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ABSTRACT 

English as a Medium of Instruction (EMI) is a practice that is increasingly used in 

educational institutions. However, at the “Víctor Mideros Almeida” Educational Unit this 

approach has not been implemented or evaluated in 8th and 9th grade courses so there is no 

information on whether it would work well at the school. The objective of this research was to 

evaluate the impact of English as a Medium of Instruction on content learning, identify 

advantages and disadvantages and propose strategies to improve its effectiveness. A mixed-

methods approach was used for this study, involving a survey of 97 students and interviews with 

the vice principal, the coordinator and the English teacher. The results showed that most students 

understand the content better in English and view it positively when the teacher combines 

English and Spanish although many expressed confusions when classes are taught solely in 

English, as well as difficulties with academic vocabulary and the need for more time to 

understand the content. The interviews revealed that EMI is implemented informally without 

clear strategies or sufficient teacher training. Based on these findings, a teaching guide titled 

“Discovering Ecuadorian Heritage Through English” was designed an impact analysis of this 

guide demonstrated a positive effect in linguistic, academic and pedagogical areas. It is 

concluded that EMI has clear potential for developing linguistic and cognitive skills. 

 

Keywords: English as a Medium of Instruction, content-based learning, teaching guide, 

teacher training, Ecuadorian heritage, blended approach. 
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RESUMEN 

El inglés como Medio de Instrucción (EMI) es una práctica cada vez es más usada en las 

instituciones educativas. Sin embargo, en la Unidad Educativa “Víctor Mideros Almeida” este 

enfoque no ha sido implementado ni evaluado en las asignaturas de 8vo y 9no año, por lo que no 

hay información sobre si funcionaria bien en la institución. La investigación tuvo como objetivo 

evaluar el impacto del inglés como medio de instrucción en el aprendizaje de contenidos, 

identificar ventajas y desventajas y proponer estrategias que mejoren su efectividad. Para este 

estudio se utilizó un enfoque mixto, aplicando una encuesta a 97 estudiantes y entrevistas a la 

vicerrectora, al coordinador y al docente de inglés, los resultados mostraron que la mayoría de 

los estudiantes comprenden mejor los contenidos en inglés y valoran positivamente cuando el 

docente combina inglés y español, aunque muchos manifestaron confusión cuando las clases se 

dan solo en ingles además las dificultades con el vocabulario académico y la necesidad de más 

tiempo para entender los contenidos. Las entrevistas mostraron que el EMI se aplica de manera 

informal sin estrategias claras ni suficiente capacitación docente. A partir de estos hallazgos se 

diseñó una guía didáctica “Discovering Ecuadorian Heritage Through English” cuyo análisis de 

impacto mostro un efecto positivo en las áreas lingüísticas, académicas y pedagógicas. Se 

concluye que EMI tiene un claro potencial para desarrollar habilidades lingüísticas y cognitivas, 

aunque su éxito depende de la capacitación docente y muchos factores como el apoyo 

institucional y el uso de materiales contextualizado. 

Palabras clave: Ingles como Medio de Instrucción, aprendizaje de contenidos, guía 

didáctica, capacitación docente, patrimonio ecuatoriano, enfoque mixto. 
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INTRODUCTION 

Motivations for the study  

The use of English as a medium of Instruction (EMI) has become ever more common in 

schools around the world where English is used not only as a subject but also like the language 

for teaching other subjects which helps students assimilate academic content while improving 

their English proficiency. However, this often causes problems in the classroom such as 

differences in students’ English proficiency levels, teachers’ insufficient preparation for teaching 

in English and a lack of appropriate teaching materials. 

At the Unidad Educativa “Victor Mideros Almeida” EMI has not been applied or 

evaluated in the subjects taught to 8th and 9th grade students, therefore is no information on 

whether this program will achieve the desired results at this school. Studies conducted in other 

countries and in Latin America show mixed results regarding the EMI approach while research 

in Ecuador indicates that gaps still exist in teacher training and in methods that integrate 

language with content suggesting the need for further study of this approach. 

Given the lack of information on this topic at the school, it is important to understand the 

opinions of teachers and students regarding “English as a medium of Instruction” the current 

conditions at the school and potential academic expectations before making a decision about its 

implementation in order to determinate whether the school is prepared for this approach and 

which aspects need improvement. For this reason, this study aims to evaluate the impact of using 

English as the language of instruction on the acquisition of academic content by analyzing its 

advantages and disadvantages with the goal of proposing strategies to make it more effective and 

improve academic outcomes. 
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The problem of the research 

In recent years, English has become an essential language for education and international 

communication and more and less schools are using it not only as a subject but also like the 

primary language of instruction for subjects such as natural sciences, history and mathematics a 

practice known as “English as a Medium of Instruction”. The goal is to enable students to 

assimilate academic content while simultaneously improving their English proficiency 

something that at first glance, seems extremely beneficial given that it fosters the comprehensive 

and successful development of both academic knowledge and language skills. 

However, in practice this methodology has raised several challenges that need to be 

analyzed. One of the main problems is that many students don’t have the same level of English 

which leads to disparities in their learning, students with a stronger command of the language 

tend to participate more and understand explanations more easily while students with a lower 

level have greater difficulty following the class or expressing their ideas. In these cases, language 

can become a barrier that prevents a deeper understanding of the material and the effort required 

to understand the teacher or the texts can be so demanding that students end up losing their 

motivation and interest in the topics being covered. 

EMI teachers are not language teachers but rather experts in the subjects they teach. 

Some EMI teachers are not fluent in English and lack the necessary training to teach in this 

language. This is the factor that differentiates EMI teaching from other programs such as CLIL 

(Content and Language Learning) and CBI (Content-Based Instruction) which are programs 

taught by language teachers who add other academic content to English language curricula. 

These programs include specific English language content while EMI classes do not (Kling, 

2019). 
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Definition of the Problem 

The use of English as a Medium of Instruction has generated growing interest among 

educational institutions seeking to improve students’ access to academic and professional 

opportunities as well to enhance their language skills. However, the EMI model has not yet been 

implemented or evaluated in the courses offered at the Unidad Educativa “Victor Mideros” 

therefore there is no institutional date to determine whether its implementation would be 

beneficial or variable for 8th and 9th grade students. This lack of prior experience creates 

uncertainty about how learning might unfold within the EMI model particularly given the 

students’ level of language proficiency, the teachers’ methodological preparation and the 

availability of appropriate teaching resources. Furthermore, it remains unclear whether the 

educational community views the EMI model as an opportunity to improve academic 

performance or like a potential obstacle to understanding key topics in the curriculum. 

“Language barriers, a lack of adapted materials and the absence of specific teacher 

training in English Language Integrated Learning contexts generate cognitive overload that 

hinders the comprehension of academic content. These limitations negatively impact student 

participation and can restrict academic success especially in institutions where English is not 

primary language of instruction” (Frontiers in Education, 2024). 

This lack of information is concerning since the institution has no data to assess EMI's 

potential influence on academic performance, comprehension, participation or cognitive load. 

Without a clear diagnosis decision about future implementation could rely on assumptions rather 

than evidence, so it is necessary to investigate perceptions, expectations institutional conditions 

and academic implications before considering EMI's formal adoption at the Victor Mideros 
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Educational Unit in order to determinate whether the context is ready and what needs 

strengthening. 

Teachers play a crucial role since teaching in English requires not only subject matter 

knowledge but also strong language proficiency and as well-founded teaching methodology. 

However, many lack adequate training which can make them feel insecure and lead them to 

overly simplify the content or limit student participant to avoid mistakes meaning that the 

success of EMI depends largely on teachers’ preparation and institutional support. Resources are 

also important since instructional materials in English are often not appropriate for students’ 

levels, making it difficult for them to follow along in class and forcing teachers to translate or 

adapt the texts. Furthermore, assessment criteria are unclear as it is not specified whether student 

evaluation is based on knowledge of the subject matter or on proficiency in English which 

creates confusion for both parts. 

Problem Formulation 

• General Question: 

How does the use of English as a medium of instruction influence the learning of 

academic content in schools? 

• Specific Questions: 

1. How does students' English proficiency affect their understanding of the topics? 

2. How does the teacher's language proficiency influence the quality of teaching? 

3. What strategies help balance language and content learning? 
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Justification  

Theorical Importance 

The study of English as a Medium of Instruction is of fundamental theoretical importance 

because it examines how the use of English as the language of instruction simultaneously 

impacts the comprehension of academic content and the development of academic English. 

Recent research shows that although EMI is associated with university internationalization 

processes, there is still no conclusive evidence that this model consistently improves both 

disciplinary learning and linguistic competence due to methodological variations and differences 

in students' language preparation (Guo et al., 2022).  

In the Ecuadorian context, existing research indicates that the country faces significant 

challenges in advancing toward educational models based on (EMI), as the necessary capacities 

for its effective implementation have not yet been fully developed. For example, higher 

education institutions have been found to have limitations in terms of clear language policies, 

teacher training and the English proficiency required to teach academic content which directly 

affects the viability of EMI as an educational strategy (Pinela Cárdenas, 2025). 

Additionally, other studies on English language teaching in Ecuador show that, although 

universities have increased the number of language courses offered significant gaps persist in the 

development of language skills among both students and teachers as well as in the incorporation 

of innovative methodologies that integrate language and content. This shows that the structural 

and professional conditions for English to function not only as a subject of study but also as a 

means of instruction in other disciplines have not yet been created a situation that reinforces the 

need to investigate EMI in the Ecuadorian educational context (Ponce, Merino et al., 2019). 
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Beneficiaries Identified  

The study, the direct beneficiaries will be 8th and 9th grade students at the Unidad 

Educativa “Victor Mideros” who will participate in learning activities related to teaching English 

as a means of instructions or since strategy for developing linguistic skills. These students will 

benefit by improving their understanding of English expanding their academic vocabulary and 

acquiring skills that will allow them to face future academic challenges with greater confidence 

both within the institution and in broader educational contexts such as exchange programs or 

international scholarships. 

Indirectly the teachers at the educational unit will also benefit as the research will provide 

information on the effectiveness of specific pedagogical strategies and methodologies applied in 

the classroom. This will make it possible to impove the design and development of instructional 

materials as well since to carry out activities focused on effective English language learning 

which will results in an improvement in the quality of educational provided to students. Finally, 

the entire educational community including administrators and staff-will benefit from the study’s 

findings as they will enable informed decisions regarding the improvement of English programs, 

teacher training and the implementation of strategies that promote the internationalization of 

learning within the institution. The benefits cover both the academic and linguistic development 

of the students and the institutional improvement of the Unidad Educativa “Victor Mideros”. 

Excepted Contributions  

Implementing English as a Medium of Instruction (EMI) using the Content and Language 

Integrated Learning (CLIL) approach can generate multiple academic and professional benefits. 

First, it allows students to simultaneously develop disciplinary and linguistic competencies, 

strengthening their understanding of academic content and their communicative skills in English 
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(Huang, 2024). Furthermore, it facilitates access to up to date international resources and 

prepares students for global professional environments, increasing their competitiveness and 

internationalization opportunities (Meta-analysis, 2025). Additionally, strategies such as 

specialized teacher training the use of scaffolding, the planning of clear objectives and the 

incorporation of authentic materials foster autonomy, critical thinking, and motivation for 

lifelong learning (Nieto Moreno de Diezmas et al., 2024). Taken together, these contributions 

reinforce the value of EMI as a comprehensive pedagogical approach that connects content, 

language, and global competencies. 

 Feasibility and Transparency 

The feasibility of implementing EMI depends on several factors that must be carefully 

considered. First, it requires an adequate level of English proficiency for both teachers and 

students, as well as specific training to manage effective CLIL strategies. Furthermore, authentic 

educational and technological resources are necessary along with institutional support to ensure 

the methodology's long-term sustainability. Finally, the planning of clear objectives and 

pedagogical flexibility allow the approach to be adapted to the needs of the students and the local 

educational context, ensuring that EMI is implementable and effective even in Spanish-speaking 

environments. (Arquez Muñoz et al., 2021; Lee et al., 2025). 
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Objectives  

General Objectives  

To assess the impact of English as a medium of instruction on the learning of disciplinary 

content, identifying its advantages and disadvantages to propose strategies that optimize its 

effectiveness and improve academic results. 

Specific Objectives  

1. To characterize the role that English as a Medium of Instruction (EMI) plays in 

the development of linguistic and cognitive skills. 

2. To analyze teachers' and students' perceptions of the contribution of English as a 

Medium of Instruction (EMI) plays in the development of linguistic and cognitive 

skills. 

3. To evaluate the impact of English as a Medium of Instruction on the development 

of linguistic and cognitive skills 

Hypothesis 

The implementation of English as a Medium of Instruction has a statistically significant 

impact on students' content learning achievement. 
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CHAPTER I 

1 Theoretical Framework 

In recent years, the use of English as a medium of instruction has increased significantly 

in various educational contexts worldwide. As maintained by Philip G. Altbach (2013), the 

globalization of higher education has propelled English to become the primary language of 

instruction and access to knowledge. Similarly, Jennifer Jenkins (2013) explains that English has 

become established as a common language for international communication, facilitating its 

integration into educational contexts where it is not the native language. 

The use of English as a medium of instruction is increasingly common in many current 

educational systems. Numerous institutions now use English to teach subjects such as science, 

mathematics, and social studies, even if it is not the students' native language. This is because 

English is considered a language of global importance and may offer even greater opportunities 

in the future. 

However, learning content in a foreign language is not always easy. Students not only 

need to understand the subject matter but also the language used to explain it. This can make the 

learning process more difficult, as they have to focus on two things simultaneously the content 

and the English language. For this reason, some students may find it hard to understand the 

lessons or keep up with the pace of learning. 

On the other hand, using English in the classroom can have positive aspects. For 

example, it can help students improve their English proficiency and become familiar with 

academic terminology. But at the same time it can also cause problems such as confusion, lack of 

confidence, or loss of motivation, especially if the students are not yet proficient in the language. 
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For this reason, it is important to analyze how the use of English as the medium of 

instruction affects content learning. This study aims to understand whether using English helps 

students better understand the subject matter or hinders it. To achieve this, the present theoretical 

framework is based primarily on theories such as Content and Language Integrated Learning 

(CLIL), Second Language Acquisition Theory and Cognitive Load Theory which help explain 

how language and content are interconnected within the learning process. 

Finally, this chapter presents the main variables of the study and explains the theoretical 

foundations that support them. It also analyzes the relationship between these variables to better 

understand the impact of (EMI) on student learning. 

1.1 Identification of Key Variables 

This study analyzes two main variables that help to understand the research problem. 

First, the independent variable is the use of English as a medium of instruction. This 

refers to the use of English to teach various academic subjects instead of the students' native 

language. In this context, English is not taught as a subject, but rather as the medium through 

which the content is explained. 

On the other hand, the dependent variable is content learning. This variable refers to the 

level of understanding, comprehension, and academic performance that students achieve in 

various subjects. In other words, it focuses on how well students understand what is being taught 

and how they apply that knowledge. 

The relationship between these two variables is considered statistically significant since 

the language of instruction can directly influence students’ learning methods. In other words, the 

use of English as the language of instruction can either facilitate or hinder student 



 

 

11 

 

comprehension of the subject matter depending on factors such as their proficiency in English 

and the teaching strategies employed. 

1.2 Theoretical Foundations of Variable 1: Content Learning (dependent variable) 

1.2.1 Definition of Content Learning 

Content-based learning refers to the process by which students acquire knowledge and 

develop skills in various academic areas, such as science, mathematics, and social studies. This 

process involves more than simply memorizing information it also includes understanding and 

applying it in diverse contexts. Evidence presented by Biggs and Tang (2011), learning is most 

effective when students understand the meaning of what they study and relate it to real-life 

situations. This indicates that content-based learning goes beyond simply memorizing facts and 

involves a deeper understanding. 

According to David Marsh (2012), in contexts where a second language is used for 

instruction such as in EMI or CLIL content learning and language learning occur simultaneously. 

This can be beneficial, but it can also create difficulties if students do not have an adequate level 

of proficiency in the language. 

Moreover, Jim Cummins (2000) explains that the development of academic language is 

essential for students to understand school content. In other words, a basic knowledge of the 

language is not sufficient; rather, a more academic level of proficiency is necessary to 

understand explanations, texts, and classroom activities. 

In addition to this, from the perspective of David Nunan (2004), it suggests that language 

learning is closely linked to the way in which students interact with the content, which is 

important in environments where language is used as a means of instruction. Therefore, when 

students actively participate in activities that integrate language use with content learning, the 
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process becomes more meaningful and effective. However, if there is insufficient interaction or 

support during this process, students may experience difficulties in both language comprehension 

and content learning. 

1.2.2 Theoretical Perspectives on Content Learning 

Content Learning especially when it comes to a language as important as English isn’t 

always as easy as it seems. In many cases, students must not only grasp the subject matter but 

also the language in which it is explained, which can make the process a bit more complicated. 

That’s why it’s important to draw on certain theories that help us better understand how this 

learning takes place. 

One of the best-known theories is Cognitive Load Theory, proposed by John Sweller 

(1988). According to this theory the human mind has a limit to how much information it can 

process in other words we cannot understand many things at the same time without feeling 

confused. In the case of English classes this is quite noticeable, since students have to pay 

attention to both the content and the language at the same time. Sometimes this causes them to 

miss important parts of the explanation, or to fail to understand everything clearly. 

On the other hand, there is also the Theory of Second Language Acquisition, developed 

by Stephen Krashen (1985). This theory states that students learn best when they understand the 

message they receive, even if it is not perfect. In other words, if the teacher speaks in a very 

complicated way, students are unlikely to grasp the information well. On the other hand, when 

the language is clearer and closer to their level, learning becomes more accessible. 

These theories reveal something important: language has a significant impact on how 

content is learned. It’s not just about studying, but about being able to understand what is being 

explained. For example, when students don’t have a good command of English, they may feel 
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confused, lost, or even stressed in class, even if the topic isn’t that difficult. However, when they 

receive support such as simpler examples or slower explanations they can gradually begin to 

understand better. 

In line with this approach, content-based learning in English language teaching represents 

a significant advance in contemporary educational systems. Following this principle, Dafouz and 

Smith (2020) suggest that the target language transcends its traditional function as the sole 

subject of study, becoming the primary vehicle for knowledge construction. Consequently, 

students are required to master entire academic domains through a foreign language, 

transforming the classroom process into a complex scenario where the acquisition of conceptual 

knowledge and linguistic development are closely integrated. 

As posited by Jim Cummins (2000), it is important to distinguish between everyday 

language and academic language. Students are often able to communicate in English in simple 

situations, but they encounter difficulties when dealing with academic texts or more complex 

explanations. This suggests that studying content in English requires an advanced level of 

language proficiency, not just a basic understanding. 

Conversely, evidence presented by Coyle (2010), teaching in contexts such as CLIL 

allows students to master both the language and the subject matter simultaneously. However, this 

only works when the teacher uses appropriate strategies. For example, explaining in simpler 

terms, using clear examples, employing visual aids, or repeating information can make a 

significant difference in students’ comprehension. If this does not happen, students may feel lost 

and stop paying attention. 

Effective English language teaching can influence students' motivation and self-

confidence. When students do not fully understand the language used in class, they may feel 
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frustrated or insecure, which can affect their participation. During my student teaching at the 

Victor Mideros Almeida school with eighth and ninth grade students, some students showed 

confusion and insecurity because they could not clearly follow the teacher's explanations in 

English. However, understanding certain content reinforced their self-confidence and encouraged 

them to participate in class. Furthermore, effective English instruction can offer long-term 

benefits such as greater proficiency in the language when learning academic content. That said, 

understanding the content in this type of instruction requires time, practice, teacher support and 

the use of appropriate strategies such as visual aids or language adaptation (Lynn, 2016). 

It is important to note that this pedagogical approach can have long-term benefits. For 

example, students can improve their familiarity with English while studying other subjects which 

will benefit them in their academic or professional lives. However, these benefits are not 

immediately apparent they depend on the gradual development of the learning process. This 

requires time and practice and above all the teacher’s support. The use of appropriate strategies 

such as adapting language or using visual. 

Analyzing this aspect is important because it helps identify the challenges and benefits 

that can arise with this type of approach. 

1.3 Theoretical Foundations of Variable 2: English as a Medium of Instruction (EMI) 

1.3.1  Definition of English as a Medium of Instruction (EMI) 

English as a Medium of Instruction (EMI) refers to the use of English to teach academic 

subjects in contexts where students do not speak it as their native language. Unlike traditional 

methods of teaching English, this approach is based on English as the primary language for 

teaching subjects such as science, mathematics, and social studies. This represents a radical 
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change in the educational process, transforming language from a single objective into a learning 

tool. 

Currently, English as a language of instruction is of great importance in various 

educational systems worldwide. According to Darden (2015), many educational institutions have 

adopted this approach in response to globalization and the need for students to receive academic 

information in English, the dominant language in knowledge production. This is because English 

as an educational tool not only satisfies social and professional needs, but also meets the 

requirements of other educational projects. 

However, it is important to understand that integrating English into education is not 

simply a methodological strategy but an approach that changes the dynamics of learning. 

Students must simultaneously assimilate the subject matter and the language used to teach it. 

This can create a more complex learning experience since students have different levels of 

English proficiency. 

Furthermore, the way English is integrated into teaching varies depending on the context. 

In some cases, teachers use only English throughout the entire class while in others they combine 

it with the students’ native language to facilitate understanding. This flexible use of language 

demonstrates that the integration of English in the classroom is not a strict practice but rather one 

that can be adapted to the needs of each group. 

1.3.2 Theoretical Perspectives on EMI 

To better understand how Multilingual Education (MLE) works in the classroom, it is 

necessary to analyze it from different theories that explain the relationship between language and 

learning. 
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The Content and Language Integrated Learning (CLIL) approach is one of the most 

important. According to Coyle, Hood, and Marsh (2010), this approach suggests that learning is 

more effective when language is used as a tool to develop knowledge. In other words, students 

learn best when language has a real purpose, such as understanding a topic or solving a task. In 

this sense, Multilingual Education is directly related to Content and Language Integrated 

Learning (CLIL), since both approaches aim to integrate content and language into the same 

process. 

Another important theory is Vygotsky's sociocultural theory (1978), which states that 

learning occurs through social interaction. From this perspective, the teacher plays a fundamental 

role in guiding students in their learning process. In the context of English instruction this means 

that teachers should adapt their language use clear examples and provide continual support. This 

support known as “level-specific pedagogical support” enables students to gradually develop a 

deeper understanding of both the content and the language.  

In addition, Lightbown and Spada (2013) offer valuable reflections on second language 

acquisition with regard to language exposure in the classroom. They emphasize that students 

learn best when they receive information in a language they understand even if ii is not entirely 

easy for them. 

In the case of teaching English, this means that the level of English used in the classroom 

should be appropriate for the students' level. If the language is too difficult, learning the content 

may be negatively affected. 

Overall, these theories indicate that applying an approach like EMI can be an effective 

strategy if implemented correctly, but they also suggest that it requires careful planning to 
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prevent students from feeling overwhelmed or stressed by a lack of understanding or mastery of 

the language. 

1.3.3 Relevance of EMI to the Present Study 

The EMI Method itself is a fundamental variable in this research process, as it directly 

influences student learning. The language in which a subject is taught can affect how students 

understand, interpret, and apply their knowledge. 

In many educational settings, especially where English is not the native language, 

students may struggle with English-language content. These difficulties are not necessarily due 

to a lack of academic ability, but rather to linguistic barriers that limit comprehension. 

However, it is also important to know that English courses in school can offer many 

benefits. For example, these programs help students improve their command of English develop 

their communication skills and prepare for an international academic environment. In some case 

using English can encourage students to participate more actively in the learning process. 

Despite these advantages, it is essential to subject the teaching of English as a foreign 

language to critical analysis. Not all students respond to this approach in the same way, and 

factors such as English proficiency, teacher strategies, and the educational context can influence 

the results. For this reason, studying English as a foreign language (EFI) from a theoretical 

perspective allows for a better understanding of its impact on content learning. This is 

fundamental to this research, as it helps to determine whether the use of English as a means of 

instruction contributes to learning or whether the opposite occurs, which would be a challenge 

for students. 
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1.4 Theoretical Relationship Between Variables. 

The relationship between the use of English as a Medium of Instruction (EMI) and 

content learning is the central theme of this study as it allows us to understand how the use of 

English influences the academic performance of students. This relationship is not easy it involves 

various factors such as language skills, learning strategies and cognitive abilities. 

In general, there are several theories that suggest using English as the language of 

instruction can have a positive impact on learning outcomes. From the perspective of Content 

and Language Integration (CLIL), researchers such as Coyle et al. (2010) believe that students 

who learn content in a foreign language increase their participation and interaction. This is 

because they make a greater effort to understand the information, leading to a deeper 

understanding of the content. 

Under this approach, Paul Nation's (2007) principles of language learning demonstrate 

that consistent exposure to the language in real-life contexts improves both language proficiency 

and learning. In this sense, English language teaching can be considered an opportunity to 

develop language skills simultaneously with the acquisition of academic knowledge. 

However, not all opinions are entirely positive. Genesee (2004) warns that when students 

are required to process academic content in a language they have not yet mastered, their 

cognitive learning capacity is strained. This means that instead of focusing on understanding the 

content, students may concentrate more on trying to understand the language, negatively 

impacting their learning. 

In this regard, the empirical findings of Kamashak et al. (2021) demonstrate that poor 

command of the language of instruction makes English a significant barrier. Consequently, 

students face considerable difficulties following academic explanations, understanding 
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educational texts, or actively participating in classroom activities, leading to significant 

frustration and negatively impacting their performance. Under these circumstances, the target 

language ceases to be a teaching tool and becomes a structural obstacle. 

In contrast, the Support Framework developed by Walqui (2006) calls for the provision 

of organized support for teachers as a fundamental mechanism for significantly improving 

academic learning. In the context of English instruction this principle requires teachers to 

strategically use context-based guidance clear explanations and visual aids to facilitate 

understanding. Through these methodological approach students overcome language difficulties 

and achieve substantial learning. 

Similarly, Pecorari and Malmström (2018) argue that using English as a medium of 

instruction requires a balance between language development and content comprehension, as 

both aspects are closely linked in the learning process. 

In short, the relationship between using English as the language of instruction and content 

learning depends on multiple factors. It cannot be stated that the English-language instruction 

method is entirely positive or negative, as its effects vary depending on the context.  

Factors such as students' proficiency in English teachers' strategies and the nature of the 

instructional content have a direct impact on outcomes. 

1.5 Conceptual Model of the Study 

The conceptual model of this study provides a clearer understanding of how its key 

variables are interconnected. In this case, it is proposed that the use of English as the language of 

instruction be considered an independent variable while the acquisition of academic content be 

considered a dependent variable. This means that the way English is used in the classroom has a 

direct impact on students’ understanding of the subject matter. 
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As noted in numerous studies on English language teaching such as the study by Dearden 

(2015), the use of English in educational contexts is not limited to language learning alone but 

also involves processing academic information in a language other than one’s native language. 

This can place an additional burden on students as they must focus simultaneously on both 

content and language. 

Therefore, the conceptual model of this study posits that the impact of English language 

instruction EMI is not entirely direct but rather depends on various factors.  

Equally important, researchers such as Macaro et al. (2018) indicate that the success of 

teaching English as a foreign language is linked to students' language proficiency level. If 

students have a sufficient level of English, they are more likely to understand the content with 

minimal difficulty. However, if their English level is low, they may have comprehension 

problems, which negatively impacts their academic performance. 

Another important aspect of the conceptual model is the teacher's role and the teaching 

strategies used. Research in bilingual education suggests that teacher support, the use of visual 

resources, and linguistic adaptation can facilitate learning in inclusive learning environments. 

This demonstrates that not only the language itself but also the way it is taught is influential. 

1.6 Alignment with the Research Design 

The theoretical framework of this study provides guidance for research planning and 

forms the foundation for formulating research questions, selecting variables and interpreting 

results. In this case, the use of English as the language of instruction and the acquisition of 

academic content are the two fundamental elements that determine the study’s methodology. 

Within this theoretical framework, it is important to analyze the influence of English 

language use on the comprehension of academic content. Therefore, it is essential to select the 
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appropriate tools to observe and measure the existing relationship in the research. This, the 

research design focuses on collecting data that reflect students' level of comprehension and their 

learning experience in an environment where the language of instruction is not their native 

language. 

In support of this structure, the theoretical framework justifies the choice of research 

type, since previous studies on the EMI method have demonstrated the need to analyze both 

linguistic and academic aspects. Therefore, the methodological framework is consistent with the 

approach of examining the influence of language on content learning from a more holistic 

perspective. 

In addition, the theoretical framework influences the interpretation of the results as it 

provides the basis for understanding whether the use of the English language facilitates or 

hinders the learning process. Consequently, there is a direct connection between the theoretical 

framework and the research design which ensures consistency throughout the entire process.  

1.7 Summary 

This chapter presents the theoretical framework on which the study is based and provides 

a better understanding of its main variables and their relationships within the educational context. 

First, the main variables were defined as follows, the use of English as a medium of instruction 

was considered the independent variable while the acquisition of academic content was 

considered the dependent variable. This definition is important because it determines the focus of 

the study and clarifies the research question. 

The theoretical foundations for each of these variables were presented. The EMI method 

was analyzed as a pedagogical strategy based on the use of English as the language of instruction 

which can present both advantages and challenges for the learning process. The study revealed 
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that use of English can improve exposure to the language and promote proficiency in it but it can 

also create difficulties if students lack sufficient language skill. 

As an alternative approach, the learning process for academic content was examined 

taking into account how it influenced by linguistic factors. It was noted that learning in a 

language other than one’s native language requires additional effort on the part of students as 

they must understand both the content and the language in which it is presented. This in turn, can 

affect their academic performance and classroom participation. 

Likewise, the theoretical relationship between the two variables and confirmed that the 

use of English as a medium of instruction has a direct influence on the understanding of 

academic content. This effect is not constant, as it depends on factors such as the level of 

language proficiency, the teaching strategies employed by the teacher, and the educational 

context in which the learning process takes place. This allowed for the understanding that the 

relationship between these two variables is complex and not entirely linear. 

The study's conceptual model was also presented, suggesting that early intervention 

influences the learning of academic content by considering the various factors that can facilitate 

or hinder this process. This model serves as a guide for analyzing the research results and 

understanding how this relationship manifests in practice. 

In opposition to this, the relationship between the theoretical framework and the research 

design was explained, noting that the theoretical framework guides the formulation of the 

research questions, the selection of variables, and the choice of data collection instruments. This 

ensures the study's coherence and the ability to appropriately interpret the results based on the 

presented theoretical foundations. 
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It is important to highlight that analyzing these variables not only enriches academic 

knowledge but also allows for a better understanding of the challenges students face in 

environments where English is used as the medium of instruction. In this context, the importance 

of implementing pedagogical strategies that support students and facilitate their learning 

becomes evident. 

On the contrary, it should also be considered that the impact of English language 

instruction (EMI) can vary depending on the educational context. Factors such as educational 

level, available resources, and teacher training influence the results, indicating that there is no 

single way in which English language teaching affects content learning. 

Finally, this chapter provides a solid theoretical foundation that justifies the importance 

of the research and allows for a deeper understanding of the phenomenon under study. This 

foundation will be fundamental for the development of the following chapters, which will 

address the research methodology and the analysis of the results, with the aim of drawing 

conclusions that contribute to the study of English as a medium of instruction. 
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CHAPTER II 

2 Materials and Methods 

2.1 Methodology 

For the development of this research, an educational institution in the city of Ibarra was 

selected. To begin, it was necessary to establish an agreement between the Universidad Técnica 

del Norte and the educational institution to conduct the research. Therefore, the "Víctor Mideros 

Almeida" Educational Unit was chosen as the most suitable location for this field research. Prior 

to this, the respective authorization was requested from the institution's authorities by submitting 

a formal document issued by the university to obtain permission for conducting interviews and 

surveys. The research focused on eighth and ninth-grade students in the upper grades of Basic 

General Education with the purpose of analyzing the impact of English as a medium of 

instruction on the learning of academic content. 

The fieldwork was carried out during the month of February thanks to the collaboration 

of the authorities, the English teacher, and the students of the "Víctor Mideros Almeida" 

Educational Unit. Authorities such as the Vice-Rector, the English Department Coordinator, the 

English teacher and of course the students from the four sections corresponding to the eighth and 

ninth grades of Basic General Education collaborated directly in the research. 

During the data collection process, some difficulties were observed such as low 

participation from certain students, limited responsibility in responding to surveys within the 

established timeframe, and a lack of motivation among some participants during the research 

process. In addition, some students had difficulty understanding academic content when English 

was used as the language of instruction. 
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2.2 Methods 

2.2.1 Deductive Method 

The deductive method helped us obtain general information about the phenomenon 

studied, allowing us to understand how English as a medium of instruction influences the 

learning of academic content among eighth and ninth grade students at the Unidad Educativa 

Víctor Mideros Almeida. This approach allowed us to move from general theories about English 

as a medium of instruction and learning processes to specific observations gathered from the 

participants. 

2.2.2 Inductive Method 

This method allowed for the collection of specific data and experiences from students and 

teachers, making it possible to draw general conclusions about the impact of English as a 

medium of instruction in the learning of academic content. The inductive method also helped to 

analyze the participants' perceptions and identify the difficulties and experiences they faced 

during the learning process. 

2.2.3 Descriptive Method 

The descriptive method was used to identify and explain the characteristics of the 

phenomenon studied. This method allowed for the description of the students' experiences, their 

participation, the comprehension difficulties they encountered, and their perceptions of the use of 

English as the language of instruction in the classroom. 

2.3 Population Identification 
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Table 1 

Population Identification 

Institution Year Class Students 

Unidad Educativa 

Víctor Mideros 

Almeida 

8th Basic General 

Education 
A 27 

 
8th Basic General 

Education 
B 27 

 
9th Basic General 

Education 
A 25 

 
9th Basic General 

Education 
B 25 

            Total:   
104 

 

Note: Own elaboration. 

Table 2 

 Research units 

Educational Unit     Position Informant N° 

Unidad Educativa Víctor Mideros 

Almeida 
Vice-Principal Authority 1 

 
English Area 

Coordinator 
Coordinator 1 

 English Teacher Teacher 1 

Total:    3 

Note: Own elaboration. 

2.4 Sample identification 

The study population included eighth- and ninth-grade students from the Unidad 

Educativa Víctor Mideros Almeida. However, some students did not respond to the 

questionnaires within the established timeframe. Therefore, the final sample consisted of 97 

students who completed the questionnaire via Google Forms. 

In addition, the study included the participation of the Vice-Principal, the English 

Department Coordinator, and an English teacher, who provided information through interviews 

about the impact of English as a medium of instruction in learning academic content. 
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2.5 Research techniques 

2.5.1 Interview 

Interviews were conducted with the vice-rector, the English department coordinator, and 

an English teacher at the institution to obtain information relevant to the research. Through 

structured questions, the participants shared their perspectives, thoughts, and experiences 

regarding the use of English as a medium of instruction and its impact on learning academic 

content in the classroom.  

2.5.2 Survey 

The survey was directed to eighth and ninth grade students of Basic General Education at 

the Unidad Educativa Víctor Mideros Almeida, who participated directly in the development of 

the research related to the impact of English as a means of instruction in the learning of academic 

content. 

The questionnaire was developed using Google Forms, taking into account aspects 

related to content comprehension when classes are taught entirely in English. Furthermore, the 

survey sought to identify students' perceptions, difficulties, and reactions to the use of English as 

the language of instruction, such as nervousness, lack of confidence, participation, and level of 

comprehension during academic activities. 

This application technique using technology made it possible to collect important 

information to analyze how the use of English in the classroom affects the learning process and 

the academic performance of students. 
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2.5.3 Scientific observation 

Scientific observation was applied during pre-professional practicums in the English 

classroom, using an observation checklist as an instrument to record student behavior in real 

learning situations when English was used as the medium of instruction. 

This tool allowed us to identify aspects related to the comprehension of academic content 

and, in some cases, revealed difficulties in following the teacher's explanations, which generated 

confusion and a lack of confidence in the learning process. Likewise, variations were observed in 

attention levels and responsiveness to instructions in English, reflecting differences in content 

comprehension within the classroom. 

Finally, this observation has allowed us to understand how the use of English as a 

medium of instruction directly affects students' learning of academic content. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

29 

 

CHAPTER III 

3  Results and Discussion 

To evaluate the impact of English as a language of instruction on content learning, the 

results obtained at the "Víctor Mideros Almeida" Educational Unit are presented below. This 

analysis includes quantitative and qualitative data extracted from student questionnaires and 

interviews with the vice-principal, the English department coordinator, and the English teacher. 

3.1 Results of the survey applied to the students 

Question 1. I understand the subject content better when it is taught in English. 

Figure 1 

Understanding the material taught in English 

 

 

 

 

 

 

 

 

Note: Own elaboration 

The survey results reveal that, regarding the question of better understanding the subject 

matter when taught in English, 37% of students agreed and 29% strongly agreed. Conversely, 

23% remained neutral, 10% disagreed, and only 1% strongly disagreed. 

Considering the acceptance levels, it is clear that the vast majority of students value this 

approach positively. This indicates that they achieve positive knowledge acquisition and that 

A. Strongly

Agree

(Totalmente

de acuerdo)

B. Agree (De

acuerdo)

C. Neutral (Ni

de acuerdo ni

en

desacuerdo)

D. Disagree

(En

desacuerdo)

E. Strongly

Disagree

(Totalmente

en

desacuerdo)

n 27 35 22 9 1

% 29% 37% 23% 10% 1%

0%

5%

10%

15%

20%

25%

30%

35%

40%

0

5

10

15

20

25

30

35

40



 

 

30 

 

English acts as a methodological facilitator within the institution, rather than becoming a 

cognitive barrier to learning the subjects.  

In the academic field, several studies have shown that teaching courses in a second 

language (content-based learning) improves cognitive processing without hindering the 

acquisition of theoretical knowledge (Marsh, 2002). Similarly, studies applied to this bilingual 

model confirm that classrooms using English as the language of instruction foster better 

comprehension strategies due to the need to solve problems and understand meaning in real-

world contexts (Dalton-Puffer, 2007). This contradicts the common concern that language 

hinders students' cognitive abilities, demonstrating that foreign language teaching is an effective 

learning method.  

Question 2. English helps me learn new concepts in subjects like Science or Social Studies. 

Figure 2 

Learning new concepts outside of class. 

 

 

 

 

 

 

 

 

 

 

Note: Own elaboration 
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The data collected show that, regarding the statement that English helps students 

understand new concepts in subjects such as natural sciences or social sciences, 34% of students 

agreed with it, and 14% of them strongly agreed. At the same time, 35% took a neutral stance, 

12% disagreed with this statement, and only 3% strongly disagreed. 

Interpretation 

In light of these results, it is clear that, although a significant number of students 

recognize that English is a useful tool for understanding content across different subjects, the 

high proportion of neutral responses suggests that not everyone yet fully understands its impact. 

This could indicate that the benefits of studying subject content in English depend on the extent 

to which it is used and on the teaching strategies employed in the classroom. 

Discussion 

The academic literature supports the idea that teaching in English as the medium of 

instruction requires students to simultaneously assimilate concepts and knowledge in subjects 

such as natural sciences and social studies, while developing the reasoning skills necessary for 

each required discipline (Richards & Pun, 2022). This suggests that teaching in English as the 

medium of instruction (EMI) goes beyond the realm of language learning and directly influences 

students’ understanding of academic subjects. 

Question 3. I feel confused when lessons are taught only in English  

Figure 3 

 Confusion in English Class 
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Note: Own elaboration 

Analysis 

According to the data collected, regarding the statement that students have difficulty 

when classes are taught exclusively in English, 44% agreed with it and 20% strongly agreed. At 

the same time, 19% took a neutral stance, 13% disagreed, and only 4% strongly disagreed. 

Interpretation 

Given these results, it is clear that most students face difficulties when instruction is 

conducted exclusively in English. This suggests that using English as the only medium of 

instruction can cause cognitive overload among students whose proficiency in the language is 

still developing which directly affects their understanding of the course material. 

Discussion 

Specialized studies show that learning academic content and a second language at the 

same time can significantly increase student’s cognitive load especially when their proficiency in 

English is insufficient to fluently understand classroom content (Macaro, 2018). This explains 

A. Strongly

Agree

(Totalmente

de acuerdo)

B. Agree ( De

acuerdo)

C. Neutral (Ni

de acuerdo ni

en

desacuerdo)

D. Disagree

(En

desacuerdo)

E. Strongly

Disagree (

Totalmente en

desacuerdo

n 19 41 18 12 4

% 20% 44% 19% 13% 4%

0

5

10

15

20

25

30

35

40

45



 

 

33 

 

the confusion expressed by the students and underscore the need to employ supportive learning 

strategies in English as a medium instruction (EMI) classrooms to reduce this language barrier. 

Question 4. My understanding improves when the teacher explains in English and Spanish 

Figure 4.  

Improved understanding with explanations in English and Spanish. 

 

Note: Own elaboration 

Analysis 

Analysis of the answers revealed that, regarding the statement that understanding 

improves when the teacher explains the material in both English and Spanish,66% of the students 

strongly agreed while 29% agreed. Meanwhile, 5% remained neutral, 0%disagreed and 0% 

strongly disagreed. 

Interpretation 

In light of these results, it is worth noting that all students who expressed a clear opinion 

rated the bilingual approach in the classroom positively. This indicates that the combined use of 

English and Spanish as languages of instruction contributes significantly to students’ 
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understanding of the subject matter, suggesting that a flexible bilingual policy in education better 

meets students’ actual needs. 

Discussion 

Research in the field of bilingual education indicates that the use of students’ native 

languages in English as a medium instruction (EMI) contributes to a better understanding of the 

content improves the quality of education and encourages students to participate more actively in 

the learning process (Van der Walt, 2013). This confirms previous findings and suggests that 

allowing teachers to switch between English and Spanish is not a methodological error, on the 

contrary, it is an effective pedagogical strategy that contributes to knowledge acquisition. 

Question 5. My English level allows me to follow lessons taught in English 

Figure 5 

English proficiency level during class. 

 

Note: Own elaboration 

Analysis 

The study’s findings indicate that, regarding the statement that students ‘proficiency in 

English enables them to attend classes taught in English, 47% of survey participants agreed with 
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this statement while 22% strongly agreed, the 23% of the participants took a neutral stance, 9% 

disagreed and 0% strongly disagreed. 

Interpretation 

Based on these results, it can be concluded that most students consider their level of 

English sufficient to attend classes taught in English. However, the high percentage of students 

who remained neutral suggests that some of them still lack confidence in their language skills, 

which may reflect individual differences in their level of English proficiency. 

Discussion 

Studies in the field of bilingual education indicate that the level of English proficiency 

plays a key role in students’ ability to successfully participate in classes taught in English as 

students with stronger language skills typically adapt more effectively to learning in a second 

language (Curle et al., 2020). This highlights the importance of providing continuous language 

support in English as a medium instruction (EMI) programs to ensure that all students can fully 

participate in such instruction. 

Question 6: I find it difficult to understand academic vocabulary in English. 

Figure 6 

Difficulty understanding academic vocabulary in English 
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Note: Own elaboration 

Analysis 

Regarding the difficulty of understanding academic vocabulary in English, the date show 

that 41% of survey participants took a neutral stance on this statement. In addition, 33% of the 

them said they agreed with it while 8% said they strongly agreed. A smaller percentage of survey 

participants 15% disagreed and only 3% strongly disagreed. 

Interpretation 

Based on these results, it can be concluded that students’ opinions regarding the difficulty 

of academic vocabulary are not uniform. The predominance of neutral responses suggests that 

this obstacle does not always apply and may depend on the subject matter or the technical nature 

of the content. However, it is worth noting that more than one third of the participants openly 

recognize this difficulty and this aspect should be taken into account when designing English 

programs. 

Discussion 

Several researchers highlight the fundamental role of academic vocabulary in student 

performance in English language instruction (EMI). Coxhead (2000) states that without adequate 
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command of this type of vocabulary, students face serious limitations in both understanding 

course content and actively participating in class. Furthermore, Macaro et al. (2018) add that 

lexical load is one of the factors that significantly influences academic performance in programs 

where English is the language of instruction and they emphasize the need to implement teaching 

strategies specifically designed to develop academic vocabulary. 

Question 7. I need extra time to understand lessons taught in English. 

Figure 7  

Need for extra time to understand the lesson in English. 

 

Note: Own elaboration 

Analysis 

Regarding the need for more time to understand subjects taught in English, the data 

shows that 18% of survey participants were neutral. Additionally, 42%agreed and 23% strongly 

agreed. Conversely 12% disagreed and only 5% strongly disagreed. 

Interpretation 

Based on these results, it can be concluded that students’ opinions regarding the need for 

additional time are not uniform the predominance of positive response suggests that this obstacle 
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affects the vast majority and may depend on their level of language proficiency. However, it is 

worth noting that more than two-thirds of the participants explicitly acknowledge this difficulty 

and this aspect should be taken into account when deigning English programs. 

Discussion 

Several researchers have highlighted the crucial role of processing time in student 

performance in English as a medium instruction. Processing time is an important factor 

influencing academic performance in English taught programs as second language learners 

typically require additional cognitive effort to process the material (Airey, 2009). Similarly, 

instructor tend to speak more slowly and cover less material when teaching in English compared 

to their native language suggesting that the pace to EMI instruction is often specifically tailored 

to these processing time requirements (Thøgersen & Airey, 2011). These findings support the 

need for teaching strategies that provide support time to help students keep pace with the lesson. 

Question 8. Learning content in English makes classes more difficult for me. 

Figure 8  

The content in English makes the class more difficult. 

 

Note: Own elaboration 
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Analysis 

Regarding the belief that learning content in English makes classes more difficult 34% of 

students were neutral making them the largest group, 27% agreed, 13% strongly agreed,20% 

disagreed and 6% strongly disagreed. 

Interpretation 

The results of this question reveal a less defined stance than the previous one, as a 

significant number of students prefer not to take sides. However, the number of those who 

acknowledge that English makes their classes more difficult exceeds the number of those who 

think otherwise, suggesting that, for some students, studying the content in a second language is 

not a neutral process, but rather requires additional cognitive effort that could affect their 

performance if they do not receive adequate support. 

Discussion 

The results of this questions reveal numerous studies agree that the first years of English 

as a second language programs are often the most stressful for students primarily due to their 

incomplete mastery of the language skills needed to keep up with the curriculum. This results in 

longer study sessions and greater burnout than expected. Furthermore, it has been observed than 

students require more energy and time to grasp concepts in English which slows down the entire 

learning process (Guarda, 2022). This reinforces the idea that the difficulty students face stems 

not only form the complexity of the course but also from the need to process this information in a 

language they have not yet fully mastered. 

Question 9. Learning subjects in English motivates me to improve my English skill. 

Figure 9 

Subjects taught in English encourage the development of language skills. 
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Note: Own elaboration 

Analysis 

The majority of students agreed that studying subjects in English motivates them to 

improve their language skills, 46% agreed and 38% strongly agreed. Only 12% remained neutral 

while 3% disagreed and 1% strongly disagreed. 

Interpretation 

Most students see a positive side to learning content in English even if they previously 

said it was difficult or took them longer to keep up with their classes. Despite the challenges they 

seem to consider it part of the “price” they must pay to improve their English compensating for it 

by seeing it as a valuable contribution to their educational journey. In other words, the difficulty 

doesn’t discourage them because they find a clear purpose they understand the objective of this 

effort. 

Discussion 

Previous studies support this interpretation of the data. Ahmed (2025) found that in 

addition to the difficulties students face in understanding the content, English language 

instruction effectively contributes to improving their language skills career prospects and access 
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to academic resources. This alights with the observation of this group of students who view 

learning English not only as a burden but also as a genuine opportunity for their personal 

development. 

Question 10. I participate more actively when the class is taught in English. 

Figure 10 

Active participation in English class. 

 

Note: Own elaboration 

Analysis 

The date collected showed that regarding the statement that students participate more 

effectively when classes are taught in English, 23% agreed and 15% strongly agreed. On the 

other hand, 34% were neutral 25% disagreed and 3% strongly disagreed. 

Interpretation 

The group is divided into three almost equal subgroups with none clearly dominating. 

This reflects the fact that speaking English in class doesn’t have the same effect on everyone for 

some it may encourage greater participation while for others it has the opposite effect holding 

them back for fear of making mistakes or expressing themselves incorrectly. The fact that many 
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choose to remain neutral also suggest that many don’t perceive any real difference in their 

participation depending on the language used. 

Discussion 

Silence in English for teaching EMI classes is not always due to language anxiety. In 

fact, it can worsen it the quieter a student is the less confident they feel about speaking later 

(Tsui & Cheng, 2022). This helps explain why some students believe that English motivates 

them to speak more while others prefer silence to avoid making mistakes in front of their 

classmates. 

Question 11. English-medium instruction helps me remember content better. 

Figure 11 

Remember the content better 

 

Note: Own elaboration 

Analysis 

Regarding the results obtained 47%of students agreed,24% strongly agreed, 22% were 

neutral and only 6% disagreed. None of the students selected the “strongly disagree “option. 

Interpretation 
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These results demonstrate that the vast majority associate learning English with better 

content retention something not as clearly observed in the other areas assessed. This may be 

because the additional cognitive effort required to process information in a second language not 

only present an obstacle but also acts as a mechanism that enhances memory. When students can 

not automatically memorize they are forced to understand what they study more deeply. 

Discussion 

Academic studies confirm that exposure to content in a language other than one is 

narrative tongue fosters deeper learning strategies in students such as relating information to 

prior knowledge or analyzing it critically rather than simply repeating it (Zhou et al., 2023). This 

suggests that teaching in English despite its initial difficulties can ultimately improve cognitive 

processes that promote long-term knowledge retention. 

Question 12. Learning content in English prepares me better for future studies. 

Figure 12 

English as a tool for future studies. 

 

Note: Own elaboration 

Analysis 
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When asked whether learning the content in English better prepared them for future 

studies the response was most students responded favorably positive 61% said strongly agree and 

30% agreed. Only 6% remained neutral and the difference was minimal with 2% disagreed and 

1% strongly disagreed. 

Interpretation 

Without a doubt this is where the greatest consensus among students arises. They 

consider that learning English transcends the immediate academic field they see it as a toll that 

will benefit them in the future whether for later studies accessing more information or interacting 

more fluently in an environment where English predominates. This indicates that, despite 

occasional difficulties in their daily lives students do not overlook the long term benefits of 

learning the language. 

Discussion 

Many researchers agree that one of the most important factor for the expansion of English 

teaching is the expectation of future success that prepares students for a more competitive labor 

market and this facilitate their access to update academic information and improve their 

opportunities for international mobility (Lin & Lei, 2021). This explains why despite the 

difficulties that may arise in the daily learning process students continue to consider learning 

English as a valuable investment for their future. 

3.2 Results of the interviews applied to the school authorities 

The following interviews aim to collect information about the perspectives of the school 

authorities and English teachers regarding the implementation of English as a Medium of 

Instruction (EMI) at Unidad Educativa Víctor Mideros. 
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3.2.1 Results of the interview applied to the vice-principal 

1. ¿Cómo influye el sistema EMI en los niveles de motivación y participación activa de 

los estudiantes dentro de la Unidad Educativa? 

No hay mucho conocimiento sobre el tema. En cuanto al inglés, este es como la 

globalización: el idioma como tal influye en el conocimiento y en el acceso a recursos en inglés. 

2. ¿Qué objetivos académicos y formativos se buscan alcanzar con la aplicación de 

EMI en la institución? 

Faltan metodologías para que los estudiantes logren alcanzar un nivel de inglés básico y 

puedan mantener un diálogo con conversaciones simples en las partes de inglés, en general. 

Pienso que dar clases en inglés, o todo en inglés, sería mejor para entablar conversación y 

manejar el diálogo. Es importante la gramática, pero es más importante entablar el diálogo. 

3. ¿Qué tipo de capacitación o apoyo técnico considera usted que necesita el personal 

docente para implementar el modelo EMI de manera más efectiva? 

Pienso que hacen falta estrategias que le permitan al estudiante participar en la 

conversación. Sería más divertido con más dinámicas para "activar" metodologías que ayuden a 

los estudiantes a expresarse y realizar diálogos, apoyándose en herramientas tecnológicas a 

través de actividades divertidas y diálogos. 

4. ¿Cuáles son los principales desafíos que enfrentan los estudiantes al aprender 

contenidos en inglés en lugar de su lengua materna? 

Los estudiantes no tienen motivación, no tienen interés en aprender, porque sus 

conocimientos previos son complejos de aplicar en el inglés. Los estudiantes deberían tener 

conocimientos sobre el idioma, ya que con un nivel bajo sería importante entender la importancia 
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del inglés en la vida cotidiana y sus usos, tanto para la vida como para los estudios. El uso del 

inglés y su nivel bajo dificultan las investigaciones importantes, y eso lo hace muy complejo. 

5. ¿Qué acciones o estrategias considera clave para una implementación efectiva de 

EMI? 

El uso de la tecnología para la enseñanza de inglés, material concreto y figuras, 

dependiendo de la materia. 

Analysis  

The vice- principal's answers show a limited understanding of English as a Medium of 

Instruction as a formal model in the school. Instead of discussing specific goals, challenges or 

strategies related to the EMI approach, she expresses general concerns such as students’ low 

level of English a lack of motivation and the absence of clear methods for promoting dialogue in 

the classroom. This suggests that EMI is not an official policy at Victor Mideros but something 

individual teachers do on their own. Her focus on needing more interactive strategies, technology 

and dynamic activities shows she notices problems in English teaching even without fully 

understanding what EMI really means. 

3.2.2 Results of the interview applied to the English area coordinator 

1. How long have you been teaching content subjects using English as a medium of 

instruction? 

Yes, I have teaching content subject used English content subject such as history 

assignment infographic geography. 

2. How does EMI affect students' understanding of subject content? 

EMI helps student have a better understanding and entertainment because their brain is 

already used to the subject in Spanish. 



 

 

47 

 

3. What challenges do students face when learning content in English? 

The lack of vocabulary and the transition between L1 and L2. 

4. How do students' English proficiency levels influence content learning? 

It affects greatly because if the students don't have enough comprehensible input they 

will not learn enough. 

5. What strategies do you use to support students who struggle with EMI? 

I associate well know contents first so the students are already familiar with this data. 

6. Do you use Spanish in your EMI classes? In what situations and why? 

I allow the use of L1 in the form of Spanglish because at the basic levels students tend to 

confuse L1 and L2 if I do so the students will be more confident to participate. 

7. How does EMI influence students' motivation and participation? 

It influences them because students from 8th and 9th levels desire the practical side of 

learning that EMI contributes. 

8. Does EMI improve or limit academic performance? Please explain. 

EMI increases learning acquisition because when a subject is associated with English the 

brain works faster because the knowledge is already inside. 

9. What training or support do teachers need to implement EMI effectively? 

The teachers need to have a high level of proficiency first in terms of vocabulary and 

idioms. The instructors need to study specific subject first in order to be prepared. 

10. What are the main benefits and drawbacks of EMI at UE Víctor Mideros? 

The benefits are familiar topics practical activities effective transition between L1 and 

L2. The drawbacks are high vocabulary standards the need of proper input and output and the 

constant change. 
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Analysis 

The coordinator's answers show that EMI is used in some subjects like History and 

Geography for example with infographics. The coordinator said that students understand better 

when English is used with topics they already know in Spanish. However, the responses also 

show that vocabulary and switching between the first language L1 and second language L2 pose 

significant challenges for students. The coordinator sometimes uses “Spanglish” to help students 

feel more confident to participate. Also the coordinator thinks EMI can help students learn better 

if they already know the topic but teachers need a high level of English and more preparation to 

teach the subject well. This shows that EMI is used in the institution but without enough training 

or clear strategies. 

3.2.3 Results of the interview applied to the English teacher 

1. How long have you been teaching content subjects using English as a medium of 

instruction? 

I don’t use EMI as such but as an English teacher, I work with the Ministry of 

Education’s curriculum which includes topics on Ecuadorian culture, geography and history 

integrated into the English course. 

2. How does EMI affect students’ understanding of subject content? 

It’s a huge challenge because their lack of familiarity causes them to feel anxious when 

faced with something new or when practicing new skills such as writing, reading and listening 

but even more so when it comes to communicating and understanding the topics in English. 

3. What challenges do students face when learning content in English? 
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It is a very big challenge, because the unknown causes fear in students. When faced with 

something new they feel afraid and they must tackle that challenge by practicing skills such as 

writing, reading and listening but above all by learning to communicate fluently in English. 

4. How do students’ English proficiency levels influence content learning? 

English proficiency has a significant influence since although exposure to the language is 

positive it is somewhat limited within the institution and students’ vocabulary is limited. This 

can cause confusion at first but working on it over the long term can become an interesting 

approach to content learning. 

5. What strategies do you use to support students who struggle with EMI? 

I believe it is important to reinforce both speaking skills and knowledge of grammatical 

structures, since simply speaking the language is not enough the students need to use it correctly 

in order to really improve their English proficiency. 

6. Do you use Spanish in your EMI classes? In what situations and why? 

Yes, I use Spanish to give complex instructions, explain difficult grammar topics and 

provide context for national issues. I do this because students don’t yet have a sufficient 

vocabulary to understand long instructions in English alone and by using Spanish, I ensure that 

they clearly understand the material without feeling frustrated or lost. 

7. How does EMI influence students’ motivation and participation? 

In fact, it often becomes a problem for participation. Many students feel motivated but 

when it comes time to participate they tend to lose motivation out of fear of making mistakes. It 

would be important for teachers to use new strategies to encourage motivation and help students 

overcome that fear of making mistakes. 

8. Does EMI improve or limit academic performance? Please explain. 



 

 

50 

 

It has both sides. It improves performance because it gives students the opportunity to 

learn to communicate more fluently but it can limit performance if students feel intimidated or 

intimidated by having to use English for everything. 

9. What training or support do teachers need to implement EMI effectively? 

We definitely need training on how to use the method since we know what it is but don’t 

know how to apply it correctly in the teaching process. If the ministry proposes implementing it, 

it should train us so we can implement it effectively. 

10. What are the main benefits and drawbacks of EMI at UE Víctor Mideros? 

As a benefit, students achieve greater fluency in English and are able to communicate 

better. As a drawback, some students might feel intimidated or even stressed by the constant use 

of English in all classes. 

Analysis 

The teacher’s responses indicate that the EMI approach is not fully implement at the 

school but that topics related to Ecuador’s culture, geography and history are included in the 

English curriculum established by the Ministry of Education she indicated that students feel 

nervous in new situations especially when they have to speak in English and that their limited 

vocabulary can cause them confusion at first. Many students are excited at first but that 

motivation as soon as they are asked to participate for fear of making mistakes uses Spanish to 

give complex instructions and explain grammar rules since students don’t yet have sufficient 

vocabulary to understand everything in English. She noted that English as a medium of 

instruction can improve students’ fluency but it can also limit their performance if they feel 

anxious about the constant use of the language. Finally, admitted that needs training to apply the 
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method correctly since to understand the concept but lacks the tools to implement it well in class. 

This shows that EMI is present at the institution but without enough training or clear strategies. 
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CHAPTER IV 

4 Proposal  

4.1 Introduction 

This proposal is a valuable educational resource for English Foreign Language (EFL) 

teachers working at the Victor Mideros Educational Unit it is designed to help 8th and 9th grade 

students develop their linguistic and academic skills through the use of English as a Medium of 

Instruction. The proposal's design is based on data collected during the diagnostic phase of this 

study particularly interviews and surveys that identified the needs, challenges and expectations 

of the educational community regarding the use of English as a medium of instruction. 

Furthermore, the design of this proposal took level of English proficiency which allowed for the 

identification of an appropriate starting point using an A1 level for the activities included in the 

guide. 

4.2 Proposal Objective 

To develop students' linguistic and cognitive skills through English as a Medium of 

Instruction using content that represents a part of Ecuador's historical heritage and biodiversity. 

4.3 Methodology 

This learning guide is divided into four units each focusing on a different language skill: 

listening, speaking, reading and writing. Each unit includes a set of guided lessons that gradually 

introduce vocabulary and content related to Ecuador's heritage, historical figures and natural 

wonders, followed by classroom activities that allow students to apply what they have learned in 

practical way. Contextualizing the content is key in each unit by connecting new vocabulary and 

topics to elements of Ecuadorian culture that students are already familiar with the guide helps 
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reduce mental effort and fosters a deeper understanding of the language and content. This is an 

effective strategy for simultaneously developing students' language and academic skills. 

4.4 Proposal Title 

Discovering Ecuadorian Heritage Through English  

4.5 Importance of the Proposal 

“Discovering Ecuadorian Heritage Through English” this teaching guide is designed for 

8th and 9th grade students at the Victor Mideros Educational Unit. Its main objective is to help 

students develop their linguistic and cognitive skills through English language instruction using 

learning activities inspired by Ecuador's historical heritage, historical figures, biodiversity and 

natural wonders. Furthermore, the diagnostic tools used at the beginning of this study allowed for 

the identification of the institution's actual needs regarding integrated language teaching, 

enabling the proposed guide to directly address the difficulties and expectations expressed by 

teachers and students in English as a Foreign Language (EFL) classes. 
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5 IMPACTS 

This section analyzes the impacts generated by this research. The direct implementation 

of the proposal yielded the following impacts:  

Linguistic impact 

Academic impact 

Pedagogical impact 

To analyze these impacts, a numerical scale is used to evaluate indicators; this scale is 

presented below: 

Table 3 

Numerical Impact Level 

Number Level of impact 

-3 

-2 

-1 

0 

1 

2 

3 

High negative impact. 

Moderately negative impact. 

Low negative impact 

There is no impact. 

Low positive impact. 

Moderately positive impact. 

High positive impact. 

Note: Adapted from Posso (2018) 

Formula to collect Results 

𝐼𝐿 (𝐼𝑚𝑝𝑎𝑐𝑡 𝐿𝑒𝑣𝑒𝑙) =  
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
=  

15

5
= 3 

Σ = The results for each indicator added together. 

5 = Number of indicators included in the table. 
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5.1.1 Linguistic Impact 

Table 4 

 Social impact indicators. 

Indicator -3 -2 -1 0 1 2 3 

Oral participation      X  

Academic vocabulary       X 

Level of comprehension in class      X  

Development of language skills       X 

Motivation toward the language      X  

Total      12 

Note: Own elaboration           

𝐿𝑖𝑛𝑔𝑢𝑠𝑡𝑖𝑐 𝐼𝑚𝑝𝑎𝑐𝑡 =  
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
=  

12

5
= 2.4 

Impact Level = Medium-high positive impact 

Analysis 

Oral participation shows a moderate positive effect as the teacher’s activities provide 

students with a clearer foundation before speaking which helps them feel less afraid of making 

mistakes. Academic vocabulary has a significant effect as specific words related to the topic are 

learned in each lesson making it easier for students to use them later. Comprehension in class 

also shows a moderate positive effect as students get more support in understanding what is 

explained in English although this doesn’t completely solve the problem the four language skills 

are develop more balanced as the guide dedicates a complete unit to each one (listening, 

speaking, reading and writing) which results in a significant impact in this area. The motivation 
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to learn English remains at a moderately positive level especially because the topics are related 

to Ecuadorian culture which can generate more interest among students. 

5.1.2 Academic Impact 

Table 5 

 Academic impact indicators. 

Indicator -3 -2 -1 0 1 2 3 

Understanding of content                                                 
 

X 
 

Cognitive load in EMI classes      
 

X 
 

Understanding of new concepts      
 

X 
 

Knowledge retention       
 

X 

Academic preparations for the 

future 
     

 

X 
 

Total      11 

Note: Own elaboration 

𝐴𝑐𝑎𝑑𝑒𝑚𝑖𝑐 𝐼𝑚𝑝𝑎𝑐𝑡 =  
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
=  

11

5
= 2.2 

Impact Level = Medium-High Positive Impact 

Analysis 

Comprehension of the content has a moderately positive effect mainly because each 

lesson has a clear objective in terms of both language and content which helps students better 

understand what is being taught the cognitive load in EMI classes is also moderately positive 

since visual aids and prior vocabulary make it somewhat easier to follow the entire lesson in 

English although the difficulty does not disappear entirely. Something similar occurred with the 

comprehension of new concepts given that the topics in the guide are more closely related to the 

students’ real-life experiences which facilitate their understanding. Knowledge retention stands 
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out as the greatest impact since the activities go beyond theory and include practical tasks such 

as field trips or interviews that help ensure what has been learned remains in memory for a 

longer time. Preparation for future academic success is also moderately positive because the 

vocabulary and topics covered may prove useful later on in other educational levels. 

5.1.3  Pedagogical Impact 

Table 6  

Pedagogical impact indicators. 

Indicator -3 -2 -1 0 1 2 3 

Teacher training in EMI       X 

Student participation in the classroom      
 

X 
 

Adaption of strategies to the institutional context       
 

X 

Bilingual support ( English-Spanish)   
 

X 
    

Instructional planning       X 

Total        10 

Note: Own elaboration  

𝑃𝑒𝑑𝑎𝑔𝑜𝑔𝑖𝑐𝑎𝑙 𝐼𝑚𝑝𝑎𝑐𝑡 =  
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
=  

10

5
= 2 

Impact Level = Moderately positive impact 

Analysis 

Teacher training in EMI has a high impact since the guide already includes step by step 

activities so teachers don’t need to wait for external training to be able to implement it. Students 

participation in the classroom has a moderate impact because although activities such as role-

playing and debates are included to help reduce speaking anxiety somewhat this does not ensure 

that all students participate similarly. Adapting the strategies to the school’s context has a high 

impact since the guide is not generic resource but was specifically designed for 8th and 9th grade 

students at this school. On the other hand, bilingual support has a low negative impact since the 
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guide is written completely in English and doesn’t include the use of Spanish as a support an 

issue that should be addressed in a future version. Finally, lesson planning has a high impact as 

having pre-structured lessons with objectives, timelines and activities save the teacher a 

significant amount of time when preparing classes.  
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6 CONCLUSIONS 

The English as a Medium of Instruction approach is a valuable tool for the simultaneous 

development of students’ language and cognitive skills as it combines language learning with 

academic content. Its success depends primarily on the pedagogical support provided by the 

teacher and the appropriate use of academic language in the classroom. 

The combination of interviews conducted with members of the educational community 

and the questionnaire administered to students provided a comprehensive and well-documented 

picture of the phenomenon under study. It was found that the tools used were appropriate for 

identifying the actual needs of the context and for supporting the diagnosis and the proposal that 

was formulated. 

The results shown that students perceive clear benefits from English as a medium of 

Instruction, particularly in terms of their motivation to learn English and their academic 

preparation for the future suggesting a generally positive attitude toward this approach within the 

institution. 

Similarly, significant challenges were identified such as the confusion caused by 

presenting the content exclusively in English as well as the students’ limited oral participation 

due to their fear of making mistakes. 

The teacher's interview revealed a specific need for training in EMI methodology, 

indicating that although the approach is conceptually understood, its effective classroom 

application still requires additional pedagogical support. 

Based on the diagnostic findings, a didactic guide was designed that equally addresses the 

four English language skills through activities contextualized in Ecuadorian historical heritage 

and biodiversity, directly responding to the needs identified within the institution. 
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The impact analysis confirmed that the proposal has a predominantly positive impact in 

the linguistic, academic and educational areas reinforcing the idea that the guide is a resources 

that can also be applied and replicated at other educational levels. 

The organized structure of this proposal reduces the lesson-planning workload for 

teachers since it provides ready to use materials that facilitate the practical implementation of 

EMI without the need to create additional resources. 
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7 RECOMMENDATIONS 

It is recommendable to maintain the theoretical basis that supports the EMI approach in 

the training of future teachers as well as to design specific courses that address not only the 

theoretical foundations but also the practical strategies for their daily application in the 

classroom. 

It is suggested to incorporate clear pedagogical support strategies in the design of English 

as an intermediate language classes such as visual aids, prior vocabulary and specific examples 

like low-risk recreational activities, for example role-playing games or pair work which reduce 

students' anxiety when participating orally in class. 

It is advisable to continue using mixed methods both qualitative and quantitative in future 

studies on the implementations of the EMI program in educational institutions, in order to better 

compare teachers' opinions with students' perceptions. 

It would also be beneficial to expand the sample of participating teachers in future studies 

to improve the reliability of the results and obtain a more representative view of the institutional 

context. 

A key in enhancing students' motivation to learn English is incorporating activities into 

the proposal that clearly connect learning to their future academic and personal goals. 

A practical approach would be to introduce the guide gradually and evaluate its 

effectiveness at the end of each unit in order to make any necessary adjustments before full 

implementation. 

The main objectives of proposal are to organize and improve the accessibility of teaching 

materials (through digital folders or shared drives) so that teachers can reduce planning time and 

focus on lesson development. 
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Finally, looking toward the future sharing the results of this initiative with the 

institution's administration with the goal of training more teachers to implement it in other grades 

and at different educational levels. 
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9 APPENDIX  

9.1 Appendix A.  Instruments Validation 

 



 

 

114 

 

 

 



 

 

115 

 

 



 

 

116 

 

 



 

 

117 

 

 



 

 

118 

 

 



 

 

119 

 

 



 

 

120 

 

 



 

 

121 

 

 

 

 

 



 

 

122 

 

 

 



 

 

123 

 

 

 



 

 

124 

 

 



 

 

125 

 

 



 

 

126 

 

 

 



 

 

127 

 

 



 

 

128 

 

 



 

 

129 

 

9.2 Appendix B. Data collection request 

 



 

 

130 

 

9.3 Appendix C. Acceptance of data collection 
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9.4 Appendix D.  Evidence of Interview with Vice-principal of the Institution 
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9.5 Appendix E. Evidence of Interview with English Coordinator 
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9.6 Appendix F. Evidence of English Teacher Interview 
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9.7 Appendix G. Evidence from student questionnaires 
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9.8 Appendix H. Socialization 
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