 

competencia oral del idioma? ¿Por qué? 

5. ¿Usted piensa que el conocimiento de las expresiones idiomáticas brinda al estudiante una 

comprensión más amplia del inglés tanto escrito como oral? 

 

 

 

THANK YOU FOR YOUR COOPERATION 
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Annex 3: Transcripción de la entrevista dirigida a Lic. Sergio Benítez, vicerrector de 

la Unidad Educativa “Gabriel García Moreno” 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLÉS 

 

INTERVIEW FORMAT FOR VICE PRINCIPAL AT UNIDAD EDUCATIVA GABRIEL 

GARCÍA MORENO 

Objective. Obtain information from the vice principal’s point of view on teaching English 

idioms: cognitive challenges and cognitive strategies in the 5th, 6th, and 7th grades of General 

Basic Education at Unidad Educativa Gabriel García Moreno 

Entrevista dirigida a: Lic. Sergio Benítez, vicerrector de la Unidad Educativa “Gabriel García 

Moreno” 

Belén Garzón: Muy buenos días, Lic. Sergio, primero quería agradecerle el espacio que brindó 

para la siguiente entrevista. A continuación, haré una serie de preguntas, a las que debe 

responder con total honestidad. Muchas gracias.  

Belén Garzón: ¿Cuán significativo piensa usted que es el inglés en la sociedad de hoy en 

día? 

Lic. Sergio Benítez: Al ser el idioma inglés la segunda lengua más hablada a nivel mundial, es 

relevante e imperante su aprendizaje, debido a las exigencias globales para un correcto 
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intercambio de códigos culturales, para de esta forma, ampliar los horizontes de oportunidades, 

tanto comerciales como profesionales dentro de una sociedad cambiante. El hecho de ser 

bilingüe o tener dominio en el inglés permite obtener un 30 por ciento de oportunidades en el 

alza del salario y en la preferencia de contratación. Además, en el aspecto cognitivo, hay un 

desarrollo neurológico en los dos hemisferios. 

Belén Garzón: ¿Considera usted que el aprendizaje de una lengua extranjera debe estar 

relacionado con aspectos de su cultura? 

Lic. Sergio Benítez: El aprendizaje del idioma inglés debe tomar en cuenta aspectos culturales 

propia de su lengua, ya que existe una relacionado directamente entre idioma y cultura, 

facilitando la fluidez de la comunicación y el entendimiento en los diferentes contextos 

culturales.  

Belén Garzón: ¿Qué tan importante es la incorporación de las expresiones idiomáticas en el 

aprendizaje de una segunda lengua? 

Lic. Sergio Benítez: Es muy importante, ya que la comunicación se desarrollaría en un mismo 

contexto, facilitando la compresión del mensaje.  

Belén Garzón: ¿Cree usted que el aprendizaje de las expresiones idiomáticas es importante 

para alcanzar la competencia oral del idioma? ¿Por qué? 

Lic. Sergio Benítez: El aprendizaje de las expresiones idiomáticas es muy importante ya que 

permite que se adapte palabras propias del idioma al habla cotidiana, facilitando la 

familiarización y la competencia oral del mismo en un ambiente más divertido y confiable.  
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Belén Garzón: ¿Usted piensa que el conocimiento de las expresiones idiomáticas brinda al 

estudiante una comprensión más amplia del inglés tanto escrito como oral? 

Lic. Sergio Benítez: Si, totalmente de acuerdo porque estaría aprendiendo basado en una 

realidad, lo que contribuiría para fortalecer su vocabulario en los mismos códigos culturales con 

espontaneidad.  

Belén Garzón: Muchas gracias por su tiempo y colaboración.  
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Annex 4: Interview format managed with the teacher Wilman Ayala, English 

coordinator at “Gabriel García Moreno” High School. 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLÉS 

 

INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AT UNIDAD 

EDUCATIVA GABRIEL GARCÍA MORENO 

Objective. Obtain information from teachers’ perspectives on teaching English idioms: cognitive 

challenges and instructional strategies in the 5th, 6th, and 7th grades of General Basic Education at 

Unidad Educativa Gabriel García Moreno. 

1. How do you usually introduce English idioms to your students? 

2. What cognitive difficulties do your students show when learning idioms? 

3. Which grade level finds idioms most challenging, and why? 

4. What strategies do you use to explain the figurative meaning of idioms? 

5. How effective are visual aids (pictures, videos) in teaching idioms? 

6. Do you use stories, dialogues, or role-play to teach idioms? Please explain. 

7. How do students react emotionally to learning idioms (motivation, anxiety)? 

8. How do you assess students’ understanding of idioms? 

9. What role does students’ first language play in idiom instruction? 

10. What differences do you observe between literal and figurative comprehension? 

11. What instructional strategies have been most successful for teaching idioms? 
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12. What challenges do you face when teaching idioms in primary education? 

THANK YOU FOR YOUR COOPERATION 
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Annex 5: Transcript of the interview with the teacher Wilman Ayala, English 

coordinator at “Gabriel García Moreno” High School.  

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLÉS 

 

INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AT UNIDAD 

EDUCATIVA GABRIEL GARCÍA MORENO 

Objective. Obtain information from teachers’ perspectives on teaching English idioms: cognitive 

challenges and instructional strategies in the 5th, 6th, and 7th grades of General Basic Education at 

Unidad Educativa Gabriel García Moreno. 

Belén Garzón: Good morning, teacher Wilman. Thank you for helping me with this interview. 

First, please be honest with your responses. Now, I am going to start the interview.  How do you 

usually introduce English idioms to your students? 

Lic. Wilman Ayala: We don’t usually teach idioms to our students. 

Belén Garzón: What cognitive difficulties do your students show when learning idioms? 

Lic. Wilman Ayala: I don’t know if they face difficulties because, as I said before, we don’t 

teach idioms here in this institution. 

Belén Garzón: Which grade level finds idioms most challenging, and why? 
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Lic. Wilman Ayala: I think the First years of education, mainly at the school in the first level of 

education. 

Belén Garzón: What strategies do you use to explain the figurative meaning of idioms? 

Lic. Wilman Ayala: Sometimes, when we find an idiom, I think that I prefer to use pictures or 

videos, or something. I think I can use the context to teach idioms; that is another very good 

strategy. I think that’s all. 

Belén Garzón: How effective are visual aids (pictures, videos) in teaching idioms? 

Lic. Wilman Ayala: I think they are very effective because they can see it; that is very effective 

because it is not only what they hear, you know, they don’t have to memorize some content, but 

only what they watched; they link the knowledge that they have before with the new word. 

Belén Garzón: Do you use stories, dialogues, or role-play to teach idioms? Please explain. 

Lic. Wilman Ayala: I think, yes. It can be stories or dialogues because they have some context 

on which they can base to understand the new words that they have in this, can be a story, 

dialogue, or text. 

Belén Garzón: How do students react emotionally to learning idioms (motivation, anxiety)? 

Lic. Wilman Ayala: I think they will face anxiety because they don’t know the new words, but 

after explaining using some pictures, videos or some material that will help to understand the 

meaning, they will feel relaxed I think.  

Belén Garzón: How do you assess students’ understanding of idioms? 
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Lic. Wilman Ayala: As I said before, I don’t teach idioms but if sometimes I face with some 

idioms, I think that maybe using the context again to show that they understand, for example, in 

a conversation, it can be in writing when I give them a writing task, so I can see if they 

understand or not the meaning. 

Belén Garzón: What role does students’ first language play in idiom instruction? 

Lic. Wilman Ayala: I think it is not very important because the meaning of idioms are very 

different from the real word, the meaning of real words. It changes it, so it is not necessary. I 

think that it’s not very important for the first language, only to understand the real meaning of 

those words or for example, we have two words that they are combined and they form an idiom, 

so it is a very different for the real meaning that they have on their own. So, that’s all. 

Belén Garzón: What differences do you observe between literal and figurative comprehension? 

Lic. Wilman Ayala: I think that, literal comprehension is easier for the students to acquired 

because they can base on the real meaning of the words but figurative comprehension is very 

different because they have to understand the context of all what they are reading or listening in 

order to understand the figurative comprehension, to have figurative comprehension. Literal is 

easier for me because you can only read a small piece of information, but figurative is a little 

more complex for me. 

Belén Garzón: What instructional strategies have been most successful for teaching idioms? 

Lic. Wilman Ayala: I think that the use of visual aids, as I said before, can be videos, pictures, 

and again, based on the context. I can use a text, an audio, or a video, and mainly, I think that is 

better if we use material that is from the American countries, you know, native speakers because 
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they will understand better, for example, if we are speaking in English, we don’t know use 

English idioms right now but if we read or listen to native speakers, we are going to listen more 

English idioms, they will use it better than us. 

Belén Garzón: What challenges do you face when teaching idioms in primary education? 

Lic. Wilman Ayala: I don’t have experience, but I think one of the biggest challenges of 

teaching idioms in primary education will be the fact that they don’t have enough vocabulary to 

understand the context, you know, when we give them a reading or audio, they need to have 

some words of vocabulary to understand the meaning. Then they are going to have the context to 

understand the idioms. 

Belén Garzón: Thank you for your responses and your time. 
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Annex 6: Interview format managed with the teacher Cristian Ayala, English 

teacher of elementary education at “Gabriel García Moreno” High School. 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLÉS 

 

INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AT UNIDAD 

EDUCATIVA GABRIEL GARCÍA MORENO 

Objective. Obtain information from teachers’ perspectives on teaching English idioms: cognitive 

challenges and instructional strategies in the 5th, 6th, and 7th grades of General Basic Education at 

Unidad Educativa Gabriel García Moreno. 

1. How do you usually introduce English idioms to your students? 

2. What cognitive difficulties do your students show when learning idioms? 

3. Which grade level finds idioms most challenging, and why? 

4. What strategies do you use to explain the figurative meaning of idioms? 

5. How effective are visual aids (pictures, videos) in teaching idioms? 

6. Do you use stories, dialogues, or role-play to teach idioms? Please explain. 

7. How do students react emotionally to learning idioms (motivation, anxiety)? 

8. How do you assess students’ understanding of idioms? 

9. What role does students’ first language play in idiom instruction? 

10. What differences do you observe between literal and figurative comprehension? 

11. What instructional strategies have been most successful for teaching idioms? 



192 

 

12. What challenges do you face when teaching idioms in primary education? 

THANK YOU FOR YOUR COOPERATION 
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Annex 7: Transcript of the interview with the teacher Cristian Ayala, English 

teacher of elementary education at “Gabriel García Moreno” High School.  

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - INGLÉS 

 

INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AT UNIDAD 

EDUCATIVA GABRIEL GARCÍA MORENO 

Objective. Obtain information from teachers’ perspectives on teaching English idioms: cognitive 

challenges and instructional strategies in the 5th, 6th, and 7th grades of General Basic Education at 

Unidad Educativa Gabriel García Moreno. 

Belén Garzón: Good morning, teacher Cristian. Thank you for helping me with this interview 

for my study. Please be honest with your responses. I will start with the first question. How do 

you usually introduce English idioms to your students? 

Lic. Cristian Ayala: Introducing English idioms to students is most effective when done in 

context rather than through memorization or smallest, it is necessary to introduce few, six or ten 

idioms at the time. Sometimes, English idioms and expressions are an important part of everyday 

English. When the use English sounds more native so it’s a good idea when you use English 

idioms.  

Belén Garzón: What cognitive difficulties do your students show when learning idioms? 



194 

 

Lic. Cristian Ayala: The cognitive difficulties in language learning include lapses in working 

memory, low attention span, inefficient information processing, and limitations. In long-term 

memory and vocabulary, and the grammar. For me is the intention when you learn English 

idioms.  

Belén Garzón: Which grade level finds idioms most challenging, and why? 

Lic. Cristian Ayala: Okay, I think that from 7th to 3rd year of High School, since they’re not 

familiar with a language and it is difficult for them to put into practice what they have learned. 

Belén Garzón: What strategies do you use to explain the figurative meaning of idioms? 

Lic. Cristian Ayala: Okay, explaining the figurative meaning of idioms involves using 

contextual clues, visual aids, and direct comparisons between literal and intended meanings to 

bridge the gap in words and usage. Effective strategies include creating scenarios using 

imaginary and practice throughout, and role-play to ensure comprehension. 

Belén Garzón: How effective are visual aids (pictures, videos) in teaching idioms? 

Lic. Cristian Ayala: Visual aids like pictures and videos are highly effective in teaching idioms, 

as they bridge the gap between abstract figurative language and concrete understanding. 

Belén Garzón: Do you use stories, dialogues, or role-play to teach idioms? Please explain. 

Lic. Cristian Ayala: Of course, using stories, dialogues, and role-plays is a highly effective, 

research-backed method to teach idioms in context. 

Belén Garzón: How do students react emotionally to learning idioms (motivation, anxiety)? 
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Lic. Cristian Ayala: Okay, in the first moment, anxiety is the natural human reaction, and it 

works as an important psychological function that is felt by many people regardless of age. In 

addition, students who show emotional intelligence toward different items can grow their skills 

in educational situations. 

Belén Garzón: How do you assess students’ understanding of idioms? 

Lic. Cristian Ayala: Asses student understanding of idioms involves evaluating their ability to 

move beyond literal interpretation to context-based meaning.    

Belén Garzón: What role does students’ first language play in idiom instruction? 

Lic. Cristian Ayala: Literal comprehension facts are on the direct dictionary define the 

meanings of words exactly as written. Often require recall of facts; conversely, figurative 

comprehension requires interpreting language that uses metaphors, idioms, or exaggeration, 

requiring the readers to understand the highest symbolic or emotional meanings beyond the 

literal definition. 

Belén Garzón: What differences do you observe between literal and figurative comprehension? 

Lic. Cristian Ayala: Success for all, institutional strategies for teaching idioms emphasize the 

first instruction, contextualization, and active visual and spatial learning techniques due to ensure 

retention. 

Belén Garzón: What instructional strategies have been most successful for teaching idioms? 

Lic. Cristian Ayala: Teaching idioms in primary education is challenging because young 

learners often interpret language literally, struggling to grasp abstract no literally meanings. Key 

difficulties include the load of direct translation, complex cultural context, and memorization of 
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fixed and predictable phrases; effective instruction requires contextualized, visual, and engaging 

strategies to overcome these obstacles.  

Belén Garzón: What challenges do you face when teaching idioms in primary education? 

Lic. Cristian Ayala: There are many difficulties that include the load of direct translation 

complex, the cultural context, and the memorization of fixed and predictable phrases. An 

effective instruction requires contextualization and visual and engaging strategies to overcome 

these obstacles in primary education. 

Belén Garzón: Thank you for your cooperation and time. 
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Annex 8: Survey format to conduct among 5th, 6th, and 7th grade students of 

elementary education at “Gabriel Garcia Moreno” High School. 

 

UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

FORMATO DE ENCUESTA APLICADA A LOS ESTUDIANTES DE EDUCACIÓN 

BÁSICA DE LA UNIDAD EDUCATIVA GABRIEL GARCÍA MORENO 

Objective: Collect information from students’ perspectives on the process of understanding 

English idioms in 5th, 6th, and 7th-grade students at Unidad Educativa Gabriel García Moreno. 

1.Comprendo lo que es una expresión idiomática   

I understand what an idiom is. 

A) Very well           B) Well           C) Fair D) A little E) Not at all 

A) Muy bien B) Bien C) Justo D) Un poco E) Para nada 

 

2. Cuando veo una expresión idiomática en inglés, yo usualmente: 

When I see an English idiom, I usually: 

A) Understand 

it easily             

B) Guess its 

meaning             

C) Understand 

some 

D) Feel 

confused   

E) Ignore it 

A) La entiendo 

fácilmente 

B) Dudo de su 

significado 

C) Entiendo algo D) Me siento 

confundido 

D) Lo ignoro 

 

3. Las expresiones idiomáticas en inglés son más difíciles que el vocabulario del libro. 

English idioms are harder than textbook vocabulary. 
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A) Strongly 

agree   

B) Agree            C) Neutral D) Disagree   E) Strongly 

disagree 

A) Totalmente 

de acuerdo 

B) De acuerdo C) Ni de 

acuerdo, ni en 

desacuerdo 

D) En desacuerdo E) Totalmente en 

desacuerdo 

 

4. Las expresiones idiomáticas hacen del aprendizaje en inglés: 

Idioms make English learning: 

A) More 

interesting   

B) Interesting            C) Moderately 

interesting 

D) Difficult   E) Very difficult 

A) Muy 

interesante 

B) Interesante C) Moderadamente 

interesante 

D) Difícil  E) Muy difícil 

 

5. Puedo entender las expresiones idiomáticas en inglés cuando el profesor las explica con 

ejemplos. 

I can understand idioms when the teacher explains them with examples. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 

A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

6. Las imágenes me ayudan a entender las expresiones idiomáticas en inglés. 

Pictures help me understand English idioms. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 

A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

7. Interpretar las expresiones idiomáticas en inglés me ayuda a recordarlas. 

Acting out idioms helps me remember them. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 
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A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

8. Me siento confiado/a usando las expresiones idiomáticas mientras hablo. 

I feel confident using idioms while speaking. 

A) Very 

confident           

B) Confident           C) Moderately 

confident 

D) A little 

confident 

E) Not confident 

A) Muy 

confiado/a 

B) Confiado/a C) Moderadamente 

Confiado/a 

D) Un poco 

confiado/a 

E) Nada 

confiado/a 

 

9. Me siento confiado/a usando las expresiones idiomáticas al escribir. 

I feel confident using idioms in writing. 

A) Very 

confident           

B) Confident           C) Moderately 

confident 

D) A little 

confident 

E) Not confident 

A) Muy 

confiado/a 

B) Confiado/a C) Moderadamente 

Confiado/a 

D) Un poco 

confiado/a 

E) Nada 

confiado/a 

 

10. Entiendo mejor las expresiones idiomáticas cuando están en una historia. 

I understand idioms better when they are in a story. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 

A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

11. Mi profesor usa juegos para enseñar las expresiones idiomáticas. 

My teacher uses games to teach idioms. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 
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A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

12. Mi profesor explica las expresiones idiomáticas en español. 

My teacher explains idioms in Spanish. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 

A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

13. Me olvido fácilmente del significado de las expresiones idiomáticas. 

I forget the meaning of idioms easily. 

A) Always           B) Often           C) Sometimes D) Rarely E) Never 

A) Siempre B) A menudo C) A veces D) Raramente E) Nunca 

 

14. Aprender las expresiones idiomáticas me ayuda a entender la cultura inglesa/americana. 

Learning idioms helps me understand English culture. 

A) Strongly 

agree   

B) Agree            C) Neutral D) Disagree   E) Strongly 

disagree 

A) Totalmente 

de acuerdo 

B) De acuerdo C) Ni de 

acuerdo, ni en 

desacuerdo 

D) En desacuerdo E) Totalmente en 

desacuerdo 

 

15. Me gustaría aprender más sobre las expresiones idiomáticas en clase.  

I would like to learn more English idioms in class. 

A) Yes, a lot          B) Yes           C) Fair D) A little E) No 

A) Si, demasiado B) Si C) Justo D) Un poco E) No 

 

THANK YOU FOR YOUR COOPERATION 



201 

 

Annex 9: One survey conducted among 5th, 6th, and 7th grade students of 

elementary education at “Gabriel Garcia Moreno” High School. 
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Annex 10: Group observation sheet format to apply among 5th, 6th, and 7th grade 

students of elementary education at “Gabriel Garcia Moreno” High School. 

            UNIVERSIDAD TÉCNICA DEL NORTE 

FACULTAD DE CIENCIA Y TECNOLOGÍA FECYT 

PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS 

 

CLASSROOM OBSERVATION FORM 

Objective: To record classroom behaviors and attitudes from students during teaching English 

idioms. 

QUESTION ITEM ITEM ITEM ITEM ITEM OBSERVATION 

1. The 

student 

understands 

what an 

idiom is. 

Very well Well Fair A little Not at all  

2. When the 

student sees 

an English 

idiom, 

He/she 

usually: 

Understands 

it 

Guesses its 

meaning 

Understands 

some 

Feels 

confused 

Ignores it  

3. For the 

student, 

English 

idioms are 

harder than 

textbook 

vocabulary. 

Strongly 

agree 

 

Agree Neutral Disagree Strongly 

agree 

 

4. For the 

student 

Idioms 

make 

More 

interesting 

Interesting Moderately 

Interesting 

Difficult Very 

difficult 
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English 

learning 

5. The 

student can 

understand 

idioms 

when the 

teacher 

explains 

them with 

examples. 

Always 

 

Often Sometimes Rarely Never  

6. Pictures 

help the 

student 

understand 

English 

idioms. 

Always Often Sometimes Rarely Never  

7. Acting 

out idioms 

helps the 

student 

remember 

them. 

Always Often Sometimes Rarely Never  

8. The 

student 

feels 

confident 

using 

idioms in 

speaking. 

Very 

confident 

Confident Moderately 

confident 

A little 

confident 

Not 

confident 

 

9. The 

student 

feels 

confident 

using 

Very 

confident 

Confident Moderately 

confident 

A little 

confident 

Not 

confident 
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idioms in 

writing. 

10. The 

student 

understands 

idioms 

better when 

they are in 

a story. 

Always Often Sometimes Rarely Never  

11. The 

teacher uses 

games to 

teach 

idioms. 

Always Often Sometimes Rarely Never  

12. The 

teacher 

explains 

idioms in 

Spanish. 

Always Often Sometimes Rarely Never  

13. The 

student 

forgets the 

meaning of 

idioms 

easily. 

Always Often Sometimes Rarely Never  

14. 

Learning 

idioms 

helps the 

student 

understand 

English 

culture. 

Strongly 

agree 

Agree Neutral Disagree Strongly 

disagree 

 

15. The 

student 

would like 

Yes, a lot Yes Fair A little No  
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to learn 

more 

English 

idioms in 

class. 

 

 

THANK YOU FOR YOUR COOPERATION 
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Annex 11: Group observation sheet applied to 5th grade of elementary education at 

“Gabriel García Moreno” High School 
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Annex 12: Group observation sheet applied to 6th grade of elementary education at 

“Gabriel García Moreno” High School 
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Annex 13: Group observation sheet applied to 7th grade of elementary education at 

“Gabriel García Moreno” High School 

      



216 

 

 



217 
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Annex 14: Pictures of the application of interviews, questionnaires, and socialization 

of the proposal at “Gabriel García Moreno” High School.
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