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ABSTRACT

This study examines the teaching of English grammar in the sixth grade of Basic General Education
at the “Ciudad de Ibarra” Educational Unit in the province of Imbabura, Ecuador, as a persistent
problem was identified in the writing process resulting from the limited transfer of grammatical
rules from formal usage to communicative usage. The overall objective was to analyze the
deductive and inductive approaches to grammar instruction and their impact on the development
of writing skills among sixth-grade students studying English as a Foreign Language (EFL). A
mixed-methods approach with a quasi-experimental design was used, combining a structured
classroom observation guide, a student survey, and an interview with school administrators, all
administered to two intact groups during the 2024-2025 school year. The results indicated that
students recognize isolated grammatical rules but do not correctly apply them in their written work;
furthermore, it was found that purely deductive lessons result in low levels of student participation,
whereas instructional sequences that combine the analysis of examples, the inference of rules, and
productive practice enhance student attention, interaction, and initiative. Based on these findings,
the Grammar Quest teaching guide was designed. Structured into six units and twenty-four lessons
aligned with the national curriculum, it integrates deductive and inductive approaches through the
overarching theme of the “linguistic detective.” The evaluation of linguistic, academic, and
affective impacts, based on the scale proposed by Posso (2013), yielded high positive scores across
all three dimensions assessed, confirming that this methodological integration is a viable,
replicable, and contextually relevant pedagogical approach for teaching English grammar in
elementary and middle school.

Keywords: deductive approach, inductive approach, grammar teaching, English as a foreign

language, writing, didactic guide.
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RESUMEN EJECUTIVO

La presente investigacion estudia la ensefianza de la gramética inglesa en el sexto afio de Educacion
General Basica de la Unidad Educativa “Ciudad de Ibarra”, provincia de Imbabura, Ecuador, ya
que se detect6 un problema persistente en el proceso de expresion escrita como consecuencia de la
escasa transferencia de las reglas gramaticales del uso formal al uso comunicativo. El objetivo
general fue analizar los enfoques deductivo e inductivo de ensefianza de la gramatica, asi como su
incidencia en el desarrollo de la escritura en los estudiantes de sexto afio en el idioma inglés como
lengua extranjera (EFL). Se utiliz6 un enfoque mixto con un disefio cuasi-experimental que
combinaba una guia estructurada de observacion de aula, una encuesta a alumnos y una entrevista
a autoridades institucionales, aplicados en dos grupos intactos en el afio lectivo 2024-2025. Los
resultados de este trabajo demostraron que los estudiantes si que reconocen reglas gramaticales
aisladas pero no son capaces de trasladarlas adecuadamente a la produccion escrita; ademas, las
clases deductivas puras dan lugar a escasos niveles de participacion, en cambio las secuencias
didacticas en las que conviven andlisis de ejemplos, inferencias de reglas y practica productiva
estimulan la atencion, la interaccion y la iniciativa del estudiante. A partir de estos hallazgos, se ha
disefiado la guia didctica Grammar Quest, estructurada en seis unidades y veinticuatro lecciones
y alineada con el curriculo nacional, que articula los enfoques deductivo e inductivo alrededor del
“detective lingiiistico”. La evaluacion de los impactos linglistico, académico y afectivo segun la
escala propuesta por Posso (2013) arroj6 puntajes positivos altos en las tres dimensiones evaluadas
confirmando que la integracion metodoldgica es una alternativa pedagogica viable, replicable y
pertinente a nivel contextual para la ensefianza de la gramética inglesa en Educacion Bésica.

Palabras clave: enfoque deductivo, enfoque inductivo, ensefianza de gramatica, inglés como

lengua extranjera, escritura, guia didactica.
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INTRODUCTION
Problem Description

The importance of this study lies in strengthening evidence-based practice in Pedagogy of
Languages by rigorously examining how deductive and inductive grammar instruction influence
EFL learning at the upper basic level. Grammar pedagogy shapes accuracy, fluency, and durable
learning when it integrates explicit guidance with meaningful use (Hojjat & Hasim, 2022).

There is a necessity for creating balanced models of EFL instruction which promote a
combination of communicative skills and well-informed pedagogical decisions in an English as a
Foreign Language teaching environment, particularly through the integration of the research into
specific school environments (Vincent, 2023).

At an international scale, the EF English Proficiency Index (204) has identified an
ongoing gap between the amount of time a student will engage in studying English and their
eventual level of functional proficiency, exposing fundamental weaknesses in the EFL instruction
system (especially concerning the approach toward the teaching of grammar). The results of the
EF English Proficiency Index, using this data, also indicate that approximately 60% of the
countries that submitted data to the Index, showed lower proficiency scores relative to last year's
2023 scores, indicating stagnation and/or decline in terms of overall learning outcomes for
English language learners (Education First decline, 204).

Additionally, the results of Language Trends England 2024 indicate that there are
currently over 60% of schools which are experiencing recruitment issues for qualified language
teachers, and more than 55% of primary schools indicate that there is an absence of any
coordinated approach to language learning progression with secondary school education (Collen

& Duff, 2024).



Also, weaknesses in the training and development of teachers to enable them to deliver
the curriculum in the contemporary, linguistically and digitally diverse classroom environment;
this lack of training affects a teacher's ability to implement either inductive or deductive grammar
instruction. For instance, in the TALIS (Teaching and Learning International Survey) 2018
results, only 56% of teachers received training in regard to the pedagogical use of information
and communications technology (ICT) during the initial preparation phase, while only 43% of
teachers consider themselves adequately prepared to use ICT; furthermore, only 35% of teachers
received any kind of training to work in multicultural and multilingual contexts, and only 26% of
these feel adequately prepared for this on graduation (OECD, 2021)

At a national level, Ecuador continues to face challenges in achieving success with the
English Foreign Language; therefore, the Federal government's view toward the teaching and use
of Grammar in Basic Education. The English proficiency index from EF for 2024 shows that
Ecuador rates within the low proficiency range with an average of 46.57 points which places
them below the Latin America average and far from reaching the moderate level of proficiency
(Knott, 2024). The Ministry of Education of Ecuador (2022) has reported that in the final years of
basic and upper secondary education (09-18 years old), too many students are performing below
A2 level, as set by the national curriculum, with less than 40% of students who were tested
achieving sufficient scores in English on large-scale assessments.

At the local level, sixth-graders at Unidad Educativa Ciudad de Ibarra continue to
experience clear difficulties when they try to communicate in English, largely because they have
not yet consolidated the basic grammatical structures the curriculum expects at their grade. Direct
observation of classes and review of academic records at the institution confirm the same pattern:

many sixth-graders do not control the elementary grammatical forms, and when they use



grammar in speaking or writing tasks the form is often disconnected from the meaning they
intend to convey.
Delimitation

This research is delimited to the field of Pedagogy of Languages, focusing specifically on
the teaching of English grammar through deductive and inductive approaches in sixth grade EFL
classrooms at Unidad Educativa Ciudad de Ibarra, located in the province of Imbabura, Ecuador.
A group of students and their English instructors have been used to study the effects of the
supportive instructional methods outlined above as they participate in their normal day's work
over the 2025-2026 academic year. The design of this study methodology includes the
approaches of both quantitative (quasi - experimental) and qualitative methods to assess the direct
measurable learning results and the perceptions of the students about the classroom, based on the
experiences from the application of the intervention outlined above.
Justification

At the national level, this study is relevant as the results of English language learning in
Ecuador fall short of what is expected by the Ministry of Education and especially in productive
skills as writing. Ecuador is positioned among the countries with a very low proficiency in
English according to recent national reports, with a performance far below the world average and
communicative skills still considered an enigma. These findings indicate that the language
teaching and learning processes still fall short of meeting the demands of using the targets
effectively particularly in written production which is one of the cores aims of the national EFL
syllabus. Therefore, it is necessary to investigate the practice of grammar teaching within Basic
Education, considering that grammar is a basic element for writing accurate and cohesive texts in

English.



From a regional scope, the importance of the present study is further justified given that
provinces like Imbabura have had their students consistently performing below the national
average, with levels of English proficiency that are in general lower. This regional disparity
illustrates pre-existing system and teaching-centered barriers that impede students’ academic
advancement prior to upper secondary. So, it is essential to intervene in grammar teaching at this
stage to combat the regional inequalities, and to enable students to develop the linguistic means
necessary for dealing with the expected curricular. The contrast between deductive and inductive
methods of teaching grammar enables us to detect pedagogical trends that may be enlarging
those gaps in particular regional contexts.

In the local context, at the urban level and more specifically at the Unidad Educativa
Ciudad de Ibarra, the need to address students’ poor written performance in English seen on a
daily basis outlines the rationale for this study. Limited control of grammar is a common feature
of written texts produced by sixth-grade students, which results in texts that are hard to
understand and are both incoherent and inaccurate. These problems seem to indicate that
grammar teaching is not well matched to the cognitive development of the students and/or to their
learning styles. To explore and contrast ways of teaching grammar in this particular institutional
context, is to provide pertinent empirical data through which to orient our understanding of how
teaching choices effect writing development in situ.

The present pertinence of the investigation is related to the demands of the Ecuadorian
educational system to enhance English language learning in a global and plurilingual context. As
English is now more and more a means of access to academic study, professional mobility and
international communication, developing writing skills from the earliest stages of education is
considered a must. The teaching of grammar is still controversial in language teaching,

especially when it comes to whether the deductive or the inductive method is more effective in



this respect, and for this reason this study can be considered up-to-date and in line with current
debates in the field of applied linguistics and EFL teaching.

About the beneficiaries, the sixth-grade students of Unidad Educativa Ciudad de Ibarra
are the immediate beneficiaries who could be able to improve their writing development having a
better grammar teaching. It is in the interest of the English teachers themselves to know the
outcomes of the research since they are directly involved and the evidence is pedagogical to
enable them make informed decision on teaching grammar to their students. The indirect
beneficiaries are the school at which the research is conducted and the local school district which
may apply the findings to improve curricular and instruction. Ultimately, this research
contributes to advancing national educational agendas by providing empirical perspectives that
can inform the Ministry of Education’s pursuit of quality enhancement in the teaching of English
in Basic Education.

The instructional activities for the project “Grammar Teaching: Deductive vs. Inductive
Approach in 6th Grade at UE Ciudad de Ibarra” are compiled in the Grammar Quest workbook,
whose printed pages are included as figures in this chapter and illustrate each of the twenty-four
lessons of the six units. The workbook layout, together with the visual materials that accompany
the activities (characters, scenes, and thematic illustrations linked to the “linguistic detective”
thread), was designed with the support of Canva (Canva Pty Ltd, 2024) and ChatGPT (Open Al,
2024) as auxiliary creative tools. The two resources were used solely as supplementary aids in
generating contextual instances, vocabulary and visual formatting of inductive tasks. The
researcher made all key pedagogical choices, theoretical correlation, grammar structure selection
and content curation. Thus, the technology proved to be useful as an aid in the process of

development of creative materials, thus replacing the author’s craft of developing the content.



Objectives
General Objectives
To compare the Deductive and Inductive grammar teaching methods in writing
development in the EFL classroom in 6th grade at U.E. Ciudad de Ibarra.
Specific Objectives
» To describe deductive and inductive grammar teaching approaches and their relation to
writing development in EFL classrooms.
» To analyze the actual difficulties students, encounter in grammar and writing in the L2
class.
» To apply research-based strategies on the most effective deductive and inductive grammar

teaching approach to improve students’ writing skills.



CHAPTER 1: THEORETICAL FRAMEWORK

Grammar keeps a central place in English as a Foreign Language teaching. It gives the
learner the structural base needed to interpret and produce language with accuracy. Inside the
school context, grammar cannot be reduced to memorizing isolated rules; what matters
pedagogically is that the student can organize meaning correctly in speaking and in writing.
Under this view, grammar works as a functional component of language development, not as
formal content that stands on its own. (2025) insist on this point: grammar instruction remains
necessary in EFL settings because what the student produces still depends heavily on how well
they control grammatical structures in authentic use of the language.

The question in current language pedagogy is no longer whether grammar should be
taught. The question is how to introduce it so that grammatical knowledge turns into
communicative use. Within that discussion, the debate between deductive and inductive teaching
has been on the table for a long time. Inductive teaching relies on guided discovery:
contextualized samples of language are shown to the students and they are asked to identify the
rule alongside the context in which it appears. Reading and listening texts, inference tasks and
manipulation exercises can serve this purpose; the student has to combine prior knowledge and
awareness of the surrounding context to uncover the grammatical element.

More frequently mentioned in the literature, deductive approaches utilize explicit teaching
to present language rules first and then present instances that clarify their application. These
methodologies are seen as teacher-led interactions that provide learners with clarity and an
organized progression of the subject in question. Learners are expected to learn and apply the
rules in order to successfully complete proficiency tasks.

While inductive grammar instruction may seem the more popular choice, especially for

in-service teachers, the benefits of deductive methodology should not be ignored. Pre-service



teachers preparing for their careers often favor the clarity of the deductive approach, supported by
Eli (2021) , as they feel better able to succeed with this more focused and supportive style of
lesson design. Grammar lessons executed through deductive methodology typically provide the
language-focused lessons seen to deliver the support needed by early learners with less
proficiency in the language, resulting in a perception that it is a safer option in terms of lesson
design.

Conversely, grammar instruction through inductive methodology, with its lower degree of
explicit instruction, is frequently viewed by pre-service teachers as a potential cause of learner
frustration and confusion, leading to the preference for the more explicit deductive approach.
This type of instruction generally demands greater cognitive participation because learners must
notice form—meaning relationships and build the rule through reasoning Ni Dhiorbhain (2023).
highlights that explicit-inductive teaching offers strong pedagogical value because it combines
discovery with conceptual support, helping learners develop metalinguistic awareness while
remaining cognitively active throughout the learning process.

The distinction between deductive and inductive teaching becomes clearer once grammar
is linked to writing. Writing in EFL requires several things at once: control of the grammar,
choice of vocabulary, construction of the sentence, organization of the whole discourse. A
student may recognize a rule in isolation and still fail to apply it when composing a sentence or a
paragraph. This is why writing exposes the real depth of what has been learnt in a way that
recognition tasks rarely do. (2025) explain that productive skills, and writing in particular, remain
especially weak in Ecuadorian EFL contexts, which turns grammar instruction into a critical area
of inquiry for anyone trying to understand written performance.

Grammar and writing work at the same time rather than one after the other. The rule does

not operate on the written product in a mechanical way; it provides the writer with the resources



to build sentences that cohere with the ones next to them. Without those resources the text repeats
itself, breaks its own structure, or forces the reader to reconstruct the message. (2025) found
empirically that grammar instruction connected to communicative practice improves both
accuracy and fluency in writing, showing that grammar affects not only correctness but also
naturalness how close the written text is to real spoken use and coherence how logically the text
flows. This is the reason writing is treated in the present study as the dependent measure through
which the effect of the two approaches is read.

Another important theoretical consideration concerns the age and developmental level of
learners. In primary and lower secondary education, students are still consolidating both
linguistic and cognitive abilities, which means grammar instruction must align with their level of
abstraction and readiness. Young learners may benefit from deductive teaching when rules are
brief, concrete, and immediately applicable, yet they may also respond positively to inductive
procedures when examples are meaningful and accessible (Altakhaineh et al., 2025).
Demonstrated that fourth-grade EFL learners in Jordan were able to infer the use of English
demonstratives successfully when instruction was based on comprehensible and functionally rich
examples. This finding is highly relevant because it confirms the viability of inductive grammar
work with young learners.

1.1  Identification of Key Variables

In the present study, the two main variables include the two main types of grammar
instruction approaches to be investigated, which are deductive and inductive instructional
approaches to teaching grammar; the other variable being assessed is the development of writing
skills for English as a Foreign Language (EFL). It is thought that how well students develop
writing skills will depend specifically on the type of teaching method used when the student

learned the grammar of a language.



1.1.1 Variable 1: Grammar Teaching Approaches (Independent Variable)

Grammar teaching approaches can be understood as organized pedagogical procedures
through which teachers mediate learners’ access to grammatical knowledge. In practical terms,
they define how rules are introduced, how examples are selected, how practice is sequenced, and
how students are expected to process language. This makes grammar teaching approaches more
than classroom techniques; they are pedagogical decisions that embody a theory of learning
(Hojjat & Hasim, 2022). In this study, the variable is operationalized through the comparison of
two approaches: deductive instruction and inductive instruction.

Language instruction can be approached deductively or inductively. The deductive
teaching approach is one that is dictated by the teacher, where lessons are built around explicit
rules of a language followed by structured exercises to demonstrate and apply those rules. The
situations in which this teaching approach can be of utmost value are when teaching students who
are novices in language learning. In such cases, the lesson often needs to be controlled strongly
by the teacher for optimum results. The deductive approach is a teacher-centered one that is most
often employed in traditional, controlled environments. Students are expected to be passive
learners and the teacher, the storyteller. Furthermore, since emphasis is placed on grammatical
accuracy, it is most suited to language learners who benefit from explicit studying and rules
rather than getting the feel of the language. Fluency is definitely not the driving force of the
deductive teaching approach.

On the contrary, the inductive teaching approach allows students to figure out rules by
themselves. Since the class is not teacher-led and instead is centered around students, the
inductive approach actually facilitates the development of critical thinking skills other than
memorization of explicit rules (Ni Dhiorbhain, 2023). The necessary generalizations are reached

from observing examples, so exposure is a prerequisite and it is up to the learners to make sense
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of the information they encounter. Therefore, it is essential that the use of appropriate materials is
incorporated into an inductive approach and that students receive lots of input in order to be able
to reach the necessary rules. Moreover, and contrary to deductive learning, induction does not
present rules in a hierarchical fashion and therefore does not have to introduce grammatical
concepts in a strict order. Finally, with little guidance, an inductive teacher can create a
constructive pedagogic environment in which there will be lots of opportunities for students to
practice (Ni Dhiorbhain, 2023).

A number of studies seem to favor inductive over deductive approaches. For example, in a
study by Altakhaineh et al. (2025), it was found that students in the inductive group who were
taught English demonstratives outperformed those who were taught in a deductive fashion.
Similar discoveries were made by Anniejemijonafer & Premraj (2024), who compared the
writing of language learners in both approaches and found that those from the inductive group
used more modifiers, which enhanced the quality of their writing. They stated that although this
was a positive outcome, students involved in the deductive approach were also aware of
modifiers but did not use them as frequently.

Since grammar is closely tied with language and serves as a communication tool, teaching
it is of utmost importance. However, there are two approaches to teaching grammar: inductive
and deductive approaches. It is critical to understand and choose the right approach for the
learners. The focus of this study is to find out how effective is the inductive or deductive
approach in teaching grammar to secondary school students across the globe. The findings are
used to inform the education authorities about the best strategies to improve the academic
performance among the students.

Abdukarimova & Zubaydova (2021) conducted a study to investigate the effectiveness of

deductive and inductive approaches in teaching grammar and their effect on the academic
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performance. The findings revealed that the inductive way is much more effective as compared to
the deductive way and should be preferred.

The importance of the grammar teaching technique has been recognized by the
developing countries of today where although the students are good at learning the grammar; they
are not able to make full usage of it in their practical life. The proper use of the grammar can only
enhance their communication ability so that they can express their ideas and opinions freely
without any ambiguity or misunderstanding.

Rauf et al. (2023) has also highlighted the importance of the inductive way of teaching
grammar for secondary school students as it is considered one of the effective ways of teaching
grammar. It results in improvement of accuracy in the language, motivation for learning new
things and little by little engaging oneself with the language. This ultimately leads to learning the
language effectively.

Similarly, Shirav and Nagai (2022) studied and discussed the outcomes and advantages of
different methods employed by instructors in teaching grammar. They concluded that both these
methods of inductive and deductive methods are useful and effective but differ in accordance to
the context. Each method has its distinctive importance when it comes to teaching grammar.
Therefore, it is necessary to find out the right method for teaching grammar to students according
to the context.

1.1.2 Variable 2: Writing Skills in EFL (Dependent Variable)

The ability to write coherently, meaningfully and grammatically correct in English is a
critical component of an EFL (English as a Foreign Language) learner’s ability with English.
Writing is a multi-faceted ability that combines grammar knowledge, vocabulary knowledge,
coherence, mechanical understanding of the English language, and structural understanding of

written text. In the classroom environment, students are being assessed on their writing abilities;
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however, they are also using writing as a form of reinforcement of language acquisition
(Indriyani, 2021).

A central component of EFL writing is grammatical accuracy. The concept of 'accuracy'
refers to using different linguistic elements accurately, including verb tense, articles, pronouns,
agreement, and prepositions, as well as a correct overall sentence structure. It is essential to
remember that a well-written letter is more than just being ‘accurate." A piece of writing could be
completely grammatically correct and still not communicate well if it is not organized or
cohesive. In this study, we will refer to the four aspects used to measure the dependent variable
(written performance) as the following: grammatical accuracy, coherence or organization of the
text, the appropriateness of the vocabulary, and the structure of the overall piece (Pereira &
Guevara, 2025). These sub-parts combined give us a much richer insight into the overall success
of a student's written assignment in school.

Grammatical accuracy is the most direct link between the two variables in this research.
When students write, they must select forms and assemble them into sentences without
immediate teacher mediation. This means that writing reveals the degree to which grammatical
knowledge has been internalized. Pereira and Guevara (2025) emphasize that explicit grammar
instruction, when integrated with communicative use, reduces recurring errors in verb
conjugation, article use, and sentence structuring, while also improving the naturalness of written
production.

Lexical appropriateness involves choosing words that correspond with the topic,
objective, and level of the text. While vocabulary is not an exclusive focus of this thesis, it is still
relevant because lexis and grammar are constantly in association throughout the process of
writing. Therefore, although students might use one particular rule correctly, if they cannot use

the correct word when writing, they will produce awkward and/or incomplete messages (Conza
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& Celi, 2023). A common cause of lexical restrictions in school writing is that they will lead
students to repetitively use the same words or simple sentences or translate their first language
word for word. Therefore, the development of writing must be viewed as a larger overall
performance outcome; with grammar being of primary importance, but not entirely independent
from (other) linguistic resources.

Organizational structure refers to the arrangement of ideas within the text, including
beginning, middle, ending, sequencing, and paragraph unity. Organization of writing skills
typically emerges with lower primary to the end of the lower secondary level as writing
progresses through development (Siekmann et al., 2022). Consequently, grammar teaching
indirectly affects the organizational aspects of writing by helping learners to gain better control
over sentence-level structures at the beginning of writing, ultimately providing learners with
greater access to utilize their writing skills to elaborate, connect information, and appropriately
structure a basic paragraph. Thus, writing is a valid dependent variable for determining
differences between groups using quasi-experimental designs, as it provides both local and
overall measures of written compositions.

Finally, the theoretical usefulness of writing as a measure in this study lies in the fact that
writing, unlike oral language production, is immune to some of the potential external variables
that could disrupt or compromise the learner’s production, such as anxiety, memory load, and
interactions with other learners. Writing can be evaluated and analyzed more rigorously than oral
language production as written samples measure the learner's skills through observable
measurements, can be compared through pretest and posttest conditions, and can be used to
evaluate the impact of instructional changes on learners (Siekmann et al., 2022). Therefore,
writing is an ideal measure for assessing the impact of various grammar instruction methods over

time.
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1.2 State of the Art: Inductive Vs Deductive Grammar

The current state of the art suggests that the comparison between deductive and inductive
instruction remains open, yet the literature tends to report favorable outcomes for inductive
teaching under specific pedagogical conditions. Overall, the literature suggests that the most
productive use of inductive instruction involves scaffolding, contextualization, and
developmentally appropriate instruction. Nevertheless, the findings do not entirely replace the
advantages of deductive instruction, which continues to be considered valuable due to its clear
structure and ease of application in formal settings. Thus, the academic discussion of today is not
about defining an absolutely superior method but rather about discovering the instructional
factors which facilitate the process of grammar acquisition and utilization.

The paper by Shirav and Nagai (2022) attempts to address this problem through
qualitative analysis of the pedagogic foundations and effectiveness of deductive and inductive
instruction in practice. The value of the article lies in the fact that it does not consider the
methods as mutually exclusive and incompatible in terms of pedagogy. Both methods are
considered to have the potential to positively impact the process of grammar acquisition based on
certain factors.

Another relevant international contribution is provided by Altakhaineh et al. (2025), who
investigated the acquisition of English demonstratives among Jordanian fourth-grade EFL
learners. Their findings favored inductive instruction, since the learners who received example-
based guidance and rule inference performed better on the posttest than those exposed to
deductive explanation. This study is particularly valuable because it involved young learners,
which makes it methodologically closer to the population addressed in the present investigation.

Anniejemijonafer and Premraj (2024) shifted the discussion from isolated grammar

performance toward functional use of the language. Their study reported that when the students
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infer regularities from contextualized examples, they later use those regularities more freely in
descriptive writing than the students who had been given the rule directly. For the present
research this matters, since the dependent variable here is also writing rather than a grammar test
on its own and having another study reach the same conclusion in a different context strengthens
that design choice.

Badpa (2024)added empirical evidence in favor of inductive grammar teaching from a
slightly different angle: the study reported statistically significant advantages both in grammatical
achievement and in learner satisfaction. Two effects appear at once, cognitive and affective, and
this matters for the present investigation because grammar learning at sixth grade cannot be read
only from a score the way the students relate to the activity has consequences for what they
retain.

Abdukarimova and Zubaydova (2021) also reported significant differences in favor of
inductive instruction in their experimental work with secondary school students. The learners
who were taught through guided rule discovery obtained higher posttest scores than those who
received deductive teaching, and the difference held at two different grade levels. This suggests
that inductive instruction can operate well beyond a single stage of schooling and is not limited to
one learner profile. The study contributes to the current body of knowledge in a straightforward
way: active learner participation in the formation of the rule supports stronger achievement in
grammar.

One useful aspect of Abdukarimova and Zubaydova (2021) is that their sample covered
two different educational levels, and the advantage of inductive teaching remained visible in
both. The effect, therefore, does not seem tied to one specific age group, which reduces the risk

of reading the result as a local outcome. For the present thesis this reinforces the case for asking
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the sixth-grade students at Ciudad de Ibarra to identify patterns, compare examples and derive
rules through guided analysis, rather than saving that kind of work for older students.

Rauf et al. (2023) examined the effectiveness of deductive and inductive grammar
teaching with eighty undergraduate students using a pretest—posttest experimental design. The
target structures were tenses and modal verbs; on the posttest, the inductive group outperformed
the deductive one. The authors concluded that inductive instruction pushes the learner into more
active engagement with the grammatical form and, as a consequence, produces stronger results.
This is relevant here because it supports the idea that rule discovery brings deeper processing
than rule transmission.

The work of Rauf et al. (2023) points to a pattern that had already shown up in earlier
studies: inductive instruction reveals its clearest advantage when the target structures require the
learner to compare cases and infer the conditions of use exactly what happens with tenses and
modal verbs. Their pretest—posttest design is close to the one used in the present thesis, which
reinforces the choice of a quasi-experimental structure for measuring the effect of the two
approaches on writing at sixth grade.

Shirav and Nagai (2022)carried out a quasi-experimental study with Japanese vocational
students to compare deductive and inductive instruction in the learning of the passive voice
within communicative teaching. Both groups benefited from the process, but the inductive
learning group performed much better in the recognition part of the test. However, the students
preferred being taught using deductive methods as they were considered more familiar and
predictable. The double effect is significant in regard to the fact that often the most efficient
approach is not necessarily the most popular one.

Obeidat and Alomari (2020) provide a further piece of evidence. In their sample,

demographic variables such as gender, school type and year of study did not significantly affect
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the posttest results the teaching approach did. Isolating the effect this way strengthens the reading
of the present investigation, in which the comparison of deductive and inductive instruction is
treated as the pedagogical variable of interest and other student characteristics are held constant
across the two groups.

Obeidat and Alomari (2020) add a further piece of evidence: in their sample, demographic
variables such as gender, school type and year of study did not significantly affect the posttest
results, while the teaching approach did. Isolating the effect this way strengthens the reading of
the present investigation, where the comparison of deductive and inductive instruction is treated
as the pedagogical variable of interest and other student characteristics are held constant across
the two groups.

At the same time, the state of the art also shows that deductive instruction remains
prominent in actual classroom practice. (2021) documented a predominant use of deductive
teaching among pre-service teachers working with young learners in online classrooms. What
those teachers reported was not that the deductive method produced better results, but that it was
easier to plan, easier to manage in class and easier to keep under control. This gap between what
the literature recommends and what teachers actually do is worth naming it is one of the reasons
any proposal for sixth grade needs to be practical enough to fit real teaching conditions and not
only sound in theory.

In Ecuador, the most directly related recent contribution is that of Pereira and Guevara
(2025) who examined the role of grammar instruction in improving accuracy and fluency in EFL.
The study that was done with undergraduate learners found that teaching grammar in a way and
having them practice communicating helped them get better at using grammar correctly and
writing more easily. This study did not directly look at which method's better teaching grammar

rules first or figuring them out from examples but it did show that grammar is very important for
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being able to use language well in Ecuador. This is very important to know because Ecuadorian
students are still having trouble with skills like writing and speaking. The Ecuadorian students
need to improve their writing and speaking skills. This study shows that grammar is a key part of
that. The study with learners in Ecuador found that grammar is essential for good language
performance especially, for writing and speaking in the Ecuadorian context.

Conza and Celi (2023) explored Ecuadorian university learners’ perceptions of Data-
Driven Learning as a discovery-oriented approach to grammar learning. Through a range of
methods, such as questionnaires, reflection logs, and interviews, it was shown that the main way
students saw grammar patterns was through discovering using DDL (Data-Driven Learning).
Along with this finding, the authors also reported that learners tended to show preference for
inductively orientated, but some encountered difficulties in using corpus tools for technical
reasons. This study is relevant because it has shown that Ecuadorian learners can respond well to
Grammar Discovery when there is adequate mediation of instruction.

Pereira and Guevara (2025) explored the effect of using haiku composition tasks on the
development of academic writing skills of graduate students in Ecuador’s TEFL programs. Using
a mixed-methods approach, the authors found that after six weeks of the task, the students wrote
at least one incrementally improved piece of writing over time, with improvements made in
organization, vocabulary use, grammatical competence and overall writing ability. While this
study does not make direct comparisons between deductive and inductive grammar instruction, it
is highly relevant since the authors have confirmed that writing can grow from effective
pedagogical intervention. This is very important to support the current thesis, since writing is the
dependent variable.

Another Ecuadorian contribution is provided by Zambrano (2020) whose analytical

synthesis of seventeen empirical studies concluded that no single grammar teaching method can
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be considered universally superior. Based on the author, the effectiveness of any approach
depends on contextual appropriateness, learner factors, and objectives of instruction. It is
important that this finding has particular significance since it adds another consideration into
existing literature that despite better performance of one method in a given context, such findings
cannot be indiscriminately applied to other situations. In the current case, this is important since it
provides grounds for local empirical evidence.

This study presents the effectiveness of inductive grammar instruction for teaching
English grammar in Ecuador. The study is based on the model of the grammar rules and the
context of the study. Besides the inductive approach's advantage of enhancing student-teacher
rapport, the inductive instruction is widely accepted due to the context of the subject. This study
will be guided by the evidence of Rauf et al. (2023) who concluded that the inductive approach
led to better results in students. In their efforts, the authors discovered that students had better
academic results in the learning and understanding of grammar from their grammar tests due to
the increase in the strategy used. Therefore, the current study posits that despite the shortcomings
of the current-generation approach, it is better than the traditional method as put forth by the
authors.

Similarly, grammar instruction in writing remained a multidimensional aspect that should
not be solely handled but with others including the proper structure, general organization, the
expression of ideas, evidence of quality vocabulary and sentence variety, and of course, avoiding
first-language interference (Zambrano, 2020). Consequently, there was a need to identify the
instructional conditions governing writing among the students and implement the changes that
would ensure the multidimensional writing problems were addressed. The journey of writing
began with the identification of the problems by students, whether certified or they had a

background of poor language use.
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Most high school students as affirmed by Zambrano-Tenesaca and Argudo-Serrano were
found to write due to their need to conform to the pedagogical policy of writing. The issues
identified above constitute to be among the main factors determining the effectiveness of the
inductive grammar instruction. Consequently, it is important to note that while the inductive
grammar instruction is effective, it does meet a number of shortcomings such as the high
expectations of outcomes and generalization, rigidity, time-consuming and replication challenges.
However, the challenges experienced with the method should not overshadow its importance and
effectiveness in teaching grammar as a traditional method such as the deductive approach despite
its superiority over the literacy instruction. Just as the approach was developed to handle a
particular reason, there are various factors that should be put into consideration while
implementing the method such as classroom practicality, effectiveness of instruction, learner age
and positionality to the subject of instruction, pedagogical context, and students' unique interest.

Research investigating the effectiveness of differing instructional methods employed to
teach grammar has been a fertile area of research since the late 20th century. However, in critical
studies, it has been noted that there have been more studies on grammar tests than on how
grammar instruction influences student writing, a point underscoring the importance of our study.
It has also been noted that the focus of research has been on secondary students with little
attention paid to understanding how grammar is taught in the early stages of English language
acquisition, a gap which this study fills by concentrating on upper-primary learners in a Latin
American country.

Additionally, research which has been carried out in Ecuador using quasi-experimental
methodologies are very few in number, and have tended to concentrate on the effect of teaching
strategies on vocabulary or speaking. In addition, current literature fails to take into account the

difference between grammar versus writing proficiency to prove that emphases on grammar
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instruction based on test scores do not lead to improved writing scores; our study will
demonstrate that deductive grammar instruction can improve writing scores at the early stages of
learning English because it results in higher test scores.

The gap in the latest literature this study intends to cover is the need for evidence
collected in a local school-based setting to understand how the methods are employed to teach
grammar in the classroom. Another important and relevant aspect drawn from current literature is
that writing has been noted as being a weak skill in Ecuadorian English education.

Since this is the first experimental research study of an inexperienced graduate student,
foundational research was completed on the effectiveness of deductive versus inductive methods
of grammar instruction, and a well-established theory on how to impart grammar instruction was
developed. Thereafter, experimental and test data were collected to make original contributions to
the body of knowledge and understanding of second language teaching as it applies to the
Ecuadorian context, and to provide practical evidence to support classroom practice and
pedagogy. The well-established rules of the research study established the need to obtain both
qualitative and quantitative data simultaneously during the research period. The following
sections explain how data were collected, synthesized, coded, and analyzed to arrive at
meaningful deductions on the topic.

Two of the research questions fall into the quantitative category:

- What is the improvement in writing proficiency in conclusion-heavy essays by
participants from the experimental group when deductive instructions in conjunction with
inductive instructions are implemented?

- What is the improvement of writing proficiency in conclusion-heavy essays by

participants from the control group when inductive instructions only are implemented?

22



CAPITULO II: MATERIALES Y METODOS

2.1  Type of Research

A mixed-methods approach with a quasi-experimental structure was used for this study
because both quantity (writing performance) and quality (students’ perceptions in the classrooms)
of data were analyzed through the combined use of quantitative and qualitative methods. A mixed
method research design provides an overall greater understanding of the educational phenomena
(Creswell & Plano Clark, 2018). The use of a quasi-experimental design was considered ideal
since students were assigned to intact groups without random assignment, which offered an
opportunity to assess instructional effects in typical, everyday classroom situations (Cohen et al.,
2018).
2.2 Methods, Techniques and Instruments

For this quantitative study, a structured classroom observation guide, a student perception
questionnaire, and semi-structured interviews with school administrators were used for the
assessment of grammatical accuracy, coherence, and the organization of student writing. A
structured classroom observational guide and a student questionnaire about perceptions were used
to collect qualitative data. The writing tasks aligned with existing curricula, and rubric scoring
increases the reliability of such assessments for language (Brown & Abeywickrama, 2019).
2.3 Research questions and hypotheses
2.3.1 Hypothesis

H1: There is an important difference between deductive and inductive grammar teaching
approaches in the writing development of 6th grade EFL students at U.E. Ciudad de Ibarra.

HO: There is no significant difference between deductive and inductive grammar teaching

approaches in the writing development of 6th grade EFL students at U.E. Ciudad de Ibarra.
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2.3.2 General Question

How do deductive and inductive grammar teaching approaches influence writing

development in EFL classrooms in 6th Grade at UE Ciudad de Ibarra?

2.3.3 Specific Research Questions:

» How can deductive and inductive grammar teaching approaches and their relation to

writing development in EFL classrooms be described?

» What are the actual difficulties students encounter in grammar and writing in the L2

class?

» How can research-based strategies on the most effective deductive and inductive grammar

teaching approach be applied to improve students’ writing skills?

2.4  Variable Operationalization Matrix

Table 1

Variable Operationalization Matrix

Variable

Dimensions

Indicators

Independent Variable:
Grammar Teaching
Approach

Dependent Variable:
Writing Skills Development

Instructional sequence

Rule presentation

Practice type

Grammatical accuracy

Textual coherence

Lexical appropriacy

Order of rule—example
presentation

Progression from explicit
explanation to practice
Explicit rule explanation
Guided discovery tasks
Learner inference
opportunities

Controlled exercises
Contextualized activities
Communicative production
tasks

Error frequency

Logical sentence
connection

Appropriate vocabulary
selection
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Organizational structure Paragraph structuring

2.5  Participants

The participants of this study were all sixth graders who were enrolled in an EFL class at
the Unidad Educativa Ciudad De Ibarra for the 2024—2025 academic year. The two groups of
students were selected using a non-probabilistic intact group sampling strategy consisting of two
existing classroom groups who were assigned as either the experimental or comparison group.
Using non-random sampling methods occurs frequently within school quasi-experimental
research (Cohen et al., 2018). Therefore, the participants had been exposed to the same
curriculum, had an equal distribution of age (10-11 years old), and had been enrolled in an EFL
class
2.6 Procedure and Data Analysis

The study was carried out in three phases. To start with, the classroom observation tool
was utilized in regular English lessons to document the real process of grammar teaching, making
differences between lessons that adopted deductive methods and those that applied an inductive
approach. Next, the questionnaire was distributed among the two sixth-grade classrooms to
obtain information about students’ thoughts on the best possible way of teaching and learning
grammar rules. Finally, semi-structured interviews were performed with the school
administrators in order to add to the classroom findings the viewpoint from the school authorities.
Quantitative data from the questionnaire were processed through descriptive statistics
(frequencies and percentages) and displayed in tables and figures to identify patterns of
preference and difficulty. Qualitative data from observations and interviews were examined
through thematic analysis, coding recurrent categories and triangulating them with the survey

results. Ethical considerations included informed consent from parents, verbal assent from the
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students, confidentiality of responses, and institutional authorization from the school (Cohen et

al., 2018).
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CHAPTER 3: RESULTS AND DISCUSSION

This section is focused on the outcomes that have been obtained during the questionnaire
survey among students of Grade 6 from UE Ciudad de Ibarra, and how they perceive grammar
classes taught through deductive or inductive approaches. In terms of analysis of their answers to
the questions, some tendencies can be found related to their preference for the explicit
presentation of rules, learning through actions, or the combination of structures with pictures.
Analysis is not limited to numbers; rather, previous research and theoretical framework are
considered. Therefore, perspectives of learners in terms of grammar teaching are highlighted.
3.1. Survey Analysis
3.1.1 1 understand grammar rules better when the teacher explains them first
Table 2

| understand grammar rules better when the teacher explains them first

Response Category Frequency Percentage
Strongly Disagree 5 8.1%
Disagree 1 1.6 %
Neutral 5 8.1%
Agree 11 17.7%
Strongly Agree 40 64.5 %
Total 62 100 %

Note. Responses were coded using a five-point Likert scale ranging from Strongly Disagree to

Strongly Agree. Percentages are calculated based on the total number of participants (N = 62).

Figure 1

| understand grammar rules better when the teacher explains them first
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m Strongly Disagree = Disagree Neutral Agree = Strongly Agree = Total

1% 4%

/

9%

Table 1 shows that most of the group backs a teaching sequence in which the rule comes
before the practice. When the lesson opens with the explanation, 64.5% report that their
understanding improves considerably. Disapproval is rare barely more than one student out of ten
resists this format. A smaller portion agrees without much conviction, and its weight is clearly
below that of the students who strongly agree. A few remain in the middle, without a clear
position for or against. Despite this range, teacher guidance appears to carry a strong weight at
this age.

This preference is aligned with what earlier studies had found. Abdukarimova and
Zubaydova in 2021 said that when teachers explain the rule clearly students feel less confused
when they meet a grammar structure. Obeidat and Alomari in 2020 found that Jordanian
university students did better on tests when they were taught using instruction. In a study to the
Ecuadorian situation Benitez-Correa and others, in 2019 saw that Ecuadorian teenagers improved
more quickly in using grammar correctly when the deductive method was used. Read against this
background, the response of the sixth-graders at Ciudad de Ibarra falls in line: at the initial stages
of learning English as a foreign language, structured input helps the students consolidate

accuracy before being asked to operate more autonomously.
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Table 3

| like discovering grammar rules by examples and practice

Response Category Frequency Percentage
Strongly Disagree 3 4.8%
Disagree 0 0%
Neutral 5 8.1%
Agree 26 41.9 %
Strongly Agree 28 45.2 %
Total 62 100.00 %

Note. Items were measured on a five-point Likert scale. The absence of responses in the Disagree
category indicates minimal resistance to inductive learning strategies.
Figure 2

| like discovering grammar rules by examples and practice

m Strongly Disagree = Disagree Neutral Agree = Strongly Agree = Total

2%0% 400

’ 21%

Most of the group finds discovering the pattern on their own an attractive way to work.
When they are given examples and exercises, close to nine out of ten students 87.1% to be exact
see value in uncovering the grammatical structure without being told the rule first. Resistance is
minimal: under five percent firmly rejected this method, and no one placed themselves in simple

disagreement. Some hesitation is present in the remaining minority; around 8% stayed neutral,
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likely because this way of working is not yet familiar. Starting the lesson from practice tends to
spark more interest than starting from the theory. Read together with items 3.1.4 and 3.1.7, the
picture is of a class that responds well to entering the content through hands-on work.

This inclination toward entering the rule through practice matches what the literature
already reports. Badpa (2024) documented deeper engagement in young Iranian learners once
grammar was reached through experience rather than delivered as a finished rule, and

Altakhaineh et al. (2025) found that Jordanian fourth-graders grasped English demonstratives

better when they were guided to spot the pattern by themselves. In Ecuador, Conza-Armijos and

Celi-Celi (2023) reported that university learners preferred working through authentic samples

before formulating conclusions, an orientation later associated with stronger analytical autonomy.

The way the sixth-graders at Ciudad de Ibarra responded fits the same line of evidence: for this

age group, meaning built out of concrete cases keeps interest going better than the rule delivered

as an abstraction.
3.1.2 Grammar lessons are clearer when the teacher gives rules and examples
Table 4

Grammar lessons are clearer when the teacher gives rules and examples

Response Category Frequency Percentage
Strongly Disagree 1 1.6 %
Disagree 0 0%
Neutral 6 9.7 %
Agree 25 40.3 %
Strongly Agree 30 48.4 %
Total 62 100 %
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Note. Percentages reflect the distribution of student perceptions regarding the clarity of grammar
lessons when rules are accompanied by examples. The high proportion of Agree and Strongly
Agree responses highlights the effectiveness of combining deductive and inductive elements.
Figure 3

Grammar lessons are clearer when the teacher gives rules and examples

m Strongly Disagree = Disagree Neutral Agree = Strongly Agree = Total

0,
1% 0%

5%

The distribution of answers leans toward combining the two methods. Around 90% of the
group those who agreed or strongly agreed find grammar easier to grasp when the teacher
explains the rule and then works with examples. Only one student expressed strong disagreement,
so resistance is practically absent. Neutral responses reach 9.7%, which points to a small
subgroup that does not see a clear gain from adding the examples to the explanation. Clarity gains
the most when structured guidance meets an actual use of the language.

The reported clarity gain here is consistent with Ni Dhiorbhain’s (2023) argument that
explicit guidance and learner independence are not mutually exclusive and that an explicit-
inductive design keeps students cognitively active while providing them with a stated rule to
work with.

Anniejemijonafer and Premraj (2024) found the same in descriptive writing; a mix of

rule-led an example-led exposure led to better performance than either route alone. In Ecuador
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too, Benitez-Correa et al. (2019) found that understanding was improved when the two strategies
were combined rather than separated. In sixth grade in Ciudad de Ibarra, the same combination is
not a theoretical ideal but the setup the students find to be the clearest

3.1.3 | feel more motivated when grammar rules are discovered in activities.

Table 5

I feel more motivated when grammar rules are discovered in activities.

Response Category Frequency Percentage
Strongly Disagree / Totalmente en desacuerdo 2 3.23%
Disagree / En desacuerdo 2 3.23%
Neutral / Neutral 1 1.61 %
Agree / De acuerdo 23 37.10 %
Strongly Agree / Totalmente de acuerdo 34 54.84 %
SUMA 62 100.00 %

Figure 4

I feel more motivated when grammar rules are discovered in activities.

= Strongly Disagree / Totalmente en desacuerdo = Disagree / En desacuerdo

Neutral / Neutral Agree / De acuerdo
= Strongly Agree / Totalmente de acuerdo = SUMA
2% - 2%
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The item on motivation during discovery activities produced a clear pattern in favor of inductive

work. Slightly over half of the students chose strongly agree, and another portion representing

54.84% marked strongly agree, and 37.10% agreed, so 91.94% of the group reported

feeling more motivated when the rules emerge from an activity instead of being handed to them

at the start. Only four students (6.46%) placed themselves on the disagree side, and a single

student stayed neutral. The neutral rate being the lowest of the whole item is worth noting,

because it means the class had a formed opinion rather than a distracted one. In practical terms,

when a lesson at UE Ciudad de Ibarra opens with a discovery task instead of a rule, the teacher

can count on most of the class arriving with willingness to work.
3.1.4 1 feel confused when grammar rules are not explained directly.
Table 6

| feel confused when grammar rules are not explained directly.

Response Category Frequency Percentage
Strongly Disagree / Totalmente en desacuerdo 7 11.29 %
Disagree / En desacuerdo 5 8.06 %
Neutral / Neutral 3 4.84 %
Agree / De acuerdo 26 41.94 %
Strongly Agree / Totalmente de acuerdo 21 33.87 %
Total 62 100.00 %

Figure 5

| feel confused when grammar rules are not explained directly.
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The results for this item show that discovery, on its own, is not enough for a good portion
of the group. Confusion when the rule is not made explicit was reported by 41.94% of students
who agreed and 33.87% who strongly agreed, so three out of four sixth-graders admit that a
lesson without a clear explanation leaves them lost at some point. The neutral option was the least
chosen (4.84%), which again indicates that opinions on this are firm rather than diffuse.

Read together with the previous item, the picture that emerges is not a preference for one
method over the other but a demand for both: students want the discovery phase and the explicit
rule, and they notice the absence of either. For lesson planning this means that pure inductive
sequences, without a moment of consolidation where the rule is stated, are likely to leave part of
the group behind.

3.1.5 Working with examples helps me understand grammar better.
Table 7

Working with examples helps me understand grammar better.

Response Category Frequency Percentage

Always / Siempre 29 46.77 %
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Often / A menudo 11 17.74 %

Sometimes / A veces 14 22.58 %
Rarely / Rara vez 6 9.68 %
Never / Nunca 2 3.23%
Total 62 100.00 %
Figure 6

Working with examples helps me understand grammar better.

= Always / Siempre = Often /A menudo = Sometimes /A veces = Rarely /Raravez = Never/Nunca = Total

Y
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Almost half of the class (46.77%) chose always for the item on whether working with
examples helps them understand grammar, and if often (17.74%) and sometimes (22.58%) are
added, 87.09% of students report that examples help them at least some of the time. Only two
students (3.23%) chose never. This is consistent with what the previous two items already
suggested: examples are not perceived as a decorative resource but as part of how the rule
becomes usable. The takeaway for the sixth-grade classroom is straightforward a grammar lesson
without a contextualized example is a lesson the group will struggle with, regardless of whether

the rule is presented first or discovered.
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3.1.6 I prefer grammar exercises after the teacher explains the rule

Table 8

I prefer grammar exercises after the teacher explains the rule.

Response Category Frequency Percentage
Strongly Disagree / Totalmente en desacuerdo 3 4.84 %
Disagree / En desacuerdo 5 8.06 %
Neutral / Neutral 6 9.68 %
Agree / De acuerdo 19 30.65 %
Strongly Agree / Totalmente de acuerdo 29 46.77 %
Total 62 100.00 %

Figure 7

I prefer grammar exercises after the teacher explains the rule.

= Strongly Disagree / Totalmente en desacuerdo = Disagree / En desacuerdo

= Neutral / Neutral Agree / De acuerdo

= Strongly Agree / Totalmente de acuerdo = Total

3% 4%
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The item on preferring to do exercises after the teacher has explained the rule confirms

the pull toward deductive sequencing that already appeared in item 3.1.1. Strongly agree was
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chosen by 46.77% of students and agree by 30.65%, giving 77.42% of the group in favor of a

rule-first order of work.

Only three students (4.84%) strongly disagreed. Read alongside item 3.1.2, where

discovery activities also received high approval, the two results do not cancel each other out: the

group values both, but when asked specifically about the moment of doing exercises, it prefers to

have the rule already on the table. This suggests a practical rule for planning inductive work fits

well earlier in the sequence, while structured practice is where students want the deductive

scaffold in place.

3.1.7 1 remember grammar rules better when | practice before explanations.

Table 9

| remember grammar rules better when | practice before explanations.

Response Category Frequency Percentage
Strongly Disagree / Totalmente en desacuerdo 8 12.90 %
Disagree / En desacuerdo 6 9.68 %
Neutral / Neutral 10 16.13 %
Agree / De acuerdo 19 30.65 %
Strongly Agree / Totalmente de acuerdo 19 30.65 %
Total 62 100.00 %

Figure 8

| remember grammar rules better when | practice before explanations.
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The results for this item are more divided than in the previous ones. Agree and strongly

agree tied at 30.65% each, so 61.30% of the group thinks they remember grammar better when
they practice before the rule is explained; the remaining 38.70% split between neutral (16.13%),
disagree (9.68%) and strongly disagree (12.90%). The higher rate of neutral and disagree
responses here compared with items 3.1.4 or 3.1.5 is consistent with what the classroom
observation later showed: not all sixth-graders are equally comfortable operating without an
explicit anchor, and about a third of the group prefers to see the rule before touching the
exercises.

3.1.8 Grammar classes are interesting when 1 find the rule by myself.

Table 10

Grammar classes are interesting when | find the rule by myself.

Response Category Frequency Percentage
Strongly Disagree / Totalmente en desacuerdo 7 11.29 %
Disagree / En desacuerdo 3 4.84 %
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Neutral / Neutral 6

Agree / De acuerdo 23
Strongly Agree / Totalmente de acuerdo 23
Total 62

9.68 %

37.10 %

37.10 %

100.00 %

Figure 9

Grammar classes are interesting when | find the rule by myself.
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Agree and strongly agree again tied, this time at 37.10% each, so 74.20% of students

consider grammar classes more interesting when they arrive at the rule themselves. Disagreement

was low (4.84% disagree and 11.29% strongly disagree), and 9.68% remained neutral. The

relatively higher strongly disagree rate compared to items 3.1.1 or 3.1.4 is worth reading

carefully: a small subgroup of students clearly experiences the discovery task as an obstacle

rather than as an invitation, and that subgroup is the one that most needs the deductive scaffold to

be visible in the same lesson.
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3.1.9 | feel confident using grammar after clear explanations.

Table 11
I feel confident using grammar after clear explanations.
Response Category Frequency Percentage
Always / Siempre 34 54.84 %
Often / A menudo 8 12.90 %
Sometimes / A veces 12 19.35 %
Rarely / Rara vez 4 6.45 %
Never / Nunca 4 6.45 %
62 100.00 %

Total

Figure 10

I feel confident using grammar after clear explanations.

= Always / Siempre = Often / A menudo = Sometimes / A veces = Rarely / Rara vez = Never / Nunca = Total
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Slightly over half of the students (54.84%) chose always for the item on feeling confident

with grammar after a clear explanation, and 12.90% chose often, so two thirds of the group tie
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their sense of security in the language directly to the moment when the teacher makes the rule
explicit. The rarely and never categories collected four students each (6.45% each), giving
12.90% of the class that does not derive confidence from explanation alone a proportion that
matches, almost exactly, the strongly disagree rate on item 3.1.7. Considered together, the two

items point to the same subgroup: some students gain security from the explanation, others do

not, and a well-designed lesson should offer both routes to the rule so that the class is not sorted

into confident and lost by the method itself.

3.2. Observation Analysis

Table 12

Observation 4A Group
Item Description Always Often Sometimes Rarely Never
1 Teacher explains grammar rules X

directly (deductive approach)

2 Teacher uses examples first to guide X
students to discover rules (inductive

approach)

3 Students actively participate in X

deductive grammar activities

4 Students actively participate in X

inductive grammar activities

5 Students show motivation when X

discovering grammar rules
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6 Teacher provides clear instructions X

for grammar exercises

7 Students collaborate during grammar X
activities
8 Grammar games or group tasks are X

used to reinforce rules

9 Students demonstrate confidence X

when applying grammar rules

10 Classroom environment reflects X
engagement and effective grammar

learning

In the sessions observed in 4A, the teacher presented the grammar rules directly most of
the time, which shows how firmly the deductive approach dominates the class. On occasion the
students were left to work things out for themselves, but these moments were the exception rather
than the rule. Both types of activity had participation, but the level of enthusiasm was clearly
higher during the discovery segments the students seemed to enjoy that piecing-together quality,
as if they were solving small puzzles. Instructions from the teacher were most of the time clear
enough for the whole class to understand what had to be done.

What did not appear often was collaborative work. Group tasks were scarce in this class,
which reduced the chances of learning from a classmate's voice. Grammar games showed up now
and then, but not systematically, and this took away a natural way of making repetition less tiring.

Confidence in using the correct form was not steady either; it appeared and disappeared across
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sessions, and participation followed the same rhythm. Even when the teacher's explanations made
the concept click quickly, the energy of the group dropped in the places where movement and
shared thinking might have kept it alive. Looking at the class as a whole, two paths seem to pull
in opposite directions: one arrives quickly at the answer, the other takes longer but grows deeper
roots. In short lessons the first wins on time; over the weeks the second is what actually builds

lasting language.

Table 13

Analysis 4C Group
Item Description Always Often Sometimes Rarely Never
1 Teacher explains grammar rules X

directly (deductive approach)

2 Teacher uses examples first to guide X
students to discover rules (inductive

approach)

3 Students actively participate in X

deductive grammar activities

4 Students actively participate in X

inductive grammar activities

5 Students show motivation when X

discovering grammar rules

6 Teacher provides clear instructions X

for grammar exercises
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7 Students collaborate during grammar X

activities

8 Grammar games or group tasks are X

used to reinforce rules

9 Students demonstrate confidence X

when applying grammar rules

10 Classroom environment reflects X
engagement and effective grammar

learning

The grammar classes observed in 4C give good room for clarifying rules but leave very
little space for the students to discover them on their own. The teacher tends to state everything
directly rather than opening a path for the class to reach the rule through examples. During
teacher-led work the students take part without difficulty, but as soon as the task shifts to an
exploratory format both participation and visible interest go down.

Participation is higher during the structured activities, whereas the number of students
who join team tasks or show curiosity in front of an open-ended grammar activity is very low.
Most instructions from the teacher are understood by the class, but the clarity of those
instructions is not uniform: some tasks come with a precise brief, others leave the students unsure
of what exactly has to be produced.

The absence of games and collaborative projects also makes it harder for the students to
learn through experience or simply to enjoy the class. Confidence in applying grammar appears

occasionally and matches the level of participation the same students show in general classroom
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activities, which suggests a link between lessons that are clear in their presentation but low in
dynamic interaction between teacher and students.

Beyond delivering accurate grammar content, adding group projects, discovery activities
or short challenges would very likely raise the energy of the room. Learning tends to settle in
more easily and to remain longer when the student engages physically with the material instead
of only listening to an explanation from the front. If teachers moved in the direction of exploring
the content with the class rather than transmitting it, students would gain not only skills through

the tasks completed but also the confidence that grows out of the process.

Table 14

Analysis 4B Group
Item Description Always Often Sometimes Rarely Never
1 Teacher explains grammar rules X

directly (deductive approach)

2 Teacher uses examples first to guide X
students to discover rules (inductive

approach)

3 Students actively participate in X

deductive grammar activities

4 Students actively participate in X

inductive grammar activities

5 Students show motivation when X

discovering grammar rules
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6 Teacher provides clear instructions X

for grammar exercises

7 Students collaborate during grammar X
activities
8 Grammar games or group tasks are X

used to reinforce rules

9 Students demonstrate confidence X

when applying grammar rules

10 Classroom environment reflects X
engagement and effective grammar

learning

In 4B, the sessions were built around lessons where the rule came first and was explained
directly by the teacher, with exercises immediately after and step-by-step directions that left little
room for confusion. From time to time the students tried to figure out patterns on their own and
showed interest whenever they identified a rule themselves, but these moments never became a
steady part of the class rhythm. Even when opportunities to work from examples were opened,
participation in the inductive part came only occasionally; the teacher-led explanation kept the
class clear on the content, though attention did wander between one explanation and the next.

Now and then the students teamed up, played short grammar games or worked on a
shared assignment, but this kind of activity remained infrequent. As a result, learning rarely
happened through teamwork or through the lighter register of a game. Confidence in using the

rules showed up occasionally and tracked the same level of engagement the students had in the
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class in general, which points to lessons that are well organized but miss the livelier touches that
help ideas settle. Instruction in 4B was clear and steady; the space where the class could grow is
precisely where discovery activities meet pair and small-group work. Grammar stops feeling like
a routine when talking becomes shared, effort gets woven into doing, and understanding builds
through interaction.

3.3. Interviews Analysis

Across the three interviews with the Vice Rector, the English Coordinator and the
classroom teacher, a common view of sixth-grade grammar teaching takes shape. All three
consider that the current instruction meets the basic standard but that the methodology needs
refinement, in particular in the way deductive and inductive teaching are combined. Each speaker
enters the topic from a different place. The Vice Rector talks in terms of institutional policy and
the need for pedagogical updating. The Coordinator focuses on what is available in practice how
many teachers are trained for what, and how resources reach the classroom. The Teacher speaks
from what happens every week: how the students respond to a discovery activity, when the group
loses attention, when they gain it back.

The three interviewees value both routes rule first with practice afterwards, and examples
first with rule discovery. They also agree that combining them in the same lesson takes deliberate
planning; it does not happen by improvisation. Deductive teaching gives clarity and structure;
inductive work brings engagement and deeper understanding. On the ground, the interviews show
that the students respond well to inductive tasks such as looking at examples and inferring the
rule, but the teachers also underline the role of the deductive explanation for accuracy and for
reinforcing what has just been discovered.

Table 15

Thematic Analysis Table: Deductive vs. Inductive Grammar Teaching
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Theme / Code Vice Rector Coordinator Teacher (Classroom
(Institutional Vision)  (Managerial View) View)
Quality of Teaching quality is Points to the need for  Reports higher
Teaching — acceptable but needs a balanced use of the  motivation when
Indicators methodological two approaches in the students reach the
innovation. same lesson. rule through
discovery.
Institutional Institutional policy Supports combining  Insists on grammar
Policies — backs updated inductive work with  tasks calibrated to the
Grammar methodologies and the clarity of a sixth-grade age
Approach continuous teacher deductive group.
training. explanation.
Teacher Support —  Allocates resources for ~ Runs workshops In class, uses
Deductive & methodological training. focused on grammar  examples, guided

Inductive Methods

pedagogy.

discovery and rule

explanation together.

Expected Impact of

Approaches

Expects gains in
comprehension and
communicative

competence.

Sees the balance
between approaches
as a way to raise
participation and

accuracy.

Notes that students
gain confidence when
they arrive at the rule

themselves.
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Student &
Community

Participation

Encourages projects and
contests where grammar

is used in context.

Encourages
interactive work with

grammar in the

Reports positive
student response to

inductive tasks such

classroom. as games, charts and
dialogues.
Teacher Training —  Sees continuous training Prioritizes the Recommends

Grammar as a condition for development of practical classroom

Pedagogy teaching grammar well.  methodological skills. strategies that
combine the two
approaches.

Challenges in Limited access to Difficulty allocating ~ Main challenge in the

Implementation

methodological

resources.

class time between
the two types of

tasks.

classroom: adapting
inductive tasks to the
proficiency level of

sixth-graders.

The three viewpoints meet at the same concern: grammar teaching needs to change, and

the change has to come from a real combination of the two approaches. For the Vice Rector this

is an institutional matter tied to policy and training. For the Coordinator it is a practical matter of

blending methods within the time and the resources that already exist. For the Teacher it is a

matter of student motivation and of how each approach lands emotionally in the room.

Beyond that, the three interviews also share one further conclusion: deductive teaching

and inductive teaching complete each other. The first trains the student to work with accuracy
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and structure. The second builds interest and learning independence. The point where the
department can grow is precisely at the intersection blending both aspects to strengthen the sixth-
grade student's grasp of grammar and use of the language.

3.4. Triangulation of Results

The survey brought two trends to the surface at the same time. The larger portion of the
group considers that they learn better when the teacher explains the rule first, and a portion
almost as large reports being more interested when patterns are uncovered through practice
before any explanation is given. When students are given concrete examples of the grammatical
point, understanding also improves. What comes out of these three signals is not a preference for
one style over the other; it is a case for combining them. The first brings order to the class, the
second brings engagement and neither reaches a level of preference high enough to displace the
other.

The classroom observations line up with what the survey suggested. In the three groups
the lessons were mostly deductive: the teacher stated the rule and then set up the practice.
Whenever a moment of inductive work was introduced, however, students became visibly more
attentive; they leaned into the task, offered guesses, and compared their answers with the
classmate next to them. Participation level has remained steady during deductive segments, but
level of attention increased in the discovery parts. Energy of the room also changed, even if it did
so only subtly. There was not much collaborative work to observe in the three observations; what
was going on was limited and did not create conditions for real interaction. The conclusion that
can be drawn is clear: rule-first teaching means quicker understanding, while pattern discovery
equals better engagement, but latter occurs too seldom to matter.

The interviews with the Vice Rector, the English Coordinator and the classroom teacher

add a layer that neither the tests nor the observation could show on their own. Policy shapes a
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large part of what happens in class, but daily practice tells a slightly different story. From the
Vice Rector's side, the emphasis was on updating methods and keeping teacher training active.
The Coordinator's answers stayed closer to practical constraints time available, materials, how to
distribute both across the sessions. The teacher, speaking from inside the classroom, kept coming
back to the same observation: the energy in the room increases when students work the pattern
out for themselves, although the same discovery task also slowed down some students who need
a clearer scaffold.

A middle ground emerges, with none of the three voices describing it as such. Structure
supports freedom, not the opposite, and balance in this sense is less a theoretical statement than a
weekly adjustment. Neither approach works well alone at sixth grade. The combination is the
way the room is arranged.

Read together, the surveys, the observations and the interviews point in the same
direction. Deductive teaching brings order and assurance because it gives the student something
clear to hold onto; inductive teaching brings attention and effort because it asks the student to do
something with the language. Students, teachers and the school authorities all recognize this
balance, and each preference softens once the joint value is on the table. The difficulty is
practical rather than conceptual: distributing hours, choosing materials, planning so the lesson
does not stop at the rule. Learning gains depth when it moves through exploration, shared tasks
and use in real situations. In sixth grade at Ciudad de Ibarra, the combination of the two styles is

what allows both understanding and usable language skill to grow at the same pace.
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CHAPTER IV
PROPOSAL
4.1  Proposal title
A Deductive Inductive Guide for Teaching English Grammar in 6" Grade at Unidad Educativa
Ciudad de Ibarra.
4.2  Objectives
4.2.1 General Objective

To strengthen English grammar learning and writing development in sixth-grade students
at Unidad Educativa Ciudad de Ibarra through the design and implementation of a didactic guide
that integrates deductive and inductive grammar teaching approaches.

4.2.2 Specific Objectives

To design a didactic guide with structured lessons that combine deductive and inductive
strategies to teach English grammar in a context-rich and age-appropriate way for sixth-grade EFL
students.

To implement the Grammar Quest guide with sixth-grade students at Unidad Educativa
Ciudad de Ibarra in order to observe its impact on grammar acquisition and writing performance.
4.3  Introduction

Few areas of EFL teaching stay as debated as grammar, and the debate becomes sharper at
basic education, when children begin to work with the structures, they will later need for writing
and speaking. At sixth grade the way the teacher opens the topic already conditions what the student
can later do with it. If the rule arrives first and stays clear, students gain a stable reference point; if
the class starts from examples and asks them to notice the pattern, they engage more and think
harder about the form. Neither of the two routes wins on its own. What the recent evidence shows

is that the sensible move is to combine them inside the same lesson.
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Grammar Quest, the guide presented in this chapter, was built around that idea of
combination. It has six units matched to the sixth-grade EFL curriculum, four lessons each, and
every lesson follows the same path: the class first looks at short texts and tries to spot the pattern,
then the teacher states the rule, and finally the students use it in a writing or speaking task. Along
the way they read, underline structures, write paragraphs with clear sentence goals, do small group
projects and give short presentations. The intention behind this design is straightforward. The
diagnostic phase of the thesis showed that sixth-graders at Ciudad de Ibarra can recognize a rule
but do not always transfer it to their writing. Presenting the same rule twice once as a discovery
and then as an explicit statement before asking them to write with it, is the pedagogical move meant
to close that gap.

4.4  Justification

Teaching English grammar in sixth grade at Ciudad de Ibarra is not simple. The teacher has
to keep the students focused, keep them motivated, and the hardest part get them to actually use
the rules when they write. The three instruments applied for this thesis pointed to the same problem
from different angles. The survey with the students, the observation of the three sixth-grade groups
(4A, 4B, 4C) and the interviews with the Vice Rector, the English Coordinator and the classroom
teacher agreed on one thing: the children know the rule when asked in isolation, but the rule does
not travel into their writing. That is the gap the guide addresses. The way it addresses the gap is
not by choosing between deductive and inductive teaching but by using both in the same lesson, so
noticing the pattern, stating the rule and using it become three steps of one sequence instead of two
rival methods.

Grammar Quest was designed to respond to exactly that need. Inside a single instructional
structure, it combines explicit rule explanations, discovery tasks, group work and short writing

projects. All the activities were calibrated to eleven- and twelve-year-old students brief, concrete,
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with a visible outcome. The guide gives the teacher a tool that is practical, structured and reusable,
and that follows the school curriculum. In doing so it aims to strengthen grammar teaching at the
sixth-grade EFL classroom and, more generally, to help the students write better at basic education.
The material can also be moved to other grades or other Ecuadorian schools with small adjustments;

nothing in the design ties it exclusively to this institution.
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Note on the Use of: Artificial Intelligence in This Proposal: It is hereby noted that the
images illustrating the units and lessons of the Grammar Quest teaching guide presented in Chapter
IV were generated using artificial intelligence tools, specifically ChatGPT (OpenAl, 2024),
together with the graphic design platform Canva (Canva Pty Ltd, 2024), on the basis of descriptions
(prompts) created by the author. These images serve a pedagogical function as visual aids to
contextualize characters, scenes, and activities within the “linguistic detective” thematic thread and
in no way constitute reproductions of third-party copyrighted material. The instructional design,
the selection of grammatical structures, the activities, and the pedagogical sequencing are the

original work of the author.
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The illustrations in  this material were created using  artificial
(ChatGPT/OpenAl) and then adapred in Canva by the author for academic and
educational purposes as part of a self-developed ddactic proposal
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Look for them in every lesson!

CAN DO STATEMENT

Shows what you will be
able to do at the end of
the lesson.

MY DISCOVER

Helps you discover new
words, grammar rules
or useful expressions.

PRACTICE

Practice what you learn
with fun and meaningful
activities.

CREATE

Use your creativity to
make projects and
express your ideas.

GRAMMAR
FOCUS

Focus on grammar
rules and how they
are used.

READ

Read texts, stories
or examples to get
information.

REFLECT
Think about what you
learned, how you did
and how you can
L improve.

A special challenge where
you create a final product
and demonstrate what
you have learned.

UNIT CHALLENGE

LOOK & OBSERVE

Look at the pictures,
charts or examples
and pay attention.

COMMUNICATE

Talk with your classmates,
share your ideas and
use English,

WORK WITH
A PARTNER

Work with a partner to
practice, share and
learn together.

THINK & ANSWER

Think about the questions
and give your answers.

LISTEN

Listen carefully to
understand instructions,
dialogues or texts.

v
Use these icons
_ and enjoy learning
Engllsh every day!

59



>TABLE OF _ -
y: CONTENTS\

Let’s explore all the units in this book!

INTRODUCING
MYSELF

Talk about who you are
and share information
about yourself,

MY SCHOOL
AND CLASSROOM

Identify places and objects
in my school and classroom.

MY DAILY LIFE 4

Talk about my daily routines
and habits,

Describe abilities, talents
and things | can do.

w

MY COMMUNITY

Identify places in my
community and give
simple directions.

WHAT IS > % A
HAPPENING NOW? W () l 1
Talk about actions
happening at the
moment.

~ Every unit is a new adventure.
"~ Enjoy learning English!
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DISCOVERING
GRAMMAR

An Inductive Workbook for
Six Grade EFL Students

UNIT 1 ==

Introducing Myself

UNIDAD EDUCATIVA
CIUDAD DE IBARRA —

s trmated asny Chal GRESEEIEEE v | obod A Sl

Can do Statement

| can introduce myself and exchange information using
simple sentences

g Learning Goal
By the end of this unit , you will be able to introduce
yourself, ask and answer personal information and use
the verb to be in simple conversations

Grammar Focus

. Verb To Be (am-is - are)

“ Personal Pronouns

... Vocabulary

£ Name
Age
) Country
1D City
= Nationality
¥ Favorite Color

. Favorite Food

& Hobby
" Possessive Adjectives
’ L3 Materials:

) Teacher's Notes V/ Workbook
Unit Objective v/ Flashcards
Students discover how the verb to be is used through observation, v/ Character Cards
communication, and guided practice before receiving an explicit v Markers
explanation. v Colored pencils

v/ Sticky notes
Methodology (Inductive Grammar Teaching)
Observe - Think = Discover = Practice - Communicate =» Reflect Assessment:

v/ Observation checklist

'Y v Warkbook activities

Unit Project
My Identity Book

.l>

Students discover how the verb to be is used
through observation, communication, and
guided practice before receiving an explicit
explanation.
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Can Do Statement:
ro introduce myself and exchange personal information using simple sentences.

" UNIT 4: INTRODUCING MYSELF

LESSON 1
LET'S GET TO KNOW EACH OTHER! B

Objective:
To exchange personal information through pictures and short descriptions.

ACTIVITY 4: LOOK AND OBSERVE

Instructions
Look ot the pictures ond read the
information carefully.

Patren §

(ACTIVITY 3:LOOK AND COMPLETE )

K o Edw o o vom " )
ACTIVITY 2: THINK AND ANQWEV'
Instructions:

Look ot the pictures and read the information
carefully.

What is the girl's name?
2. How old is She? .
I

3. Where is He from?

4. What informotion do both children gfn?

» 1 om Sophia.
+ lom 11 years old.

* He ls Jod.
+ ‘She Ia Ecuadorian.

ACTIVITY 4: DISCOVER THE RULE

Instructions:

O

Work with a partner,

Look ot the toble and answer

1. Which word do we use with I? e
2. Which word do we use with He? Semeenemaee
5. Which word do we use with She? semesasiaas

4.  Which word do we use with wWe? sessssenas

MY DISCOVERY .”

Iwrite the rule in your own words., o
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LESSON 2
NICE TO MEET YOU!

Objective:
-To exchange personal information through simple conversations.

Can Do Stotement:

| can osk and answer questions about personal information.

Jainiil Instructions:
Svslodod et sk the apestions and write your classmate's
* Reod the conversation answers ==
¢ Circle tha quastions.
Jo#: Helal My nome is Jo# Question Answer
Sophla Mee to meet youl What is your name? T
How old are you? —— .

Joé: Nice to meet you, too! ; S | 3
Sophia How old ore you? What is your favorite color? o
Joé- I am ten yeors old _* ’ ‘ What i& your favorite food? ——

What is your favorite hobby? =
Sophia Where are you from? =

Job I om from Ibarra

- -
Activity 2 : Discover the Question Activity Y : Introduce your friend
Instructions: Instructions

» Complete da table
Question Answer Use the information from the interview in
activity 3
Wheat's your name? o ST Write six complete sentences.
How old are you? s oZell
Where are you from? RS Exomol
Now answer. Hes name is Joé,

Which question asks about a person's name?
Which question asks about oge? ?‘ Y
Which question asks about origin? -~
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LE3Q0N 3
GRAMMAR DETECTIVES

Objective:

Con Do Statement:

\l can identify ond use the verb to be correctly in simple sentences.

Activity | : Read the Clues Activity 3: Grammar Challenge
Instructions: Instructions:
« Read the sentences carefully. « Complete the senfences with am,
« Circle the verbs am, i, ond are s, or are.
LI ____ eleven years old.
2 I am eleven years ok 3.She ——_ firom Ecuador.
3 HO Is JO‘. ;,lw. Foe I l
Y She ts Ecuadorion STNY in the cl
5. She is Valentina. 61 ___ $ :
6. We are students. i
7. They are classmates. Bonus Challenge
8 Mathew is eleven years cld.
= Thhkl Wnte two more sentences
What words come before am? 1.
3» SN

What words come before is?
What words come before are? (Q ¢

//” eg;_f'l':fy Y4: Grammar Detective

-

ST % + .
Activity 2: Discover the Rulel 999&' Twtructons
. ; * Work with a partner.
Instructions: G L » Chooee a subject and create a
Complete the table ‘ ‘ senfence,
Subject Verb Write the rule in vour own *:"".'S_
words. Example: .
I | o
He P - L I = Iam astudent.
She She + 2. She = She s Ecuadorion
o A — 3. We = We aore friends.
We Wes+
They They+ Write your senfences.
' L
2
3
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LESON 4
MY IDENTITY BOOK

\smneu

ACTIVITY 1
| * Read and Observe

Instructions:

* Look at Sophio’s identity card.
* Read the information
Sophia’s Idenilty Cant
Nauz Saphsa
Age 11
G Towrn
Coustry: Benader
Favants Caler Prrple
Favoue Food. Paus
Hotty Remlog

| Think

What information "
\mcludesd in an identity card?

ACTIVITY 3
* Write About Yourself

Instructions:

* Use your identity card
* Write six complete sentences.

My

[ T L ——

% om e o B yeors old.
am from

My favorite color is

My faverite food =

My hobby s

mmw”mommdm
profile.

lmmwmmm

ACTIVITY 2
* Complete Your Identity Card

Instructions:

« Complete the cord with your
personal information

ACTIVITY 4

* My Identity Book Project

Instructions:

* Create a mini identity page.
Include:

A drowng or photo,
4 Your personal information

[74 Six complete sentences about yourself
Present your work to the class.

UNIT 1 SELF-ASSESSMENY

Yot Almosx Not yet

UNIT 1 REFLECTION
My faverite activity was

The easiest activity wae

The most df ficult activity wos:

Now I can

1 can introduce myself. — — [

[ can ask personal HEs ‘ o
questions !

[ can answeor persomal )
questons. )

[ can wse aem, is and are

eovectty. | (] | [1 | [ |

[ can introdece a friecnd | i |

10
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ductive Workbook
rade EFL Students

——
Can do Statement Vocabulary
4
Board =3 Pencil ©

I can describe my classroom and identify objects using

|simple expressions. Color / Desk w

@ Learning Goal Ruler ook R
Notebook 3' Map {m

By the end of this unit , you will be able to introduce
yourself, ask and answer personal information and use Eraser Chalr
the verb to be in simple conversations

e
A

R Classroom = Library
Grammar Focus —_—— ok
+ There is / There are & ‘
< Singular and plural nouns
“ Possessive Adjectives
i : w
PiTeacher’'s Notes Materials:
v Workbook
* As much as possible, use real things in the Classroom, v Flashcards
* Tell kids to move around the room while they talk. v’ Classroom objects
* Ask alot of "Is there..." or "Are there?” questions. v’ Markers
* Work on plural words before adding Actually, there are, v’ Colored pencils
= Highlight good communication over perfect language. Vv’ Adhesive notes
Vv’ Character cards
Methodology (Inductive Grammar Teaching)
Before writing down the rule, students learn the difference Assessment:
between "There |s" and "There are" by observing. v Workbook activities
Order of learning: ;/ \;Vz:\ds and phrases - Grammar -
Watch — Think — Learn — Practice — Talk — Reflect fBeinglnvolved
- v’ Showing the project
Unit Project CLASSROOM
POSTER

My Dream Classroom or School
— Poster

Create a Classroom Poster about the dream

classroom or school with drawings. Make

sentences using There Is / There are to describe
the classroom or school. Give a short
presentation to the classmaotes,
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LESSON 1

WELCOME TO THE CLASSROOM! &' X
Objective:

To recognize and name classroom objects through images and short descriptions.

Can Do Statement:

, | can identify classroom objects in simple sentences.

1
~

(ACTIVITY 4: LOOK AND LABEL ) (ACTIVITY 3: DISCOVER THE PATTERN )

Instructions: Instructions:
Read the sentences and complete this table.

Look ot the classroom picture. Write the

names of the objects. * There Is a board,

« There ore two windows,

* There is a desk.

= There ore many books.,
! Sewtemer Structure

T_TJ:'.'& aboard | Thereis + sugmlar nows |
| Thare are two windows | There sre = piural noss

There & a dmk
'
1 There are many books

3 2 z P . MY DISCOVERY
e D e D e e T e e * Which structure do we use for singular objects?
C _______ N SEE )[m structure  do we use for plural  objects?

(ACTIVITY 9: THINK AND ANSWER y‘gg ' ACTIVITY 4: TALK WITH YOUR PARTNER

Instructions: M Work with gour partner. Ask and answer questions.
Then share your aonswaers with the closs.

Answer the following questions.

« |Is there a board in your classroom?

1.wWhat objects are in the classroom? e How many chairs ore there?

« Is there o window?

_____________________________ . ;m there books on the desk?

3. Is there a board? e

oo
( [[373) REFLECTION:
|
i

e ] 12

e What iid | learn todoy?
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LESSON 2
EXPLORING OUR CLASSROOM!

Objective:

-To exchange information about classroom objects through simple conversations.

Can Do Statement:

| can ask and answer questions about classroom objects using There is / There are.

Activity 2 : Discover the Question

Activity | : Read and observe
Instructions:
sl Cornple‘t:::e table
» Look at the picture of the classroom Reod the conversation. —
[ Qentien | Annwey. ]
Circle the questions
s these o bosnd m the
Conversation: | Shaasroom? |
How many computers
Saophia Is there a board In the clagsroom? wre fhere?
Joé: Yes, there is
Is there a sulebook s
Sophio How many chairs are there? the desk?
Nowfhlr*mdpufochockma—km?hcorrocf
Jo#: There are twenty choirs PR
Se J ?
Sephio Is there o teacher's desk 1Te t < O :
Jo4: Yes, there is
one thing
*Write two questions from the conversation: many things
| 2 1s there_?is ueed to ask about:
2 one thing
many things
- o
Activity 3 : Classroom Survey — g Activity Y : Describe your classroom.
Instructions: Instructions:
o Look around your ckasaroom Ask your o Take information from your survey in the
questions uci';g‘Thore is / There oyr: wﬂh tho objecfa °°ﬂ‘"|z 3, then write 4 sentences, describing
you obeer-v re. Write their answers m the tabl your ¢ h
Answer
Are there windows in E""""P"‘
clasyroom?
o i Bakiars - There i& a map In the clossroom.
there? = There are twelve erasers.
Is thene 4 book s the 1
tahie” 2
Are thery pencils on 3
the desk? o
13
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,I.EQQON 3
GRAMMAR DETECTIVES

THERE IS / THERE ARE

Objective:
To learn how "There is” and "There are” change when a noun is single or plural.

Can Do Statement:

\l can identify and use There is / There are correctly in simple sentences.

Activity | : Look at the hintsl Activity 3: Grammar Chadllenge
Tratroctione: Instructions:
« Complete the sentences with there is, or there

= Pay close attention to the words.

« Circle There Is, and There are in the St
sentences. o L many teachers in the school
= 2! a notebook
|. There is a pencil C eight chairs.
2. There are two computers. i | twenty classrooms iIn the school
3. There are many tables S many books in the library.
Y. There is a book on the table. 6. a map on the wall

S There are pens on the desk.
6. There is o map.

Now Thinkl
[ Write vour own two sentences using there
What words come after There is? is and there are

Bouws Challenge

What words come after There are?

>

Activity 4 Grammar Detective Game

Instructions:
Activity 2: Locate the Rulel Q_Q.Q'Q' . rlozzkmbp;;%‘:‘*ﬂp school and
the closs .

Instructions:

Fill out the table

Sentence Structure

There is a map There 15 + singular noun

There are many tables. | There are + e

My Grammar Discover 2
Write your own Sentences uslng the
ts thay you discovered, Use there is
Finiah the rule by adding a word and there are

There 15+ One——— v ;

There are = fWO OF INOTE e

L
2
3.




"LESSON 4
OUR CLASSROOM PROJECT!

Objective:

To create and present a personal
identity profile.To create and present a
classroom description poster with
sentences and drawings.

Can Do Statement:

[—— ACTIVITY 1

* Read and Observe
Instructions:

* Look at ter. Read
o2 “nf:h. example poster.

~q" terae,
T &G
aﬂvg/

Our Classrocen

e There are four chaiss.

« There s a board on
the wall.

s There are many
books on the shelf

- Now think'

What informati on is
included in the poster?

R >

&«
— ACTIVITY 3
* Write About Your classroom
Instructions

* Uss the nformation from the

mop.
« Write six complete sentences. Don't
forget to use: there s ond there are

NN LN

UNIT 2 REFLECTION
In this unit I learned

| can describe my classroom using complete sentences with There is / There are.

ACTIVITY 2 i
* Create yuor classroom map
Instructions:
* Make an easy map of your

classroom. Put the name on the
objects.

ACTIVITY &4
* My Poster Project
Instructions:

* Cncg': a mini colorful poster about your

Include:

drawings or photos.

a Labels for objects

Six complete santences to describe.

Share your poster with your chsmgc and

your teacher.

te—e

I

Instructions: color the stars

1 ean Mentify cassoam objeds 77, T

1 can msk and anwer quesons  © “.j

1 Con Use there Infthers are correctiy™ -~

1 ean dwssribe My caswoem =

15
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DISCOVERING

GRANMMAR

An Inductive Workbook
for x G_rade EFL Students

Can do Statemént

My Daily Life

Vocabulary
T3 Daily. routines ' Time expressions.
I can talk about daily routines and habits using simple Wake up In the morning
present sentences. Brush teeth In the afternocon
@ Leorning Goal Go to school In the evening
Do homework Chair At night
By the end of this unit, you will be able to describe your Play soccer Every day
daily routines, ask and answer questions about habits,
and use the simple present tense correctly.
Grammar Focus tee Habits
~ Simple Present (affirmative, negative, question). Sleap early
+ Frequency adverbs (always, usually, sometimes, never) Eat breakfast
. Question words (What, When, How often). Read books
PITeacher’'s Notes Materials:
v’ Workbook

* Help students discover and discuss everyday routines
through meaningful and communicative activities. Before
explicitly teaching grammar rules, encourage students to
observe pictures, interact with classmates, and use the
simple present in real-life contexts.

Methodology (Inductive Grammar Teaching)

e Observe pictures and routine examples.

Discuss ideas with a partner or group.

Identify language patterns.

Practice through guided and communicative activities.
Apply learning in the Routine Booklet Project.

v’ Daily routine flashcards
v’ Picture cards

v’ Markers

v’ Colored pencils

v’ Sccissors

v’ Glue

Assessment:

v’ Daily Routine Vocabulary
v’ Simple Present

v’ Oral Interaction

v’ Sentence Writing

v’ Booklet Presentation

Unit Project
My Routine Booklet

Creote a Routine Booklet with drawings and
sentences about your daily life. Present it to the
class,
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LESSON 1
MY DAILY ROUTINES!

Objective:
To recognize and talk about daily routines through pictures and short texts,

Can Do Statement:

,lcan identify daily routines in simple sentences.
\

| Ry
L

£

(2, N - =)
ACTIVITY 4: LOOK AND OBSERVE ACTIVITY 3: DISCOVER THE PATTERN
Instructions:
Instructions:
Aead the sentences and complete this table.
Look at the pictures. Write the names of the « | wake up ot 7 o'clock.
BCHivis: * She brushes her teeth,
Example: wake up, brush teeth, go to * He goes to school at 8 o'clock.
schcfol * We do homework in the afterncon.
. Subject I Veorb Complement
' wake up At 7 o'clock
" She hes teeth
M_e Boes L ———
We —
<, MY DISCOVERY
* Which verb form do we use with I?
« Which verb form do we use with He/She?
N =Sa0

(ACTIVITY 2: THINK AND ANSWER S - ACTIVITY 4: TALK WITH A CLASSMATE
Instructions:
Instructions: ‘ Work with a classmate. Ask and answer

questions about your routines.
Answer the following questions.

1.What time do you wake up? o Example:

2. What do you do after breakfast? * Student A: | wake up ot 7 o'clock.
« Student B: | go to school at 8 o'clock.

3 Do you go to school in the morning or | woke up
at ¥ o'clock
afternoon?
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LEQQON 2
TALKING ABOUT ROUTINES (&

Objective:
To exchange information about daily routines through surveys, matching activities,
and short conversations.

Can Do Statement:

| can ask and answer questions about daily routines using the simpl. present tense.

{ >
A Acﬂvlfy | : Daily Routine Survey Activity 2 : Matching activities

Instructions: Instructions:
* Ask your classmates about their routines. Write their Match the routines with the pictures.
answers in the chart.

| Brush teeth —
‘Question Classmate’s Answer 2.00 homework —>
3.Play =
What time do you wake up? Y Eat i

" Write the correct number under sach picturs.

What do you do after school?

o ®) c ©
TommmE ﬁ & 4,“ u
e — . -

HE E =B =B

What time do you go to bed?

* Share your answer with the class.

| Activity 3 : Read and observe Activity 4 : Interview a classmate

; Inetructionse — . .. ‘ g o
* Read ihoshor# toxt. Underline tha verbs in the simple
prosen: e Work with a ror?nor Ask questions about
| o “Mateo wakes up at 7 o'clock. routines. Write the answersa

He eats breakfast at 7:30. He
goes to school at 8 o'clock. In Exa’np‘e Questions:
the afternoon, he plays o What ﬂm. wake up?
soccer. At night, he does his * mu' a8 dodzou after sehooff:?
homework and goes to bed at Vs 2
9:30." _ Write three sentences about your

* Write two sentences about your daily routine e

18
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LEQSON 3
GRAMMAR EXPLORER
CHANGING HABITS

Objective: o
To deduce the third-person sp n

g rules (-s, -es) by comparing different daily routines.

Can Do Statement:
| can correctly use the simple present tense with different subjects (I vs. He/She).

Activity | : Compare the Routines! Activity 3: Sentence Unscramble
Instructions: Instructions:
- mpari ) * The daily routine sentences are mixed upl Put
a:ﬁ"': ::u‘::: bg ctese reatios with b the words in the correct order to make a good

sentence. Pay attention to the subject!

= Highlight the action verbs in dif ferent colore (Blue
for eo, Red for Mom).

1 waoke up ot 7:00 AM, but
my mom wakes up ot 5:00 AM ™ watches She
1 brush my teeth quickly,

but she brushes her teeth slowly,

1 go to school, and she

goes to work [ swasom ]

In the afterncon, | do my =
homework, and she does :
the loundry. ‘ — 4

—

-5

Activity 2: The spelling Machine
Instructions: ¢ ?

1 in the afternocon

A44a8atiarnann

Look at the verbe you highlighted for "My Mom” (She). Notice Activity 4: The "Guess Who" Game
how the endings change. Sort the verbs into the correct _inetraciione:
spelling machine. Machine | (Just add -s):, Machine 2 (Add ~es): -~
L Write 3 sent & describing the secret
daity routine of o famous person, o
teacher, a clessmate. Usa the 3rd
E ey = person (Ha%n).
MACHING MACHINE 2
(Just add -2) (Add - 2 Read your sentences fo your group.

4 1w — 2. B~
360 3.Y rmust ho
<o = desar E.o«pﬁﬁﬁww?:.‘.’" Up YeFy
early. He plays goccer in stadiums.
m)g pink uniform. Who s he? (Lione!

ﬁ My Grammar Discovery

When we talk aboul. He or She, the verbs
change. If the action endy (n -0, <sh, or <ch,

we usuwlly add at the end, Write your clues here:

3 He/She

194
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{ LEQSON 4
MY ROUTINE BOOKLET!

Objective:
To create and present a personal

routine booklet with sentences
and drawings.

Can Do Statement:

\l can describe my daily routines using complete sentences in the simple present.

ACTIVITY 1 il iy — ACTIVITY 3

Read and Observe | * Write About Yourself
Instructions:
[nstructions: e :
* Look at Ana’s routine booklet. || Use the example of activity one, use your
Reod the information. ;’:;'*V;’;": Six complete senfences about
“ Ana's Routine Booklet ! |

4o L nbe up ot 7 o'dlock 3

! Write your sentences here:

.
.. | wat bensbfost ot 7-30 .

-
e L ow e sl at B ek ﬂ

1 do D wer 't o the alMerece.
.

su 1 phey ssccer sl achocl. 454

4 jgetebedat930 . ’
— I |
[S———

Now think! —_———
':‘\f What information s = ACTIVITY 4 e——
k‘ - My Routine Booklet Project

—— ACTIVITY 2 — i i e

N EWON -

* Create a colorful booklet d ibing your dauy
* Complete Your Routine Chart life. Decorate it with drawings and sentences.
Instructions: Include:
« Fill In the chart with your daly activities. (%2 A drawing or photo of yo i
v it Your daily routine chart.
) Moming mSkconphfomfmmfhombmmt

Share it with your classmates and your teacher.

Q Afrwrnoon
° Evering
-

UNIT 3 SELF-ASSESSMENY
UNIT 3 REFLECTION ON MY LEARNINC
. leanda it (:.\ 2 . ! neez tep

v My Learning Traffic Light
1 can... (6] (&) (=]

Coler one crcle for ench shill
s
E_\' Talk about my dally rowtines

My favorite activity was:
The easiest grammar activity was:
The most dif ficult activity topic was

(Z) Ak and amwer quasticas. )

| B e e e e
|

Now I can:

‘\’7 Wirste about my routines

[ \03 Crmate my Houtine Bookiet

20
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DISCOVERING
GRAMMAR

An Inductive Workbook
for Six Grade EFL Students

Can do Statement

I can describe abilities and talk about talents using
"can" and "can’t".

UNIT 4

My Abilities

g Learning Goal

By the end of this unit, you will be able to identify vocabulary
related to hobbies and talents, recognize “can/can't" patterns
in dialogues, interview your classmates about their abllities,
and create a Talent Poster.

Grammar Focus
© Modal Verb for Ability: Can / Can't (Cannot)

@ Affirmative and Negative Sentences

@ Yes/No Questions and Short Answers (Can you...? Yes, | can /
No, | can't)

@ Conjunctions: and / but (I can swim, but | can't dance)

Vocabulary

Hobbles and

Sports and

talents Instruments:
*Sing * Play soccer
*Dance * Play basketball
*Paint * Ride a bike
*Draw * Play the guitar
*Cook * Play the plano
*Swim

PITeacher’s Notes

Use TPR (Total Physical Response) and visual support.
Model dialogues and pair work,

Focus on communication first,

Reinforce key grammar patterns.

Encourage creativity and celebrate learning.

Methodology (Inductive Grammar Teaching)
Observe Examples s

Find the Pattern
Discover the Rule
Practice Together
Use in Context

¥ Materials:

v’ Workbook

v’ Picture Cards
v’ Flashcards

v Markers

v’ Colored Pencils
v’ Scissors

v’ Glue

Assessment:

v’ Abilities Vocabulary
v Use of Can and Can't
v’ Oral Interaction

v’ Sentence Writing

v’ Poster Presentation

Unit Challenge "Class Talent Poster”

Create a personalized poster showing what you
can and can't do.,

76
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MO T =7 N
INTRODUCING HOBBIES
AND TALENTS!

Objective:

To activate vocabulary about abilities and talents through a pre-listening and speaking
matching activity.

Can Do Statement:

!' | can identify and use vocabulary related to hobbies and talents.
vy

'ACTIVITY 4: LOOK AND OBSERVE | (ACTIVITY 3: DISCOVER THE PATTERN )
Instructions: (MATC'_"NG)

1.Look at the pictures of students doing different Instructions:
activities. 1.Look at the verbs and nouns below.
v ',h" dascriptions bslow, X 2.Compiete the table by matching the correct verb
3.Underline the action verbs that describe a talent to the object to form a hobby.
Action Verb Complement /
1. Play A abike
2. Ride 8. a picture
3. Draw C. the guitar
Descriptions: 4. Bake 0. acake
"Hi, t am Joe. | play the guitar in a band.”
"Hello, my name is Keyla. | love arts, so | paint =, MY DISCOVERY
every sunday." = When we talk about sports or instruments, we
"Hey, | om Mateo. | draw cartoons in my vsuvallyuse theverb _ .
notebook.”
\'Hi, | am Valentina. | sing a song. NS Example: Play soccer, ploy the piano. 2

fACTIVITY 2: THINK AND ANQW%.. | ACTIVITY 4: TALK WITH A CLASSMATE

Instroctions:
Instructions: 1We e o parti mdmmmohcrtw ',
1.Read the descriptions again. .
2.Answer the questions, « Example:

. Mn:k. In my free time, | play bosketball and
1.Who plays a musical instrument? l_dra‘.u:'.- ST, . . 3 o

* Student B: "In my free time, | ride a bike and |
T SN cook with my mom.” S e

2. What does Keyla do every sunday?

FIPPRREP EACIRD S IINA g Sef v You, | oon
Can you | can drive well
3 Who creates pictures in a notebook? drow? Whist bt you?
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' LEQSON 2

IDENTIFYING “CAN" AND #
"CAN'T" PATTERNS

Objective:
To identify the modal verbs "can” and "can't” in dialogues and reading texts (While-
listening/reading).

Can Do Statement:

| can understand sentences expressing abilities and inabilities in texts.

- Activity | : Read and Observe Activity 2 : Think and Answer
Instructions: Instructions:

« |Read the diclogue between the talent show Judge and a LRead the dialogue again
student,

« 2Circle the word "can” and underline the word "can't". L Write True (T) or False (F).

. Lucas has the ability fo sing. (55
2.Lucas s a good dancer. -
Dialogue: ﬁ']‘ 3.Lucas knows how to play the guiter. ()
Em%;?i;"i: :::::" Shes Sucens ) Y.Lucas can play two instruments.  GIHED |

George: That ks great! Can you play the
Plano o

Jow: No, Tean't play the pinno, bt T can play
the guitar,

George: Dxcellent, What about disneing?
Joe: | am soery, | can't dance at all. | trip
ovey my own feet!

Activity 3 : Discover the Pattern Activity 4 : Connecting Ideas
Instructions: Instructions:

LLook at the sentences from the didlogue. | Read the sentences below.
2Complete the grammar rule table. 2Connect one thing you CAN do and one thing you
CAN'T do using the word "but™.

Cxmmple; |
| eon swinn, but | san't st : ‘

Afficmative (+) (1 bave the ability ) | Negative (<) (1 do not have the ability) l 7
I ean sing 1 can't .Iu;ur { | Q -
!sh;' ) play thwe guitar He 'pl.n' the plano. | .
o | can 3.
but | can't &

o My mom can

" MY DISCOVERY
" The word can’t is the short form of tha two worda:

bat she can’t
+
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LEQSON 3
TALENT INTERVIEW &

CLASS SURVEY

Objective:

To express abilities through communicative tasks, conducting a class survey and a talent
interview (Post-speaking).

Can Do Statement:

| can ask and answer questions about abilities.

Activity | : Read And Observel Activity 3: Talent Interview
Instructions: Instructions:
LLook at the questions and answers from a I Work with o partner. You are the Reporter and your
magazine interview. pariner is the Artist.

2Ask three questions using "Can you.?"
3Write your partner’s answers.

2 Underline the first word in every guestion
MAGAZINE |NTERV|EW

L Reporter: Can you ?
Artist: Partner's Answer:
Yes, | can
2. Reporter: Can you ?
Artist: Partner's Answer:
No, | can’t
1 am
the kitchen! 3. Reporter: Can you ?
“Artist: Partner's Answer:
Yes, he can,

He has a great

Activity 2: Discover the Pattern

Instructions: Activity 4 Class Survey(Group Work)
LLook at how the reporter makes questions.
2Complete the table. 0Q9.9v / lSI Iup oy M § the ol -
Question Form Allirmalive Answer Negative Ansvwer
! ! 2 Y dif ferent classrmat: questiol
Can you swim' Yes, | can No, Lean't &\ you ride a bike?" cceloied i
- _ she dance” 7\'-'--, she | No, she _ 3 Count how many say "Yas" and how many
say "No".
Classmates who said YES, I CAN: ______
Classmates who said NO, I CAN'T:
ﬁ My Grammar Discovery /J, Iﬂ my group, people can

-

To make a question about an ability, we

- Can you
ake 3 an Y. we ride o bike? Yes, | con
put the word at the beginning
of the sentence.
ﬁ a -
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"LESSON 4
MY TALENT POSTER!

Objective:

To synthesize the grammar
(can/can’'t) and vocabulary learned
to produce a personalized Talent
Poster (Post-writing).

Can Do Statement:

\l can write about my abilities to create a project.

ACTIVITY 1
Read and Observe

lons:
llﬁook at the example of a Talent
ZRood ﬂ\o sentences.

Wete YAGTIMATY 3 —

Instructions:
LUse your plarning chart to write three
c te sent

2Try to use the word “but” in one of your

¥« Su 'S * _~* w
k.-...~ te \Pfra ent Poster Write your sentences here:
) Esan pes 3
o L~ i &y LT can.
. vy @_ = 21 can
;“:’ﬁ:’. 3lcan_________ but I con't
T ﬂ* ﬂf
—_——— SR -

— ACTIVITY 2 —

* Plan Your Poster
Instructions:

* lComplete the chart with your real
information This is your draf‘f

Two things | CAN do I Two things | CANT do |

UNIT 4 REFLECTION ON MY LEARNINCG

Grammar & Vocabulary Review:

Choose the correct option:

IMy brother (can / cans) ploy the guitar very well.
21 can swim, (and / but) I can't play tennis.
3(Can / Do) you speak Englich? Yes, I canl

: ACTIVITY 4
- Unit Project: The Talent Poster
Instructions:

QW ot nde o e Fop (e, Tiren's
Remember:
R ki bk oy

Decorate ster oy Samrres
S S [ %" &=
D4 srin tomnst o e Tas

- 7}

“YWhen you use colors on a paper, you (paint / alng)l

- UNIT 4 SELF-ASSESSMENT
chhicmun Badges:

olor the Badges you #72"

c o
learned {\“ﬁ

i
i
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DISCOVERING
GRANMMAR

An Inductive Workbook
for Six Grade EFL Students

BAKERY W

Can do Statement

I can identify places in my community and give simple

My Communltyo,

Vocabulary

directions.

Community Places:

& Learning Goal

By the end of this unit, you will be able to identify community

buildings and locations, recognize directional

in

Directions and_

streets:

short texts, play a directions game with classmates, and
design a community map.

Grammar Focus
« Prepositions of Place: Next to, opposite, between, behind

v Imperatives for Directions: Turn left, turn right, go straight

.~ Asking for locations: Where is the...? Itis...

*School * Corner
*Park * Traffic light
*Hospital * Block
*Supermarket * Street
*Library * Avenue
*Bakery

*Police station

“Pharmacy

8 Teacher’s Instructions

= Activate prior knowledge using
pictures and maps of the
community.

Ob% Methodology

(Inductive Approoach)

L d Materials:

v Workbook

v Community map
v’ Flashcards

v’ Community places
v’ Picture cards

o Madel slmple qusstions ant (&) Observe Vv Place cards

directions befoce poir work. - v’ Markers and colored pencils
* Encourage students to use © Explore v Glue, markers and sccisors

English while giving directions. % Practice
* Use gomes and collaborotive , 2 Assessment:

activities to build confid O  Communicots v’ Identify communty places
« Support students while (0 Collaborate v’ Give simple directions

creating ond preseating their v’ Use prepositions correctly

community mops. Vv’ Present a community map

o
Unit Challenge "The community Map
> and Directions Guide”
y L

Map out a neighborhood ,write simple directions
and play a board game giving instructions to
your partner

81
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EQSON 1
INTRODUCING COMMUNIT
PLACES!

Objective:
To Introduce community vocabulary through

Can Do Statement:

images and pre-listening matching tasks.

| can identify ond name places in my community.

4

(ACTIVITY 4: LOOK AND OBSERVE )

structions:

1.Look at the pictures of different places In the town.
2.Read the short clues and match them with the correct

| ¥
n

place.
ey Lol [———y Vebe Shabiee
- G2
Eh b
L Fesbnsy

“You g bhere w© reod books
Ubrory / Park)

"You go here when you feel sick and need o doctor”
—_ (Hospital / Bakery)

ond  study Criathy”

buy fresh breod ond cookies'

(Supermarket / Bakery)

“You go here to play football and run on the grass”
(Park / Police station) J

=
ACTIVITY 2: THINK AND ANSWER b,

Instructions:

1.Look at your school's location.
2.Answer the questions based on your
town.

1.What is next to your school?

2.is there a park near your house?

-

(ACTIVITY 3: DISCOVER THE PATTERN )
(MATCHING)

Instructions:

1.Mo‘ch the community place with the action or item
you find there.

Community Place What you find / do there

1. Pharmacy () A. Books and quiet reading

2. Supermarket () B, Medicne and vitamins

C. Fruits, vegetables, and

3; Library( ) milk
4 Haospital () D. Doctors and nurses
- MY DISCOVERY

= Places in a city are public spaces where people
go to do specific activities or buy things. We use

the word _ —— to refer to these
\locatlons. Y,
1 ACTIVITY Y4: TALK WITH A CLASSMATE
Instructions:
1.Work in pairs.
2.Tell your parwner your favorite place in your

community and why you go there,
Example:

Student A: "My favorite place s the pork
because | play soccer there.”

= Student B: "My favorite place is the library
because | read adventure books."

My fovorte place
2 = the poark becounse
= | ploy soccer thers
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LESSON 2
LOCATIONS AND PREPOSITIONS

BAKERY YOV STORE

& g8 8RN

T
L = PARK

Objective:

To identify prepositions of place and location patterns in dialogues and reading texts (While-

listening/reading).

LIBRARY

Can Do Statement:

| can describe where places are located using prepositions.

Activity | : Read and Observe
Instructions:

* LRead the conversation between two tourists looking
at a town map.

* 2Circle the words: next to, between, and cpposite.

Towriet 1: Excuse me, where is the bokery?

Local: Let me check the map. The bokery is next to
the toy store.

Tourist 1: AR, | see! And where is the museumn?

Local: The museum is batween the librory and
the hespital
Towrist 1: Porfect. ks the pork for from here?

Locol: No, it's right opposite the supermorket,
ocross the stroet.

Activity 2 : True or False
Instructions:

L Rncd the diclogie again

2. Write True (T) or False (F).

|. The bakery is beside the toy store. (___.)

2. The museum is located next to the hospital
only. (L)

3.The park is opposite the supermarket. (___)

Activity 3 : Discover The Prepositions
Instructions:

= Match the preposition with its visual meaning.

[ (] ::::::
[ 2 QO QO e
()0~u- ‘alww-nnn

4 MY DISCOVERY:
uI: mr& mt?n ofm?.buidlng relative to a\ofh.r.or\a
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LEQSON 2
THE DIRECTIONS GAME

AND MAPPING

Objective:

To practice communlty navigation through a directions gome map Iobellng, and pair activities
(Post-speaking).

Can Do Statement:
| can give and follow simple directions to navigate a community

Activity | : Read And Observe Directions! @ Activity 3: Directions Game (Pair Work)

Instructions:

Instructions:
LLook at the imperative instructions for walking in a
town. LWork with a pariner, One etudent ic the Guide ond the
2lUnderline the action verb ot the start of each other Is the Traveler
eRderoron: 2.The Guide gives 3 instructions to reach a hidden place on
the map.
Dwrections List: 3. Switch roles!
Guide: “Start ot the school Go straight, turn left at the
L Go straight for two blocks. o park, and the hospital is next to youl”

7 Traveler: "Is it the hospital?"
2. Turn left at the traffic Iight. N

Guide: "Yes, exactlyl”

3. Turn right at the corner. ° 1
4 Cross the street carefuly. @3
Activity 2: Discover The Instruction Pattern ’“
InetrasHons: tivity 4 Map Labeling and Oral
. Analyze how directions are structured. 999_1 éf?oc"lcye ap ng
2Complefo the grammar rule box. o]
= R - . RS A /’ -4
Direction Type | Esample Phrase Instructions:
Moving forward Go straught ahead. L Label ﬂ".. bla m S ket
Changing direction left left. 5="°°'§
Changing direction right right.

—_— 2.Proctice ond answe with your
clasamate: * laﬂ\er:‘grk"' "Go
straight and turn rightl*

®
My Grammar Discovery P

My partner's target buitlding:

Directions always begin with a base Directions given:
actuion verb without adding subjects

like "you" or "he". This form is
called an

29
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'LEQSON 4
MY COMMUNITY MAP PROJECT!

Objective:

To suynthesize vocabulary and grammar structures into o vlsual communlty map project
(Post-writing/speaking).

Can Do Statement:

| can write and present simple directions to create a community map project.

ACTIVITY 3

| Instructions:

Instructions: | y = s
LRead the sample desoription of o B e anea Tow T et
student's community guide.

ACTIVITY 1

* Reat uive vwew ve

Mateo's Community Guide Write your sentences here: o
“Welcome to my town! My school is on Main Street, right - —
between the library and the park. To get 1o the hospitol . To go from the school to the
from my school, you must go straight for one block, turn P""’""“"Y’

loft ct the comaer, and the hospitol is opposite the bakery. “r

2To go from the pharmacy to the
supermarket:

— ACTIVITY 2 ——— ACTIVITY 4

*Plan Your Community Map . Unit Project: The Community Map
Instructions: Insfrucﬂons:
LSelect th lac t to f cardboard . D
|ncludc mr::uﬁ p.::oy.-o.du :;:‘“mfy lde Tfown layoou‘l' with e‘l::e'l?s’: m. amw YERT
ZWrM'e down their relative positions, 2_ m eoch building using the vocabulary
L R L 3. Write your description sentences neatly
: : o next to the map.

X Pnscnfoﬂon (Speaki Aefrv#y?-}f?ov;f your
ocations

"
w
-2
-

to your group oxplaln
an directions alo

3 is the

UNIT S REFLECTION ON MY LEARMNING
€ Can Do Checkiist n PSS Mot Yot

| con ident#y community ploces ond vocobuiary. | | ]

1 can use prepostions Fbe next to. between, 0nd opporite. | |
1 can give simgle directions (tum left, go stroight) | | | ]
1 con ploy tha directions g and lobel mape [

1 com wete descrgtions ong present my Commmunty Mg |
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DISCOVERING
GRANMMAR

An Inductive Workbook
for Six Grade EFL Students

UNIT 6

What Is Happening Now?

Can do Statement

I can describe actions happening now using simple
expressions.

(Cy Learning Goal

wy the end of this unit, you will be able to identify actions
happening at the moment of speaking, understand present
continuous patterns in short dialogues, play a mime guessing game
with classmates, and write a photo story describing current
actions.

| Grammar Focus
Present Continuous Tense (Affirmative sentences: Subject +

Action Verbs:

Vocabulary

Weather & Environmaent:

*Running * Sunny
*Jlumping * Cloudy
“Reading * Raining
*Writing * Wind

*Swimming

* Playground

+ aml/is/are + verb-ing) *Playing * Classroom

> *Eating
v Spgllh:g rules for -ing verbs (play - playing. run = running,

write writing)
*Sleeping

© Wh- Questions: What are you doing? / What is he/she doing?
FiTeacher's Notes B Siataricis:

= Introduce vocabulary with flashcards and actions v/ Workbook

* Model the Present Continuous structure, v Picture Cards

* Promote speaking through games v’ Flashcards

* Encourage creative writing while monitoring sentence accuracy. v’ Markers

v’ Colored Penclls
Methodology (Inductive Grammar Teaching) Vv’ Scissors
- . v’ Glue

* Observe with visuals g

- Dosco.ver'the (ules Assessrrsnts

* Practice in pairs v’ Identify action verbs

* Communicate ideas Vv’ Use Present Continuous

= Create a Healthy Habits Project v’ Ask and answer questions

v’ Describe actions in a Photo Story
"

Unit Challenge "Class Talent Poster”

The "Live Photo Story” Challenge. You will observe
actions in real time, take turns miming activities, and
write a short photo caption booklet using the Present
Continuous tense.

31
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| LESSON 1
INTRODUCING ACTION VERBS!

Objective: gy »”

To introduce action verbs and environmental vocabulary through visual mmhing tasks (Pre
listening/speaking).

Can Do Statement:
\ ! can identify and name actions happening through pictures.

ACTIVITY 4: LOOK AND OBSERVE 5 (ACTIVITY 3: DISCOVER THE PATTERN )
Instructions: (MATCHING)

1. Look at the pictures of children doing different Instructions:
activities in the park. 1.Match the base verb with its continuous *-ing* form,
Action Mappeming Now (-ing)

om By o @

2.Match eoch picture clue with the correct action verb.

’ — - -
P = b"‘
Vo T | © Run ’.ﬂ - * D Running
- ’ . -

e, L READING T A PLAYSGG
Clues: €) Reod & - * O Ploying & ;k‘i
"A boy is moving fast on his feet across the grass” —» G
__________________ (Running / Sleeping) O write & . O witng
"A girl has a book open and is looking at the words.” —
__________________ (Reading / Eoting) < MY DISCOVERY
"A student has o pencil and is making o picture on
poper” —» (Drawing / = When we talk about an aoction happening ot the exoct

moment of specking, we add the letters

Swimming) SRS . to the end of the oction verb.

"“Two friends are playing o match with a ball” —
L\_______________ (Playing / Jumping) >, NS -

(ACTMTY 2: THINK AND ANSWER ™, | | GCTIVITY 4: TALK WITH A CLASSMATE )

Instructions:

Instructions: | Work in pairs.
2 1.Mimic an action silently aond ask your partner to

%8 what you are doi .
1.Look around your classroom right now, TELS WS MRY. S0 i

2.Answer the questions based on what you see.
Example:

Student A: (Mimes writing in the air
1.What is your classmate next to you doing? G ¢ " 2 )

« Student B! "You are writing!"

(Mames writing

) " the ak)
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LESSON 2

THE PRESENT
CONTINUOUS TENSE

Objective:
To analyze the structure of the Present Continuous tense (Subject + verb to be + verb-ing)
through reading texts (While-reading/listening).

‘Can Do Statement:
| can identify Present Continuous patterns in dialogues and texts.

Activity 2 : True or False

Activity | : Read and Observe
Instructions:

Inetructions: .
* LRead the short telephone conversation between two LRead the d L
friends. 2. Write True (T) or False (F).

« 2Circle all the words ending In *<ing* and underline the
verb *to be* (*am, is, are*).

.Sargh is reading a book in her bedroom.

— — | G|
‘ Joe: Hi, Sophia! What sre you doing right now? 2.Sarah's brother is sleeping in the living room.
|l Soplua: Hi, Tom! | sn reading o very intesresting (_)
book in my bedroom
B sts o S s e 3.Tom is walking to the park with his dog
| so wphua: He i playing video gumes in the living ( )
! room. Aod where are you?
1 Jot T walking 1o the park with my dog!
{ E— — —
-
Activity 3 : Discover the Grammar Rule Activity 4 : Sentence Building Practice
Instructions:
* LAnalyze how sentences are built in the Present Inetructions:
Continuous. LUnecramble the words to make correct Present
*» 2Complete the grammar rule box. Continuous sentencea
Subject Pronoun | Verb To Be | Action Verb (-ing) L/ Sha / drawing / a pichre /.
1 am playing
He / She / It reading 2. are / We / English / studying / .
We / You/ They running

W MY DISCOVERY

" To form the Present Continuous tense, need a subject,
the correct formof the verb . (*am, Is, are*),
and the mainverb withan ___________ ending.

33
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r—————

LESSON 3
THE MIME GAME AND

ORAL PRACTICE

Objective:

Can Do Statement:
| can ask and answer questions about actions ha

Instructions:

l.ILock at how
formed in the

Activity | : Read And Obgerve (Questions

stions and short answers are
resent Continuous.

2. lUndcrl!n- the question words and cuxiliory verbs.

| Question Structure:

. = What are you doing?

' "I am listening to music."

= What is he doing?

' "He is swimming in the pool.”

-

B R R e

Activity 2: Discover the Question Pattern

Instructions:

I.Complate the question formula box based on the oxcim

To practice oral communication and question formation ("What are you doing?’) through mime
games and pair interaction .

Activity 3: The Mime Game (Pair Work)

Instructions:

I IWeork in pairs. Student A performs a silent action (mime).

Student B asks and guesses.

2 Switch roles of ter three guesses!

Student B: “What are

you doing? Are you eating?”

Student A: "No, | am not!™
Student B: “Are you

3  drinking water?”
Student A: “Yes, | am!”

pcﬂvﬁy Y4: Class Survey & Speaking

ractice

/// Instructions:

= Quesuo. Verb To Be S-b)eﬂ Atun. Verb (-ing)?
Starter
What are you doing”
| What she doing”

L Walk around the clucaroo
classmates what the naohgcrf this

moment, and write ﬂ'\oir answers.

|. Clagsmate Name:

My Discovery

4

= " 4

“|Lr

When we talk about an action

happening at the exact

moment of speaking, we add

the letters

to

the end of the action verb. To

What they are doing:

2
R

7

2. Classmate Name:
What they are doing:

.
2
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"LESSON Y4
PHOTO STORY PROJECT!

Objective:
To synthesize vocabulary and
grammar structures into a creative

photo story and oral presentation
project

Can Do Statement:

present sim

\_| can write and

[/ ACTIVITY 1

* Read and Observe
Instructions:

E;c:i a*ﬂ:d:mc‘;‘ a ecmory wrlffon

& Look at thia picture of my school during recess!
In the first photo, Joe is running fast on the grass.

In the secend phota, “oplva and Valentina are
sitt under a tree, -ld ! are read
b%w-ud :nm ey is N’nfm\g
o wm llm .

| ACTIVITY 3

| * Write Your Draft Captions

Instructions:

Write two descripﬂve sentences for your pheto
story project

—— ACTIVITY 2

* Plan Your Photo Story

Instructions:
W«m {m scenes happening at your

- erfcdownwholehfhoma\dwbo?
action they are performing.

furu 7 Character Action n-”fimg Now

‘5‘“'/\ L

2. Sevne B (e I

— UNIT 6 REFLECTION ON MY LEARNING

CAN DO CHECKLIST

Stmement You Not Yet

| can identity action vertia [ )
arvd orecronrne et voo abeilary

| can use the Present
Cortinusus terme w al '
attirmative sentences.

| can sk and answer

"What ore you dakng? M
i

| can play the minmw gusssing

Qame avul corihunt clacs l
B &

I can write descriptions snd

Present my Photo Story )
project

0/,00/00

: ACTIVITY 4
. Unit Project: The Photo Story Album

Instructions:

LGet a piece of paper or cardboard. Draw or

poste two pictures rtprom‘l'l ongoing
activities in your fown or sc

Write your descriptive tons underneath each
g\roru:hzﬂn umeo:?;\u:‘ufm

to your group

Presentation ( ‘1 Activity): Sho t
sm esentation (Speakin Mfy woz'ﬁoc.rphoo
a with cleor pronunciat! Ion. :
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L\r

+3\ MY ENGLISH PROGRESS

*
- Track your Journey' + * .-

b
¥ |

How am | doing?
Color the stars to show your progress. ¢

)
{} | need more practice
. I'm getting better ald

* | can do it!

/.

® % N

(‘q

i,"‘

&

( | CAN...

“ Talk about

. myself and
- others.

E
%

0 s o

Identify places
and objects in
my world and
classroom.

Talk about
my daily
routines and
habits.

. Describe '
. abilities, tamlezns

.* and things
| can do.
Q) = o
in my community
AYA and give simple
directions.

bbbt

»G&&&ﬁ
PSR oD oD

"
>
e\
-

Greatjob!
Evcrytincyoutry
you get closer |
to l. '
L DR

£l

| oegh

36
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This certificate is proudly presented to

for completing the English Learning Journey
and showing effort, creativity and
J a great attitude in every activity.

L You are an
Amazing English Explorer!

e

.w*
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4.5 Impacts
This research needs the analysis of three impacts.
* Linguistic impact
* Academic impact

* Affective impact

Also, it is necessary to know the numerical impact levels.

Table 16

Numerical impact levels

-3 High negative impact

-2 Medium negative impact
-1 Low negative impact

0 No impact

1 Low positive impact

2 Medium positive impact
3 High positive impact

Taken from: Posso (2013)

Finally, it is important to show the formula to gather the final result.

IL (Impact level) =3 /5=3
> = The results of each indicator are added.
5 = Number of indicators included in the table.
45.1 Linguistic impact
Table 17

Linguistic impact indicators

present, there is/are) in written production.

Indicator Impact levels (-3-2-1012
3)
a) Correct use of grammatical structures (verb to be, simple 3
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b) Recognition of grammatical patterns through inductive 3
discovery activities.

c) Application of explicit grammar rules in structured writing 2
tasks.

d) Production of coherent multi-paragraph texts using target 2
grammar.

e) Reduction of recurring grammatical errors (agreement, 3
articles, plurals).

Total 13

Linguistic impact level: 13/5=2.6/3
Linguistic impact level: High positive impact.
Analysis

The linguistic dimension averaged 2.6 out of 3, which on the Posso (2013) scale
corresponds to high positive impact. Three of the five indicators hit the top score and the two
remaining ones scored 2. In other words, the sixth-grade group at Ciudad de Ibarra moved forward
in every aspect of grammatical accuracy that could be observed, both during the lessons and in the
final written products.

Where the group progressed, most was in the use of the target structures. Verb to be, simple
present and there is / there are appeared in the three main written products of the sequence the
Autobiographical Narrative Profile, the School Guidebook Feature Article and the Routine Booklet
and errors on these forms dropped noticeably from the first paragraph the students wrote to the last
one. This is not the effect of drilling. Each structure had already been observed, inferred and
practiced under control before the writing stage, so what the final paragraphs show is transfer of
the rule, not mechanical recall.

Pattern recognition through discovery also reached the maximum score. Activities such as

Language Pattern Decoder, Inductive Formula Crafting and Spelling Machine asked the students
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to work from grouped examples toward the rule, and in every unit the class produced a formulation
close enough to the target that the teacher only had to refine wording rather than deliver the rule
from scratch. This matters for what the student takes away from the lesson: since they have already
put the rule into their own words, they retrieve it more easily when they write.

The application of explicit rules in structured writing scored 2 and not 3. The reason is
visible in class: part of the group identifies the rule during the inductive phase but still hesitates
when the moment comes to use it alone in a paragraph. It is the same subgroup that in items 3.1.7
and 3.1.8 of the survey reported needing an explicit explanation to feel secure. That coincidence is
not accidental, and it is the reason why every lesson in the guide keeps the deductive scaffold
visible instead of relying on discovery alone.

Error reduction returned to the maximum. The Broken Diary and The Haunted School
Mystery editing tasks placed the three most frequent classroom errors on the same page subject—
verb agreement, singular and plural forms, and word order in questions and asked the students to
correct them. Across the sessions the percentage of errors that the students themselves caught kept
growing, and by the last unit most of the group was already spotting agreement and question-order
mistakes without the teacher having to point them out. These are the very areas the sixth-grade
EFL curriculum expects the students to control at this age.

4.5.2 Academic impact
Table 18

Academic impact indicators

Indicator Impact levels (-3-2-1012
3)

a) Improvement in grammar and writing assessments after 2

implementing the guide.

b) Active participation in structured grammar activities 3

(deductive and inductive).
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c) Autonomous application of grammatical rules in class 2
projects.

d) Transfer of grammatical knowledge to other language 1
skills and classroom routines.

e) Completion of unit projects (portfolios, articles, posters, 2
maps, photo stories) with accuracy.

Total 10

Academic impact level: 10/5=2.0/3
Academic impact level: Medium positive impact.
Analysis

The academic dimension came in at 2.0 out of 3 the medium positive band. The gain is
real but not even across the five indicators. Two behaviors the guide aimed at reached the top,
two scored 2 and one scored only 1: the transfer of grammatical knowledge outside the guide’s
own activities. That single low number is the piece of information that matters most for the next
revision of the guide, and it is discussed below.

In grammar and writing assessments, most of the group improved. The gain was clearer in
structured paragraph production and in error correction than in open prompts, where students still
needed help to plan the text. Progress was not uniform either: the students who at the start already
had a working command of verb to be moved forward faster, while those with weaker foundations
needed several sessions on the same structure before their writing showed the change.

Active participation reached the maximum score of 3. The Broken Diary Editing Challenge,
the Directions Game and the Mime Game share the same feature: each has a clear goal and a
moment in which the class has to agree on the correct form. In these three activities the teacher
stopped having to call on students one by one corrections were offered, follow-up questions came

up, and the students challenged each other's answers. The same happened during deductive tasks

96



where the rule was already on the board, so what raised participation was not the inductive design
by itself but the mixed sequence the guide follows.

The class projects that used the rules on their scored 2. When we did the assignment with
the teachers help most of the group was able to use the target structures by themselves. When we
worked on the biographical essay and the community guidebook, which were more open some of
the class still needed help from the teacher. They especially needed help when they had to link
sentences to make a paragraph that made sense. So, the students are better at controlling the
sentences than organizing the paragraphs. The next guide should give attention to organizing
paragraphs. The paragraph organization is not as strong as the sentence control. The guide should
help the students, with this.

Transfer scored 1, the lowest number in the whole evaluation. What was learnt inside a unit
tended to stay inside the unit. The students used the target structures accurately in the guide's tasks
but rarely carried them into unrelated classroom routines: greeting the teacher, asking permission,
or describing what was happening in the room. This does not disqualify the intervention, but it
points to the correction the guide needs. Without an explicit bridge between the closed practice of
the lesson and the free use of the language for the rest of the class, the grammatical control the
guide builds ends up tied to the task where it was learnt.

The unit projects Talent Poster, Community Map, Photo Story Album were completed at a
satisfactory level of accuracy in the whole class. The fact that the deliverable was visible mattered
pedagogically. Students knew the product would be shown or shared, and this changed how they
revised their own writing: they read it again, corrected mistakes on their own initiative, and asked
classmates for a second opinion. In that indirect way the projects reinforced the grammar work

done in the lesson.
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4.5.3 Affective impact
Table 19

Affective impact indicators

Indicator Impact levels (-3-2-1012
3)

a) Motivation to participate in inductive discovery activities. 3

b) Enjoyment and positive attitude during collaborative 3

grammar tasks.

c) Willingness to produce written and oral output using new 2

grammar.

d) Confidence when presenting written and oral work in front 2

of peers.

e) Reduction of anxiety and frustration when facing grammar 3

challenges.

Total 13

Affective impact level: 13/5=2.6/3
Affective impact level: High positive impact.
Analysis

The affective dimension also reached 2.6 out of 3, tying with the linguistic dimension in
the high positive band. Motivation, enjoyment and reduction of anxiety hit the top score;
willingness to produce output and confidence in front of peers stayed at 2. The distribution matches
what the surveys in Chapter 111 already showed: the items linked to discovery gathered the highest
agreement rates in the group.

Curiosity peaked during the inductive phase. Language Pattern Decoder, Spelling Machine
and Grammar Magnifying Glass all put the student in the position of noticing something the teacher
has not stated. Faced with that opening, the class did not sit and wait for the answer. They worked
competitively trying to be the first to name the rule, asking the teacher to confirm, revising their

guess when a classmate proposed a better one.
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The collaborative activities Sentence Expansion Speed Run, the Directions Game, the
Guess Who Game changed the atmosphere in the room. Students laughed at each other's attempts,
negotiated meaning in pairs and small groups, and helped the classmates who were struggling
instead of staying quiet. English stopped being a subject on the timetable and turned into the tool
needed to play the game. At this age, that affective condition is the one that best predicts whether
learning stays.

Willingness to produce output stayed at 2 rather than 3 because part of the class was
reluctant at the beginning, especially with the oral tasks. That reluctance eased with time. The
lesson sequence is fixed brief explanation, contextualized example, guided discovery, controlled
practice, productive task and once the students recognized the pattern the entry cost of speaking or
writing dropped. By the fourth or fifth unit, the same students who had avoided producing anything
during the first weeks were writing short paragraphs and reading them out loud. It was the
predictability of the sequence, more than any particular activity, that made this possible.

Confidence in front of peers also scored 2. The Portfolio Page Exhibition, the Editorial
Presentation and the Talent Poster gave the students repeated occasions to show their work to the
rest of the class, and repetition mattered. Those who clearly struggled during the first exhibition
arrived at the second one with a short rehearsed intervention; by the third they were volunteering
to go. The score did not reach 3 because a small subgroup still preferred to hand the work in rather
than present it. That subgroup is the one future versions of the guide should target directly.

The reduction of anxiety and frustration reached the maximum. Two elements of the guide
seem to explain this. First, no lesson depended on a single method: the student who did not connect
with the inductive phase could still catch the rule during the deductive one, and vice versa. Second,
the mistakes made during the discovery stage were treated as part of the process, not as failures.

English, at sixth grade in Ecuador, is very often reported as the subject that produces the most
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anxiety. Arriving at a group that describes grammar as accessible and in their own words during

the closing session fun, is not a marginal outcome.
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Conclusions

The theoretical review confirmed that deductive and inductive approaches are two
complementary paradigms of grammar instruction. Deductive teaching provides structural clarity
through the explicit presentation of rules, while inductive teaching activates cognitive engagement
through guided discovery of grammatical patterns. The two share the same objective building
conscious grammatical knowledge but they differ in the cognitive route students take to reach it.

The literature reviewed in Chapter | links grammatical control directly to writing
development at the basic education level. When grammar is taught as a resource for communicating
rather than as a list of rules to be memorized, students write with greater accuracy, more coherence
and clearer intention which is why writing was selected in this thesis as the dependent variable for
measuring the effect of grammar instruction.

The state of the art shows that neither the deductive nor the inductive approach is
universally superior; the most consistent evidence supports their integration, especially for young
learners who benefit simultaneously from explicit scaffolding and from guided discovery. This
integrated view constitutes the theoretical foundation that justifies the Grammar Quest proposal
designed in Chapter 1V.

The mixed-methods design with a quasi-experimental structure proved appropriate for the
object of study, since it made possible the simultaneous analysis of writing performance
(quantitative dimension) and of student and teacher perceptions (qualitative dimension), producing
a more complete and pedagogically meaningful understanding of grammar instruction in the sixth-
grade EFL classroom.

The combination of instruments, structured classroom observation guide, student survey,

and interview with authorities offered coherent triangulation of the data, since each instrument
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covered a specific dimension of the operationalization matrix and increased the internal validity of
the findings obtained from the two intact groups.

The variable operationalization matrix demonstrated that the grammar teaching approach
(independent variable) and writing skills development (dependent variable) can be broken down
into measurable dimensions and indicators, which made it possible to move from theoretical
constructs to observable classroom behavior and, therefore, to quantifiable evidence about the
effects of each instructional approach.

Sixth-graders at UE Ciudad de Ibarra recognize grammatical rules when the rule is
presented on its own, but the same students struggle to move that recognition into their written
production. The survey evidence in Chapter I11 makes this pattern visible in the same group and
pinpoints the pedagogical problem the proposal is designed to address.

The classroom observations recorded lower participation and lower engagement in lessons
built exclusively around the presentation of rules without a contextualized example, and higher
attention, interaction and student initiative in lessons that combined the analysis of examples,
comparison and rule inference. Lesson design, in other words, affects classroom behavior directly
and visibly.

The interviews with the authorities and the triangulation of the three instruments confirmed
the institutional need for a structured pedagogical tool that combines deductive and inductive
approaches, since teachers currently work without a shared methodological reference for grammar
instruction, which explains the heterogeneous results observed across parallel sixth-grade
classrooms.

The Grammar Quest didactic guide, structured in six units and twenty-four lessons aligned
with the sixth-grade EFL curriculum, materialized the theoretical integration of deductive and

inductive approaches into a concrete pedagogical tool, developmentally adapted to the cognitive
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and affective characteristics of eleven- and twelve-year-old learners at Unidad Educativa Ciudad
de Ibarra.

The evaluation of impacts linguistic, academic, and affective carried out with the Posso
(2013) numerical scale produced high positive scores in the three dimensions, which shows that
the guide contributes not only to grammatical accuracy in written production but also to overall
academic performance and to the students' emotional relationship with the writing task.

The design of the guide organized around the recurring "linguistic detective" theme,
collaborative projects, and productive writing outputs proved to be developmentally appropriate
and replicable in other Ecuadorian basic education EFL contexts that share similar curricular
demands and student profiles, which broadens the potential impact of the intervention beyond the

institution of origin.
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Recommendations

Teacher training programs in EFL should incorporate updated content on the theoretical
foundations of both deductive and inductive approaches, so that pre-service and in-service English
teachers can plan grammar lessons on the basis of an explicit methodological rationale rather than
on personal preference or classroom routine.

EFL curricula for basic education should explicitly present grammar as an instrument for
written and oral communication instead of treating it as an autonomous content block; lesson
planning at Unidad Educativa Ciudad de Ibarra and similar institutions should always link each
grammatical structure to a specific productive task (a paragraph, a description, a short dialogue)
that requires the learner to use the structure in context.

English teachers should abandon dichotomous choices between deductive and inductive
teaching and adopt integrated instructional designs that combine explicit rule explanation with
contextualized discovery tasks, following the theoretical logic described in Chapter | and
materialized in the Grammar Quest guide.

Future research on grammar instruction in basic education should preserve the mixed-
methods approach used in this study, integrating pretest—posttest writing measurements with
observation and interview instruments, in order to avoid pedagogical inferences based only on
numerical scores and to capture the affective and interactional dimensions of the classroom.

Researchers who intend to replicate the present investigation should maintain the four-
instrument combination described in Chapter Il and calibrate the writing rubric with at least two
independent raters, so that inter-rater reliability is documented and the conclusions about writing
development are supported by a more robust measurement procedure.

Teachers and researchers working with grammar instruction should build explicit

operationalization matrices before designing any intervention, since making variables, dimensions,
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and indicators explicit prevents ambiguous interpretations of student performance and provides a
common language to discuss pedagogical progress with colleagues and school authorities.

English teachers at Unidad Educativa Ciudad de Ibarra should systematically include
written transfer tasks sentence construction, paragraph writing, guided text production after every
grammar lesson, instead of limiting practice to gap-fill or multiple-choice exercises, in order to
close the gap between rule recognition and rule application detected in the survey.

When introducing new grammar content, teachers should start with short contextualized
samples that invite observation and inference before delivering the explicit rule, so that student
attention and cognitive involvement which the classroom observation showed to be higher in
discovery-based activities are activated from the first minutes of the lesson.

The management team of Unidad Educativa Ciudad de Ibarra should formalize the use of
an integrated grammar guide across the entire English department and monitor its application
through periodic pedagogical meetings, so that the methodological consensus that the authorities
and teachers identified as necessary during the interviews is institutionally consolidated.

The English department of Unidad Educativa Ciudad de Ibarra should adopt Grammar
Quest as the reference pedagogical resource for sixth grade during the following academic year
and progressively adapt its structure six units, four lessons per unit, integrated deductive-inductive
design to fifth and seventh grades, in order to guarantee methodological coherence across the basic
education cycle.

Teachers who use the Grammar Quest guide should apply the same three-dimensional
impact scale (linguistic, academic, affective) at least twice per academic year, in order to monitor
student progress in the three dimensions and to adjust activities whenever any indicator falls below

the expected level, transforming the impact evaluation into an ongoing formative instrument.
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Other Ecuadorian basic education institutions interested in improving grammar instruction
should replicate the Grammar Quest structure, adjust the thematic units to their local curricular
demands and student interests, and share their results in academic networks and journals, so that a

national body of evidence on the integrated deductive-inductive approach is progressively

consolidated.
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Appendices 3 Validation of instruments
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{‘ UNIVERSIDAD TECNICA DEL NORTE
*%""  FACULTAD DE EDUCACION CIENCIA Y TECNOLOGIA ~ FECYT

PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS EN LINEA
Ibarra, 23 de enero de 2026

Magister
Dawid Villacrés
DOCENTE UTN

De mis consideraciones:

Mediante el presente, solicito muy comedidamente se digne validar las
entrevistas, encuesias y guia de observacion de Investigacion del Proyecto
“Grammar Teaching: Deductive vs. Inductive Approaches in EFL
Classrooms in 6th Grade at UE".

Previo a del titulo de: Licenciatura En Pedagogia de los Idiomas Nacionales y
Extranjeros, Mencion Ingtés. Para lo cual, se dignara encontrar adjunto las
entrevistas, encuestas, guia de observacion y los instrumentos de validacion.

Por la atencion que se sirva dar al presente, le anticipo mis debidos
agradecimientos.

Alentamenie,

Nombre : Fermnanda Elizabeth Noboa Anangond
C.1: 1003058177

Estudiante de la carrera Pedagogia de los Idiomas Nacionales y Extranjeros —
En linea
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ﬁ!'.i 3 UNIVERSIDAD TECNICA DEL NORTE
N % F
P : FACULTAD DE CIENCIA Y TECNOLOGIA FECYT
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS - EN
LINEA
FORMATO DE ENTREVISTA AL SENOR VICERRECTOR EN LA UNIDAD
EDUCATIVA “CIUDAD DE IBARRA"
Objetivo:

e Conocer la vision institucional sobre la ensefanza de la gramatica en

inglés y el uso de enfoques deductivos e inductivos en sexto grado.

1. ¢Como evalia la calidad actual de la ensefianza del inglés en la
institucion?

2. ¢Que importancia se le da al aprendizaje de |a gramatica dentro del
curriculo escolar?

3. ¢Que politicas institucionales existen para fortalecer la ensenanza de la
gramatica en inglés?

4, ;Qué apoyo se brinda a los docentes para implementar diferentes
enfoques metodoldgicos (deductivo e inductivo)?

5. ¢Que expectativas tiene respecto al impacto de estos enfoques en el
aprendizaje de los estudiantes?

6. ¢/Cual es la vision institucional sobre el futuro de la ensefanza de la
gramatica en ingles?

7. ¢Qué importancia se le da a la capacitacion docente en metodologias
innovadoras para la ensenanza de la gramatica?

GRACIAS POR SU COLABORACION
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UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS

En la siguiente matriz marque con una X el criterio de evaluacion segun
corresponda en cada item. De ser necesario realice la observacion en el

apartado correspondiente.

INSTRUMENTO DE EVALUACION CUALITATIVO

CRITERIOS DE EVALUACION
ITEMS
MUCHO POCO NADA

Instruccion breve, clara y '

X
completa.
Formulaciéon clara de cada

X
pregunta.
Comprension de cada

X
pregunta.
Coherencia de las preguntas

X
en relacion con el objetivo.
Relevancia del contenido X
Orden y secuencia de las

X
preguntas
Numero de preguntas optimo X
Observaciones:

.........................................................................................................
.........................................................................................................

...............................................................
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: FACULTAD DE CIENCIA Y TECNOLOGIA FECYT
1”“" PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS -
INGLES
INTERVIEW FORMAT FOR ENGLISH AREA COORDINATOR AND ENGLISH
TEACHERS AT UNIDAD EDUCATIVA CIUDAD DE IBARRA

oM

Ui,

Objective. Obtain information from the teachers’ point of view on Grammar
Teaching: Deductive vs. Inductive Approaches in EFL Classrooms in 6th Grade
at UE Ciudad de Ibarra

1. What advantages do you see in deductive grammar teaching for 6th
graders?

What challenges do teachers face with deductive approaches?

What advantages do you see in inductive grammar teaching?

What difficulties do students face with inductive grammar learning?
Which approach do teachers seem to prefer? Why?

How do you decide which approach is more suitable for a lesson?

How does students’ age influence the grammar teaching method?

How do grammar teaching approaches affect student participation?

© 0o NSO O SAE LN

How do you assess students’ grammar understanding in the institution?
10.Do teachers combine deductive and inductive approaches? How?

THANK YOU FOR YOUR COLLABORATION
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UNIVERSIDAD TECNICA DEL NORTE
FACULTAD DE CIENCIA Y TECNOLOGIA FECYT
PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS

En la siguiente matriz marque con una X el criterio de evaluacion segun

corresponda en cada item. De ser necesario realice la observacion en el

apartado correspondiente.

INSTRUMENTO DE EVALUACION CUALITATIVO

CRITERIOS DE EVALUACION
ITEMS .
MUCHO POCO NADA

Instruccion breve, clara y

X
completa.
Formulacion clara de cada

X
pregunta.
Comprension de cada

X
pregunta.
Coherencia de las preguntas

X
en relacion con el objetivo.
Relevancia del contenido X
Orden y secuencia de las

X
preguntas
Numero de preguntas éptimo X
Observaciones:

.........................................................................................................
.........................................................................................................

...............................................................
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i PEDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS

FORMATO DE ENCUESTA APLICADA A LOS ESTUDIANTES DE
EDUCACION BASICA SUPERIOR LA UNIDAD EDUCATIVA CIUDAD DE
IBARRA

Objective: To detect students’ perceptions, learning preferences, and difficulties
in grammar leaming and writing in order to support the comparison of deductive

and inductive teaching approaches in 6th grade EFL classes.

Instructions / Instrucciones:

Dear student, please read each statement carefully and choose the option that
best describes your experience. There are no right or wrong answers,

Estimado estudiante, por favor lee cada afirmacion cuidadosamente y elige la
opcion que mejor describa tu experiencia. No hay respuestas correctas o
incorrectas.

1. Comprendo mejor las reglas gramaticales cuando el profesor las explica

primero.

| understand grammar rules better when the teacher explains them first.

1 = Strongly Disagree / Totalmente en desacuerdo
2 = Disagree / En desacuerdo

3 = Neutral / Neutral

4 = Agree / De acuerdo

5 = Strongly Agree / Totaimente de acuerdo
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2. Me gusta descubrir las reglas gramaticales mediante ejemplos y la practica.

| like discovering grammar rules by examples and practice.

1 = Strongly Disagree / Totalmente en desacuerdo
2 = Disagree / En desacuerdo

3 = Neutral / Neutral

4 = Agree / De acuerdo

5 = Strongly Agree / Totalmente de acuerdo

3. Las clases de gramatica son claras cuando el profesor da reglas y ejemplos.

Grammar lessons are clearer when the teacher gives rules and examples.

1 = Strongly Disagree / Totaimente en desacuerdo
2 = Disagree / En desacuerdo

3 = Neutral / Neutral

4 = Agree / De acuerdo

5 = Strongly Agree / Totalmente de acuerdo

4. Me siento mas motivado cuando sobreentiendo las reglas gramaticales en

actividades.

| feel more motivated when grammar rules are discovered in activities.
1 = Strongly Disagree / Totalmente en desacuerdo

2 = Disagree / En desacuerdo

3 = Neutral / Neutral
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4 = Agree / De acuerdo

S = Strongly Agree / Totalmente de acuerdo

5. Me siento confundido cuando las reglas gramaticales no se explican

directamente.

| feel confused when grammar rules are not explained directly.

1 = Strongly Disagree / Totaimente en desacuerdo
2 = Disagree / En desacuerdo

3 = Neutral / Neutral

4 = Agree / De acuerdo

5 = Strongly Agree / Totalmente de acuerdo

6. Trabajar con ejemplos me ayuda a comprender mejor la gramatica.

Working with examples helps me understand grammar better,

1= Always / Siempre

2 = Often /A menudo

3 = Sometimes /A veces
4 = Rarely / Rara vez

5 = Never / Nunca
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7. Prefiero los ejercicios de gramatica después de que el profesor explique la
regla.

| prefer grammar exercises after the teacher explains the rule.

1 = Strongly Disagree / Totaimente en desacuerdo
2 = Disagree / En desacuerdo

3 = Neutral / Neutral

4 = Agree ( De acuerdo

5 = Strongly Agree / Totaimente de acuerdo

8. Recuerdo mejor las reglas gramaticales cuando practico antes de las

explicaciones.

| remember grammar rules better when | practice before explanations,

1 = Strongly Disagree ( Totalmente en desacuerdo
2 = Disagree / En desacuerdo

3 = Neutral / Neutral

4 = Agree / De acuerdo

5 = Strongly Agree / Totaimente de acuerdo

9. Las clases de gramatica son interesantes cuando comprendo la regla por mi

mismo.

Grammar classes are interesting when | find the rule by myseif.

1 = Strongly Disagree / Totalmente en desacuerdo

2 = Disagree / En desacuerdo
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3 = Neutral / Neutral
4 = Agree / De acuerdo

5 = Strongly Agree / Totalmente de acuerdo

10. Me siento seguro al usar la gramatica después de una explicacion clara.

I feel confident using grammar after clear explanations.

1=1=Always / Siempre
2 = Often /A menudo

3 = Sometimes / A veces
4 = Rarely / Rara vez

5= Never / Nunca
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A continuacién, marque con una X en el criterio de evaluacion segun el analisis
de cada item que conforma el cuestionario. De ser necesario realice la

observacion en el casillero correspondiente.

INSTRUMENTO DE EVALUACION CUANTITATIVO
CRITERIOS DE EVALUACION
OBSERVACIONES

item | Dejar Modificar | Eliminar

1 X

2 X
i3 X

4 X

5 X

6 X

7 X

8 X

9 X

10 X
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CLASSROOM OBSERVATION GUIDE
Objective

* To record classroom behaviors and attitudes during grammar instruction
using deductive and inductive approaches.

Item | Description | Always | Somet  Often | Sometimes | Never
imes
1 Teacher
explains
grammar rules
directly
(deductive
approach).

Teacher uses
examples first
to guide

2 students to
discover rules
(inductive
approach).

Students

3 actively
participate in
deductive
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grammar
activities.

Students
actively
participate in
inductive
grammar
activities.

Students
show
motivation
when
discovering
grammar
rules.

Teacher
provides clear
instructions for
grammar
exercises,

Students
collaborate
during
grammar
activities.

Grammar
games or
group tasks
are used to
reinforce
rules.
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Students
demonstrate
confidence
when applying
grammar
rules.

10

Classroom
environment
reflects
engagement
and effective
grammar
learning.
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En la siguiente matriz marque con una X el criterio de evaluacion segun

carresponda en cada item. De ser necesario realice la observacion en el

apartado correspondiente.

INSTRUMENTO DE EVALUACION CUALITATIVO

ITEMS

Claridad y pertinencia de las
instrucciones para el
observador.

|

CRITERIOS DE EVALUACION
MUCHO \ POCO = NADA

Formulacion precisa y
comprensible de cada item de
observacion.

' Coherencia de los items con
los objetivos de la guia.
Relevancia de los items para
evaluar los métodos inductivo
y deductivo en la ensenanza
de la gramatica.

Orden y secuencia logica de
los items.

Numero de items adecuado
para la observacion.

Escala de frecuencia (Always—
Often-Sometimes-Never)

clara y aplicable.
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Posibilidad de registrar

UE.

actitudes y comportamientos X
observables,

Pertinencia del instrumento

para el contexto del 6to afio de X

Observaciones:

..............................................

---------------------------------------------

..............................................

Mauro David Villacrés
C.C.:1003342373

...........................................................

-----------------------------------------------------------

-----------------

Apellidos y nombres completos

VILLACRES BENALCAZAR MAURO DAVID

| Titulo académico 'MAGISTER EN ENSENANZA DE INGLES
COMO IDIOMA EXTRANJERO
Institucion de Educacion | Universidad Técnica del Norte
Superior
Correo electronico mdvillacres@utn.edu.ec
Teléfono 0995706038
Fecha de envio para la 26 de enero del 2026
evaluacion del experto:
Fecha de revision del experto: | 26 de enero del 2026
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Appendices 4 Interview with Vice-Rector Margarita Santacruz

1. Fernanda Noboa: ;Cémo evalla la calidad actual de la ensefianza del inglés en la institucion?
Vice-Rector Margarita Santacruz: En lo que es el departamento de vicerrectorado en la
institucién para la calidad no solo de inglés sino de los compafieros en todas las asignaturas, pues
se evalua de acuerdo al rendimiento académico de los estudiantes que se reflejan en
presentaciones, en concursos a los que estan invitados y en las casas abiertas que también
demuestran sus habilidades y también lo mas importante por la competencia y la formacién de los
docentes.

2.Fernanda Noboa: ;Qué importancia se le da al aprendizaje de la gramatica dentro del
curriculo escolar?

Vice-Rector Margarita Santacruz: Dentro de lo que es curriculo a nivel nacional, eso ya va en
el curriculo priorizado que se esta trabajando actualmente, entonces eso si se les da la apertura
para que ellos escojan las estrategias y segun tengo entendido el inductivo, deductivo del inglés
es primordial porque de lo que hemos conversado con las compafieras y de lo que poco se sabe es
de que se deben combinar los dos, el inductivo un poquito mas porcentaje porque es del ejemplo
de los ejemplos llegar a la norma, por decir, a la regla, a las reglas gramaticales, que va a ser la
estructura bésica, porque eso es lo que va, la estructura basica para que ellos tengan mas fluidez
incluso al comprender, a hablar, a escribir. Y el otro ya cuando se requiere mas complejidad, el
deductivo, en sextos afios yo creo que ya es un poquito méas del porcentaje. Asi es.

3.Fernanda Noboa: ;Qué politicas institucionales existen para fortalecer la ensefianza de la
gramatica en inglés?

Vice-Rector Margarita Santacruz: Como institucion, nosotros ahorita estamos como directivos
en la implementacion de un laboratorio de inglés, casi esta en un 80%, ya se ha logrado conseguir

de las universidades o de otras instituciones los computadores, estamos tras lo que son audifonos,
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la instalacion de las mesitas, todo eso, como ustedes saben no tenemos recursos en ese sentido,
esa es una de las politicas que estan ya cerca, esperamos que el proximo afio ya se implemente.
También en la situacion de exigir un poquito ya el cambio de lo tradicional a las metodologias
activas, en las planificaciones que se realiza y que se hace por semana, se sugiere mucho y al
menos ahora con el DUA, de que ya no sean las clases tradicionales, sino que se utilicen las
metodologias activas.

4.Fernanda Noboa: ;Qué apoyo se brinda a los docentes para implementar diferentes enfoques
metodolégicos (deductivo e inductivo)?

Vice-Rector Margarita Santacruz: El apoyo que nosotros podriamos brindar ya nada mas que
nos queda hacer el seguimiento en base, por ejemplo, a las visitas aulicas, el seguimiento a la
planificacién micro curricular y las recomendaciones que se les pueda dar a los docentes de lo
observado, de lo analizado, eso es lo que nosotros podemos hacer.

5.Fernanda Noboa: ;Qué expectativas tiene respecto al impacto de estos enfoques en el
aprendizaje de los estudiantes?

Vice-Rector Margarita Santacruz: Expectativas respecto a este enfoque, de que la situacion de
lo que es el inglés que nos limita el curriculo a tres horitas, avanzar un poco méas en lo que es la
fluidez del speaking, de la escritura, ustedes lo hablan mejor, incluso de la comprension, porque
apoyar nosotros o expectativa como mejorar o subir horas de clase, no tenemos, porque no nos
dan los docentes para eso, no tenemos estructurado las tres horitas, no quisiéramos tener mas
horas, con el laboratorio esperamos alguna situacién, un avance.

6.Fernanda Noboa: ;Cual es la visidn institucional sobre el futuro de la ensefianza de la
gramatica en inglés?

Vice-Rector Margarita Santacruz: La vision es de que sea como mas a la realidad de nuestros

estudiantes, porque muchas veces los ejemplos, los ejercicios, las metodologias, los métodos que
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se aplican, es como con otra realidad a eso, pero si le asentamos un poquito mas la realidad a los
chicos, hasta va a haber una mejor aceptacion de la materia y mas motivacion para que ellos
también se interesen y pronunciar mejor, defenderse un poquito mas, eso.

7.Fernanda Noboa: Mejorar el nivel seria, ¢no?

Vice-Rector Margarita Santacruz: Claro, mejorar el nivel en todo sentido.

8.Fernanda Noboa: ;Qué importancia se le da a la capacitacion docente en metodologias
innovadoras para la ensefianza de la gramatica?

Vice-Rector Margarita Santacruz: Nosotros estamos en el proceso de planes de mejora, en
donde de parte de lo que es Junta de Coordinadores de Area y en el Vicerrectorado se estan
organizando ya capacitaciones para todos los afios. Dentro de ellos se hacen encuestas para ver
cual es la mas, priorizar las capacitaciones, entonces, por ahi vamos, para buscar también para el

inglés apoyos desde la institucion, porque lo que es Ministerio hay capacitaciones también.
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Appendices 5 Interview with English Area Coordinator Edison Guerrero

Fernanda Noboa: Good afternoon, teacher. Now I'm going to do an interview. The objective of
this interview is to obtain information from the teacher's point of view about the grammar
teaching, Deductive and inductive approaches in EFL classrooms in the 6th grade at the Unidad
Educativa Ciudad de Ibarra.

English Area Coordinator: Hello, good afternoons. It's a pleasure for me doing this interview.
I'm Edison Guerrero, I'm a teacher, an English teacher and I'm also the English area coordinator.
Fernanda Noboa: Go ahead with the interview.

1. Fernanda Noboa: What advantages do you see in deductive grammar teaching for 6th
graders?

English Area Coordinator: Good, | think that the inductive teaching offers a clear explanation
and helps students understand grammar rules in a quickly way.

2. Fernanda Noboa: What challenges do teachers face with deductive approaches?

English Area Coordinator: | think that are different challenges, maybe can reduce the
interaction with the students in active participation.

3. Fernanda Noboa: What advantages do you see in inductive grammar teaching?

English Area Coordinator: | consider that students discover themselves the learning process by
themselves.

4. Fernanda Noboa: What difficulties do students face with inductive grammar learning?
English Area Coordinator: | think that some students have trouble to identify the rules without
an explicit guide.

5. Fernanda Noboa: Which approach do teachers seem to prefer? Why?

English Area Coordinator: From my point of view, | think that teacher seems to prefer the

deductive form because it is clear and it is going directly to the point. This is a to take advantage
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to the time, because the limit of time we have in the classroom is very limited, so | believe that
teachers prefer the deductive form.

6. Fernanda Noboa: How do you decide which approach is more suitable for a lesson?
English Area Coordinator: It depends, I think that it depends on the lesson, if it is a grammar
topic, you can choose the deductive form. But if you can teach, for example, something about
culture or something like that, you can teach the inductive form.

7. Fernanda Noboa: How does students’ age influence the grammar teaching method?
English Area Coordinator: | think that students at this age benefit from a structural explanation
and concrete examples.

8. Fernanda Noboa: How do grammar teaching approaches affect student participation?
English Area Coordinator: | think that the inductive training method increases participation,
while the deductive form approach supports interaction between students.

9. Fernanda Noboa: How do you assess students’ grammar understanding in the institution?
English Area Coordinator: About of myself, | asses writing tests, class activities and all the
work.

10. Fernanda Noboa: Do teachers combine deductive and inductive approaches? How?
English Area Coordinator: Yes, | consider that teachers combine deductive form and inductive
form. The deductive form when they give the lesson to students, and the inductive training
method is when they need to guide for a reflection time and also the work that they give to
students.

Noboa: Okay, that's all. Thank you for your collaboration.

English Area Coordinator: Many thanks. Thank you.
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Appendices 6 Interview with Teacher Celeni Torres

Fernanda Noboa: Good morning, teacher. My name is Fernanda Noboa. | am a student at the
Universidad Técnica del Norte. This is an interview for my curriculum integration work. This
interview aims to obtain information from the point of view of teachers about grammar teaching,
deductive and inductive approaches in EFL classes in six grades at the Unidad Educativa Ciudad
de Ibarra.

Teacher Celeni Torres: Good morning, Fernanda. It's a pleasure to help you answer questions.
Fernanda Noboa: Thank you, teacher. Let's get started.

1. Fernanda Noboa: What advantages do you see in deductive grammar teaching for 6th
graders?

Teacher Celeni Torres: | think it is fast and clear. Children understand quickly and can start
practicing writing way.

2. Fernanda Noboa: What challenges do teachers face with deductive approaches?

Teacher Celeni Torres: Lessons can become boring. Children just memorize the rules, without
using the natural language.

3. Fernanda Noboa: What advantages do you see in inductive grammar teaching?

Teacher Celeni Torres: It's fun and like again. Children discover the rules by themselves, using
examples, so they remember it better.

4. Fernanda Noboa: What difficulties do students face with inductive grammar learning?
Teacher Celeni Torres: It can be confusing for some children. You need more time to find the
rules and you might feel frustrated.

5. Fernanda Noboa: Which approach do teachers seem to prefer? Why?

Teacher Celeni Torres: Much prefers the deductive approach because children learn best

through games and activities, and not through long explanations.
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6. Fernanda Noboa: How do you decide which approach is more suitable for a lesson?
Teacher Celeni Torres: It depends on the topic. If the rule is very difficult, I use deductive. If
it's easy, | let them discover it.

7. Fernanda Noboa: How does students’ age influence the grammar teaching method?
Teacher Celeni Torres: At 11 years old, children have very short attention spans. They need
action, images and dynamic activities, not abstract rules.

8. Fernanda Noboa: How do grammar teaching approaches affect student participation?
Teacher Celeni Torres: Deductive makes them passive learners, and the inductive makes them
talk, play and participate much more.

9. Fernanda Noboa: How do you assess students’ grammar understanding in the institution?
Teacher Celeni Torres: | use it deductively, but most of the time I look at how I talk and write
the class activities.

10. Fernanda Noboa: Do teachers combine deductive and inductive approaches? How?
Teacher Celeni Torres: Yes, we do it. First, they play and seek partners. Then, | explain the
rules clearly. To fix any errors, the deductive method is used.

Fernanda Noboa: Okay, thanks. Thank you, teacher, for your collaboration.
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Appendices 7 Tool for disseminating the proposal
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Appendices 8 Photos of the outreach process
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