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ABSTRACT 

 

This study is carried out on association strategies to reinforce the vocabulary of fifth-grade learners 

of the Unidad Educativa “Luis Leoro Franco.” The principal beneficiaries are students and teachers 

of the institution. This research was carried out in Ibarra, Imbabura province. The overall goal of 

this research is to Analyze the effect of association strategies on vocabulary acquisition in learning 

English as a foreign language and how these strategies enhance the acquisition of language. 

Therefore, to collect information for this study, mixed methods were applied; in other words, 

interviews were conducted with authorities and educators of the school, at the same time and 

surveys were given to students. The research’s main finding in this study is the absence of 

vocabulary practice due to young learners forgetting the vocabulary, in addition to the absence of 

enjoyable activities to provide learning acquisition when teaching English. The primary conclusion 

is that it is imperative to incorporate enjoyable activities into the English learning process through 

the use of association strategies to facilitate the practice of vocabulary and its recall. It is 

recommended that educators incorporate an environment of jovial practices to reinforce 

vocabulary acquired in a positive setting. This investigation enhances the acquisition and recall of 

vocabulary during the English language teaching process, and it also provides a basis for further 

studies in the field of English acquisition. 

 

 

 

 

Keywords: association strategies, cognitivism, vocabulary, recall memory, enjoyable activities. 
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 RESUMEN 

Las estrategias de asociación no son parte del aprendizaje de vocabulario del inglés. La presente 

investigación tiene como finalidad desarrollar actividades interactivas en el cual se incorporen 

estrategias de asociación usando juegos basados en aprendizaje para reforzar el vocabulario. Esta 

investigación se llevó a cabo en la Unidad Educativa “Luis Leoro Franco “, desde diciembre hasta 

enero con los estudiantes de quinto grado de básica. Para recolectar información, se aplicó una 

encuesta a todos los estudiantes de quinto año; además se aplicaron entrevistas a las principales 

autoridades de la institución, una entrevista a la vicerrectora de la institución, al coordinador del 

área de inglés y a la profesora encargada de impartir la materia de inglés. Las entrevistas se 

aplicaron para obtener información sobre opiniones sobre el uso de las estrategias de asociación 

para reforzar el vocabulario; también se aplicó la encuesta a los estudiantes para determinar qué 

estrategias utiliza el docente para reforzar vocabulario. Los resultados mostraron que los 

estudiantes no cuentan con material para refuerzo con actividades interactivas, por ello los 

estudiantes tienen dificultades para recordar el vocabulario aprendido dado que no hay material de 

apoyo ni actividades interactivas que permitan a los estudiantes practicar el vocabulario, además 

es un reto para los profesores motivar a medida que avanzan en su aprendizaje de vocabulario L2 

en lengua extranjera. Estos datos fueron analizados cualitativa y cuantitativamente, los cuales se 

concluyó que los profesores de inglés casi nunca utilizan estrategias de asociación. Finalmente, 

una guía fue diseñada con una serie de actividades interactivas con estrategias de asociación 

basadas en juegos que permitirá la práctica y refuerzo del vocabulario a través de estas actividades. 

Los estudiantes se beneficiaron en cuanto al uso de las estrategias; con ello mejorarán su atención 

y motivación por la materia inglés. De la misma manera, los padres de familia, la ciudadanía del 

cantón, la provincia y el Ecuador. 

 

 

Palabras clave: estrategias de asociación, vocabulario, actividades interactivas, refuerzo, 

recuerdo, práctica.
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Introduction 

The thesis identify “the role of association to reinforce vocabulary in 5th grade of Educación 

General Básica at Unidad Educativa “Luis Leoro Franco” aims to analyze the effect of association 

strategies on vocabulary acquisition in learning English as a foreign language. In the last year, 

learners have suffered a steady decline in foreign language acquisition; for this reason, it is 

necessary to investigate innovative strategies to teach English, including interactive activities and 

active participation, and providing association strategies in teaching English to facilitate recall. 

Additionally, learning and teaching a foreign language must incorporate games to promote 

enjoyable activities beneficial to recall. It was concluded that learners need to be motivated and 

engaged in learning to be able to retain vocabulary. Furthermore, these association strategies create 

a comfortable environment, and it is vital for effective vocabulary acquisition in the classroom. 

Chapter 1 will explore the theoretical framework, the background of the diverse perspectives, 

strategies, and the role of memory within learning acquisition of vocabulary, next chapter 2 will 

explore the methods to collect and analyze the qualitative and quantitative methods to understand 

the research, then in chapter 3 explores the results of the interviews to authorities, and surveys to 

students of the fifth grade, after that in chapter 4 develop useful guide incorporation various 

internal mental process through  interactive activities to principally provide more opportunities to 

practice the vocabulary to retain it, in addition, make the learning process more enjoyable for 

learners of fifth grade and the analysis of the linguistic, academic and cognitive impacts, finally, 

in chapter 5 explore the conclusions and recommendations. 
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Research Problem 

Learners face challenges in the learning vocabulary process in their English classes and do 

not recall vocabulary; in this case, memorization is not enough. They need to use current strategies 

and provide opportunities within the classroom for vocabulary acquisition in several contexts. This 

initiative will enhance this process and will facilitate an effective recall.  

Problem description  

Ecuadorians try to apply strategies to increase vocabulary retention, but they always fail, 

so they maintain a low level of English assessments. A study carried out by Index English 

Proficiency (2023) shows that Ecuador has a deficient level of English assessment, also in the 

province of Imbabura with a score of 438. In addition, it is a challenge for Ecuador’s students 

specifically to be aware of the language learning process and apply strategies for  vocabulary 

acquisition. 

Vocabulary is an essential element of learning English; this 438 over 1000 represents a 

fundamental part of English assessment. In this sense, according to CERF, learners of fifth grade 

at level A1.2 should understand simple phrases, expressions, and basic vocabulary about family, 

shopping places, and occupations. For this, it is necessary to provide different useful strategies to 

incorporate in the process of vocabulary retention.  

Some needs have been observed related to aspects already mentioned; vocabulary learning 

is complex for learners in class. Many students cannot retain newly learned words because they 

have issues with retention. Also, learners change the meaning of the vocabulary learned, and they 

can be confused. Due to some resources not being provided in class, the same way the output 

decreases.  
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Delimitation problem 

This investigation will be conducted in the province of Imbabura, specifically in Ibarra city, 

among fifth-grade students aged 9 or 10 years old of level A1.2 according to CEFR of Unidad 

Educativa “Luis Leoro Franco”; some students have problems recalling vocabulary and do not use 

effective strategies. The investigation will take place during the 2024-2025 school year. 

Formulation problem  

The vocabulary reinforcement without using association strategies and using the native 

language in the classroom does not facilitate retention. Based on that, what are the most relevant 

strategies of association to encourage learners to recall vocabulary? Including this type of strategy 

in the process of vocabulary acquisition is essential.  

Furthermore, how can this strategy benefit students in vocabulary retention? Therefore, 

what is the impact of association strategies on vocabulary recall?  

Justification 

In the vocabulary acquisition process, some learners often retain it effectively in their 

memories, but they may also experience monotonous review strategies in the classroom. For this 

reason, to encourage this process and make it more fun, educators could implement innovative 

strategies to promote an effective connection between prior and new knowledge. 

In the whole process of learning English, vocabulary is a key part within the classrooms, 

which is why it is relevant to investigate other forms of vocabulary retention, such as associations 

of words with pictures of different words in the learner's native language, which can facilitate 

retention. Word games, flashcards, and memory games can make vocabulary reinforcement more 

engaging. To encourage interaction and vocabulary-recalling classes, educators can include 

innovative strategies to recall vocabulary. This process promotes more opportunities for different 
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ways to reinforce vocabulary acquisition by involving fun activities to increase vocabulary and 

provide better retention. 

This research seeks to identify, describe, and assess strategies to retain vocabulary. 

Teachers will incorporate these strategies to ensure that the process of vocabulary acquisition is 

effective. For this research, we focus on learners of fifth grade with their level A1.2 through several 

innovative strategies to able to recall vocabulary effectively. 

A possible cause of not retaining vocabulary is students’ neglect and the limited use of 

strategies; therefore, it is essential to consider innovative strategies for vocabulary recall. For this 

reason, the teacher should provide fifth-grade students with some effective strategies to retain 

vocabulary that strengthen vocabulary recall.  

The direct beneficiaries are students, teachers, and the academic community; on the other 

hand, the indirect beneficiaries are the family and social circle. Similarly, the implementation of 

this research will be local and will be conducted in the city of Ibarra at Unidad Educativa “Luis 

Leoro Franco”. The main goal is to identify various strategies for vocabulary retention in fifth-

grade learners. The research hopes to increase the different abilities of the learners and accomplish 

better vocabulary retention.  

Employing fun strategies facilitates retention and provides opportunities for learners to 

include English vocabulary, through these strategies, many students will be able to express their 

ideas clearly and more precisely, in the same way, can increase learner´s confidence, the purpose 

of vocabulary recall is when the teacher provides instructions using a second language, learners 

will be able to understand and follow instructions correctly because vocabulary is elemental within 

the process of learning English. 
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The relevance of this research applies to many learners and teachers must be aware of the 

impact of vocabulary retention. Vocabulary knowledge depends heavily on the exposure that the 

learner has in different contexts; similarly, when there is not this knowledge, the ability to retain 

decreases.  

There are additional helpful strategies that educators can implement since vocabulary 

reinforcement makes it easier to understand lectures and fosters successful communication in L2. 

Vocabulary is a fundamental part of the acquisition process because it facilitates the 

comprehension of lessons and creates effective interaction. Students´ cognitive strategies and 

metacognitive may be effective in retaining vocabulary. Through these different strategies, 

students can recall words and information learned. To achieve this, it is vital for teachers to engage 

learners with a variety of strategies and provide vocabulary retention. 

For early learners, it is vital to enhance the different forms to retain vocabulary. We know 

that some of them are bilingual due to the diversity of the country, which serves as an advantage 

for the potential to achieve a second language, even if each language and the process is different 

in the learner. On the other hand, it is necessary to create confidence in the classroom for optimal 

reinforcing vocabulary. 

Reinforcing vocabulary is essential to recalling unfamiliar words that students already 

know; vocabulary is a crucial part of the acquisition process. Teachers can also facilitate the 

retrieval of words through spaced repetition and association of unfamiliar words with familiar 

images, vocabulary about stories of personal experiences, familiar places, and locations. 

Therefore, the use of various strategies facilitates vocabulary retention, and unlocks unfamiliar 

words, making them easily accessible when needed. 
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Objectives 

General Objective  

Analyze the effect of association strategies on vocabulary acquisition learning English as 

a foreign language in fifth-grade students at Unidad Educativa “Luis Leoro Franco”. 

Specific Objectives 

• Identify the most effective types of association strategies for vocabulary 

reinforcement. 

• Describe the effect of applying association strategies for vocabulary retention. 

• Assess the impact of association techniques on vocabulary recall.  
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CHAPTER I: THEORETICAL FRAMEWORK 

Several studies show distinct perspectives on vocabulary acquisition in each field where 

English is used in work, business, and general. It is necessary to know previous information about 

vocabulary so that this section compiles research, findings, and reflections of authors who have 

mentioned that vocabulary is an essential part of performance in L2. 

Folse (2004) argues that there are numerous aspects to consider when learning a new 

language, like syntax, pronunciation, and spelling, but vocabulary is vital. It is a key step in 

research and the field of education and has been a relevant topic to study in the last few years. It 

is common to find learners with low performance in foreign languages, specifically in vocabulary 

retention. 

One of the major challenges that the learners face in learning is vocabulary (Ghazal ,2009). Part 

of the investigations about the core topic has been focused on other aspects, involving learning 

vocabulary acquisition, and many researchers and teachers have applied certain strategies to 

enhance this issue. 

In this sense, Ibarra & Martinez (2018) have carried out research oriented to working 

memory as a strategy, including various strategies to encode and retrieve information for some 

time, working memory is a better process to avoid memory overload, this strategy includes 

chunking. Creating a story with information that students are aware, or using imagery of essential 

elements to improve performance in L2. The results of this study demonstrate that working 

memory strategies help to minimize learners' memory limitations, thus increasing their vocabulary 

retention in retrieval capacity in the L2, resulting in better performance for this analysis. Is 

essential for teachers to provide the necessary tools to succeed in the learning process. 
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Knowing the definition of a word is essential because vocabulary retention requires the 

active interaction of several associations. One crucial study made by Leyva and Peña (2006) 

mentions that vocabulary acquisition in a foreign language is necessary to provide students with 

an effective competence strategy to solve different implications. The semantic associations, 

metaphorical and metonymic associations, occupy a special place because of their high frequency 

in the English vocabulary system. As a result, semantic associations will help students create a 

truly concatenated system that responds to learners' communicative needs.  

Acquisition is the technique of expanding the number of words, and students who learn 

English must focus on strategies to reinforce vocabulary to provide more opportunities to retain 

vocabulary. An article conducted by Rozario (2021) shows that learning vocabulary is vital to the 

foreign language learning process because the implication of new words is often articulated in the 

writing and speaking of language and, at the same time, is necessary to the teaching of language. 

Vocabulary acquisition is considered an inherent issue of title theoretical importance. So, 

other research carried out by Meara (1983) mentions the use of syntagmatic associations as 

responses that form an obvious sequential link with the stimulus word; children tend to respond 

related to certain phonological features as a systematic response to acquire vocabulary. On the 

other hand, rhyming responses, common types of clang association often have the same starting 

sounds as the stimulus or a similar noticeable consonant group. As a result, this association 

encourages several responses and a greater proportion of native-like.  

In other research, Ismael (2023) mentions various strategies for learning vocabulary, in 

which teachers should apply cognitive techniques, such as the use of a dictionary to translate, 

writing, or pronouncing words. Additionally, metacognitive teaching vocabulary in groups and 

students learning by mistakes, at the same time, this strategy provides a comfortable environment 
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to enable students´ vocabulary acquisition; also, students should be encouraged in English cultural 

events through cooperation as a social strategy. This research concludes that metacognitive 

strategies to make connections with the content help students acquire vocabulary to ensure that 

students retrieve vocabulary. In addition, teachers should employ memory strategies to recall 

vocabulary because these vocabulary acquisition techniques have a positive impact on L2. 

Currently, students are provided with effective strategies focused on recalling vocabulary. 

The role of vocabulary in a foreign language plays an important role in learners' development 

performance in L2; also, various strategies provide training beneficial opportunities to increase 

vocabulary. 

Nowadays, non-native speakers acquire vocabulary to master their second language 

vocabulary knowledge; therefore, vocabulary is more necessary in students of second languages. 

Min (2013) indicates that they may not be able to be proficient with enough vocabulary, but a 

variety of strategies is essential to provide effective vocabulary acquisition. Also, the use of the 

dictionary is a great resource to provide effective vocabulary acquisition. Therefore, it is use 

reinforces through the meaning of words, helping to expand vocabulary knowledge. It is a great 

resource for the students. 

1. The Common European Framework of References for Languages  

1.1.1 Definition 

The Common European Framework of Reference for Languages, an essential tool in 

language education, classifies language competence into six levels, ranging from beginner to 

proficiency in several advanced skills such as speaking, writing, listening, and reading, enabling 

learners to progress at each stage. Moreover, the CEFR provides educators with the freedom to 

design their guidelines, syllabuses, and teaching methods. CEFR (2020) argued that this tool, 
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known as the European framework, increased international understanding that relates language 

skills with language assessment to provide a common method for the language education 

profession to facilitate communication. Since 1964, the Council of Europe has used the CEFR, 

which is available in forty languages, as an international standard for developing language 

competencies, aiming to enhance global understanding and improve the quality of language 

learning in institutions for effective communication. 

1.1.2 CEFR levels and vocabulary acquisition  

The European Standard (2020) uses the descriptor scale to measure proficiency, dividing it 

into three broad categories: A, B, and C. These categories further subdivide into six reference 

levels: Basic user A1-A2, Independent user B1-B2, and Proficient user C1-C2. These levels 

describe a set of common reference levels in diverse colours of a rainbow (page 34). At every user 

level learner must master vocabulary for communication, for instance in levels A1-A2 vocabulary 

learners learn basic words, and simple phrases and learn personal details, and produce brief-

expression to describe routines, familiar situations, and basic communicative needs, in 

intermediate levels B1-B2 learners can express themselves in everyday life, family, hobbies, 

interests, work, travel, and events and understand most general topics with specialist vocabulary, 

avoid repetition, and have a good range of vocabulary, on the other hand in advanced level C1- C2 

learners have a good command of a broad vocabulary and colloquialisms, users can understand 

technical vocabulary and idiomatic expressions and select various options in almost all situations. 

In short, the six levels of language proficiency give rise to different profiles of the progress of the 

mastery of each level, focusing on learning and teaching progress, in addition to teaching materials 

design, tasks, and assessment of foreign language proficiency. Therefore, CEFR is widely 

recognized and utilized in Europe and other countries to promote a user profile around the word 
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and specify the descriptors of levels of learning of language to achieve the goal and contribute to 

the curriculum development of organizations such as Cambridge that are aligned with CEFR that 

develop individual proficiency to establish the domains of language around the world. 

1.1.3 Strategies for retention of vocabulary   

Strategies are procedures used to increase the effectiveness of language learning by 

language teachers in conducting actions aimed at developing skills to complete activities 

successfully. Furthermore, it can view the use of strategies through the lens of metacognitive 

principles, which encompass planning, implementation, control, and repair in various 

communicative strategies. CEFR (2002) noted that there are strategies and activities to implement 

in the classroom, such as communicative activities in which the receiver and the interlocutor 

interact; likewise, communicative strategy is a useful way of helping students produce language 

through speaking, writing, listening, and reading. In other words, English teachers encourage 

interaction, expression, comprehension, and meditation in front of listeners as presentations and 

pictures in which two or more learners represent a role and can use notes for speaking in public; 

even learners speak aloud monologues to increase their knowledge and vocabulary. In conclusion, 

combining various strategies in the classroom offers more opportunities for vocabulary 

acquisition, as these strategies help learners establish a conversational style that allows them to 

express their feelings and meaning. Teachers instruct students to either listen to or read a book, 

and they also encourage students to form groups and write an example. 

1.1.4 CEFR is used to assess vocabulary.  

In general, it is important to consider the acquisition of the vocabulary and how the learner 

can receive words, phrases, and sentences. Each student can identify specific words and describe 

the daily routine in the classroom. 
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The CEFR aims to evaluate the learner's advancement in vocabulary, despite the lack of a 

specific strategy for vocabulary assessment. At this level, recognizing the basic concepts according 

to A1.2 is crucial for assessing the learner's proficiency; they must be able to describe places, 

numbers, and family members, understand instructions, and identify the concepts in which they 

are used. (Council of Europe, 2020). 

The assessment options encompass oral lessons, exercises involving new words, and 

identifying words within a text. The author's research revealed that the creation of the CEFR aimed 

to establish a framework for comparing and studying languages. The process of creating such a 

framework involved numerous challenges and took over 25 years to complete (Milton & Alexiou, 

2009, p. 2). 

A successful research performance results in the dominance of the words learned in the 

class, which helps identify the context of sentences. Through an assessment, the teacher can 

determine the learner's needs and recognize how to apply strategies. Some authors describe that 

“CEFR uses the term assessment to refer to the implementation of language competence, thereby 

focusing on learner performance and its analysis” (Piccardo et al. 2011). 

1.2 Educational legal framework for English language teaching  

1.2.1 Level of CEFR of students (A1.2) according to the Ministry of Education  

A few years ago, Ecuador's Ministry of Education established linguistic competencies to 

reform the curriculum in basic education, beginning with Pre at the end of the third year and 

progressing to Level A1.2. According to Ministerio de Educación (2013), emphasizes that basic 

learners are expected to reach a certain level of English when they graduate from Education 

General Basica, in this case, fifth EGB with A1.2, which entails the development of language 
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competence, including a repertoire of words and phrases related to social since it is conclusive to 

personal information related to the background that they learned, as well as limited control of 

grammatical structures. In short, in Ecuadorian high schools, the Exit Profile A1.2 emphasizes the 

development of abilities; the curriculum integrates language to be able to communicate because 

foreign languages increase critical thinking skills and creativity. 

1.2.2 Student exit profile 

According to the Ministry of Education (2014), "For A1.2, pupils learn linguistic 

competence, can ask and answer simple questions about personal information and details, and 

interact slowly with other classmates remembering simple phrases and greetings. They also learn 

numbers, prices, addresses, costs, time, and habits, in addition to producing short paragraphs and 

letters." Level A1.2 students understand and relate their basic and educational knowledge to what 

they are already familiar with. Additionally, each student has limited control over a few simple 

grammatical structures and can identify simple vocabulary. Additionally, they can link words using 

basic learned vocabulary, everyday forms, and polite forms. Despite this, they are able to produce 

slow dialogues, relying on repetition, rephrasing, and repair. In summary, in education, general 

basics at the A1.2 level, students will have achieved communicative competence because this 

English language curriculum is designed for basic users. Students have learned familiar words, 

simple instructions, and notes within the limit of their vocabulary for the level. 

1.2.3 Ecuador’s legal educational system 

The 2008 Montecristi Constitution orients public policy towards a new model that 

promotes the long-term sustainable development of the country, ensuring the exercise, guarantee, 

and enforceability of the rights recognized in the Constitution of the Republic of Ecuador while 

also fulfilling its objectives. MARCO LEGAL EDUCATION (2012) mentions that the government 
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plans, organizes, provides, and optimizes educational services considering technical, pedagogical, 

technological, cultural, linguistic, inequality compensation, and territorial demand criteria. (p. 69). 

Villavicencio (2022) has insisted that the national government promote innovative, inclusive, and 

quality education for citizens at all levels. Access to education should be universal, inclusive, and 

of high quality. The initial, basic, and baccalaureate levels encourage the continuation and 

completion of studies. The educational system in Ecuador operates under the public policies of the 

Buen Vivir regime, playing a crucial role in addressing social issues and fostering an inclusive, 

solidarity society free from violence. 

1.3 Cognitive theory  

1.3.1 Cognitivism 

Clark (2018) argued that cognitivism, also known as cognitive theory, emerged as a 

learning theory in the 1950s and early 1960s as an alternative to behaviorism. This theory 

encompasses internal mental processes, primarily in the human brain, and actively engages in the 

process of processing information to solve problems (p.176). This approach focuses on how the 

mind receives, saves, organizes, and retrieves information from memory to create meaningful 

knowledge, thanks to the way humans learn to remember and process information through 

experience. Indeed, the principal exponents who have contributed to the development of the 

learning theory are Bruner, Vygotsky, Ausubel, Bloom, and Piaget. 

1.3.2 The importance of learning theory 

“The major theories of learning are behaviorism, constructivism, humanism, and 

cognitivism, so these theories seek to understand and explain the learning process so that educators 

can take action to teach suitably” (National University, 2024). Learning theory plays a crucial role 

in the development of students' knowledge, providing valuable insights into how learners acquire 
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understanding and how to retain information. How you receive, organize, store, process, and retain 

information, especially learning theories, plays a crucial role in education. It aids educators in 

developing effective teaching practices and improving their educational approaches to creating 

effective learning experiences. Indeed, educators can use it to adapt to the diverse needs and 

learning styles of students, enabling them to manage student behavior. This is because it creates 

an inclusive environment and facilitates the successful design of curriculum for both traditional 

classroom learning and online learning. 

1.3.3 Foundations of cognitivist principles   

Humans process information through several key components in the mind, which include 

acquiring, modifying, storing through input, and using the information. Each of these components 

actively participates in the information process. Grider (1993) believed that without attention, the 

information disappears quickly; thus, the information is transferred to short-term memory. 

Conversely, increased attention leads to the transfer of information to long-term memory (LTM), 

which distinguishes between episodic and semantic memory. Semantic memory originates from 

the environment, while episodic memory originates from experienced events. Villagra (2020) 

claimed that in cognitivism, human beings are considered like machines. The mind permanently 

organizes, processes, and conserves information while also attempting to understand the brain's 

processes, resulting in working memory-encoded information. Undoubtedly, this process indicates 

that cognitivism endeavors to comprehend the brain's processes. 

1.3.4 Cognitive Learning Strategies to Maximize Learning  

“Learning strategies are divided into cognitive, organizing learning, and interaction; 

nevertheless, metacognitive and social-affective strategies are distinct from cognitive, above all 

involving repetition, organizing new information, and summarizing meaning, and predicting the 



28 

 

meaning of the situation through imagination” (British Council, s.f.). Cognitive benefits students´ 

ability to acquire information effectively owing to cognitive strategies the teacher uses to learn. 

Identical learning strategies are procedures that students use to improve learning and retrieve and 

apply added information. There are undoubtedly numerous ways to engage students in applying 

cognitivism; teachers must encourage students to problem-solve to identify connections between 

concepts or events, as this process facilitates the storage and retrieval of information for 

application. 

1.4 Bloom’s Taxonomy cognitive domain  

1.4.1 Cognitive level  

Benjamin Bloom, psychologist, and pedagogue is based on a hierarchy of educational 

objectives to be achieved with students. The Domains of Educational Activities are divided into 

Cognitive, Affective, and Psychomotor. “Bloom's Taxonomy is a list of objectives useful to assess 

the learning process of students and useful for logically designing activities and exercises for 

meaningful, lifelong learning” (Agüera, 2024). Similarly, Campuseducacion (2024) has insisted 

that “to formulate the objectives, the level of development of the students must be taken into 

account, as well as the congruence with the activities and tasks proposed to work on the contents, 

always using the infinitive form.” For all these reasons, the levels help teachers simultaneously 

develop learning outcomes. Given the circumstances, the cognitive domain consists of six levels: 

remembering, understanding, applying, analyzing, evaluating, and creating; however, certain verbs 

are not particularly appropriate at each level and not relevant at other levels. 

1.4.2 Lower thinking skills 

“The application of lower-order thinking skills provides essential skills for building the 

foundation for higher-order thinking, i.e., from lower-order to higher-order thinking, in which case 
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students' skills are useful for learning subsequent skills for acquiring information.” (Schadt, 2021). 

These skills are activities that require remembering, understanding, and applying. The initial level 

of understanding involves grasping the material's significance and making its meaning, including 

interpretation, summarization, classification, and inference. The next level involves remembering 

the entire information, thinking, interpreting, and explaining facts, events, and concepts. This 

includes identifying previously learned information and constructing its meaning. The final level 

of lower thinking involves applying the acquired knowledge in real-world situations, such as 

solving problems and making decisions. 

Vocabulary acquisition is an essential part of a second language; in that way, it is important 

to give use of LOTS. Also, this increases the problem-solving skills of students, recalling and using 

the knowledge acquired in the different lessons. 

1.4.3 Association and Retention Strategies 

Aka (2017) Active learning strategies have demonstrated a 70% increase in vocabulary 

retention when learners discuss the content, an 80% increase when learners practice the content 

through any activity, and a 95% increase when learners teach someone. Individual differences play 

a significant role in learning, as individuals tend to process and learn new information in unique 

ways. Therefore, all students require association; in fact, active learning engages English in young 

learners in a pleasant way since they need comprehension at this level, understanding and recalling 

relevant information from long-term memory, especially identifying vocabulary; at the same time, 

it is part of the vocabulary of knowledge and classification. These learning outcomes include 

abstracting, classifying, associating, categorizing, discriminating, inferring, and interpreting 

information. 
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1.4.4 Understand: strategies in the classroom  

Understanding is the second level where learners identify simple information; students can 

learn, practice vocabulary, and connect facts with background or personal information to enhance 

their learning skills. Kampen (2024) emphasized that teachers must be involved in learning to 

maximize students' performance potential, employing a variety of techniques for both learning and 

active practice. The challenge for teachers is to maintain involved students in the classroom; for 

this reason, educators must apply teaching strategies, initially when the teacher introduces a new 

word through simple descriptions or pictures to introduce the use of vocabulary notebook drawings 

of words, a discussion of when to use the word, and consolidation of activities at the end of each 

lesson. 

Supporting students is fundamental for them to develop skills; for this, the diverse use of 

association strategies has a teaching-learning excellence that contributes to a positive environment 

for learning, leaving aside behaviorism. The learning process should not only involve summative 

assessment as a didactic strategy but also a variety of interactive strategies. “By the way, the word 

will be strengthened once you are capable of doing it. These activities include games such as 

Pictionary, crossword, word search, puzzle, hangman, bingo cards, role-playing, word games, and 

memory games”. (Victoria State Government, 2020). Therefore, students need to apply techniques 

that increase their engagement in daily lessons. 

  



31 

 

CHAPTER II. MATERIALS AND METHODS 

2.1  Research Approach 

 This study implies both qualitative and quantitative methods, due to the use of numerical 

and non-numerical data for collecting information that allowed analyzing and interpreting. On the 

other hand, the combination of both methods helped to gather vital information that was essential 

to investigation development. 

2.2 Type of Research 

Within this research, it is important to identify what type of research allowed the 

organization of the information according to the specific necessities. 

Using this type of research enabled recognition of the different aspects to analyze the field of 

investigation. Sandelowski (2000) indicates that implementing the mixed methods works at the 

technique level at the sampling, data collection, and data analysis level.  

Descriptive research 

This type of research will try to explain the phenomenon of the study in-depth investigation 

and find the characteristics of the population regarding the information gathered from the group of 

students. In an article carried out by Lans & Van Der Voordt (2002), descriptive research through 

knowledge can contribute to informed decisions in an analysis survey. The research identifies 

details and precise data descriptions of the reality from details of the process. 

Correlational research  

In this research, we identify this type of research that seeks to know the relationship 

between two variables or more, the purpose of this research is to determine if the vocabulary relates 

to strategies for retention.  
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Asamoah (2014) states that correlational research represents a general approach that 

assesses the covariance among naturally occurring variables between two or more variables 

without any attempt to influence them. 

2.3 Research methods, techniques, and instruments. 

The methodology refers to the procedure that will be followed to achieve the objectives of 

the information validly and effectively, as the structure for the collection and analysis of the 

information. 

This study will be carried out using a qualitative and quantitative methodological approach. 

Also, this research will help ensure the reliability and validity of the research. In addition, this 

approach is used in social science, behavior, and health. According to Harvard Catalyst (2024), 

mixed methods combine rigorous qualitative and quantitative research that makes results easier to 

understand and the answers to the research questions. 

2.4  Techniques and instruments  

A questionnaire for teachers and students, open-ended questions to teachers, and closed 

questions to students to provide information through the Likert scale method will be used to 

measure people’s attitudes and opinions. It is a useful tool to evaluate their effectiveness in a set 

of statements; independently, the answers vary to assess student satisfaction (Zunzunegui, 2023). 

Interviews: This research will interview the vice-rector of the Unidad Educativa “Luis Leoro 

Franco,” the coordinator of the English area, and the teacher; they will answer open questions 

about the most effective strategies to retain information from each participant when data is 

collected. 
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The interview will be conducted face to face, consisting of ten open questions. The purpose 

of the interview will be to obtain relevant information from different perceptions of the main 

authorities. 

Survey: This research will apply the survey technique through electronic media in the school to 

obtain precise information from all students of fifth grade regarding the effective strategies to 

reinforce vocabulary in students; this will be used to describe the rigor of the information obtained 

and the relationship between variables. 

2.5 Research questions 

• What are the most relevant strategies of association to encourage learners to recall 

vocabulary? 

• How can this strategy benefit students in vocabulary retention? 

• What is the impact of association strategies on vocabulary recall? 

2.6 Research Scope  

The purpose of the research will be to obtain information and data to answer the research 

problem. 

2.7 Population  

The study population for research will be the students of the fifth grade of EGB of parallels 

“A”,” B”, “C”, “D”, and “E.” Considering that the population is finite, 97 learners of fifth grade, 

considering that the population to be investigated was small, less than 100, a non-probabilistic 

convenience was applied. According to Hernandez (2014), this type of sample is the most used, 

due to the fact that the population is easier to gather; therefore, a survey will be conducted with all 

fifth-grade students to collect information about the research topic. 
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2.8 Procedure and Data Analysis  

A census will be carried out for all students of fifth grade at Unidad Educativa “Luis Leoro 

Franco” to obtain relevant data information; after that, data will be analyzed, interpreted, and 

discussed through descriptive statistical analysis. 
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CHAPTER III: ANALYSIS AND INTERPRETATION OF RESULTS 

3.1.RESULTS  

The obtaining of data gathered through interviews with the educators and the survey 

applied to students were analyzed and discussed; the questionnaire and the transcription of the 

interviews are in the annexes section. It presented the results of questionnaires applied to students 

of fifth grade of Unidad Educativa “Luis Leoro Franco”. 

The survey was applied to the fifth-grade students from Unidad Educativa “Luis Leoro 

Franco,” located in Ibarra city. 

1. Mark with an X the class to which it belongs. 

Table 1  

Parallel to which it belongs. 

VARIABLES STUDENTS PERCENTAGE 

5to "A" 22 23% 

5to "B" 19 20% 

5to "C" 16 16% 

5to "D" 22 23% 

5to "E" 18 19% 

Total 97 100% 

Source: Fifth-grade students  

 

Figure 1  

Parallel to which it belongs. 

 

Source: Fifth-grade students 
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Analysis: 

In Graph 1, the fifth-grade students of the Unidad Educativa “Luis Leoro Franco” 23% 

belong to the fifth “A” and fifth “D”, which means that they are the majority of the students; 20% 

of those surveyed are in the fifth “D”; 19% belong to fifth “E”; finally, 16% are fifth “C”, which 

is the smallest number of students surveyed. Therefore, 97 students responded to the questionnaire. 

2. In my experience, do I find it difficult to learn new vocabulary in English? 

Table 2 

 Learning new vocabulary 

VARIABLES STUDENTS PERCENTAGE 

Yes 52 54% 

No 45 46% 

Total 97 100% 

Source: Fifth-grade students 

Figure 2  

Learning new vocabulary 

 

Source: Fifth-grade students 

Analysis 

After having surveyed 97 children, which corresponds to the total number of respondents, 

the following results were obtained are shown in Graph 2: 54% of the fifth-grade students 

answered yes, they find it more difficult to learn new words; this happens because there are no 

54%
46%

Yes No
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good teaching strategies that allow them to develop the learning process easily; on the other hand, 

46% of students answer no. Therefore, regarding the learning of new vocabulary, it is concluded 

that most students answered yes. 

3. Do I learn a new word by relating it to a word I already know? 

Table 3  

Learning new words 

VARIABLES STUDENTS PERCENTAGE 

Always 21 22% 

Almost always 13 13% 

Sometimes 59 61% 

Almost never 3 3% 

Never 1 1% 

Total 97 100% 

Source: Fifth-grade students 

Figure 3  

Learning new words. 

 

Source: Fifth-grade students  

Analysis: 

According to the results of Graph 3, the following results were obtained: 61% of the 

students who learn new words sometimes relate the words to other words they already know, 22% 

always tend to relate with existing words, 13% almost always, and finally, 3% responded almost 

never to related words to learn new vocabulary. Therefore, it is concluded that most of the 
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respondents answered that they sometimes learn a word by relating it to another word. Considering 

the results of this question, most of the students consider that sometimes the vocabulary is related, 

which allows students to forget the vocabulary easily. 

4. Do I find it easy to learn a new word by relating it to an object? 

Table 4  

Learning words related to objects. 

VARIABLES STUDENTS PERCENTAGE 

Very easy 29 30% 

Easy 25 26% 

Neither easy nor difficult 36 37% 

Difficult 5 5% 

Very difficult 2 2% 

Total 97 100% 

Source: Fifth-grade students 

Figure 4 

Learn vocabulary related to objects. 

 

Source: Fifth-grade students  

Analysis: 

For the majority of students, according to the results shown in Graph 4, 37% of them 

mentioned that it is neither easy nor difficult for them to learn words by linking them to an object, 

followed by 30% who find it very easy to learn new vocabulary by linking words to objects, and 
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26% find it easy to learn new vocabulary by linking words to objects. The responses obtained show 

that children easily learn new vocabulary when words are combined with things. Most pupils do 

not find it difficult to learn an unfamiliar word by relating it to an object. 

5. Do I think that association strategies in English classes would make learning new 

vocabulary more enjoyable? 

Table 5  

Association strategies 

VARIABLES STUDENTS PERCENTAGE 

Strongly agree 43 44% 

Agree 42 43% 

Neither agree nor disagree 6 6% 

Disagree 5 5% 

Strongly disagree 1 1% 

Total 97 100% 

Source: Fifth-grade students 

Figure 5  

Association Strategy 

 

Source: Fifth-grade students  

Analysis: 

As shown in Figure 5, 37% of the students responded that their teacher uses cognitive strategies 

when learning vocabulary. In comparison, 18% answered that they use strategy-based instruction, 

17% considered that they use rote strategies, 14% considered that they use metacognitive 
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strategies, 8% responded that they use socio-affective strategies, and in other cases 6% responded 

that they rarely use visual strategies to acquire vocabulary. Considering the results of this question, 

most students consider that the use of associative strategies would make the acquisition of English 

vocabulary more enjoyable. 

6. Which of the following strategies does your teacher use in class to develop your 

English vocabulary? 

Table 6  

Strategies that teachers use. 

VARIABLES STUDENTS PERCENTAGE 

Memory strategies 16 16% 

Strategy -Based Instruction 17 18% 

Visual Strategies 6 6% 

Cognitive Strategies 36 37% 

Socio-affective Strategies 8 8% 

Metacognitive Strategies 14 14% 

Total 97 100% 

Source: Fifth-grade students 

Figure 6  

Strategies used by the teacher. 

 
Source: Fifth-grade students  

Analysis  

As shown in Figure 6, 37% of the students responded that their teacher uses cognitive 

strategies when learning vocabulary. In comparison, 18% answered that they use strategy-based 
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instruction, 17% considered that they use rote strategies, 14% considered that they use 

metacognitive strategies, 8% responded that they use socio-affective strategies, and in other cases, 

6% responded that they rarely use visual strategies to acquire vocabulary. Therefore, it is concluded 

that to learn vocabulary, it is necessary to use cognitive strategies. 

7. Which of the following strategies would you like your teacher to use in class to develop 

your English vocabulary? 

Table 7  

Strategies would like your teacher to use. 

VARIABLES STUDENTS PERCENTAGE 

Game-Based learning strategies 51 53% 

Cognitive Strategies 20 21% 

Visual Strategies 6 6% 

Metacognitive Strategies 2 2% 

Strategies-Based Instruction  3 3% 

Socio-affectives Strategies 15 15% 

Total 97 100% 

Source: Fifth-grade students  

Figure 7  

Strategies would like your teacher to use. 

 

Source: Fifth-grade students  

Analysis: 

53%

21%

6%
2%3% 15%

Game- Based learning strategies Cognitives Strategies

Visual Strategies Metacognitive Strategies

Strategies Based-Instruction Socioafectives Strategies



42 

 

According to the results in Figure 7, after having surveyed 97 children, which corresponds 

to the total number of respondents, the following results were obtained: 53% of the students 

responded that they would like the teacher to use game-based strategies, while 21% of the students 

prefer cognitive strategies, 6% would like the teacher to use visual strategies, on the other hand, 

3% would like their teacher to use metacognitive strategies, and 2% of the students prefer the use 

of metacognitive strategies. It is clear that the use and management of game-based strategy is one 

of the students' preferred strategies for learning vocabulary. 

8. In English classes, have the association strategies helped me to learn vocabulary? 

Table 8  

Association Strategies 

VARIABLES STUDENTS PERCENTAGE 

Strongly agree 43 44% 

Agree 35 36% 

Neither agree nor disagree 14 14% 

Disagree 2 2% 

Strongly disagree 3 3% 

Total 97 100% 

Source: Association strategies  

Figure 8  

Association Strategy 

 

Source: Fifth-grade students 

Analysis: 
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According to the results of the respondents in Figure 8, the students' survey yielded the 

following results: 44% of the students responded that they strongly agree that the association 

strategies helped them to learn vocabulary, while 36% of the students agreed with their statement, 

while 15% of the students neither agree nor disagree; on the other hand, 3% of the students strongly 

disagree and 2% of the students agree. Students strongly agree that association strategies help them 

to learn vocabulary. 

9. Rank the following list of association strategies according to your preferences, with 1 

being the one you like the most and 5 being the one you like the least. 

Table 9  

Association strategies for better learning. 

VARIABLES STUDENTS PERCENTAGE 

Visual Estrategias: Pictures, flashcards 13 13% 

Memory Strategies: Word Association 20 21% 

Game-Based Learning Strategies: Crossword 17 18% 

Cognitive Strategies: Guessing, repetition 22 23% 

Mnemonic Strategies: Memory games, rhymes  25 26% 

Total 97 100% 

Source: Fifth-grade students  

Figure 9  

Association strategies for better learning 

 

Source: Fifth-grade students 

Analysis: 
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Graph 9 above shows the responses of the participants who were asked to rank the 

association strategies according to their preferences, with 1 being the most preferred and 5 the least 

preferred. According to the results, 26% of the learners prefer the use of mnemonic strategies such 

as memory games, rhymes, and songs, while 23% of the learners agree with the use of cognitive 

strategies, such as predicting, repeating, and writing sentences. Furthermore, 21% of the 

respondents believe that it is better to use word association strategies; on the other hand, 17% of 

the learners chose to select game-based strategies such as word search, i.e. game-based strategies, 

and finally, 13% of the learners agree with the use of visual strategies.  

Therefore, it can be observed that the students believe that it is important for the teacher to 

incorporate cognitive strategies in which they can predict, repeat, and write sentences using 

pictures to practice their vocabulary, in which they can incorporate memory games and word 

association for vocabulary acquisition and recall. In conclusion, the application of these strategies 

does help the students to improve their English vocabulary in a fun way and, as a result, in the 

development of the student's performance in L2. 

Interviews applied vice-principal at Unidad Educativa “Luis Leoro Franco” 

1. ¿Se ha realizado alguna investigación similar en cuanto a este tema? 

Antes de contestar y dar paso a las preguntas, quisiera desearles a ustedes el mejor de los 

éxitos y a ustedes por ser parte de nuestra institución. Dando contestación a la pregunta, no se ha 

podido enfocar ni canalizar esta situación porque realmente nuestra situación y nuestra realidad 

no se encuentra con recursos apropiados y económicos para nosotros poder tener este 

abastecimiento y poder avanzar, y cumplir con nuestros logros que ustedes tienen en mente, su 

propuesta es muy interesante. Ustedes son los pioneros para que puedan, de esta manera, impulsar 
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y dejar que esto siga adelante y que se desarrolle este lindo proyecto, que los únicos beneficiados 

serán nuestros queridos estudiantes. 

2. ¿Cuán importante considera la enseñanza del idioma inglés como lengua extranjera 

en los niños? 

Demasiado importante para nuestro nivel como sociedad y que bonito que esto pueda desde 

tempranas edades realizarse; una de las falencias que tienen en el idioma de inglés es que no cubren 

desde temprana edad, desde el nivel inicial, es por esa razón que vienen arrastrando y ese será un 

problema para que ustedes puedan analizar, les dejo en sus manos. 

3. ¿Qué estrategias de asociación en la adquisición de vocabulario se utilizan en la 

institución? 

Bueno, de acuerdo a las prácticas y clases que he realizado con los compañeros docentes 

de las áreas, he visto que ellos utilizan estos recursos tecnológicos como el parlante para poder 

escuchar canciones, también frases en inglés, porque si a los estudiantes les cuesta a veces 

pronunciar en vista de que es diferente la pronunciación que la escritura, entonces las falencias de 

los estudiantes es que si cumplen estos vacíos porque a veces no se canaliza dentro de la malla 

curricular en el área de inglés. Nuestra institución. lastimosamente, no cuenta con aulas 

especializada ni laboratorios para que ellos también puedan fortalecer este idioma. 

4. ¿Considera que las estrategias que aplican los docentes de inglés en sus clases han 

cumplido con las expectativas de aprendizaje de los estudiantes? 

Bueno, en esta parte voy a decirlo en general; a veces sí hay estas falencias por parte de los 

compañeros docentes que no utilizan los métodos y estrategias. Es una clase muy fría, muy 

tradicional, que a veces no utilizamos estas gamas o abanicos de la innovación que tenemos a 

nuestra disposición y en nuestra realidad para poder llegar y cumplir con el objetivo de la clase. Si 
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falta, y lo digo de forma general, estas estrategias innovadoras son las que nacen y dan paso para 

que nosotros podamos compensar en este difícil idioma que es la lengua extranjera. 

5. ¿Qué tan importante considera la interacción entre docente y estudiante en la 

clase de inglés? ¿Por qué? 

Desde mi punto de vista, desde el inicio es la motivación, la apertura que ustedes tienen 

que tener, la confianza de poder llegar a los estudiantes, porque si usted no llega con la motivación, 

usted lo puede perder y que el estudiante en vez  de sentirse feliz, puede igual tener sentimientos, 

emociones, frustraciones porque no le entendió y también los maestros deben conocer y saber las 

limitaciones de nuestros estudiantes con necesidades educativas y también nos dan esas estrategias 

para poder llegar con nuestros chicos, ahora que nosotros tenemos un buen número relativo con 

necesidades asociadas y no asociadas. 

6. ¿Desde su perspectiva, los estudiantes están familiarizados con las estrategias de 

asociación para la adquisición de vocabulario en inglés? 

No, nuevamente esta es la realidad que como docentes y autoridades a veces nos trunca, y 

es desde ahí que desde el Ministerio deben tener un plan, desde planta central poder nosotros llegar 

para poder cumplir con nuestros objetivos, esos son retos, pero como nuestra realidad, 

lastimosamente, tenemos que contar con lo que tenemos. Pero eso no es imposible, es como 

siempre se les ha dicho a los docentes que tenemos que hacer la diferencia de no ser tradicionalistas 

sino maestros innovadores, y ahora que tenemos la inteligencia artificial es mucho mejor para 

poder llegar, y también utilizar estos recursos como son materiales que puedan también ser parte 

de que los estudiantes puedan llegar con este aprendizaje significativo. 

 

 



47 

 

Interviews applied to English coordinator at Unidad Educativa “Luis Leoro Franco” 

1. Why is it important to learn vocabulary in English? 

It is so important to learn vocabulary because if you do not have input or information in 

your brain, it is impossible to speak and develop any of the language skills, so acquiring vocabulary 

is the first step for becoming an English speaker. 

2. Do you consider association strategies relevant? Why? 

Yes, they are very relevant because English is a very dynamic subject, so we integrated 

different topics in vocabulary; the students can learn that English is not only talking about personal 

information but is trying to talk about different fields; for instance, if you want to talk about 

adjectives, in this case, you can get information from different subjects like social studies, natural 

science, and mathematics, and that knowledge can help you to develop the speaking skill or any 

skill you want to improve in students. 

3. How relevant do you consider the use of association strategies in the foreign language 

classroom? 

Yes, they are relevant. I am confident that by combining information from various aspects, 

you can apply your cultural background and even incorporate new vocabulary to enhance your 

speaking, writing, and other skills. In short, incorporate vocabulary from various topics to get more 

feedback and background to enhance your ability to speak English.  

4. Are students familiar with association strategies for vocabulary acquisition, and have they 

been used in foreign language classes? 

In my opinion, teachers have to be updated that association strategies are part of all the 

English teachers need to know more strategies to have more successful English classes.  
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5. What association strategies benefit acquiring and recalling the vocabulary learned in the 

lessons? 

It depends on what students learn and what kind of students you have in front of in a class, 

so, in my opinion, the teachers need to know in a very clear way what kind of teachers they are 

teaching English. It depends on each group. Let’s suppose the students who came five, and the 

students who came twelve are very different from each other because we suppose you want to 

learn vocabulary related to animals with the students who came five; you need to show a lot of 

pictures, a lot of realia, like this way you can improve vocabulary acquisition in these students, but 

the students who came twelve, probably you only need to show the right words on the board or 

probably show one of the pictures, and the students immediately are going to catch the idea or 

what vocabulary you are teaching. 

6. Did the association strategies contribute to vocabulary acquisition? 

Definitely yes, because as much as you use different strategies to integrate your English 

lesson, it is much better for the student's benefit. 

7. What is the role of association strategies in vocabulary learning? 

I am not clear about this topic, but I consider association strategies are very useful for 

English teachers because they help us to integrate vocabulary in different ways. I suppose I want 

to teach lessons related to the environment; it is a good moment for using adjectives, vocabulary 

numbers, and all of this stuff. You can have a very successful lesson. 

8. Why does memory play a key role in vocabulary learning? 

This is a pertinent inquiry, as our role as educators extends beyond the confines of the 

classroom. We should focus on the future students keeping the new vocabulary stored in their long-

term memory because it that the only way that the students will produce much English; even if 
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students do not have vocabulary in long-term memory, it is impossible for them to produce Englis. 

That is why association strategies have a very important role.   

9. Do you consider it relevant to use association strategies for vocabulary acquisition? 

Yes, nowadays is so important because you know as teachers, we are teaching English to 

different students, different children and teenagers, so as English teachers we have to be very 

updated even if we can use technology, artificial intelligence, emotional intelligence, those are 

thanks we can use like a mix for getting good English classes is the most important our students 

can become real English speakers.   

Interviews applied English teacher at Unidad Educativa “Luis Leoro Franco” 

1. What association strategies are used in English classes for reinforcement and recall of 

learned vocabulary? 

In English class, they normally use visual association that could be used because of the 

number of students that we normally have here, and students use a book as support material to do 

activities. Another common strategy could be practicing vocabulary using flashcards, searching 

for new words, and using the dictionary to connect words with other words that they learned, and 

finally using repetition. 

2. How do the association strategies used help students learn vocabulary in English? 

Association strategies specifically help students communicate through various activities 

that they do in the book. Depending on the topic, they have more opportunities to reinforce the 

vocabulary not only by memorizing it, but association strategies could also promote the practice 

of vocabulary to communicate using simple conversations or for daily activities in which students 

compare their new language with their new language learn. 
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3. Do you think it is relevant to use association strategies for vocabulary learning? 

I think association strategies are going to be useful for them because the majority of the 

students don’t like English. For this reason, I consider they will engage with learning English, 

which is also useful not only to memorize but also to promote engaging English in a better way 

for young learners because they need the vocabulary. 

4. Why do you consider the implementation of vocabulary learning strategies in the 

classroom to be essential? 

It is not common to use here, as I said before, the number of students in each class, the 

background of students, the slow interest of students in English class, and another reason that is 

why it is not implemented; we do not have support material for all the students, and the parents do 

not collaborate with this in order to have more than we would like to have. For all these reasons, 

it is not possible to implement them. 

There is no collaboration of authorities with the other teachers for new ways to learn 

English to acquire vocabulary didactics of implementing any material of all students. 

5. Which association strategies are used in English classes for vocabulary learning?  

I’m not sure what the exact ones could be, but I think that trying to use the ones that are on 

the Internet is a good idea because on the Internet we can check more ideas, but the most commonly 

used in class are flashcards, and I think repetition is the most common that we can do it here 

because we do not have the appropriate material in some situations in order to correct vocabulary. 

6. How are association strategies for vocabulary acquisition used in the process of learning 

English? 

In the process of learning English, the most crucial aspect is to draw comparisons between 

their mother tongue and the native language they intend to learn. Students need a lot to have new 
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vocabulary because they are going to be communicating specifically when they need to describe 

their daily routine that they want to say: for this, the need all the time to use their new vocabulary 

and apply it. 

7. To what extent do you think association strategies are relevant to vocabulary acquisition? 

Association strategies could be very useful because students need to communicate with 

other students and establish simple conversations using vocabulary. I think it is important to 

practice vocabulary; in addition, these strategies help students to learn new words at the same time, 

making learning more memorable. Those who use association strategies tend to remember and 

apply new vocabulary more efficiently with visual association, making learning more interactive 

when they need to recall vocabulary and apply it. 
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CHAPTER IV: PROPOSAL 

4.1. Proposal title  

LEARN VOCABULARY BY MAKING CONNECTIONS IN ENGLISH. 

4.2. Rationale  

This guide to association strategies offers activities based on the techniques of association 

strategy methods to teach English. These activities are particularly engaging for children, as they 

can help the youngest students develop the ability to recall vocabulary and make the learning 

process more enjoyable. 

4.3. Theoretical foundations  

4.3.1. Strategies for retention of vocabulary   

The CEFR (2020) contends that teachers must implement a series of procedures to improve 

the efficacy of language learning. This includes implementing a set of activities and applying 

strategies that can be implemented in the classroom, such as cognitive, metacognitive, socio-

affective, and game-based learning strategies, which require educators to interact with the learner 

positively to provide a good learning environment. Consequently, the combination of strategies 

assisted learners in developing vocabulary to recall in producing language skills, such as speaking, 

listening, reading, and writing. 

4.3.2. Cognitivism 

As mentioned, Clark (2018) emphasized the substitution of behaviorism with learning 

theory. The primary exponents who have made substantial contributions to the development of 

learning theory are Bruner, Vygotsky, Ausubel, Bloom, and Piaget. This theory is also relevant to 

the internal mental processes of the human brain, as well as the processing of information to solve 

problems. The organization, retrieval, and storage of information from memory are the primary 
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methods of generating meaningful knowledge. Acknowledging that this process of acquiring the 

capacity to remember and assimilate information through experience is essential. 

4.3.3. Association and Game based on learning strategies. 

Learning strategies that are based on games of association that emphasize learning and fun 

activities to enhance retention of vocabulary through practices in real-world situations. 

Additionally, one research noted that “game-based learning strategies are a teaching strategy that 

supports students incorporating friendly competition and active participation to keep motivated in 

learning English class” (European School Education Platform, 2024). 

4.4. Proposal objectives 

4.4.1. Objective 

To create a teaching resource based on an association strategy for fifth-grade students at 

Unidad Educativa “Luis Leoro Franco.” 

4.4.2. Specific objective  

• To create a guide with didactic activities to retrieve vocabulary for fifth-grade students 

• To develop game activities that offer an enjoyable environment for reinforcing vocabulary 

in class. 

4.5. Beneficiaries 

Vocabulary acquisition is indispensable for effective communication via the association 

strategy. Furthermore, the fifth-grade students of "A", "B", "C", "D", and "E" will benefit from 

this project. Additionally, the teacher can utilize the guide to offer additional activities that allow 

students to practice vocabulary, thereby making the English language learning process more 

interactive and facilitating the retention of vocabulary in long-term memory. Therefore, by 

incorporating these strategies, students develop the ability to retain unfamiliar words.
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4.6.Impacts 

In this case, we have three important impacts to highlight: 

• Linguistic impact 

• Academic Impact 

• Cognitive impact 

To continue the scale to measure the level of impact.  

Table 10 

Numerical impact levels 

-3 High negative impacts 

-2 Medium negative impacts 

-1 Low negative impacts 

0 No impacts 

1 Medium positive impact 

2 Medium positive impacts 

3 High positive impacts 

Taken from: (Posso, 2011) 
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4.6.1. Linguistic Impacts 

Table 11  

Linguistic impact 

Indicators Impact 

Levels 
-3 -2 -1 0 1 2 3 

         

1. I can ask for five directions with confidence, 

describing locations with basic prepositions. 
       x 

2. I can express my preferences using a simple way, 

fostering writing skills. 
       x 

3. I can use the occupations vocabulary to talk about 

my dreams when I came to a mature age, using simple 

vocabulary. 

       x 

4. I can introduce myself using my age, directions, 

prices, hours, and phone number. 
       x 

5. I can understand and identify in conversation in 

real life when people talk about the weather. 
       x 

Total 
       15 

 

Linguistic impact level = 
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

15

5
 = 3 

Linguistic impact level = High Positive  

Analysis: 

The linguistic indicators have a high positive impact due to demonstrating an important 

beneficial role, as each is derived from the "can do" statements of the proposal's modules, making 

them feasible through activities that are suitable for children aligned with the English proficiency 

standards defined to the A1.2 level in the Ministerio de Educación's curriculum. 
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4.6.2. Academic impacts 

Table 12  

Academic impacts 

Indicators Impact 

Levels 
-3 -2 -1 0 1 2 3 

         

1. I can foster my knowledge about the city with 

directions, using basic vocabulary and prepositions. 

       
x 

2. I can advance my writing skills by explaining my 

preferences easily and clearly. 

       
x 

3. I can foster the acquisition of knowledge about 

professions and have an idea of what I will become in the 

future. 

       

x 

4. I can effectively fill documents with my age, dates, 

and phone number. 

       
x 

5. I can develop my understanding, and identify how 

the weather is, relating to terms in daily conversation. 

       
x 

Total        15 

Linguistic impact level = 
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

15

5
 = 3 

Linguistic impact level = high positive  

Analysis: 

The indicators of academic impact are favorable; the activities were successfully received 

by the students participating in the proposal's socialization. The students appreciated the activities 

during the socialization stage. The enjoyable style of these activities facilitated interaction and 

practical vocabulary to reinforce it, integrating collaboration in groups and critical thinking skills; 
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therefore, learners found the design of the activities appealing because each module was tailored 

for children, including games, such as innovative association strategies.  

4.6.3. Cognitive impacts  

Table 13  

Cognitive impacts 

Indicators Impact 

Levels 

-3 -2 -1 0 1 2 3 

         

1. I can develop my spatial perception, and using 

prepositions increases my problem-solving abilities. 

       
x 

2. I can recognize my own preferences and categorize 

what I like and dislike, this ability helps me to organize 

my ideas. 

       

x 

3. I can understand the professions through writing 

stories, and it helps me plan better. 

       
x 

4. I can enhance my recall perception by paying 

attention to times, important dates, and phone numbers. 

       
x 

5. I can enhance my perceptual skills by describing 

everyday weather. 

       
x 

Total        15 

 

Linguistic impact level = 
Σ

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑖𝑡𝑒𝑚𝑠
 = 

15

5
 = 3 

Linguistic impact level = high positive 

Analysis: 

High beneficial outcomes are achieved regarding the cognitive impact effect through the 

enhancement of pupils' memory processes, attention, and writing abilities. Students acquire new 

vocabulary and retain lists, names, and directions; these activities facilitate the long-term retention 
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of this vocabulary while simultaneously fostering attention and engaging surroundings, all of 

which are crucial for language acquisition. 

CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

5.1. CONCLUSIONS 

• It is essential to update learning and incorporate association strategies to enhance the 

language acquisition process. 

• The theoretical framework helps us to conclude that the implementation of association 

strategies in the activities fostered an appropriate and friendly setting to obtain better 

learning. 

• Pupils are unfamiliar with this association strategy to recall vocabulary. 

• The results in methodology showed that pupils from Unidad Educativa” Luis Leoro Franco 

“are excited about the association strategies games in learning to recall vocabulary. 

• The results obtained helped us to know the lack of enjoyable activities does not performed. 

Pupils are keen on learning unfamiliar words through interacting with game-based learning 

strategies. 

• The results indicate that students need enjoyable activities like game-based learning 

strategies to increase their vocabulary and recall it, due to playful activities that had been 

effectively received by students of fifth grade. 

• The proposal helps educators from Unidad Educativa” Luis Leoro Franco” to support that 

employing association strategies fosters helpful results in students´ language recall. 

• Teachers from Unidad Educativa” Luis Leoro Franco” realized that the application of 

association strategies will strengthen students´ enthusiasm to reinforce the vocabulary. 
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5.2. RECOMMENDATIONS  

• It is recommended to employ the activities on the game-based learning strategy suggested 

in the proposal of this current study as support material for fifth-grade pupils. 

• It is suggested to boost vocabulary retention in students of Unidad Educativa” Luis Leoro 

Franco” through active participation, making use of association strategies to reinforce 

vocabulary. 

• It is recommended that the teacher implement additional activities or games as strategies 

to reinforce the vocabulary by practicing. 

• It is suggested to incorporate association strategies as an essential aspect of the English 

teaching resource to increase the retention of vocabulary in long-term memory. 

• It is recommended to expand activities that encourage students’ creative minds when 

teaching vocabulary using association strategies. 

• It is suggested teachers integrate various activities into a game-based learning strategy to 

provide a positive environment necessary for enhancing and boosting retention in students 

of fifth grade. 

• It is suggested the implementation of the proposal in teaching-learning helps motivate 

students in the learning process of vocabulary. 

• It is suggested that Unidad Educativa” Luis Leoro Franco” foster the application of 

activities founded on association strategies that facilitate teachers to practice a foreign 

language while recalling vocabulary. 
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GLOSARIO 

• Association: the relationship of former connections, ideas, and memories with something 

to someone. 

• CEFR: it is the abbreviation of Common European Framework Reference. 

• Connection: the act or state of being in union with someone or something between a person 

or something. 

• EGB: Educación General Básica 

• Recall: the ability to remember something from the past  

• Enjoyable: the ability to give or be able to give enjoyment or pleasure to hold your 

attention. 

• L2: It is the contraction of a second language that a learner can learn or is attempting to 

acquire. 

• LOTS: it is the abbreviation of low order thinking skills. 

• LTM: it is the abbreviation of long-term memory that can store or remember information. 

• Motivate: to give someone enthusiasm or incentive to act about doing something and want 

to do something well. 

• Positive environment: it is a combination of beneficial factors that can improve and 

reduce problem behaviors and increase learning outcomes. 

• Retention: the act of holding or the capacity to keep in mind something for a long period 

of time. 

• Strategy: a general plan detailed for achieving the successful goal in a situation. 

• WM: it is the working memory.
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CHAPTER VII: ANNEXES 

Annex 1. Levels of Proficiency: Branching Approach 
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Annex 2. Form 001 – Survey
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Annex 3. Form 002 – Interview Vice-principal at Unidad Educativa “Luis Leoro Franco” 
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Form 003 – Interview the English area coordinator at Unidad Educativa “Luis Leoro Franco” 
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Form 004 – Interview the English teacher at Unidad Educativa “Luis Leoro Franco” 
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Annex 4. Authorization for the Application of the Instruments at Unidad Educativa “Luis 

Leoro Franco” 
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Annex 5. Proposal Socialization 
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Annex 6. Photographic evidence 
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Annex 7. Guide to socialization evidence 

  

 

 

 

 

 

 

 

 

 

 

 

  


