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Resumen

Este estudio analiz6 la influencia del Aprendizaje Basado en Proyectos en las habilidades
de comprension auditiva del inglés en estudiantes de 4.°, 5.° y 6.° ano de Educacion General
Basica en la Unidad Educativa Particular “Jezreel” en Quito. La investigacion identifico
inicialmente las percepciones de los estudiantes y sus niveles base de escucha mediante pruebas
diagnosticas y encuestas antes de la implementacion del modelo. Posteriormente, se examinaron
los cambios en la comprension auditiva tras la intervencion pedagdgica, comparando los
resultados obtenidos en un pre-test y un pos-test para medir el progreso lingiiistico. Ademas, el
estudio evalu¢ las actitudes y experiencias de los alumnos respecto a la metodologia PBL a
través de encuestas y listas de verificacion de observacion, centrandose en el desarrollo de la
autonomia y la motivacion intrinseca. Finalmente, se exploraron las percepciones de los docentes

sobre la ejecucion del PBL y su impacto real en el aula mediante entrevistas semiestructuradas.

Los resultados del pos-test demostraron un aumento en la decodificacion auditiva y la
reduccion de la ansiedad lingiiistica por parte de los estudiantes evaluados. Como solucion, se
disend la guia metodoldgica “PBL-Listen”, la cual articula diversas propuestas y tematicas con
insumos didacticos especificos para los grados. Se concluye que el PBL influye positivamente en
la comprension auditiva al transformar la escucha pasiva en un proceso comunicativo, auténtico

y motivador, validado por los docentes como una estrategia sostenible y eficaz.

Palabras clave: Aprendizaje basado en proyectos, comprension auditiva, inglés

como lengua extranjera, adquisicion de una segunda lengua



Abstract

This study analyzed the impact of Project-Based Learning on English listening
comprehension skills among Year 4, 5 and 6 pupils in the General Basic Education program at
the ‘Jezreel’ Private School in Quito. The research initially identified students’ perceptions and
their baseline listening levels through diagnostic tests and surveys prior to the implementation of
the model. Next, the evolution of the comprehension of listening after the pedagogical
intervention was analyzed. To measure the linguistic progress, a comparison was made between
the results obtained in the pre-test and the post-test. Besides, the pupils’ attitudes and experiences
towards the PBL approach were also assessed through surveys and observation checklists, with
special focus given to the development of autonomy and intrinsic motivation. Finally, semi-
structured interviews were used to investigate the teachers’ perception of the implementation of

PBL and its actual impact in the classroom.

The post-test results revealed an increase in auditory decoding and a decrease in language
anxiety in the students evaluated. Therefore, the methodological guide “PBL-Listen” was created
as a solution, articulating different proposals and topics with specific didactic inputs for the
grades. The study concluded that PBL has positive effects on listening comprehension by making
the process of listening from passive to communicative, authentic and motivating, and it was

confirmed by teachers as a sustainable and effective strategy.

Keywords: Project-Based Learning (PBL), Listening comprehension, English as

a Foreign Language (EFL), Second language acquisition.
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Introduction

21st-century education faces the challenge of modernizing teaching methods to meet the
demands of foreign language acquisition. Listening comprehension is a core skill in English
language learning, as it enables students to interpret, respond, and participate in real
communicative situations. However, in Ecuador, this skill is often underdeveloped due to
methodological limitations and insufficient exposure to the language in authentic contexts.

In this regard, Project-Based Learning (PBL) emerges as an active and innovative
methodology that fosters meaningful learning through the completion of student-relevant
projects. This strategy not only promotes motivation and collaborative work but also enhances
communicative skills such as listening comprehension by integrating authentic materials,
technology, and real-world contexts (Bell, 2010; Thomas, 2000) . Through PBL, students are
exposed to situations where they must understand oral instructions, collaborate with peers, and
present outcomes that involve the practical use of English. Consequently, PBL strengthens
listening comprehension and contributes to students’ holistic development.

This research specifically investigates the Use of Project-Based Learning to Improve
Listening Comprehension in English among fourth, fifth, and sixth-grade students at Unidad
Educativa Particular “Jezreel” in Quito during the 2025-2026 scholar year. Listening
comprehension is a critical yet challenging skill in English as a Second Language (ESL), often
hindered by traditional didactic methods where knowledge is acquired in a passive way. (Maros
et al., 2023; Thomas, 2000). PBL offers a more active learning environment where students must
interpret and process auditory information to achieve project goals and present realistic

outcomes.
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Given that primary education levels show significant sensitivity to these instructional
methods, this study explores how a transition to a student-focused model can enhance students'
ability to understand English in a meaningful context (S. T. Ahmad et al., 2023; Zhang & Ma,
2023). Ultimately, the project aims to demonstrate that PBL not only improves technical
language skills but also fosters sustained engagement and a more positive attitude toward the
learning process.

Problem Description

In the context of teaching English as a foreign language in educational institutions in
Ecuador, one of the main challenges identified is the effective development of listening skills in
students in “Educacion General Basica”.

The problem in the Ecuadorian educational context lies in the persistent gap between the
demands of globalization and the actual communicative proficiency of students. Some research
indicates that approximately 86% of students struggle significantly with auditory skills, while
76% face general difficulties in listening to and developing the language (Garcia & Bravo,
2017).

This deficiency is primarily rooted in the continued use of “obsolete” and traditional
teaching methods, such as grammar-translation and behaviorist models, which focus on passive
knowledge acquisition rather than active communication (Loor et al., 2018). Furthermore, as
English is a foreign language in Ecuador, students have virtually no exposure to it outside the
classroom, making school their only contact point (Garcia & Bravo, 2017).

Logistical constraints exacerbate the issue: many institutions suffer from overcrowded
classrooms (40—45 students), a lack of specialized listening laboratories, and poor connectivity;

many teachers lack updated certifications in modern methodologies, leading to routine classes
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that cause student disinterest; and, consequently, students fail to reach the proficiency levels
required by international standards, necessitating a shift toward active models like PBL to bridge
this pedagogical divide (Loor et al., 2018).

Specifically, fourth, fifth and sixth grade students of the Unidad Educativa Particular
“Jezreel” have difficulties to understand spoken instructions, to identify key words in basic
conversations or to follow simple dialogues in English. This situation negatively affects their
achievement in the subject and progression in other language skills.

During classroom observations and informal conversations with teachers, it was evident
that students often get frustrated in the face of the listening exercises due to the inability to
understand the general meaning of the message or find the details. Additionally, the materials
used in the class are not always motivating or contextualized to the children’s interests which
contribute to low participation during listening activities. This situation is aggravated by the
scarce incorporation of active methodologies that promote meaningful learning.

So it is necessary to rethink the pedagogical strategies used in the teaching of English,
searching for alternatives that promote motivation, active participation and the real development
of language skills especially in listening comprehension. An innovative option that has proven
effective in various educational contexts is PBL, which allows students to collaboratively
construct knowledge and apply it to real life situations.

This problem is limited to the English language area at the Educacion General Basica,
specifically in grades four, five, and six, at the Unidad Educativa Particular "Jezreel", located in
Ecuador. The study will focus on analyzing the difficulties students face in developing English
listening comprehension, as well as on the implementation of strategies based on the Project-

Based Learning approach to improve this skill.
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Justification

Today, to succeed in education and career, knowing a foreign language, especially
English, is very important. However, the development of effective listening comprehension skills
is one of the most resilient problems faced by EFL (English as a Foreign Language) learners in
Ecuador. However, students are not actively and meaningfully involved in authentic language
input through conventional approaches (Gilakjani & Sabouri, 2016). Therefore, it is necessary to
look for new pedagogical strategies that promote greater student participation and the
development of receptive language skills in real contexts.

PBL is an exciting alternative that encourages collaboration, creativity and authentic use
of language. PBL involves students in real-world, complex projects that require sustained
engagement and critical thinking to promote deeper learning” (Thomas, 2000). PBL engages
students in real world tasks and encourages meaningful interaction with the target language so
that listening skills can be developed more naturally and effectively (Beckett & Slater, 2005).
The application of the PBL in Fourth, Fifth and Sixth Grade students of the Unidad Educativa
Particular “Jezreel” of Quito, is due to the urgency of methods that respond to the cognitive
development of the students and the need for education of the 21st century.

The rationale for this research is not only the possible academic gains but also the
broader implications for the quality and equity of education. As Tsiplakides and Fragoulis (2009)
argued, PBL can promote autonomy, motivation and deeper learning in language classrooms. The
improvement of listening comprehension based on PBL can contribute to better communication
skills, learner autonomy and a more inclusive learning environment, especially in multilingual
and multicultural classrooms. Moreover, this study responds to national and institutional

priorities aimed at raising English proficiency among basic education learners (Ministerio de
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Educacion del Ecuador, 2016), thus supporting long-term educational goals and future
opportunities for students.
Objectives
General Objective

To analyze the influence of Project-Based Learning on English listening comprehension
skills in 4th, 5th, and 6th -year students of Educacién General Basica at Unidad Educativa
Particular "Jezreel" in Quito.
Specific Objectives

¢ To identify students’ perceptions and baseline listening comprehension levels before
PBL implementation through diagnostic tests and surveys.

¢ To examine changes in students English listening comprehension after the PBL
intervention by comparing pretest and post-test results.

e To assess students’ attitudes and experiences regarding the Project-Based Learning
methodology through surveys and observation checklists.

¢ To explore teachers’ perceptions of Project-Based Learning implementation and its

impact on student listening comprehension through semi-structured interviews.
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Chapter I: Theoretical Framework

1.1 Acquisition of English as a Foreign Language

For this study, it is important to begin by explaining how the dynamics of learning, or
more precisely, the acquisition of a new language, can be understood from a theoretical
pedagogical perspective.

Therefore, one of the most influential theoretical frameworks in second language
acquisition is Krashen’s Monitor Model, which comprises five main hypotheses: the Acquisition-

Learning, Natural Order, Monitor, Input, and Affective Filter hypotheses (Pauzan, 2024):

Figure 1

Krashen's Second Language Acquisition Theory

The
acquisition-
learning
hypothesis

The
affective
filter
A\ hypothesis

. order
Second I\ hypothesis
Language .
Acquisition
(SLA)Theory

N\

The input
hypothesis

Note. Adapted from Learning, Language, and Literacy as Entities for Empowerment and
Equality: A Case Study of Three Adolescent Indigenous Ixil ELs, by L. Penton, 2019, Educating

for a Just Society (pp. 31-49), Association of Literacy Educators and Researchers.
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The Acquisition-Learning hypothesis distinguishes between subconscious acquisition, as
a natural process similar to how children learn their first language, and conscious learning, which
involves formal instruction and rules. The Input hypothesis is central to this model and posits
that students acquire language primarily through “comprehensible input” slightly above their
current proficiency level. The Affective filter hypothesis suggests that emotional factors such as
high anxiety, low motivation, or lack of self-confidence can act as a mental block, preventing
comprehensible input from reaching the language acquisition device (Ibarra & Guaman, 2025;
Pauzan, 2024). This is also stated in official documents from the Ministry of Education, which
emphasize that the primary need for a low-anxiety classroom environment in English teaching.
In this setting, instructors provide meaningful, relevant language exposure rather than relying

solely on tedious grammar drills (Ministerio de Educacion del Ecuador, 2016).

Similar perspectives can be found in the “Behaviorist model”, rooted in the work of
psychologists like Skinner, which explains language acquisition as a process of habit formation
through stimulus, response, and reinforcement (Kadau, 2022). This theory stresses repetition,
training and drills to make the linguistic behaviors internalized. There are often rewards for

correct answers, and punishments, or negative feedback, for incorrect ones.

In contrast, in constructivism students learn actively, constructing their knowledge based
on previous experiences. In this approach, the teacher is not limited to knowledge transfer, but
plays an essential role in providing support and guidance to the learning process, thus leading to

an improved understanding of the subject (Ministerio de Educacion del Ecuador, 2016).

Constructivism has given rise to new methodologies such as Project-Based Learning, in
which students work on real-world problems, developing their collaborative skills and critical

thinking. (Ammaneswari, 2023).
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Other perspectives, such as the “Interaction” and “Output Hypotheses,” expand the
understanding of language acquisition by highlighting the social and performative aspects of
communication. Long’s Interaction Hypothesis argues that the negotiation of meaning, where
interlocutors restructure their conversation to resolve misunderstandings, provides the most
effective data for language development; complementing this, Swain’s Output Hypothesis
suggests that receiving input is not enough; students must be “pushed” to produce language to
recognize gaps in their linguistic knowledge and move from purely semantic to syntactic
processing (Sung Park, 2002). The theoretical significance of these theories implies that English
instruction should prioritize collaborative activities, such as role-plays and group work, which
force students to use the target language in a natural, functional way (Ghafar et al., 2023; Peras

& Turano, 2024).

Finally, the Theories of “Multiple Intelligences” and “Sociocultural Theory” offer
additional important ideas for individualized and social learning processes.
For example, Gardner’s multiple intelligences theory suggests that people have different
cognitive profiles such as linguistic, musical or spatial. Hence, teachers should diversify their
teaching methods by using tools such as literature, film or music to engage these different

spheres of the mind (Ahmad, 2020).

Vygotsky’s concept of the Zone of Proximal Development (ZPD) is a foundational pillar
for understanding the effectiveness of Project-Based Learning (PBL) and the development of
listening comprehension, as it redefines learning from a solitary act to a collaborative,

sociocultural process (Ibarra & Guaman, 2025).

Figure 2

Vygotsky's Zone of Proximal Development (ZPD) theory.
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Zone of proximal
Development — ZPD.
What needs to be done to

mthle;:;n & take the learner where he
needs to be.

Note. The ZPD is defined as the gap or disparity in achievement between what a learner can
accomplish independently and what they can achieve with the assistance of a more

knowledgeable peer or teacher. Adapted from Ismail et al. (2024).

This theory posits that instruction is most effective when it targets this “zone” rather than
focusing on skills the student has already mastered or those that are too far beyond their current
reach (Kokotsaki et al., 2016). PBL is built on the constructivist principle that learners achieve
goals through social interactions and the sharing of knowledge; so interaction with others serves
as the “basic source for learning,” allowing students to internalize new concepts through

collective dialogue and debate (Ministerio de Educacion del Ecuador, 2016).

In PBL, the teacher acts as a facilitator rather than a lecturer, providing what Thomas
(2000) defines as “scaffolding” or temporary supports like models, coaching, or breaking down
complex tasks to help students navigate challenging investigations; as students become more

competent, this assistance is gradually removed, leading to increased learner autonomy (Peras &

Turano, 2024).
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There is also importance in collaborative dynamics; group work in PBL facilitates the
negotiation of meaning, where students of varying proficiency levels support one another. This
creates an environment where everyone can function at higher levels of thinking by making

connections that would be difficult to form in isolation (Thao & Long,2022).
1.2 Listening Comprehension

Listening comprehension is a fundamental skill in foreign language acquisition because it
serves as the primary medium for acquiring a new language and supports the development of
other skills like speaking, reading, and writing (Thao & Long, 2022); also, it could be described
as the “foundation” of language learning, naturally developing faster than other macro-skills and

acting as a threshold for determining communicative competence (Nazarieh et al., 2022).

Furthermore, listening comprehension is the most frequently used mode of human
communication and is essential for accessing knowledge in lectures, media, and daily social
interactions (Thao & Long, 2022). Moreover, despite being historically overlooked as a passive
skill, listening is now understood as a complex, active process of constructing meaning from a
stream of sounds. It is inherently difficult because it requires the listener to focus on selected
aspects of aural input while simultaneously coordinating various cognitive functions (Nazarich

et al., 2022)

According to the Input Hypothesis, acquisition only proceeds when learners are exposed
to language data that they can understand, specifically input that is slightly above their current
proficiency level, making comprehensible input viewed “As the sine qua non for SLA (Second

Language Acquisition)” (Park, 2002, p. 13).
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This complexity is further characterized by three interconnected and recursive stages:
perceptual processing (attending to sounds in echoic memory), parsing (transforming words into
meaningful mental representations in short-term memory), and utilization (associating new
information with existing knowledge stored in long-term memory) (Nazarieh et al., 2022; Thao

& Long, 2022).

What makes listening a particularly complex skill is the multiple variables that can hinder
comprehension in real time. Factors such as a high speech rate are especially problematic, as
they leave learners with inadequate time to process information and often cause them to miss the
beginning of utterances (Lopez et al., 2025). Complexity also arises from the lack of
correspondence between how words are written and how they are pronounced, as well as the use
of reduced forms and abbreviations by native speakers. Additionally, unfamiliar accents and
vocabulary gaps can trigger high levels of anxiety, which increase the affective filter and prevent
input from reaching the language acquisition centers of the brain. Consequently, mastering this
skill demands the strategic use of both linguistic and background knowledge to decode and

interpret messages effectively (Thao & Long, 2022).

Also, the theoretical framework for listening comprehension defines it not as a passive
reception of sound but as a complex, active, and dynamic process involving various
interconnected stages; at a theoretical level, these stages are categorized into cognitive
processing models, the metacognitive pedagogical cycle, and the instructional sequence used in

the classroom, as described by Nazarieh et al., (2022):
1.2.1 Cognitive Processing Stages

According to Anderson’s (1985) model, the brain processes auditory information through

three recursive stages:
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Perceptual Processing. The listener focuses on acoustic signals stored temporarily in
echoic memory, paying attention to phonemes, keywords, and contextual cues to begin meaning
construction (Nazarieh et al., 2022).

Parsing. In this stage, words are transformed into meaningful mental representations
within the short-term memory. Factors such as linguistic knowledge and topic familiarity
determine the effectiveness of this processing (Nazarieh et al., 2022).

Utilization. The listener relates the new information to prior knowledge stored in long-
term memory to finalize the construction of meaning and achieve a specific communicative
purpose (Nazarieh et al., 2022).

1.2.2 The Metacognitive Pedagogical Cycle

To help students regulate their own learning, researchers like Vandergrift proposed a
cycle that shifts listening from a mere test to a developmental process (Nazarieh et al., 2022):
Planning. Occurs before listening; students set goals, activate background knowledge,

and mentally organize how they will approach the task (Cueva & Diaz, 2026).

Monitoring. Performed during the task, students supervise their comprehension in real
time, using known words to guess the meaning of unknown ones and adjusting their
interpretation if errors are noticed (Cueva & Diaz, 2026).

Evaluation. A retrospective reflection where students assess their satisfaction with their
level of comprehension and identify what they might do differently in future tasks (Cueva &
Diaz, 2026).

1.2.3 Instructional Flow in the Classroom
The Ecuadorian national curriculum and related studies often organize the teaching of

listening into a process-oriented sequence (Ministerio de Educacion del Ecuador, 2016):
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Pre-Listening. Focused on prediction and hypothesizing based on titles, images, or

“paratexts” to reduce anxiety and activate schemata (Ministerio de Educacion del Ecuador,

2016).

While-Listening. Students engage with the audio (often through multiple replays) to

identify main ideas or specific details (Ministerio de Educacion del Ecuador, 2016).

Post-Listening. A critical phase where students use the knowledge acquired to perform

communicative tasks, such as role-plays, oral reports, or discussions, thereby integrating

listening with oral production (Abreus & Haro, 2019).

Table 1

Summary of Theoretical Stages for Listening Comprehension

Perspective Stage

Description

Key Focus

Cognitive Perceptual

Parsing

Utilization

Metacognitive Planning

Initial focus on sounds and

phonetic cues in echoic memory.

Words are converted into mental
representations using short-term

memory.

Linking input with background
knowledge in long-term

memory..

Setting goals and activating prior

knowledge before the task.

Discrimination of sounds.

Language units.

Meaning construction.

Strategy preparation.
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Monitoring Real-time monitoring and
correction of comprehension

CIrors.

Evaluation Retrospective analysis of task
performance and strategy

efficacy.

Instructional ~ Pre-listening Brainstorming and predicting

content to prime the listener.

While-listening  Active engagement with the

audio to grasp the gist or specific

data.

Post-listening Using the understood content for

production (speaking/writing).

Self-Regulation.

Reflection.

Motivation & scaffolding.

Information processing.

Skill integration.

Source: Own elaboration

1.3 Listening Comprehension Instruction in Ecuador

The current state of English listening comprehension instruction in Ecuadorian

educational institutions is characterized by a significant reliance on traditional methods, such as

the grammar-translation and behaviorist models, which often lead to student disinterest (Garcia

& Bravo, 2017; Loor et al., 2018). While the national curriculum recognizes listening as a highly

complex process and recommends the use of “Information and communication technologies”
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(ICT) and authentic materials, research suggests these guidelines are not consistently

implemented (Loor et al., 2018; Ministerio de Educacion del Ecuador, 2016).

In this regard, studies in Ecuador, such as the one by Abreus and Haro (2019), have found

that nearly 54% of classes do not use authentic audiovisual materials, such as films or series.

This despite the fact that both students as well as teachers know that they have the
capacity to improve their skills in language. For this reason, the work of Garcia and Bravo
(2017) has shown that a large majority of students between 76% and 86% have a great difficulty

with auditory skills and are at a basic level of proficiency.

Specifically, some critical gaps have been identified that impact on the effective
development of listening skills. First, pedagogical and cognitive factors have been described;
because there is an underutilization of metacognitive strategies, such as planning, monitoring,
and evaluation, which are essential for navigating complex auditory information(Cueva & Diaz,
2026); also students often show a better command of perceptual skills, like phonetic
discrimination, but face marked difficulties with global and inferential comprehension, such as

identifying main ideas or following the logic of oral texts (Jumbo & Celi, 2026).

A second set of factors relates to infrastructure and resource scarcity. For example, many
public institutions suffer from overcrowded classrooms (frequently 40 to 45 students), which
prevents teachers from providing individualized attention or managing active listening tasks
effectively. Furthermore, there is a widespread lack of specialized listening laboratories, poor
internet connectivity, and insufficient access to authentic, culturally relevant materials (Loor

etal., 2018).
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Another significant gap exists between teachers' awareness of modern strategies and their
actual classroom practice; for example, studies such as Vifian et al. (2025) have shown that while
65% of teachers recognize the value of music in teaching English, only 12% incorporate it
systematically into their lessons. Factors of this kind have also revealed a lack of skills among
English teachers in modern methodologies and in up-to-date training on integrating technology

or metacognition into the listening process (Ibarra & Guaman, 2025).

Finally, there are factors related to contextual limitations: because English is taught as a
foreign language in Ecuador, students have minimal exposure to the target language outside the
classroom, making school the only point of contact for many (Garcia & Bravo, 2017).
Additionally, listening is often taught in isolation rather than integrated with other
communicative skills, which prevents students from applying their lexical knowledge to real-

time listening tasks (Jumbo & Celi, 2026).

At the normative and curricular levels, the Ecuadorian Ministry of Education establishes
English as a mandatory subject in public institutions from the second grade of Basic General
Education (EGB) through the third year of Baccalaureate. The national curriculum is built upon

five core principles (Ministerio de Educacion del Ecuador, 2016):

e Communicative language approach,

¢ Content and language integrated learning (CLIL).

e International standards aligned with the Common European Framework of Reference
for Languages (CEFR).

¢ Thinking skills.

e Learner-centered approach.
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These principles mandate that language be learned as a tool for interaction rather than a
static body of grammatical knowledge.

Instruction is organized into five curricular threads, with the second thread, Oral
Communication, specifically integrating listening and speaking as a holistic process. The
curriculum defines listening “as a highly complex process in which the listener must activate
schema, infer, predict, construct meaning, and use short- and long-term memory functions almost
simultaneously”’(Ministerio de Educacion del Ecuador, 2016, p. 259). Normative guidelines
emphasize that listening is a receptive but active skill, moving away from outdated models of
passive perception to one of dynamic meaning construction.

For students in the sub-levels of Bésica Elemental and Basica Media (that is, the 4th, 5th
and 6th grades), the curriculum employs a “Branching Approach” to proficiency. 4th grade they
should be at Pre-Al.1 level, and for 5th and 6th grade they go towards A1.2 level, with the aim
of being at A2 level by the end of 7th grade. To this end, MINEDUC advocates the use of ICT
and authentic resources such as songs, podcasts and short films to expose learners to a variety of
examples of spoken English and real language use.

The curriculum also fosters the development of metacognitive strategies such as
planning, monitoring and evaluating, so that students can self-regulate their own listening
comprehension. The focus on learner autonomy is intended to equip Ecuadorian students with
the strategies they need to become independent, self-motivated, lifelong learners. Normatively,
this is supported by “School Projects”, which provide a formal space for PBL, allowing English
to serve as a vehicle for interdisciplinary inquiry and the development of skills such as

innovation and collaboration (Ministerio de Educacion del Ecuador, 2016).



30

1.4 Definition, Characteristics, and Principles of Project-Based Learning

PBL is defined as a student-centered pedagogical model that organizes instruction around
complex tasks centered on challenging questions or problems (Thomas, 2000). Derived from the
philosophical tradition of Pragmatism and John Dewey’s principle of “learning by doing”
(Tsiplakides & Fragoulis, 2009, p. 113), PBL shifts the focus from simple memorization to the
practical application of knowledge in everyday life. It is built upon three core constructivist

principles:

e Learning is specific to a given context
e Students are actively involved in the process

¢ Goals are achieved through social interaction and the sharing of understanding

(Kokotsaki et al., 2016).

Unlike traditional teacher-led instruction, PBL requires students to engage in inquiry-
based learning over extended periods, culminating in a realistic product or presentation that

reflects their new understanding (Thomas, 2000).

The methodology is defined by five basic criteria that differentiate it from traditional
lessons. The first is centrality: projects are the center of the curriculum around which students
encounter core concepts, rather than peripheral illustrations that are tacked on after a lecture.
The second is the driving question, which must be carefully constructed so that students are
challenged to grapple with underlying conceptual principles. Third, Projects should incorporate
constructive investigation, a process of inquiry and resolution with a specific goal that develops
new skills or understanding. Fourth is autonomy, in which projects are student-driven rather than

scripted or teacher-led. Finally, realism is essential; projects must embody authentic
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characteristics, such as real-life challenges and audiences, providing a sense of utility beyond the

classroom (Kokotsaki et al., 2016; Thomas, 2000).

PBL is often compared to other active methodologies but it has its own features that make
it stand out. Both project- and problem-based learning emphasize collaboration to reach a
common goal, but the ultimate goal differs, with problem-based learning emphasizing the
learning process itself, while PBL requires a tangible end product or artifact (Kokotsaki et al.,
2016). PBL affects critical skills such as higher-order thinking, effective communication, and
self-regulated learning beyond technical knowledge (Zhang & Ma, 2023). By pursuing a driving
question, students are motivated to explore interrelated problems, which improves their ability to
solve real-world challenges and to cooperate with others. Research indicates that PBL has a
significant positive effect on academic achievement and affective attitudes, helping to reduce

anxiety while increasing student interest and engagement (Adilah, 2023).

Figure 3

The Procedure of Project-Based Learning for Teaching STEM.
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Note. A model proposed for carrying out the PBL procedure in teaching. Adapted from STEM
Education Research in Indonesian Elementary Schools: A Systematic Review of Project-Based
Learning, by M. Imaduddin, S. Sholikhati, and M. In’ami, 2021, ELEMENTARY: Islamic

Teacher Journal, 9(2),201-228.

Specifically, the process by which PBL can be effectively applied in English language
teaching is illustrated in Figure 2 and follows six systematic steps designed to engage students in

authentic investigation and knowledge construction (Imaduddin et al., 2021).
1.4.1 Inquiry

The project begins with a meaningful problem to be solved or a “driving question” that
provides an intellectual purpose and sparks student curiosity. This question should be open-ended
and relevant to students' real-life contexts, ensuring they struggle with the subject's underlying

conceptual principles as they pursue a solution (Muttahidah & Zen, 2023).
1.4.2 Planning

In this phase, the teacher acts as a facilitator, assisting students in developing project
procedures and identifying necessary resources. Students exercise autonomy by making
decisions regarding their project design, creating project titles, and determining the methods they
will use to investigate their chosen topic (Kokotsaki et al., 2016). The planning stage often

includes an “entry event” to orient students toward the project's requirements (Adilah, 2023).

Create a Schedule. Students and teachers collaborate to establish a project timeline or
work schedule. This activity is crucial for developing life skills such as self-management and

time management (Muttahidah & Zen, 2023). Effective scheduling involves coordinating with
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other subjects and building in flexibility, such as a 20% “overrun” period, to ensure the project
can be completed on time despite unforeseen challenges (Kokotsaki et al., 2016).

1.4.3 Creation

As students work on their projects, the teacher is responsible for monitoring progress and
tracking each group's development. This is a dynamic stage in which the teacher provides
scaffolding, supports students as they encounter and debug errors, and monitors the “negotiation
of meaning” during peer interactions (Adilah, 2023). The goal is to assist students in completing

their product while maintaining the project's educational focus (Imaduddin et al., 2021).
1.4.4 Presentation

Once the project work is complete, the focus shifts to the finished product or “concrete
artifact” (Adilah, 2023; Kokotsaki et al., 2016). Assessment in PBL is authentic and
multidimensional; it includes grading students' work according to predetermined criteria or
rubrics. This stage often involves a public presentation or “reporting” session where students

share their findings with the class or a wider audience (Muttahidah & Zen, 2023).

1.4.4 Reflection

The final stage involves a retrospective reflection on the entire learning process. Students
and teachers discuss whether the initial goals were achieved, identify errors, and suggest
improvements for future projects. This “culture of revision” ensures that students not only
complete a task but also understand what they have learned and how their skills have evolved

through the experience (Thomas, 2000).

1.5 PBL in Language Teaching and the Development of Language SKkills
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Now then, in the specific context of foreign language teaching, PBL is adapted by
shifting the instructional focus from the rote memorization of grammar rules to inquiry-based

learning centered on real-world experiences (Adilah, 2023).

The application of PBL in language classrooms tends to be quite well organized in terms

of structure, mainly following these stages:

¢ Planning (identifying a project title and driving question)
e Implementing (peer collaboration to build the project)

e Presenting the final product and evaluating both the process and outcome.

Also, in foreign-language contexts, this methodology is applied through the use of
authentic materials and the creation of a final product. The process is usually encouraged starting
from driving questions and tasks; projects are organized around challenging questions that
require students to struggle with underlying conceptual knowledge (Thomas, 2000); in this
regard, authors point out examples of language specific projects include creating multimedia
documentaries, parody TV shows, or conducting gallery walks and public exhibitions (Jaya et al.,

2018; Kokotsaki et al., 2016).

Also, this methodology tends to pursue the integration of Media; teachers adapt PBL by
integrating authentic audiovisual resources, such as podcasts, films, news broadcasts, and songs,
as the primary sources of language input. These materials expose students to natural speech
patterns, diverse accents, and real-world language use, which are often missing from scripted

textbooks (Nuralisa et al., 2025).

There is also a collaborative component, as PBL encourages the negotiation of meaning

through “two-way” information exchanges between peers, which has been shown to promote
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acquisition more effectively than “one-way” teacher-led instruction (Sung Park, 2002;

Tsiplakides & Fragoulis, 2009).

As for the impact on linguistic skills, PBL facilitates the natural integration of the four
macro skills (listening, speaking, reading, and writing), rather than teaching them in isolation.
Research, such as the one carried out by Zhang and Ma(2023), indicates that PBL contributes
significantly to academic achievement, creative thinking, and self-regulated learning; also, the
study by Ammaneswari (2023) shows that it helps students move from being passive recipients
to becoming active actors of their own education. Affective benefits have also been described; by
engaging in interesting and autonomous activities, students experience a lower affective filter
(reduced anxiety) and increased self-confidence, particularly in their ability to use the target
language in communicative scenarios (Jaya et al., 2018; Ministerio de Educacion del Ecuador,
2016).

Regarding the specific impact on listening comprehension, it is often an overlooked or
“passive” skill that becomes a dynamic, active process under PBL (Nazarieh et al., 2022). For
example, there are measurable improvements. Experimental studies in Ecuador have shown that
incorporating active strategies, such as music, within a structured pedagogical framework can
lead to a 28% increase in listening comprehension (Vifian et al., 2025). Other studies have found
evidence of metacognitive development, as PBL catalyzes metacognitive strategies, encouraging
students to use planning, monitoring, and evaluation to decode messages and helping them

identify and mitigate comprehension breakdowns in real time (Cueva & Diaz, 2026).
1.6 The Impact of PBL on Motivation, Autonomy, and Meaningful Learning

For authors such as Zhang and Ma (2023), it is clear that PBL functions as a

transformative catalyst for deep learning by replacing passive rote memorization with a complete



36

learning process centered on challenging, authentic questions. This cognitive mechanism,
defined as centrality, ensures that the project is not a secondary activity but the center of the
teaching strategy through which students encounter essential concepts; by grappling with a
“driving question,” students are forced to struggle with underlying conceptual principles, moving

far beyond superficial recall to construct sophisticated new understandings.

This cognitive transformation occurs because true PBL requires “constructive
investigation”, a goal-directed process of inquiry and resolution that involves active knowledge
building rather than simple repetition (Thomas, 2000). So, students develop a conceptual
understanding and higher-order thinking skills that are significantly more flexible and applicable

to novel real-world situations than the inert knowledge produced by traditional didactic models.

The impact on emotional motivation is primarily caused by the fundamental mechanism
of realism and the strategic alignment of tasks with students’ genuine personal interests.
Moreover, this works because engaging with “interesting real-world problems” leads students to
experience significantly greater curiosity, a foundational component of intrinsic motivation
(Adilah, 2023). This psychological sense of purpose is further enhanced when students work
toward a “concrete artifact”, that is to say, a final product or presentation that represents their

new understanding and provides a tangible sense of utility (Kokotsaki et al., 2016).

Furthermore, PBL creates a “low anxiety” environment that effectively reduces the
“affective filter” because when students feel safe to take risks and learn from missteps through a
“culture of revision” and feedback, their self-confidence, self-esteem, and self-efficacy increase
significantly, fostering a “mastery-oriented mindset” (Thomas, 2000; Tsiplakides & Fragoulis,

2009).
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Student autonomy is systematically fostered through a deliberate transfer of control from
the teacher to the learner, positioning students as the “Independent implementers of their own
education”( Ammaneswari, 2023, p. 4148). This pedagogical mechanism requires students to set
their own goals, plan complex procedures, and manage their time relatively autonomously over
extended periods (Kokotsaki et al., 2016). Such responsibility directly promotes self-regulated
learning, as students must constantly monitor their own progress, identify gaps, and evaluate
their own outcomes. PBL also facilitates agentic engagement, a dimension where students
contribute constructively to the flow of instruction and collaborate with peers to negotiate
meaning (Quoc & Hoang, 2022). This social interaction is a critical cognitive pillar, as it enables
the sharing of understanding and the development of intelligence through collective, rather than

isolated, problem-solving.

Ultimately, these diverse mechanisms collectively prevent superficial learning by
emphasizing mastery-focused goal orientations over mere task completion. While traditional
models often lead students to pursue simple performance goals, PBL encourages a focus on
learning for deep understanding (Thomas, 2000; Zhang & Ma, 2023). This depth is strengthened
by the integration of interdisciplinary knowledge and the use of technology as a cognitive tool,

helping students to synthesize complex data (Quinay & Briones, 2024).
1.7 Conditions for the Effectiveness of PBL in Listening Comprehension

For PBL to work in improving listening comprehension of primary students, there must
be a convergence of some pedagogical, contextual and emotional conditions to change the

classroom from a site of passive reception to active inquiry.

The main pedagogical condition concerning the teaching conditions is the

implementation of a metacognitive cycle, which presupposes explicit teaching of planning,
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monitoring and evaluation (Cueva & Diaz, 2026; Mero et al., 2024). Research conducted in
public institutions in Ecuador shows that students often pose problems with goal-oriented
listening, so it is a prerequisite for teachers to lead students to set specific goals before beginning
an activity (Cueva & Diaz, 2026). Furthermore, instruction must balance didactic modeling with
independent inquiry (Kokotsaki et al., 2016). Teachers should provide “cognitive modeling” by
thinking aloud to illustrate effective strategies for decoding sounds and interpreting meaning

(Ennis et al., 2022).

Another critical condition is the integration of authentic audiovisual materials that are
“graded and adapted” for students; these materials, such as songs, cartoons, and podcasts, must
align with the curriculum and provide cultural insights to bridge the gap between the classroom
and real-world application (Abreus & Haro, 2019). For students in the EGB Media sub-level
(grades 5-7), projects should move beyond simple sound imitation to focus on listening for gist,
details, and context-based inference (Ministerio de Educacion del Ecuador, 2016). Finally,
assessment must be formative and authentic, utilizing rubrics, self-evaluation, and peer feedback

to help students regulate their own learning (Kokotsaki et al., 2016)

The physical and institutional context also plays a decisive role. For PBL to succeed, the
classroom must be a “literacy-rich environment” where student productions, posters, and labels
are displayed to reinforce auditory input with visual support (Ministerio de Educacion del
Ecuador, 2016). Therefore, the institution must p infrastructure, such as smart boards and stable
internet access, that enables students to access a wide range of English varieties even if they lack
access to technology at home. It is important to remember that in this context, such conditions
are essential, given that in many Ecuadorian settings, schools serve as the only point of contact

with English (Loor et al., 2018).
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Furthermore, curriculum alignment is essential. Projects must be central to the
curriculum, not peripheral “enrichment” activities, ensuring that students encounter core
conceptual principles through their project tasks (Thomas, 2000). Institutional support from
school management is a prerequisite for teacher persistence in implementing these time-intensive
models (Kokotsaki et al., 2016). As for the variation, although it depends on many other factors,
research suggests that for high school and upper primary levels, a project duration of 9 to 18

weeks is optimal for achieving deep learning outcomes (Zhang & Ma, 2023).

Emotionally, the most vital condition is the reduction of the affective filter (anxiety,
boredom, and fear) by creating a “non-threatening” and “low-anxiety” environment; primary
students are naturally more flexible and less inhibited, and this must be leveraged by praising
effort and allowing “playful moments” where they can explore their English potential (Ministerio
de Educacién del Ecuador, 2016). Also, student choice and voice are mandatory; allowing
learners to select project topics or materials based on their interests fosters intrinsic motivation

and a sense of ownership (Kokotsaki et al., 2016).

Finally, there are some social elements to consider. PBL requires high-quality
collaborative group work. A specific condition identified for maximum effectiveness is a group
size of 4 to 5 students, which facilitates interaction while ensuring individual accountability
(Zhang & Ma, 2023). Teachers must also proactively manage social equity and power relations
within groups to prevent proficient students from dominating the interactions, ensuring that all

learners have equal opportunities for agentic engagement (Kokotsaki et al., 2016).
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Chapter I1: Methodology
2.1 Research Methodology
2.1.1 Research Approach

This study aims to analyze how the PBL methodology can improve English listening
comprehension in fourth-, fifth-, and sixth-grade students of general basic education at the
“Unidad Educativa Particular Jezreel”. To do this you need a clear, structured and coherent

research methodology.

For this purpose, a mixed methods approach (qualitative and quantitative) has been
chosen, which allows to address the phenomenon from a comprehensive perspective. According
to Creswell and Plano (2017), the mixed-methods approach is a combination of the descriptive
richness of the qualitative approach and the objectivity and generalizability of the quantitative
approach. This approach is relevant because it seeks both to analyze the effects of PBL in terms
of measurable outcomes and to understand teachers' and students' perceptions of the

implementation of this methodology.
2.1.2 Research Method/Design

A quasi-experimental design with pretest and posttest was used, without random
assignment. The experimental group worked under the PBL methodology, and the control group
continued working with the traditional methodologies. The design allowed to compare the results
and find out whether there was a significant improvement in listening comprehension as a
consequence of applying the project. As Sampieri et al. (2014) mention, the quasi-experimental
design is suitable for educational contexts where the random assignment of groups is not always

possible, which is often the situation in educational institutions.
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2.1.3 Techniques and Instruments

Multiple data collection techniques were employed, selected for their validity, reliability,
and applicability to the school context:

e Structured surveys for students: Designed to identify their study habits, motivation
level, and perception of listening comprehension.

 Semi-structured interviews with teachers: To gain a deeper insight into their experience
applying PBL and their opinions on its effectiveness.

« Diagnostic tests (pretest and posttest) were used to measure listening comprehension
levels before and after the intervention. Standardized or previously validated tests were sought to
ensure the reliability of the results.

e Checklists: These allowed for the observation of student participation, comprehension,

and collaboration during project development.

The survey will be given to a sample of students in fourth, fifth and sixth grades. The
student questionnaire was comprised of closed questions with a five-point Likert scale. The items
were categorized into 3 sections: motivation, listening comprehension perceptions, and opinions
on the teaching methods employed in class. The data produced by this instrument were

quantitative and were compared with the qualitative data collected during the study.

In addition, three English teachers from the institution attended the semi-structured
interviews. The interview questions were designed to explore their teaching practices, students’
participation in English lessons, exposure to spoken English and their views on the
implementation of active methodologies, in particular Project-Based Learning (PBL). Interviews

will be audio-recorded after obtaining consent and then transcribed for later thematic analysis.

2.1.6 Process
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The research process unfolded in the following stages to ensure scientific rigor and
systematicity:

« Initial diagnosis: Application of the pretest and surveys to students to establish a
baseline.

e Project design: Development of three interdisciplinary projects with a clear focus on
developing listening comprehension.

e Project implementation: Intervention over eight weeks in the experimental group,
implementing PBL activities.

« Final assessment: Administration of the posttest and gathering of additional data
through surveys and interviews.

 Data analysis and interpretation: Treatment of the quantitative and qualitative date

obtained.

o Writing conclusions and recommendations: Formulation of study findings and
recommendations.

A small group of students was used in a pilot test before the main intervention to check
that the instructions were clear and materials worked.

2.1.7 Sample Identification

The sample comprised 60 fourth-, fifth-, and sixth-grade students from the General Basic
Education level at “Unidad Educativa Particular Jezreel”. Two parallel groups were selected for
each grade, with one assigned to the experimental group and the other to the control group. The
selection was non-probabilistic and purposive, with students chosen for accessibility and

relevance to the study, as justified by research methodologies used in educational contexts
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Chapter II1: Analysis and Interpretation of Results
This chapter presents the results and analysis of data collected to evaluate the influence of
PBL on the English listening comprehension skills of fourth-, fifth-, and sixth-grade students at

“Unidad Educativa Particular Jezreel”.

To achieve the research objectives, a quasi-experimental design was used with a non-
probability, intentional sample of 60 students. The participants were divided into two parallel
groups: the experimental group, trained by the PBL methodology, and the control group, taught

by traditional methods.

Mixed-methods approach explored baseline levels, post-intervention progress and
experiences of students and teachers. The data was obtained using the following specific

instruments:
1. Diagnostic Tests (Pre-test and Post-test).
2. Structured Surveys.
3. Observation Checklists.
4. Semi-Structured Interviews.

The next sections detail the quantitative and qualitative findings derived from these

instruments.
3.1 Results and Analysis of the Diagnostic Tests (Pre-Test and Post-Test)

The results of the first assessment tool are presented below. The data have been organized
into separate tables for each group (N=30 each), showing the number of students (f) and the

percentage (%) who answered each item correctly on the pre-test and post-test.

3.1.1 Diagnostic Test Results for the Control Group
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Figure 4

Diagnostic Tests (Pre-Test).

Pre-Test correct answers %

17%

= QA1 = QA2 = QA3 QB1 =QB2 =QB3 =mQB4

Source: Own elaboration
Analysis

Based on the data in Figure 4, there is a contrast between general comprehension levels
(Part A) and retention of specific details (Part B) on the control group's pre-test. Students
demonstrated better performance on the multiple-choice questions focused on global
understanding. The identification of the character (QA1) was most successful with a 60%
success rate, followed by the setting of the conversation (QA2) at 50% and the main topic (QA3)
at 40%. Performance is also down in the details and short answers part (Part B). Items QB1
(30%) and QB2 (33%) are limited in terms of extracting explicit data such as time or materials.
Finally, the lowest levels of performance are achieved in the interpretation and main purpose,

where QB3 and QB4 receive 20% and 17% correct answers respectively.

Figure 5
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Post-Test Results

Post-Test correct answers %

23%
|

m QA1 "QA2 =QA3 =(QBl1 =QB2 =QB3 =QB4

Source: Own elaboration
Analysis

The control group's post-test results reveal a slight upward trend across all items. General
comprehension (Part A) remains the group's main strength. Character identification (QA1)
slightly increased to 63%, while the setting of the conversation (QA2) and the main topic (QA3)

rose to 57% and 47%, respectively.

In the specific details section (Part B), a marginal improvement is also evident. Explicit
information retrieval increased slightly, with item QB1 reaching 37% and QB2 rising to 40%.
Similarly, the more complex interpretive items, QB3 and QB4, experienced minor growth,

moving up to 27% and 23%, respectively.

3.1.2 Diagnostic Test Results for the Experimental Group
Figure 6

Results from Experimental Group on the Diagnostic Tests (Pre-Test).
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Pre-Test correct answers %

17%

a

= QA1 =QA2 =QA3 =(QBl1 =QB2 =QB3 =QB4

Source: Own elaboration
Analysis

The experimental group's pre-test results establish a baseline comparable to the control

groups, with a clear distinction between macro- and micro-comprehension skills.

The highest success rates were achieved by students in terms of general understanding
(Part A). Character recognition (QA1) scored 57%, and identifying the main setting (QA2)
scored 53%, and determining the core topic of the conversation (QA3) scored 43%. Performance
drops significantly on the part dealing with specifics and interpretation (Part B). It was difficult
to find explicit items such as times and materials and the accuracy rates for QB1 and QB2 were
only 27% and 30%, respectively. The most obvious shortcomings were in more advanced
comprehension tasks, with the highest being the ability to assess instructions (QB3) at 23% and

to understand the main purpose of the conversation (QB4) at 17%.

Figure 7

Post-Test Results for the Experimental Group



47

Post-Test correct answers %

63%

S
| (

73%

= QA1 = QA2 = QA3 QB1 =QB2 =QB3 =mQB4

Source: Own elaboration

Analysis

The experimental group's post-test results reveal a substantial surge in listening
comprehension proficiency across all evaluated items. In general comprehension (Part A), the
students achieved near-mastery levels.

Character recognition (QA1) reached 90%, and the setting (QA2) and main topic (QA3)
identification were at an impressive 87% and 83% respectively. More importantly, the current
deficiency of extracting specific details and interpreting content (Part B) was successfully

reduced.

Explicit data retrieval had a remarkable turnaround with item QB1 climbing to 73% and
QB2 to 80%. Moreover, there was a dramatic growth in complex listening tasks. Evaluating
instructions (QB3) rose to 70%, and inferring the core purpose (QB4) rose to 63%. This upward
shift highlights the positive impact of the PBL methodology on reinforcing advanced auditory

discrimination and deep comprehension skills.



48

3.2 Results and Analysis of the Structured Surveys (Pre-Test and Post-Test)

For this questionnaire, survey data from students administered on a Likert scale were
consolidated for analysis. The figures below show the combined percentages and frequencies of
students who selected the positive indicators (“Frequently” and “Always”) on the pre-test and
post-test.

3.2.1 Structured Survey Results for the Control Group
Figure 8

Pre-test Results for the Control Group on the Structured Survey.

Pre-Intervention (Freq + Always)

53% 37%

&

23%

43%

30% 27%

47%

mjtem1 =ltem2 Item 3 ltem4 mltem5

mltem6 mltem7 mltem8 mltem9 mltem 10

Source: Own elaboration
Analysis

The control group's pre-intervention structured survey results reveal students' initial
perceptions of English listening and PBL. Students showed moderate to low levels of confidence
and motivation in standard listening tasks. Only 37% liked listening to English (Item 1) and

general comprehension (Item 2) and motivation (Item 4) were the lowest scoring items at 23%
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and 27% respectively. 43% ask for help if they have difficulty (Item 3) but only 33% feel

confident in recognizing familiar words (Item 5).

In contrast, the initial interest for project-based learning was much higher even without
any exposure to a formal PBL intervention. Half of the students (50%) liked learning by projects
(Item 6) and 53% wanted to continue learning with this methodology (Item 10). This suggests a
more positive and accepting baseline attitude to collaborative project work (Item 7: 47%) than to

traditional listening activities.

Figure 9

Post-Test Results for the Control Group on the Structured Survey.

Post-Intervention (Freq + Always)

40%

' 26%
43%

30%

50%

40%

33%

mjtem1 =ltem2 Item 3 ltem4 =mltem5

mltem6 mltem7 mltem8 mltem9 mltem 10

Source: Own elaboration

Analysis
The control group's post-intervention structured survey results show no significant
changes relative to their baseline. Perceptions surrounding general English listening remained

low. A slight increase was observed in students who enjoy listening to English (Item 1: 40%)),
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general classroom comprehension (Item 2: 26%), and listening motivation (Item 4: 30%).
Meanwhile, the asking for help (Item 3: 43%) and finding familiar words (Item 5: 36%) were
almost the same as the pre-test values, showing no big change in learning confidence.

In terms of project-related items, metrics decreased slightly or remained flat due to lack of
a structured PBL implementation. The liking of projects (Item 6) was slightly lower at 46% and
the perceived learning efficiency in a project (Item 8) was 33%. Active participation (Item 9:
40%) and the desire to continue with project work (Item 10: 50%) remained stable though
unimproved. These results confirm that conventional instruction did not produce meaningful
changes in students' attitudes toward listening or active project engagement.
3.2.2 Structured Survey Results for the Experimental Group
Figure 10

Pre-Intervention Results for the Experimental Group on the Structured Survey.

Pre-Intervention (Freq + Always)

33%

56%
20%
40%
40%
33%
46%

mjtem1 =ltem2 Item 3 ltem4 mltem5

mltem6 mltem7 mltem8 mltem9 mltem 10

Source: Own elaboration

Analysis



The experimental group's pre-intervention reflects an initial attitude profile that closely
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mirrors the control group. The students were obviously lacking in confidence and motivation for

the traditional English listening items. Only 33% said they liked to listen to English (Item 1).

The baseline scores for general classroom understanding (item 2) and motivation for
listening (item 4) were the lowest at 20% and 26% respectively. However, only 30% felt

confident in recognizing familiar vocabulary (Item 5), and 40% asked for help when they

experienced difficulties (Item 3).

Also, students were naturally more interested in active and collaborative learning
structures from the beginning. More than half of the participants (53%) expressed an intrinsic
interest in learning through projects (Item 6) and 56% stated they would like to continue with

this style of education (Item 10). This positive disposition towards group interaction (Item 7:

46%) and a project-based dynamic demonstrates a receptive attitude, setting the perfect stage for

the implementation of structured PBL interventions.

Figure 11

Post-Intervention Results for the Experimental Group on the Structured Survey.

Post-Intervention (Freq + Always)

96% /6%
60%

83%
80% '
70%
86% 73%

mjtem1l =ltem?2 Item 3 ltem4 mltem5

mjtem6 mltem7 mltem8 mltem9 mltem 10
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Source: Own elaboration
Analysis

The experimental group's post-intervention structured survey results demonstrate a
positive shift in student perceptions across all ten indicators following the implementation of the
PBL methodology. Students reported increased listening confidence and motivation. Those who
enjoy listening to English (Item 1) surged to 76%, while general classroom comprehension (Item

2) and motivation (Item 4) both increased markedly, reaching 60% and 70%, respectively.

In addition, a large proportion of them (83%) now actively seek help when they have
trouble understanding something (Item 3) and feel confident in recognizing familiar words and

phrases (Item 5) (73%).

The effect on project based indicators was even more pronounced, showing an
overwhelming approval by the students. Most participants (90%) preferred project-based
learning (Item 6) and 96% strongly expressed their desire to continue with this learning approach
(Item 10). 86% reported that they learnt better listening skills in a project structure (Item 8), and

80% reported that they learnt better collaborative group work (Item 7).
3.3 Results and Analysis of the Observation Checklists.

3.3.1 Observation Checklist Results for the Control Group.

Table 2

Results of the control group on the observation checklists.

No. Observed Criterion YES NO Commonly Observed Behaviors

(Observer Comments)




Actively participates
in listening activities
(answers questions,

takes notes).

Follows spoken
English directions
from the teacher or

other students..

Demonstrates
comprehension of
audio by performing

certain tasks

Collaborates
effectively with the
group, listening to
peers' ideas in

English.

Uses oral English
(even basic) to
communicate task or

audio ideas.

33%

43%

27%

13%

10%

67%

57%

73%

87%

90%

Participation was largely passive. Only a
small number of students regularly

volunteered to answer text questions..

The students often required the teacher to

translate directions into Spanish before

they could begin working..

High rates of errors on blank completion
of workbook. Many left blank or copied

spaces from classmates.

The traditional layout limited peer
collaboration. During group work,
interaction was conducted entirely in

Spanish.

Production was minimal, restricted to
single-word responses (“yes”, “no”,

“teacher”) rather than conceptual

communication.
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6 Remains attentive and 40%  60% Students easily lost focus during the
focused during second playback of the audio. Side
listening activities. conversations in Spanish were common.

Source: Own elaboration
Analysis

The behavioral data collected from the control group show the disadvantages of the
traditional teacher-centered listening comprehension instruction. It was found that 90.0% of the
students did not use the basic spoken English in the tasks (question 5) and 86.7% could not
cooperate in the target language (question 4). These results reveal the isolation of students in the

traditional classroom structure.

Since the audio recordings from the textbook lack immediate, practical context, students
struggle to maintain their attention (60.0% answered “No” to item 6). Furthermore, the heavy
reliance on Spanish translations for basic instructions (item 2) indicates that students’ auditory

processing largely filters through their L1.

3.2.1 Observation Checklists Results for the Experimental Group.
Table 3

Results of the Experimental Group on the Observation Checklists.

No. Observed Criterion YES NO Commonly Observed Behaviors
(Observer Comments)
1 Actively participates in 87% 13% Students showed high engagement, taking
project-related listening structured notes or utilizing graphic

activities. organizers to plan their project steps.
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2 Follows oral instructions in 90%
English given by the teacher

or peers during the project.

3 Demonstrates comprehension  80%
of project audio by

completing specific tasks.

4 Collaborates effectively with ~ 83%
the group, listening to peers'

ideas in English.

5 Uses oral English (even 70%
basic) to communicate task

or audio ideas.

6 Remains attentive and 87%
focused during listening

activities.

10%

20%

17%

30%

13%

Students actively decoded multi-step
English instructions because they needed
them to advance their physical project

build.

High success rate in translating audio
content into practical project choices (e.g.,
drawing layout or selecting materials

based on video tips).

Excellent peer-to-peer listening dynamics.
Students leaned on each other to clarify

what they had collectively heard.

While code-switching to Spanish still
occurred, students actively integrated
target-language vocabulary into their

discussions of project goals.

High focus levels observed. The
collaborative, hands-on nature of the
project kept students anchored to the

acoustic data.

Source: Own elaboration

Analysis
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Initial observations of the experimental group indicated that 90.0% of students
successfully followed the oral instructions in English (item 2), and 83.3% demonstrated effective
collaborative listening behaviors among peers (item 4). These results demonstrate that PBL does
improve classroom dynamics by transforming passive listeners into active participants in

communication.

This cycle of listening, discussing, and creating improved their concentration levels
(86.7% answered “Yes” to item 6). It also led to a significant reduction in communication
anxiety, enabling 70.0% of the young students to take risks and use spoken English to complete
their tasks (item 5). In short, the results of the observation confirm that when listening is linked
to a practical project goal, elementary school students develop a greater capacity for selective

and sustained auditory attention.
3.4 Results and Analysis of the Teacher Interview.

3.4.1 Theme 1 Results: Current Listening Practices and Challenges Faced by Students (Q1,
02, & 06).

This paper analyzed the initial situation regarding the teaching of listening
comprehension in English as a foreign language at the school, as well as the cognitive barriers or

limitations observed by the teachers.

Table 4

Results of the teacher interview, Theme 1.

Main topic Core Findings

Reliance on traditional Teachers often use audio accompaniments and textbooks, sometimes

methods supplemented with YouTube videos or songs.




57

L1 Interference and Students struggle to process continuous speech, immediately getting
Anxiety frustrated and demanding Spanish translations.

Decoding speed Young students lack the processing speed to decode natural accents or
deficits rapid shifts in conversation.

Source: Own elaboration
Analysis

The results for Topic 1 provide a direct explanation for the low initial scores observed in
the students’ pre-tests. Prior to the study, listening comprehension instruction at the school was
primarily passive, relying almost entirely on the text. This pattern has created an artificial
learning environment in which students perceive listening comprehension as an assessment task

rather than an active decoding process.

In the context of Ecuadorian basic education, this approach causes high levels of
cognitive anxiety. As explained by one of the interviewed teachers when young students learning
English as a foreign language encounter an unknown word, their defense mechanism is usually

to shift their attention and ask for the word to be translated to their first language (Spanish).

This shows how a dependency persists, blocking the development of “top-down”
listening comprehension strategies (using contextual cues or inferring meaning) and forcing

students to rely heavily on “bottom-up” processing (trying to decode each sound separately).
3.4.2 Theme 2 Results: PBL Perceptions, Motivation, and Benefits (Q3, 04, & Q5).

This theme captures teachers' practical experiences with Project-Based Learning, detailing

its impact on student engagement and classroom challenges.
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Table 5

Results of the teacher interview, Theme 2

Main topic Core Findings

Real knowledge During the interviews, the teachers indicated that they had minimal
PBL experience with PBL in a formal setting; previous attempts consisted

mainly of isolated activities rather than a detailed, ongoing framework.

Intrinsic Beyond the PBL experience, the teachers did recognize that linking
motivation surge listening comprehension tasks to a practical project objective radically

changes students’ attitudes and reduces their anxiety.

Classroom Beyond the benefits PBL may offer, the teachers also recognized that

management _ _
applying active teaching methods with young children requires extensive

support and can lead to burnout in planning.

Source: Own elaboration
Analysis

The teachers’ perceptions reveal a consensus that true PBL shifts the pedagogical focus
from learning methodologies based solely on “rules” to the use of language to achieve an

authentic goal.

This change in operation reduces the “affective filter” i.e., students’ attention moves from

the fear of failing an abstract test to an intrinsic desire to make progress on their project.

This active involvement explains the increase in sustained attention seen in the

experimental group behavioral checklist. However, teachers also showed a critical and realistic



59

view of the limitations of active methodologies in elementary education, highlighting the need

for teacher training, structural resources, and strategies for managing the classroom.

3.4.3 Theme 3 results: Instructional Design, Resource Selection, and Development (Q6 & Q7)

This theme evaluates how auditory materials are chosen and how the assessment of

listening comprehension has changed through the integration of PBL.

Table 6

Results of the teacher interview, Theme 3.

Main topic Core findings

Selection of As the teachers reported the selection of resources has moved from
resources based on  generic audio files from the curriculum to very specific multimedia
context. resources, with visual components, and selected for their relevance in

the real world.

Shift to formative ~ Assessment shifted from summative, binary (right/wrong) worksheets to

assessment. ongoing observations of performance.

Source: Own elaboration

Analysis

This topic highlights an evolution in the way classes are designed and assessed. In
traditional methods, listening comprehension assessment is product-oriented, measuring only the
outcome of listening comprehension. This format often obscures the exact point at which a
student lacks comprehension. The implementation of PBL, however, enabled teachers to utilize a

process-oriented formative assessment model. During the project teachers were able to assess



listening comprehension in action using tools such as observation checklists, observing spatial
orientation, following of the steps given in spoken English, and peer negotiation. The selection
criteria for audio resources were also updated to include materials specifically designed for the

classroom.

60
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Chapter I'V: Proposal
4.1 Proposal Title

PBL-Listen: A guide for enhancing English listening comprehension through project-
based learning in basic general education.
4.2. Rationale

The results of this study confirmed that primary EFL students at Unidad Educativa
Particular Jezreel experience cognitive blockages, passive disengagement, and auditory
comprehension barriers under traditional learning methods. In the Ecuadorian educational
context, English listening has historically been treated as an isolated, product-oriented evaluative
task, relying heavily on mechanical “fill in the blank™ textbook exercises (Garcia & Bravo, 2017;
Loor et al., 2018).

This approach fails to foster decoding strategies, leaving students highly anxious and
dependent on first language translation to process basic acoustic input. Furthermore, while
English teachers recognize the potential of active student centered methodologies, they face
limitations regarding specialized listening resources and suffer from lesson planning fatigue
when attempting to design authentic, communicative activities from scratch (Ibarra & Guaman,
2025).

4.3. Theoretical Foundations

The structural design of this guide is grounded on a constructivist paradigm, viewing the
young learner not as a passive recipient of linguistic data, but as an active agent who constructs
meaning through contextualized, social interactions (Maros et al., 2023).

To address auditory processing, the proposal is theoretically anchored in Stephen

Krashen’s Monitor Model (Pauzan, 2024). Specifically, it operationalizes the “input hypothesis”
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by providing visually supported, authentic multimedia resources (Sung Park, 2002; Abreus &
Haro, 2019). Simultaneously, by embedding listening tasks within collaborative, hands-on
project milestones rather than on their own tests, the guide targets the “affective filter
hypothesis”, lowering language induced anxiety and fostering intrinsic motivation (Pauzan,
2024; Tsiplakides & Fragoulis, 2009).

Additionally, the guide's collaborative framework is built upon Vygotsky’s Sociocultural
Theory and the ZPD, utilizing peer to peer negotiation of meaning as the primary source of
language acquisition (Ismail et al., 2024). Finally, to optimize cognitive processing, the
instructional sequence of each project session is aligned with Anderson's cognitive processing
stages: perceptual processing, parsing, and utilization; and Vandergrift's metacognitive
pedagogical cycle, ensuring that students actively plan, monitor, and evaluate their own listening
strategies in real time (Nazarieh et al., 2022; Cueva & Diaz, 2026).

4.4. Proposal Objectives
4.4.1. General Objective

To design a practical guide based on PBL to improve English listening comprehension
skills in fourth, fifth, and sixth-grade students of Educacion General Bésica at Unidad Educativa
Particular “Jezreel”.

4.4.2. Specific Objectives

« To establish three interdisciplinary project modules with a clear focus on the oral
Communication curricular thread of the national English curriculum.

« To provide English teachers with step by step instructional sequences and process

oriented formative assessment tools.
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« To integrate visually supported audiovisual resources that stimulate top down cognitive
listening processes and reduce performance anxiety.

« To foster learner autonomy, self-regulation, and collaborative group dynamics through
active project driven tasks.
4.5. Beneficiaries

The primary direct beneficiaries are the students of fourth, fifth, and sixth grades of
General Basic Education at Unidad Educativa Particular “Jezreel”. Additionally, the English
language teachers of the institution are direct beneficiaries. Indirectly, this proposal benefits
Unidad Educativa Particular “Jezreel” as an institution. Parents are also indirect beneficiaries.
4.6. Content of Guide
Table 7

Summary of the Content of the Proposal Guide

Unit & Project Title Driving Core Listening Final Product Suggested
Grade Question Resource / Artifact Duration
Unit 1: The Magic How canwe QR code audio  "Meet Our 3 Weeks
4th QR design an clips (short Class" Digital (9 Hours)
Grade Classroom interactive descriptions) &  Audio Gallery

(Target: listening simple hobby (Mural poster

Pre- game to audios. + QR codes).

Al.l) discover the

unique traits
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Unit 1:

5th

Grade

(Target:

ALl

Unit 1:
6th

Grade

(Target:

Al.2)

Time-

Hackers

Audio

Diaries

Jezreel's On-

Air Talents

of our

classmates?

How can we
create an
audio
schedule to
help other
children
organize their
daily habits

effectively?

How can we
broadcast a
radio
program
showcasing
the diverse
skills and
emotional
management

of our peers?

Audio escape
room recorded
stories & routine
narrative audio

clips.

Short podcast
interviews &
ambient
discipline-
specific sound

effects.

"ADayin My 3 Weeks

Life" (9 Hours)
Collaborative

Podcast

Episode.

"Jezreel's Got 3 Weeks

Talent" (9 Hours)

Interactive

Audio Show.
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Unit 2:

4th

Grade

(Target:

Pre-

ALl

Unit 2:
5th

Grade

(Target:

ALl

Unit 2:
6th

Grade

The Talking
Healthy

Lunchbox

The Gym-
Coach Audio

Tracks

Mind and
Body Audio

Medics

How can we  Interactive
build an grocery lists &
audio-guided audio mystery
lunchbox recipes.

menu to

promote

nutritious

snacks at

recess?

How can we  Dynamic fitness
produce an audio

English audio commands &
workout track enthusiastic

to guide our  sports
schoolmates  broadcasts.
through a

physical

break

session?

How can we  Children's
design an public service

audio public  announcements

The Talking 3 Weeks

Healthy (9 Hours)
Lunchbox

Guide

(Interactive

display box).

"Active Kids" 3 Weeks
Workout Audio (9 Hours)

Track.

"Healthy 3 Weeks

Minds, Happy (9 Hours)

Lives" Social




66

(Target:

Al2)

Unit 3:
4th

Grade

(Target:

Pre-

ALl

Unit 3:
5th

Grade

(Target:

ALl

Jezreel's
Talking

Audio-Zoo

The Green-
Bin Audio

Inspectors

service
announcemen
t to help our
peers manage
academic

stress?

How can we
create an
interactive
audio nature
book to teach
younger kids
about wildlife

conservation?

How can we
invent an
audio-guided
recycling
station to
teach the
school

community to

& guided
breathing audio

tracks.

Nature
soundscapes &
oral animal
physical
descriptions in

English.

Audio recycling
dialogues &
peer recorded

proposals.

Awareness
Radio

Campaign.

"Jezreel's
Talking Audio-
Zoo" Digital

Big Book.

The Interactive
"Green Bin"
Prototype
(with attached

audio device).

3 Weeks

(9 Hours)

3 Weeks

(9 Hours)
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Unit 3:

6th

Grade

(Target:

Al.2)

Unit 4:
4th

Grade

(Target:

Pre-

ALl

The Eco-

Warriors

Podcast

Network

The Junior

Audio Tour

Guides

separate
waste

correctly?

How can we
broadcast an
ecological
audio-series
to pitch
sustainable
community
solutions to
school

directors?

How can we
build a
singing audio
map to guide
English-
speaking
children
through the

wonders of

National
Geographic
Kids
documentaries
&
environmental
verbal

presentations.

Pre-recorded
English oral
direction maps
& local culture
audio

descriptions.

"Save the 3 Weeks
Planet" Eco- (9 Hours)
Podcast Series.

"Discover 3 Weeks
Tena" Kids' (9 Hours)
Interactive

Audio Map.
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Unit 4:

5th

Grade

(Target:

ALl

Unit 4:
6th

Grade

(Target:

Al.2)

Festivals of
the World
Audio

Museum

The
International
Travel

Agency

our

hometown?

How can we
set up a live
audio-guided
museum
corner
displaying
the most
fascinating
world

festivities?

How can we
manage a
simulated
travel expo
booth to pitch
international
vacation
packages to
foreign

visitors?

Festive audio
riddles with
varying accents
& traditional
costume

dictations.

Airport
loudspeaker
announcements
& children's

travel vlogs.

"Global
Celebrations"
Live Audio

Exhibition.

The "Global
Tour Guides"
Interactive

Travel Stands

& Expo.

3 Weeks

(9 Hours)

3 Weeks

(9 Hours)
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Source: Own elaboration

4.7. Description of Guide

The guide is a specialized instructional handbook designed for the cognitive and social
development of primary school EFL learners. The guide is structured into three progressive
modules that match the cognitive levels of EGB 4th, 5th, and 6th grades. Rather than treating
listening as a passive test, each module is organized around a real world driving question that
students must resolve with classmates. The core of the guide is that students cannot complete
their physical final product without actively decoding, processing, and negotiating the oral
English inputs provided in each phase.

Every lesson inside the guide follows a three-step process-oriented listening model:

1. Pre-listening or initial activity: This focuses on activating mental schemas, providing
visual support, and preparing vocabulary to reduce students’ anxiety and prepare them for
listening comprehension strategies.

2. During listening or active inquiry: Here, students listen several times to multimedia
resources adapted to their level. They use guided graphic organizers to identify specific details or
general ideas, working in groups of 4 to 5 students to share their understanding of the task at
hand.

3. After listening or applying what they have learned: Students immediately use the

information they’ve analyzed to design, build, or present the results of their project.
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aUnit 1>
eet Our Clas

Digital Audio Gallery

d

Identity, Routines, and Self-Expression

Core Listening Sub-skill: Phonemic discrimination,
identification of explicit personal data, and sequencing

markers

urricular Matrix Unit 1 m
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UNIT 1: MEET OUR CLASS — DiGiTAL AUD:iO
GALLERY

LESSON 1. MYSTERY STUDENT ‘
Listening Focus: Listening for personal information

and identifying classmates.

LESSON 2. QR AUD:iO HUNT
Listening Focus: Listening to QR code recordings to

identify students and classroom information.

LESSON 3. LiSTENiNG BiNGO
Listening Focus: Recognizing vocabulary and key details

through an interactive bingo game.

LESSON 4. MATCH THE VOiCE
Listening Focus: Identifying speakers by matching voices

with student avatars or profiles.

LESSON 5. DiGiTAL AUD:iO GALLERY (FiNAL
PROJECT)

Listening Focus: Listening to classmates' audio
presentations and interacting with the Digital Audio Gallery.



Unit 1: 4th Grade Project

({ GRADE 4 « PRE-A11 } N
The Magic QR Classroom
Driving Question: How can we design an interactive
listening game to discover classmates' unique traits?
Innovative Listening Activities:
QR Code Audio Hunt: Scan codes to play ultra-short
descriptions, finding key traits to fill a response sheet.
Listening Bingo: Play audio clips of kids describing
hobbies to match the corresponding flashcards.

C @

[ PBL PROCESS & PRODUCT ]

Final Delivery

Project Process: Students plan and write a short 3-line
presentation script using visual aids. They record their

own voice using a classroom electronic device.
Final Product:

"Meet Our Class” Digital Audio Gallery: A large physical poster
in the classroom featuring cartoon avatars of each child next
to a OR code linkina to their self-recorded audio.
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/-/\f»—»_\/\‘ QQQOOOOOO%%O
l/ PBL Stage \ R

\ Inquiry Student Silhoutt
N ,\,__//

. Questions Cards

ACTiViTY 1 ‘
MYSTERY STUDENT

’
o?boooooogh

Description

Stadents listen 10 @ first qudio o collect clues about o
mpstery student using question cards. Then, they listen
t0 o second oudio where 3 characters Introduce
themselves. Pinally, stadents compare the Information,
Identity the mystery student, and Justify thelr answers |

STUDENT SILHOUVETTE

= Who is our mystery student? =

L 4

' Identify the Mystery Student! !

Look at your clues.
Who Is the mystery?

based oa the lstening clues.

CLUES

(o f N
B
Py
Does the student Is the student a boy|
wear glasses? or agirl?
[ Yes [ Boy
[INo [ Girl
a \ Qhotdouthcm:du)
like?

Whatis the student | | /Prowing
Searinot [] Reading
[ Blue shirt g“‘“"
(] Pink jacket
[l Black hoodie p
"] Black jacket
\Blacklacket ) )
(( Y C—REFLECIOR T Q C— @ )

Think and answer

1. Which clue helped you the most?-Draw or write

2. Was it easy or difficult? - Circle you cnswer

Hy Easy “G)® Dificeult
u .

3. Why is listening carefully important?-Choose and circle

@ |2

B
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ACTiViTY 2
QR AUDiO HUNT

o Materials .m
QRCOdCS Students scon QR codes cround the dessroom
cnd listen to short cudio descriptions of
Tablests/ Cellphones different avatars. They listen to the qudios twice
wWorksheet ond complete @ worksheet by identifying key
information such os nomes, hobbies, and
Headphones .
J J

V] s““m‘::q“ 8 m:cvovme:rme ‘@-m:::: () Answer the  d

questions
+
T TTEEEE T T T -\‘
\@meE®  ALAN || @SS BRITHANNY | | ‘@c=e”  EMILY
| 1How old is Alan? 1 2J1 How old is Brithanny? : X 1. How old is Emily?
: Mo mis W1 ECEE W oy g W ¥W 17 mis M
| %2 What is his favorite fi 1 2.What Is her favorite foodd 2.What Is her favorite food?
[ ! 5
@y & @ sy D! & s
! 3.What is his favorite :' 3.What s her favorite : 3.What Is her favorite
subject? |: subject? ' subject?
.t ‘ " _» Q ' iy
2w @ T & 2 i ® =
"= = ) il ww om
HE - 1 8
\\ __________ - /

SELF REFLECTION
(B =] {———T] )

BT— — {————Y )

1 How did yo1doin the 2.What was easy for me?
activity? , 3.What did I learn?
B Sconthe QRcode
W Greor E Answer the questions

.M@ B Understand the g
w information

= lcandobetter! ==




ACTiViTY 3
LiSTENiNG BiNGO

Materials
Stodents recetve @& Mago cord wih differves
Audio avolers sndé charscteriatics. The tescher plege
ort oudle Gescriptons, ond stodents Beten
1.Listen carefully Bingo cards corefully ® ientify the correct ovatar. They
2.Find the correct picture -~ Markers s Rt TR T
3.Put an X on the picture *—b - ;‘"‘"m‘m
your hear
4.Get four picturesin a
row and shout BINGO! My Bingo Card

el

) : f =y
I 1.Which avatar did you hear first? :

'2 A A
|

| 2which description was the most
: difficult? Why?

!
| How did you do today?

'On @ @

' Ilistened [listened most Ineed more
verywell of the time practice

: () men carntony 9 (] rentity worss Q
| O &9 Onex
i

A .

|
3.Did you complete your bingo card?
[ id ! bin, d?

%  —® b
[

o ononononononononanon o

[ AR .

|
|
|
|
|
| l1can..
|
|
|
|
4



ACTiViTY 4 @ |
MATCH VOiCE  |I" .
PBL Stage /

11331331333

1333333333
Instructions Group Members

1.Listen carefuly.
2.Walk to the correct

profile card.
3.Discuss with your ‘

e Pdmm to a description.
4.Explain why you walk to the correct profile card.

chose that person. in groups why they

person

[ 4

@ ’ Step 1: Listen to the Description
Listen to the audio. What does the person do, like or feel?

................

Listen to the description and walk to the profile
card you think is correct. Put a when your group agrees

12— - ' P Bk st sl b -~
X . ' ! X
! ' 15 yearsold !
' 10yearsold ! X Y !
: Likessoccer | : Likes music :
' Good at Math : » Good at Math '
' 1
: Feelshappy ' : Feels excited )
N an G AN SR GE A Eb @S BN ah Gn S 4N en an ’ S . S - e - - e e e P
Step 3: Discuss with your group Step 4: Present your Answer
! Why did you choose that person? : ! Tell the class which person you :
' '
1+ Write your : [ choose and why. :
: ' : WE CHOOBE -.cciossrscasssisicisisosmminse '
! . I Because. .
' ' ' 1
\ ' ' '



PBL Stage 4, Materials
+ Reflection ' Microphone
Tablets
QR Code
Profile card

Step 1. Write my Short Script
Write a short introduction about yourself
Hello! My name ls,__I
Iam....eee.. .yearsold
My favorite food is.................... - |
My favorite subject is................... :

Step 3. Create my QR Code
After recording your audio
Generate your QR code

Step 5. Share with my Classmates

Walk around the classromm
Scan your classmates QR code
Listen to their recordings

| ACTiViTY 5
iGITAL AUDIO GALLERY |

Step 2.Practice and Record
Practice your script with your partenr

Speak loudly
Record your audio

\
[
[
Read clearly ;o
[
[
I
using the tablet 1

- — - - - - -

Step 4. Create my Profile Card

Draw yourself or 1 pos

F L

1
I
1
0 hamainn I
1
I
I
I

paste your answer

2 e

D ety e

-—-—-----,

* SELF REFLECTION *

/l wote vy gt

Today I..

n[_J e e ]

9 (] 1 mcorded my mata. .[;.«m-om

w [ 1 crwatnct mmy G coce
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UNIT 1: TIME-HACKERS — AUDiO DiARiES
LESSON 1. AUDiO ESCAPE ROOM

Listening Focus: Students listen to audio clues about
daily routines and time expressions to solve

challenges and unlock the escape room.

LESSON 2. ROUTINE ORGAN;IZER
Listening Focus: Students listen to descriptions of daily
routines and organize activities in the correct

chronological order.
LESSON 3. INTERACTIVE STORYTELLING

Listening Focus: Students listen to an interactive story
about daily routines and make decisions based on the

audio information.

LESSON 4. PODCAST PEER REV:EW
Listening Focus: Students listen to classmates' podcast
recordings, identify key information, and provide

constructive feedback using a checklist.

LESSON 5. PODCAST SHOWCASE (FiNAL
PROJECT)

Listening Focus: Students present and listen to podcasts about
their daily routines, creating a collaborative Audio Diaries

Showcase.
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UN:T 1: STH GRADE PROJECT

( GRADES-A‘H]

Time-Hackers Audio Diaries

Driving Question: How can we
create an audio schedule to
help other children organize

their daily habits effectively?

Audio Escape Room: Students
listen to character routine logs
and extract chronological

markers to unlock clues.

Interactive Storytelling:
Listeners predict the upcoming
daily activity based on

auditory contextual sounds.

Final Product: A collaborative,
edited podcast episode
comparing ideal healthy morning

and night routines
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PBL Stage -4,  Materials
+ Inquiry ) Audio recordings
CppepLepen RO
Worsheets
How to play Speakers

—— - — — — — —

1.Listen to each audio log
carefully

2.1dentify the time order using
the markers : first, the, after | /
,that, finally.

3. Write the correct order of the}

events (1-4)
4.Use the letters from your

|
|
|
|
s.Solve all clues to discover the | |
|
|
|

using time markers (first, then, after, that,
finally) to helo other have a healthy life

‘ ACTiViTY 1
AUDIO SCAPE ROOM

Students listen to character
routine logs and Indentify
chronological markers (eg.
first, then, after, that, finally)
1o solve clues and discover the
project’s challenge: creating an
audio schedule that promotes
healthy dally habits.

- — o ——————

)) Character Routine Logs (Audio 1-4))

— - e - e -

L O u

answers to solve each clue.
project challenge
Audio Audio Audio Audio
7/
= = = = Unlockthe Code - = = = ~ s
Clue1 Clue2 Clue3 Clue 4 | "
The first The next The activity Thef! |, Write the & letters from your clues
activiy activiy after that oty 1! in the correct order
starswiththe starswiththe starswiththe  starswith the l: D D D
letter of the letter of the letter of the letterofthe | |
fistevent  secondevent  thirdevent  fourthevent | | The code is:
R
Letter....... Letter:..... Letter: Letter...... =~~~ - TEEEEEE--- oo g
B I T T -
- =Y AN V Radiadiad) Self-Reflection. e = =~
’ The project challenge is... : )
! . " How did you do today.
) _n Create an audio schedule that promotes " _
AL healthy daily habits. . listened M lmdm@
| \ I vergwell most of the practice
) .\ Youwill plan and recorda daily routine ! | time
I : I
I ! ]
\ ! .
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| ACTiViTY 2
ROUTNE ORGANIZER

Description
PBL Stage ~4, Materials Students onalyze the information
+ Elanning | Room, discuss healthy morning and
How to play -t Mok
1.Listen to your teams. Graphic organizer eRehurais puicas iy 8
2. Discuss healthy template, graphic organizer, pencils,
routines. flashcards
3. Organize the ideas
4.Plan your podcast. Team Planning Organizer
S.Work toguether First Then After That Finally

— — — — ChooseHealthyHabits _ _ _ _ _

| : SDCAREE Bo..ccscssivcismansscsuiiion "
1! A SpPeaker & e
I

’ ‘l/"'"‘Ourl’odcostPlan("'"\‘
1, Podcast Title: |

I Q 23 o R :

'. aSpeokerz ............................... !

I

1

/
== =2 Self-Reflection. ==
How did you do today?

D We organized our ideas.

D We used First, Then, After That and Finally.

D Everyone participated.

©
O0®

- - = - = -

D Our routine is healthy.
B T . 4 ~ /



0 —

1.Listen to the Characters’ Podcast

ACTiViTY 3

INTERACTIVE
STORYTELLING

4, Materials

Audio recordings.
Script template
Tablets/ Cell phones
Microphones
Speakers

Description

Students lsten to the
characters’ podcast, cnswer
simple questions, ond then
write, rehearse, and record the
script  for their  podcast
compering  heclthy morning
and night routines

Listen carefully to the podcast. Then, answer the questions

1.What is the podcast about

2.What is one healthy morning
activity they mention?

3.Why are these routines
important?

What message do the characters
give at the end?

Write the Script Use the model audio to help you write your podcast script
Character What they say? Activity E Our Podcast
N E Record your podcast
&' i PodcastTitle............ .
i Upload your podcast
9 ! using thislink
) H
H
'
)
'
@ : -------------------------
L7
- Y R Self-Reflection.
4 Checklist. . - m e m eSS - - -
! " ) How did you do today?
: D Ilistened and answered the questions. 1 1
' %
! Iwrote my script. ! . @
. D ' ' mt
: I:] Ireharsed with my team. : | fenderswod :‘:‘3‘
\ I

D I recorded my podcast.



ACTiViTY 4
PODCAST
PEEI REVIiEW

PBL smge

\0
+  Materlals Deec e
Students exchange
Headphones podcast, listen carefully
% ﬁ Peer Assessment to thelr classmates, give
Checklist positive feedback, and

Listen carefully to another team’ Podcast
While listening, complete the checklist.

Give Positive Feedback

T |

|
|
|
|
| I iﬁ My favorite part was.....c.coceeee |
|
|
|

'-“E Did they talk about morning routines?.

'

'

="

H i Was the pronunciation clear?. s (o
- U

i1 Could you understand the message?. -

I ¢  Onesuggestion............ - |

Your Podcast Record Again

After receiving feedback, improve your podcast ReroraTie Fincl sereion i

Upload your podcast using this link |h|\" @

D Add missing information https://goo.su/OVSIMo ~

|:| Correct pronunciation

D Improve the sequence

D Practice with your team
4 ) Final Checklist. U L

D We listened respectfully
D We gave kind feedback

D We improved our podcast

- . o e - -

D We worked as a team

E
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ACTiViTY S
PODCAST
?HOWCASE

“+

PBL Stage ?
Reflection ) Materlals
Tablets/ Computer
&:ﬁ Listening Worksheet
g
, PodcastWorksheet — — — — — — — — ~ =

\
Whot did you learn about healthy ¢
Then, answer the questions. @  daily routines? '

Listen to your classmate’s podcast 9
1.Who are the speakers in the podcast?

2.What is the podcast abaut? WS e AR b

3.What time words do they use?. e e e mm .- — - ~

|

P : What did you like the most about |

N o o - - o e e e e e e e e e ) mmm? :
'

Your Podcast : .
Now it's your group’s turn! : :
Play your edited podcast for the class R E R R L LR %

@D deRSca s i 3
: What can you use in your own '
' podcast? '

1

- '

' 1

' 1

' 1

P I e . i St s’

Team Reflection

= = g Final Checklist S T
How did your team work today?

D Everyone participates . @ .
We lmproved We worked
- our podoast wogettar

[:] We improved our podcast
respecciully

D We worked as a team ) D D D

M e e e e e e e e e e e e - - -

D We used time words
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UNIT 1: JEZREEL ON-AiR TALENTS

LESSON 1. AUDiO INTERACTIVE INTERVIEW
Listening Focus: Students listen to short interviews to
identify personal information, interests, and speaking

patterns.

LESSON 2. SOUND MATCHiING CHALLENGE
Listening Focus: Students listen to different voices,
sound effects, and audio clips, then match them with

the correct speakers, situations, or images.

LESSON 3. RADiO INTERVIiEW WORKSHOP
Listening Focus: Students listen to model radio
interviews, identify key questions and responses, and

practice active listening strategies.
LESSON 4. RADiO PRODUCER'S PEER REVIEW

Listening Focus: Students listen to classmates' recorded
radio interviews and evaluate them using a peer-review
checklist focused on clarity, pronunciation, and content.
LESSON S. JEZREEL'S GOT TALENT RADiO SHOW
Listening Focus: Students present and listen to live or
recorded radio interviews in an online class radio show,

demonstrating comprehension and communication skills..
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Unit 1: 6th Grade Project i e

Jezreel's On-Air Talents

Driving Question: How can we broadcast a radio
program showcasing the diverse skills and emotional
management of our peers?

Innovative Listening Activities:

Audio Interview Analysis: Evaluating native kids'
audio podcasts to discriminate ability structures

(*can / can't*) and detect tone.

Sound Matching Mechanics: Mapping background
soundscapes of disciplines (sports, arts) to their
oral scripts.

Final Delivery

Project Process: Students assume roles as radio
producers, interviewers, or talent. They draft and
script interactive interviews in a simulated booth
environment.

Final Product:

’
E "Jezreel's Got Talent” Radio Show: An audio series

| broadcasted on the school intranet, combined with active self-
| assessment listening matrices.

|

-------------------------------------------------



+

AUDIO INTERVIEW
DETECTIVES

ACTiViTY 1

Description
PBL Stage -~ #0 Materials Students listen to authentic
Inquiry n n radio Interviews with childre.
They identify the speakers, the
{\000(\{\(\00(\ Worsheets main topic, and expressions of
Instructions Speakers ability using can and canjt by
1.Listen carefully. completing @  listening
2.1dentify each speaker. worksheet
3.Listen for can and
can't. » Match theSpeaker = = = = = = = = = =
4.Complete the | Listen to the 3 interviews. Write the number (1-3) of the audio |
worksheet. | under the correct avatar |
| Alan Brithanny Emily |
! :
|
) | !
I |
\ |
S owm e e e o e e ¥
_____ DetectivdNotes _ = = = _
s -=== Correct Answer = = = = ~
Character Favorite Hobby Canv cCamtX ) : \
| | 1 WhatisAlan'sfavorite 3 wnar can Brithany do? |
g Alan | hobby? 1
' | a Swimming I
am : )} o.Reading b ewring :
I : b, Playing soccer Cooking |
ﬂ Emily 1 ¢.Cooking I
X !
- /
~ ﬂ Melany ¢r T TTEEEEsEEEsEEEEEET
S E = oo P Self-Reflection. E ==~
4 Detective challenge. . ) \
How did you do today? Color the strars |
Write one setence about each character ! ! |
A ¢
len : : 1idetified the speakers i
I ' ﬁ? 1 understood the main idea I
Brllhnnnu ' |
I
Emily ! | {:‘( 1am ready to create my interview! !
I \ 1
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ACTiViTY 2

SOUND MATCHING
LHALLENGE
* . Materials
8 Audio recordings Listento the radio
in the order
a AT Pl Semplats r&m and s
- 5 rd e ik Flast " plan a
z L (RIRIIRAA - RARRANRIS 224 radio interview as a
S - group
Choose our theme Radio Station
Look at the topic. Discuss and s . T T TFTFEsEss=" =E=EEs
s O T frar er r et ) ‘)) Listen to the radio station. Number the topic in the order |

@ erview. Circle it. })
V-

your hear them (1-5)

® 2 8

Sports Music School Life Events
We choose:
S e e e e e e e e e e e —m - P 4
Plan our Radio Interview
Use the template to plan our interview together
S 2.Introduction 3.Question 4.Closing
How willwehelloour  what is our topic What is questions How will we say
listeners? about? will we ask? goodbye?
Before We record PR Self-Reflection. —- - -
s - T TTTTTTTEEE T ~ 1
| Check our plan. Are we ready? : )} How did you feel about our plan?
1
. . We have a clear topic. | ! We are ready
\ 1
: . We have good questions \ | ﬁ( We can improve some parts.
1 1
: [ wewill use can and can't ' " {:? We need more time to plan
| \
\

. We will speak clearly
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ACTiViTY 4
RADiO PRODUCERS'
PEER REVIiEW

PROLPO000E

PBL Stage -+,
\
Presentation )
Materials Groups exchange thelr
Group Headphones recorded interviews, listen
Members Peer assessment e
SIRLULCEAECRE AL ] on pronunciation, fluency,
SRR Checklist clarity, grammar, and
I Audio devices. organization using a peer
................ assessment checklist. They edit
e, their recordings based on the
feedback.
Classmates’s Interview
Checklist
Group we are listening to........ ‘ )> Listen carefully and check the box that best describes the interview
Title of their interview....__. WE CHECK... a2 15
While we listen, we think about . We could inderstand the imerviem. || ()
What do ! like about =
their interview? The interview had & greeting. l: .[__
Qw!misgood? The interviewer askod QUESEOns. [,,'

|
vaaminpme? e
The guest srewered the quetiors I_ [ \

ipOowld

They wsed can and can't. [ ) [ '1

Give Feedback —
Write positive comments and one u . g l .
suggestion to help your classmates DR heinmervien had a closing L [
improve
2 Things ILiked Improve Our Interview
What can we improve In our Interview? Check and plan
1Suggestion to Improve I speokouser B 28400 more answer
. Prosounce woed more cleardy . Everyone participates
. Practics again
Record Again | s s
|-
Record you final interview. Before
recording, check I'Q'I Team Reflection.
B weimproved our interview “  How did we work as a team today?
. We lmzn:' d to our classmotes” Color the star
suggestions

sﬁf We worked toguether
ﬁ We respected each other

- Everyone participates
. We are ready for the Radio Showcase

ﬁ We are ready for Peer Review



ACTiViTY S

"JEZREEL'S GOT
TALENT"
+ RADiO SHOW
PBL Stage \C}
¢ Reflection
+ Materials
— Group Headphones
= Members
g m Peer assessment
<‘c-: SRR Checklist
= = e o Audio devi
R e —
[
P PR VAT RIR TR RANIY 115
What Talents did you hear?
Instructions . )
Listen carefully to each group's Interview Completethechart. | Siydent | Talent / Hobby Gn. | Cant.

Complete the worksheet while you listen.
Who is Speaking? )) g

= o
Group e

Group.
Write positive comments and one a
suggestion to help your classmates
improve My Favorite Interview What did I learn Today?
R O Ny e ——— Complete the sentences
Why did I likeit? ¢ Todayllearnedthat.....
T Q) 1discovered that.....
Listen and Check ? One talent | admire is...
While listening........
e iumbcdcgnmng.l'Q'l e
| theinterviewer asked questions
I The guest cnswered clearly. © 1listened carefully [
B i e e © 1understood my classmates [
[ soderstood the nserview © 1discovered new talents O
© !enjoyed participating in the radio show O



Health, Nutrition, and Active Well-being

Core Listening Sub-skill: Selective listening for specific
informational categories, note-taking, and identifying

conditional advice.
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UNIT 2: THE TALKiING HEALTHY LUNCHBOX
LESSON 1. LiSTEN AND IDENT:FY FOOD

Listening Focus: Students listen to short audio recordings
about different foods to identify vocabulary related to
healthy and unhealthy food.

LESSON 2. LiSTEN AND SORT

Listening Focus: Students listen to food names and
descriptions, developing listening comprehension and the
ability to identify details.

LESSON 3. MYSTERY LUNCHBOX LiSTENiING
Listening Focus: Students listen to clues and descriptions

about a mystery lunchbox to identify hidden food items.

LESSON 4. HEALTHY LUNCHBOX PODCAST
WORKSHOP
Listening Focus: Students listen to model healthy lunchbox

podcasts, identify main ideas, useful expressions.

LESSON 5. LiSTENiING GALLERY WALL: THE TALKiING
HEALTHY LUNCHBOX (FiNAL PROJECT)
Listening Focus: Students listen to classmates’ healthy lunchbox

podcasts displayed in a listening gallery, demonstrate
comprehension through peer feedback.
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UN:T 2: 4TH GRADE PROJECT :
[ GRADE 4 + PRE-A11 |

The Talking Healthy Lunchbox

Driving Question: How can we build an audio-guided

lunchbox menu to promote nutritious snacks at recess?

Menvu Listen & Match: Match grocery lists with food items
on magnetic templates to separate healthy foods from
junk food.

Muystery Recipes: Decode simple voice lists of raw
ingredients to guess the secret nutritional recipe.

Final Product: Giant display lunchbox equipped with
child-recorded health chips (*"Eat apples for

energy!™).




ACTiViTY 1
LiSTEN AND IDENTIFY
THE FOOD
PBL Stage
e Materials Description

T How it works Audio recordings Students listen to o podcast
%: el P e Food Soahcarda about what the character have
Ce 2Listencarefully in their lunchboxes. They
é—: 3.1dentify the food. Speakers identify foods, match, choose,
Cie 4.Complete the activities ‘Worksheets. clasify and reflect
e
[
S o

Listen and Choose Listen and Identify

‘)) Listen to match each character with the correct lunchbox ‘)) Who likes healthy food?
Alan  Brithanny Emily
Alas
Who likes fast foof?
Bithany Alan Brithanny Emily
Who has fruit in the lunchbox?
Tty Alan Brithanny
Final Challenge.

Which avatar has the healthiest
lunchbox?

@ &

Final Reflection.
@ Ilistened carefully

@ Iunderstood the information

@ 1 answered the questions

@ 1 can use what I learned
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ACTiViTY 2

13133333333

LiSTEN AND SORT
PBL Stage ¥,
¢ Pl
+ anning
How it works Audio recordings, Students watch and listen to the
1 Watch the video. o ts. food QuestTube Kids  YouTube
2 Listen carefully. chonnel. The teenager talk
3. 1dentify the food. picture cards. cbout healthy and unhealthy
4 Complete the activities foods. Students identify the
foods they hear and complete
the listening activities
Listen and Choose
0 )) Listen to the podcast. Choose the missing food in each character’s luchbox

g ALAN .smmmnv e
? S@

O S| O £ |07 F
Ocn @ | (O @

Listen Again Plan your Lunchbox
Answer the questions about the podcast Use the ideas from the podcast. Tick the foods you
1. Which character talks about pizza? want in your lunchbox

CJ!'VO

ey et -

AN R

Cuwt o

2.Which healthy foods did you hear?

My Lunchbox plan Self-Reflection
@ 1listened carefully =
© 1understood my classmates O
© 1discovered new talents o
I @ 1 enjoyed participating in the radio show ||
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ACTiViTY 3
MYSTERY LUNCHBOX

LiSTENiING
PBL Stage Y,
o Creation 3 Description

<:: Materials Students listen to  clues
b 1 How it works Audio clips, describing the foods inside o
g 1 Listen carefully. lunchbox worksheet lunchbox (e.g. “1 hove o red
<le 2identify the food. food fruit. It is sweet."). They guess
S% 3. complete the activities 9 the fosds ond complate o
g lunchbox worksheet with the
= correct pictures

Listen to the clues ‘ Listen Riddles

‘)) Listen to the clue and write the Listan oo thie Fddes il lecover thie food
en r s
number of the correct food - ,

My favorite clue
Listen to the podcast, Read ecch sentence.
Check True or false
e el Pl s ot e Which clue was your favorite ? Why?
- . True - False
The proteina is tuna
. True . False
The dairy product is gogurtt
o W e Self-Reflection.
How did youdo
&)~ PROJECT CONNECTION @ I understood all the clues O
These foods con be
ideas for my @ I understood some clues O
Healthy Lunchbox
Projice ‘ Ineed more practice O




ACTiViTY 4

MY HEALTHY
LUNCHBOX
PBL Stage \¢
“+ Presentation /
Materials e
p- Audio recordings Pires you will listen to Brithanny
Todwy Batharvy wil giee us a0 exarrple
of s iy s i ety Food flashcards .
nd ety buld our ownd s ' S
Worksheets. Muur s, gou Wil crosts our
own healthy lunchibox, write about
= it, and reflect on your Jearning
‘ )> Listen Brithanny. Cut and paste the foods
she mentions in the lunchbox Present your lunchbox

Create you lunchbox
Draw the healthy foods you want in your lunchbox

‘ i What did you leamn today?
ﬁ What was essy for you? . .
55) What was difficult?

@ What can you do better next time?

Show your healthy lunchbox and record 30-45
second podcast describing. Use simple sentences

Hello My namesis..........

I —

BT —
My lunchbox is healthy.
B
Take you for listening

RECORD YOUR AUDIO
: E Scan the QR code

or click the link to
E record your podcast
Self-Reflection.
How did you do?
@ Iunderstood everything o
@ I understood some parts .
‘ I need more practice [
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ACTIViTY S
LiSTEN:iNG GALLERY

13333333333

PBL Stage t
+ Reflection ' Moterials Description
Instructions Students’ audio Junchboxes =
1 San the Qr code or use the ey Idlllh:
tablet to listen to your mm descripti complete
classsmate’s podcest. codes or tablets, lstening ; by _'h.
i . listening checklist, the foods they hear and deciding
3.Check the foods you hear in &h“.“
their lunchbox m
Listen and Check Understand and Aswer
‘ )) Listen to your classmate, Check the foods you hear Listen again if you need to. Then answer
‘ ’\) o~ , 9 11s the lunchbox healthy?
iy = o s e 2.What food did you classmate have the
| | most?
& C—.{’ 3
» E (‘{_ ':'_;j 3.What food did your classmate NOT have?
= : — = ' ‘ '
- WATLE oour o€t LA
O O ] O O
Your Opinion Draw
What did you like about your Draw your classmate’s lunchbox as you imagine it
classmates’s lunchbox?
.
Give a Star!
How many stars do you give to Self-Reflection.
your classmate’s lunchbox?
How did you do?
@ Iunderstood everything |
Why? Write a reason @ 1 understood some parts O

‘ I need more practice a
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UNIT 2: GYM COACH AUDiO TRACKS

LESSON 1. LiSTEN AND MATCH THE EXERCiSE
Listening Focus: Students listen to exercise descriptions
and match them with the correct movements, images, or

actions.
LESSON 2. SEQUENCE THE WORKOUT

Listening Focus: Students listen to workout instructions and

organize the exercise steps in the correct order.

LESSON 3. FOLLOW THE COACH CHALLENGE
Listening Focus: Students listen to a virtual coach and
follow physical activity instructions using listening

comprehension strategies.
LESSON 4. ACTiVE KiD WORKOUT

Listening Focus: Students listen to a complete workout
routine and identify commands, exercises, and healthy

habits.
LESSON 5. WORKOUT AUD:IiO GALLERY WALK

(FiNAL PROJECT)
Listening Focus: Students listen to classmates’ workout

audio recordings and share feedback about clarity,

instructions, and creativity.
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Unit 2: 5th Grade Project ( GRADE § + AL1 )

Gym-Coach Audio Tracks
Driving Question: How can we produce an English audio

workout track to guide schoolmates through active
breaks?

Innovative Listening Activities:

Fitness Instruction Challenge: A "Simon Says” command-

response game driven by pre-recorded audio files of
physical actions.

Sport Broadcast Matching: Listening to exciting sports

descriptions to determine the sport and physical motion.

Final Delivery

Project Process: Teams plan and choreograph 5-step
exercise routines. They practice clear verbal voice

projection using simple imperative action verbs.

Final Product:
"Active Kids" Workout Audio Track: High-tempo background

track overlaid with students’ gym commands for school-wide
transition breaks.



{ LISTEN
' THE

,340

€ UISTEN AND MATCH

Linten 50 sach coach. Oraw a bne to manch o
the svater with Be comect emercoe

0¢g. o PN
ewg. .Ow
mﬁ. T
0#&. .Q?

e Lot W

ACTiViTY 1
MATCH

STRETCH YOUR ARMS. |

© TRUEORFALSE ()

Listen again. Tick (v/) the correct answer.
Sentence

©  Aln says “Jump five times.”

0 Brithanny says “Touch your toes.”

© Emiy says “Run in place.”

© Melany says “Stretch your arms.”

o Alan says “Sit down.”

O  Emiy says “Est pizza.”

v)

DDOCDC;

| False (X)

O00000

iSE

© LISTEN AGAIN {3

Usten one more time.
Complete the commands.

o
*

O oo you

© nn , %
=

© LISTEN AND THINK (3

Uhes 0 e Lol gt O The it Resns The rastinw.

9 © Wheh sunme vepn your mpn?

€ WA arnsrie 50 yre e e raaer? By T

é © Which wennce 5 sy o yeut

© SELF REFLECTION 7

How d&d | do today? Color the face.

®°oe

1 &t good’ T chay 1| newd more
a0 anonlent b L underviond | need 10 Bten practice
| understood mostof b g

verying

106



107

ACTiViTY 2
SEQUENCE THE

Instructions

1. Listen to the complete workout
on the podcast.

2. Pay attention to the order of
the exercises

3.Compare and justify your

answer

@ LISTEN AND NUMBER O © USTEN AGAIN O

Listan 1o the complete workout. Wite the sumbers 1-5,

Te%®

Mm Run in place Stretch your hhmd
(10 seconds)

DDDDZ]-

9 WORK WITH A PARTNER 28
Compuare your ansmen.

We have We have »
the same different.
order order.

¢ SELF REFLECTION

How well did | listen today?

©ev0eae

Good! lnndm lwllshn
| unds bod 1 und d

@) MY WORKOUT PLAN & e B

Draw your own healthy workout, Write the order.




— ACTiViTY 3 s
E.“:_':f_._‘_..::"‘ , FOLLOW THE
| o | COACH CHALLENGE
PBL Stage \*0
’ Creation Materials Description
dtlnsu'uctlons Students listen to a "gym coach”
C—‘xu:xmmthemplneworm Mm
b= recording and perform the
e cnthepodeost command checklist, exercises exactly as instructed.
<Le 2. Pay attention to the order of
Frf S speakers, open After listening, they complete a
L Caroon Space: commands  they  heard
correctly.

(1) LISTEN AND MOVE § 3 Listen to the podcast. Follow each exercise exactly as the coaches say.

© Jump five times. © Touch your toes © Run in place © srhyorsms @) Toke o dorp treatn

LR A &)

(2) LISTEN AND CHECK § 3
Clisonagtin COACH'S FINAL CHALLENGE § 3

Tick (V') the commands you hear.

Lt to s st strction.
Jump five times O Circle the correct answer.
Touch your toes O What is the last exercise?
Run in place O f)
() Jum,
Stretch your arms O > P x
Clap your hands O (O Stretch X
Sit down 0O Q Relax &
Take a deep breath 0O () Rin 1,
Spin around 0O
[ SELF REFLECTION Today | learned...
How well did | follow The easiest exercise was:
today’s challenge?
O I followed every instruction. ﬁ The hardest exercise was:
=) | followed most instructions. n I can understand these commands:

(&3 | need more listening practice.

‘ ity agita. -" My favorite exercise is: bl



ACTiViTY 4
ACTIVE KiDS

1. Listen to the complete workout
on the podcost.

2. Pay attention to the order of
the exercises

3.Campare and justify your

Usten carefuly. Write the missing words @ LISTEN AND MATCH & »
‘ Mt Match each command with the commect picture.

O chyewr [ o
Qi ? | (] s

O uideg
(¢] your hans
0w
[ JE :
(@ seTHE concn O gm0 o : : :
Raad your workout 19 & partrer ¥ . .
() s i ; . ;
() may partrr et - o -
D&mu* s —
(5) MY FITNESS SCORE
Y SELF REFLECTION T R & e
bl S RA AR
@ ' corpleted every d
(%) 1 understood most ds.

. | needed some help.
@ 11 practice again.
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ACTiViTY S

GALLERY WALK

1. Listen to the complete workout
on the podcast.

2. Pay attention to the order of
the exercises

3.Cempare and justify your
cnswer

(‘ﬁus;tu AND uo{f:‘ﬂ o

" @) ustenwe checkusT $3

Scun the O code
m—-ﬁa-—qnp\ul R
badl ha— M L Amp &)
B in place (@)
Serh your wms 0 !
Touch your toes 0O
Clap your hands 0
G wrrarss 0O
0 ® o &g g CES o
e 0
o~ - \ -
@ usnmowmerr 3| (@) yowuaer O3 i MY FAVORITE WORKOUT
5"'“* R g oy s Which ourhs Se po bhe the ret?
S QO wem1
C] Rum Chp ____ times ‘ () %an3
D Touch your toes | | “ O o d
o Y JT—
( o ™
¢ GALLERY WALK SCORE

\\ Color e star sfter fatening 15 sach station.

¢ SELF REFLECTION
@ | cerstood cvery rocording.
(& 1 understood most recordings.
@ 1 nceded to sten agin.
‘ | need more listening practice.

Toduy | learmed...
n Nvw cunrcine

ﬁwﬁﬁﬁk&o—o —

J

‘ My Lra te commanet
' The seset mooncing wa

_" 1 can follows weekset retnuctions m Engleh.
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UNIT 1: TiME-HACKERS — AUDiO DiARIES

LESSON 1. AUDiO ESCAPE ROOM
Listening Focus: Students listen to audio clues about
daily routines and time expressions to solve

challenges and unlock the escape room.

LESSON 2. ROUTINE ORGANiIZER
Listening Focus: Students listen to descriptions of daily
routines and organize activities in the correct

chronological order.
LESSON 3. INTERACTIVE STORYTELLING

Listening Focus: Students listen to an interactive story
about daily routines and make decisions based on the

audio information.

LESSON 4. PODCAST PEER REVIiEW
Listening Focus: Students listen to classmates’ podcast
recordings, identify key information, and provide

constructive feedback using a checkilist.

LESSON 5. PODCAST SHOWCASE (FiNAL

PROJECT)

Listening Focus: Students present and listen to
podcasts about their daily routines, creating a

collaborative Audio Diaries Showcase.
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Unit 2: 6th Grade Project (_oraoes-at2 |
Mind & Body Audio Medics

Driving Question: How can we design an audio public
service announcement to help our peers manage

academic stress?

Innovative Listening Activities:

PSA Critical Evaluation: Analytical listening of student-
oriented PSAs to pinpoint stress-related adjectives and
tips.

Stress-Relief Audio Path: Actively listening to guided
breathing scripts to practice physical stress relief in

real time.

Final Delivery

Project Process: Write counseling scripts using warning
structures (*"You should / shouldn't"™). Edit and add
relaxing background sound effects using audio tools.

Final Product:

"Healthy Minds, Happy Lives"” Campaign: A pack of mental
wellness audio PSAs shared on the cloud with associated
posters.

-------------------------------------------------
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ACTiViTY 1
MEET THE AUDiO
MED:iCS
\{
+ Description

Materials
= g Students listen to the Audio
S Headphones Medics Podcast.
o || i Listen matatly Speaker The avatars talk  about
g 2.1dentify the food. Listening Worksheet sttwations that make them feel
CLe 3.Complete the activities Pencil stressed at school.
T Listen carefully and compare
g-; Avatar cards T ki

e What is the problem?

‘ ))l.isten to the podcast. Write the numbers in
the order the avatars speak

‘ ))Listcn again. Write each student’s school problem

PROBLEMS

mm«-—n
E/ Snin
Fp——

How does each person feel?

Listen again. Write each student’s school problem

1 Alan has too much homework. e
2.Emily is worried about a presentation ...

3.Brithanny feelsrelaxed @ = .

[ SELF REFLECTION
How well did | understand today's podcast?
O | understood everything.
(&) | understood most of it.
O | need more listening practice.

@ 1 il listen again.

@ ORd

Think and Answer

Answer in one or two word
1. Why is Alan stressed? —
2.What makes Emily nervous? e

3- Who has too many activities? . e

4, Which problem is the most common. .o

Today | learned...
& New feeling:
m New school word:
n | can understand:

o) Today | feel:



)>I.m¢nm the relaxation audio. Number the
pictures in the correct order

888

Toke & denp brasth Brouthe cut domly Close your ayes and
‘thwun MNM relax your body.

A (RRErEeren
I
% i

ACTiViTY 2
STRESS-RELIEF AUDiO

115

Listen for key expressions

))I.inenogain.undchecktheupmuiomumbeor

Take a deep breath
Open your eyes

Plan our PSA
Complm your PSAplan

OUR PSA
IDEAS

[ Wp——— tips wi ww dhar?
.

— :

Whet sudic wil we nchude”

\Q'PSATH(
e J

~
. Opening (How will we start?)
é} N — @

( Man Message (What tips will we share?)

E—

0 AMWI\NNM’)

ﬁ' SELF REFLECTION  siow wel did 1 do today?

‘ | understood everything. | |
@ | understood most of it. 7}

6 | need more practice. » N
‘ | need a lot more practice. }



PBL Stage
Creation

5

ACTiViTY 3
COUNSELiING SCRiPT
WORKSHOP

How it works

1.Listen carefully.
2.1dentify the food.
3.Complete the activities

133334344}

Listen for advice

‘)) Listen to the podcast. Write the advice each

student gives.

Q Alan )
% P4,

ﬂ Brithanmy I

Y7 SELF REFLECTION  Hou well did 1 do today?

' | understood everything.
@ | understood most of it.

116

create your own counseling
seript

Listen for key expressions

‘ ))Listen again.. Write should or shouldn't

g ..... ....5tay up late before an exams
Q _______ .take short breaks while studying

@ e ask a teacher for help

Create your own
counseling script
Work with your partner. Write a short dialogue

/

@ )

——

@ I need more practice.
‘ I need a lot more practice.
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ACTiViTY 4
RECORD YOUR AUDiO
PSA
4
PBL Stage 2 +
.4 Presentation
& How it works
z . 1.Listen carefully.
2.1dentify the food.
;’f: 3.Complete the activities
S o 4
Listen to the model PSA Organize the PSA
‘)) Listen carefully. Complete the listening Number the sections in the correct order

s 8 X2

CE T | D8

What is the problem? Un Give advice
| ' g e h B

o Yoy oukin Y

l What advice is given?
l Which *You should...” D w,..' Py
| expression do youhea? ==
How doos the PSA end? Clasing mesmge
/ Tt ) peates
o
Upload your Audio
Use the template to - = Upload your recording and share it
write your PSA 5 Prodiem - -
Before submitting, check: © 2dven
[ My voie is clew You should...

[ The audo is eosy to understand
[ Weinchaded advice
[ Everyone participated. — B

& Closng

@ SELF REFLECTION  Howwet dddortoday?

@ Ididan excellentjob! | | @ I need more practice.
@ I did a good job. ] ‘ | need a lot more practice.




ACTiViTY S
LiSTEN, LEARN AND
REFLECT
PBL Stage ¥,
+ Reflection Description

Materials Students listen to a model
8 How it works QRcod flecti PSA e )
e worksheet own script, rehearse, record,
<.e 1Listencarefully. ond o
St 21demtify the food. evaluation checklist. e audio
CiLe 3.Complete the activities campaign to help your
= listeners feel better!
e
S o

(1) LISTEN TO YOUR CLASSMATES {3

Scan the QR codes and listen to your dassmates’ sudio PSAs,
Complate the chart

Team Main Problem Best Advice

LISTENING STRATEGIES @

Which stratecgien huloed you undurstand the messages? Creck (<)

Lock st the Fxxu\on

QR title.

Lm-n Cov Usten

QG H @
\«_& ot E \‘:)x/'/(

(2) PEER EVALUATION CHECKLIST ]

Listen to your classmates’ PSA and check (v')

[) Cloar prosunciation

[7) Good advice

(O Easy 10 understand

[[) Cormect use of “should / shouldn't”
[_“ Positive message

C Good teamwork

S0 SELF-ASSESSMENT

Color one star sfter completing each part.

o~ e~d “J

1
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E\nronment T

')sr

Ot T I [ ] (e P
LISTEN » UNDERSTAND » ACT

Environment, Eco-Warriors, and Sustainability

relationships, and extraction of ecological data

\g Sub-skill: Global comprehension, identifying causative environmenta

119



120

—_—

Ath Grade Prdject
D—




UNIT 3 — JEZREEL'S TALKING AUDIO-Z00

LESSON 1. ANIMAL CHARACTERISTICS DETECTIVE
Listening Focus: Students listen to an episode of Jezreel's
Talking Audio-Zoo to identify animals’ physical

characteristics, habitats, diets, and special abilities.
LESSON 2. BUILD OUR ANIMAL PROFILE

Listening Focus: Students listen to the podcast again,
organize the information they hear, complete their

Animal Profile Notes, and create their Profile Card.
LESSON 3. RECORD OUR AVATAR PODCAST

Listening Focus: Students listen to the model podcast,
practice pronunciation and intonation, complete their
scripts, and record their own animal podcast..

LESSON 4. JEZREEL'S TALKING AUDIO-Z00
Listening Focus: Students listen to their classmates'
podcasts, identify specific details, follow instructions, and

answer listening comprehension questions.

LESSON 5. WHAT DID WE LEARN?
Listening Focus: Students listen to selected podcast
excerpts and reflect on their listening skills, teamwork,

and learning throughout the project.

121
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Unit 3: 4th Grade Project ( P — )

Jezreel's Talking Audio-Zoo

Driving Question: How can we create an interactive
audio nature book to teach younger kids about wildlife

conservation?

Innovative Listening Activities:

Animal Sound Detective: Listen to authentic
jungle/ocean sounds merged with oral physical
descriptions to identify animals.

Habitat Hunting: Group mapping of toy fauna onto
visual ecosystems based on brief, narrated auditory

descriptions.

Final Delivery
Project Process: Kids search for interesting animal
characteristics, compile them, and record animal profiles

using simple descriptions (*"It has big wings..."®).
Final Product:

Interactive Talking Nature Book: Large physical book with
artwork, integrating simple touch buttons that play
descriptions.

-------------------------------------------------



Listen for Details

ACTiViTY 1
ANiMAL

CHARACTERiSTiCS
+ DETECTIVE

3..

‘))u:zmundmmhthcwnndwthecompmbkm

Habrat Food

123

(1)
(2 X D)
(3L D)

Q.
1-
@

Detective Challenge

Listen on last time. Write the names of the
animal

1. It has a long neck.
2. It has a trunk.

3. It eats meat.

4. It climbs trees.




ACTiViTY 2
BUILD OUR
ANiMAL PROFILE
PBL Stage A\
+ Planning Descripd
(= How it works Podcast audio In groups, students complete an
8 Haten s ahort kot or vias cad Animal Profile Card using the
e discover simple ideas to protect our L Information they heard. Then,
8 planet!. Choose the best solutions Listening worksheet they assign roles and plan thelr
8 for you own environment ccmpaign Picture cards Habitat podcast seript.
e posters
e
Listenand Organize ©) Activity 2. Compare Your Answers 333 4th ofe,
- S Talk with your group.
‘»ummthcpodcmComplmthcchanmththe & C your Arimal Profile GRADE
information you hear. * Correct any missing information.
A -
[ caegey | information |
e |
haracterntay
P o
rr= | © Activity 3. Choose Your Animal G
= Your group chocses ONE animal from the podcast.
— Q.
? ot U N U‘ DO ‘gw
Whiy &d your group choose this animal?
Animal Profile
Now create one final Animal Proﬁle Card using the informarion from the podcast
E— ‘\ Animal Name: g )
.WQ-M PP ’
ot Spocial bty 77

[] 1 helped plan
our podcast.

l:] | worked with
my group.

(] rustened caretuty. [ ] 1 completed my
Animal Profile Notes.

124



ACTiViTY 3
JEZREEL’'S TALKiING
AUDiO-Z00
&
4+ )
Materials Description
Students listen to the model

8 Listen podcast, complete thelr script,
e carefully to the podcast
e hosted by Alon, Brithanny, Emily Headphones practice thelr pronunciation in
g and Melany. Do not aswer Listening worksheet groups, and record their own
< Animal Profile Card onimal podcast using thelr
g Animal Profile Card.
e

Listenand Complete
)) Listen to the model podcast again- Fill in the missing words

Qm; QM! 95'""!! QMWQ

Helo! Welcome to Itis : Rcan
Jezreel's Taking S P
Audio-Zoo! It has An interesting fact is
Today we are Rhes ~— — -
D Thank you for kstening!
UL TR S e eafonf|1tees ) P “tjrgtin ot frert)rmes)s
Listen and Profile Make Improvements =
Listen to each avatar. Repeat the sentences  Untan carshly
) . i i Write one correction you willmake * "“‘::'_‘.
using the same pronunciation and intonation . 0‘:: part
Draw (L) if you can say it correctly.
@, Alan O |
e . | Self Assesment
Brithanny O Color the face that shown
S O T (@10
Listen carefully to
Melany Q the podcast. O O O
vmh“’“‘o‘o_o‘
Record Podcast Pronounce the
Now record your podcast Spoek with my group. p O Q
Scan the QR code to upload your podcast. Rocerd the pedcast ‘v o - o - O ]

_confidently.

-

125



ACTiViTY 4
CREATE JEZREEL'S
TALKiNG
, AuDpio-zoo
N\ ¢
+
Materials Description
[ Computer, projector, Each group presents Its
2‘: Listen carefully to the podcast ' ' podcast. Classmates
e bosted by Alon, Brithanny, Emily speakers, QR codes, listen, Identify the
2 and Melany. Do not aswer Interactive Audio onimal, and answer
a Nature Book, comprehension
%: assessment rubric questions.
Listenand Identify
Listen for key Information

‘ )> Listen to each group’s podcast. Write the name of the
Choose TWO podcast and complete the chart

My Favorite Podcast

Write your answer.
My favorite podcast was Group -

The animal was

One interesting fact was
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ACTiViTY S
WHAT DiD WE LEARN?

¢

5 - Al J
den—>.
S+
Jisten carefully to the podcast
hosted by Alan, Brithanny,
Emily and Melany. Do not
aswer
What did we learn
How did listening help us?
about Animals
‘) Write three things you learned about Color the statements that are true for you.
animal characteristics
[] 1listened caretully to understand information.
(1) () 1 identifiod important details about the animals.
r_] Listening helped me answer questions.
o — —— j 1 learned new words and expressions.,
o [} 1 enjoyed istening to my d ' podk ((‘ ;))
My T ) ‘What can we Improve?
Circle the faces that show how you worked with What would you like to improve in future podcast
your group

15 '(- My pronunciation.

wenedtomy wammates. @ @ @ @ My speaking.
helped with the tasks. @ © 0 : '
el . e . ¢ Other ideas.
worked as a team . e .

Overall Reflection

Color the stars to show how you feel about the proyect

llearnedalot \0 red a lot I listened I worked we am proud of our | want to do more
about animals. 1ot animals. carefully. with my group. podcast! projects like this.

A IR [
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UNIT 3 — THE GREEN-BIN AUDIO INSPECTORS

LESSON 1. LISTEN AND SORT THE WASTE
Listening Focus: Students listen to a podcast about
recycling and identify different types of waste, recycling
symbols, and the correct containers for each material.
LESSON 2. LET'S PLAN OUR ECO PODCAST
Listening Focus: Students listen to short podcast
segments, identify the main ideas, take notes, and
organize the information they hear.
LESSON 3. THE GREEN-BIN AUDIO POSTER
Listening Focus: Students listen to environmental facts,
recycling instructions, and useful vocabulary to create
their interactive audio poster.
LESSON 4. RECYCLING FAIR
Listening Focus: Students listen to their classmates'
podcasts, identify specific details, follow instructions,
and answer listening comprehension questions.
LESSON 5. MY GREEN INSPECTOR REFLECTION
Listening Focus: Students listen to selected podcast
excerpts and reflect on how listening helped them

understand information and communicate effectively.
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Unit 3: 5th Grade Project [ GRADE'S -A‘L1j

The Green-Bin Audio Inspectors

Driving Question: How can we invent an audio-guided
recycling station to teach the school community to separate

waste correctly?

Recycling Audio Sorting: Listen to kids' audio arguments
discussing where to drop everyday garbage to trace
correct bin charts.

Peer Audit: Listen to other teams’ pitches on green

strategies, identifying strengths to compare in lists.

Final Product: A smart recycling point with embedded

audio instructions (*'Stop! Drop plastic bottles here!").

| -4»)' /2
|NSPECTOR ,
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Unit 3: 5th Grade Project [ GRADES -A‘L1J

The Green-Bin Audio Inspectors

Driving Question: How can we invent an audio-guided
recycling station to teach the school community to separate

waste correctly?

Recycling Audio Sorting: Listen to kids' audio arguments
discussing where to drop everyday garbage to trace
correct bin charts.

Peer Audit: Listen to other teams’ pitches on green

strategies, identifying strengths to compare in lists.

Final Product: A smart recycling point with embedded

audio instructions (*'Stop! Drop plastic bottles here!").

| CsE
|NSPECTOR )




ACTiViTY 1
LiSTEN AND SORT THE
WASTE
\{

+ Inquiry ‘ S er il Description
e R 1 i ¢ Students listen to a
;Z: Listen carefully to the podcast recycling podcast, identify
:‘;: hosted by Alan, Brithanny, speakers/headphones different types of waste,
Z: Emily and Melany. Do not aswer worksheet, picture and sort them into the
':;-: cards, pencils. correct recycling bins.
3
——

Listen for main idea Listen and Match

‘)) Listen to the podcast one.
What is the podcast mainly about?

D Saving water
D Recycling correctly
D Healthy food

() schoot rutes

Who said is?

Listen and write the correct letter

1. “Glass botties go here.”
2. "Banana peels are organic.”
3. "Plastic botthes belong in the blue bin."

4, "Paper and cardbod go together.”

‘ )) Listen and match the sound to the correct problem

1. o)
2. o)
3.¢)
4.o)

——
e

Recycling detective Challenge

Look around your classroom. Write one item you can

" 1 can classify ° ‘ 1 helped my :
gy mem ol P GREEN-BIN
AW AR A A i YTy Ty Yy | INsPECTOR! )

recycle in each bin.
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ACTiViTY 2
LET’'S PLAN OUR ECO
PODCAST

%

We listened and learned a lot!
Now, let’s plan our own podcast
to help our school recycle

Recycling Instructions O
‘))Lisuntothepodmstogoinundwriulmpmom

))Which are we going to talk about
ideasv.ncanuuinourcpisodz. ‘ inourm ONE
: 8 B I &
. o
. - =
.
: ‘ﬁa dn B 20D
- e -——Q
Our Podcast Title
Our Slogan 4:
Choose a creative name for our podcast “
Create a short and catchy slogan for our recycling -
Plan our episode
What will we say in our podcast? Plan the main parts of our episode
7~ ™~ / \
( OPENING ) MAIN PART come : '

EXIT % Iistened carofully. | umM .. R Gaunos.
TICKET 9
A

A TATARAS “QQQQQ R Ty vy | weeecron
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ACTiViTY 3

CREATE THE GREEN-
J BiN AUD:O POSTER
4,
+ Creation ) Dascriprion
<a Post Students use information
8 Listen to the model podcast nﬂhn,n:"dul o e
e carefully. Create your own audio create a recycling poster,
8 poster to cach others how to recyde mm write a short script, and
8 correctly device, QR code, record their own audio
e worksheet. message.
Te
Listen LC}[ Podcast Script
‘D) Listen the podcast ‘)) Complete the script
A. Usten and number the main ideas in the order you hear them (1-4). GREETING

Helo! Wedcome to

J3 g; ‘ é A MESSAGE

Acalto Na-\o Why recycling Typnd Tofoy o Srv Sulkiog Sowst
. . STt gy, RECYCUNG TIPS
B. Listen aguin. Tick (V) the things Alen and his friunds mention. .
: 0O
. plastic botties | recycie paper ,‘«. CLOSING
food waste | old dothes w Thank you for ltening!
=~ I Remember to
Ve energy | throw everything away
QR Code Sl Chack
Color the stars
Paste your QR Code here

Py - - . .

“ @Oupoﬂ«iscolorful. ﬁi{aﬁfﬁ(*ﬁ(
? Our instructions are dear. 57 <"\ 5% 7 /7

Our audio is easy to

understand. ﬁi\fﬁﬁf‘:}'ﬁf
PR T )

@ v CREATE IT. RECORD IT. SHARE IT. CHANGE THE WORLD! [IZ v
S e

134



135

ACTiViTY 4
RECYCLiING FAiR-
PODCAST LiSTENING

ot Stage 4, CHALLENGE
.4 Presentation

Listen Listening Detective Notes

‘)) Listen to each group’s podcast at the Recycling Fair.
Complete the challenge for every station

() STATION 1

Group Name:
@ Podcast Title:

Write three new recycling ideas you learned from
your classmates

g After listening to all the podcast, answer
[ Glass ‘ L /‘ 1.What new things did you learn today?

:¢

&

it Rate the audio.
@ﬁﬁf]ﬁﬁ 2. How can we use these ideas in our school?

3.What action will you take to help our planet?

@D PEER FEEDBACK
Write a positive comment for one group.

I liked your podcast because... EXIT TICKET
Check (v) what you did today.

(O Ilistened carefully to every group.
My favorite recycling tip was... (7} 1understood the recycling instructions.

. () 1respected every presenter.
Y » (7) 1learned new recycling ideas.

O ﬁ CREATE IT. RECORD IT. SHARE IT. CHANGE THE WORLD! ® ﬁ
—ak, R 4
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ACTiViTY S
MY GREEN INSPECTOR

4 urucr.ou JOURNAL
PBL Stage
.'i—MQ
g:m:-munoum
carefully. Create your own audio
poster to cach others how to recycle
correctly
Looking Back
‘)) Check the project phases with waht you did o - _
Phase | What &d we do? 1 listened carefully. v QO e i i e B i g
QQ nauiry () Wo Notened 10 & recycling pod = — :
@n-mhg [ We planned our podeast racycling Instructions. wW W W W
@ cromon | D et e ot i ok i o B
- 1 leemed new vocabulary. 3
ﬂ‘m (7)) we thought about our learning. 4

Class Discussion
My Podcast Reflection Talk with your classmates.
CABySi ok e @ What podeast taught you something new?
The most important recycling tip
| hoard was...

—_ - — 0 What recycling idea will you use
at school?
@) ™e podcast 1 iked the most wos...

© Why is listening important when

‘}Omminﬂuwdlw\vun... we work in teams?
EXIT TICKET ‘.
Qb "'
Today | can... \‘

[0) usten carefully.
..:."5... () Understand recycling instructions.
(] share ideas in English.

Q (] work in a team.

=t () Protect the environment.

®
g A//t
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UNIT 3 — ECO-WARRIORS PODCAST
LESSON 1. ECO-DOCUMENTARY TRACKING

Listening Focus: Students listen to environmental
podcasts and documentaries to identify ecological
problems, important facts.

LESSON 2. NOTE-TAKING FLOWCHARTS
Listening Focus: Students listen to environmental
presentations and organize the information they hear

using cause-and-effect flowcharts.
LESSON 3. PODCAST SCRIPT BUILDERS

Listening Focus: Students listen to model podcasts to
recognize the structure of an episode. Then, they
organize ideas and plan the content of their own

ecological podcast
LESSON 4. ECO-WARRIORS PODCAST STUDIO

Listening Focus: Students record and present their
podcasts while their classmates complete listening

challenges by identifying the environmental problems.

LESSON 5. GREEN VOICES REFLECTION
Listening Focus: Students listen to selected excerpts
from the podcasts and reflect on their listening
development, teamwork, communication skills, and

environmental awareness.
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Unit 3: 6th Grade Project (Loraves-a2 |

Eco-Warriors Podcast

Driving Question: How can we broadcast an ecological
audio-series to pitch sustainable community solutions to
school directors?

Innovative Listening Activities:

Eco-Documentary Tracking: Analyzing NatGeo Kids
English documentaries to extract conservation stats

and logic.
Note-Taking Flowcharts: Completing ecosystem

cause-effect diagrams based on narrated verbal
presentations.

Final Delivery

Project Process: Critical discussion on local problems.
Group scripts split into intro, problem statements, and
real eco-action pitches.

Final Product:

"Save the Planet” Podcast Series: A three-episode ecological
broadcast where children's voices lead the sustainability
campaign.
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ACTiViTY 1

ECO-DOCUMENTARY
TRACKiING
t
+ Description
Students listen to the
e Podcast podcast episode about
et Listening Tips Headphones/Speakers an environmental issue.
Ce  1Listen for the main ideas Device (Computer or While listening, toke
8 2.Pay attention to numbers and tablet) notes and complete this
Qe important focts. Eco-D sheet. Then, discuss
S 3 Look for cause, effecr and your answers with gour
%: ERTEIE Tracking Sheet o
What is today’s podcast about? What problem did you hear?

‘ )) Listen to the podcast. Choose one

5@

CNnm

O O C] O O

Caring for our Planet

Listen again. Match the correct ways to help the
earth.

O

| found ’
5 9 _ llistened the main '
’ . carefully. idea.

0O U

U

‘ ))Listcn again. Tick the correct answer

B o Lo
Ba O dac
&D

Draw yor favorite eco.action

&t

| worked
M‘h'ﬂy evmm
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ACTiViTY 2

141

NOTE-TAKiNG
FLOWCHARTS
+,
+
Materials
e
8  Listening Tips Audio recordings,
e 1llisten forthe mainideas ; 9
8 2.Pay attention to numbers and Flowchart Worksheet,
C.e importantfocts. pencils, markers.
8 3.Look for cause, effecr and
e solutions
Listen and Choose the Topic Listen and Match

‘)) Listen to the podcast and choose the correct

& -

| @ Forvet Prvtaction ‘h-r-‘h“

A A

IO Recycing )h-vvm-

Note-Taking Flowchart

Listen and complete the flowchart. Write one word
in each box

o= _

/!\‘ CAUSE

& =
2. Bos

Owhorertaron
\;‘,- Plart
\;, ,/ trees
Team Planning

Listen and decide which topic your team will choose
for yor future podcast

=

m [0 & Recycing
[ ﬁ EFFECT [ @ saving Water 018 Fowsts
[' SOLUTION () ot B Q
; | listened | identified | identified | dentified | entified 1 am ready
\\J carefully. the problem. T the cause. the effect the soltian to plan my
0 podcast
0O 0 0 0 0



ACTiViTY 4
PODCAST STUD:iO
0
+
e Materlals their
ing Ti ecological podcast. Their
L Audio recordings, . T
e  1listen for the main ideas speakers, Note-Taking complete o listening challenge by
2 2.Pay attention to numbers and Flowchart Worksheet, identifying the main ideos and
e important focts. fls markers. ¥ solatica’
8 3.Look for cause, effecr and
o solutions
OUR PRESENTATION STEPS
[ PODCAST CHECKLIST
Chack our sorpt,
— IT'S RECORDING TIME!
€©) Recers We speak clearly.
Spock ooy and We use good volume.
= " We work as a team.
Shave our podcant —
e We include the problem.
4 e N n We propose a solution.
s oo We send a positive message!
9 :;’:-'tnvd
o feashack
1. ENVIRONMENTAL PROBLEM 2. PROPOSED SOLUTION 3. TWO IMPORTANT DETALS
PODCAST GS What i the probiam? Vot wohtson do they propose? Q w-lo':-:‘?::&fh you
§ roocast !
i
§ rovcast2 t
2
TEAM REFLECTION
How did we do as a team?

I CAN...
@C} | istened carefully.
(] | identified the problem.
0] !identified the soiution.

] 1 understood important details.
[ | enjoyed the podcasts.

®© e

What can we improve?
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ACTiViTY S

GREEN VOiCE
REFLECTiON
\¢
+ :
Materials
T4 1Listen for the main ideas speakers, Note-Taking
S 2.Payattention to numbers Flowchart Worksheet,
; and important facts. pencils, markers.
=*  3.Look for cause, effecr and
—
S+  solutions
Listening Back Peer Assesment
‘ >) Listen to these parts
of the podcast Listen to your classmates’ podcast and complete the chart

My classmates’s name.

Introduction A
What is the [_] | think my classmate... 4
topic?

m i 9
@ Spoke dearly and was easy 10 understand

What is the about the topic.
problem?

v Shared a good eco-solution.
Eco-Solution
What solution D
was suggested?

GHOMONOE
OO0 O 0 e
OMOMONMON

QB Vicrked wel with the team.

™
&)

Closing @ showed rospect and responibiley ® ®

Message ]

What message
did they share?

Environmental
m Problem D Included important information

22 OUR GROUP REFLECTION

B ol | CAN...

What did we do very well
s @ teemn? ' ’

I listened carefully.
| understood the information.

What challenges did we have '
whils making our podcast? | shared my ideas.
| worked well with my team.
How ke & bi .
' pocm:::n:n::no:lml | showed care for our planet.

and community?
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Unit 4y

Interculturality, Travel, and Global Citizenship
Core Listening Sub-skill: Inferring intent, understanding accents/variations

aphic details tracking, and evaluation of oral presentations



145

- -
.
~\

- % 4™ GRADE PROJECT % |2~




UNIT 4 — JUNIOR A TOUR GUIDES
LESSON 1. EXPLORE ROUGH LISTENING

Listening Focus: Students listen to short audio guides
about the main attractions of Tena.

LESSON 2. ORAL DIRECTION TREASURE HUNT
Listening Focus: Students listen to recorded directions,
follow routes on a classroom map, identify landmarks,

and plan simple directions with a partner.

LESSON 3. CULTURE TRIVIA LISTENING

Listening Focus: Students listen to recordings about local
traditions, food, and tourist attractions. They organize the
information, draw a map of Tena, and record simple
audio.

LESSON 4. DISCOVER TENA AUDIO MAP FAIR
Listening Focus: Students listen to their classmates'’
presentations, scan QR codes, complete a Listening

Passport, and answer comprehension questions.

LESSON 5. YOUNG TOUR GUIDES REFLECTION
Listening Focus: Students listen to selected recordings
from their classmates and reflect on how listening

helped them understand directions.
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Unit 4: 4th Grade Project ( o i ]

Junior Audio Tour Guides

Driving Question: How can we build a singing audio map
to guide English-speaking children through the wonders of

our hometown?

Innovative Listening Activities:
Oral Direction Treasure Hunt: Follow audio paths

(*"Turn left, look at the big river, find the monkeuy..."*)
on a classroom floor map.

Culture Trivia Listening: Process oral data about
dishes (maito, chicha) and raise true/false
comprehension cards.

Final Delivery

Project Process: Drawing of children's maps of Tena. In
pairs, students formulate simple directions and record
descriptions of their hometown attractions.

"Discover Tena” Kids' Interactive Audio Map: An
mural map with QR trigger links that play tour g



ACTiViTY 1
EXPLORE TENA

g: Listening Tips

2: Listen to short auidio guides about
the main cttractions of Tena.
Identify place, landmarks and key
information.

Listen and Number

‘) Listen to the audio. Number the places in the
order you hear them.

THROUGH LiSTENiING

Listen and Circle

") Listen and circle the correct answer

© Where do the children start?

4// // 8 o~
P .
O At the park (O At the market

© Whot do they see?

an
i O
v

(O Monkeys
© How is the river?

I. ¥ -i

O smolt

My Favorite Place
Draw your favorite place from the audio

Write one sentence.
My favorite place is
Becouse it is

o &

re

[ g |

£

[ ES——_
O Cors

Oeig

(Ticm )
Listen!

Color one face.

| need more
\ proctce.
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ACTiViTY 2
ORAL DiRECTiON
TREASURE HUNT

Listen and Follow Listenand Number
‘)) Listen to the recorded directions and follow ‘)> Listen to the directions again. Number the
the route on the map. Trace the path with
places in the order you hear them.

i g 2
a L) [

Market Waterfoll Monkey
1 can follow Directions
Draws arrows on the map to show your route. Then, GOl i st s T feel about
write simple directions to guide your friend = i b
this activity
'l‘ ” ] Use these words: R :
..
“ €= Tum et ‘-z(_',,",’ @
M/' w=p Turn right. q-" eay  wmde e
> a
> ﬁ B — o
a | A% Cross the bridge. '.* m‘dm“n;y, -
J Q  stop ot the park. "IM“R 'f

7

. *lfecon
' — |
| |




ACTiViTY 3
CULTURA TRiViA
LiSTENING & AUDiO
+ MAP

g: Listen to short recording
%: about our hometown (Tena),
Then, draw a map and
record audio direcions and
descriptions of the places
Listen and Understand Listenand Number
‘) Moot ngs Tena. )> Listen again complete the information
Answer TRUE or FALSE
lmu.. o ° —
1 == It is made from
© Moro a0 vedtona erea | J Mmumnn
‘MlMMM
© 00 has mony teurst omections. | | ' 1t is made from
Prople usolly deink it in
Ommmnm | B
Wit vistors. Tourist ottroction
© Feope cometeme cuinr
fesvan n Tere Risin
Vistors con
Audio Map of Tena
Write and Record e

Draw a map of Tena. Include at least 4 places S
Write a short description and simple directions
for each on your map. Then, record your audio!

(1) u-dm RECOID
9‘ (@

= M of ploce: RECOSD
.*. 9 @

Reflection
m “ you learn
Color the face that ‘
shows how you feel '
about tOdOg'S OCﬁVitg | understond | understond | need more —

very welt some things. proctice.
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Listen to your classmates’
audlo maps, answer the
questions in your Listening
Passport and discover the
wonders of Tena

Listen and Explore
‘)) Scan the QR code of each pair’s audio map.
Listen carefully to their descriptions and
directions

ACTiViTY 4
DiSCOVER AUD:iO MAP
FAIR

° ) Neor the market

Y This mep is obout
o
! My favorite ploce was
v This mop is obout
o2 S
i My favorite ploce was
‘ Thamapsobout
- Y e —
! || My fovarhie place wos
My favorite Audio Map

Which audio map did you like the most?
Draw it here

Reflection
Color the face that
| understood
everything.

shows how you feel
about today’s activity

9 a) Morkeys and birds.

Listenand Passport
‘)) Listen again and answer the questions.

Circle the correct answer.
€ Whers s the big woterfol?

b Newt to the rdver
©) Babird the school

©) Whot 6o peopie drink in Tens?

9 o Jues
&) Chicha
’ o Sods

o What con you see ot the wo?

b) Cors ond bhes
<) Boots ord plones.

After listening to the audio maps, what did you
learn about Tena? Write two things

1] | 4 ©

©

most of it.

What did Ilearn?

1 need more
proctice.
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ACTiViTY S
YOUNG TOUR GUIDES
REFLECTiON

Listen 1t the audio
recordings from  your
classmates. Reflect on your
learning, your teamwork
and how you shared the
wonders of Tena!

L My Self-Reflection

Listen to the audio recordings from your classmates.
) ))  How listening help uring this project?
‘)Wﬁuthenamoftheploceuwheurdcndonc ‘) - s i

z . . Color the stars W -y -
interesting thing you learned :::-__
Avdio Mop Mome of the ploce | One inberesting thing | learned | R * * | x
| itered coreluly 1o understord % Y
drectons.
| lmarned about ow oced culture N, <
(food, trodtiom, ploces). [P |
| ved rew words ond ecpressora e A
» Ingluh ~
1| worked well with rrmy por o {
| communicated my deas clearly
= Enginh
Peer Feedback 1 helpad my group create on
Choose one pair’s audio map you liked. Write their e
names and something you liked about their What did Ilearn?
presentation Write two things you learned about Tena
Nomes of my classmat: o )
| liked their audio map because
Reflection
Color the face that
shows how you feel
9 1 understood 1 understood 1 need more

about today’s activity everything. most of it. proctice.
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5‘\'\ Grade P'°Ject *

0 Festlvals |
of the World
[ AUDIO MUSEUM ]
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UNIT 4 — FESTIVALS OF THE WORLD AUDIO

MUSEUM
LESSON 1. FESTIVAL AUDIO RIDDLES

Listening Focus: Students listen to short podcast
episodes about celebrations from around the world
and identify important details about traditions, clothing,

food, music, and symbols.
LESSON 2. DICTATION DRAWING

Listening Focus: Students listen carefully to descriptions
of traditional clothing, decorations, and cultural
symbols and organize the information in a planning
LESSON 3. MUSEUM PODCAST WORKSHOP
Listening Focus: Students listen to information collected
during the project and use it to prepare and record a
podcast episode about a world festival.

LESSON 4. AUDIO MUSEUM

Listening Focus: Students visit the classroom museum,
scan QR codes, listen to audio recordings, and complete
a listening challenge.

LESSON 5. GLOBAL VOICES REFLECTION

Listening Focus: Students listen to selected excerpts
from the podcasts, reflect on their learning process, and

evaluate their listening, communication, and teamwork.
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Unit 4: 5th Grade Project [ GRADE§ - AL1 J
Festivals of the World Audio Museum

Driving Question: How can we set up a live audio-
guided museum corner displaying the most
fascinating world festivities?

Festival Audio Riddles: Decode diverse auditory
riddles detailing costume habits to guess the
holiday (Chinese New Year, Inti Raymi).

Dictation Drawing: Listen carefully to specific
descriptions of traditional garments to paint them

accurately.

Final Product: A museum gallery of holidays where

visitors use headphones to listen to explanations.

SAn Grade Proj,"

Fsof 5 =
the World

R
AUDIO MUSEUM fJ r' '

= [

Listen + Discover « Colebrate
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ACTiViTY 1
FESTiVAL AUDiO
RiDDLES

Listen carefully to the
podcast and identify
important about festivals
from around the world

Listen and Complete
‘)) Listen to the description and complete the table

FESTIVAL COUNTRY TRADITIONAL CLOTHES FOOD SPECIAL CELEBRATION

Festival 1

Festivel Audio Riddles Reflection
Listen the clues write the name of the celebration

NPT m o People celebrate the Sun.

to visit? Why?
o S o Traditional Andesn clothing Y

Which festival would you like

s worn,
. and lanterns a
:’:'"" . ::nl“-.mm
© Frowstin Skt vp the dy. o The festival tabes place
i the mountains.
My . My answer
True or False
'Llsunngalnondwrlter(tme)or!-'(fnlse) ':“ I CAN...
1. The Chinese New Year includes dragon dances. ' I can listen carefully. D
2. Inti Raymi celebrates the Moon. Q1 can identify festival details. [
3. Music is important during both celebrations. , | can answer questions. [:]
4. People wear traditional clothing @ 1 can share my ideas. O
| during the festivals.

2
% W GREAT LISTENERS, GREAT EXPLORERS! & ‘
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ACTiViTY 2
DiCTATiON DRAWING

Listen carefully to the
podcast and identify
important about festivals
from around the world

Listen and Draw Planning Chart

‘)) Listen carefully to the description. Draw the Listen again and complete the chart with
traditional costume you hear information you hear

- o) e e

L | [;m;l.Tm CLOTHES  SYMBOLS | DECORATIONS

————eee ' My Museum Ideas :
Match the Audio Clues e - I
P e e e e e e e g : Write two ideas for your museum exhibit. 1
) . & l - :
| I r .
| | i s s i ’
| L ‘)) : A | PR A T ~
| | %4 I1CAN...
|
|
I

g

i

3§

i
o000



ACTiViTY 3
MUSEUM PODCAST
WORSHOP
PBL Stage ' :’o
To create an audio guide
using informaiton collected
throught listening activities
Plan your Podcast Write your Ideas
,‘)\/ Complete the chart Use your notes to complete the sentences
N Festival
L @ re e
Country
& 1

Record your Podcast

Introduce the festival.

Say the name and where it is from.

Describe the traditions.
What do people do?

Describe the clothes and symbols.
What do people wear or use?

Describe the food.
What do people eat?

Explain why this festival is
important for its culture.

Record your voice clearly.
Speak loudly and slowly.

0/0/0!0/al0

7 This festivalis important because

Decorate you Musuem Card
Draw the traditional costume, symbol,

or decoration of the festival you are explaining

"

4 f
1]
|
A

¢ 1CAN...
n 1 can Baten carefilly O
a | cam organize my idess. 0~
’ | cam record my podcast.

mu--ut-‘qh-

J
’
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1333333555

ACTiViTY 4
FESTIiVALS OF THE
WORLD AUDiO
— ¢,  MUSEUM
4+ Presentatiom Description
Materials Students  visit  the
QR codes, headphones,
To present information classroom et
i POSRLS, ¥ 1 listen to audio
throuh an interactive
listening experience recordings, scan QR
passports, decorations,
museum cards. codes, and complete
listening activities
While Listen Listening Challenge
‘)) Complete the chart Choose the correct answer
I What is 8 tradition in Chinese New Yes iy
ol @%ﬁ a. People build sandcastles. ==
Festivak: . ZiIN
el | O b. People clean their houses. .
1 think it wil be about c. People go skiing. *
4
g '/l". L 3O pe -3‘:-- wea | 1 4 R ",'T ?
a. Swimsuits.
b. Traditional Andean clothes.
O poomit & % ¢. School uniforms.
L
1 think R wi be about... . What is the main symbol of Inti Raymi .\\l 'y
a. The Moon = a3
b. The Sun g N
— e ——— c. The Stars -
After you Listen What food might be part of these festivals?
Answer the questions S RN 0‘0 ‘
q b. Dumplings / Cuy Qa@
1. Which festival did you lie the most? Why? c. Ice cream =
2. What new Information did you learn?
3. What would you ke to ask the podcast group?
lcanunderstand [ |
important detsls, -
| can respect and enjoy
other cultures.
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ACTiViTY S
AUDiO MUSEUM

To reflect on listening skills,
cultural awareness, and
teamwork
Listen and Identify How dis listening help me?
3 Festival to the podcast excerpt and answer.
7" What festival is it about? Circle your answer Look at the statements and color the face that
A shows how much you agree
9
i F | Flelele
. Statements
a- o © & o
- - | lsterwd carefully to understand g N\ R I/ ™
the iformation. A L _/ -/
One new thing | learned from this podcast was: S o e l — g = —~
new traditions and cultures. :\_",/: :\.7 ‘,/: ‘\_.,,/l' \ >
B o | understood the detals about . () B
‘What did we learn Lstening g - A A A
_______________ - my idess better. U U
" Complete the sentences \ .
y  llearned that festivals are important :
! because
!
! . | %W 1CAN..
I 1can be a global citizen by........ : &3 1canlisten carefully. 0
I
\ /I Q,  1can understand important detais. ||
~

. | can respect other cultures. D
“ I can work well with my team. D

’ | can share my ideas. [:]

LISTEN + UNDERSTAND + RESPECT + SHARE § §
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mmNmONAL TRAVEL AGENCY

@,
LTRAVEL

THE WORLD
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UNIT 4 — INTERNATIONAL TRAVEL AGENCY
LESSON 1. AIRPORT ANNOUNCEMENT AUDITING

Listening Focus: Students listen to airport
announcements and identify flight numbers, boarding
gates, departure times, destinations, and delays.
LESSON 2. VLOGGER TRAVEL AUDITS

Listening Focus: Students listen to children’s travel viogs
to identify countries, currencies, transportation

methods, accommodation options, and schedules.

LESSON 3. TRAVEL PODCAST STUDIO
Listening Focus: Students listen to travel podcasts,
organize information, practice pronunciation, and

create their own audio guides.

LESSON 4. GLOBAL TOUR GUIDES' EXPO
Listening Focus: Students listen to presentations, ask
questions, identify key information, and complete
listening challenges during the tourism fair..

LESSON 5. TRAVEL EXPERTS REFLECTION
Listening Focus: Students listen to excerpts from their
podcasts and reflect on their listening skills,

communication strategies, and teamwork.



Unit Y4: 6th Grade Project GRADE 6-A12
International Travel Agency

Driving Question: How can we manage a simulated
travel expo booth to pitch international vacation
packages to foreign visitors?

Innovative Listening Activities:

Airport Announcement Auditing: Deciphering airport
loudspeakers with background noise to track gate and
flight schedules.

Final Delivery

Project Process: Create a travel agency brand, design
brochures, and prepare physical booths. Practice

answering verbal questions from clients.

Final Product:

The "Global Tour Guides"” Expo: An interactive fair where kids

inquiries.

|

I

I

I manage booths, replying in English to visitors' dynamic tourist
|

|

|

-------------------------------------------------
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ACTiViTY 1
AiRPORT
ANNOUNCEMENT

ANQAALAANNND
. . .

Second Listening
‘>) Listen again and complete the listening chart

Bttt

isﬁsunm the airport announcement.
|

\
What is the main idea? :
:OA.Afomﬂgisgoingonvocmion |
lOB.Aﬂightschcdukisbeingannomced L 1
1 © C.A tourist is describing a city 1“)
D. A pilot is introducing the airplane I
18, a
\ 1
B e o e e e e e e s = 7
Third Listening
Listen again and choose the correct answer
1. Which city is the destination? 2. Which gate showid
: passengers go to? 7 ~
O AP O A Gote A12 | * Whatinformation was easy to understand? 1
8:""‘"‘"‘ O B Gote B14 ; |
London
P O € Gete C10
O 0 Medrid  (_.» O & 0 022 | * Whatinformation was difficult to |
; | understand? |
3. How long is the delay? 4. What should passengers | |
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ACTiViTY 3
TRAVEL PODCAST
STUD:O
t
+ Description
A Materials Students work in groups to
= Microphones, create their own travel
§ guide for international B agency, prepare brochures,
8"‘“"“ computers, brochures, write scripts, and record
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ACTiViTY S
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¥
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¥
¥
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4.8 Impacts

The systemic implementation of the PBL-Listen Guide within the English as a Foreign
Language classrooms of EGB at Unidad Educativa Particular "Jezreel" is projected to generate
profound multi-dimensional shifts. To evaluate the prospective success of this action-oriented
guide, its anticipated outcomes have been modeled across three key pedagogical areas: Affective
Impact, Linguistic Impact, and Academic Impact.
Table 8

Numerical Impact Levels Scale

Numerical Level Qualitative Description of Impact
3 High Positive Impact

2 Medium Positive Impact

1 Low Positive Impact

0 No Impact Observed

-1 Low Negative Impact

-2 Medium Negative Impact

-3 High Negative Impact

Source: Own elaboration
The metric used to determine the exact consolidated index for each analyzed area is

calculated through the Impact Level (/L) formula, represented as:

n
X
=1
1L = ———
n
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Where x; represents the projected numerical value assigned to each indicator item within
the specific impact matrix, and n represents the total number of items evaluated in the matrix
(n = 5 for all dimensions).

4.8.1. Affective Impact

Language acquisition is fundamentally governed by the emotional climate of the learning
environment. By restructuring passive acoustic drills into active, hands-on, and social project-
based missions, the PBL-Listen Guide targets student emotional variables, working directly to

lower the Affective Filter as theorized by Stephen Krashen.

Table 9

Projected Indicators for Affective Impact.

Evaluated Indicators (Affective Dimension) Projected Impact Level

1. Mitigation of situational anxiety during target acoustic X
decoding tasks.

2. Expansion of student self-efficacy and active listening X
confidence.

3. Facilitation of role disinhibition through creative project X
personas.

4. Promotion of proactive error tolerance within gamified X

frameworks.




171

5. Development of interpersonal group cohesion through X

cooperative play.

CONSOLIDATED SCORE (SUM OF ITEMS) 15

Source: Own elaboration

15
IL = T = 3 = High Positive Impact

Analysis

The affective dimension is projected to achieve a maximum positive index (IL = 3).
That’s a direct result of the guide’s collaborative, play-based design. In traditional classrooms,
listening activities are often stand-alone, high-stakes tests where one misunderstanding can lead

to academic frustration. The PBL-Listen Guide tries to break down this barrier.

For example, Unit 1: The Magic QR Classroom (4th Grade) replaces traditional listening
drills with an immersive QR Code Audio Hunt. By turning listening here into a gamified puzzle,

students are decoding descriptions not for a grade, but to solve a mystery with their peers.

This gamification redirects the student’s cognitive attention from the fear of evaluation to
the inner playful curiosity. the guide also presents the concept of role disinhibition, which is
developed to a great extent in projects like Unit 1°s “Jezreel’s On-Air Talents” (6th Grade) and
Unit 4’s “International Travel Agency” (6th Grade).

By adopting professional roles like radio producer, podcast host, or travel agent, young
learners can distance their personal ego from the linguistic performance and leave their personal
identities behind. If a mistake occurs during a simulated radio broadcast, it is treated simply as an

“blooper” to be edited or iterated, fostering a high level of error tolerance.
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Finally, the collaborative framework aligns with Vygotsky's sociocultural tenets, ensuring
that peers support one another within their ZPD. This cooperative structure eliminates classroom
isolation, transforming the EFL environment into a supportive, low anxiety space that enhances
group cohesion.

4.8.2. Linguistic Impact

From a psycholinguistic perspective, the PBL-Listen Guide is designed to move students
from simple auditory perception to parsing and final utilization. By integrating authentic,
visually supported multimedia resources, the guide enhances phonemic awareness while
reducing the mental translation loop (L1 dependence).

Table 10

Projected Indicators for Linguistic Impact.

Projected Impact Level

Evaluated Indicators (Linguistic Dimension)

3 -2 -1 0 1 2 3

1. Acceleration of real-time word recognition and auditory

X
discrimination.
2. Expansion of vocal prosody, rhythm, and expressive

X
intonation.
3. Acquisition of contextualized vocabulary tied directly to

X
immediate realities.
4. Progression of oral production fluency and

X

conversational response speeds.
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5. Reduction of L1 translation dependency during oral-

auditory transactions.

CONSOLIDATED SCORE (SUM OF ITEMS) 15

Source: Own Elaboration

IL = % = 3 = High Positive Impact

Analysis

The linguistic dimension is projected to achieve a maximum positive impact index (IL =
3). This is driven by the guide's consistent integration of authentic auditory input paired with
meaningful, project-based tasks. The structural design of the units ensures that students practice
both bottom-up decoding (recognizing sounds and words) and top-down processing (utilizing
context and prior knowledge).

In “Jezreel's Talking Audio-Zoo”, 4th Grade Unit 3 students play a game called Animal
Sound Detective. In this activity they have to match natural animal sounds to physical oral
descriptions in English, making direct cognitive associations between the acoustic signal, the
visual image and the vocabulary word. The approach eliminates L1 translation altogether and
helps students build stable long-term lexical maps in the target language.

Moreover, the focus on speech output in the manual, especially through the recording of
audio artifacts, leads to a substantial enhancement in vocal prosody and expressiveness.

In Unit 2, “The Gym-Coach Audio Tracks” (5th Grade), students will write and record
physical exercise commands. To produce a good track, they have to master the stress-timed

rhythm and the clear, direct intonation patterns of English imperatives.
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Likewise, collaborative podcast editing in projects like Unit 1’s “Time-Hackers Audio
Diaries” (5th Grade) requires students to listen to their own voices and the voices of their peers
repeatedly and analyze the pace, clarity, and pronunciation of the recordings. This cycle of input-
decoding and output-monitoring speeds up acoustic word recognition, and improves spoken
fluency.

4.8.3. Academic Impact

Finally, the academic impact of the PBL-Listen Guide is evaluated by looking at its
alignment with national curriculum standards, its ability to maximize active student production
time, and its potential to optimize teacher preparation.

Table 11

Projected Indicators for Academic Impact.

Evaluated Indicators (Academic Dimension) Projected Impact Level

3 -2 -1 0 1 2 3

1. Improvement of student grades in English Oral X

Communication skills.

2. Methodological modernization of EFL classroom X

practices through active play.

3. Increase in voluntary, student-led classroom X

participation rates.

4. Optimization of classroom time to maximize Student X

Talk Time (STT).
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5. Reduction of teacher lesson planning fatigue through X

structured resources.

CONSOLIDATED SCORE (SUM OF ITEMS) 15

Source: Own Elaboration

15
IL = T = 3 = High Positive Impact

Analysis

The academic dimension is projected to achieve a maximum positive score (IL = 3). One
of the most persistent issues in traditional EFL education is the imbalance between Teacher Talk
Time (TTT) and Student Talk Time (STT), where instructors dominate the acoustic space with
grammar lectures.

The PBL-Listen Guide turns this dynamic on its head. With lessons built around active
inquiry projects like Unit 3’s “The Green-Bin Audio Inspectors” (5th Grade), the classroom
becomes a student-centered workshop. Students take the lead, working in groups of four to
negotiate meaning, debate where to sort recycling objects and record warning messages. This
maximizes productive STT while the teacher steps back to facilitate, monitor and guide.

Furthermore, the guide addresses “lesson planning fatigue” a major challenge identified
by Ibarra and Guamén (2025). Rather than forcing teachers to build communicative listening
activities from scratch, the guide provides clear, step-by-step instructional sequences, integrated
audiovisual paths, and hands-on formative rubrics. This structured support allows teachers to

modernize their classrooms with gamified strategies easily and efficiently.
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Ultimately, this approach will improve student grades in the Oral Communication thread.
By aligning each project's challenges with the Ecuadorian National Curriculum standards across
Basica General Media, the guide ensures that students develop measurable, real-world
communicative competencies. This rigorous alignment helps students transition from passive

listeners to active, capable English speakers.
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Conclusions

The results of this research showed that PBL had a positive effect on the English listening
comprehension skills of the students of the 4th, 5th and 6th grades of the “Jezreel” Private
School in Quito. Pedagogically innovative was the shift from passive information reception to
the incorporation of practical projects, where students could interact with audio materials in a
meaningful, relevant and real-life context. Moreover, the methodology connected theoretical
knowledge and practical decoding of hearing. This is evidenced by the statistically significant
improvement of the students’ overall ability to understand the main ideas, find specific details
and process English in a natural, flowing context.

Initial questionnaires and diagnostic tests showed considerable difficulties in listening
comprehension relative to baseline conditions, such as low retention rates, limited vocabulary
recognition and high levels of performance anxiety. Before the PBL-based intervention, students
saw listening comprehension tasks as stressful tests, not as opportunities to develop their
communication skills. The first step showed that students had problems in dealing with
continuous speech in general and confirmed that the traditional audio exercises did not engage
them efficiently.

The result of the comparison of the pretest and posttest scores showed that the students’
English listening comprehension skills improved after the PBL intervention. Quantitative data
indicated improvements in all three grade levels, particularly in the ability to infer meaning from
context and recall important details from a variety of audio materials. By using the listening tasks
to project milestones, students developed cognitive and metacognitive strategies that made better

their acoustic processing speed and decoding efficiency. The pre-test and post-test differences
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revealed that the project-based approach brought positive change from mechanical sound
recognition to deeper and more structured understanding of the spoken English language.

The student survey data and classroom observation checklists pointed to positive attitudes
as well as meaningful experiences about the PBL methodology. The students showed a
transformation from passive and fearful listeners to active participants in the process of their
language acquisition. The collaborative, problem solving characteristic of the projects lowered
their affective filter, enhancing personal confidence during communicative conversations.

Finally, semi-structured interviews revealed that teachers held highly favorable
perceptions regarding the implementation of PBL and its direct impact on student listening
comprehension. Teachers noted that while the initial shift require more rigorous lesson planning
and resource design, the long term pedagogical returns are very reliable. They observed a marked
improvement in student responsiveness, authentic classroom interaction, and language retention

compared to traditional textbook exercises.
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Recommendations

The administrative authorities at Unidad Educativa Particular “Jezreel” should
permanently integrate PBL into the primary school curriculum. Instead of treating PBL as an
occasional activity, it should be s embedded within the yearly instructional planning. This change
will ensure that students transition from traditional to an active learning model. And, by
institutionalizing collaborative, real world projects, the school can establish a better pedagogical

environment where communicative language skills are naturally and consistently reinforced.

Teachers should be trained so that they can design and implement the necessary
pedagogical transformations and comply with the formal establishment of PBL. As a way to
reduce the high levels of initial anxiety and the retention challenges identified during the
diagnostic phase, teachers should have authentic oral materials at their disposal that are directly

connected to the central theme of the project.

It is also important that all these changes are supported by formative assessments
different from traditional methods for evaluating listening comprehension in English. It is
recommended to use student-centered assessment tools, such as visual self-assessment rubrics
and observation checklists designed in this study, throughout the execution of the projects. And
therefore, it is also necessary to regularly monitor how students decode and use oral information

during their research, allowing teachers to provide immediate and constructive feedback.

Finally, future research should focus on conducting longitudinal studies to assess the
long-term retention of English listening comprehension skills over longer periods than those

examined in the present study.
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Annexes
1. Diagnostic Listening Test (Pre-test/Post-test)
Objective: To measure students' English listening comprehension levels before and after
applying the PBL methodology.
Instructions: Listen carefully to the audio that will be played twice. Then, answer the
questions based on what you understood.

Student: Grade: Date:

Part A: General Comprehension (Select the correct option)

1. Who are the characters speaking in the audio?

a) A teacher and a student b) Two friends ¢) A mother and her child
2. Where does the main conversation take place?

a) Ata school b) At a store c) At a house

3. What is the main topic of the audio?

a) A cooking recipe b) A visit to the library c¢) A school assignment

Part B: Specific Detail (Answer briefly)

1. At what time should the mentioned activity be completed?



2.

Student Survey (Pre and Post Intervention)
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Objective: To identify students' perceptions of English listening comprehension and their

experience with project-based activities.

Instructions: Mark with an "X" the option that best represents your opinion.

Part A: Perception of Listening Comprehension

No | Item Never | Rarely | Sometimes | Frequently | Always

1 I like listening to English.

2 I generally understand what I hear in
English class.

3 I ask for help when I don't understand
what I hear in English.

4 I feel motivated when I listen to English
audio

5 I believe I can identify familiar words or
phrases when listening to English.

Part B: Experience with Projects

No | Item Never | Rarely | Sometimes | Frequently | Always

6 I like learning English through projects.

. I work well in a group when we do
projects.

8 I feel I learn listening comprehension
better when I listen to English within a
project.

9 I actively participated in the projects
carried out in class

10 |1 would like to continue learning

English with projects
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3. Teacher Interview Guide

Objective: To understand teachers' perceptions of PBL implementation and its impact on
English listening comprehension.

Instructions: The following are open-ended questions and will be addressed through a
semi-structured interview.

1. What methodologies do you currently use to teach English listening

comprehension to your students?

2. From your experience, what do you believe are the main difficulties students face
when listening to English?

3. Have you used Project-Based Learning (PBL) in your classes before? If so, could
you briefly describe your experience and what results you observed, especially
concerning listening comprehension?

4. Do you believe that implementing projects motivates students to develop their
listening skills? Why do you think this happens?

5. What main benefits or limitations have you observed or do you anticipate in using
PBL with primary school students in the context of English language learning?

6. What types of auditory resources (podcasts, songs, videos, etc.) do you use most
frequently in your English classes, and how do you select them?

7. How do you assess your students' listening comprehension in the classroom?

What criteria or methods do you use for this?



4. Checklist (Observation of Project Development)
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Objective: To evaluate student participation and performance, with a particular focus on

listening comprehension, during project execution.

Student: Grade: Date:

Observer:

Observation Frequency

MNo.

Observed Criterion

Yes

Mo

Comments
(Examples,
context)

Actively participates in listening activities
related to the project (e.g., answers questions,
takes notes).

Follows oral instructions in English given by the
teacher or peers during the project.

Demonstrates comprehension of project audio
by answering questions or completing specific
tasks.

Collaborates effectively with their group,
listening to their peers' ideas in English.

Uses oral English (even basic) to communicate
in relation to the audio or project tasks.

Remains attentive and focused during listening
activities.
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