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RESUMEN

Este proyecto de investigacion se desarroll6 con el objetivo principal de motivar la
comprension lectora mediante el uso de cuentos tradicionales entre los alumnos de séptimo
grado de la Unidad Educativa “Jacinto Collahuazo”, ubicada en la ciudad de Otavalo,
provincia de Imbabura. El objetivo general de este proyecto era utilizar los cuentos
tradicionales, en particular los mitos y leyendas locales mas conocidos, como recurso y como
estrategia motivacional para ensefiar y fortalecer la misma. Esta investigacion se baso en un
enfoque mixto que utilizd6 métodos cuantitativos y cualitativos. Se utilizaron dos
instrumentos especificos: una encuesta y entrevista. La encuesta se dirigio a los beneficiarios
directos, los alumnos de septimo grado de la institucion, y las entrevistas se dirigieron a los
profesores de inglés con el fin de recopilar informacion relevante y su punto de vista para
identificar los recursos utilizados por los profesores para cubrir la comprension lectora en
los alumnos de este nivel. A traves del andlisis de estos, se identifico una presencia limitada
de recursos asociados con la cultura en el aula, lo que ha dificultado el desarrollo adecuado
de la comprension lectora en inglés. Como resultado, se cre6 una guia didactica basada en
cuentos tradicionales, con varias actividades atractivas y educativas destinadas a motivar la
comprension lectora para el nivel Al, asi como el vocabulario, la gramatica y la creatividad,
lo que permitird a los alumnos mantenerse en contacto con la cultura y asi adquirir el inglés
de una manera divertida.

Palabras clave: cuentos tradicionales, comprension lectora, actividades atractivas, recurso
educativo, estrategia motivacional.
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ABSTRACT

This research project was implemented with the main objective of motivating reading
comprehension through the use of traditional tales among seventh-grade students at Unidad
Educativa “Jacinto Collahuazo”, located in the city of Otavalo, province of Imbabura. The
overall aim of this project was to use traditional tales, particularly well-known local myths
and legends, as a resource and motivational strategy to teach and strengthen reading
comprehension. This research was based on a mixed approach using quantitative and
qualitative methods. Two specific instruments were used: a survey and an interview. The
survey was directed at the direct beneficiaries, the seventh-grade students of the institution,
and the interviews were directed at the English teachers in order to gather relevant
information and their point of view to identify the resources used by teachers to cover
reading comprehension in students at this level. Through the analysis of these, a limited
presence of resources associated with culture in the classroom was identified, which has
made it difficult to properly implement reading comprehension in English. As a result, a
teaching guide based on traditional tales was created, with several engaging and educational
activities designed to motivate reading comprehension for level Al, as well as vocabulary,
grammar, and creativity, which will enable students to keep in touch with culture and thus
acquire English in a fun way.

Keywords: traditional tales, reading comprehension, engaging activities, educational
resources, motivational strategies.
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INTRODUCTION

In the present day, it is well known to society at large that English is the most widely
spoken language in the world, serving as a source of communication in many parts of the
world. Thus, a general aspect is that within English there are receptive and productive skills
that must be learned by students. Hence, reading comprehension is a fundamental receptive
sub-skill of reading, which enables students to perform an in-depth analysis of a specific text
effectively. Nevertheless, this poses a particular challenge for many students as they do not
find a motivating strategy to apply it. However, to solve this problem, traditional tales should
be used and incorporated into the acquisition of new knowledge. Since, traditional tales are
rich in cultural heritage, moral lessons, and lived experiences. Furthermore, they possess a
diversity of elements such as themes and local symbolism that give rise to repetitive patterns
that facilitate their understanding and internalization in a meaningful way.

This research project presents traditional tales as a motivating and useful tool for the
improvement of reading comprehension in a second language such as English among
Seventh-Grade students at Jacinto Collahuazo School. By implementing these traditional
stories, we seek to promote a more interesting and efficient reading experience with local
texts, which leads to improved reading comprehension in English of the students in
consideration. It analyzes how these traditional stories not only improve reading
comprehension but also lead to the acquisition of new vocabulary, reading fluency, and the
development of critical thinking by inferring the text effectively.

Background

If we talk about English language learning within the education system, some
different patterns and protocols must be followed in each year of the school cycle, including
the mastery of the four basic and main skills that seek the advancement and development of
knowledge.

Therefore, the most relevant skill in the process of teaching and learning a language,
especially in English, is the development of reading skills and its sub-skill, reading
comprehension, since it is through reading thatnew knowledge can be
acquired and vocabulary can be enriched to aid communication.

In this way, Galvez and Del Campo (2023) in their research work entitled
Strengthening Reading Competence in English Using a Reading Comprehension Module,
mention that it is worth mentioning that the English teacher should be trained and make use
of methodological strategies that allow developing the student's reading comprehension, in
order to make effective the learning of the English language in the classroom, through
reading and activities related to it. In other words, this means that the implementation of
strategies as motivational material in the teaching of a second language which in this case is
English, will always have a positive and therefore significant effect on learning.



It is also important to recognize that today's classroom learning is centered on the
needs of the students. Due to this reason, the teacher should consider implementing strategies
that focus on their interests and allow them to develop the sub-skill of the reading skill which
is reading comprehension, in a direct and fun way. So, Cupuerdn-Chico (2024) affirms in
his graduate work entitled Folk tales as a strategy to improve reading skills on seventh-
graders at Unidad Educativa Ibarra that:

Based on the theoretical investigation, folktales help meaningfully for the students;
they allow them to strengthen their reading comprehension through folktales such as
the legends with fictitious characters or events that happened particularly in Ibarra
city also the students must get in touch with the culture of the locality because it is
necessary to conserve and preserve them for future generations. (pp. 125)

This means, in other terms, that traditional tales are a basis as a useful didactic
resource for students to develop the sub-skill of reading, that is reading comprehension since,
through it, students acquire new knowledge about general culture, which helps them grow
as wise individuals within society.

It is true that the texts or modules that are presented as a resource for teaching English
in the educational environment are of utmost importance to be able to give rein to the
curricular planning that teachers carry out, however, it should be considered that it is
necessary to implement other types of resources that allow complementing a good planning
focused on the learner. Hence, according to Recalde-Torres (2022), in her thesis work
entitled, “Traditional Tales as Innovative Didactic Strategies to Improve Junior Students
Reading Skills at 28 de Septiembre High School of Ibarra During the School Period 2020-
20217, she states that, “Traditional tales encourage a wide range of didactic strategies to
develop reading activities within school management” (pp. 102). Put in other words, this
emphasizes once again that traditional tales as an essential material or resource for teaching
a language is important, as children become interested in writing and unconsciously learn
more about the culture and therefore useful vocabulary for the development of other skills
including productive skills speaking, and writing.

In relation to what has been mentioned by the authors, the use of traditional stories
speaks a lot about the effectiveness in the acquisition of the English language, as it helps to
develop the receptive skill that encompasses reading and listening and therefore its sub-skill
which is reading comprehension, in an emotional, attractive, creative, imaginative and
effective way for the student. In addition, this goes beyond the educational field since its
application leads the student as a human being to be autonomous or independent, full of
culture and values which helps to a better integration into society.

The problem of the research

In general terms, English is considered an important language worldwide; in fact, it
has been occupying the first place as the most important language of communication in
education and work. However, Latin America is the region with the lowest levels of English
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proficiency, as there is an arduous shortage and low accessibility of English programs in
public education. In this way, Cochrane (2022) affirms that among the countries with the
lowest level of English proficiency in the Latin American region are Colombia, Venezuela,
Ecuador, and Mexico. In other words, in Latin America there is a clear lack of importance
of learning to master a foreign language, even knowing that it brings opportunities.

On the other hand, it is true that learning English as a foreign language worldwide is
based on four specific skills which are reading and listening as receptive skills and oral
expression and writing as productive skills. Nevertheless, so far reading comprehension as
a receptive skill has been a challenge for students when facing reading lessons, due to the
lack of didactic strategies that teachers present to students when putting reading skills into
practice.

In fact, in Ecuador, there are low statistics on reading habits, due to the lack of
personalized and interesting methods for the improvement of reading. Thus, according to
Ofiate (2021), it states that “Ecuador obtained 684 out of 1,000 in seventh grade, a score
below the regional average of 699 and equal to the performance of six years ago” (par. 2).
According to the above, it is enough to see the figures to interpret the low level of
performance in reading and reading comprehension of Ecuadorians. This means that it
continues to be a problem for years to date. Therefore, it is important to be inclined to use
resources that awaken the interest in reading in students, thus opting to make use of
traditional tales for primary levels in advance.

Due to the aforementioned patterns, the present research project on traditional tales
as a strategy to improve reading comprehension will be conducted on seventh-grade students
at Unidad Educativa “Jacinto Collahuazo” elementary school. This institution is located in
the city of Otavalo. In order to describe the possible causes that affect the teaching-learning
process of the English language. This possible cause may be due to a lack of teaching
resources, as students currently only use the Ministry of Education's Module as a resource
for language learning. For this reason, teachers are limited in making use of other resources
that motivate students to learn English, and therefore students do not take learning English
seriously. Also, students do not understand and analyze short or long readings and lack
knowledge of reading techniques which leads to complications in their reading lessons and
a lack of vocabulary. After the delimitation of the described problem, it was possible to
formulate the following questions:

e How does the use of traditional tales influence English reading comprehension in
seventh-grade students?

e What kind of traditional tales are adequate to develop and improve reading
comprehension skills?

e What kind of strategies should be applied to develop better reading comprehension
in English?



Justification

As we all know, currently English is considered one of the most widely spoken
languages in the world, as it offers countless opportunities in different fields such as
education, work, politics, and so on. Hence, considering it as essential for the educational
area, it is important to learn it since it is also a useful tool that serves as a source of
communication within society. Nevertheless, concerning the problem described above, it has
been seen that the development of one of the basic skills of English, reading proficiency, has
been a challenge for seventh-grade students, due to the fact that there are not enough
strategies for teachers to carry them out with students. As a recommendation, Albdour (2015)
mentions that it is imperative that seventh-grade teachers receive courses on modern trends
in English language teaching and learning that lead to the development of reading
comprehension. In other words, teachers should be exposed to continuing education with
updated training on current or new strategies for teaching a second language, which in this
case is English.

In this regard, taking into account the problem focused on the seventh-grade students
at Unidad Educativa “Jacinto Collahuazo”, this research work is presented as a sample
solution to the main skill of the English language, reading skill, through the use of a
motivating, interesting, and fun strategy to specifically develop the reading comprehension
of the students, by using traditional or classic tales of Imbabura which are of general use in
the Spanish language, which leads the students to associate their mother tongue, Spanish,
with their second language to be acquired, English. The traditional tales that will be used are
four themes of classic tales read in the Spanish language or in the area of language and
literature. The tales that will be presented will be accompanied by reading comprehension
exercises that are intended to be done individually and in groups. This will allow students to
easily associate their mother tongue, Spanish, with the second language to be learned,
English, easily and effectively. Moreover, this motivating strategy is intended to help
students develop not only reading comprehension but also part of their thinking level.

Consequently, as mentioned by Nyoman-Mantra and Gana-Kumara (2018) it is of
vital importance that teachers who teach the English language, use traditional stories as
infallible material within the classroom since these go beyond reading, motivate students
regardless of their age to interested in learning more about the general culture since it leads
them to have a correct attitude and values towards society. This means, that traditional tales
not only are focused on being essential for academic improvement but also help students to
be formed in culture and values, which makes them better human beings in society.

The purpose of this research project is that the seventh grade students at Unidad
Educativa “Jacinto Collahuazo”, elementary school, as direct beneficiaries of this research,
use traditional tales as a motivational strategy to improve reading comprehension, since they
present a high level of reading comprehension problem in the English language, due to the
lack of application of creative didactic strategies and resources. Using this resource, the
students of the institution will be favored in the acquisition of the English language in an
easy and effective way since they will receive specific and regulated activities that will allow



them to develop new reading comprehension strategies, acquire new vocabulary, and receive
cultural knowledge in a conscious and unconscious way.

On the other hand, the next participants favored as indirect beneficiaries are the
parents, teachers, and administrative personnel, because they will be the individuals who
will motivate the seventh-grade students to use the didactic resource, traditional tales, as a
useful methodological strategy for the acquisition of the English language. The use of
traditional tales will also give positive results in communication and interaction between
students, teachers, and other educational and social authorities, creating new experiences
that will be useful for the present and for the future.

Impacts

This project identifies very important impacts, such as educational, emotional, and
social, which play a key role in increasing interest in reading comprehension in a significant
way. Firstly, the educational impact focuses on motivating English reading comprehension
through fun activities that develop students' creativity and reinforce their relationship with
vocabulary. These activities are not only learner-centered but adapted to the learner's
context, which facilitates more effective learning.

Secondly, the emotional impact in creating a positive learning environment, in which
they feel motivated to learn English as a second language. Therefore, it is expected that the
results of the application of traditional tales in the classroom will benefit both students and
teachers, demonstrating a generational and meaningful approach to learning English, without
losing its educational, emotional, or social value.

Objectives

General objective

e Employ traditional tales to Motivate English Reading Comprehension in Seventh-
Grade Students at Jacinto Collahuazo School.

Specific objectives

o Identify the resources used by teachers to cover the English reading comprehension
of seventh-grade students at Jacinto Collahuazo School.

e Design a didactic guide with a compilation of traditional tales of Imbabura to
motivate the English reading comprehension of seventh-grade students at Jacinto
Collahuazo School.

e Promote the use of traditional tales of Imbabura as a resource for teaching English to
seventh graders at Jacinto Collahuazo School.



CHAPTER I: THEORETICAL FRAMEWORK

This part will show the foundations that will support the idea of this investigation
work that traditional tales are a useful strategy and a motivating resource to improve reading
comprehension in seventh-grade students at Unidad Educativa “Jacinto Collahuazo”

The information to be presented will be detailed, based on theories, theses, research,
articles, and ideas focused on traditional tales as a strategy and motivational resource for the
improvement of the sub-skill of reading comprehension. Furthermore, the supporting themes
will generally be based on data from Ecuador and the world. On the other hand, the
importance of traditional tales and their main characteristics will be presented. Also,
traditional tales such as myths and legends of Ecuador will be shown as a strategy, a useful
tool, and the contact it generates with the culture of the country.

1.1.English as a foreign language in Ecuador

As Ecuador is one of the most linguistically and culturally diverse countries in the
world, it is necessary for English to be taught as a culturally relevant L2 or foreign language
to enable people to enter the world of work in a competent manner.

For this reason, the Ministry of Education (2016) emphasizes in its curriculum the
four basic skills of English, such as listening, speaking, reading, and writing for oral and
written communication purposes through specific tasks that arouse interest in learning
English. In other words, the teaching of English as a second language is as important as the
first language since the development of the four basic English skills will lead to effective
communication at home and abroad. Moreover, the implementation of the use of
motivational resources and strategies will make foreign language learners interested in
learning English effectively.

1.2.The four modern skills of English as a foreign language

The curriculum of the Ministry of Education of Ecuador emphasizes English as a
foreign language which should cover four main competencies of effective communication
such as listening, speaking, reading, and writing. These are competencies that must be
developed before, during, and after the teaching-learning process of the English language in
the oral and written communication of the students of the country. Therefore, each of them
will be described below.



1.2.1. Listening

It is the first main EFL skill that focuses on a skill that plays a role in communicating
in the English language.

This skill, rather than paying attention, is based on how to receive information.
Alzubi (2024) states that the skill of listening helps to avoid making mistakes in
communication. However, EFL faces constant challenges due to the materials commonly
used by teachers, so it is necessary to implement E-learning that provokes autonomous
learning and self-improvement. In other words, the author states that the ability to listen is
not only about developing it but also how to develop it through technological tools that
improve listening.

1.2.2. Speaking

It is the second skill that also plays an important role in communication. So, this skill
helps communication to occur clearly, so the speaker of a foreign language must cover the
areas of fluency, without pauses; and accuracy, pronunciation, grammar, and vocabulary
(Colle 2022). Therefore, if dealing with this skill as a foreign language one must know what,
why, and how an idea is being said.

1.2.3. Writing

Writing, being a proficient skill, must be developed with care. Kaplan (2024)
mentions that writing is employed inside and outside the academic and work environment
and, consequently, it is considered not only as a physical act of writing but as a critical
process put in writing and implemented in an effective and concise manner. In other words,
writing is one of the four skills that must also fulfill the function of directly communicating
the writer's thoughts in writing by following grammatical rules.

1.2.4. Reading

Reading as a skill in English as a foreign language is one of the most important
processes that learners need to develop to understand the symbols to be inferred. Thus, Raza
(2019) claims that:

Academic reading differs from other forms of reading not only in the content of what
is read but also in how we read it and what the author expects the reader to do. It
requires identifying and understanding strings of words fluently. This is a painstaking
process involving comprehension, word recognition, engagement, and fluency. (p.1)

Put another way, academic reading involves reading comprehension as a sub-
competence of English, as it not only comprehends the reading but also connects to prior
knowledge which it converts into new knowledge.



1.3.The five components of reading

The third skill of English as a foreign language is reading. As we know, reading is a
complex process that follows a procedure of skill development. Hence, if the learner adopts
English as a foreign language, the learner has to understand its different components in order
to make it easier to interpret the symbols or messages of a text despite its complexity. For
this reason, the five components such as phonological awareness, phonics, vocabulary,
fluency, and comprehension will be explained below, since they work together at the same
time and make reading a completely satisfactory experience.

1.3.1. Phonological awareness

Phonemic awareness is one of the elements that make reading as something
important. Therefore, Pasalodos (2021) says that phonemic awareness is the way of hearing
sounds or phonemes (small units of the sound of the word) understanding that these can be
used to create words from their base in a spoken form. In other words, this component
consists of recognizing and differentiating the small sound units at the end of a word. So,
when reading aloud, the student must identify each of the spoken sounds correctly.

1.3.2. Phonics

This next component is best worked on when students are children because phonics
refers to the written spelling of the alphabet related to the sound of the alphabet. Thus, Jones
(2011), argues that “Aschildren become more familiar with these spelling/sound
relationships, most of the words in their spoken language become accessible to them when
they see them in print” (p. 1). In this way, this component is concerned with the connection
between sounds and written letters. So that they are pronounced correctly between one word
and another. In addition, if they follow patterns, they will be read and therefore pronounced
correctly.

1.3.3. Vocabulary

This element called vocabulary is a crucial element in reading and consequently in
reading comprehension, as it acts as a determining factor in reading comprehension. In this
way, Sidek and Rahim (2015) in their research study affirm that to succeed in reading
comprehension in English as a second language it is important to develop a lot of vocabulary
as a bibliography of words as there are words with different meanings that will serve to
communicate richly. In other terms, vocabulary is a list of words compiled in the mind of
the learner and consigned by context or textually for a text to be understood or a conversation
to be fluent.



1.3.4. Fluency

This element describes as much importance as the others since it is emphasized in
the oral reading of a competent text in words or sentences.

Thus, Jhuo et al. (2024) state in their research that fluency is crucial for language-
specific reading comprehension. Moreover, the accuracy with which words are recognized
while respecting symbols makes oral reading and communication always successful. In other
words, foreign language learners must develop fluency in reading or speaking, as this
element enables them not only to succeed in learning a language but also to be fluent in their
own language.

1.3.5. Comprehension

This research is based on reading comprehension, which alludes to the fact that
comprehension is also an essential element in the development of text analysis that should
be developed as early as possible, at an early age and even more so when it is a second
language, as in this case, English in school students, since it is a partially complex process
to carry out.

For this reason, it is important to understand that reading comprehension is a process
since it is nothing more than understanding the symbols, words, or sentences of what is being
read. Likewise, this component is related to other components, such as vocabulary, and the
student's a priori knowledge. These factors play an important role in reading, since if the
learner is reading a text in another foreign language, the learner must necessarily know a
priori the topic of the text and have a broad vocabulary related to it, as this will facilitate the
understanding of the meaning or message of the text read (Forsia, et al. 2022). That is why
it is said that all components play a valuable role in reading because they work perfectly
together.

1.4.Common European Framework of Reference for Languages

English as a foreign language is one of the languages that follow an international
standard at the level of educational institutions or outside of them. Therefore, the Common
European Framework of Reference for Languages (CEFR) is used to describe and define the
level of English by scale that a student of English as a foreign language should have.

Because of this, Kassim and Hashim (2023) state that the Common European
Framework is the one that carries fixed patterns within English as a foreign language and
the curriculum. These patterns encompass six levels to be achieved, ranging from Al, the
basic level, to C2 Proficiency, the exceptional level. These are further divided into three
levels such as basic user, independent, and proficient. Consequently, level A1, which covers



basic users of the language, is the one that stands out the most, as it is the level that foreign
language learners should have, being able to understand and maintain a basic conversation,
with common vocabulary, phrases, and short expressions. In other terms, the CEFR is a
universal standard already implemented in the language of competence, so the learner of
English as a second language must comply with the parameters that bring the Al level as
this is at the point of adoption of the language.

1.4.1. English proficiency level of seventh-grade students according to the Common
European Framework of Reference for Languages in Ecuador

Ecuador is one of the countries that use the CERF as a standardizer or evaluator of
English proficiency as a second language in the different grades of primary, secondary, and
college education. Therefore, De la Cruz-Fernandez et al. (2021) state that the language
proficiency that students should have by the end of seventh grade should be at Level Al or
higher. So, seventh-grade students should reach Level Al, which includes basic command
of communication and simple interaction with their environment. Since they are expected
to reach Level A2 by the time they reach high school.

Moreover, the authors mention that the Common European Framework of Reference
for Languages has several testing systems for students, ranging from IELTS, for basic levels,
to PET, for advanced levels which lead to the assessment of the four basic skills of the
English language, which have to be passed over time.

All these standards enunciated by CERF must be considered by both teachers, who
are the influencers, and students, who are the generation moving forward so that they can
become competent people in and out of society.

1.5.Reading comprehension

Reading comprehension is a continuous process that occurs through the interaction
of a text with prior knowledge, utilizing various resources and strategies that encourage the
learner to achieve optimal performance.

According to Taimal-Chandi (2022), reading comprehension is the ability to
understand the text itself, recognize the vocabulary and ideas of the author of the text,
analyze, reflect, and subjectively express the information received. In other terms, the author
means that reading comprehension is the way of understanding the words of a text written
by an author, evaluating his thoughts, and discussing them.

Furthermore, Butterfuss et al. (2020) state that reading comprehension encompasses
three important elements such as the reader, the text, and the task about the text that has to
do with a previous and specific context. That is, it is about predicting what is read with what
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is real and obtaining new or additional information, which must be related to the social
context.

1.5.1. The importance of reading comprehension

Reading comprehension is the sub-skill of reading that not only focuses on
understanding the meaning of symbols, letters, or sentences written in a text but is about
understanding and internalizing information in an entertaining and motivating way.
Therefore, this leads to the use of resources that motivate students to improve the problem
they usually present in this area called reading comprehension.

According to Dorothy (2021), reading comprehension is essential both in the
academic area and in life in general since it is not only about recognizing words but also
about finding the meaning of the message, which makes the reader not only informed but
also entertained. Thus, giving way to reading strategies. In other words, reading
comprehension acts as a useful sub-skill both for the educational area and for life since life
is full of informative texts with different meanings that will only be understood if there is
comprehension of what has been read.

1.6.Essential reading comprehension skills

Reading comprehension is one of the most difficult sub-skills to perform since it is
an interconnected process that has to do with the reader, the ideas, and the way of interpreting
them. Therefore, it is crucial to perform it since childhood to acquire and improve the mother
tongue or second language in this case. Also, it is necessary that students begin to develop
these skills because once done, they can be applied to different types of text without any
problem.

According to MI-Lee (2019), the following skills involving reading comprehension
must be developed and identified individually to lead to understanding what is read
accurately:

1.6.1. Decoding

This is based on the recognition of individual letter sounds and the development of
phonemic awareness at an early age. It also addresses strategies for quickly identifying the
first sound of a word and its syllables within a text. The effectiveness of this method depends
on the learning environment.

1.6.2. Fluency

It involves recognizing the pronunciation differences between certain words, using
the correct tone of voice, and respecting punctuation when reading, which helps the listener
understand the message. Continuous practice is necessary to improve, and this involves
making good use of books or other materials based on the student's level.
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1.6.3. Vocabulary

This is a crucial skill for reading comprehension, as it involves a list of known and
internalized words that are stored in the mind. It is best acquired by reading aloud, inferring
them by context, and relating them to everyday experiences.

1.6.4. Sentence structure and cohesion

It is the way to understand sentence construction and how sentences are connected
to other ideas. This helps students to understand the meaning of short or long texts at an early
age. Clear and explicit instructions are necessary to achieve this.

1.6.5. Reasoning and background knowledge

This skill, like the others, is also one of the keys to reading comprehension since it
is the relationship between what is read and what is known, thus concluding and becoming
familiar with the topic read. To develop it, the student must be exposed to the experience of
everyday life in the world of reading, asking, and answering questions.

1.6.6. Working memory and attention

These are two skills that work together. One consists in retaining information from
what is read and the other of remembering and inferring the meaning of what is read. To
develop them together, it is necessary to look for and take advantage of readings that interest
the student by reading aloud until the student can infer the meaning of the sentences.

1.7.Motivation

This is an essential emotional element in the learning of a second language such as
English. It is here where the teacher intervenes with the materials, resources, and precise
techniques that motivate the student who will be the receiver of them and as a consequence
will demonstrate a predisposition for the acquisition of the language. However, there are
times when this is the problem that students go through, which causes them to abandon
language learning.

In the same way, according to (Andrade-Molina, et al., 2022) teachers who teach a
second language such as English have to implement motivational strategies such as the use
of magazines, images, watching series, listening to music in English that can lead to change
the students' vision about learning English. This means that as long as this factor exists in
the classroom, it will always allow students to show better results in any basic English skill
used inside or outside the classroom.
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Motivation is an important factor in English language learning and teaching, as it is
the starting point of the passion for learning English. Thus, Moneba and Lovitos (2024) state
that motivation is that which helps an individual feel enthusiasm for learning. In addition,
motivation acts as an independent variable that has two indicators the integrative, which is
the student's inclination to learn the second language; and the instrumental which has to do
with the ability to learn the target language to integrate into society. This is essential for both
the teacher and the learner.

1.7.1. Motivation for reading comprehension

The English area requires another factor, such as motivation. In fact, for reading to
develop fully, there must be enough understanding, encouragement or incentive, and a wide
vocabulary incorporated into the student. These factors are often lacking on the part of the
teachers in charge of carrying them out.

According to Kheang et al. (2024) argue that it is necessary to incorporate motivation
into the teaching curriculum to achieve better results in reading comprehension. In addition,
they suggest that the creation of a pleasant learning environment and the use of motivational
materials, techniques, and strategies can reduce students' difficulties in reading
comprehension. They also point out that materials such as stories, comics, magazines, and
newspapers are very effective in learning English as a second language. In other words,
motivation should be a fundamental aspect of school and university education to cultivate
students' enthusiasm for reading and help them better understand the text they read without
hindering their comprehension.

1.8.Types of reading motivation

Two types of motivation stand out in reading: extrinsic motivation, which has to do
with external activity, and intrinsic motivation, which has to do with internal activity. These
are fundamental for teachers to play an incentive role in English language learners. Each of
them has to do with how each learner perceives reading. These are elements that shape
reading as something complementary to itself. Nevertheless, both can lead to the path of
liking or disliking reading.

1.8.1. Extrinsic motivation

In English language learning, some learners are often motivated to read only out of
obligation or to receive a reward or punishment from the teacher.

This type of motivation is called extrinsic motivation which has to do with the
purpose for which the second-language learner reads tales, books, magazines, etc. The
purpose of this type has to do with the behavior regulated by the internal rewards that the
teacher gives the learner for success or failure in reading. That is to say, generating this type
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of motivation will make the learner do it only out of obligation and not for the pleasure of
reading (Ryan & Deci, 2020).

1.8.2. Intrinsic motivation

On the other hand, there are students who present another type of motivation
generated precisely by the simple pleasure or love of reading.

According to (McGeown et al., 2020) this type of motivation is called intrinsic,
which has to do with the passion that students feel for reading different types of texts, without
seeking any reward of external achievement, but for themselves in terms of improving or
acquiring through it the expected of English as a second language. To put it another way,
this type has to do with the pursuit of their own good without satisfying anyone through
reading.

Similarly, according to (Congo-Cervantes, 2020) this aspect is relevant in a second
language such as English since learners as individuals act on their own initiative in class or
in any activity in the area of English. Moreover, this type of motivation has a positive impact
on learners in terms of the persistence of failure in a new language.

1.9.Reading techniques

Reading techniques are skills that make reading productive. There are six different
reading techniques: scanning, skimming, previewing, active reading, speed reading, and
structure-proposition-evaluation. Students should apply these techniques to improve reading
comprehension. Each of them is explained below.

1.9.1. Scanning

It is a very popular technique in reading because of its particularity of speed reading.
It is a useful technique for readers to quickly find specific things such as phone numbers,
statistics, facts, or opinions in a specific and non-detailed way (Weht, 2019). This technique
is one of the fastest ways to locate required information by leaving out the details of the text.
Moreover, it is used in all types of reading whether in the native or target language.

1.9.2. Skimming

In contrast to scanning, skimming is a technique that helps the reader quickly
discover what the text they are reading is about. Thus, Singh (2024) states that this technique
aims to find the general topic of a text just by reading the headings, subheadings,
introduction, and conclusion. In other words, it is a method of rapid but not selective reading,
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since a rapid reading already gives the reader a general idea of what the topic will be about
before going straight into the reading.

1.9.3. Previewing

It is the first quick reading that is done before entering fully into the reading. Cassano
(2020) defines this as a reading technique where readers utilize their prior knowledge before
reading. This approach varies based on the type of text being read, be it fiction or nonfiction,
allowing readers to recognize details and connect them with their prior knowledge and the
text itself. It is a method of speed reading a text that allows the reader to capture the main
ideas and deduce meaning from the surrounding context or their prior knowledge.

1.9.4. Active reading

Active reading is a conscious reading technique. The Open University (2012)
mentions that it is reading something in detail with appropriate strategies such as
underlining, annotating, and reading critically by asking questions and answering them. That
Is to say that it is a useful method for reading comprehension since the reader does it
consciously in a determined time being objective and critical at the same time.

1.9.5. Structure-proposition-evaluation reading

This is an uncommon technique applied in nonfiction books because it is done in a
logical manner. Aucamp (2022) states that this is one of the techniques that highlight how
to identify the structure of a book by observing details such as the titles of each chapter,
applying reasoning, and evaluating the conclusions of the book thus forming own
conclusions. That is to say that, this method is particularly useful for books, as they have a
defined structure that readers can identify and analyze to draw their conclusions.

1.10. Traditional tales

Traditional tales are those experiences or stories that are told from generation to
generation. In addition, sometimes they are those that become myths or legends of a place
or individuals of a community in fantastic and entertaining stories.

As Recalde-Torres (2022) mentions, these are particular stories told orally or
recounted in written form. On many occasions, he says that these stories have a structure of
beginning, middle, and end with mostly fictitious characters and develop a message that
leads the reader to reflect on it. In other words, traditional tales not only allow the reader to
feel motivated to continue reading, but also awaken the imagination every time they read
and receive a message about it.
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In the same way, we must take into consideration that these traditional tales, being a
reading that increases the creative imagination in our brain, is a recreational reading.
According to Torres-Calle (2022) states that these stories are attractive to all kinds of
audiences, and it is the same that predominates in literature because it is related to the
feelings towards the human and the nature where we are. This means, in other words, that
traditional tales are essential to encourage reading in the classroom and therefore should be
implemented in the same, for students to connect with the partially real world of the story.

1.10.1. Importance of traditional tales

Traditional tales play an important role in the learners' target language because, in
addition to being short stories, they provide information on topics of interest to them. When
these tales are told or read to learners, they are easily understood and allow them to engage
their imagination and connect with their own or different cultures meaningfully.

In the same way, Mahanand (2021) states that traditional tales allow us to learn about
the experiences of living situations of a specific place in an interactive way between the tale
and the reader. Likewise, the author mentions that when they are narrated or retold, they
allow for lexical richness, critical awareness of the use of expressions in different cultural
contexts, being subjective, and critical, and the acquisition of knowledge of one own or
another people's culture. This means that traditional tales, although they may seem
insignificant, are crucial when teaching a second language such as English, as they allow the
student or any other reader to connect with the world and one's own environment by
reflecting on the messages transmitted orally or in writing.

Another important point about traditional tales as Akhan (2022) says is that these,
when understood, allow them to face different challenging situations in their life path.
Furthermore, he mentions that when properly told by teachers or other adults, they make a
difference in the interaction between the learner and the tale, as they regulate the imagination
and the feeling of their emotions. Properly told or narrated traditional tales have the potential
to convey several positive elements that can benefit students academically and in their lives
in general.

1.10.2. Main characteristics and benefits of traditional tales

Today, traditional tales are still short stories told by our ancestors to new generations.
They are part of the culture depending on the type. Thus, if this is implemented more in the
classroom it will make students feel more connected to the culture and therefore to the target
language, allowing them to acquire new values and life lessons.

On the other hand, these stories over time have taken on modern adaptations, making
them valuable for teaching English as a second language. Thus, these stories have more
features that benefit the learners such as:
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e Traditional tales are short and quick writings.

e They have an easy structure.

e Show simple characters.

¢ Increases reading comprehension and student engagement.

e Enhances understanding of English as a second language.

e Dialogues are common and appropriate.

e They provide connected vocabulary between the mother tongue and the modern
language.

e They have different plots.

e Provide repetitive vocabulary.

e Present sometimes reflective messages.

e Motivate and engage learners.

e There are several types.

e The traditional tales are easy to remember.

e Adaptations depend on the location.

e Finally, traditional tales allow learners to make comparisons between their culture
and the target language culture (Simon, 2022).

1.11. Traditional tales as motivation in the classroom

Traditional tales are narratives written by different anonymous authors and told by
different people, which makes them interesting and motivating for learners to learn the target
language (English). However, despite the favorable benefits for learners, they are not usually
applied in the classroom due to resource constraints or other reasons.

For this reason, Martinez-Sojos (2024) states that although they are not widely used
in classrooms today, there is hope that today's teachers will use them as motivational
resources for teaching English as a foreign language. Furthermore, he mentions these tales
not only enhance creativity and imagination but also aid in developing skills and
strengthening cultural roots. Therefore, when used in the classroom, these tales are valuable
as they help develop English skills and foster a connection between the students and the
culture. That is why we must be the generation that makes a difference.

1.12. Types of traditional tales

1.12.1. What is a myth?

Myths are those discourses or narratives familiar to the inhabitants of a given place.
According to Frye (2023) mentions that they try to explain natural phenomena by adding
mythological beings such as superheroes, gods, or deities. They are living stories that are
told to current generations. That is to say that these mythologies, being short stories, depend
on the reader who reads or tells them, as this makes them credible or not.
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Another important thing is that myths are part of the culture and tradition of the
ancestors expressed through narratives, which means that the knowledge of the place is not
lost. Moreover, nowadays they are part of the educational field as a means of teaching a first
or second language.

1.12.2. What is a legend?
Legends, like myths, are short stories. However, these two have the difference that

myths do not give credibility and legends are stories that give credibility. That is why
Armstrong and Ruths (2020) state that they are considered folklore as they tell the origin of
different things such as ponds, mountains, and places that portray the authenticity, and moral
values of humans as characters to the audience. In other words, they are also educational
resources to teach interesting local history.

Moreover, it should be taken into account that by highlighting real characters with
real facts, they transmit knowledge about them and values that are taken for granted in those
stories.

1.12.3. What are fairy tales?

Fairy tales are nothing more than magical stories that are transmitted to children at
an early age for a specific purpose. Gorete-Kielb and Méndez-Silva (2023) mention that
these stories are allies when it comes to educating children and young people as they allow
the concrete construction of society. In addition, they are narratives that combine the real
with the imaginary, which leads to the development of critical and imaginative thinking,
creating meaningful learning. In other words, these types of stories are also useful resources
for teachers to use in educational classrooms as they lead to the expected fun and reflection.

1.12.4. What are fables

Fables are short stories that are told to children at home or in class. In addition, they
are intended to provide meaningful learning to children through stories. On the other hand,
the characters in these fables are natural people, objects, and animals that have human
qualities as protagonists and impact the children's consciousness.

According to De Guzman (2024) states that fables are essential factors of culture and
society. In addition, they are addressed to children at early ages to make known and teach
ethical and moral values that allow the individual to grow and form a correct society. In other
words, they are useful for developing reading skills and transmitting life lesson messages.
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1.12.5. Religious tales

Religious stories differ from all types of stories by highlighting deities and sacred
days. Thus, Khudaverdiyeva (2023) states that these tales highlight characters and places,
and even days that are sacred depending on the religion. This means that they are stories
rooted in people's beliefs with scenarios such as heaven and hell represented by a furnace in
which different individuals choose to believe or disbelieve in them. This has no place in
academia as it is rooted in individual religion as such.

1.13. Traditional tales of Imbabura

Imbabura is a province in Zone 1 of Ecuador, incredible and rich in culture. In
addition, Imbabura is one of the places identified as being covered by volcanoes, mountains,
and lagoons. So, they have small stories or traditional tales such as myths and legends that
highlight the origin of the same and the culture of individuals in the province.

According to Holmes-McDowell (2019) affirms that in the province of Imbabura,
there is not only culture but also the sacred that are seen as important variables such as the
mythical narration and stories told by the same ancestors about what deity is worthy of praise
to new generations. These stories vary from the venerable, sad, and happy to the comedic.
This means that they are unique stories that are not fables or fairy tales, but myths or legends
that have impacted from generation to generation.

Therefore, at the educational level, they should be made known to enrich the
understanding of them as something venerable and the connection with their values, roots,
and culture.
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1.14. Traditional tales of Imbabura: myths and legends

Myths and legends are deeply significant in Ecuador, particularly in the province of
Imbabura. The region is home to breathtaking mountains, lakes, and volcanoes, each with
traditional tales that profoundly influence and enrich the cultural understanding of the local
people. In this section, we will explore two of these influential tales.

1.14.1. Myths

Myths are stories that describe fantastical events and creatures. They are prevalent in
the province of Imbabura. According to Villareal (2020), these stories explain the origins of
ancient cultures and feature fantastic characters such as witches, giants, and other mythical
beings. For example, The Giant and the Lagoons is a short story about a giant that roamed
the lakes of Yahuarcocha and San Pablo, as well as the mountain Tayta Imbabura. This story
educates today's youth about the history of Imbabura's most prominent mountains and
lagoons.

1.14.2. Legends

Legends are short stories passed down from ancestors to current generations. In the
province of Imbabura, these myths highlight aspects of the culture, people, and traditions of
the area.

Therefore, Cazco and Restrepo (2020) state that the legends of Imbabura serve as
educational tools that help students learn about the culture of Imbabura and improve their
reading comprehension in an engaging way. For example, the legend El Valle del Chota by
author David Cazco tells the story of two high mountains, Cubilche and Taita Imbabura,
which communicated with each other through the roars of the rocks waking each other up.
This means that this legend conveys a message about the music, dance, and traditions of the
Afro-Ecuadorians of Chota, which is transmitted to students through both a cultural and
linguistic approach by incorporating English language teaching.
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CHAPTER II: METHODOLOGY

This part presents the methodology of this research project. Therefore, this chapter
details the information about the type of research, methods, techniques, and instruments
used, which were mainly focused on finding an answer to the research problem that has to
do with the sub-skill of English reading comprehension in seventh-grade students at Unidad
Educativa “Jacinto Collahuazo” through the use of traditional tales as a motivational
strategy. In addition, this section presents the number of participants obtained and the sample
taken from the population, given the large number of students in five parallel classes. This
is in line with the collection of data from interviews and surveys conducted in the school, as
well as the analysis and discussion of the results obtained.

2.1.Research approach and type of research

2.1.1. Research approach

This research project employed the mixed methods approach, which refers to the
application of quantitative and qualitative approaches that allowed to obtain statistical
answers and specific descriptions of the research problem mentioned above. According to
(Naranjo-Toro et al., 2020), the use of this method enables the researcher to have a wide
vision of the study problem through the results of the instruments used. In addition, it
explains how the use of qualitative and quantitative research guarantees a deep investigation
and the validity of the results obtained.

Thus, according to (Mcleod, 2023), “Quantitative research involves the process of
objectively collecting and analyzing numerical data to describe, predict or control variables
of interest” (p.4). In this sense, this method permitted this research project to find real
numerical data that gave access to approve the hypothesis of the problem.

In contrast to the quantitative method, the qualitative method is very different, as it
is not numerical. Thus, Ugwu and Eze (2023) state that “Qualitative research is concerned
with feelings, ideas, or experiences. Finding insights that can result in testable hypotheses is
the main goal of the data collection which is frequently done in narrative form.” (p. 20).
Considering the quote mentioned by the authors, this method was appropriate for the study
of this project, since it highlights subjective data, such as experiences, behaviors and the
social context of individuals as the object of study.

2.1.2 Type of research

This research project was descriptive and narrative because the instruments
employed were the interview and the survey. Therefore, it is important to mention the
definition of the quantitative-descriptive research design. Thus, Ghanad (2023) states that
the descriptive type of research enables the data to be analyzed in a generic way, without
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altering or controlling the variables. In other words, thanks to this design, graphs were
obtained that directly describe the characteristics of the statistical group of people. Thus, this
study project provided a detailed description of the aspects of the phenomenon studied in a
variable or measurable and uncontrolled way.

On the other hand, Squire et al., (2014) mentions that the narrative type of research
design, besides being used in the area of educational research, helps to unveil solutions to
the problem of a culturally linked research topic. Thus, indicating its main research point of
collecting historical data based on culture. The aim of this research project does not
necessarily seek to establish a rigid solution to the problem already described, but it does
propose a possible solution to be applied in future English classes. Hence, this type of
narrative research provided knowledge of the experiential contributions that the individuals
or object of study made known.

2.2. Methods, techniques, and instruments

2.2.1. Methods

According to Zubaydova (2021), the deductive method is the most commonly used
in research that has hypotheses to be tested. So, it generally goes straight to the point, as it
makes the application of experimentation give way to be proven or disproven. Consequently,
in the present research study, the deductive method was carried out, as it goes from the
general to the specific, from the general description of the problem, and theoretical
framework; to data collection, analysis, discussion, conclusions, and recommendations.
Furthermore, this study applied this method since it tested the theoretical framework and
hypotheses on the use of traditional tales to motivate reading comprehension in the teaching
of English to seventh-grade students.

2.2.2. Techniques

As for the techniques, two techniques were used in this study, the survey and the
interview, since on the one hand the former allowed statistical data to be collected and the
latter descriptive and explanatory data, through different questions. “Survey is a tool that
allows large populations to be assessed with relative ease. Despite a widespread perception
that surveys are easy to conduct, in order to yield meaningful results, a survey needs
extensive planning, time, and effort” (Jones, et al., 2013, p. 5). This helped to determine the
strategies that were used to develop and improve reading comprehension skills in English.

Furthermore, unlike the previous technique, the interview allowed for interviewing
a smaller number of participants who were English teachers and collecting data in an in-
depth and described manner. According to Rutledge and Hogg (2020) states that, the
interview as a technique focuses on the depth of the question presented to an individual in
question, which allows interaction through a conversation between the interviewer as the
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researcher and the interviewees as the researched. In other words, this technique made it
possible for the study to present the information in the analytical and in-depth manner that
was expected.

2.2.3. Instruments

The instrument that was applied was a survey because in this research study
structured questions were asked directly to seventh-grade students, which helped to establish
traditional tales as a motivational resource to be implemented in the classroom to improve
the sub-skill of reading comprehension in English. According to McLeod (2023), he states
that “Questionnaires can effectively measure the behavior, attitudes, preferences, opinions,
and intentions of relatively large subjects more cheaply and quickly than other methods”
(p.1). Therefore, this instrument was very useful for this research study, as it made it possible
to collect quantitative data in a faster and therefore effective way from the specific group.

Thus, this survey was applied to 119 seventh-grade students as a sample of the
population of 173 students of the “Jacinto Collahuazo school of the parallels A, B, C, D,
and E. Moreover, it is worth mentioning that the students were in a testing period. Therefore,
the researcher handed out two surveys, one in Spanish and the other in English, to orient, fill
out quickly, and not take up all the time of the test. The surveys were structured with nine
closed questions about the most frequent problems, activities, types of materials,
pedagogical strategies, and the most effective techniques to improve and develop reading
comprehension. In addition, about applying traditional tales to motivate reading
comprehension in English.

On the other hand, one of the instruments used in this research was also the semi-
structured interview, which provided information and revealed the ideas or criteria of the
respondents. Tegan (2023) points out that semi-structured interviews are those that allow
openly interviewing the individuals (object of study) since the questions should not follow
an order as such, but follow a thematic framework predetermined by the interviewer. This
instrument was very valuable because it made it possible to obtain subjective responses from
the interviewees, which helped to break down the criteria and opinions on the research topic.

Moreover, in this research work, an interview was conducted with two seventh-grade
English teachers, with nine questions ranging from general aspects of English teaching to
specific questions about reading comprehension in English. The interview included an
analysis of the problems detected during the academic year, as well as the pedagogical
strategies, the materials used, and the implementation of traditional tales, such as myths and
legends of Imbabura, to improve reading comprehension in English.

2.3. Research questions

o How does the use of traditional tales influence the reading comprehension skills of
seventh-grade students?
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e What kind of traditional tales are adequate to develop and improve reading
comprehension skills?

e What kind of strategies should be applied to develop better reading comprehension
in English?

2.4. Study site

This study was carried out at Unidad Educativa “Jacinto Collahuazo”, located in zone
1, province of Imbabura, in the canton of Otavalo, parish of Jordan, on Atahualpa Avenue
and Jacinto Collahuazo Street. Its AMIE code is 10D02. It is an urban public school in
Ecuador, belonging to the Highland region. It was founded on February 13, 1969 and is
considered one of the most prestigious in the north of the country. Currently, the institution
has three levels of study: Initial, Basic Education, and High School. Furthermore, it is an on-
site school open for two days, morning and afternoon, in a bilingual intercultural context.

2.5. Population and sample

The study population was composed of seventh-grade students at Unidad Educativa
“Jacinto Collahuazo” School. This population is divided into five parallels (A, B, C, D, and
E), with a total of 173 students, whose average age ranges between 11 and 12 years old. The
type of sample is sampling stratified since a specific number of students was selected from
each parallel. As a result, a sample of 119 seventh graders were selected, with 24 students
per parallel, as well as two authorities, the seventh-grade English teachers. Therefore, when
including the two teachers, the final sample consisted of 121 participants. To calculate all
the above, the following procedure was carried out.

Tabla 1: Number of seventh-grade students

School Level Class Students
7 <A 36
“Jacinto Collahuazo” Seventh-grade 7t «B” 35
School students 7 «c” 35
7t «p” 35
7th «g» 32
Total 173

Note. Own elaboration. This table shows the number of students per parallel.

2.5.1. Sample size calculation

ZZ*N*p*q

n=
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ez*(N—l)+(Z2*p*q)

n = Sample size

Z = Confidence level (1.96 or 95%).

p = Estimated proportion of success (0.5).
q=1-p

e = Marge of error (0.05 for 5%).

NS NEE N NN

Figure 1: Sample size calculation

| (1,96) 2 (173) (0,5) (0,5)
n=

(0,05) 2 (173-1) + (1,96) 2 (0,5) (0,5)

3.84 % (173) (0,5) (0,5)
(0,0025) (172) + (3,84) (0,5) (0,5)

166
(0.43) + (0,96)
_ 166

1.39

n=

n=119.4
n=119R

Note. Own elaboration. Calculation of sample seventh-grade students

2.6. Procedure

The development of this project was based on theoretical foundations related to the
theme of this project, to apply adequate instruments and methods for collecting relevant data,
both from students and English teachers at Unidad Educativa “Jacinto Collahuazo”.

Firstly, surveys and interviews were designed with questions based on the research
objectives, allowing the development of the final proposal focused on motivation and the
difficulties in improving reading comprehension. In addition, the research instruments were
previously reviewed by the author, and the tutor teacher, and subsequently approved and
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validated by an English teacher. Secondly, permission was obtained through an official letter
from the Universidad Técnica del Norte addressed to the director at the institution to get
authorization to carry out the research at the institution.

After this, the researcher visited the institution, where the director accepted the
request and set a specific date for the application of the research instruments. Nevertheless,
the application was later due to the institution's festivities and students' evaluations.
Therefore, the interviews were conducted one day, and the student surveys the following
week.

Before beginning the interviews with the English teachers, the researcher provided a
letter of consent stating the purpose of the interview. The interviews with the two English
teachers lasted ten minutes and had their full cooperation.

Furthermore, the student surveys were successfully administered in a face-to-face
manner. They were administered to 119 students from the five parallel seventh-grade classes,
who made up the sample population. In this case, the researcher did not provide a letter of
consent, since the survey was administered anonymously. The surveys were provided by the
researcher to be completed on time. Moreover, during the process, the researcher acted as a
guide, reading the questions one by one to facilitate the completion of the questionnaire and
to finish it quickly during the evaluation period.

Finally, once the interviews and surveys were applied, the researcher proceeded
with the analysis and tabulation of the data collected, using both methods, qualitative for
the English teacher's interviews and quantitative for the student surveys. Each method was
interpreted respectively, analyzing the teachers' perspectives and the results obtained from
the percentages, represented in pie charts. Additionally, the discussion of this chapter was
carried out, emphasizing the comparison with the theoretical framework and offering
suggestions based on the results obtained.
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CHAPTER III: DATA ANALYSIS AND DISCUSSION

This chapter presents the analysis and discussion of the interview and survey results
applied to seventh-grade teachers and students at Jacinto Collahuazo School. The purpose
of the interview with English teachers who teach seventh-grade students was to gather data
and information about the general difficulties that exist in the classroom with reading
comprehension, and the resources and strategies they use to promote the sub-skill of reading
comprehension in the English language. Likewise, the students were surveyed to obtain
information on the frequent problems they face when developing reading comprehension,
materials, strategies, and techniques they use to develop it in the classroom.

These data and results helped to confirm the development of my guide as a proposal
for this project. Finally, this process was successfully completed one week before the end
of the school period.

3.1.Qualitative interpretation of the results of the interview with English teachers

3.1.1. Results of the teacher interview

Interviews were conducted with two seventh-grade English teachers from the five
parallel grades. The main objective of this interview was to know the problems and
difficulties they have detected during the reading comprehension classes. As well as the
resources and strategies they use to motivate their students' reading comprehension. This
interview included open-ended questions, ranging from general questions about the
participants to specific ones related to the topic of this research project.

Questionnaire
1) How long have you been working as an English teacher?
Analysis of teacher interview 1:

The answers to this question were brief. Thus, the first teacher mentioned, “Well, I
have been working as an English teacher for 11 years.” This means that she started teaching
English in 2014, which reflects considerable experience in the work environment as an
English teacher.

Analysis of teacher interview 2:

Unlike the first teacher, the second teacher says, “Well, I have been teaching for more
than 20 years”. By this, he means that he has more experience in the working world as an
English teacher.
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2) Could you tell me how long have you been working in this institution?
Analysis of teacher interview 1:

The following question allows us to know how long both teachers have been working
at Unidad Educativa “Jacinto Collahuazo” Therefore, the first teacher mentions that “I
arrived at this institution in the year 2021. That is, | have been working for a little more than
three years”. This means that, despite the short time she has been with the institution, she
has a lot of experience in it.

Analysis of teacher interview 2:

On the other hand, the second teacher mentions that “I have been here for 7 years”.
Thus, unlike the first teacher, he already has a better knowledge of the institution and,
therefore, of the English educational environment.

3) Why did you decide to become an English teacher?
Analysis of teacher interview 1:

This question addresses why the teacher decided to become an English teacher. Thus,
the first teacher states that “I have always liked it since | was a child. | was a very good
English student. Later, | developed my ability to master English and | also discovered in
college that I liked to teach what I knew. So, I decided to become an English teacher.” This
response reveals that the teacher has a deep connection to English, as she mentioned that her
love for English began in her childhood, which motivated her interest in teaching the subject.
This led her to develop academically at university, which enhanced her vocation as a teacher.

Analysis of teacher interview 2:

Meanwhile, the second teacher comments that “Actually, my teaching career did not
start as an English teacher. At first, | wanted to be an agricultural engineer. That goal was
achieved. Then | studied administration and when I finished there were no vacancies at the
university. So, | saw another path, which was to learn English, and that's how my interest in
this subject arose.” This response indicates that the teacher initially did not have a personal
relationship with the English area. Nevertheless, over time, he developed an interest in and
appreciation for this area and came to appreciate the field of teaching English as well.

4) In your opinion, do you consider that seventh-grade students have enough
academic resources to reach the Al level established by the Common European
Framework?

Analysis of teacher interview 1:
The next question provides information on whether the English teachers believe their

seventh-grade students have enough academic resources to reach the Al level of English set
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by the Common European Framework. The first teacher mentions that “Unfortunately, in
the public sector, there are not many resources that benefit students to reach that level. For
example, students do not have the technological resources nor the state texts they used to
give that would allow them to take advantage of and develop this level.” This indicates that
both teachers and public-school students require resources with more guidance and strategies
that would allow them to reach the required level.

Analysis of teacher interview 2:

In contrast, the second teacher states that “No, due to the state's educational policy”.
According to the above statement, he states that this is due to the norms and consequently
allocated resources that influence the teaching and learning of the English language.

5) From the following pedagogical strategies, which ones do you use to develop
students’ reading comprehension sub-skill? Choose two and give your reasons.
a) Searching for the main idea
b) Reading and summarizing
c) Reading aloud
d) Use of graphic organizers

Analysis of teacher interview 1:

This question provides information about the pedagogical strategies that the two
seventh-grade teachers use to develop reading comprehension in students. Thus, the first
teacher mentions that “Well, the truth is that the four that you have described to me are used,
reading aloud, the use of graphic organizers, reading and summarizing, and searching for the
main ideas. However, if | had to choose two, it would be reading aloud and reading and
summarizing, as they are fundamental strategies that are used from a young age for the
development of reading comprehension.” Therefore, this indicates that although
theoretically it is argued that the four strategies mentioned are important in reading
comprehension, reading aloud and reading and summarizing are two that they use to make
more effective the subskill of reading comprehension of the students at Unidad Educativa
“Jacinto Collahuazo.”

Analysis of teacher interview 2:

In the same way, the second teacher states that “We fragment the knowledge when
reading aloud since we imagine the characters of the text, and that leads us to make a
summary of what is understood.” Hence, this shows that the two teachers have responses
that affirm that they agree that the two strategies mentioned make what is read not only stay
there but that there is internalization, and consequently comprehension of the texts, through
voice and summary, which makes it useful and applicable in the English language.
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6) During this academic year, what are the reading comprehension problems that you
have detected in seventh-grade students?

Analysis of teacher interview 1:

This question allows us to know what reading comprehension problems teachers
have detected in seventh-grade students. Thus, the first teacher states that “Well, the reading
comprehension problem that occurs in seventh-grade students in both English and Spanish
is that students do not understand what they read because they read in one sitting, without
understanding and without analyzing what they are reading. That is why | think we need to
work more on reading comprehension so that students retain and understand what they are
reading.” Based on this response, it is identified that one of the main difficulties lies in
mechanical reading or reading without information retention. This prevents students from
processing and understanding the content of the text, which in turn affects their analytical
and other English skills, so more work needs to be done on this aspect.

Analysis of teacher interview 2:

On the contrary to the first response, the second teacher mentions that “Generally,
since English is not our mother tongue and also there are no places in our country where the
student can be immersed, they simply do not develop that capacity or that ability.” From
this response, it is evident that reading comprehension is a sub-skill that receives little
attention, as it is perceived as part of a general reading problem. Therefore, this highlights
the importance of implementing new strategies and didactic resources that favor its
development.

7) Inyour opinion, do you consider the Ministry of Education modules are adequate
or a limiting factor for your English classes?

Analysis of teacher interview 1:

This question identifies whether the teachers consider the Ministry of Education
modules are adequate or a limiting factor for their English classes. In this regard, the first
teacher mentions that “Well, in my classes I do work with the English modules and I take
the copies to the students. So, | consider that, instead of being a limiting factor, it is a help
for both the teacher and the student, since it is a practical guide that benefits learning.
However, | would like perhaps the Ministry to give us these modules already printed so that
the student can work from home.” This response evidences that, although the Ministry of
Education modules function as a useful resource for both, teachers and students, they are not
distributed in printed format to each student, but rather teachers must provide copies. Thus,
it highlights the need for the Ministry of Education to ensure that printed materials are
provided to students in a way that facilitates their access and use both in the classroom and
at home.

30



Analysis of teacher interview 2:

On the other hand, in contrast to the first response, the second teacher believes that
the Ministry of Education modules “are not adequate, but a limitation, because they are not
developed by specialized personnel with expertise in the area of English education.” From
this response, it is evident that the teacher considers the modules as a not so useful resource
for teaching English since they are not well structured according to the needs of language
learning. This highlights a difference in the teachers' opinions while one sees the modules as
a useful tool, the other sees them as a limitation. Consequently, each teacher adapts the
English teaching methodology according to what they consider most appropriate for their
group of students.

8) Do you agree that reading traditional tales is useful to motivate reading
comprehension in English while getting in touch with our culture?

Analysis of teacher interview 1:

The following question provides information about whether English teachers agree
that reading traditional tales is useful to motivate reading comprehension in English while
getting in touch with our culture. The first teacher mentions that “Well, since they are
children, young children, they are very interested in stories, poems, rhymes, songs. So,
stories are a good strategy to reach the student. And much more if we talk about culture and
so that they can also improve their English and reading skills.” This response shows that
traditional stories are indeed a useful and effective strategy for seventh graders. Since, in
addition to contributing to the improvement of reading comprehension, they allow students
to keep in touch with their culture, in this case, that of the province of Imbabura, which
supports the theoretical foundations of this research.

Analysis of teacher interview 2:

Similarly, the second teacher also had a similar response to the first. Therefore, he
affirms that “The term in general, when it indicates stories, logically is functional for
children as well as for adults. Therefore, stories will always be a main factor in the culture
of any human being and even more so for learning English”. This response provides evidence
that traditional Imbabura tales are beneficial resources for English language learning and
therefore a motivation for the improvement of the sub-skill of reading comprehension of the
English language.
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9) How do you think the implementation of traditional tales such as myths and
legends of Imbabura would help students to motivate reading comprehension?

Analysis of teacher interview 1:

Finally, the last question allows us to know the opinion of the seventh-grade English
teachers on whether they believe that the implementation of traditional tales such as myths
and legends of Imbabura would help students to motivate reading comprehension. Thus, the
first teacher affirms "Stories, in general, attract students’ attention. So, I believe traditional
stories, like myths and legends, could encourage students to read and learn more not only in
terms of reading but also about our province’s traditions and culture.”

This response supports the idea that incorporating traditional stories can be an
effective tool to enhance reading motivation and comprehension. Moreover, these stories
help preserve native culture while simultaneously fostering English language learning,
maintaining a vital connection between culture and language.

Analysis of teacher interview 2:

In the same way, the second teacher expressed a similar opinion to that of the first
teacher. So, the second teacher states that ‘I really think that this would not only motivate
the improvement of reading comprehension, but it would also contribute to the development
of the values of each student within the learning of English. The child, as well as liking to
fantasize and imagine, likes to dream, and when we give them something they already know,
it generates a greater motivation towards reading and learning in English’. According to this
response, this also confirms that the implementation of traditional stories, such as myths and
legends, is not only valid but necessary. These tales can serve as a motivational resource for
seventh-grade students to become interested in the stories of their province without losing
the connection between the foreign language and their cultural identity.

3.1.2. English Teachers Interview Summary

The results obtained from the interview with English teachers indicate that, although
the seventh-grade students at Unidad Educativa “Jacinto Collahuazo” belonging to an urban
public institution, do not have enough resources to reach level Al, established by the
Common European Framework, teachers implement two key pedagogical strategies to
reinforce their learning, which are useful and good, reading and summarizing and reading
aloud texts. These not only facilitate comprehension and understanding of the content but
also help to improve students' pronunciation and fluency when interacting with the language.
In addition, teachers use the Ministry of Education modules as support and guidance material
to develop other reading comprehension strategies in the classroom. Nevertheless, teachers
agree that traditional stories, when used as didactic material, encourage the imagination of
students and contribute to the preservation of language learning and traditional culture.
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3.2. Quantitative interpretation of students' survey results

3.2.1. Students' survey results

This survey was applied to 119 seventh-grade students as a sample of the population
of 173 students at Unidad Educativa “Jacinto Collahuazo” School. It should be noted that
the students were in the testing period. Therefore, the researcher gave two surveys, one in
Spanish and the other in English, to guide the students. The teacher was a guide always
saying the questions aloud to finish soon and not to take up all the test time.

1) Do you consider the reading comprehension is important when learning English?

Figure 2: Importance of reading comprehension

HYes

No

Elaborated by: Mabeline Cuvi
Analysis:

This pie chart illustrates the information about whether reading comprehension is
important when seventh-grade students at Unidad Educativa “Jacinto Collahuazo” learn
English. Thus, according to the majority, 94% of the sample respondents consider reading
comprehension crucial for learning English. However, a small group of students, with 6%,
do not think it as important. Therefore, a significant number of students consider reading
comprehension to be essential for understanding and learning a text in English.

33



2) How often does your English teacher apply reading comprehension activities?

Figure 3: Frequency of reading comprehension activities applied by English teacher

10% 12%

H Always

M Usually

m Often
Sometimes

B Never

Elaborated by: Mabeline Cuvi
Analysis:

This pie chart shows the results on the frequency of the teachers' application of
reading comprehension activities in the English classroom. Therefore, most of the sample of
students indicate (42%) perceive that the teacher applies these activities occasionally, while
the rest of the students indicate that the teacher does it often or never. This means that,
although reading comprehension activities are implemented in the English classroom, they
are not constantly carried out.

3) Which of the following problems are the most frequent ones you find during
reading comprehension classes?

Figure 4: Frequent problems in reading comprehension classes

M a) | do not understand what |
read because the vocabulary is
too complicated.

® b) | do not understand what |
read because the text is too
long.

m c) The reading topics are not
related to my interests.

d) | do not like reading because
reading in English is boring.

Elaborated by: Mabeline
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Analysis:

This pie chart provides information on the frequent problems of the students have in
reading comprehension classes. The results obtained, show four key percentages. Thus,
almost half of the sample of the mentioned group (40%) say that they do not understand
what they read because the vocabulary is too complicated. While the rest of the students
indicate that the problem is that the text is too long. Finally, a minority of them state that
they do not understand the readings because they do not see topics related to their interests
or they find them boring. Therefore, the problem lies in the fact that the texts they read are
long, do not deal with topics of their interest, and have complicated vocabulary, which makes
them see the reading as difficult to understand.

4) Which of the following types of materials does your teacher use to motivate reading
comprehension in English in class?

Figure 5: The use of materials to motivate English reading comprehension

m a) Ministry of Education
modules

m b) E-books

M c) Magazines
d) Copies of short stories

M e) Short Poems

m f) Worksheets related to the
topics

Elaborated by: Mabeline Cuvi
Analysis:

This pie chart indicates the results of the types of materials used by teachers to
motivate reading comprehension in English classes. According to the data, a significant
proportion (34%) expressed that the most used materials are worksheets related to the topics,
followed by the use of modules from the Ministry of Education with 26%. In addition, the
minority considered stories to occupy 12% of their use. However, a tiny proportion stated
that magazines, short poems, and e-books are the least used in class. This means that teachers
choose to use traditional materials more frequently than creative and digital materials.
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5) Which of the following pedagogical strategies does your English teacher use to
enhance reading comprehension?

Figure 6: Pedagogical strategies for reading comprehension

m a) Searching for the main
idea

M b) Reading and
summarizing

m c) Reading aloud

d) Use of graphic
organizers

Elaborated by: Mabeline Cuvi
Analysis:

This pie chart depicts the results about the pedagogical strategies used by the English
teacher to improve the reading comprehension subskill of seventh-grade students. According
to the results, slightly less than half of the participants mention that reading aloud is what
they perceive the teacher has used the most to improve reading comprehension. Likewise,
followed by 30% of the respondents answered that reading and summarizing is another most
used pedagogical strategy. In contrast, a smaller percentage of students indicated that
strategies such as searching for the main idea and using graphic organizers are the least used.
This means that the first two mentioned strategies are still much more useful than the direct
search for main ideas.
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6) Which of the following reading techniques does your English teacher use to make
reading comprehension more effective?

Figure 7: Effective reading techniques employed by English teacher

M a) Previewing and Predicting
| b) Skimming
M c) Scanning

d) The textual connections

M e) Annotation and Note-
Taking

Elaborated by: Mabeline Cuvi
Analysis:

This pie chart displays the results of the reading techniques used by the teacher to
make the students' reading comprehension more effective. Hence, it is observed that the
majority of the survey participants affirm that the most used technique is annotation and
note-taking, and scanning. On the other hand, a smaller proportion of the sample of students
affirms that the use of textual connections and skimming are the ones that are not used much.
Finally, previewing and predicting was the least mentioned and, therefore, the least used
technique. Thus, although all techniques are present in the classroom, the ones that students
consider most effective for their reading comprehension are annotation and note-taking, and
scanning.

7) Have you ever heard about the traditional tales of Imbabura?

Figure 8: Traditional tales of Imbabura

W Yes

= No
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Analysis:

This pie chart illustrates whether the students at Unidad Educativa “Jacinto
Collahuazo” seventh grade have ever heard about the traditional tales of Imbabura.
According to the results, these demonstrate that the greater part of the sample of students has
heard about the traditional tales of the province of Imbabura. Nevertheless, a considerable
group claims not to have heard of them. This indicates that, although these stories are part
of their culture, they are not completely immersed within their classrooms, so it is suggested
that they be applied more frequently so that their appreciation is strengthened.

8) Do you agree that the implementation of traditional tales such as myths and
legends of Imbabura will improve your reading comprehension?

Figure 9: Application of myths and legends of Imbabura

M 3) Strongly agree
m b) Agree
W c) Disagree

d) Strongly disagree

Elaborated by: Mabeline Cuvi
Analysis:

This pie chart displays the results of whether students agree or disagree that the
application of traditional myths and legends of Imbabura improves their reading
comprehension. According to the results obtained, most of the students surveyed agree and
strongly agree with the application of these myths and legends in their classrooms to improve
their reading comprehension. On the contrary, a part of them disagreed and strongly
disagreed that they should be carried out. Therefore, it is worth analyzing that the majority
agrees that myths and legends, being short texts and therefore from their local culture, may
be used in English classes to improve reading comprehension.
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9) Do you agree that traditional tales allow you to get in touch with our culture while
learning English?

Figure 10: Traditional tales and cultural connection in learning English

M a) Strongly agree
M b)Agree
m c) Disagree

' d) Strongly disagree

Elaborated by: Mabeline Cuvi
Analysis:

The pie chart provides the results on whether or not the students agree that traditional
tales allow them to get in touch with the culture while learning English. Thus, according to
the data, it shows that the majority of the sample of students (69%) agree with it. Moreover,
another high proportion (29%) also completely agree with the statement. However, 2% of
the respondents disagreed. This indicates that the implementation of the traditional tales of
the local province, Imbabura, within the classroom in addition to having contact with the
culture also allows learning vocabulary in the context of the same.
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3.3. Discussion

The findings of this research work, based on the interviews and surveys conducted
in the seventh-grade students at Unidad Educativa “Jacinto Collahuazo”, reveal the reality
of the teaching and learning of the sub-skill of reading comprehension in English. These
results were very useful for the development of the research. The data indicate that both
teachers and students face a significant lack of materials, resources, and strategies for
teaching reading comprehension, which leads to various difficulties in this English sub-skill.
In the case of students, survey results reflect that many have difficulty comprehending texts
due to the complex vocabulary of the content. As for the most effective strategies for reading
comprehension, the students surveyed indicated that taking notes and applying scanning
techniques help them to understand texts better.

On the other hand, interviews with teachers indicate that the modules provided by
the Ministry of Education are lacking, which prevents students from reaching the Al level.
Despite this, teachers try to supplement teaching with additional materials, such as
worksheets, copies of short stories, and pedagogical strategies such as reading aloud and
summarizing texts, to enhance reading comprehension and other language skills.

Finally, based on these findings, it is evidenced that the incorporation of traditional
tales in reading comprehension classes represents an effective didactic strategy to strengthen
this sub-skill. Therefore, their use allows not only to enrich the learning of English but also
to relate to accessible and relevant texts about the province of Imbabura, facilitating a more
meaningful and motivating learning. Thus, it is suggested that educational institutions
implement these traditional tales as a complementary strategy to improve reading
comprehension in English.
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CHAPTER 1V: PROPOSAL

The aim of this chapter is to design a structured didactic guide to motivate reading
comprehension in English in seventh-grade students at Unidad Educativa “Jacinto
Collahuazo” by employing traditional tales of Imbabura as a basis for the development of an
attractive and meaningful learning process.

4.1. Title

Easy English with Myths and Legends of Imbabura

4.2. Introduction

Reading plays a fundamental role in any language-learning process. Nevertheless,
reading in English is one of the most impactful skills as a useful tool to develop productive
and receptive language skills. Reading comprehension more than reading is understanding
the message of a short or long text by acquiring new knowledge and vocabulary focused on
a topic, leading to decoding the meaning of the text. Apart from this, extrinsic motivation in
reading plays a crucial role in students, since when they get interesting and appealing
resources, they feel encouraged to read.

Based on the findings of the survey carried out with the seventh-grade students and
the interviews with the English teachers, it became evident that there are some problems
such as the lack of resources, materials, and strategies for the development of the sub-skill
of reading comprehension, the difficulty in understanding the texts due to the complex
vocabulary of the content, and texts with topics that are not of interest, which prevent
students from reaching the Al level expected by teachers and therefore the Common
European Framework. For that reason, the proposal was designed to foster the use of
traditional tales of Imbabura to encourage and enhance English reading comprehension in
seventh-grade students at Jacinto Collahuazo School.

This proposal is centered on including different engaging activities based on certain
traditional myths and legends of Imbabura so that students become motivated to learn about
local texts in English and keep in touch with the culture while improving their reading
comprehension in English.

4.3. Justification

The justification for this proposal comes from the need to address the difficulties that
seventh-grade students at Jacinto Collahuazo School have in English reading, as they show
a lack of interest in reading due to the limited resources and motivational strategies to
develop reading comprehension. In addition to that, in Ecuador, there is a problem of lack
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of motivation for reading, especially in the city of Otavalo since many of the students do not
like to read because they state that they do not find topics of interest and because of the
complex vocabulary that many of the texts contain, which suggests improving it with
relevance and interesting resources.

Therefore, taking into account the above, the implementation of activities focused on
traditional tales, particularly myths and legends with short texts of Imbabura as a resource,
will encourage motivation for reading comprehension in English leading to knowledge of
the stories of their location that keeps them in touch with the culture and language in English
that will develop reading comprehension and increase their imagination in an effective way.

4.4. Objectives

General Objective

o Create a didactic guide using traditional tales of Imbabura to encourage students
and enhance the English reading comprehension of seventh-grade students at
Jacinto Collahuazo School.

Specific Objectives

e Choose myths and legends of Imbabura to motivate the English reading
comprehension sub-skill in seventh-grade students at Jacinto Collahuazo School.

e Develop different appealing activities based on myths and legends previously
selected to motivate English reading comprehension in seventh-grade students.

e Socialize the proposal of activities developed with the authorities and English
teachers at Unidad Educativa “Jacinto Collahuazo” in order to make it known.
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INTRODUCTION

Reading plays a fundamental role in any language-learning
process. Nevertheless, reading in English is one of the most
impactful skills as a useful tool to develop productive and receptive
language skills. Reading comprehension more than reading is
understanding the message of a short or long text by acquiring
new knowledge and vocabulary focused on a topic, leading to
decoding the meaning of the text. Apart from this, extrinsic
motivation in reading plays a crucial role in students, since when
they get interesting and appealing resources, they feel encouraged
to read.

Based on the findings of the survey carried out with the seventh-
grade students and the interviews with the English teachers, it
became evident that there are some problems such as the lack of
resources, materials, and strategies for the development of the

sub-skill of reading comprehension, the difficulty in understanding
the texts due to the complex vocabulary of the content, and texts

with topics that are not of interest, which prevent students from
reaching the Al level expected by teachers and therefore the
Common European Frameworhk. For that reason, the proposal was
designed to foster the use of traditional tales of Imbabura to
encourage and enhance English reading comprehension in
seventh-grade students at Jacinto Collahuazo school.

This proposal is centered on including different engaging activities
based on certain traditional myths and legends of Imbabura so that
students become motivated to learn about local texts in English
and keep in touch with the culture while improving their reading
comprehension in English. 1



JUSTIFICATION

The justification for this proposal comes from the need to
address the difficulties that seventh-grade students at Jacinto
Collahuazo School have in English reading, as they show a lack
of interest in reading due to the limited resources and
motivational strategies to develop reading comprehension. In
addition to that, in Ecuador, there is a problem of lack of
motivation for reading, especially in the city of Otavalo since
many of the students do not like to read because they state that
they do not find topics of interest and because of the complex

vocabulary that many of the texts contain, which suggests
improving it with relevance and interesting resources.

Therefore, taking into account the above, the implementation

of activities focused on traditional tales, particularly myths and
legends with short texts of Imbabura as a resource, will
encourage motivation for reading comprehension in English
leading to knowledge of the stories of their location that keeps
them in touch with the culture and language in English that
will develop reading comprehension and increase their
imagination in an effective way.




OBJECTIVES
General Objective

¢ Create a didactic guide using traditional tales
of Imbabura to encourage students and
enhance the English reading comprehension

of seventh-grade students at Jacinto
Collahuazo School.

specﬁlc Objech ves

¢ Choose myths and legends of Imbabura to
motivate the English reading comprehension

sub-skill in seventh-grade students at Jacinto
Collahuazo School.

¢ Develop different appealing activities based
on myths and legends previously selected to
motivate English reading comprehension in
seventh-grade students.

+ Socialize the proposal of activities developed
with the authorities and English teachers at
Unidad Educativa “Jacinto Collahuazo™ in
order to make it known.



“y. ERPLORING SOME
£ | TRADITIONAL TALES

Uelcame,
Students!

e In this section you will explore some well-
known stories about Father Imbabura, Lake
San Pablo and Chificha. Moreover, here you
will be able to develop your English reading

comprehension through pictures and
engaging activities where you will practice
and discover new words together.




GLOSSARY j‘ pp.8.9, 17,18, 37, 38, 50, 54, 59.

mmnrsJ~ p. 64

UNIT 1- UNIT 2-
The responsibilities The imbakucha
of Father imbabura
—600-0-0— -6
¢ LESSON Epp.7-M © LESSOM 1:31-36
e LESSON 215-22 * LESSON 2: 37-40
© LESSOM 3:23-28 © LESSOM 3: 41-45
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UNIT 3~ The Chificha RUBRICS PER UNITS
—-6-6-06— 66666
¢ LESSON & 48-52 * UNTED
© LESSON 2: 53-57 * UNIT =46
o LESSON 3: 58-62 * UNIT3:63
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* The teacher will divide the class into * Students will be willing to

two groups of students (Group A and participate in the activity.

Group B). * Both groups of students will pay
* The teacher will paste on the close attention to the board and
whitchboard drawings of: Father thie pictares pasted

Imbabura, a cow, a whip, a bag, and « Students, in their respective
milk. groups, will analyze and guess the
* The teacher will do imitations Lo give image referred to.

clues about the pasted picture. + Students will try to accumulate
* The teacher will give points to the points as a group.

L.- First, work in groups and compete. Then, observe the
imitations of the teacher and guess the correct words.




GLOSSARY SECTIONS

In the glossary sections, you will find different words
with abbreviations showing their parts of speech:
« V.=Verb- An action.
* Adv. = Adverb- How the action is done.
« Adj. = Adjective- Describes something or
someone.
* N.=Noun- Thing, person, or place.
« PV =(Phrasal Verb)-Verb made of two or more
words (e.g., "go out,” "calm down").
+ Hichwa Noun = Indigenous Kichwa word.



* Tayta (Kichwa - N): Father or a respectful way to refer to an elder man. !

* Mama (Kichwa - N}: A mother or woman with wisdom or autharity.

* Hill (N): Anareaof land that is at a higher elevation. ‘

* Responsible (Adj): To have the responsibility of caring for something
OF SOMECTE. g
.

aa b M

» Bag (N): A soft paper or plastic container used to carry things. '

kA

¢ Leaves (V)" To distance oneself from someone or something, for a period of time or

psrmunenﬂ:,'. I
I

* Set off (Phrasal Verb)- To stert a frip or journey. j

WA

* Meighboring (Adj): Mext to something or close to something. @@

» Arrive (V): It means arriving at a specific ploce such as school. home, ar work.
E’ )
4
* Surprisingly (Adv): It is a way that you do not expect. ﬂ
Retrieved from: hitps://os pinterest.com) i

Diefinitions adapied from hitps:/ dictbonary. cambridge org/es/ 9

» Early (Adv): It means before the sun rises in the early morning.




R

+* The teacher will hand out to each
student the traditional tale: “The
responsibilities of Father
Imbabura”.

+ The teacher will read aloud,
ralsing the wolce of the pronouns
(he, she, It, they) according to the
myth.

+ The teacher will gulde students to
complete the activity chart.

WHILE-

@ NG
STUDENT

__-‘

+ Students  will read the
tradittonal tale along with the
teacher.

+ Students  will Identify the
pronouns by underlining the
personal pronouns In the myth

« Students  will match the

l.- Listen and read the following traditional tale.
Underline the pronouns each time you hear them.

-\.H -~

'HE RESH

1
e e .\-\'\-H‘\-I'_l--"

Owur Tayta Imbabura hill is one of the most responsible hills. He gets up very early in the morning,
puts hiz whip on his shoulders, his stiff in a small bag, and leaves to go around the other
neighboring hills. Father Imbabura, early in the morning, helps the young women to milk the cows.
When the cows see Father Imbabura arrive, they surprisingly start to moo loudly. When Imbabura
notices that a young girl is not fulfilling her duties as a milker, he becomes angry and leaves with
his other friends. hills, abandoning his visit. Then, reunited with his friends, he talks about the lary
young women, saying that as punishment for their laziness, he usually sends them a number of
diseaszes.
On other occasions, he sends his sons, the Chuzalungus, to wake them uwp very early in the
morning for their work. When Father Imbabura meets lazy women, he gets very angry and rebubes
them. Once they have been rebuked, he sends them a disease that consists of making them die by
means of a gradual emaciation. |
Finally, when the frost falls, it is said that the wife of the Imbabura (Mama Cotacachi) is angry and
comverts the ashes of her stove into frost. This causes father Imbabura to feel fear and not leave his
house. But when his wife calms down, he goes out again and continues doing his daily routines.




2.- Write the correct character from the story next to each
personal pronoun.

11



2 2

TEACHER STUDENT
N el
+ The teacher will briefly + Students will pay
explain what a myth is attention o the
and will imply that the teacher's explanation
story of Father of the quick definition.

Imbabura is a myth.

L- Read and pay attention to this definition

- LT T
5 ’ * ",

[HY'HI

{

Myth is an ancient story or set of stories,

especially explaining the early history of a
group of people or about natural events and

12
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- e

+ The teacher will divide the clazss « Students will work In pairs and
into pairs and present a table rewrlte the sentences, replacing
with sentences for the students nouns with personal pronouns.
Lo rewrite. * The students will read the

+ The teacher will explain how to summary and complete the
fill in the crossword puzzle. crossword puzzle.

+ The teacher will ask the students « Students will answer the
to answer the activity book questions in  their activity
questions with short answers. book with short answers.

ACTIVITY 1

l.- Read and rewrite the sentences, replacing the nouns with
personal pronouns.

Original Sentence Rewrite Sentences
L. Father Imbabura helps the young women « He helps the young women.
2. The cows moo loudly. B

3. The Chuzalungus wake up the youngwomd  » ]
4 Father Imbaburatalkswith hisfriends. |,

ACTIVITY 2

Z.- Read again the traditional tale "*The responsibilities of Father
Imbabura”.
+« Read the summary of the story and complete the answer in the

crossword puzzle, 13



3.- Please read the questions and write answer them in short sentences.
« Remember the story and look at the images to answer.

14



* The teacher will present the « Students will match the
instructions for the alphabet pictures to complete the
soup. alphabet soup.

« The teacher will give the « Students will reread the
questions and give instructions traditional tale wusing the
on how to answer. skimming reading strategy and

« The teacher will hsten to the answer the questions with true
answers and discuss with the or false.

students.




L.- Look at the images. The pictures show actions. Now, find the

action words in the alphabet soup.

P R
R B
U I
U R
A M
5 N
O B
A R
R S
N Y
R S
Q. K

w

M

16



2.- Read the text quickly, looking only for the key points.
« Then, put a “T” in parentheses if the statement is true or

an“F" if itis false.

LThecowsnnowlwnmeyseePamerhnbabura.()@

2_Father Imbabura is happy when the girls don't
milk the cows.( )

3.He sends diseases to the lazy girls. ( )

4.Father Imbabura gets happy and leaves with his
other friends. ()

* Loudly (Adv): It is a way to make a lot of noise. ﬁ

e Fulfilling (V - gerund): It is making you feel happy and satisfied for doing

something.
\

¢

: » Duties (N): These are obligations or responsibilities that you have
W to fulfill.

* Milker (Adj): It is a person who milks animals such as cows or goats. ;‘r

-—

17




* Angry (Adj): To feel intense anger toward someone who
has behaved badly.

N7

e Lazy (Adj): Not willing to work or use any effort. '@

e e r it -

~

* Punishment (N): A penalty for doing something wrong. ‘ Y !! ' J ‘
"

Retrieved from: https://es pinterest com/

Definttions adapted from https:/

WHILE-READING

%

2

g STUDENT. .
« The teacher will give a « Students will pay attention
brief explanation of the to the explanation and
present simple. structures of the present
* The teacher will explain simple.
B + The student will fill in the
students to complete blanks with the correct

18



10 BE
o S + am/is/are + predicate... $ + verb + object..

° S + am/is/are + not + predicate.. S + don't/doesn't + verb + object...

@ Am/Is/ Are + S + predicate? Do/ Does + S + verb + object?
Retrieved from: https://7esl.com/present-simple-tense/
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NOW LET’S PRACTICE

L- Fill in the blanks with the correct form of the verb in
brackets.

For example:
« He gets up very early in the morning (get up).

L Father Imbabura, the young women to milk the cows. (help)

2. They surprisingly to moo very loudly. (start)

3.He the lazy young girls. (not help)

4. Father Imbabura diseases to punish them. (send)

5.He out and continues with his daily routines. (go)

6. he visit other hills every day? (do)

¢ The teacher will prepare a simple

completion activity with the words * Students will complete the
lcarned. sentences using the words In the
* The teacher will present five questions box.

about the traditional tale with their ¢« The students will read the
respective options to see the students” summary and complete the
reading comprehension. crossword puzzle.

* The teacher will divide the students * Students will play the game as a
into 4 groups, present them with a group, rofling a die, answering the
game called “Chimbing the Imbabura questions to get someone o the Lop
HMl", give them a dic and direct the of the hill of Imbabura.

game.



1.- Complete the sentences using words from the box.

angry | _moo |

duties ) fulfill )
notices | punishmenll

ad hen they see Father Imbabura.

2. He becomes very r\rhen the girls are lazy.

3. Father Imbabura notices ] when young girls
do not work.

4. Father Imbabura gives her a ).

5. The girls need | their responsibilities.
6. The girls have a lot Il.nl:herrmmmg.

2.- Bead each sentence and circle the correct answer.

Lnun.m:hrm#! L What do ihi cows do whim thay

surfy” o Fatfuer Imbabura ™
a) Yes 2} Thay fe fo siaep.
b} N &) Thiy Moo Ludly A, Whirt dees Fabher bmbaebura
<) Not mantunad £) Thy Moid Qway. sand tw punish laziness?
a) A sickmess
| | i
3. Whe does 4. Whit dois Fafar beisabura ) Foond.
. do When @ woman bslazy”
— ) Hia huclps har.
2y Chuzalungis b He pets angry and lenpes.
ibp LOTy Inodman ch He gets hapgy.
) Frignis {fll]

C

21



Hhe coms des
whan ey
g2¢ Fiebher

A They o
Lo shep.
B They
moD Uy
C. Theyg

+1

What does

put in his

A Suiff .
B Wallet.
C. Abook.

B . H=

HE 22



TEACHER ;

« The teacher will ask the students
to sit in a circle with the teacher
in the center.

« The teacher will show a big
picture of Father Imbabura.

* The teacher will ask what they
remember about Father
Imbabura. For example, He gets
up very early.

-

.__4

*» The students will sit in a circle
with their chairs.

« The students will look at the large
picture of Father Imbabura.

» Students take turns saying a
simple sentence about the story
using the vocabulary and
structures learned. If they don't
remember, they say “pass” and the

L.- Sit in a circle and look at the picture of Father Imbabura.
« Say a short sentence about Father Imbabura.

» Use words or ideas you remember from the story.
iy



WHILE-READING

"o s

el

« The teacher will form two groups * Students will organize
of students themselves Into groups and

« The teacher will glve an choose a leader.
explanation about the game * Each group will have a leader who
called “Charades™ and will give chooses a card and Imitates It for
them the cards with the pictures S0 seconds, while the other group
of the new vocabulary. will guess the word and make a

« The teacher will assign points to sentence In the present simple
the group that gets the words tense. Only the leader will have to
right. say the answer.

“q 9./00 \D\/‘/\q

L- Work in groupsandchoosealeader for your group.
» The leader will act out the image for 30 seconds.
* Only the leader acts, while the other group guesses the word
and makes a simple sentence in the present tense.




Retrieved from:

+ The teacher will show how to do the

activity of matching the definitions of
the new vocabalary previously scon.

« The teacher will ghve cach student a
shoot of paper with the phrases
extracted from the story *The
Responsibihitics of Fathor Imbabura™
« The teacher will divide the class Into
groups of four and will give them six
pictures; then, the teacher will explain
the task and halp them prepare and
perform thelr scenes.

25



l.- Match the definitions of the vocabulary words with their
respective pictures.

To stop living.

A layor of s that
forms im ool

ACTIVITY 2

2.- Read the parts of the story.
» Cut out and paste them in the correct order from 1-6.

------- - - -v—n--------------

* When a girl is lazy, he + Sometimes, Father

¥ |

| with the other hills. Father : the Chuzalungus, to wake
|  Imbabura sends discases to the women up early.

: punish the lary women. : 5

N
o))



T
i
I
i
I
i
|
i
1
i
1
i
1
|
1
|
i
|
i
|
i
|
i

because his wife, Mama
Cotacachl, Is angry. She
turns the ashes of the
stove Into frost
r---------—---—-‘--l-.----

« One day, the frost comes

« Father Imbabura gets up

carly, takes his things,

and goes to visit other

hills and help young

weomen to milk the cows.

When he meets lazy
—--------------u-------------——

e e T L e

R —————— R R L R T M

3.- Form small groups of 4 people.

* Then, choose 3-4 images to create a brief scene of responsibil
» Make short sentences in the present simple tense about the

pictures.
» Finally, present your scene in front of the class for 2 minutes.

27



|"DiseaseIEmaciatioa

Retrieved from: https://es pinterest.com/pin/418131146674 592782/
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Rubric - Unit I

"THE RESPONSIBILITIES OF FATHER IMBABURA"™

Use of

Use of
Prescont
Simple

& Oral

Encellent Good
Gpts)  (4pts)
e Participates in

partcipales in - mact aetivitios.
all lessons and

activilies.

Uses

Proncuns Uses
confldently In with minor
different mistakes.
tashs.

Writes and Some
speahsusing  aprakes, but
presemt i

simple

correctly. understanding.
Understands Und 3
the story and - ]
ANSWETE Fow I_ . '
questions

accurately.

Works wellin

groups and -

Fair
G pts)

Makes some
ormors; basic

Bassc use with

MNeeds help to
understand
the text.

contribute.



E—-UHITIWJECI’I\’E-M

T
E\._ .}l’odevelopmdingcommlmaion
" | througha traditional tale.

+ There was / There were

| o Touselhem‘mlm. , past simple, * :’aStSlmpl:'::se
and object pronouns in context. fve)
* To encourage group interaction and « Object Pronouns
creativity in classroom tasks. « Vocabulary from the

traditional tale.

+ Audio narration of "Imbakucha Lagoon™
« Picture cards from the story

* Flashcards with vocabulary

+ Classroom objects for clue hunt




« The teacher will present pictures
of the new vocabulary and say Its
proounciation

* The teacher will ask the students
o represent cach word with a
picture.

* The teacher will correct the
pronunciation of the new

« The teacher will present pictures
of the new vocabulary and say ts
pronunciation.

* The teacher will ask the students
o represent cach word with a
picture.

* The teacher will correct the

pronunciation of the new

L- Look at the pictures, repeat the pronunciation of the words

aloud, and draw them.

* Then, show your pictures to a partner and say the words

together.

| - —
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“““-E‘R[%G
) ™ S

* The teacher will form groups of

« The students will work in

mmame::wmmum groups and receive cards.
i « Students will Listen o the
in unsorted order.

audic nammation of the

« The teacher will play the audso y T

narration of the tradstional Lale:

: - » Students will pay attention Lo
« The teacher will give a quick :
explanation about the explanation of the use of
S ——e “There was/were™.
“There was/ were™.

L.- Form groups of four students.
+ Listen carefully to the story narration, “Imbakucha Lagoon,”
and put the cards in order according to the parts of the story
you hear.

(],)) AUDIO: “ Imbakucha Lagoon” 24

Retricved from: https://es pinterest com/pin/420312577732456529/
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= Tilere Were

» Used with plural nouns.
-Example: There were lands

33



|
THERE WAS / THERE WERE

affirmative
There was a lot of food.
There  were a lot of drinks.
negative
There wasn't any music.
There weren't a lot of people
questions and answers
Was  there 3 Yes, there was.
problem? NO, there wasn'l
Were  therea | Yes there were
lot of people? No, there weren't.
How many people There were two hundred.
were there?

Retrieved from: https://7esl.com/present-simple-tense/

« The teacher will present the
traditional tale agaln and the
questions to the students.

« The teacher will present two
similar pictures of the
Imbakucha Lagoon.

* Each student will read the
tradstional tale again and
complete the questions in each

* The student will compare the
pictures, find, circle, and write
the differences.

34



L- Read the traditional tale again and complete the following
questions.

A long time a0, In the clty of (tavalo, there was a very large lagoon. It was called
Imbacwcha. Fust mowe it 15 called 5an Pablo. There was no wator spot Ondy the
lamds of a ranch.

It waxs a day wehien Father Sun was shining high 1nthe shy. When a gir] was golng
Lo the amch with a jar that her mother had gheen ber. The #irl s down on a
bench bo rest and took a broath

Suddenly, she notiood water coming out of the comter of the jar. She saw the
wailer rise In the jar.

The girl was frightened and got wp. She keft the jar and ran o ber mother to well
her what had happened.

When she came back, she saw that there was already a large puddle of water. The
ranch was covered by water and the tweo women ran ey

Since then, the Imbacucha Lagoon was formead, which today 15 called <San Pabilo™

2.- Look at the two pictures about the traditional story.

* Circle the five differences and write the different words or

phrases. 35



3.- In small groups, read again the traditional tale.
« Create your own shadow theater performance.
* Make paper puppets and use simple phrases with “There was /
were” to create your tale scene.

m

A

Rotricved from: hitps://www.bakerross.co.uk/cralt ideas/kids/pet paper hag puppots/
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R PRE- READIHG%\
STUDE"T
mm
. “tetoacherwmpmta * Students  will  work
new vocabulary from the individually to complete the
traditional story: “Laguna activity.
de Imbakucha™. * Each student will match

Lagoon R Puddle Scared
Retrieved from: https://es.pinterest.com/pin/106327241195954591/

-
* Shining: (Adj): To emit or reflect light.
f 3

* Imbakucha Lagoon (Kichwa- N): If is a large lake in Imbabura, Ecuador,
characterized by its landscapes. 37




Y, B
e Spot: (N): A small round mark with a different colour. 'Q( *:

&N 4 -

¢ Covered: (V): It is when something has protection on top.

Retrieved from: hitps://es pinterest.comy/
Definitions adapted from hitps://dictionary.cambridge org/es/

WHILE-READING

_4
—J
* Students will pay
attention to the

« The teacher will give a brief
explanation of the simple
past tense to help students

better  understand  the explanation of the simple
traditional tale of this unit. past.

+ The teacher will introduce an . nts will read the
activity to reinforce the sentences and choose the
understanding of the simple correct answers.
past tense.

-’.

* The past simple tense is used to talk about actions that were completed

and oocurred in the past. \
(" AFFIRMATIVE TOBE ) [ NEGATIVE = [ ouesmioNn
* Subjoct ¢ was/were + Subject * we/were ¢ not. « Was/Were + subject?
« Exampie: She was at * Ezample She wax not = + Exampic: Was she at
\ home. \ the ranch?
=y )\ ===
‘"i’ e 4 \A" 3 5 Ngs
(" AFFIRMATIVE VERBS \ |  NEGATIVE TOBE ) s gﬂm .:::m'
+ Subjoct + past verbod + Subjet + &d not (Ads) - hase Snbiect :
TR R b Emmeple:She & -::q;m’:mm
\_ontmebemen J (T TR ) LSOO
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.- Read the sentences below and choose the correct form of the
verb in the past simple tense.
1. The girl (talked / talks) to her mother about the water.
2.The girl (walked / walks) to the ranch with a jar.
3.The women (watched / watches) the water rise in the jar.

4.The girl (rested / rests) on the bench before going back.

5.They (tried / tries) to save the ranch from the water.

ST-READING
® i ®
EncER STUDENT

R R—

+ Students will read the events, order

« The teacher will present some

events extracted from the tale for and put the correct number.
students to analyze. * Students will individually draw the
« The teacher will ask them to draw traditional story moment that
a story moment that Includes the Includes the pond, the puddle, the
lagoon, the puddie, the bench, and bank, and the frightened girl.
the scared girl. * Students will make a collage
+ The teacher will ask each student representing the Important parts
to make a collage representing the of the story and explain It In class
important parts of the tale. using simple sentences In the past
tense.

ACTIVITY 1

1.- Read the events below and put them in the correct order according
to the traditional tale “Imbakucha Lagoon”.

+ Write the correct number next to each sentence.
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* The girl noticed water mrmng)

out of the jar. |

I'-F

* The girl went to the ranch
| with a jar.

+ She ran to her mother to tell
her what had happened.

ACTIVITY 2

2.- Draw a moment from the story that includes the lagoon, the
puddle, the bench and the scared girl. (Individual Activity)

ACTIVITY 3

3.- Using magazines, newspapers, or printed images, create a collage thal
represents important parts of the story.
« Explain it in class using short sentences in simple past tense. 40



+ The teacher will form three small
groups of students and conduct
an activity that will have them
read and analyze where to find it.

+ The teacher will give each group
a question from the traditional
tale Imbakucha Lagoon.

+ The teacher will hide the answers

+ Students will work In small
groups to find the clues or the
answer to each group's
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1.- Work in your group to read the question you have. Then look
around the room for the hidden answer. When you find it, read it and
discuss it with your group.

. GROUP L - . GROUP 2: .
'~ » What happenedtothe | | » Who went to the |
. ranchat the end? .~ ranch?

GROUP 3:

" « What happened to
the jar?

\

explanation of  object * Students  will  pay
pronouns to help students attention to the brief
better understand the explanation of object
traditional tale of this unit. pronouns.

» The teacher will present an ¢ Students will read the
activity to reinforce sentences and complete
understanding of object them with the correct



* Object pronouns are words like me, him, her, us, and them. We use
them after a verb.

—~
FSNOCRVVEESS

« Me—(D)

« Him — (he)

« Hor—+ (she)

o t—+Go)

* Us—+ (we)

+ Them —(they)

e R SR B B -8 8 -8 f B S -f S § ~f of &)

L.- Complete the sentences with the correct object pronoun (me, him,
her, us, them). Substitute the word of in brackets.

F' The girltold ___ about the jar.
(she)

* The water covered ___. (the ranch)

e Shesaw ___ . (the water)
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ST-READIN
s W : G
\l'Elﬂﬂl STUDENT

__-‘

= The teacher will introduce different
endings of Lhe Uradilional (ale,
Imbakucha Lagoon.

» The teacher will ask students to wrile
a new ending based on this umnil’s
tale, “Imbakucha Lagoon™.

» The teacher will ask students to work

+ Btudenis will read the original tale
Imbakucha Lageon. Then, they will read
ithe endings and choose the truc cnding.

* Each student will work individually and
write an ending for the raditional talke
off this umit

* In  pairs. stodents will act as
intcrvicwers and ask questions o the

kg questions 0 e chid or Then they will present the interview Lo
mother using object pronouns. the class.

l.- Read the original tale “Imbakucha Lagoon” and choose the true
ending.

$00 1 [eece B
The girl and her mother bullt The girl and her mother bullt
a house near the water. a house near the water.
L J ¥,
s00 - ]

The girl and her mother
stayed and played in the
water.




ACTIVITY 2

2.- Write a new ending for the tale “Imbakucha Lagoon” using at least
one object pronoun.
+ Then share your ending to the tale with the class.

ACTIVITY 3

3.- Write three interview questions. Use at least one object
pronoun in your questions.
* Then, in pairs, role-play the interview in front of the class.




Rubric - Unit 2.

"THE IMBAKUCHA LAGOON"

Use

Apolicati
{"Thire waswoere™,
past simple, object

Creativity

Always
participates
actively and
works well in
groups.

original ideas
inall tasks.

clearly with

Partici
meoEt of the
timmie.

mistakes,
but generally

Participates

sometimes,
needs

reminders.

mistakes.

Baszic ideas
with little

Tries to
gpeak, with
mistakes.



. UNIT 10BJECTIVE- Al

_a
Identify and describe characters

and emotions using adjectives with
“to be".
* Recognise the structure and moral
m ofalegend.
« Express abilities and inabilities
using can/cannot in context.
-
Traditional tale: “The Chificha™
Word cards (food, objects, actions)
Images for vocabulary classification

Hangman materials (board or paper)
Posters and draowing supples (markers, paper)

LANGUAGE FOCUS

« Descriptive adjectives
with to be (e.g., sad, afraid,
magical)

« Sentence structure of
legends (beginning -
middie-end)

» Can/cannot for ability




PRE-READING

TEACHER STUDENT
= =

* The students will sit in a
circle.

* Each student will begin to act
out an emotion they feel when
they hear the title of the
traditional tale: “The

« The teacher will have the
students sit in a circle.

« The teacher will ask each
student to mime the emotion
they feel when they hear the

“The Chificha”. It canﬂﬁe like: sad, cold, afraid, or angry.
Happy, sad, cold, afraid, or « The rest of the students will

angry. guess what emotion it is.

L.- Sit in a circle with your classmates.
« Think about the traditional tale “The Chificha”.
» Make an emotion in front of your classmates when you think
about the tale: “The Chificha”.
» The rest of your classmates will have to guess it.

A~ 2 B 'y
- - ;>

v & =

Happy Sad Cold Angry Afraid




WHILE-READ|NG

p—

5 STUDENT

* The teacher will give a quick + Students will pay attention

explanation of descriptive to the explanation of

adjectives with “to be”. descriptive adjectives with
« The teacher will give a quick “to be”.

review of the topic and have + Students will do a practice

them repeat short sentences activity repeating the short

aloud. sentences aloud.

——
ADJECTIVES WITH “TO BE”
/ A- Weuse“tobe™ ; (am.isarc)s

' an adjective Lo descridbe people, ,
. plccsorthings. V4

' For example
« The man is poor.

* The old woman is bad.




L:E |~ 1.- Repeat the following short sentences aloud.

l‘?q

» The woman is

* Izhpapuro (Kichwa - N): It isasacred female figure in
Kichwa culfure, considered to be a spirit of nature.

Care for (PV): If means to protect someone or something. m

Found (V): If is the past fense of find and means to discover or locate

something or someone immediﬂ'l'ehrﬁ

&Sold (N): It is a valuable, shiny, yellow metal used to make coins

o m
Dust (N): It means the small dry pieces of dirt or dust. n
ﬁ' Stones (N): They are small, hard pieces of rock

Retricved from: hitps:)/es. pinterest com,
Definilions adapied rom hitps: /) diclionary. cambridge org/es
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p0ST-READING

%\ TEIEIEII

+« The teac:her wﬂl a:r.k sr.udentz: Lo
carefully reread the traditional tale "The
Chificha™ and Identify the correct

% smmo

« Students will ldentify and match who

fits each clue.
Students will look at the words In the

character. box and classify them according to
+ The teacher will ask students to classify thelr categories: food, objects, and

the words Into the corresponding actlons.

categories. = Students will write short sentences
+ The teacher will ask students to write a describlng something magical they

description of something maglcal they think of when they are In the

Imagine when they are In the mountalns. They will use words from

mountalns. the glossary and adjectives with “to be.”

1.- Read the traditional tale “The Chificha” carefully again.
* Look at the characters in the box and match them with
the corresponding clue.

2200

THE CHIFICHA ﬁq

There was a poor man with two children: a boy and a girl. A woman cams to marry him. She did
not care for the children and gave them little food and clothes.

The children looked for their father but got lost and got cold. They saw a light and found only gold
dust and stonesz, but they did not know it. Finally, they came to the house of an old woman named
Chificha, wife of the Supay.




The old woman took care of them but wanted to kill them. Suddenly, the old woman said to find
head lice but not to look under the crown of the head.

Then, the children, watched the old woman sleep and saw that the old woman had big teeth on
her head to eat them. So, they threw her into a pot of boiling water, and zhe died.

Then, the children took the old woman's riches, looked for their father, and learned not to be
angry or proud.

A) This character was strong and mysterious. ITneEhlﬂuhﬂ]

B) This person was surprised and scared. ITIl:lE:c:hIln:lrE:rfl
1
C) This person brought food. .
The father J
|
D) These characters were curious and found
somethi
ng. ThenmmerJ

2.- Look at the following words taken from the story and
classify them in the corresponding category.
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CATEGORIES

. OBJECTS l ACTIOND: |
. | ' -~ "
' o LS &
=T A ﬁ

g 8
. f ¥ -~

)

L §

ACTIVITY3

3.- Imagine you are in the mountains, as in the story.
* Describe something magical you find in 3 short sentences.
* Use at least 3 words from the glossary and 2 adjectives seen in
this lesson.

e.g. The mountain_is cold and
shiny.

23



TEACHER _ % STUDENT _

- nlet?ach‘-‘f"""d“"dcth « Students will work in small
class into two groups. groups.

+ The teacher will ask them « Students will play a game
to play a game called called “Hangman.”
“Hangman” to m‘tf‘-’ « Students will take turns
new vocabulary from this guessing a letter, and the
lesson. v group that prevents the

. Thc tea:::rmll give a picture  from  being
prize to the winning group. completed will win a prize.

.- Work in small groups.
» Take turns guessing letters and completing the secret word.
» Tryto guess it before the hangman is completed.

. K

2. e V '
3. r

4 -




e Lice (N): It is a small insect found in the hair or skin of

humans or animals.

e Crown (N): It is a circular decoration made of gold for

the head.

e Threw (V - past): It is the past tense of lanzar, which
means to throw something through the air with your hand.

Retrieved from: hitps://es. pinterest.comy
Deftnitions adapted from https:/ /dictionary.cambeidge.org/es/

+ The teacher will give a
brief explanation of what
alegend is.

* The teacher will give a
brief overview of its
characteristics.

STUDENT

=

IR

+ Students will pay attention
to the explanation of what a
legend is.

¢ Students will pay attention
to the brief explanation of
the characteristics of a

legend.

- ® These stories are usually traditional tales that mix real
and fictional events. They tell stories about characters
l such as heroes, magical beings, gods, or real people.



. * They are tradiional tales.
(CHARAGTERISTIES) ) - 7= =
, }' * They feature heroes or masfical characters.

¢ They confuin real and imaginary elements.

\)OST-READING

N Y

« The teacher will ask YES/NO °Studauw:llpla°e“3°rN0in

questions to understand what a each box according to the correct

legend is. characteristics of a legend.

* The teacher will ask students to * Students will read the traditional
= tale again and match the

match the beginnings with the

correct endings. beginnings with the correct

< endings.
* The teacher will ask students to I al ; Ces
complete the mini legend with = I

) legend by filling in the
SN WeOuERS 1o LK corresponding words in the box.

1.- Read each sentence. Is it about a legend? Write YES or NO.

* A legend falks about a place.

® A legend talks about a hero and magical characters.
* Alegend is a real story from the news.

® A legend has magic people.

* Alegend is a science book.
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2.- Read the tale of this unit.
« Match the sentences (1-4) with the correct option (A-D).
« Write your answers below them.

EVENTS ENDINGS

I.Chificha is... A. took the gold and left.
2 The old waman (The B. the Supay's wife.

Chificha) wanted to...
3.The children saw... C. big teeth on her head.
4.At the end, the D. kill the children.

children..

ANSWER

3.- Use the words in the box to fill in the mini legend.

There was an old woman with a magic .

* She had in her hair.
* She wanted to two children.
+« But the children her into the fire.

o7



PRE-READING

i

+« Students will work

s The teacher will ask
students to work

y- : « Students will circle the
« The teacher will ask

. word that does not belong
students to circle the word o - 3 e
that does not belong to the e I yin
vocabulary group and
explain why in front of the
class.

L.- Look at each group of words. Circle the word that does not
belong and explain why in front of the class.

For example: Pot - Plate - Spoon L Cat/
1.Boiling - Hot - Cold - Warm :

2.Proud - Happy - Sad - Table
3.Riches - Gold - Money - Water
4.Pot - Cup - Pan - Bird
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e Pot (N): If is a ceramic or metfal container used for
cooking or planting.

e Boiling (Adj / V-ing): It is when the water is boiling,

* Riches (N): It means a lof of money or valuable things.

* Proud (Adj): It is the feeling of pleasure and
t satisfaction from yourself or others.

s
Retrieved from: https://es pinterest.com/
Definitions adapted from hitps://dGctionary.cambridge org/es/

®  WHILE-READING

TEACHER STUDENT
‘_A ‘_A

« The teacher will give a « Students will pay attention
brief explanation of to the explanation of
can/cannot can/cannot
(ability/inability). (abifity /inability).
examples of it. tothe examples.

very hot, and forming bubbles. i
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Il_d'
‘ = Wa uze can to talls

about things
someone is able to do.

L Tt

For example:
* The children can run fast.
» The father can cook ishpapuro.

a

GAN/CAN NOT (RBILITY/INRBILITY)

Y4

' | » The father can not stop the Chificha.
= The children can not catch the Chific

# Thia teacher will ask the students to

read the gquestions and match them
to the correct character.

« Thie teacher will ask students to

create a poster with a moral from
“The Chificha.™

« Thie teacher will ask students to

wrile a short paragraph about what
children can and can mot do in
dangerous situations.

* We use can not to talk
about things someone

iz not able to do.
L

_ A /4

For example:

= The students will read the questions

and match them to the correct
character.

Students will work individually and
create a poster with a moral from
the story in this unit: *The Chificha ™
Students  will write a short
paragraph about what children can

and can not do in dangerous
Eiluations.

—

™,
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L.- Read each question and match each one to the character in the
tale “The Chificha.” Vil

2.- Individually, create a small poster with a moral from “The

Chificha.”
» Use at least one word from the vocabulary list.

« Add drawings to decorate it.

For example:

Riches can come

with danger.

61



3.- Reflect on the traditional tale of La Chificha.
« Write a short 30-word paragraph about what children can and
can not do in dangerous situations.
« Use “can” and “cannot” at least once.
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Rubric - Unit 3.

Use of
adjectives
with to be

Accuracy

“THE CHIFICHA"

Excellent
(5pts)

Lises sqvaral
descriptive

accurately in

cany/cannat
and senteanca
siruciure

participates and

creative deas

{posbers, milmse,
writing]

Understands
and identifies
key details in

Good
(3-4pts)

Uses some
adjectives with
few mistakes
or repetition.

mistakes,
but meaning
is clear.

Participates
but ideas
could be

clearer or

Understands
most details
with a few
misunderstan

dings.

Expresses
ideas with
some clarity
and effort.
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CHAPTER V: CONCLUSIONS AND RECOMENDATIONS

This section presents the conclusions reached at the end of this research based on the
objectives, the theoretical framework, and the analysis of these, as well as recommendations
for future application.

CONCLUSIONS

e Based on the theoretical framework of this research project, English has been
recognized as a key aspect of both education and personal development.
Nevertheless, the limited materials and strategies adapted to the local context have
revealed the reality of teaching and learning English reading comprehension. Thus,
this research has shown that the use of relevant resources for students, such as
traditional tales, particularly short myths and legends from the province of Imbabura,
can effectively motivate students and significantly promote reading comprehension.

e The data from the surveys and interviews gathered and analyzed have emphasized
the interest in implementing traditional tales, such as myths and legends, as a
resource to motivate and, therefore, enhance reading comprehension. Considering
that this not only activates prior knowledge, but additionally enables students to get
in touch with the culture while learning English as a foreign language.

e Reading comprehension is the basis of language learning, in which written texts are
decoded, that is, comprehend and interpret it. Consequently, not incorporating
activities and strategies that develop reading comprehension in students makes the
learning process more difficult and limits the proper acquisition of this skill.

e Finally, the didactic guide designed in this proposal was based on traditional tales,
such as myths and legends, centered on motivating reading comprehension in English
at level Al. It consists of a variety of engaging activities based on three traditional
tales from Imbabura that help reinforce reading comprehension. In addition,
vocabulary use, creativity, imagination, grammar, collaborative participation, and
connection with students' cultural identity are developed and evaluated, with
instructions for teachers in each section providing a useful aid for their
implementation.
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RECOMMENDATIONS

English teachers should implement the use of traditional tales as a relevant resource
to motivate reading comprehension in English, in which students immerse
themselves in the language and culture at the same time. Thus, facilitating
understanding of the language and texts through familiar contexts, such as local and
short myths and legends.

Limited resources and strategies are a problem that teachers, students, and
institutions in general constantly face. Therefore, it is recommended that English
teachers choose to implement contextualized materials to increase students'
motivation and interest in reading comprehension. Thus, improving the learning
experience of English as a second language.

Reading comprehension should be a priority in English classes. This should be
achieved through guided activities that encourage comprehension, vocabulary use,
and interpretation of short texts, so that language and reading comprehension are
acquired in a fun and interactive manner.

Finally, the use of traditional tales in class should be implemented and focused on
the level of the group of students. This material should be combined with reading
practice to develop key elements such as grammar, vocabulary, creativity, and
collaboration, which reinforce cultural identity.

110



REFERENCES

Akhan, P. (2022). The Educational Value of Folk Tales. NEW ACROPOLIS.
https://library.acropolis.org/the-educational-value-of-folk-tales/

Albdour, W. M. (2015). The difficulties that seventh grade students face in comprehensive
reading skill for English curricula. Journal of Education and Practice, 6 (27), 2222-
288. https://files.eric.ed.gov/fulltext/EJ1077392.pdf

Alzubi, A. (2024). Learning EFL Listening and Speaking Skills via Blackboard: Students'
Attitudes, Challenges, and Assessment. Journal of Higher Education Theory and
Practice. doi: 24. 10.33423/jhetp.v24i3.6840.

Andrade-Molina, C., Bastidas-Amador, G., Posso-Yépez, M., & Alvarez-Llerena, C.L.
(November 30, 2022). EXPLORING THE L2 MOTIVATIONAL SELF- SYSTEM
IN ECUADOR: A QUESTIONNAIRE STUDY IN SECONDARY SCHOOL /
HIGH SCHOOL CONTEXTS. RLA. Revista de Linguistica Teorica y Aplicada-
Concepcidn (Chile), 60 (2), 4-6. http://dx.doi.org/10.29393/rla60-10elcc40010

Armstrong, C. & Ruths, D. (2020). Legends: Folklore on Reddit. Computers and Society.
https://typeset.io/papers/legends-folklore-on-reddit-5d5beg5ujm

Aucamp, L. (July 17, 2022). Effective Reading Techniques. HOUSE OF MATH.
https://www.houseofmath.com/tutor-on-demand/blog/effective-reading-techniques

Butterfuss, R., Kim, J. & Kendeou, P. (2020). Reading Comprehension/ Cognition, Emotion,
and Learning. Education Resource Information Center.
https://files.eric.ed.gov/fulltext/ED608839.pdf

Cassano, A (March 13, 2020). Previewing. SCRRIBD.
https://www.scribd.com/document/451564538/Previewing

Castafieda- Yamberla, B. A. (2023). Kichwa Otavalo Culture as a Strategy to Facilitate
Reading Comprehension in Senior Students at Republica del Ecuador High School,
Academic Period 2022 — 2023 [Tesis de pregrado, Universidad Técnica del Norte].
https://repositorio.utn.edu.ec/handle/123456789/15406

Castro-Castillo, G.J, Fabre-Merchan, Paolo, Ibarra-Freire, M.C, Mendoza-Carrera, J.E &
Burgos-Mendieta, D.J. (2023). Optimization of Reading Habits and Literacy: A
Critical Analysis in the Context of Upper Basic Education in Ecuador. Remmitances
Review. 8 (4). 74-85. doi: https://doi.org/10.33182/rr.v8i4.6

Cazco, D. & Restrepo, M. (2020). Cuentos-y-leyendas-de-Imbabura-2020. [Tesis de
pregrado, Universidad Pontificia Universidad Catdlica Del Ecuador Sede Ibarra].
https://www.pucesi.edu.ec/webs2/wp-content/uploads/2021/02/Cuentos-y-
leyendas-de-Imbabura-2020.pdf

111



Cochrane, R. (October 13, 2022). ENGLISH LEARNING IN LATIN AMERICA. THE
BORGEN PROJECT. https://borgenproject.org/english-learning-in-latin-america/

Colle, T. (September 29, 2022). What is a Speaking Skill? Definition and Competencies.
Speaking Corner. https://tenrycolle.com/skills/speaking/what-is-a-speaking-skill-
definition-and-competencies/

Congo Cervantes, M. M. (2020). Aspectos relacionados a la motivacion en el aprendizaje
del idioma inglés en contextos urbanos-rurales. Comparacion entre los centros
educativos de las parroquias de Ambuqui y Caranqui del cantdn Ibarra [Tesis de
pregrado, Universidad Técnica del Norte]. Recuperado de
https://repositorio.utn.edu.ec/handle/123456789/10068

Cupueran-Chico, M. E. (2024). Folk tales as a strategy to improve reading skills on seventh-
graders at Unidad Educativa Ibarra [Tesis de pregrado, Universidad Técnica del
Norte]. https://repositorio.utn.edu.ec/handle/123456789/15614

De Guzman, K. (2024). What is a Fable- Definition, Examples & Characteristics.
studiobinder. https://www.studiobinder.com/blog/what-is-a-fable-definition/

De la Cruz-Fernadndez, G. M., Ribadeneira-Vacacela, A. S., Ullauri-Moreno, M.I. &
Mancero- Orozco, W. G. (2021). The level of English proficiency of teachers in
Ecuadorian Higher Education Institutions: a study of national requirements and the
Common European Framework. Revista de Filosofia, Letras y Ciencia de la
Educacion, 6 (3). doi: https://doi.org/10.33936/cognosis.v6i3.2872

Dorothy, B. (March 26, 2021). The Importance of Reading Comprehension. extension.
ALABAMA A&M UNIVERSITY. https://www.aces.edu/blog/topics/home-family-
urban/the-importance-of-reading-comprehension/

Forsia, L., Indah-Sari, F. & Purnawati, P. (December 28, 2022). Correlation of Students’
Reading Interest, Vocabulary Mastery and Their Reading Comprehension. English
Education, Linguistics, and Literature Journal. Vol. 1 (2). 122-131. doi:
https://doi.org/10.32678/ell.v1i2.6561

Frye, N. (2023). Myth, Fiction, and Displacement. SCIPACE.
https://typeset.io/papers/myth-fiction-and-displacement-2cojzleym6

Galvez, J. D. & Del Campo, M. (2023). Strengthening Reading Competence in English
Using a Reading Comprehension Module. Profile Issues in Teachers' Professional
Development, doi: 10.15446/profile.v25n1.101251

Ghanad, A. (2023). An Overview of Quantitative Research Methods. INTERNATIONAL
JOURNAL OF MULTIDISCIPLINARY RESEARCH AND ANALYSIS.
ResearchGate. 06(8), doi: 10.47191/ijmra/v6-i8-52.

112


https://doi.org/10.33936/cognosis.v6i3.2872
https://doi.org/10.32678/ell.v1i2.6561

Gorete-Kielb, E. & Méndez-Silva, 1. (2023). Fairy tales in the classroom: perspectives of
teachers working in early childhood education. Pro-Posi¢des. 34 (34). doi:
10.1590/1980-6248-2020-0155en.

Holmes-McDowell, J. (2019). Taita Imbabura: Reverence And Mirth In Mountain Worship.
Uluslararasi Kibris  Universitesi Fen-Edebiyat ~ Fakultesi,  759-7609.
https://doi.org/10.22559/folklor.1081

Jhuo, -An., Hui, C., Chen, J-K., & Wang, L-Ch. (2024). The Relationships of Oral Reading
Fluency at Word, Sentence, and Passage Levels and Reading Comprehension in
Chinese. Journal of Psycholinguistic Research. 53. doi:
https://link.springer.com/article/10.1007/s10936-024-10083-8

Jones, A. (2011). The 5 Essential Components of Reading. My teaching portfolio.
https://myteachingportfoliousa.wordpress.com/red-331-teaching-reading/5-
essential-components-of-reading/

Jones, T., Baxter, M. & Khanduja, V. (2013). A quick guide to survey research. Annals of
the Royal College of Surgeons of England. 95. 5-7. doi:
10.1308/003588413X13511609956372.

Kaplan, Z. (January 3, 2024). What Are Writing Skills? (Plus, 6 Easy Ways to Improve
Yours). Forage. https://www.theforage.com/blog/skills/what-are-writing-
skills#:~:text=Writing%20skills%20are%20the%20skills,the%20physical%20act%
200f%20writing.

Kassim, N. & Hashim, H. (2023). Common European Framework of Reference (CEFR): A
Review on its Implementation in ESL/EFL Classrooms. International Journal of
Academic Research in Business and Social Sciences. Vol. 13 (12). doi: 13.
10.6007/1JARBSS/v13-i12/20149.

Kheang, T., Chin, P. & Em, S. (2024). Reading Motivation to Promote Students’ Reading
Comprehension: A  Review Study. SSRN Electronic  Journal, June.
https://doi.org/10.2139/ssrn.4760870

Khudaverdiyeva, T. (2023). ON CHARACTERISTICS OF EPIC TIME IN MAGICAL
AND RELIGIOUS TALES. Proceedings of the 4™ Internatioal Scientific Conference.
https://www.researchgate.net/publication/374920218 ON_CHARACTERISTICS_OF
_EPIC_TIME_IN_MAGICAL_AND_RELIGIOUS_TALES

Mahanand, A. (2021). Role of Traditional Stories for English Language Education. Fortell,
42, 74-83. https://www.fortell.org/wp-content/uploads/2021/10/issue42-74-83.pdf

Mamajanovich-Rakhmanov, B. (2020). PRESENT OF TRADITIONAL TALES LIVING
FORMS. EPRA International Journal of Multidisciplinary Research (IJMR). 8 (11)
262-267. doi:10.36713/eprad878.

Martinez Sojos, M. A. (2011). Ecuadorian legends and folktales: a journey from storytelling

113



to reading in the efl classroom (Master's thesis).
https://www.academia.edu/107503070/Ecuadorian_legends_and_folktales_a_journ
ey _from_storytelling_to_reading_in_the_efl_classroom

McGeown, S., Bonsall, J., Andries, V., Howarth, D. & Wilkinson, K. (2020). Understanding
reading motivation across different text types: qualitative insights from children.
Journal of Research in Reading, 43(4), 597-608. https://doi.org/10.1111/1467-
9817.12320

Mcleod, S. (December 13, 2023). Questionnaire Method In Research. SimplyPsychology.
https://www.simplypsychology.org/questionnaires.html#Closed-Questions

Mcleod, S. (May 10, 2023). Qualitative Vs Quantitative Research: Methods & Data
Analysis.  Simplypsychology.  https://www.simplypsychology.org/qualitative-
quantitative.html#Quantitative-Methods

MIl-Lee, A. (2019). 6 essential skills for reading comprehension. Understood.
https://www.understood.org/en/articles/6-essential-skills-needed-for-reading-
comprehension

Ministry of Education. (2016). ENGLISH AS A FOREIGN LANGUAGE.educacién.gob.ec.
https://educacion.gob.ec/wp-content/uploads/downloads/2016/03/EFL1.pdf

Moneba, A.-J. N., & Lovitos, A. H. R. (2024). Reading Attitude and Learning Motivation
as Predictors of Reading Comprehension. Asian Journal of Education and Social
Studies, 50(4), 185-199. https://doi.org/10.9734/ajess/2024/v50i41322

Naranjo-Toro, M., Trujillo, C., Lomas-Tapia, K. & Merlo, M. (2019). Investigacion
Cualitativa. Retrieved from:
https://www.researchgate.net/publication/330683601_Investigacion_Cualitativa

Nyoman-Mantra, B. & Gana-Kumara. D. (2018). FOLKTALES AS MEANINGFUL
CULTURAL AND LINGUISTIC RESOURCES TO IMPROVE STUDENTS'
READING SKILLS. Lingua Scientia. 25(2), doi: 10.23887/1s.v25i2.18827

Omidbakhsh, A. (2021). Storytelling and Story Reading Impacts on Pre-intermediate
English Language Learners’ Oral Language Production and Comprehension. Issues
in Language Teaching, 10(1), 335-354. doi: 10.22054/ilt.2021.61029.598

Oniate, S. (December 17, 2021). Ecuador, con bajo desempefio en lectura. EI Comercio.
https://www.elcomercio.com/tendencias/sociedad/ecuador-bajo-desempeno-lectura-
ninos.html

Pasalodos, O. (July 30, 2021). The Five Essential Components of Reading. slidesshare.
https://www.slideshare.net/slideshow/the-five-essential-components-of-
reading/249887388.

Raza, S. (September 9, 2019). Definition  of  reading.  SCRIBD.
https://www.scribd.com/document/425085040/Definition-of-Reading

114



Recalde-Torres, A. S. (2022). Traditional Tales as Innovative Didactic Strategies to
Improve Junior Students Reading Skills at 28 de Septiembre High School of Ibarra
During the School Period 2020-2021 [Tesis de pregrado, Universidad Técnica del
Norte]. https://repositorio.utn.edu.ec/handle/123456789/12235

Rutledge, P. & Hogg, J. L. (2020). In-Depth Interviews. 1-7. doi:
10.1002/9781119011071.iemp0019.

Ryan, R. M. & Deci, E. L. (2020). Intrinsic and extrinsic motivation from a self-
determination theory perspective: Definitions, theory, practices, and future directions.
Contemporary Educational Psychology, 61(101860). doi:
https://doi.org/10.1016/j.cedpsych.2020.101860

Schwartz, Sh. & Bar-Shalom, Y. & Asher-Shai, T. (2019). Learning Through the Traditional
Tale. The International Journal of the Humanities: Annual Review. 6. doi: 107-114.
10.18848/1447-9508/CGP/v06i06/42474.

Sidek, H-M & Rahim, H-A. (2015). The Role of Vocabulary Knowledge in Reading
Comprehension: A Cross-Linguistic Study. Procedia - Social and Behavioral Sciences,
Vol 197, Pages 50-56. https://core.ac.uk/download/pdf/82670606.pdf

Simon, M. P. (2022). The Benefits of Using Fairy Tales in EFL Classrooms. Asian Education
Studies, 7(3), 1. https://doi.org/10.20849/aes.v7i3.1138

Singh, A. (2024). Difference Between Skimming and Scanning. Shiksha online.
https://www.shiksha.com/online-courses/articles/difference-between-skimming-
and-scanning/

Squire, C., Andrews, M. & Tamboukou, M. (2014). What is Narrative Research?
RESEARCH METHODS SERIES.
https://library.oapen.org/handle/20.500.12657/58773

Taimal-Chandy, E. P. (2022). Eclectic Strategies for the Improvement of Reading Skills in
7th Grade Students at Isaac Jesus Barrera High School of Otavalo During the
Academic Period 2020-2021 [Tesis de pregrado, Universidad Técnica del Norte].
https://repositorio.utn.edu.ec/handle/123456789/12231

Tegan, G. (June 22, 2023). Types of interviews in research |Guide & Examples. Scribbr.
https://www.scribbr.com/methodology/interviews-research/#semi-structured

The Open University. (April 12, 2012). Active Reading- Critical reading techniques.
https://help.open.ac.uk/critical-reading-techniques/active-reading

Torres Calle, T. M. (2022). Creative activities linked to lexical approach to improve reading
skill for english language learning of students in the "Natalia Jarrin™ high school
2020 - 2021 [Tesis de maestria, Universidad Técnica del Norte].
https://repositorio.utn.edu.ec/handle/123456789/12189

115



Ugwu, Ch. & Eze, V. (2023). Qualitative Research. ResearchGate. 8. 20-35.
https://www.researchgate.net/publication/367221023 Qualitative_Research

Villareal, J. (September 17, 2020). MYTHOLOGY: PRIMEVAL VOICES. NAN
MAGAZINE. https://www.nanmagazine.com/en/mythology-primeval-voices/

Weht, G. (2019). Recursos teoricos. Manual de Lecto comprension del Inglés para
Arquitectura Modalidad Virtual. Cdrdoba: Facultad de Lenguas, Universidad
Nacional de Cérdoba. https://www.studocu.com/pe/document/universidad-privada-
del-norte/administracion-de-operaciones/skimming-scanning-
safdsgrwgeagrfh/63718418

Zubaydova, N.N. (2021). DEDUCTIVE AND DEDUCTIVE APPROACHES TO
TEACHING GRAMMAR. JournalNX, 10. 335-354.
https://media.neliti.com/media/publications/343275-deductive-and-inductive-
approaches-to-te-f0998821.pdf

116



ANNEXES

117



BITTR
S e *‘"., = z
i i;%‘i'—\:’ FACLllJL"r“ﬂlt\D’nEE E%L?:ﬁclz? om LA DEL NORTE
LN ON CIENCIA Y TEC - P\ Y
b ‘?&-7*"""'/ PEDAGOGIA DE LOS IDIOMAS NACIONALES ﬂ%li%?ni\:aegggw Englishrmojor

Ibarra, 5 de noviembre de 2024

Magister
José Miguel Obando

Docente de la carrera de Pedagogia de los Idiomas Nacionales y Extranjeros

De mis consideraciones:

Mediante el presente, solicito muy comedidamente se digne validar las entrevistas y
encuestas de Investigacién del Proyecto Traditional Tales to Motivate English Reading
Comprehension in Seventh-Grade Students at Jacinto Collahuazo School. Previo a del
titulo de: Licenciatura en Pedagogia de los Idiomas Nacionales y Extranjeros, Mencion
Inglés. Para lo cual, se dignarad encontrar adjunto las entrevistas y encuestas y los
instrumentos de validacion.

Por la atencion que se sirva dar al presente, le anticipo mis debidos agradecimientos.

Atentamente

Nombre: Mabeline Ruth Cuvi Inlago
C. C.:175247422-9

Estudiante de la carrera de Pedagogia de los Idiomas Nacionales y Extranjeros — Inglés
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INTERVIEW FOR TEACHERS

Title: Traditional Tales to Motivate English Reading Comprehension in Seventh-Grade
Students at Jacinto Collahuazo School

Objective: The purpose of this interview is to identify the resources and motivational
strategies that English teachers use to develop reading comprehension in seventh-grade
students at Unidad Educativa “Jacinto Collahuazo™.

Directions:

1)

2)

3)

4)

5)

b)

c)
d)

6)

7)

Please analyze carefully the questions presented.
Answer the questions honestly.
The data collected will be used for the development of the final project.

How long have you been working as an English teacher?

Could you tell me how long have you been working in this institution?

Why did you decide to become an English teacher?

In your opinion, do you consider that seventh-grade students have enough
academic resources to reach the Al level established by the Common European
Framework?

From the following pedagogical strategies, which ones do you use to develop
students’ reading comprehension sub-skill? Choose two and give your reasons.
Searching for the main idea

Reading and summarizing

Reading aloud

Use of graphic organizers

During this academic year, what are the reading comprehension problems that
you have detected in seventh-grade students?

In your opinion, do you consider the Ministry of Education modules are
adequate or a limiting factor for your English classes?
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8) Do you agree that reading traditional tales is useful to motivate reading
comprehension in English while getting in touch with our culture? Give your
reasons.

9) How do you think the implementation of traditional tales such as myths and
legends of Imbabura would help students to motivate reading comprehension?

THANK YOU FOR YOUR COOPERATION
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En la siguiente matriz marque con una X el criterio de evaluacion segin corresponda en cada
item. De ser necesario realice la observacién en el apartado correspondiente.

INSTRUMENTO DE EVALUACION CUALITATIVO

CRITERIOS DE EVALUACION

ITEMS MUCHO POCO NADA
Instruccion breve, clara v completa. | X

Formulacidn clara de cada pregunta. | X

Comprension de cada pregunta. X

Cuhe_rfancia de _l,as_ preguntas en | -

relacion con el objetivo.

Relevancia del contenido X

Orden v secuencia de las preguntas X

Numero de preguntas optimo X

Observaciones:
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INTERVIEW FOR TEACHERS

Title: Traditional Tales to Motivate English Reading Comprehension in Seventh-Grade
Students at Jacinto Collahuazo School

Objective: The aim of this survey is to analyze the student's performance in the English

Language, and the resources for reading comprehension that seventh-grade students at the

Unidad Educativa “Jacinto Collahuazo” use.

Directions:

1)

2)

b)

c)
d)

€)

3)

b)

c)
d)

Read carefully each question and answer with honesty.

Use a pen to select your answer.

Please mark with a tick the literal of your answer.

The data collected will be used in the development of the final degree report.
Thanks for your collaboration.

Do you consider the reading comprehension is important when learning
English?

Yes []

No []

How often does your English teacher apply reading comprehension activities?
Always  []

Usually []

Often []

Sometimes [ ]

Never []

Which of the following problems are the most frequent ones you find during

reading comprehension classes?

I do not understand what | read because the vocabulary is too complicated. ]
I do not understand what | read because the text is too long. []
The reading topics are not related to my interests. []
I do not like reading because reading in English is boring. ]
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4)

b)

c)
d)

e)
f)

5)

b)

c)
d)

6)

b)

c)
d)

€)

7)

8)

b)

c)
d)

9)

Which of the following types of materials does your teacher use to motivate
reading comprehension in English in class?
Ministry of Education modules ]

E-books ]
Magazines ]
Copies of short stories |:|
Short Poems []
Worksheets related to the topics [ ]

Which of the following pedagogical strategies does your teacher use to enhance
reading comprehension?
Searching for the mainidea ~ [_]

Reading and summarizing ]
Reading aloud []
Use of graphic organizers []

Which of the following reading techniques does your English teacher use to
make reading comprehension more effective?

Previewing and Predicting []

Skimming ]

Scanning []

The textual connections []

Annotation and Note-Taking [ ]

Have you ever heard about the traditional tales of Imbabura?

Yes []
No []

Do you agree that the implementation of traditional tales such as myths and
legends of Imbabura will improve your reading comprehension?

Strongly agree ]

Agree []

Disagree []

Strongly disagree [ ]

Do you agree that traditional tales allow you to get in touch with our culture
while learning English?
Strongly agree ]
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b) Agree []
c) Disagree ]
d) Strongly disagree [ ]

’0 ‘llCNlc‘.: »
£ UNIVERSIDAD TECNICA DEL NORTE 7N
‘\%;\ﬁ!ﬁ ¥ EACULTAD DE EDUCACION CIENCIA Y TECNOLOGIA - FECYT P/ N
L& fﬁ,“,, / S EDAGOGIA DE LOS IDIOMAS NACIONALES Y EXTRANJEROS Englishmapor

A continuacién, marque con una X ¢n ol criterio de evaluacion segin el andlisis de cada pregunta
que conforma el cuestionario, las cuales se encuentran representadas en el siguiente instrumento
de evaluacion como ftem. De ser necesario realice la observacion en el casillero correspondiente.

INSTRUMENTO DE EVALUACION CUANTITATIVO
CRITERIOS DE EVALUACION
OBSERVACIONES
Item | Dejar Modificar | Eliminar
1 X
2 X
3 X
4 X
5 X
6 X
7 X
8 X
9 X
Firma del Evaluador
(O O TURNRIOORIIN 7y U7/, - == wreve CPPPPREPEPPEPPEPTERS
Apellidos y nombres complctos José Miguel Obando
Titulo académico Magister
Institucion de Educacion Superior Universidad técnica del Norte
Correo electrénico jmobandoutn.edu.ec
Teléfono 0983865110
Fecha de envio para la evaluaci6n del | 5 de noviembre del 2024
experto:
Fecha de revision del experto: 5 de noviembre del 2024
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INSTRUMENT APPLICATION

Survey applied to seventh-grade students

126



Interview with English teachers
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Socialization of the didactic guide
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CERTIFICACION

A peticion del interesado (a) y en mi calidad de RECTORA de la UNIDAD
EDUCATIVA “JACINTO COLLAHUAZO" del Distrito 10D02 Otavalo — ANTONIO
ANTE con cédigo AMIE 10H00410 de la provincia de Imbabura, cantén Otavalo,
tengo a bien

CERTIFICAR

Que, el/la Seiior (ita) CUVI INLAGO MABELINE RUTH con C.C. 1752474229,
estudiante de la Universidad “Técnica del Norte” de la carrera de Pedagogia de los
Idiomas Nacionales y Extranjeros, realizé la socializacion de su propuesta titulada
EASY ENGLISH WITH MYTHS AND LEGENDS OF IMBABURA, perteneciente al
trabajo de integracién curricular, TRADITIONAL TALES TO MOTIVATE ENGLISH
READING COMPREHENSION IN SEVENTH-GRADE AT JACINTO
COLLAHUAZO SCHOOL, en el 4rea de inglés de la Institucion el dia jueves 26 de junio
del 2025 a las 12:00 PM

Particular que pongo a su conocimiento para los fines consiguientes.

Atentamente.

Mgtr. Vanessa Chicaiza.

RECTORA UNIDAD EDUCATIVA JACINTO COLLAHUAZO
C.C. 1002525762

Correo: Adriana.chicaiza@educacion.gob.ec

Teléfono: 06
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