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ABSTRACT 

 

This study examined the use of Cooperative Learning Strategies (CLS) to enhance 

sophomore students' speaking skills in English at Nuestra Señora de Fátima High School in 

Ibarra. It was suggested to determine the present state of oral production, the difficulties that 

teachers and students face, the pedagogical approaches used, and to support the opportunity 

for designing a didactic guide based on Cooperative Learning Strategies (CLS). Students are 

on track to meet the necessary B1.1 level, despite obstacles like practice time limitations, 

embarrassment, and fear of making mistakes, according to teacher interviews and student 

surveys. Despite using a variety of strategies, the teachers recognize the challenges of oral 

application and exhibit a high level of potential for the CLS. In addition, the students 

preferred group activities and showed a positive interest in English. Because CLS (such as 

Think-Peer-Share and Jigsaw Speaking Activity) can promote interaction, lower anxiety, and 

increase motivation, the theoretical framework recognizes its use. In summary, the study 

confirms the necessity and high probability of success in putting into practice a didactic 

proposal based on CLS as a useful way to improve oral production and communication skills 

and to establish a more dynamic and cooperative learning environment. 

Keywords: Cooperative Learning Strategies, Speaking skills, Oral production, 

Sophomore students, Motivation.  

  



 

 
 

RESUMEN 

 

La presente investigación examinó el uso de Estrategias de Aprendizaje Cooperativo 

(EAC) para potencializar las habilidades de comunicación oral en los estudiantes de 2do 

BGU en el Colegio Nuestra Señora de Fátima en la ciudad de Ibarra. Se sugirió determinar 

el estado actual de la producción oral, las dificultades que enfrentan los profesores y los 

estudiantes, los enfoques pedagógicos utilizados en clase y apoyar la oportunidad de diseñar 

una guía didáctica basada en Estrategias de Aprendizaje Cooperativo (EAC). Los estudiantes 

están en camino a alcanzar el nivel B1.1 requerido por el Ministerio de Educación 

(MINEDUC), a pesar de obstáculos como las limitaciones de tiempo de práctica, la 

vergüenza y el miedo a cometer errores, según las entrevistas a los profesores y las encuestas 

a los estudiantes. Pese a utilizar una variedad de estrategias, los profesores reconocen los 

desafíos de la expresión oral y exhiben un alto nivel de potencial para las EAC. Además, los 

estudiantes demostraron una clara preferencia por las actividades grupales y un interés 

positivo en el inglés como parte de su curriculo. Porque los EAC (como Think-Peer-Share y 

Jigsaw Speaking Activity) pueden promover la interacción, reducir la ansiedad y aumentar 

la motivación, puesto que, el marco teórico reconoce su uso. En resumen, el estudio confirma 

la necesidad y alta probabilidad de éxito en la implementación de una propuesta didáctica 

basada en EAC como una forma útil de mejorar la producción oral y las habilidades de 

comunicación y de establecer un entorno de aprendizaje más dinámico y cooperativo. 

Palabras clave: Estrategias de Aprendizaje Cooperativo, Habilidades de expresión 

oral, Producción oral, Estudiantes de 2do BGU, Motivación.  
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INTRODUCTION 

Research context  

In the age of globalization, communicating in English has become essential. 

However, Ecuador still falls behind in English language proficiency, especially in 

communicative skills, even after new curricula were implemented. The potential of 

Cooperative Learning Strategies (CLS) to improve speaking skills among students at Fatima 

High School in Ibarra is great. At firsthand, it was observed how challenging it is for teenage 

students to communicate effectively in social and academic settings, thus, inspiring to 

explore innovative teaching techniques that can benefit students and teachers. Additionally, 

this research work was motivated by a conviction in the transformative power of group 

learning opportunities. This research work examined how CLS might create a more dynamic 

and student-centered learning environment that promotes critical thinking, effective 

communication, and active engagement, considering the drawbacks of traditional teacher-

centered approaches. 

Research problem  

Language is a powerful tool used by people to communicate their ideas or thoughts 

to others. In the world, a lot of languages are used to achieve this purpose, and every place 

has a variety of local as well as national languages spoken and understood by themselves. It 

can be difficult and takes a lot of time to speak thousands of languages; for that reason, there 

are some common languages, one of them is English since this is the most used in the world 

(Aziza, 2020). At the time, English is used in several backgrounds according to Parupalli 

Srinivas Rao (2019), “English is the language widely used in the field of scientific research, 

education, business, the internet, travel and tourism, media and newspapers, software, 

medicine, engineering, information and technology, entertainment, banking and so on” (p. 

7). Certainly, English is present in every field around the world, and for this reason, people 

need to learn or even dominate it, but it is not so easy because it requires various skills. 

Latin American countries have recognized the importance of English as a necessary 

tool. Nevertheless, despite the legal requirement, less than 10% of schools in some regions 

of Mexico offer English classes. Also, in Ecuador, access to English education differs 

significantly between rural and urban locations, as well as between private and public 

schools (First, 2019). Therefore, the Latin American education system does not consider the 

opportunities to improve English language education through new or innovative methods. 

Learning the English language presents many opportunities to grow in many countries, even 

Ecuador.  

In Ecuador, the authorities realized that English was necessary for the personal 

development of students and decided to make it compulsory from the second year of General 

Basic to the third year of High School in the Sierra region in 2016 and in the Coast region in 

2017 (Cronquist & Fiszbein, 2017). This reform helps to stimulate the students beginning in 

primary school and, at the time, teachers acquire a little bit of experience, but all of this effort 

was not enough since a report made by Cronquist and Fiszbein (2017) indicates that “the 



 

 
 

most recent scores show a reduction in nine of the fourteen Latin American nations studied, 

with three indicating a drop of more than two points (Ecuador, Guatemala, and Peru)” (p.12). 

Consequently, it placed Ecuador in the last position with its level of English despite the new 

implementation of the curriculum. 

New strategies are relevant in today's teaching since they are adapted to the new 

generations, providing innovative and flexible alternatives for each type of student. In 

addition, these methods are also adapted to the type of learning of everyone involved, putting 

the focus on the student, in this case, sophomore students at Fátima High School. According 

to Altun and Sabah (2020) “the gigantic problems in EFL classrooms are mostly teacher-

centered classes, instead of cooperation, there are many competitions between learners, 

educators are not familiar with the cooperative learning techniques” (p. 9). Therefore, Fátima 

High School students present plenty of opportunities to improve their speaking skills. 

Justification 

The English language has a pivotal role among new generations since English is used 

in most worldwide communications; most language learners try to acquire it. They must pick 

up all four languages' fundamental skills during this process: speaking, listening, reading, 

and writing. “Speaking and writing are active, or productive, abilities, whereas listening and 

reading are passive, or receptive, skills” (Parupalli Srinivas Rao, 2019, p. 7). English skills 

have sub-skills that are an indispensable part of the development of the language, and in the 

context of language learning and assessment, "communicative skills" are often considered 

an important part of human relations. The oral production of the target language is one of 

the most challenging aspects when dealing with communication among human beings. 

The mastery of spoken English impacts academic and personal aspects of individuals' 

lives. Being orally fluent is a transformative talent, vital for career growth, enhancing 

business prospects, building confidence, and unlocking access to better work opportunities 

(Parupalli Srinivas Rao, 2019). Essentially, the ability to communicate thoughts and ideas in 

English exceeds educational boundaries, serving as a basis for personal and professional 

achievement and benefiting the entire community's interest in personal development.  

This research work aims to understand the relationship between Cooperative 

Learning Strategies and speaking skills to help students at Fatima High School improve their 

oral production. To achieve this goal, it is necessary to view the real connection between the 

CLS and the academic participation of students. “According to the study, cooperative 

learning techniques improve speaking skills while also enhancing communication and 

teamwork” (Adriana et al., 2024, p. 414). Therefore, the link between these two concepts 

goes beyond a simple academic gain, it is a social benefit for real life. 

The pivotal reason for this research work is about the real-life benefits that 

Cooperative Learning Strategies can bring to the students, not only at Fátima High School 

but also to every student that could be exposed to this type of strategies. Based on a recent 

study about applying CLS among Ecuadorian students to enhance their speaking skills, 

“significant improvements in vocabulary, grammar, pronunciation, and interactive 



 

 
 

communication were observed during the intervention, with statistical analysis confirming 

the considerable impact of these strategies” (Adriana et al., 2024, p. 395).  

Considering the focus of this project, there are two types of beneficiaries: direct and 

indirect. The direct beneficiaries are the students exposed to these pedagogical strategies in 

the classrooms under the supervision of teachers guided by this project, to achieve significant 

learning and form an integral and proactive dynamic between students, teachers, and 

authorities involved. Besides, the foreign language teachers belonging to other educational 

levels who work at Fatima School are also direct beneficiaries of this research work. 

Lastly, the indirect beneficiaries of this research work are external agents who can 

benefit from the guidelines presented in this methodological research. The teachers of other 

subjects, as well as the authorities of the Fatima High School, are considered indirect 

beneficiaries because the application of CLS is appropriate for any class subject or specific 

topic. As such, this may bring improvements in the daily classes, improving the academic 

performance of students, and changing the learning approach within the classroom. Also, 

any future researcher who uses this project to collect information can be considered an 

indirect beneficiary. 

Impact analysis  

This research work has a prospective vision about the future impact, because the 

main objective of this investigation is to socialize the final product or proposal with the 

academic community at Fátima High School. Besides, to be more specific, two more 

concepts about this analysis are relevant for classifying this research work: educative impact 

and social impact. Since the nature of the investigation is important to consider the type of 

result that it could have in the future. On the one hand, educational impact refers to the 

relationship with the academic community involved, such as teachers and students. On the 

other hand, social impact is about all the benefits for the community out of Fátima High 

School, which means the people in general. To sum up, the general impact of this research 

work has a socio-educational type because of its nature.  

Objectives  

General objective  

• Determine Cooperative Learning Strategies for the improvement of speaking skills 

in Sophomore students at Nuestra Señora de Fátima High School in Ibarra. 

Specific objectives 

• Analyze CLS to develop speaking skills in EFL. 

• Select Cooperative Learning Strategies that enhance the speaking skills in 

Sophomore Students at Nuestra Señora de Fátima High School in Ibarra. 

• Design a teacher’s guide based on Cooperative Learning Strategies to develop 

speaking skills. 



 

 
 

Structure of the research 

Chapter I: The theoretical framework is the compilation of information to establish 

the right path to develop the investigation. 

Chapter II: The methodology is the section in which the methods, techniques, and 

tools are explained to apply in the investigation.  

Chapter III: The results of the investigation are clear and explained in this section of 

the graduation work. 

Chapter IV: The proposal is the most important part of the investigation due to its 

impact on the participants and society.  

Chapter V: The conclusions and recommendations are the final part of this 

investigation, and it collects all the content to explain whether the objectives were achieved 

or not.  

 

  



 

 
 

CHAPTER I: THEORETICAL FRAMEWORK  

1.1.Language learning theories  

1.1.1 Behaviorism  

A school of psychology known as behaviorism places more emphasis on the analysis 

of external behaviors than on internal mental processes. It confirms that interactions with the 

environment, mostly through classical and operant conditioning processes, are the way 

behaviors are learned. This method, which focused on how responses and stimuli shape 

behavior and how rewards and penalties can alter it, was supported by important thinkers 

like B.F. Skinner and John B. Watson. “In other words, behaviorism does not recognize the 

intelligence, talents, interests, and feelings of individuals in a study. Learning events train 

reflexes in such a way that they become habits that are mastered by individuals” (Muhajirah, 

2020, p. 38). 

1.1.2 Cognitivism  

Cognitivism, in psychology, shifts the focus from observable behaviors to internal 

mental processes. It emphasizes how individuals acquire, process, and store information, 

highlighting the importance of mental activities like perception, memory, and problem-

solving. This perspective views learning as an active process where individuals construct 

knowledge by organizing and interpreting experiences. “Therefore, cognitive psychology 

not only explores the basis of typical cognitive symptoms but also from the affective 

(interpretation and consideration that accompanies the reaction of feelings), conative (will 

decisions)” (Muhajirah, 2020, p. 38). 

1.1.3 Humanism  

Humanism emphasizes the inherent goodness and potential of all individuals. It 

focuses on personal growth, self-actualization, and the importance of subjective experience. 

Key figures like Carl Rogers and Abraham Maslow supported this perspective, highlighting 

concepts like free will, self-determination, and the pursuit of meaning. Humanism views 

individuals as active agents in their own lives, striving to reach their full potential and create 

a meaningful existence. According to Muhajirah (2020), in practice, this theory is more about 

teaching and learning in its best form, even though it places a great emphasis on the 

significance of the "content" of the learning process. Stated differently, this theory is more 

concerned with the concept of learning in its ideal form than in learning as it is typically 

observed in the real world. 

1.1.4 Constructivism  

In education, constructivism places a strong emphasis on how people actively create 

their worldview through reflection and experience. It states that learning is an active process 

of constructing knowledge by relating new information to established structures rather than 

a passive reception of information. The learning process implies constructing rather than 

receiving knowledge, according to constructivism theory, which is based on the idea that 

students must find and transform complex information into other situations. If they choose, 

that information becomes their own. This perspective differs somewhat from that of 



 

 
 

objectivity, which places greater emphasis on learning outcomes (Muhajirah, 2020). This 

view was influenced by significant thinkers such as Jean Piaget and Lev Vygotsky, who 

emphasized the importance of interpersonal communication, teamwork, and individual 

interpretation while learning. 

In education, some approaches and methods are aligned with constructivist 

principles, some of which are the following: 

a. Problem-Based Learning  

Problem-Based Learning (PBL) involves the resolution of real-world problems 

where learners gain knowledge and develop their skills by doing so. In this method, students 

work in groups to find the causes and provide solutions for complex, open-ended 

complications instead of receiving direct instructions. Therefore, this is a student-centered 

teaching methodology. Likewise, Sutardo, Hastuti, Fuster-Guillén, Palacios, Hernández and 

Namaziandost (2022) state that PBL consists of five key stages, starting by introducing 

students to the problem, helping them organize for learning, facilitating whether individual 

or group research, promoting the development and presentation of their findings, and 

analyzing as well as assessing the solutions. Consequently, this method includes a structured 

process where students develop their problem-solving skills in real-life contexts. 

b. Collaborative Learning 

Collaborative learning is a teaching method where students work together in groups 

to achieve common academic goals. It highlights collaboration, interaction, and shared 

responsibility among students. In this method, the role of the students is active since they 

are the ones who create their learning process. Moreover, collaborative learning promotes 

reading, listening, writing, and reflecting as a group among learners, where they tend to show 

an increased focus and dedication to their learning when participating in this process 

(Qureshi, M.; Khaskheli; Qureshi, J.; Raza & Yousufi; 2023). In this sense, the main goal of 

this method is to create an environment of trust and contribution where each student has the 

opportunity to participate and learn by sharing with others in the classroom. 

c. Scaffolding  

Scaffolding is an important component of effective language instruction, which 

involves providing timely and specific support that helps students engage in tasks beyond 

their current skill level. Besides, learners tend to make greater progress in language 

acquisition when they receive well-targeted help from both teachers and classmates when 

needed (Gonulal & Loewen, 2018). The Zone of Proximal Development is a significant 

aspect of this method. It refers to “the distance between the actual level of development as 

determined by independent problem solving and the potential level of development as 

determined by problem-solving under adult guidance or in collaboration with more capable 

peers" (Vygotsky 1980, p. 86). In brief, students succeed in learning when guidance is 

provided to solve problems beyond their abilities at that time.  

 



 

 
 

d. Flipped Classroom 

The flipped classroom, or inverted classroom, is a teaching method that involves 

reversing the traditional learning. Here, students firstly watch pre-recorded lectures, review 

specific content, and materials before coming to classes, allowing classroom time to be used 

for engaging in active learning tasks that reinforce and expand their understanding of the 

content (Tomas, Evans, Doyle & Skamp, 2019). In the flipped classroom, the new content is 

learned by the students at home and then applied in classes by using different activities and 

strategies. It is considered practical as it reinforces students’ active learning, responsibility, 

enhances engagement, and maximizes classroom time. Although it is a good way to go 

forward with traditional teaching, it may not work properly in all situations and subjects.  

e. Total Physical Response 

In language learning, Total Physical Response (TPR) is a method where learners hear 

commands in a foreign language and respond through physical movement. This method was 

developed by James Asher in the late 1960s to mimic the natural way children pick up a 

second language effortlessly (Xie, 2021). There are some key features of TPR, such as 

listening comes first, physical response, low-stress learning, and natural language 

acquisition. Furthermore, it is appropriate in language learning classrooms as it engages in 

multiple senses, boosts memory and retention through physical activity, reduces fear of 

making mistakes, and is interactive. By taking those aspects into account, TPR can reinforce 

the learning of English, especially the Speaking skills, in a student-centered and constructive 

way. 

1.2.Cooperative learning 

It is well known that students do not learn new topics individually. Although most of 

the learning process is done by each person, there exists a percentage that involves acquiring 

knowledge with the help of others, whether teachers, classmates, or any other individual. 

That is why cooperative learning plays a pivotal role in active learning, where students work 

together to achieve shared academic goals. In this setting, learners help one another improve 

their understanding. Different from competitive learning, which is based on individual 

success over others, and individualistic one, where students work alone, cooperative learning 

reinforces group success and mutual support (Johnson, D.; & Johnson, R.; 2019). Likewise, 

there is confusion between cooperative learning and collaborative learning. Thus, it will be 

discussed below. 

1.2.1 Types of cooperative learning  

There are three different types of cooperative learning; among them, base group, 

formal, and informal cooperative learning (Almuslimi, 2016). 

a. Base group cooperative learning 

This type encompasses creating the groups after knowing the students. The teacher 

recognizes the students who are more socially isolated. They are joined with two or three 

classmates who are encouraging, compassionate, and goal-oriented. The purpose of this 



 

 
 

pairing is to provide consistent social support. They are recurrently together over a large 

range of periods from a couple of weeks to an entire school year or even more (Almuslimi, 

2016). 

b. Formal cooperative learning 

The teacher is the one in charge of randomly selecting or assigning groups in terms 

of academic ability, varying the students’ performance from high to low achievement. In this 

sense, these groups will stick together for the duration of a curriculum unit, which usually 

lasts around 2-3 weeks (Almuslimi, 2016). 

c. Informal cooperative learning 

Informal groups are put together randomly by the instructor using different methods. 

These groups usually remain together for just a day or two, aiming to work with the whole 

class at least once during the academic year (Almuslimi, 2016). 

1.2.2 Teacher and student roles 

Like other methods and approaches, there are some steps or behaviors the members 

of the learning process have to adopt to fulfill the established framework. Following Seyoum 

and Molla (2022), when “practicing cooperative learning in classroom instruction, students 

and instructors have their own roles, and it can be classified into three phases” (p. 4). The 

phases that involve the cooperative learning process are the following: 

In the first phase, known as the role of pre-implementation, some activities must be 

completed before the cooperative learning is implemented. Here, teachers plan and organize 

group work, set goals, and define roles, while students actively participate by helping with 

assessments and engaging in the learning process (Seyoum & Molla, 2022). During the 

second phase, or the role of implementation, teachers guide and support group work, offering 

feedback and managing behavior, while students collaborate, track progress, and take 

responsibility for completing tasks (Seyoum & Molla, 2022). Finally, teachers reward and 

collaborate, giving feedback on key lesson points, whereas students assess their performance 

and motivate themselves for further improvement in the last phase or the role of post-

implementation (Seyoum & Molla, 2022). 

1.2.3 Cooperative learning vs. Collaborative learning 

On the one hand, cooperative learning involves group projects with the goal of 

achieving common academic objectives, where students assist and encourage each other to 

succeed. In contrast, collaborative learning requires students cooperating in groups to 

accomplish shared academic objectives. It emphasizes student cooperation, communication, 

and mutual responsibility. Although the terms collaborative and cooperative learning are 

frequently used together, they differ greatly in the way that learning is organized and 

controlled. According to Yang (2023), collaborative learning usually involves students 

working together on open-ended tasks to reach a shared understanding, with minimal 

guidance on group dynamics, while cooperative learning often relies on structured methods 



 

 
 

designed to actively encourage positive interaction and interdependence among group 

members. There is a more detailed explanation of the differences between those two learning 

methods displayed in Table 1. 

Table 1 

Differences between cooperative and collaborative learning 

Aspect Cooperative Learning Collaborative Learning 

Structure The teacher assigns specific roles, 

tasks, and goals. 

Students manage how they work 

together with less teacher control. 

Roles Students work together, but each has 

an assigned responsibility. 

Everyone contributes freely, often 

without set roles. 

Focus Success depends on everyone 

completing their part of the task. 

Emphasizes learning through 

interaction, discussion, and 

negotiation. 

Assessment Often includes both group and 

individual evaluation. 

Often based on the group's shared 

process and reflection.  

Source: Researcher elaboration 

1.2.4 Cooperative Learning Strategies in teaching English Speaking skills 

In the current world, several creative and out-of-the-ordinary strategies can be 

implemented to foster students’ learning towards different school subjects; that is the case 

with Cooperative Learning Strategies (CLS). A study conducted by Yasin, Rasool and Azim 

in 2021 titled “Effect of Cooperative Learning Strategies on Students’ Learning” revealed 

that CLS improved the learning performance of students who took part in them in 

comparison to those who received normal learning strategies. The researchers implemented 

experimental research in which data were collected from two groups: the control and 

experimental one. Besides, the data was collected twice by using pre- and post-tests. 

Similarly, all the female 10th-grade biology students from Faran High School in Jhang city 

were selected as the sample for the study (Yasin, Rasool & Azim, 2021).  

Based on the data previously stated, the results the researchers obtained after the 

development of the study were the following. Firstly, the students in the treatment group 

showed a noticeable improvement in their achievement scores after including CLS. 

Secondly, despite efforts to improve teaching methods, many students are still subjected to 

outdated traditional approaches that hinder concept development and creative thinking. 

Finally, students engaged in cooperative learning strategies had higher enthusiasm and 

pleasant learning experiences compared to those in other groups (Yasin, Rasool & Azim, 

2021). Furthermore, it was concluded that CLS used with the treatment group during school 

instruction helped those students perform significantly better than those in the control group 

(Yasin, Rasool & Azim, 2021). Thus, it can be said that activities that involve working 

cooperatively strongly help students to enhance their learning process interactively and 

innovatively. 



 

 
 

Regarding implementing CLS to improve EFL students’ speaking skills, a study 

which took place in Erbil-Iraq demonstrated that they have a huge impact on enhancing 

learners’ oral communication (Altun & Sabah, 2020). Altun and Sabah (2020) conducted 

research to determine the effects of cooperative learning strategies based on multiple 

intelligences on developing EFL learners’ speaking skills. The researchers implemented pre- 

and post-intervention tests to evaluate the scores. The population under study was forty-eight 

freshmen students from the foundation year in the Faculty of Education at Tishk International 

University, Erbil, KRG-Iraq (Altun & Sabah, 2020). It is important to state that the 

participants took part in the experimental study over 15 academic weeks during the spring 

semester of the 2018–2019 school year.  

Respectively, the main results obtained from the investigation were that the 

experimental group, the one who learned by using CLS, developed their speaking skills over 

the 15-week language teaching period. Moreover, by the end of the study, the participants in 

the experimental group were more motivated to deepen their knowledge of the English 

language (Altun & Sabah, 2020). Like this, Altun and Sabah (2020) concluded that CLS “has 

a highly significant effect on improving learner’s communication skills... Therefore, it helps 

language teaching teachers to create a comfortable and enjoyable classroom environment for 

learners to enhance their verbal communication skills” (p. 168). In this sense, it could be 

noticed that cooperative learning strategies not only help in the improvement of English 

skills but also reinforce an atmosphere of communication, interaction, as well as confidence 

where learning is entertaining. 

Another research work carried out by Gabriela Avellaneda in 2024 tried to implement 

and establish the effectiveness of cooperative learning strategies to enhance speaking skills 

in a high school in Riobamba. The researcher applied quantitative research along with a 

quasi-experimental design. The population under study was forty-five ninth-grade students 

from Unidad Educativa Yaruquies, who were assigned to two groups of study: the control 

and experimental (CLS implementation) one. After analyzing the data, it was discussed that 

the experimental group obtained better results than the control one in a speaking post-test 

taken after employing CLS (Avellaneda, 2024). Finally, Avellaneda (2024) determined that 

CLS were shown to be effective at Unidad Educativa Yaruquies, marking a successful move 

away from traditional teaching methods. This way, it is quite valuable to leave behind 

traditional strategies and come up with innovative ones, like cooperative ones, which have 

been demonstrated to be successful and agreeable for students.  

After reviewing previous studies and looking for information, the following 

cooperative learning strategies were found to be the most appropriate to include in improving 

students’ speaking skills and oral production in general: 

a. Think Per-Share  

Created by Lyman in 1981, the Think-Pair-Share (TPS) strategy is  an essential part 

of collaborative learning environments. Through a three-phase process, this strategy 

supports individual cognitive processing and group knowledge construction, enabling 



 

 
 

students to participate actively. To promote independent idea generation and preliminary 

conceptualization even before peer influence, the first "Think" phase provides students with 

time to reflect alone on a given question, issue, or prompt. Individual comprehension and 

the activation of prior knowledge are facilitated by this pivotal stage, which prepares the 

way for more meaningful interactions in the future. In the "Pair" phase, which follows the 

individual reflection, students engage in dyadic collaboration, exchanging preliminary ideas 

and insights with a partner. Through this interaction, students express their understanding, 

address any questions, and consider various points of view from their peers.  

Teachers might start by asking a concise and easy-to-understand question or 

discussion starter that is pertinent to the lesson's goals and the teenagers' interests, to apply 

the TPS technique successfully in a speaking class. After the "Think" phase, each student 

has a short time (1-2 minutes) to develop their initial thoughts or answers silently. In the 

"Pair" phase that follows, students are paired off to discuss their ideas with a partner for a 

set amount of time (3-5 minutes), which encourages them to express their ideas clearly and 

hear different perspectives. Finally, the "Share" phase makes it easier to share significant 

findings or group-developed answers with the entire class. It also gives students the chance 

to practice public speaking and participate in more extensive class discussions, which helps 

to develop their communicative competence and individual processing skills in an organized 

way. 

b. Jigsaw Speaking Activity 

A pedagogical adaptation of the original Jigsaw technique (Aronson et al., 1978), the 

Jigsaw Speaking Activity is designed to enhance both oral communication skills and content 

acquisition. This exercise gives each student in a "home group" the task of becoming an 

"expert" in a particular field. Students return to their home groups to share their knowledge 

with their peers after completing individual preparation and participating in group 

discussions within "expert groups" (groups of students focused on the same subtopic). This 

dynamic fosters significant advances in oral fluency and communication competence, which 

requires clear articulation, active listening, and the ability to answer questions. Every 

student's feedback is important to the home group's overall understanding of the topic, which 

encourages thoughtful preparation and effective oral presentations.  

Incorporating the Jigsaw Speaking Activity into a speaking class requires dividing 

the main topic into easy subtopics, ensuring that each one complements the curriculum and 

encourages oral production. Students in "home groups" might first be given specific 

subtopics to research and prepare for on their own. Subsequently, the formation of "expert 

groups," where students with the same subtopic collaborate to increase their understanding 

and plan their oral presentations, is crucial. Upon returning to their home groups, each 

"expert" then orally shares their knowledge, requiring clear articulation and practical 

communication skills to convey information to their peers, thus creating an interdependent 

learning environment focused on both content mastery and speaking proficiency. 

 



 

 
 

c. Role Play 

Role-playing involves the simulated representation of specific roles or scenarios to 

explore behaviors, attitudes, and interpersonal dynamics (Blatner, 2007). This method of 

experiential learning offers participants a secure setting in which to enhance their 

communication skills, understand diverse perspectives, and explore complex social 

dynamics. People can develop empathy and improve their ability to interact effectively by 

assuming a specific role and acting and speaking naturally within a predetermined context. 

This helps people better understand the variations present in different social or academic 

contexts. 

Teachers could create engaging and relevant role-playing scenarios for speaking 

classes that promote genuine communication and the checking of diverse perspectives. 

Students might first be given detailed explanations of the roles, goals, and possible scenarios. 

Therefore, they have time to comprehend the character they have been given and prepare for 

any interactions that may happen. Students should be encouraged to actively represent their 

roles during the play-acting phase, using appropriate tone, clear articulation, and the efficient 

use of signals to convey the intentions and feelings of their characters. Then, they are guided 

to consider their communication strategies, the consequences of their decisions, and the 

knowledge they acquired about the scenario and the perspectives of the other roles during 

the critical post-activity (questioning session), thus fostering both speaking fluency and 

socio-emotional understanding. 

d. Round Robin Speaking  

The Round Robin Speaking technique offers a structured approach to facilitate 

equitable participation and generate a diverse range of initial responses or ideas within group 

settings (Kagan, 1992). This method ensures that all opinions are heard and considered. It is 

characterized by a sequential turn-taking process in which each group member is given a 

specific opportunity to speak on a particular topic or question. This activity reduces the 

possibility of dominant individuals controlling the conversation. It encourages even shy 

participants to share their perspectives by creating a clear order of contribution, which often 

aligns with the participants' actual plans. 

Teachers might introduce clear prompts or questions that encourage concise and 

focused answers to develop the Robin Round Speaking activity in class effectively. The 

activity's structure could include establishing a clear order for student participation and 

ensuring that each student has a turn speaking without interruption for a short period (30-60 

seconds). In addition to providing equal speaking opportunities for all students, including 

those who might be less likely to volunteer, this methodical approach fosters active listening 

skills in the audience as they wait for their turn. Teachers can help students improve their 

oral fluency and spontaneous speaking skills in a safe setting by going through the group 

several times with the same or similar prompts. 

 



 

 
 

e. Interview and Report 

The Interview and Report methodology integrates active information gathering 

through structured or semi-structured interviews with the subsequent synthesis and 

dissemination of findings in a report format (Seidman, 2013). This method encourages the 

growth of critical research abilities, which include formulating relevant questions, using 

human subjects in an ethical way, and properly collecting and analyzing qualitative data. 

Comprehensive opinions and direct knowledge from people with relevant information can 

be obtained through interviews, which enhances comprehension of complex events beyond 

easily accessible secondary sources. 

In a speaking class, the Interview and Report technique involves helping students in 

developing interview questions, interviewing peers or other select individuals, and then 

compiling their results into an oral report. In the beginning, the instructor should act as an 

example of good interviewing practices, emphasizing paying attention, accurate questioning, 

and building interaction. After that, students create methods for interviews related to a 

particular subject in pairs or small groups. After the interview stage, students concentrate on 

compiling the data they obtained and creating a short and attracting oral report that they will 

deliver to the class. Through simulating real-world communication situations, this process 

not only improves their speaking and presentation abilities but also strengthens their capacity 

to summarize, evaluate, and synthesize information from oral sources. 

f. Four Corners 

The Four Corners strategy is an active learning technique designed to elicit and 

explore diverse perspectives within a group based on responses to a specific statement or 

question (Himmele & Himmele, 2009). Individuals participate in an initial self-selection 

process that promotes individual stance-taking by placing themselves in one of four 

designated areas, which represent various points of view. Small-group discussions that 

follow in each "corner" provide students with an opportunity to explain their thinking and 

interact with peers who share their points of view, which helps them better comprehend their 

position and the fundamental arguments. 

Teachers might start by asking a controversial statement or question with different 

views represented in each of the four classroom corners to implement the Four Corners 

technique in a speaking class. Once each student has read through their position and moved 

to the corner that supports their initial perspective, conduct brief small-group discussions in 

each corner, encouraging students to explain and defend their position to their peers. After 

that, ask representatives from every corner to present their group's logic to the class, 

requiring active listening and exposing students to a range of opinions. Teenagers can 

practice expressing their opinions, having polite conversations, and enhancing their 

persuasive speaking abilities in an informal environment because of this physical interaction 

and organized discussion 
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g. Travel Talk (Conversation Carousel) 

The Travel Talk, or Conversation Carousel, is a dynamic collaborative learning 

strategy designed to maximize interaction and expose participants to a multitude of 

perspectives on various facets of a central topic (Abrami et al., 2008). This activity involves 

setting up multiple "stations," each with a distinct topic or theme, and having small groups 

of participants focus their conversations on them for a specified time. To promote a varied 

exchange of ideas and insights among participants, groups rotate to a new station after a 

specified amount of time. There, they face a fresh topic and possibly a different shape of 

peers. 

Applying the Travel Talk (Conversation Carousel) in a speaking class, teachers can 

create multiple conversation stations, each featuring a distinct and engaging question or topic 

relevant to the learning objectives. First, the students are split up into smaller groups, each 

of which begins at a different station and spends a certain amount of time having 

concentrated conversations. Groups move to a new station based on a signal, where they are 

met with a different mix of peers and a new question. Students are forced to constantly 

communicate their ideas to a range of audiences, adapt their communication style, and 

actively listen to different points of view on different aspects of the main theme as a result 

of this cyclical movement and interaction. By ensuring clear time management for each 

station and facilitating a concluding whole-class reflection, educators can attach the 

Conversation Carousel to enhance speaking fluency, natural communication, and the ability 

to engage in meaningful dialogue with a variety of talkers.    

 

h. Peer Feedback on Speaking 

Peer feedback on speaking is a formative assessment strategy that engages learners 

in critically evaluating and constructively critiquing their peers' oral presentations or 

communicative performances (Topping, 1998). Students take part into the assessment 

process by providing feedback based on rubrics, which helps them improve their analytical 

abilities and understand effective communication. This mutual process enhances the 

feedback providers' understanding of the examined speaking abilities while also providing 

presenters with valuable insights about their areas of strength and growth from the 

perspective of their audience. 

Creating Peer Evaluations to ensure that students in a speaking class for teenagers 

comprehend the components of effective communication, teachers must first create specific 

and clear criteria or a rubric to evaluate oral presentations or speaking exercises. After 

student presentations, have a structured feedback process in place where teens give their 

peers constructive criticism based on established standards, highlighting both their strengths 

and areas for development. Written feedback forms or supervised oral feedback sessions can 

help with this. Pressure the value of giving precise examples and recommendations as 

opposed to unclear comments. By putting students in the position of evaluator, this method 

not only gives presenters constructive criticism from their audience, but it also develops the 



 

 
 

analytical and critical listening abilities of the people giving the feedback, creating a 

cooperative and encouraging atmosphere for the growth of oral communication proficiency. 

1.3.English language skills 

It is fundamental to people who want to learn a second language, in this case English, 

to understand how to become proficient in it and what is necessary to know to start the 

process. In this way, four basic skills foster communication and interaction in different 

settings. Those are reading, listening, writing, and speaking. Developing those skills is the 

step to acquiring a second or foreign language. Likewise, it is declared that language skills 

are the abilities that allow the expression and interaction of ideas and thoughts effectively. 

They provide organization and meaning to the messages a person tries to share (Indeed 

Editorial Team, 2025). Besides, Clement and Murugavel (2018) point out that adequate 

English goes beyond just forming grammatically correct sentences; it also involves other 

essential communication skills such as presenting ideas clearly, persuading and negotiating 

effectively, and building strong interpersonal relationships.  

Additionally, language skills are often used in combination during communication 

and are closely connected. For instance, listening is a way of receiving information, while 

speaking is a response that allows for interaction, such as asking questions or sharing 

feedback. In the same way, writing is a form of output that reflects what has been read, 

understood, and interpreted, making strong reading skills essential (Indeed Editorial Team, 

2025). In consequence, it is imperative to understand that, based on the four language skills, 

some are receptive, and others are productive English skills.  

1.3.1 Receptive English skills 

As its name suggests, these are the skills where the input is received through sensory 

organs such as sight and hearing. For example, attending a lecture or flicking through a 

newspaper. The receptive English skills are listening and reading. 

a. Listening  

Listening is considered a receptive skill since it is the ability to accurately receive, 

interpret, and respond to spoken messages. It includes not only the ability to hear the words, 

but also reinforces the comprehension of the meaning, emotions, and intentions of the 

messages. Like this, successful listening is a key part of communication as it helps to build 

understanding, avoid misunderstandings, and engage in meaningful interactions. Likewise, 

listening “is not a single skill. It includes many different components and is a complex 

process involving an interaction between listeners, speakers and spoken texts” (Hue, 2019, 

p. 269). Therefore, involving students in interactive activities where they can promote 

listening as well as speaking is a good way to develop these skills. 

b. Reading  

Similarly to listening, reading is a receptive skill where the input comes from printed 

or digital texts, where the students receive and interpret it based on what they read. Reading 

is the ability to understand, evaluate, and infer meaning from written materials. It includes 



 

 
 

word recognition, comprehension of sentences and paragraphs, and assessment of the overall 

meaning or purpose of a work. High reading skills are essential for critical thinking and 

effective communication. Banditvilai (2020) states that effective readers are actively 

engaged with the text and aware of the strategies they implement to make sense of what they 

are reading. Teachers can support students in enhancing their reading comprehension by 

introducing and guiding them through various reading techniques. 

1.3.2 Productive English skills 

Different from the receptive skills, here the person needs to develop them in a way 

that they can create input to be shared. For instance, giving a speech or sending an e-mail. 

The productive English skills are writing and speaking. 

a. Writing  

Writing is a highly complex mental process that requires the writer to manage 

multiple elements at once. Having strong writing abilities can increase a student's likelihood 

of success. As a fundamental aspect of language, effective writing is essential for students to 

meet both academic and career-related goals (Sri & Rao, 2018). When learning and 

developing writing skills, the student must focus on different aspects of being proficient in 

that skill. Those are purpose, approach, tone, and extension, among others. Likewise, there 

are different kinds of texts depending on the formality, such as essays, e-mails, reports, 

articles, and others. Consequently, teachers should provide steps to achieve the different 

texts’ purposes and where to implement each. 

b. Speaking  

Speaking is the ability to express thoughts, ideas, and emotions verbally clearly and 

effectively. It involves the use of appropriate vocabulary, pronunciation, stress, grammar, 

and fluency to communicate with others. It is considered to be the most used skill as it is 

seen in everyday interaction, academic discussions, and professional settings. It is also 

employed with listening skills, as both are necessary in oral communication. Additionally, 

Pradnyandari (2021) emphasizes that the primary goal of learning English is to employ it 

efficiently as a means of communication, especially when interacting with people from other 

countries. Accordingly, speaking could be the skill that teachers should develop the most in 

their students since it is the one they will be using most of the time when learning the English 

language. 

1.3.3 English language competences in Ecuador 

Currently, the English language has gained a lot of relevance in Ecuador, where every 

school has it as a subject. Students starting at the primary level to the baccalaureate receive 

English classes to reach the B1 English level by the end of high school. Soto, Intriago, Vargas 

and Cajamarca ( 2017) point out that 

EFL has existed (under different labels) in the curricular framework of primary 

schools in Ecuador for almost two decades. Since 2000 up to 2013, two agreements 

allowed for its delivery as an elective subject first and then as a complementary 



 

 
 

activity, which permitted some schools, teachers and students to benefit from it. Of 

course, the quality, extent and depth of the program depended on factors such as the 

will of the principal and availability of resources and teachers. Regardless of this 

reality, some primary schools did offered EFL to their children. (p. 243) 

This contextualization provides an overview of the implementation of English 

language as a subject in the different schools around the country in the early years. As a 

result, language education has increased its priority in Ecuador schools from those years to 

what can be found nowadays. 

Respectively, English as a Foreign Language (EFL) became a mandatory subject in 

all public primary schools in Ecuador starting in September 2016 for the Sierra and Amazon 

regions, and in 2017 for the coastal areas (Soto, Intriago, Vargas & Cajamarca, 2017). Since 

then, a method used around the world to evaluate language proficiency has been placed in 

the EFL Ecuadorian curriculum to establish the level students must reach at specific school 

years. The Common European Framework of Reference (CEFR) is that method. According 

to the CEFR, some levels show what a person can do by using the English language. Those 

levels are A1 (beginner), A2 (elementary), B1 (intermediate), B2 (upper-intermediate), C1 

(advanced), and C2 (proficient).  

The English levels corresponding to the EFL Ecuadorian curriculum are based on the 

Common European Framework of Reference for Languages. Subsequently, Ecuadorian 

students must reach specific levels from basic to intermediate user (A1 to B1) at the end of 

certain school years. That is presented in the figure below.   

Figure 1 

English Language Proficiency Levels in Ecuador: Branching Approach 

Note: Ministerio de Educación del Ecuador (2019) 

The figure above presents the levels of English proficiency in Ecuador according to 

the school year. Learners are expected to reach those levels by the end of the academic 

period. The levels are three, which are pre-basic user (Pre A1), basic user (A1, A2), and 

independent user (B1) in accordance with the CEFR. Likewise, it can be observed that some 

categories are established by the Ministerio de Educación (MINEDUC). As presented in the 



 

 
 

figure, sophomore students will obtain an English level of B1.1, which means that they are 

in the category of independent users. British Council (2025) indicates that B1 learners can 

understand and communicate effectively in familiar situations, both in writing and speaking, 

and manage everyday interactions and travel-related tasks in the language. 

1.4.Speaking skills  

Nowadays, effective communication is essential for success across all areas of life, 

and language serves as the primary tool for connecting and interacting with people 

worldwide (Rao, Parupalli, 2019). Speaking is an essential part of learning a language and 

is also required for everyday communication. They allow people to express their thoughts, 

ideas, and feelings clearly, making them necessary in academic, professional, and personal 

contexts. 

Language learners feel more confident when they communicate with confidence or 

fluency, particularly in social settings, group conversations, and public speaking. 

Furthermore, speaking plays a critical role in forming and maintaining relationships, 

facilitating collaboration, and enhancing interpersonal and emotional intelligence. 

1.4.1 Elements of speaking skills  

Respectively, speaking has aspects that help produce precise oral messages and 

participate actively in oral expressions, avoiding misunderstandings. 

a. Pronunciation 

One of the important goals of languages is to allow effective communication among 

individuals, therefore, the focus must be on producing good pronunciation to let others 

understand what we want to transmit, whether opinions, statements, or responses. 

Pronunciation is the way words are articulated when spoken. Mastering pronunciation 

enables people to pronounce English words accurately, which, indeed, fosters their 

confidence when speaking the language. Besides, it involves producing the sounds clearly 

and correctly so that the intended message is appropriately delivered and understood 

(Prashant, 2018). Accordingly, students have to develop and foster good pronunciation, 

taking into account aspects such as rhythm, stress, and accent, among others. Thus, they will 

feel confident and want to keep improving their speaking. 

b. Grammar and vocabulary 

Similarly to pronunciation, grammar and vocabulary play an indispensable role in 

conveying ideas. On the one hand, grammar is “a science of rules that governs the order of 

sentences, phrases, and words to show some meaning. By knowing the grammar, our abilities 

are improved in using an effective style to train expressions in speaking and writing” 

(Kusumawardani & Mardiyani, 2018, p. 725). On the other hand, vocabulary is established 

as the range of words in a language that a person or group comprehends. It is divided into 

active, the words usually used in daily communication, and passive vocabulary, words that 

are recognized by an individual but rarely used in regular conversations (Nordquist, 2019). 



 

 
 

c. Fluency 

While pronunciation focuses on how the words are said orally, fluency deals with the 

efficacy when producing well-structured sentences without hesitation. Fluency, which 

includes many components such as complex sentence construction, a broad vocabulary, and 

effective communication, is often regarded as a comprehensive indicator of language skills. 

It typically refers to the ability to express thoughts clearly and smoothly, with minimal 

pauses or interruptions (Yenkimaleki, Heuven & Hosseini, 2023). In this sense, a good way 

to display aptitude when speaking is to deliver a continuous message that makes sense to 

those who receive it.  

d. Accuracy 

Accuracy in speaking refers to the correct and proper implementation of words, 

phrases, and sentences. It is illustrated by four major features; among them, precision, 

authenticity, symmetry, and cohesion. These terms are closely associated with accuracy since 

they demonstrate the speaker’s level of language expertise (Chamorro, 2024). Transmitting 

an accurate message reduces the risk of misunderstanding or confusion. Moreover, it 

highlights the person’s confidence and credibility as the messages appear more 

knowledgeable and trustworthy 

e. Intonation 

Finally, intonation is the rise and fall of the voice when speaking. It is a key feature 

of spoken language that conveys meaning, emotion, and attitude beyond the words 

themselves. “Intonation functions to express whether a speaker is ready and willing to 

relinquish the floor, to signal that a response is desired, unnecessary, or unwanted, and to 

differentiate normal information flow from contrastive or 21 expressive intentions” (Chun 

et al., 1988, p. 81). There are some key aspects of intonation, such as tone patterns, meaning, 

and emotion, and types of intonation: rising, falling, rise-fall, or fall-rise intonation. Those 

aspects serve to identify how intonation makes our speech more valuable and expressive.   

1.4.2 Importance of speaking in EFL students  

English has opened opportunities for communicating worldwide. To do so, spoken 

transmission is what has gained the main role. Therefore, improving speaking abilities is 

especially important to meet the objectives of current social, academic, and professional 

contexts. Similarly, it appears to be the primary focus for individuals and learners of English 

as a foreign language. As reflected by Ganiyevna and Muhsin (2019), individuals must 

receive focused and purposeful training in speaking to ensure effective communication 

within any system. The ability to speak confidently has special advantages, such as a strong 

sense of satisfaction and connection with others when expressing ideas verbally, even though 

mastery of all four skills (speaking, listening, reading, and writing) is necessary to become 

an effective communicator.  

As for speaking for EFL students, it is a crucial skill for English learners, helping 

them improve job opportunities, boost confidence, succeed in interviews and presentations, 



 

 
 

and build strong social and communication skills. Through regular practice in EFL 

classrooms, learners can develop fluency and effectively express themselves in various real-

life situations (Akhter, 2021). Furthermore, Sudarmo (2021) says that speaking “allows us 

to build relationships, influence decision making and drive change. The ability to get ahead 

in business and life itself is almost impossible without communication skills” (p. 115). Like 

this, EFL teachers should improve their students’ speaking skills concerning daily life 

contexts to be prepared for the different environments in which oral communication takes 

place, as they have fewer chances to practice out of class compared to ESL students. 

1.4.3 Teaching English Speaking to teenagers  

In teaching English, the opportunities to promote oral communication among 

teenagers are slightly higher than children, as they can encourage themselves to speak and 

use the language, whether in or out of the classroom. Besides, the chances of being involved 

in spoken practice increase the likelihood of peer-correction, where they learn cooperatively. 

Peer-correction boosts the sense of being in a comfortable environment where mistakes 

function as learning tools, as proved in a study conducted by Luna, Narváez and Alvarado 

(2022). The researchers applied qualitative research to analyze the usefulness of peer-

correction to improve teenage students’ speaking skills. The participants were eight students 

between 11 to 15 years old from a public middle school in Mexico (Luna López et al., 2022). 

The findings obtained by Luna, Narváez and Alvarado (2022) were significantly 

positive regarding peer-correction towards speaking. On the one hand, it enables students to 

feel comfortable and encouraged to express their ideas without the fear of being criticized 

by others for making mistakes. On the other hand, teenage learners enjoy working with their 

peers since they trust in their classmates’ corrections, nevertheless, they ensure their answers 

with the teacher (Mexico Luna, Narváez and Alvarado, 2022). As a result, teaching speaking 

to teenagers ends up as an easy process to carry out with the aid of the learners. The same 

happens with cooperative learning strategies as students stimulate each other to reach the 

goal of the lessons. 

1.4.4 Factors that affect oral production in teenagers  

Although many teachers try to implement interactive activities during English 

classes, they struggle with serious inconveniences that hinder the process of developing good 

spoken communication. Regarding the opinion of Riadil (2020), several factors can 

discourage students from engaging in speaking activities during lessons. Firstly, one major 

issue is the overcrowded classrooms, often with 30 to 35 students or more, which sometimes 

makes active participation difficult. Secondly, many students avoid speaking to hide their 

mistakes or weaknesses, fearing embarrassment or ridicule from their peers, leading to a lack 

of confidence. Lastly, some teachers tend to prioritize grammar instruction over developing 

productive language skills such as speaking and writing. Accordingly, teachers must turn 

those challenges into opportunities for learning by applying different strategies, like 

cooperative ones, which foster an environment of confidence and interaction as something 

groundbreaking.   



 

 
 

In a study, Normawati, Nugrahaeni, Hadi and Fiki (2023) applied a descriptive 

research design to teenagers by retrieving data from the participants’ spoken production and 

a questionnaire on the following question: “What are the difficulties faced by EFL learners 

in speaking English?”. The researchers’ findings revealed that three main factors affect 

developing English-speaking skills: differences in grammar between their native language 

and English, difficulties with English pronunciation, and struggles with understanding and 

retaining new vocabulary (Normawati, Nugrahaeni, Hadi & Fiki, 2023). So, it can be seen 

that the elements of speaking negatively affect the development of good oral production 

when they are not well-understood and rehearsed. 

 

 

 

  



 

 
 

CHAPTER II: METHODOLOGY  

2.1.Description of the study area 

The research work took place at Unidad Educativa Fiscomisional “Nuestra Señora 

de Fátima” in Ibarra, located on C. García Moreno and Juan de Salinas streets. This Catholic 

institution provides education at three levels: primary, secondary, and high school.  The 

institution prioritizes English language learning by offering English classes to students from 

the initial basic level until the last year of high school. 

2.2.Type of research 

This investigation used a mixed research approach. Tashakkori  (2007) argues that 

this method may be defined as “research in which the investigator collects and analyses data, 

integrates the findings, and draws inferences using both qualitative and quantitative 

approaches or methods in a single study” (p.3). To ensure the validity and reliability of the 

results, this research employed a mixed approach to balance qualitative and quantitative data. 

These two approaches are highly complementary, as the use of qualitative data can explain 

quantitative results and vice versa. 

Additionally, this study used descriptive and narrative research methods. On the one 

hand, “Descriptive research is defined as a research method that describes the characteristics 

of the population or phenomenon that is being studied” (Manjunatha. N, 2021). Descriptive 

research is appropriate for the study since it allows the researcher to describe the major 

characteristics of the sophomore students. On the other hand, “Narrative is a research 

strategy that emphasizes stories or narratives as a means of understanding human experience,  

acquiring a thorough understanding of a subject,  and disseminating information with an 

audience” (Luthfiandana Rio, 2024, p. 29). The narrative research strategy is accurate for 

the research work because of the personal information the teachers provided.  

2.3.Methods 

This research work used deductive and inductive reasoning to build an accurate path 

to conduct the data collection instruments and to analyze the results that were obtained from 

them. On the one hand, it is considered a deductive method because the global data was 

taken and analyzed so that the final product was specific, leaving as evidence the most 

relevant concepts of this research work. On the other hand, the inductive approach involves 

working with data from the participants' experiences, that conducted by the analyst. Mixing 

them up provides an extensive path to manage the information and achieve the specific 

objectives of the investigation. “The deductive and inductive approaches provide a 

comprehensive approach in analysing qualitative data. The process involves immersing 

oneself in the data reading and digesting in order to make sense of the whole set of data and 

to understand what is going on” (Azungah Theophilus, 2018, p. 3). 

 



 

 
 

2.4.Techniques and research instruments  

This investigation used an interview and a survey as data collection techniques since 

these techniques are within the established focus of this research work and were suitable for 

achieving its objectives. These techniques allowed the collection of data quantitatively and 

qualitatively, as long as their application was appropriate. 

The data collection instruments used are a questionnaire with closed-ended questions 

corresponding to the survey technique and a semi-structured interview corresponding to the 

interview technique. While the questionnaire collected, in percentage, the answers about the 

problem of this research work in the students at Fatima High School. Conversely, the 

interview applied to the English teachers to identify their knowledge about cooperative 

learning strategies in the classroom. These instruments were adequate for this type of 

investigation and followed the methods previously chosen.  

2.5.Research questions 

• What cooperative learning strategies are useful for speaking skills in EFL students? 

• How could Cooperative learning strategies improve speaking skills in sophomore 

students?  

2.6.Population 

The participants in this research represented one hundred percent of the population 

under study. No statistical calculations are required for this population because the number 

of students was not over one hundred people and consists of seventy-five second-year 

students: forty-five male and thirty female, with a B1.1 level of language based on the 

Ecuadorian Curriculum. The students are divided into three different parallels. Besides, there 

are two English teachers for the different levels of education (basic education, upper basic 

education, and high school). Therefore, the total number of participants for this research 

work was sixty-seven people, which helped to collect important and useful data for 

subsequent analysis.  

2.7.Procedure and data analysis 

In this research work, the beginning was the recollection of theoretical foundations 

about Cooperative Learning Strategies and Speaking Skills to establish a base to build 

instruments for collecting data from the participants. This data was collected among 

sophomore students and English teachers at Fatima High School using a mixed approach 

that includes two research techniques: interview and survey. The data was analyzed 

quantitatively and qualitatively to present a discussion about Cooperative Learning 

Strategies and their relation to the enhancement of Speaking Skills in sophomore students. 

For the quantitative analysis, the dynamic tool was Google Forms because of the type of 

graphics and tables that this program can make with data. Finally, the qualitative information 

was analyzed in Word, because of its nature, it means that no numerical analysis was 

required.  



 

 
 

CHAPTER III: RESULTS AND DISCUSSION  

2.1.Interview with the English teachers 

Questions 

1. How long have you been teaching English as a subject at Nuestra Señora de 

Fátima High School? 

 

Teacher A: Well, I have taught English for 30 years, and I had the opportunity to 

work at Fátima High School teaching English. 

Teacher B: I have been teaching English at Nuestra Señora de Fátima for 29 years. 

 

Analysis: Both teachers have over two decades of experience teaching English, and 

they have both built their careers at the same educational institution since the 

beginning. This could demonstrate the experience and knowledge that English 

teachers at Fátima High School possess. The idea is that experience, gained over 

time, enhances the knowledge, skills, and productivity of workers (Rice, 2010). 

The results of these answers expose the direct relationship between teaching 

experience and the use of traditional strategies, as well as the curiosity to explore 

new ones. About teachers with curiosity: “who like teaching, and who feel confident 

about their teaching abilities are, indeed, highly effective in the classroom; these 

teachers also appear to be the most receptive to the implementation of new 

instructional practices” (Guskey, 1988). Based on Guskey’s research, it can be 

concluded that years of experience could play an important role when it comes to 

incorporating new practices, if the teachers have the characteristic of predisposition. 

 

 

2. According to MINEDUC, Sophomore Students in Ecuador must reach a B1.1 

level of English based on the Common European Framework of Reference. That 

said, what level do you consider the 2nd BGU students to be at this moment? 

Argue your answer. 

 

Teacher A: We have different types of students with different levels and situations. 

Kids who are a bit more prepared and kids who have a slightly lower academic level. 

This is due to different factors, but I would consider that the second year of high 

school course has almost two levels, we could say it could be A2 and B1. 

Teacher B: Well, according to all these parameters you have mentioned, it would be 

ideal for the students to develop that level, but they must be at an A1 level. 

 

Analysis:  

According to teacher A, the students range from level A2 to B1, as the idea is 

presented that each student is different. On the other hand, teacher B concludes that 

the ideal would be to reach the standard required by MINEDUC; however, from their 

point of view, the students are at the A1 level. 



 

 
 

Both teachers provide different responses; however, they intersect at the common 

point that the students have not yet reached the level required by MINEDUC. In 

conclusion, the students have not yet been able to reach the level that the current 

curriculum outlines, and this may be directly related to various external factors. The 

indicators on external factors find (a) the teacher has a significant role to expand 

learning difficulties especially on the use of teaching method and media (Wulandari 

et al., 2020). 

 

3. Based on your experience, what do you consider to be the challenges your 

students face when speaking English? 

 

Teacher A: Well, the challenges are primarily, well, facing a new language, right? 

It's that fear of making mistakes, of saying they won't understand me, they'll laugh at 

me. So, these are situations that come and take over the students' minds, the 

embarrassment of being in front of an audience, and knowing that they might not be 

saying a phrase or a comment in the appropriate, correct way. So, another thing is a 

bit about pronunciation, also about hearing in class that American English and British 

English are combined, so with the contrast to our language, it will always be 

something new for them, something novel, and with that, it sometimes leads to 

confusion for them as well. 

Teacher B: I think it's because of the limited time, as I repeat, it's because of the 

time, they have little time in the classrooms, it's barely three hours or sometimes 

those three hours are not met at the scheduled time, so that's a limitation for them not 

being able to develop more of what some might be interested in, like, and want to 

learn. 

 

Analysis: Both teachers conclude that students face several challenges when it comes 

to producing the language. Teacher A suggests several factors, such as the fear of 

making mistakes, the embarrassment of speaking in front of other students, 

pronunciation, and even facing something new. Teacher B states that, from his point 

of view, the biggest challenge is the time students must learn the language within 

class hours. 

It can be seen that each teacher's point of view differs based on the context they are 

exposed to, as the challenges each one sees in their students are different and may be 

linked to other external factors. Each teacher speaks from their experience and 

presents challenges based on the evidence they collect in their classes day by day. 

 

4. Likewise, what challenges do you face when developing your students' oral 

production skills? 

 

Teacher A: God, my challenges primarily involve setting a goal for my students at 

the end of the lesson, after completing the planned activities, so that they understand, 

comprehend, apply, and start producing. Therefore, I always try to organize my class 



 

 
 

on whatever topic in the best possible way, always putting myself in my students' 

position, always motivating my students to read a little, whether it's a couple of lines 

or a small paragraph, so that they produce in both written and oral forms in the best 

possible way. So, at the end of that, I expect my students to produce both orally and 

in writing the entire process taught in the class. 

Teacher B: Well, I have, I want to reach the students, that's my concern, or 

sometimes my discouragement, right? When I want to speak and they understand 

little, then it is a limitation for the teacher. They feel a bit frustrated because they also 

have that eagerness, that desperation, and that need to know what is being said, so it 

is a challenge for me. My challenge is that they, even if it's just a little, speak, little 

by little, but understand. 

 

Analysis: Teacher A states that their biggest challenges are getting their students to 

understand the language and produce it orally or in writing by the end of the class. 

On the other hand, teacher B suggests that their biggest challenge is feeling that their 

students understand what is said during the classes and that they produce the 

language orally, even if it's in a small amount. 

The teachers have a very important common challenge, and it is related to the oral 

production of the students. It could be said that teachers are constantly striving to 

achieve a common goal, which is the oral production of their students. There are 

other challenges that teachers face; however, the common challenge is the biggest 

from their perspective. 

 

5. What methods or strategies do you use to create an ideal environment for 

developing oral production in your students? 

 

Teacher A: Well, in that sense, I try to use the vocabulary in different contexts, and 

I try, as much as possible, at least once a month, to have them listen to some video, 

some movie, some song, because this will allow the kids to have the opportunity to 

be exposed to the language. So, by having the opportunity to listen to videos and 

songs, they will also hear the pronunciation. I also always implement dynamics, 

games, and roleplays. 

Teacher B: Because it is important to me, I start with the prayer. So, it's important 

that they already know, they pronounce their prayer, they make their prayer in 

English, then I use songs, the songs according to the theme I am going to work on in 

the class, and they start singing the song, understanding the song. And then feedback 

on the class that I have given to introduce the topic, and to continue. I make the class 

participate and use different methods every day, even with puppets, flashcards, with 

whatever I have. 

 

Analysis: To create an ideal environment where students feel comfortable, teachers 

employ different strategies. Teacher A suggests that the use of new vocabulary, 

exposure to videos or songs in English, creates the opportunity to approach oral 



 

 
 

production, even improving their pronunciation. On the other hand, teacher B 

explains that using repetition strategies, such as praying at the beginning of each 

class, allows students to become familiar with the language. 

Both teachers agree on the use of songs as a method of language immersion, as they 

believe this generates interest among the students. It could be a part of the 

audiolingual method, for example. According to Kao: “As discussed above, music 

inspires language, and language makes music come alive. Use of music as the 

learning material sustains the inspiration to learn the language” (Kao & Oxford, 

2014). 

 

6. What activities do you use to encourage oral production in your students? For 

example, class discussion forums, exhibition stands on topics of interest, or role-

playing games. 

 

Teacher A: Yes, yes, it should also be noted that usually, it involves taking real-life 

topics. I always do it like a brainstorming session, kind of like discussion forums. 

Teacher B: Well, I usually use songs more. I like songs that are super catchy, that 

grab their attention, that they can easily listen to, and quickly get into. 

 

Analysis: Regarding specific activities, as previously mentioned, the teachers 

employ different activities. Teacher A maintains that discussion or debate forums are 

the most recurrent activities in their classes. While Teacher B sticks to using music 

related to the current class topic and of an eye-catching nature, this captures the 

student's attention. 

The activities employed by the teachers highlight their interest in exposing their 

students to the English language, and the underlying goal seems to be the use of the 

language for everyday and daily life situations. In conclusion, the activities that 

teachers employ may be designed for contexts beyond the academic. 

 

7. Have you heard about Cooperative Learning Strategies? Have you heard about 

Cooperative Learning Strategies? If so, which of them could be a potential tool 

to improve the oral communication skills of sophomore students? Why? 

 

Teacher A: Yes, I have had this opportunity with cooperative presentation as a 

pedagogical methodology that allows the interaction of our students in our classes, 

taking into account first their individual participation, which is super important, but 

if they do it in pairs, in small groups, they contribute to being able to develop and 

share experiences when they need to talk or address a specific topic that they can 

develop. 

Teacher B: Well, yes, I have heard. I have even employed that, because when you 

group the kids, sometimes in pairs or sometimes in little groups of three or four, they 

are present, they are curious, right? They ask each other short questions so that they 

can develop, for example, self-introductions, likes, and hobbies. 



 

 
 

 

Analysis: Regarding their knowledge of CLS, both teachers state that they recognize 

the concept and are familiar with the strategies the interviewer is asking about. 

Teacher A expresses that they have had the opportunity to closely understand these 

strategies and recognize the importance of employing them in the classroom. For his 

part, teacher B states that he is familiar with the concept being presented and shares 

an example of how these strategies can work in a class. 

The common point between both teachers is evident in their knowledge of 

Cooperative Learning Strategies and the emphasis that can be seen regarding their 

importance for learning the English language within the academic and educational 

context. 

 

8. Would you be willing to use a didactic guide based on Cooperative Learning 

Strategies as a support tool in your classes to improve your students' oral 

production? Argue your answer. 

 

Teacher A: Absolutely yes, because I think these guides would help us a lot to 

develop in a better way, especially the skill of speaking, communication, which is 

sometimes a shortcoming in institutions. 

Teacher B: Of course, I would love it, because these are new strategies, and there 

are many here, right? Many methods, many techniques that can be combined, that 

can be used within the class so that the class improves, so that the students' oral 

production gets better. 

 

Analysis: Both teacher A and teacher B maintain and express their willingness to use 

a teaching guide for educators based on the CLS mentioned above. Both teachers 

agree on the importance of these strategies when applying them in class and 

recognize the potential they can have. 

The teachers are aware of the pedagogical value that CLS possess and maintain that 

these would bring benefits to the students who are exposed to them. Although the 

present findings demonstrate the effectiveness of cooperative learning for students’ 

resource management and cognitive - metacognitive strategies (Tran et al., 2019). 

  



 

 
 

2.2.Surveys for sophomore students  

Figure 2 

Question 1 

Note: Researcher elaboration 

Analysis: This graph indicates the level of interest of the surveyed students regarding 

the subject of English, with options to rate their interest as low, medium, and high. Most of  

the students who responded to the survey rated their interest in the subject of English as 

medium, and the minority of the students chose to rate their level of interest as low. 

The majority of students consider themselves to be moderately interested in the 

subject of English. On the other hand, around a third of the population expresses a high 

interest in the subject. On the other hand, a small section of the evaluated population 

expresses a low interest. This means that almost the entire population shows a positive level 

of interest in the subject of English. It can be said that if the teacher wishes to implement 

new strategies, the acceptance by the students could be high or successful, because the 

majority of the surveyed population has a positive tendency towards the language as part of 

their academic development. 

 



 

 
 

Figure 3 

Question 2 

Note: Researcher elaboration 

Analysis: This graph indicates the type of classroom activities that the surveyed 

students prefer, with options being: individual activities, pair activities, and small group 

activities. 

The population responded in a very close manner; however, the majority chose pair 

and small group activities, leaving at the other end the minority of students, with one-third 

of the population, who expressed their preference for individual activities. Thus, this may 

positively suggest that the implementation of group activities would be highly successful 

among the students who participated in the survey. 

Figure 4 

Question 3 

Note: Researcher elaboration 



 

 
 

Analysis: The graph above indicates the population's preference for the duration 

ranges of oral production activities in class. The options range from 5 minutes to 20 minutes. 

Despite having similar results, a slight preference for shorter activities can be noted. 

However, the majority of the population, with just over two-thirds of the sample, lean 

towards activities of a longer duration. This contrast allows us to assume that oral production 

activities used in class, regardless of their duration, could have a positive or successful 

impact on the academic development of the respondents in the subject of English. 

Figure 5  

Question 4 

Note: Researcher elaboration 

 

Analysis: This graph indicates the factors that negatively affect the oral development 

of students in the subject of English, specifically during class periods, with options to choose 

from: fear of making a mistake, lack of vocabulary, lack of self-confidence, tense 

environment, or shyness. The majority of the population chose the option of fear of making 

mistakes, while the minority opted for the option of shyness. 

The population is divided among each of the responses. One-fifth of the population 

expresses that the negative factor affecting their oral production is the lack of vocabulary in 

the English language. On the other hand, just under a fifth of the population attributes their 

response to a lack of self-confidence. One-tenth of the population, being the minority group, 

chose shyness as the factor that affects their verbal development in the language. And, 

finally, just over a tenth of the population responded that a tense environment is the factor 

that negatively affects their oral performance in the subject. With these interpretations, we 

can assume that most of the factors chosen by the surveyed population may be directly 

related to intrinsic elements of the students, which could improve with the implementation 

of activities that confront them with these factors.  



 

 
 

Figure 6  

Question 5 

Note: Researcher elaboration 

 

Analysis: This chart indicates which activities are carried out in English class more 

regularly. The options among which they could choose are: poetry, singing songs, 

conversations, debates, and presentations. The majority of the population agreed that the 

activity most frequently carried out during English classes is singing songs, while the activity 

least performed is poetry, receiving no votes at all. 

The majority of the population, almost entirely, chose two of the responses. The first, 

with more than two-thirds of the voters, leans towards the option of singing songs, and in 

addition to this, almost a quarter of the participants chose conversations as the activities most 

frequently carried out for oral production during English classes. On the other hand, the 

smallest portion of the population chose the options debates and presentations. And to 

conclude the options presented, no voter chose the poetry option. In conclusion, it can be 

assumed that the activities carried out most frequently in class could be directly related to a 

possible positive impact if similar strategies are employed, since the students are in tune with 

these activities that they frequently engage in during English class. 

  



 

 
 

Figure 7 

Question 6 survey 

Note: Researcher elaboration 

 

Analysis: This graph indicates the direct frequency with which the previously 

mentioned activities are carried out during English classes. Providing several options to 

respond, which are: always, occasionally, and rarely. More than half of the population 

expressed that these activities are carried out with moderate frequency. And the minority 

indicated that these same activities are carried out with a low frequency. 

The perception of the majority of the population tends to express a medium-high 

frequency regarding the activities used in English class to promote the development of 

communicative and oral production skills in students. On the other hand, only one-tenth of 

the population perceives the frequency as low. That said, it can be assumed that 

implementing new activities with the same focus on enhancing students' communicative and 

verbal development could yield successful results, given that students already have an 

established habit of working on this English language skill with quite a high frequency. 



 

 
 

Figure 8  

Question 7 

Note: Researcher elaboration 

 

Analysis: This graph indicates the preferred choice that the surveyed students made 

regarding which new strategies they would like to have when working on oral and 

communicative production during their English classes. The given options are: Jigsaw, 

Think-peer-share, Role Play, Round Robin, Four corners, Travel talk, Interview and Report 

and Peer Feedback. Despite the multiple options available to choose from, the majority of 

the population leaned towards the Role Play strategy. And the minority stated that they prefer 

Interview and Report. 

The majority leaned towards specific activities. A third of the surveyed population 

chose Role Play. Another third of the population chose Jigsaw and Think-Pair-Share. A tenth 

of the population leaned towards Round Robin and approximately a fifth of the population 

decided to choose Travel Talk and Four Corners. Lastly, the minority of the population chose 

Interview and Report or Peer Feedback. That said, we can assume that the strategies that lead 

in majority votes are the most suitable to be applied in an English class to develop and 

enhance students' communicative and oral production skills, since they are choosing freely 

which activities they prefer to participate in within their academic development in the 

English language. 

2.3. General discussion 

The results of the interviews reveal that English teachers at Nuestra Señora de Fátima 

High School have extensive experience in language teaching, with over two decades of 

service at the same High School. This experience suggests a deep understanding of the 

educational context and the individuality of the students, which, as Rice (2010) points out, 

tends to enhance the knowledge and skills of professionals. Despite this incredible 



 

 
 

experience, a significant problem is found: the English proficiency of sophomore students is 

still below the Common European Framework of Reference (CEFR) B1.1 standard set by 

the Ministerio de Educación (MINEDUC). Given the diversity of the classroom, Teacher B 

believes that the most common level is A1, whereas Teacher A sees a range of levels between 

A2 and B1. Since oral production is one of the four basic language skills and its development 

is necessary for successful second language communication, this shortcoming is crucial. 

The difficulties that students encounter when speaking the language are complex and 

correspond with the elements that the literature identifies as oral production inhibitors. 

Teacher A draws attention to the "embarrassment of speaking in public," the "fear of making 

mistakes," and pronunciation issues. These results correspond with the affective factors—

such as anxiety, fear of being laughed at, and lack of confidence—that are discussed in the 

theoretical framework. These factors may avoid language production even in a state of 

grammatical and lexical knowledge. According to the student survey, the biggest thing that 

hinders their ability to communicate in English is the "fear of making a mistake" (35.4%). 

Another important factor (18.5%) is "lack of self-confidence," which emphasizes the 

necessity of establishing a safe and supportive atmosphere for learning. However, Teacher 

B highlights the "limitation of class time" as the primary obstacle. This observation is 

relevant because fluency and accuracy are two essential elements of successful oral 

production that can be limited by a lack of oral practice time. The challenge of making sure 

that students not only comprehend the language but also produce it through speech is one 

that both teachers face, despite these differences in how they view specific challenges. This 

main goal emphasizes how important oral production is to the curriculum and daily 

instruction. 

Teachers use plenty of strategies to encourage oral production. Teacher A exposes 

students to the language and helps them pronounce words correctly by using role-playing 

games, videos, songs, and different situations. Conversely, Teacher B incorporates phrases 

in English, songs, and resources such as flashcards and puppets. The coincidence in the use 

of songs by both teachers is a strong point, supported by Kao and Oxford (2014), who assert 

that music inspires language and that its use as learning material sustains motivation. The 

Communicative Approach (CLT), which aims to use language in a genuine and meaningful 

way rather than just the retention of rules, is in line with these practices. The particular 

activities used, that include forums for discussion and brainstorming by Teacher A and catchy 

songs by Teacher B, demonstrate a practical use of the language and an interest in situations 

in everyday life. It is notable that singing songs (72.3%) and having conversations (24.6%) 

are the most common classroom activities, according to the student survey. This suggests 

that students are engaged with these exercises and that there is a foundation for applying 

related strategies that take advantage of these patterns of conduct. 

The surveys' findings about the preferences of the students support the possibility of 

using collaborative approaches. 30.8% of students have a high interest in English, while 

many (61.5%) have a medium interest, suggesting a favorable attitude toward new methods. 

Furthermore, the majority of students choose activities in pairs (29.2%) and small groups 



 

 
 

(36.9%), indicating that they are effective in putting group activities into practice. This desire 

is related to the CLS concepts, which emphasize the importance of group contact for 

learning. The significance of incorporating these approaches is further supported by the 

students' apparent preference for tasks such as "Role Play" (33.8%) and others, including 

"Jigsaw" and "Think-Pair-Share," which are important elements of CLS. "Role Play," for 

example, allows students to practice the language in fake situations, reducing the pressure 

and fear of making mistakes in a real context, and developing fluency and self-confidence. 

The knowledge and willingness of the teachers towards Cooperative Learning 

Strategies are a fundamental finding. Both teachers recognize the concept of CLS and have 

employed these strategies. Teacher A emphasizes the importance of "our students' 

interaction" in pairs or small groups to "develop and share experiences." Teacher B 

corroborates their familiarity and the use of these strategies to encourage interaction and the 

practice of short questions among students. This common point in their knowledge and the 

importance they attribute to CLS for learning English is a pillar for the proposal. This 

teacher’s disposition is based on the proven benefits of CLS, as described in the theoretical 

framework. CLSs promote positive interdependence, face-to-face interaction, individual 

accountability, the development of interpersonal skills, and group processing. By applying 

CLS, students work together towards a common goal, which reduces anxiety, increases 

motivation, and improves self-confidence, crucial factors for overcoming the "fear of 

making mistakes" and the "lack of self-confidence" identified in the student survey. 

Moreover, CLTs facilitate oral practice in a supportive environment, contributing to the 

development of fluency and accuracy. The literature also supports the effectiveness of 

cooperative learning for resource management and students' cognitive-metacognitive 

strategies (Tran et al., 2019). 

The implementation of a didactic guide based on Cooperative Learning Strategies is 

presented not only as a support tool for teachers but also as a comprehensive solution that 

capitalizes on teaching experience, addresses student preferences, and tackles the factors that 

inhibit oral production. By fostering an interactive, supportive, and shared-responsibility 

learning environment, it is expected that students will overcome their affective barriers, 

improve their linguistic skills, and reach a level of oral competence closer to the standards 

required by MINEDUC. This proposal not only aims to improve a linguistic skill but also to 

empower students to become more confident and competent communicators in English.  



 

 
 

CHAPTER IV: PROPOSAL 

 

 

  



 

 
 

  



 

 
 

  



 

 
 

  



 

 
 

  



 

 
 



 

 
 



 

 
 



 

 
 



 

 
 



 

 
 



 

 
 



 

 
 

 

 

 



 

 
 

  



 

 
 

CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS  

5.1.Conclusions  

MINEDUC proposed a B1.1 level for spoken English competence for sophomore 

students, which was found to be below what was expected of students at Nuestra Señora de 

Fátima High School. Through interviews, teachers' evaluations of levels between A1 and 

A2-B1 were disclosed, showing the potential for development. The primary challenges to 

oral production among students have been identified as their fear of making mistakes, 

embarrassment, pronunciation difficulties, and insufficient practice time in the classroom. 

These findings are consistent with the literature review, which describes anxiety and a lack 

of confidence as significant barriers to language learning. Likewise, the challenges faced by 

teachers in achieving effective oral production were recognized, highlighting the difficulty 

students have in understanding, applying, and generating language orally. 

The convergence of the obtained results (identification of needs, challenges, teacher 

acceptance, and student preference, along with the theoretical support of CLS) concludes 

that the implementation of Cooperative Learning Strategies represents an effective and 

contextualized solution to improve oral production skills in sophomore students. It is 

projected that the use of these strategies, possibly through the proposed guide, will facilitate 

a more dynamic, interactive, and less anxiety-inducing learning environment, boosting 

students' confidence and communicative competence in English. 

The research reaffirms the theoretical justification for designing a didactic guide 

based on CLT. The theoretical framework confirmed that cooperative learning (e.g., Think-

Pair-Share, Jigsaw Speaking Activity) promotes interaction, reduces anxiety, and increases 

motivation, crucial elements for overcoming the challenges identified in oral production. 

The significance and potential success of a didactic proposal focused on cooperative work 

is reinforced by the student survey results, which demonstrated a positive interest in English 

and a clear preference for pair or small group activities. An environment that is beneficial to 

its implementation is created by the students' acceptance of this kind of dynamic.. 

5.2.Recommendations 

It would be beneficial to provide training courses and practical sessions centered on 

the efficient implementation of diverse cooperative learning techniques, even though the 

teachers showed an understanding of CLS. This will guarantee that educators hold the 

pedagogical resources required to optimize the advantages of these approaches and deal with 

specific challenges associated with oral production. Encourage English teachers to form 

communities of practice so they can share successes, challenges, and experiences in 

implementing CLS into practice. 

It is recommended that a methodical monitoring and assessment system be put in 

place to monitor the development of students’ speaking abilities. This could involve using 

assessment rubrics for oral presentations, recording class activities on audio or video, and 

conducting surveys on students' opinions frequently. Conduct medium- and long-term 



 

 
 

follow-up studies to assess the sustained impact of CLS on the development of students' 

fluency, accuracy, and confidence in speaking English. 

Consider the creation of additional didactic materials and technological resources 

that complement the CLS guide, focusing on activities that directly address the fear of 

making mistakes, embarrassment, and pronunciation issues, using CLS as the 

methodological axis.  
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ANNEXES 

Annex 1: Research instruments  

 

 

  



 

 
 

  



 

 
 

 

  



 

 
 

Annex 2: Request for validation of instruments 

  



 

 
 

  



 

 
 

Annex 3: Validation of instruments 

 

 

  



 

 
 

  



 

 
 



 

 
 

  



 

 
 

Annex 4: Request for application of the instruments  

 

  



 

 
 

Annex 5: Request for socialization of the final proposal 
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