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ABSTRACT 

This research aimed to develop creative writing using storytelling in freshmen students 

at María Angélica Idrobo High School. The study was based on a theoretical foundation 

regarding the importance of storytelling in the educational field and involved the collaboration 

of authorities, teachers, and students from the institution. A mixed methodology was employed, 

combining quantitative and qualitative approaches to obtain a comprehensive view of the 

phenomenon studied. The data was collected through interviews and surveys conducted with 

both teachers and students, which allowed for detailed information to be obtained about their 

perceptions and experiences regarding the use of storytelling. The results obtained showed that 

this technique not only enhances creative writing skills but also contributes to a more dynamic 

and participatory learning experience. Based on these findings, a guide of pedagogical 

activities was designed to optimize the teaching-learning process in classrooms, providing tools 

and strategies for teachers to effectively implement storytelling in their educational practice. 

 

 

KEYWORDS: Creative writing, storytelling, participatory learning.  
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RESUMEN 

Esta investigación tuvo como objetivo desarrollar la escritura creativa mediante el uso 

del storytelling en estudiantes de primer año de bachillerato de la Unidad Educativa María 

Angélica Idrobo. El estudio se sustentó en una base teórica sobre la importancia del storytelling 

en el ámbito educativo y contó con la colaboración de autoridades, docentes y estudiantes de 

la institución. Se empleó una metodología mixta, combinando enfoques cuantitativos y 

cualitativos para obtener una visión integral del fenómeno estudiado. Los datos se recolectaron 

a través de entrevistas y encuestas aplicadas tanto a docentes como a estudiantes, lo que 

permitió obtener información detallada sobre sus percepciones y experiencias en relación con 

el uso del storytelling. Los resultados obtenidos evidenciaron que esta técnica no solo mejora 

las habilidades de escritura creativa, sino que también contribuye a un aprendizaje más 

dinámico y participativo. A partir de estos hallazgos, se diseñó una guía de actividades 

pedagógicas que busca optimizar el proceso de enseñanza-aprendizaje en las aulas, 

proporcionando herramientas y estrategias para que los docentes implementen el storytelling 

de manera efectiva en su práctica educativa. 

 

PALABRAS CLAVES:   Escritura creativa, storytelling, aprendizaje participativo
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INTRODUCTION 

In a progressively globalized society, the ability to communicate effectively and 

creatively in English is an essential skill for active participation in global contexts. Teaching 

English is essential for connecting with different cultures and in various fields due to its 

widespread use in business, education, science, and more. According to Murthy (2023), "it is 

the language most used not only by scientists and business organizations but also in higher 

education and tourism." Therefore, in non-English-speaking countries, its teaching needs to be 

reinforced through various methods and techniques. 

In Latin America, teaching English faces several challenges that prevent students from 

achieving a good level of proficiency. Issues such as the lack of professionals with appropriate 

methodology, pedagogy, and resources, as well as poor handling of language skills, contribute 

to these problems. Fiszbein and Stanton (2019) state that "many English language teachers do 

not have the necessary language proficiency credentials or academic training and degrees to be 

effective instructors." This results in a lack of interest among students and challenges in 

acquiring knowledge  

The lack of educational programs and accessible digital materials, combined with the 

high costs of acquiring them, is another significant problem. Aleixo (2021) notes that "many, 

if not most, English teachers in Latin America lack either the necessary English skills, the 

necessary pedagogical skills, or both, to be effective educators in the classroom." To overcome 

these challenges, some teachers have developed innovative techniques, such as interacting with 

native speakers or accessing free courses, to improve teaching quality. Using appropriate tools 

can be beneficial in learning foreign languages, aiding in the development of cognitive and 

creative skills in students. 

BACKGROUND  

Writing can be challenging for both learners and teachers, as it requires gradual and 

focused training. For students aiming to excel in writing, it is crucial to develop this skill, which 

can be enhanced through storytelling. Storytelling stimulates imagination and helps people 

convey emotions and ideas effectively. Despite its importance, writing is among the hardest 

English abilities for students to completely develop. 

Research conducted in Turkey by Yalçin & Ozturk (2019) examined "The Effects of 

Digital Storytelling on the Creative Writing Skills of Literature Students Based on their 

Gender." This study used a blended learning strategy and qualitative research to analyze the 

influence of digital storytelling on creative writing abilities, with findings indicating that 

students preferred working alone rather than in groups. Challenges were noted in group 

collaboration, especially when some members failed to complete assignments, highlighting the 

role of individual effort in achieving high writing skills. 
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Another study by Uslu (2021) titled “Improving Primary School Students’ Creative 

Writing and Social-Emotional Learning Skills through Collaborative Digital Storytelling” 

explored the impact of collaborative digital storytelling on fourth-grade learners. Using a quasi-

experimental design, the study found significant improvements in creative writing scores for 

the experimental group in contrast to the control group. This study underscores that storytelling, 

when applied thoughtfully, enhances creative writing and requires dedication and an extensive 

understanding of language and cultural aspects. 

In Ecuador, Castillo et al. (2021) conducted a study at Universidad Técnica Particular 

de Loja on “Using Digital Storytelling as a Strategy for Enhancing EFL Writing Skills.” The 

research, involving 101 students, revealed that using Story bird for digital storytelling 

significantly improved writing abilities, particularly in grammar and vocabulary. Similarly, 

Carrillo et al. (2019) studied the impact of storytelling on coherence in writing for sixth graders 

at Escuela Superior Politécnica de Chimborazo, finding that storytelling improved students’ 

attention and the quality of their written work. 

RESEARCH PROBLEM  

In Ecuador, teaching writing as an English skill is a difficult process to implement in 

schools and universities, even in the mother tongue. Because it is implicit that students have 

acquired previous knowledge about vocabulary and grammar structures. According to Mantilla 

& Andrade (2020), “In Ecuadorian education, there is a crisis in terms of efficient learning of 

the mother tongue writing skills, an issue that begins in elementary school, continues in 

secondary school and is reflected at university level.” Ecuadorian educational system faces a 

crisis in the writing teaching both in the English language and in the mother tongue. Therefore, 

it is crucial to implement strategies that strengthen these skills from the earliest stages of 

schooling.  

The writing has become in one of the most difficult problems to eradicate within the 

English area. During the academic period 2023-2024 at María Angélica Idrobo High School in 

Ibarra, the researcher did practicum and identified significant deficiencies in the writing skill 

development among freshmen students, especially, in activities that require writing. Because 

when they were being evaluated in the writing section, most of the students’ results were not 

good, and they committed many mistakes. By contrast, in the questions that were related to 

listening, reading, and speaking they obtained better scores, they solved them without much 

difficulty. 

In addition, this problem may have arisen because both students and teachers have 

limited time available for practicing and improving writing skills in their classes. Another 

possible cause could be that most of the classroom activities were being focused on reinforcing 

the rest of the skills. Furthermore, the lack of motivation of students to learn new vocabulary 

and put it into practice is probably another cause of this problem. That said, the research topic 

is born from the concern that exists to know how storytelling can develop creative writing.  
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JUSTIFICATION  

Storytelling is an innovative strategy that enhances writing skills in freshmen students 

by fostering imagination and self-expression. This methodology helps students develop 

creativity and emotional depth in their writing. As Hurst (2020) notes, “Stories have the ability 

to help us learn about others and to find understanding and empathy for them and their 

situations.” By using storytelling, students can translate their feelings and ideas into creative 

writing, promoting a lasting appreciation for written expression and communication. 

Although creative writing is not a standard part of the academic curriculum in Ecuador, 

it is valuable for developing new skills. Creative writing encourages students to express 

themselves freely without rigid structures, helping them think outside the box. According to 

the University of Bolton (2022), “Writing can aid the development of creativity; when you 

write, you are essentially generating new thoughts and recording them.” This flexibility 

supports artistic growth and innovative thinking. 

This research focuses on how storytelling can create effective methodologies to 

enhance creative writing skills. As Selvaraj and Aziz (2019) state, “Writing promotes 

creativity, imagination, and understanding.” By means of storytelling, students develop 

stronger cognitive abilities and critical thinking. The study aims to benefit teachers and 

freshmen at María Angélica Idrobo High School directly, while also providing resources for 

the broader educational community. The goal is to motivate both teachers and students to 

engage in storytelling to enhance creative writing. 

RESEARCH´S IMPACT 

This study presents three significant impacts that can benefit teachers and students in 

developing their writing skills. 

Academic impact 

Using innovative teaching techniques, the school enhanced the ability of freshmen 

students from the Maria Angélica Idrobo High School to write the English language creatively, 

allowing teachers to include it into their lesson plans. 

Social impact 

 Storytelling in creative writing teaching improves communication skills, fosters 

critical thinking and increases students' confidence, allowing them to participate more 

actively in their social environment.  

Linguistic impact  

This research helps students to better master the language, expanding their vocabulary, 

improving their grammar and writing fluency. Additionally, it helps them to express their ideas 
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with greater creativity and clarity, which makes it easier for them to communicate better in 

different contexts. 

 

OBJECTIVES 

General Objective  

➢ Enhance creative writing skills in freshmen students at María Angélica Idrobo High 

School through the implementation of storytelling techniques.  

Specific objectives  

➢ Research some theoretical bases to support the use of creative writing of English as a 

foreign language. 

➢ Recognize storytelling strategies used in the process of teaching and acquiring a 

foreign language in freshmen students. 

➢ Design an innovative didactic guide for EFL teachers to improve students’ creative 

writing skills. 

RESEARCH QUESTIONS 

➢ How does the use of storytelling as a strategy influence the improvement of creative 

writing skills in freshmen students at María Angélica Idrobo High School? 

➢ How does the implementation of storytelling activities in the classroom affect the 

process of creating original stories by freshmen students? 
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CHAPTER I: THEORETICAL FRAMEWORK 

Firstly, this investigation is based on research questions to consider the theoretical 

foundations. It means that this study is focused on writing strategies that the teacher applies in 

class.  

1.1. Teaching English as a Second Foreign Language 

Nowadays, English has become in a globalized and crucial language for 

communication, professional advancement and to academic purposes. Consequently, the 

growing global demand for EFL education has led to the adoption of various strategies and 

methods tailored to meet students’ needs.  

The teaching-learning process of English as a foreign language (EFL) has changed 

according to the current society’s needs creating as the main goal of EFL teaching to reach the 

communicative competence in learners for being able to use the target language (English) in a 

meaningful way and real context for different purposes such as working abroad, education or 

businesses (Otacoma, 2022).  

 On the other hand, beyond only imparting knowledge, the teacher’s position in a TEFL 

atmosphere is extremely important. Using a range of techniques, including interactive 

exercises, multimedia materials, and real-world language applications, educators must create 

an immersive language environment that promotes active engagement with the target language. 

The teacher’s role will determine the role of language learners automatically. According to 

Mantilla & Guevara (2019) “In the educational field, it is common to encounter students who 

face a real challenge when trying to communicate in a foreign language. This is often related 

to a feeling of nervousness that prevents them from fully demonstrating their skills.”. 

Therefore, to address the diverse needs of students from different linguistic and cultural 

backgrounds, TEFL educators must continue to be flexible and include new tools and methods 

as the need for English competence rises in a world that is becoming more linked. 

1.2. English language teaching for Ecuadorian learners 

The sociocultural and educational environment of Ecuador creates special opportunities 

and challenges to teach English as a foreign language. An increasing number of individuals 

recognize that English proficiency is essential for accessing international opportunities and 

achieving economic advancement. According to Newman et al. (2023) “Because the public-

school system plays a critical role in educating most of the Ecuadorian population, the 

MINEDUC has long sought international partnerships and implemented significant educational 

reforms to improve the English proficiency level of Ecuadorian students and English teachers”.  

The Common European Framework of Reference for Languages (CEFR) establishes 

standardized levels of language proficiency. In Ecuador, educational institutions have 

adopted this framework to guide English language instruction. According to these guidelines, 
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freshmen students are expected to reach level A2.2 by the end of the academic year. This 

level reflects basic communication skills in everyday situations. 

Figure 1 

English standards 

 

Reference: Proficiency Levels outlined by the Ministry of Education (2016). 

Additionally, to enhance the English language, in all the Ecuadorian institutions, the use of 

the curriculum is crucial, especially for the people who teach it. “Curriculum development 

helps teachers organize and present learning effectively, enables structured teaching, 

introduces modern learning methodologies, and keeps educators updated with educational 

trends” (Sharam, 2024).  

1.3. What are language skills? 

Language skills are those abilities that people develop to comprehend and produce a 

language effectively. “The four skills of English had nearly received equal attention and care 

and hence had closely developed at just about more or less the same pace” (Ali, 2022).   

The four skills work together, giving students a solid foundation to communicate 

effectively and competently in English in any situation “having good English language skills 

for students is very beneficial for them now and in the future when they continue their education 

to a higher level or when they have a career” (Dzakiyyah, 2021). Those four skills offer 

advantages for those students who can manage them. For example, a good command of English 

allows students to access a vast amount of information, participate in academic exchanges, and 

pursue courses at prestigious institutions around the world. 

Currently, these four language skills work together to provide the basis for efficient 

communication. Complete language proficiency requires mastery of all four, which enables 

people to communicate and understand information in a variety of contexts. These abilities are 

frequently fostered in an integrated way in language instruction since they support one another 

and increase the learner's total competency. 

 

https://www.researchgate.net/profile/Safina-Dzakiyyah?_tp=eyJjb250ZXh0Ijp7InBhZ2UiOiJwdWJsaWNhdGlvbiIsInByZXZpb3VzUGFnZSI6bnVsbH19
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1.3.1. Listening skills 

Listening skills are critical for communication, as they allow individuals to respond 

appropriately in conversations. According to Fayzullayeva (2023), “Listening is a critical skill 

that plays a significant role in effective communication. Whether it's in personal relationships 

or professional settings, the ability to listen actively and attentively can enhance relationships, 

build trust, and contribute to overall understanding”.  

It requires not only the recognition of sounds and words but also the comprehension of 

meaning, tone, and context. Listening is recognized as a fundamental component in the 

acquisition of additional language skills, as it facilitates learners' exposure to and 

internalization of the phonological and structural features of the target language.  

This skill promotes more empathy and understanding between the parties by making it 

possible to comprehend the thoughts, feelings, and needs of the speaker. 

1.3.2. Reading skills 

Reading skill focuses on the ability to decode written texts and understand their 

meaning. It involves recognizing words, interpreting sentence structures and more. Lestrud 

(2021) mentions that “Reading skills lead a person to interact and gain meaning from written 

language. There are several components one must master which lead to independently 

comprehending the intended message being relayed in the written content”. 

In addition, reading can be an effective method for learning a language since it 

introduces students to new words, colloquial idioms, and grammatical structures in context. 

1.3.3. Speaking skills 

Speaking is an essential communicative skill that enables individuals to express ideas, 

emotions, and thoughts orally. Mastery of this skill involves proper pronunciation, an adequate 

range of vocabulary, grammatical accuracy, fluency, and the capacity to adjust language use 

according to varying contexts and audiences.  

According to Mitasari (2023), “Speaking is an interactive oral process that produces 

meaningful signals for hearing, allowing for direct response”. Therefore, it is one of the most 

rewarding skills, as it directly enables interaction and exchange in the target language. 

1.4. Writing skills 

The neglect in today's world is worrying because writing is not only essential for the clear 

and coherent expression of ideas, but it plays a vital role in fostering critical thinking and 

enhancing analytical abilities. “Though writing represents a crucial skill for learning any 

language and constitutes an important means in communication, the place that is attributed to 

it in our daily life reflects that it is neglected” (Fodil, 2021). Therefore, it is important to 

https://inlibrary.uz/index.php/index/search?query=Nigina%20Fayzullayeva
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encourage the practice of writing at all levels of education and in everyday life to ensure that 

students are prepared to communicate effectively and accurately. 

Writing is widely regarded as one of the most challenging language skills to develop. Many 

of the elements such as the use of grammar, tenses, coherence, cohesion and more, create 

confusion in writers “Writing is attributed as the most complex skill of language. This is 

perhaps due to some inherent difficulties bound to be faced by every novice writer. Even the 

highly professional writers might come across similar complexities in their initial drafts” 

(Gautam, 2019). 

In addition, many teachers point out that the skill that requires the most effort from students 

is writing. Although the variety of vocabulary is a plus, it can be overwhelming for students. 

“Teaching writing skills for prospective teachers becomes a challenge for English lecturers. 

Prospective teachers still feel uneasy to express their ideas into paragraphs. They need to train 

in critical thinking” (Kazemian, et al. 2021). In summary, writing is a challenge for people who 

learn English as a second language since it requires organization and coherence skills, which 

involves structuring ideas in a logical and fluid way. 

1.4.1. Importance of writing skills 

Writing skills are fundamental because they are a vital instrument for efficient and 

transparent communication in all aspects of life—academic, professional, and interpersonal.  

Well-developed writing skills constitute a foundational competence that 

significantly influences individuals’ performance across academic, professional, and 

personal domains. Mastery of written expression enables the articulation of complex 

ideas, the construction of persuasive arguments, and the facilitation of effective 

communication. Good writing skills can help students effectively express their 

thoughts, ideas, and opinions, and can contribute to greater success in various fields 

(Global Indian International School, 2023). 

Writing skills are essential for individuals to be able to express their ideas, thoughts and 

arguments in a structured and coherent manner, which ensures that the message is understood 

by the intended audience. 

1.4.2. Writing sub-skills  

a) Proofreading 

A fundamental sub-skill in the writing process is proofreading, which involves carefully 

reviewing a piece of writing to detect and correct errors before considering it finished. 

“Proofreading is understood as an activity that checks for two types of errors: spelling and 

related errors, but also semantic and contextual errors” (Mouthaan &Vitello, 2022). Below are 

some key aspects that are addressed in proofreading as part of writing skills.: 

➢ Correction of Grammatical and Spelling Errors 

➢ Review of Coherence and Cohesion  
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➢ Review of Format and Presentation 

b) Editing  

“Editing involves looking at each sentence carefully and making sure that it’s well designed 

and serves its purpose” (Engineering Communication Program, 2015). Editing is a key subskill 

in writing, which involves improving a text to make it clearer, more coherent, and more 

appropriate. This process goes beyond just correcting grammatical or spelling errors, as it also 

focuses on adjusting the structure, tone, and organization of ideas to ensure that the message is 

transmitted effectively. 

c) Summarizing  

It is a fundamental subskill in writing, which involves extracting the main ideas of a text in 

a brief and clear manner. “The purpose of summarizing is to briefly present the key points of a 

theory or work in order to support an argument” (University of Manitoba, 2024). When 

summarizing, secondary details are omitted, and information is reorganized to retain only the 

essentials. 

d) Paraphrasing   

According to Sunubi, & Halidin (2020), When someone paraphrases, they must explain or 

restate someone else's idea or information in their own words while maintaining the original 

meaning and, typically, the text's length. Therefore, paraphrasing involves using one’s own 

words to convey the concepts or details from an original text, demonstrating understanding and 

the ability to reinterpret the content. Maintaining the content's basic meaning while altering its 

presentation by paraphrasing helps you stay clear of plagiarism and adapt the message to 

various audiences or situations. 

1.4.3. Stages of writing  

The writing process highlights several stages that help to develop a coherent and well-

structured text. 

Sa’adah (2020), provides four complete steps to make good writing:  

 

Table 1 

Stages of writing 

STEP PROCESS  

PLANNING Requires writers to reflect 

critically on three essential aspects: the 

purpose of their writing, the audience they 

are addressing, and the organization of 

their content. This means not only 
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deciding what they intend to communicate 

but also selecting how best to structure 

their ideas, arguments, or facts to ensure 

clarity and impact 

DRAFTING Writers begin to transfer their 

thoughts onto paper in the form of 

complete paragraphs. At this point, the 

primary goal is idea generation rather than 

technical accuracy, allowing writers to 

develop their content freely without the 

interruption of grammatical or spelling 

concerns. 

 

EDITING (REFLECT AND 

REVISING) 

Writers focus on correcting 

grammatical errors, improving vocabulary 

choices, enhancing coherence and flow, 

and ensuring that the text meets academic 

or professional writing standards. This 

stage often involves multiple reviews and 

may require structural reorganization or 

content clarification. 

FINAL VERSION After thoughtful revision and 

editing, writers produce a polished and 

complete text that accurately conveys 

their message. This version may differ 

significantly from the initial draft, 

reflecting the depth of critical thinking and 

refinement applied throughout the 

process. 

Based on Sa’adah (2020), with Researcher’s Elaboration. 

1.4.4. Advantages of writing  

Writing is very beneficial in both personal and professional settings because they are 

necessary for clear communication. According to Sáez (2015):  

✓ Communicate with clarity. 

✓ Eliminate stress. 

✓ Be more productive. 
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✓ Learn more. 

✓ Gain awareness of reality. 

 

 

1.5. European Framework for Language Learning 

According to the Common European Framework for Languages (2016):  

The CEFR Companion Volume significantly expands the original 2001 

framework by integrating contemporary academic and societal advancements in 

language education. It redefines teaching and learning standards through an inclusive, 

user-oriented approach. The updated descriptors encompass mediation, online 

interaction, and plurilingual/pluricultural competences, reflecting the complexity of 

modern communication. Additionally, it incorporates sign language and ensures 

gender-neutral, modality-inclusive formulations. This evolution positions the CEFR as 

a dynamic, adaptable reference for equitable and comprehensive language assessment. 

1.5.1. The CEFR common reference levels 

The CEFR, with the aim of identifying language needs, has organized language 

proficiency at distinct levels. According to the Common European Framework (2001):  

The CEFR categorizes language proficiency into six levels (A1–C2), grouped 

into Basic, Independent, and Proficient User. These levels are defined by functional 

'can-do' descriptors, allowing clear, outcome-based assessment. The framework is 

adaptable to local contexts, supporting standardized yet flexible language evaluation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

                                   FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA (FECYT)  

 

12 

 

Figure 2 

CEFR global scale 

 

Based on: Common European Framework of Reference for Languages (2011), p. 24. 

1.6.  EFL Teaching Methods 

The methods focused on storytelling in EFL teaching among the most suggested by experts 

are:  

1.6.1. Communicative Language Teaching (CLT) 

CLT is a pedagogical approach centered on the functional use of language in 

authentic, real-life contexts. It prioritizes the development of communicative competence by 

engaging learners in interactive, meaningful tasks that simulate natural language use. CLT 

moves beyond isolated grammar instruction to prioritize purposeful communication. The idea 

is for students to learn how to interact, express themselves, and understand others 

authentically using different materials, rather than focusing solely on learning grammar and 

vocabulary in a repetitive and isolated way. “The communicative approach prioritizes 

interaction to develop language competence in real-life situations. It emphasizes meaningful 

communication through role-plays, debates, and problem-solving activities. Authentic 
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materials are used to expose students to real language use” Rashov (2024). Therefore, it is 

based on interaction as an essential element for developing linguistic competence in real 

contexts, prioritizing the practical use of the language. 

1.6.2. Task-Based Language Teaching (TBLT) 

Task-Based Language Teaching (TBLT) is an instructional approach that promotes 

language acquisition by engaging learners in meaningful, goal-oriented tasks. It prioritizes 

communication over isolated language forms, fostering real-world language use. Unlike 

traditional methods, this methodology is based on the use of language in authentic contexts, 

promoting functional and contextualized learning.  

TBLT draws on a number of different theoretical positions, namely the assumption 

that the goal of language teaching should be to develop the type of knowledge that 

enables learners to participate easily and naturally in communication. And given that 

it is implicit knowledge that underlies the ability to communicate fluently and 

confidently in a second language (L2), it is this type of knowledge that should be the 

ultimate goal of any instructional programme (Castro, 2020). 

In this way, the tasks implemented in TBLT are designed to reflect real-world 

situations, such as interviews, event planning, or problem-solving, allowing students to use 

the language with a clear and defined purpose. Furthermore, the teacher acts as a facilitator 

by offering continuous guidance and constructive feedback to support the development of 

students’ language skills. 

1.6.3. Genre-Based Approach 

The Genre-Based Approach focuses on teaching students to communicate effectively 

through different types of texts. This approach enables learners to grasp how language 

functions in authentic contexts by examining the structure, purpose, and features of various 

genres, including narratives, reports, and essays. It fosters a deeper understanding of language 

use across different communicative situations. To achieve this, students work with text 

examples, analyze their organization, and guide students through progressive production until 

they can write independently. Wibowo & Lengkanawati (2024) mentioned that “Genre-Based 

Approach’s ultimate goal is to help the students comprehend various text types. Students 

learn a language that involves all their skills, making it impossible to separate them from the 

text” On the other hand, the teacher holds a crucial role in this process, helping students 

identify linguistic and structural patterns that allow them to express themselves clearly and 

appropriately. 

1.6.4. Project-Based Learning (PBL) 

This approach focuses on learning through hands-on projects that address real-world 

problems. Instead of simply memorizing information, students research and develop 

solutions, helping them improve their critical thinking, creativity, and autonomy. 
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It is necessary to indicate that this strategic learning methodology has allowed the 

education system to work cooperatively and collaboratively, both in the planning of 

teamwork and in the fulfillment of the objectives and goals, making the student improve 

the quality of social and educational life (López, et al. 2020).  

Thus, PBL is a method which prepares students to face real challenges and develop 

key skills such as communication and teamwork, which are useful in both their academic and 

professional lives. 

1.7. Methods to teach creative writing  

Teaching creative writing involves fostering imagination, encouraging expression and 

developing writing skills.  

1.7.1. Guided writing 

Guided writing offers students an initial framework that helps them overcome the fear 

of the blank page. Using prompts or outlines allows them to focus and channel their creativity 

within certain limits. This technique also teaches students to structure their writing in a 

clearer and more orderly manner, preparing students for more complex projects in the future. 

1.7.2. Collaborative writing  

Feedback and correction are crucial components of teaching creative writing, and 

collaborative writing makes these processes easier. Students who collaborate can provide 

feedback on one another's work, assisting in identifying the texts' strong points and potential 

areas for development. Furthermore, the ongoing communication amongst participants during 

the development process might stimulate fresh ideas for characters and stories, enhancing the 

creative process.  

1.7.3. Using media and multimedia resources 

Using images, videos, or music as inspiration can be very powerful in sparking creativity. 

These tools help students connect with ideas and emotions that they can capture in their 

writing. They are also especially helpful for those who learn better visually or auditorily, 

making the process more inclusive. Additionally, by integrating digital tools such as 

storytelling apps, students become familiar with new forms of storytelling, combining the 

traditional with the modern. 

1.8.  Storytelling as a strategy to teach creative writing 

Storytelling is the telling of stories or the ability to communicate messages through 

stories that make use of characters, spaces and contexts. Besides, storytelling mixes surprising 

elements with a coherent structure, creating memorable and interesting stories. “Storytelling 

constitutes the narration of a significant i.e. appealing, unexpected, unusual incident with a 

defined (justified or absurd, chronological or retrograde) series of events that comprise it” 

(Tsigani, & Nikolakopoulou, 2018). Thus, this educational strategy emphasizes the capacity to 
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attract the attention of the public through stories that are not only interesting but also structured 

in a way that maintains interest and curiosity. 

In other words, storytelling involves vividly conveying personal ideas and experiences 

as meaningful life lessons that evoke emotions and reflection. Its advantages include blending 

emotional and factual elements, enriching understanding through broader contexts, and linking 

information within narrative frameworks. This combination fosters deeper engagement and 

meaningful knowledge exchange. Furthermore, narrators communicate naturally (Suaréz, et al. 

2019). Thus, this strategy offers some positive points, and it goes beyond the simple 

transmission of information. 

1.8.1. History of storytelling  

The evolution of storytelling arises from the first signs of humanity. Because the way 

they communicated with each other and told their stories was orally; where they shared stories 

about gods and important events that helped preserve their culture. Yilmaz & Esea Ciğerci 

(2019) mention that: “Storytelling is as old as human history. Since human understanding is 

largely related to storytelling -especially in relation with concept of 'relocation', which means 

being able to refer to events belonging to a different time and place than ongoing 

communication”. Social cohesion and education in ancient communities were based on these 

oral stories, which were often accompanied by songs, dances and rituals. 

Years later with the invention of writing, stories began to be written and read by 

different cultures around the world such as Roman, Egyptian, Greek, etc. Nevertheless, today, 

storytelling is related to digital aspects, with blogs, podcasts, and social networks, in addition 

it is present in literature and cinema. Throughout its history, storytelling has been an essential 

tool for transmitting knowledge, cultures, traditions and emotional connections. 

1.8.2. Types of storytelling 

a) Oral  

One of the earliest methods of passing down culture and sharing knowledge is through oral 

storytelling. Communities can maintain their cultural identity while adjusting to new social and 

cultural settings by using this storytelling technique. Oral storytellers may create an immersive 

experience that goes beyond written words by using their voice, gestures, and body language 

to create vivid images in the minds of their audience.  

According to Choo, et al. (2020): Oral storytelling is a powerful tool for teaching and 

learning as it engages the students’ mental imagery and imagination of the story. Thus, students 

are encouraged to imagine scenes, people, and activities when material is presented in a 

narrative style, which increases their comprehension and level of engagement. 

The oral storytelling is dynamic and allows students to interpret stories in ways that are 

relevant to their own experiences and thought processes, it also fosters a personal connection. 
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Written 

Stories communicated through written texts are more permanent and structured than oral 

conversations because they are not constrained by the memory of the storyteller or the 

immediacy of oral exchanges. They can also express complicated concepts, emotions, and 

cultural values. Writing provides clarity and richness in the narrative by enabling the storyteller 

to carefully craft language, storyline, and character development. 

In a written story, it is necessary to use language to represent aspects such as the 

characters' body language and intonation, as these cannot be shown visually, but must be 

conveyed through descriptions in the text. The tone of your story is created through word choice 

and how you approach your descriptions (Berve, 2021).  

As readers actively create meaning from the written word, this process encourages 

critical thinking and creative participation. This is why writing as a storytelling medium fosters 

an analytical and personal experience, making it an effective instrument for both cultural 

transmission and personal development. 

b) Digital  

With this method, storytellers can interact with audiences in a more dynamic and immersive 

way by combining text, photos, video, audio, and interactive features. Digital storytelling 

encourages involvement and teamwork, enabling people to tell their tales and share them with 

people around the world. Digital media's adaptability makes it possible to portray a range of 

voices and viewpoints, which promotes the democratization of narrative.  

1.9.  Creative writing  

Creative writing is a way to develop creativity and imagination or even to think in a 

freeway. This kind of writing is focused on narrative and artistic expression rather than in 

academic or technical communication. The main objective is to provoke emotions in the reader 

depending on the context. “Creative writing is a powerful writing skill carried out in certain 

contexts through creative production and reflection in the process” (Pokhrel, 2023).) In creative 

writing, originality, creativity, the use of language, and the ability to build interesting worlds, 

characters, and plots are considered. 

Creative writing includes diverse forms of expression, such as poetry, fiction, non- 

fiction, and drama. "Creative writing" can be defined as possessing the power to generate 

imaginative and original literary works or compositions across various writing genres. The 

fundamentals of creative writing are much like those of traditional writing”(Fitria, 2024).Thus, 

teacher can take advantage of these aspects to motivate learners and to include writing 

exercises. The facilitator should give the students enough opportunities to participate in 

creative writing projects in order to inspire the students to do so (Nasir et al. 2013).  

This type of activity is important to develop at different ages, but it is better to start with 

children. In contemporary education, fostering children's creativity is essential for encouraging 

https://www.researchgate.net/profile/Tira-Nur-Fitria?_tp=eyJjb250ZXh0Ijp7InBhZ2UiOiJwdWJsaWNhdGlvbiIsInByZXZpb3VzUGFnZSI6bnVsbH19
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the development of original and innovative outputs. Thus, the goal of creative writing activities 

is to develop the children's writing skills and to produce original products. (Eser, 2021) 

1.9.1. Ways to develop creative writing 

Developing creative writing skills requires constant practice and exploring new ideas 

and techniques. Linkedin (2023), suggests the following: 

a) Make sure you understand the Topic 

Having a thorough understanding of the subject is also essential to write well. Research 

and conducting interviews can be used to achieve this. Knowing this can make it easier for you 

to communicate the message. 

b) Try something different 

Never be nervous to take a completely different approach to open a whole new writing 

universe. By doing this, you can come up with original and surprising concepts that will grab 

the reader's interest. Consider stepping away from your typical schedule and visiting peaceful 

and motivating locations. This can assist you in coming up with fresh concepts and raising the 

standard of your work. 

c) Try using the three-act technique 

The three-act form is widely employed in contemporary literature, film, and television. 

It enables authors to produce interesting and cogent writing. Setting the scene, creating the 

universe around the main characters, and establishing them are all part of the three-act process. 

The main problem that will dictate how the plot develops will be conflict. The fight comes to 

an end with the resolution. 

d) Add interesting information 

Specific details can be used to write an essay that takes the reader to a specific location 

and time. Literature can be made more intriguing by including details about places and 

locations, even though it might become boring if it exclusively focuses on facts. 

e) Use meaningful language 

A well-written book can be made more interesting by including significant dialogue 

that reveals the emotions of the characters. By giving the reader a few details about the 

character, you can make them feel something. An essay can become a masterpiece by including 

relevant dialogue. 

f) Creating a conflict 

Character tension and conflict can arise from either internal or external sources. 

Maintaining the right balance between these forces might aid in keeping the reader interested 
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in the narrative. Different themes might be employed to generate conflict. High stakes, 

empathy, surprise, mystery, progression, and causation are a few of these. 

1.10. Relation between storytelling and creative writing  

Storytelling and creative writing are deeply interconnected due to the power of narrative to 

engage and provoke thought. Storytelling, which is frequently regarded as an essential 

component of creative writing, is the art of effectively expressing a sequence of events or 

feelings. By adding literary elements like character development, dialogue, and vivid 

descriptions, creative writing builds on this basis and gives the story a more satisfied and 

imaginative form. 

Storytelling is a creative tool that captivates audiences and fosters empathy by 

conveying personal experiences, emotions, and ideas. It serves as a powerful medium for 

expressing complex concepts and sharing meaningful narratives. Through storytelling, 

individuals can inspire reflection and drive transformation. Whether it's creative 

storytelling can take many forms such as a novel, film, or spoken performance that could 

impact not only the storyteller but also his/her audiences. (Ahmad, 2023).  

The ability to shape stories in unusual ways and past the limits of conventional storytelling 

to produce original, individualized, or experimental works is what creative writing offers. 

Therefore, storytelling is the foundation of creative writing and not just a tool. 

1.10.1.  Storytelling as a strategy to develop creativity 

Storytelling is a powerful tool for developing creativity because it inspires students to 

consider alternative viewpoints and conceive new possibilities. Students solve problems 

creatively by crafting stories, which leads to the creation of unique notions and links between 

seemingly unconnected ideas. According to Lee, et al. (2023) “Storytelling will help to improve 

the students’ creativity and communication skills and enable them to develop unique design 

approaches and methods in a coherent manner”. 

Furthermore, narrative fosters creativity by offering an adaptable framework that allows 

for the development of imagination. Creating characters, settings, and storylines for a story 

promotes creativity and experimentation. People may improve their creative abilities and 

develop new ways of thinking with this flexibility to produce in an irregular and innovative 

way. 

1.10.2.   Storytelling techniques applied in creative writing 

When used in creative writing, storytelling techniques improve a narrative's depth and 

interest by skillfully organizing the plot and character development. Using a narrative arc is a 

crucial strategy because it establishes conflict, increases suspense, and resolves it in a way that 

keeps the reader interested. 
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Character development is another crucial storytelling strategy used in creative writing. 

Writers can increase the relatability and emotional effect of their stories by developing 

multifaceted characters with unique motivations, strengths, and weaknesses.  

Lastly, narrative methods like vivid description and sensory details greatly enhance 

creative writing. By bringing locations, feelings, and actions to life in the reader's mind, these 

components contribute to the creation of a tangible world within the story.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

                                   FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA (FECYT)  

 

20 

 

CHAPERT II: METHODOLOGY 

This section details the methodological approach followed in the research and provides 

information on the procedure used to address the questions posed in the study. It focuses on 

the implementation of storytelling to develop creative writing in freshmen students at María 

Angélica Idrobo High School. Likewise, this section outlines the methodological tools 

employed for data collection, details the educational setting in which the study was conducted, 

and specifies the sample size and characteristics of the participants involved.  

2.1. Type of research 

This research is based on qualitative and quantitative research. This approach was 

effective, as it not only required collecting relevant information about teachers and students 

but also analyzing this data in relation to the use of storytelling to develop creative writing.  

2.1.2. Qualitative Research 

Qualitative research constitutes a methodological framework aimed at gaining in-

depth insights into social or human phenomena within their natural context. This research 

explores experiences, perceptions and meanings, allowing for a better interpretation of the 

data. According to Lim (2025) asserts that by capturing circumstances and subtleties that are 

frequently lost in numerical translation, qualitative research explores the complex textures of 

human experience and viewpoint. Thus, this type of research typically utilizes methods such 

as interviews, focus groups, and content analysis to collect firsthand data from participants, 

offering an in-depth understanding of their experiences, realities, and viewpoints. 

In the application of qualitative techniques, the willingness of the informants to 

openly and flexibly express their experiences, knowledge, and insights also play an 

important role. These techniques include participant observation, in-depth interviews, 

document review and analysis, focus groups, audiovisual media, and anecdotal 

records, among others (Trujillo et al., 2019). 

In the context of this research, the chosen instrument was pivotal in gathering rich 

data, as interviews were used to explore in depth the strategies and activities implemented to 

improve writing proficiency in English. 

2.1.3. Quantitative Research 

 Quantitative research represents a methodological approach centered on gathering 

and analyzing numerical data to detect trends and assess statistical correlations among 

variables. Through techniques such as surveys, experiments, and statistical analyses, this 

research approach aims to systematically measure and quantify phenomena, allowing 

generalizations to be made about a group or population based on a representative sample. 

According to Taherdoost (2022) mentions that quantitative research, the process of using 

numerical values obtained from observations to characterize and explain the processes that 
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the observations may reflect on. Therefore, accuracy and objectivity are key characteristics of 

quantitative research, which relies on measurable data to answer research questions. 

In this study, a survey instrument was employed to gather data on students’ 

preferences concerning the strategies and activities they favored for use in the classroom 

setting. 

2.2. Method  

This study employed both deductive and inductive methodologies, which collectively 

contributed to the comprehensive development of the study. 

2.2.1. Deductive Method  

The deductive method in research is a strategy that starts with general principles or 

theories to reach specific conclusions. That is, the researcher starts with a broad idea, or a 

hypothesis based on prior knowledge and, through a process of logical reasoning, seeks to 

verify how it manifests itself in specific cases. According to Hall, et al. (2023) mention that a 

generalization such as the initiation, engagement, and performance framework, is the first step 

in deductive inferencing. Observations are then examined to determine whether they support 

the generalization. In this way, through the deductive method, possible results can be 

anticipated and compared with observed reality, which allows existing theoretical knowledge 

to be validated or adjusted based on empirical evidence. 

2.2.2. Inductive Method 

This method in research is an approach that is based on the observation of particular 

cases to generate general conclusions or theories. Unlike the deductive method, here the 

process begins with the collection of data or specific experiences without a prior rigid 

hypothesis. According to Sauce & Matzel, (2022) The inductive method is a reasoning process 

that synthesizes multiple widely accepted premises to derive a specific conclusion or to 

substantiate its validity. It is frequently employed in making forecasts or predictions based on 

observed patterns or evidence. 

2.2.3. Descriptive Method  

Lokesh (1984) states that: “The purpose of descriptive research is to obtain relevant and 

accurate information about the current state of phenomena and to draw valid general 

conclusions from the facts found.” (p. 118). The descriptive method in research focuses on 

observing, recording and describing in detail the characteristics of a phenomenon or situation 

without manipulating variables or intervening directly. 
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2.3. Methodological tools and techniques 

This part delineates the data collection methodologies and instruments utilized in the 

present study, specifically incorporating both surveys and interviews. The survey instrument 

was applied to freshmen students to capture their perspectives, while in-depth interviews were 

conducted with key institutional stakeholders, including the Vice-Principal, the English 

Coordinator, and the instructor responsible for freshmen students at María Angélica Idrobo 

High School. This multifaceted approach ensured a comprehensive gathering of qualitative and 

quantitative data pertinent to the research objectives. 

2.3.1. Survey 

This instrument was used to collect quantitative data relevant to the aims of the study. 

A survey is a data collection tool that allows obtaining specific information from a group of 

people through structured questions. Its main objective is to find out the opinions, behaviors, 

characteristics or perceptions of respondents on a given topic. Based on Ponto (2025), Surveys 

can be implemented through quantitative methods, such as questionnaires featuring 

numerically scaled items, or through qualitative approaches. For this study, a carefully 

designed structured questionnaire containing nine multiple-choice items was applied to 

freshmen students at María Angélica Idrobo High School. It is relevant to note that the survey 

was discussed in natural language. The questionnaire included specific questions about writing 

skills and the activities that the teacher uses to encourage writing in class. The information 

obtained was essential to perform the numerical analysis on the impact of the proposed 

proposal. 

2.3.2. Interview 

This study employed interviews to gain deeper insights into the challenges that teachers 

encounter when instructing writing skills within the classroom setting. According to Knott 

(2022), “In-depth interviews are a qualitative research method that follows a deceptively 

familiar logic of human interaction: they are conversations where people talk with each other, 

interact and pose and answer questions”.  

In this study, open-ended interviews were carried out with the Vice-Principal, English 

Coordinator, and the English teacher in charge of freshmen at María Angélica Idrobo High 

School. 

2.4. Study site 

For this investigation María Angélica Idrobo High School, was selected. In Ecuador, 

this institution is identified with the code AMIE: 10H00081. It is located on Cristóbal Colón 

1-48 and Juan Montalvo streets in the Canton Ibarra, province of Imbabura, in an urban area. 

The school is public, and it offers from Basic to High school classes in attendance during the 

weekdays. 
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2.5. Population  

The population for this study consisted of freshmen students enrolled at María Angélica 

Idrobo High School, distributed across four groups: “A,” “B,” “C,” and “Bachillerato Técnico”. 

The total number of participants amounted to 81 students. Additionally, key educational staff 

members—including the vice-principal, English Coordinator, and the teacher responsible for 

freshmen—were involved in the research. 

Table 2 

“María Angélica Idrobo” Sample group 

Educational 

Institution  

Course “A”, 

“B”, “C” and 

“Bachillerato 

Técnico” 

Vice-

Principal 

of the 

institution  

English 

Coordinator 

English 

Teacher 

 

Total 

María 

Angélica 

Idrobo  

81 1 1 1 84 

Author’s Elaboration  

2.6. Procedure 

To carry out this on employing storytelling to foster creative writing among freshmen 

at María Angélica Idrobo High School, a comprehensive theoretical framework was established 

to underpin the essential components of the research. Initially, data collection instruments were 

designed, comprising surveys distributed to students and interviews carried out with the vice-

Principal, English Coordinator, and English teacher. The questions were meticulously 

formulated to align with the study’s objectives, ensuring that the information obtained would 

robustly contribute to the development of the project’s final proposal. 

The research instruments included questions focused on the application of storytelling 

as a strategy to improve creative writing skills in English as a foreign language. To ensure their 

validity, these instruments were reviewed and approved by an expert English teacher (Annex1) 

to ensure their effectiveness. In turn, a letter of authorization was obtained from the 

Universidad Técnica del Norte to contact the principal of the High School (Annex 2) and 

coordinate the process of applying the instruments in the establishment, obtaining the director's 

acceptance to apply the interviews and surveys (Annex 3). 

The researcher personally applied the instruments at María Angélica Idrobo High 

School. Before starting, a letter of consent was provided explaining the purpose of the research. 

The interviews were conducted first with the vice-Principal, lasting 10 minutes; then with the 

English Coordinator, for 10 minutes and finally with English teacher, also for 20 minutes 
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(Annex 4). Subsequently, A guided survey was distributed to students to ensure that it was 

answered honestly. (Annex 5) 

Moreover, both qualitative and quantitative methods were employed to analyze the 

collected data, which served as the foundation for developing an innovative proposal for the 

project. Finally, the gathered data and their analysis are presented in the next section. 
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

This chapter shows the findings derived from the instruments administered to the 

selected population. Data collection was conducted using two primary tools: initially, an 

interview with the vice-principal, which explored key elements of the Ecuadorian curriculum. 

Subsequently, an interview was held with the English language coordinator to gather insights 

on teaching methodologies and activities implemented by educators. Finally, the freshmen 

English teacher was interviewed, focusing on the strategies and activities employed to 

enhance writing skills in English as a foreign language. Additionally, a questionnaire was 

distributed among students, containing items related to classroom activities and the use of 

storytelling to promote creative writing. 

3.1. Interpretation of Interviews 

3.1.1. Vice- principal   

Question 1. Do you consider English as a foreign language is important for the academic 

future of the students at this institution? Why? 

Yes, because English as a second language should be a priority in our country, since many of 

the products we purchase include user manuals in this language. Having a solid foundation in 

English would not only make these instructions easier to understand but would also allow us 

to make more informed purchasing decisions. Therefore, learning English, at least at a basic 

level, is key to better functioning in an increasingly globalized world. 

Question 2. The national curriculum established by the Ministry of Education sets the 

goal of first-year high school students achieving an A2.2 level in English. In your opinion, 

what are the main challenges students face in achieving this level? 

The main obstacle to achieving a good level of English is a lack of practice. Furthermore, the 

lack of adequate spaces, such as a language lab, limits students' opportunities to learn and 

become more familiar with the language. 

Question 3. Do you think this school has sufficient materials and resources to help 

improve students' English proficiency? 

No, we do not have enough resources and materials. Therefore, without tools like a language 

lab or other spaces, students have fewer opportunities to effectively practice and improve their 

skills. 

Question 4. Do you think it is appropriate for English teachers at this school to include 

storytelling-based strategies in their lesson plans to improve students' English writing 

skills? Why? 

Yes, because from my point of view, the inclusion of dynamic and entertaining strategies in 

English teaching fosters greater student understanding and motivation. From a pedagogical 
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perspective, these methods promote more meaningful and engaged learning. Therefore, their 

integration into teaching planning is essential. 

3.1.2. Vice-principal Interview Interpretation and Analysis  

According to MSc. Bolivar Cevallos, vice-Principal at “María Angélica Idrobo” High 

School, English as a second language plays a crucial role in today’s world, especially since 

many products come with user manuals in English. Besides, a strong foundation in the language 

not only makes it easier to understand these materials but also enables individuals to make 

more informed purchasing decisions, an essential skill in a globalized society. However, 

students face significant challenges in reaching proficiency, primarily due to limited practice 

opportunities and the lack of dedicated learning spaces, such as language laboratories. 

Additionally, insufficient resources and materials further restrict their ability to develop their 

English skills effectively. Despite these obstacles, incorporating storytelling-based strategies 

into lesson plans could make the learning process more dynamic and engaging. This approach 

would not only enhance students' writing skills but also improve their comprehension and 

motivation, ultimately fostering more effective language acquisition. Fiya & Anisah (2024) 

mentioned that “Storytelling, a technique deeply rooted in human culture, has the unique ability 

to captivate the imagination and foster emotional connections.  By presenting lessons in a 

narrative format, storytelling can make abstract concepts more tangible, relatable, and 

memorable for young learners” 

3.2. English Coordinator Interview 

Question 1. Do you think that the students of this institution possess the necessary skills 

to achieve the A2.2 level established by the Ministry of Education of Ecuador? Why or 

why not? 

I believe that not all students achieve the level established by the Ministry of Education, and 

this is largely due to a lack of commitment from both students and their families. I believe 

that around 70% of students show little interest in learning the language, which significantly 

affects their progress and performance in learning English. 

Question 2. From your perspective, do you consider writing to be one of the most 

challenging language skills to develop in the classroom? Why? 

I believe writing is one of the most difficult skills for students to develop, primarily due to a 

lack of vocabulary and grammar knowledge. Without a foundation in these areas, expressing 

ideas clearly and coherently in English becomes a challenge. 

Question 3. Based on your experience, which strategies do you find more effective for 

teachers to foster creative writing among students? 

The strategies I use to improve creative writing include group work, brainstorming, and 

dialogues created by the students themselves. This allows students to actively participate in 
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class, allowing them to learn from their own mistakes and the ideas of their classmates, 

fostering more dynamic and collaborative learning. 

Question 4. In your opinion, can storytelling be an effective classroom strategy to 

enhance student learning? Please explain your answer. 

I think this strategy would be very effective in the classroom, as it would allow students to 

express their ideas in different ways. Furthermore, they learn aspects of the language in a 

natural and fun way, without feeling like they're receiving a traditional lesson, which makes 

the process much more engaging and effective. 

Question 5. Do you think it would be beneficial for English teachers to use a guide based 

on storytelling strategies to strengthen students' writing skills? Why or why not? 

Yes, I believe it's essential for teachers to have a teaching guide during their classes, as it guides 

the teaching process, facilitates the organization of content, and ensures greater pedagogical 

coherence in the development of activities. 

3.2.1. English Coordinator Interview Interpretation and Analysis 

According to MSc. Amparito Muñoz, Coordinator of the English Department at María 

Angélica Idrobo High School, not all students reach the A2.2 proficiency level mandated by 

the Ministry of Education, primarily due to a lack of commitment from both students and their 

families. Approximately 70% of students demonstrate limited interest in learning English. 

Furthermore, she highlights that writing remains one of the most difficult skills for students to 

develop, mainly because of insufficient vocabulary and grammar knowledge. To improve 

creative writing, she uses strategies such as group work, brainstorming, and student-created 

dialogues, which encourage active participation and collaborative learning. She also believes 

storytelling is an effective method for childhood and teenagers, as it helps students express 

their ideas naturally while enhancing their language skills. Storytelling activities can help 

teenagers improve both their language abilities and their confidence in sharing stories. The 

guidance and encouragement from parents and teachers are essential, as they help teens explore 

and develop their storytelling skills (Rafiola & Sari, 2022). Finally, she thinks it is necessary 

to use a teaching guide based on storytelling to strengthen creative writing in freshmen 

students.  

3.3. English Teacher Interview 

Question 1. Based on your professional experience, do you consider writing to be one of 

the most challenging language skills for freshmen students to develop? Why or why 

not? 

Yes, because, first and foremost, students need to master grammar to be able to write 

correctly. Furthermore, they must have a good vocabulary to be able to clearly express the 
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purpose of their writing. Therefore, I consider writing to be one of the most difficult skills to 

develop in first-year high school students. 

Question 2. In your opinion, does the freshmen students' writing performance meet the 

corresponding level according to the Common European Framework of Reference for 

Languages (CEFR) required by the Ecuadorian Ministry of Education? Please explain 

your answer. 

No, because the reality of classrooms makes it difficult for students to reach the required 

level. Not all of them show interest in learning English, which means that most fail to 

develop the skills necessary to reach the established level. 

Question 3. What are the most common writing difficulties you have observed among 

freshmen students? 

First, many students lack sufficient vocabulary to fully develop their ideas. Furthermore, their 

lack of grammatical knowledge limits their ability to write correctly, as they often encounter 

problems with grammatical errors in their texts. 

Question 4. Among the strategies you have implemented to improve students' writing 

skills, which ones have proven most effective? 

One of the strategies I have found most effective is having students use vocabulary they 

already know. This allows them to feel more confident when starting out, as they can work 

with words and expressions, they are already familiar with. Afterwards, we review grammar 

together to correct mistakes and improve their sentence structure. This approach helps them 

understand the importance of grammar in writing without feeling overwhelmed. Finally, I ask 

them to write a text that reflects their reality and experiences, which engages them more in 

the process and allows them to express themselves in a more authentic and meaningful way. 

Question 5. Which creative writing activities that you use in class yield the best results? 

Could you provide specific examples? 

The creative writing activities that have been most successful in class are those that 

encourage active participation and collaboration. One effective example is group storytelling, 

where students create a story together, applying vocabulary and grammatical structures in a 

fun way. I also use creative writing prompts, such as writing prompts, which encourage 

students to think imaginatively while practicing the language. These activities have not only 

improved their writing skills but also promote teamwork, speaking confidence, and fluency in 

the language. 

Question 6. Do you believe that storytelling, as a classroom strategy, can effectively 

support the development of students' creative writing skills? If so, how?  

Yes, it is an excellent strategy because everyone loves storytelling these days, especially 

young people. Stories allow them to express themselves in a creative and fun way, which 
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makes learning more engaging. Additionally, when working with teenagers, it's crucial to 

design activities that align with their interests and developmental stages. By incorporating 

storytelling activities, you can capture their attention and motivate them to actively 

participate in class. This not only makes them more engaged in the learning process but also 

helps them develop communication and expression skills in a context that they find relevant 

and entertaining. 

Question 7. Would you consider a pedagogical guide with storytelling activities 

beneficial for the teaching-learning process? Why or why not? 

Yes, it would be essential to use a teaching guide that includes current topics. In this sense, 

storytelling is an excellent strategy that can be seamlessly integrated into classroom activities. 

By incorporating stories and narratives, you not only maintain students' interest but also 

allow them to connect learning to situations and topics relevant to them, facilitating their 

understanding and participation. 

3.3.1. English Teacher Interpretation and Analysis 

According to MSc. Katerine Carabalí, writing is one of the most challenging skills for first-

semester students to develop. This difficulty is primarily due to the need to have a solid 

foundation in grammar and adequate vocabulary that allows them to express their ideas clearly 

and coherently. According to Rossiter (2021), “Going beyond the needs of a young child, 

communication, specially written communication, soon requires at least some understanding 

of the essential principles of grammar or syntax”.  Many students struggle to reach the required 

level, primarily due to a lack of interest in learning English, which leads to difficulties with 

both grammar and vocabulary. To improve their writing, the teacher encourages students to 

use familiar vocabulary, reviews grammar together, and has them write about their own 

experiences. Creative activities like group storytelling and writing prompts have been 

especially effective in improving writing skills, promoting teamwork, and building confidence. 

Storytelling engages students by tapping into their interests and helps them develop their 

creative writing abilities. A pedagogical guide with storytelling activities is seen as beneficial, 

as it keeps students engaged and actively involved in the learning process. 
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3.4. Interpretation of survey from students 

3.4.1. Result of Students´ Surveys 

 

Questionnaire  

Question 1. Do you enjoy writing in English? 

Figure 3 

Enjoy writing in English 

 

Author’s elaboration. Data obtained from the 2025 student survey. 

This figure presents the percentage of students who enjoy writing in English. According 

to the data, 54% of them have a positive attitude toward this skill, which suggests that more 

than half feel motivated or comfortable expressing themselves in a second language. However, 

the remaining 46% do not find writing enjoyable, indicating a lack of interest or possible 

difficulties with the process. This balance highlights the need to address the gap in motivation. 

These findings are especially relevant to reinforce the importance of incorporating engaging 

and creative strategies to foster a more positive and enjoyable writing experience for all 

students. 
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Question 2. How would you rate your own writing performance in English? 

Figure 4 

Rate of writing performance 

 
 Author’s elaboration. Data obtained from the 2025 student survey. 

The graph illustrates how students evaluate their own writing performance in English. 

Most students (62%) rated their writing as “good,” and 11% of them considered it “very good,” 

while only 5% described it as “excellent.” This suggests a generally positive perception of their 

writing skills. However, 22% rated their performance as “poor,” which indicates that a 

significant number still struggle with writing. Although the overall outlook is encouraging, 

these results highlight the need to support those who feel less confident. Helping these students 

could improve their performance and boost their motivation. 
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Question 3. Before writing a text in English, do you usually plan your ideas? 

Figure 5 

Before writing in English students plan their ideas 

 

 
Author’s elaboration. Data obtained from the 2025 student survey. 

This chart illustrates whether students plan their ideas before writing in English. Only 

27% reported that they always organize their thoughts in advance, showing that a relatively 

small group follows this essential step regularly. A larger portion, 37%, said they plan 

sometimes, while 34% admitted they rarely do, and 2% never plan at all. These figures reveal 

that a significant number of students are not consistently applying planning strategies. This 

inconsistency may negatively impact the structure, coherence, and clarity of their writing. 

Promoting planning as a routine part of the writing process could lead to stronger and more 

organized texts. 
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Question 4. Do you think it is necessary to implement new strategies in class to improve 

your creative writing? 

Figure 6 

Strategies to improve creative writing 

 

 
Author’s elaboration. Data obtained from the 2025 student survey. 

This figure presents student opinions regarding the need for innovative approaches to 

improve creative writing skills. A strong majority supports the idea, with 54% agreeing and an 

even more enthusiastic 41% strongly agreeing. In contrast, only a small group—4%—

disagrees, and just 1% is completely opposed. These results clearly reflect a widespread interest 

in adopting fresh, more dynamic approaches to writing. Most students seem open to change 

and recognize the potential of new strategies to make writing more engaging and creatively 

stimulating. This insight is key for shaping more effective and motivating classroom practices. 
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Question 5. Have you ever practiced storytelling activities in your English classes? 

Figure 7 

Storytelling activities 

 

 

Author’s elaboration. Data obtained from the 2025 student survey. 

This diagram reflects students’ experiences with storytelling activities in their English 

classes. Only 6% reported that they always engage in storytelling, and 24% said they do it 

occasionally. In contrast, a significant 33% stated they rarely use this technique, while 37% 

admitted they have never practiced it at all. These numbers show that storytelling is not used 

in the classroom. Given its potential to foster imagination and improve writing skills, the 

limited use of storytelling suggests a missed opportunity. Incorporating it more regularly could 

enhance students’ creativity and make writing tasks more meaningful and enjoyable. 
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Question 6. Do you believe storytelling can help you improve your creativity? 

Figure 8 

Use of storytelling activities  

 

 
Author’s elaboration. Data obtained from the 2025 student survey. 

This figure presents students’ opinions on how storytelling influences their creativity. 

An overwhelming 95% believe that storytelling can help them become more creative, while 

only 5% disagree with this idea. These results clearly reflect a strong belief in the positive 

impact of storytelling on creative development. Such a high level of agreement highlights 

students’ openness to more dynamic and imaginative learning experiences. It also reinforces 

the value of incorporating storytelling as a strategy in Englis classes.  
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Question 7. Would you like to engage in storytelling-based activities to enhance your 

creative writing skills? 

Figure 9 

Storytelling base-activities to enhance creative writing 

 
Author’s elaboration. Data obtained from the 2025 student survey. 

The graph illustrates learners’ interest in taking part in storytelling exercises to develop 

their creative writing abilities. A striking 94% of students expressed enthusiasm for these 

activities, indicating a strong willingness to engage in more creative and dynamic methods of 

learning. Only 6% of students were not interested, which suggests that the vast majority are 

open to exploring storytelling as a tool to improve their writing. This widespread interest 

underscores the potential of storytelling to foster creativity and make writing more engaging. 

It also points to the need for educators to incorporate such methods into their teaching practices 

to better connect with students and support their creative development. 

 

 

 

 

 

 

94%

6%

Would you like to engage in storytelling-

based activities to enhance your creative 

writing skills?

Yes No



 

                                   FACULTAD DE EDUCACIÓN, CIENCIA Y TECNOLOGÍA (FECYT)  

 

37 

 

Question 8. Choose the activities you would most like to do to improve your creative 

writing. 

Figure 10 

Activities to improve creative writing  

 

Author’s elaboration. Data obtained from the 2025 student survey. 

 

This graph clearly illustrates which activities are most favored by students to enhance 

their creative writing. The top choice was collaborative writing, selected by 13% of students, 

followed closely by adding sentences to a group story with 12%, and describing a dream or 

imaginary place at 11%. These results show that students are drawn to interactive and 

imaginative tasks that let them be creative with others. In contrast, more traditional options like 

rewriting a fairy tale or writing from prompts were less popular, each with only 6%. The 

findings suggest that students learn most effectively through engagement, imaginative 

exercises, and teamwork. 
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3.4.2. Overview of student survey results 

The results obtained from the freshmen students of the María Angélica Idrobo High 

Schools have been highly significant for this study. In the first question, 54% said they enjoy 

it, while 46% do not, which shows a divided perception. This highlights the need to apply more 

engaging strategies to help increase motivation among those who struggle. 

When asked to evaluate their writing skills, most students (62%) rated themselves as 

“good,” and only 22% saw their performance as “poor.” This suggests a generally positive self-

image, though some still need support to feel more confident. 

In terms of planning before writing, only 27% said they always organize their ideas. The 

rest plan sometimes or rarely, which may affect the quality of their writing. Teaching students 

to plan more consistently could improve their text structure and clarity. 

Students showed strong support for creative writing, with 95% agreeing that it’s 

beneficial and 94% expressing interest in using storytelling to improve. However, many said 

they rarely or never do storytelling activities in class, suggesting it’s a missed opportunity that 

should be explored more. 

Finally, students prefer creative and collaborative tasks. Activities like group writing or 

describing dreams were more popular than traditional ones. This confirms that students feel 

more engaged when tasks involve imagination, interaction, and teamwork. Adapting classroom 

practices to match these preferences can make writing more meaningful and enjoyable for 

them. 

3.5. Discussion  

Data collected through the survey conducted with freshmen students at María Angélica 

High School, combined with feedback from educators, provides essential backing for this 

study. The findings reveal a shared perception among participants regarding the importance 

of learning English. Additionally, there is a consensus that developing creative writing skills 

presents a significant challenge for students. Creative writing requires dedication and 

concentration from the writer, which raises questions about the skills that must be developed 

to successfully master the practice. (Jansen & Ngema, 2024). That is why teachers should 

look for strategies such as storytelling to enhance engagement and writing proficiency in the 

EFL classroom. 

Furthermore, the information collected from the vice-principal, area coordinator, and 

English teacher reveals that freshmen face significant challenges in developing their 

productive skills, particularly creative writing. This difficulty appears to be due to a lack of 

adequate resources and motivated activities in the classroom.  
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Insufficient classroom resources may lead to considerable stress among 

students and educators. Not only are the students and teachers in distress, but 

they are unable to learn to their fullest potential because they are not being 

given the proper resources (Maffea, 2020). 

Moreover, the approaches suggested by the respondents contribute to the 

enhancement of students' creative abilities and writing skills in EFL contexts. Strategies such 

as collaborative writing, adding sentences to a group story, describing a dream and writing a 

story based on a personal experience which offer accessible and dynamic ways to support the 

writing process. These instructional approaches are instrumental in fostering a more engaging 

and supportive learning environment, which in turn promotes the development of creative 

writing skills among freshmen students with greater confidence and improved effectiveness. 

Consequently, it is important to point out that the discussion focuses on the need to 

strengthen creative writing through storytelling. The analysis of survey and interview 

findings reveals an evident need for more interactive approaches to assist students in 

articulating their thoughts through written expression. For this reason, creating a didactic 

guide that uses storytelling as the main strategy can be a meaningful way to support and 

improve the creative writing process, making it more enjoyable and effective for students. 
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CHAPTER IV: ACADEMIC PROPOSAL 

This part of this research project introduces a proposal focused on helping freshmen 

students at María Angélica Idrobo High School improve their creative writing through 

storytelling in English classes. The idea for this proposal comes from what both teachers and 

students shared during interviews and surveys, along with the support of educational theories 

that highlight storytelling as a powerful strategy to strengthen creative writing skills in a foreign 

language. 

4.1. Topic of the proposal 

ENHANCING OUR CREATIVE WRITING THROUGH STORYTELLING 

DIDACTIC GUIDE 

4.2. Introduction 

The aim of this proposal is to enhance the creative writing skills of freshmen students 

at María Angélica Idrobo High School, using storytelling as the primary tool. The central 

objective is to spark imagination and improve written expression in English through motivating 

activities. For this, various storytelling-based strategies have been compiled that teachers can 

apply in their classrooms, creating a dynamic and meaningful learning environment. The 

guide’s included exercises and activities were determined by considering students’ preferences 

and interests, as well as evidence collected during the research’s data gathering phase. 

4.3. Presentation of the guide  

This guide centers on storytelling-based activities specifically aimed at enhancing the 

creative writing skills of freshmen students at María Angélica Idrobo High School. By 

employing narrative techniques, the objective is to foster students’ capacity to imagine, 

organize ideas coherently, and express themselves more clearly in English, all within a 

motivating and participatory learning environment. 

Objectives 

General  

• Enhance students’ creative writing skills using structured storytelling activities 

that promote imagination, coherence, and expression in English. 

Specific  

• Create storytelling-based activities that foster the development of creative 

writing skills among freshmen students at María Angélica Idrobo High School. 

• Design a didactic guide grounded in storytelling strategies aimed at developing 

creative writing skills in freshmen students at María Angélica Idrobo High 

School. 
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• Create storytelling activities that respond to students' interests, in order to 

enhance the creative writing skills of freshmen students at the María Angélica 

Idrobo High School 

4.4. Contribution  

This proposal seeks to enhance the pedagogical process by integrating storytelling 

activities specifically aimed at reinforcing the creative writing abilities of freshmen students 

at María Angélica Idrobo High School. By adopting this innovative and interactive approach, 

the initiative intends to foster greater engagement and facilitate the development of students’ 

expressive competencies in written English.  
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

This chapter presents the conclusions derived from the research, highlighting the 

alignment between the empirical findings and the objectives delineated in Chapter I. 

Furthermore, it offers informed recommendations to guide subsequent investigations in the 

field. 

5.1. Conclusions  

• Based on the information in Chapter I, the researcher realized that there are many 

teaching methods, and each uses different strategies that help students learn more 

meaningfully. Thanks to this variety, it is possible to better adapt to the ways and times 

in which each student learns, making the process more interesting and effective. In this 

way, students feel more motivated and can better understand the content, which 

contributes to their academic and personal growth. 

• The findings derived from the survey conducted with freshmen students at María 

Angélica Idrobo High School revealed that productive skills—particularly writing—

are among the most challenging to develop. For this reason, it is essential for teachers 

to implement engaging strategies such as storytelling to strengthen students’ creative 

writing abilities. Storytelling activities allow students to explore language in 

meaningful contexts, encouraging them to express ideas, emotions, and personal 

experiences in written form. 

• Based on the information in Chapter I, the researcher realized that there are many 

teaching methods, and each uses different strategies that help students learn more 

meaningfully. Thanks to this variety, it is possible to better adapt to the ways and times 

in which each student learns, making the process more interesting and effective. In this 

way, students feel more motivated and can better understand the content, which 

contributes to their academic and personal growth. 

• In conclusion, regularly including narrative activities in writing classes is essential to 

fostering students' creativity and helping them organize clear and meaningful 

narratives. Moreover, the teacher’s role as a facilitator, motivator, and provider of 

individualized feedback is essential for supporting each student’s learning rhythm and 

for ensuring the effective development of their creative writing skills. 

• Storytelling represents a powerful and effective pedagogical strategy for fostering the 

development of creative writing skills, as it stimulates the imagination and helps 

students organize their ideas coherently. Based on this, a teaching guide focused on 

storytelling activities was developed for freshmen students at María Angélica Idrobo 

High School. The guide, structured in sequences of Pre-During-After tasks, allows 

students to progressively foster their creativity, achieving more dynamic, meaningful, 

and motivating learning. 
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5.2. Recommendations  

• Teachers should find meaningful ways to spark students' interest in learning a second 

language. This involves using engaging topics, real-life tasks, and interactive activities 

that connect with students' experiences. When students feel interested, they are more 

motivated and willing to participate. Therefore, teachers should select strategies that 

match their learners’ preferences and backgrounds. Making learning enjoyable 

increases language acquisition success. 

 

• It is recommended that English teachers incorporate storytelling activities as a regular 

practice in writing classes. This strategy not only stimulates students' creativity but also 

allows them to structure coherent and meaningful narratives, thus strengthening their 

writing skills. Furthermore, it is essential that teachers supervise, motivate, and provide 

timely feedback, recognizing that each student learns differently and at their own rate.  

 

• Since teachers and authorities believe that storytelling can contribute to students' 

writing development, the teaching guide proposed in this research project is 

recommended. Educators have the flexibility to adapt the activities according to the 

specific interests and needs of the student group. 
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ANNEXES 

Annex 1. Validation of research tools 
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Annex 3.  Approval Letter to Conduct Research at the Institution. 
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Annex 4. Letters with Consent of: Vice-Principal, English Coordinator and 
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Annex 5. Survey Student 
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Annex 8. Acceptance letter for socialization of the proposal 
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Annex 9. Evidence of socialization  
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