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RESUMEN 

Este proyecto de investigación se desarrolló con el objetivo principal de motivar la 

comprensión lectora mediante el uso de cuentos tradicionales entre los alumnos de séptimo 

grado de la Unidad Educativa “Jacinto Collahuazo”, ubicada en la ciudad de Otavalo, 

provincia de Imbabura. El objetivo general de este proyecto era utilizar los cuentos 

tradicionales, en particular los mitos y leyendas locales más conocidos, como recurso y como 

estrategia motivacional para enseñar y fortalecer la misma. Esta investigación se basó en un 

enfoque mixto que utilizó métodos cuantitativos y cualitativos. Se utilizaron dos 

instrumentos específicos: una encuesta y entrevista. La encuesta se dirigió a los beneficiarios 

directos, los alumnos de séptimo grado de la institución, y las entrevistas se dirigieron a los 

profesores de inglés con el fin de recopilar información relevante y su punto de vista para 

identificar los recursos utilizados por los profesores para cubrir la comprensión lectora en 

los alumnos de este nivel. A través del análisis de estos, se identificó una presencia limitada 

de recursos asociados con la cultura en el aula, lo que ha dificultado el desarrollo adecuado 

de la comprensión lectora en inglés. Como resultado, se creó una guía didáctica basada en 

cuentos tradicionales, con varias actividades atractivas y educativas destinadas a motivar la 

comprensión lectora para el nivel A1, así como el vocabulario, la gramática y la creatividad, 

lo que permitirá a los alumnos mantenerse en contacto con la cultura y así adquirir el inglés 

de una manera divertida. 

Palabras clave: cuentos  tradicionales, comprensión lectora, actividades atractivas, recurso 

educativo, estrategia motivacional.  
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ABSTRACT 

This research project was implemented with the main objective of motivating reading 

comprehension through the use of traditional tales among seventh-grade students at Unidad 

Educativa “Jacinto Collahuazo”, located in the city of Otavalo, province of Imbabura. The 

overall aim of this project was to use traditional tales, particularly well-known local myths 

and legends, as a resource and motivational strategy to teach and strengthen reading 

comprehension. This research was based on a mixed approach using quantitative and 

qualitative methods. Two specific instruments were used: a survey and an interview. The 

survey was directed at the direct beneficiaries, the seventh-grade students of the institution, 

and the interviews were directed at the English teachers in order to gather relevant 

information and their point of view to identify the resources used by teachers to cover 

reading comprehension in students at this level. Through the analysis of these, a limited 

presence of resources associated with culture in the classroom was identified, which has 

made it difficult to properly implement reading comprehension in English. As a result, a 

teaching guide based on traditional tales was created, with several engaging and educational 

activities designed to motivate reading comprehension for level A1, as well as vocabulary, 

grammar, and creativity, which will enable students to keep in touch with culture and thus 

acquire English in a fun way. 

Keywords: traditional tales, reading comprehension, engaging activities, educational 

resources, motivational strategies. 
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INTRODUCTION 

In the present day, it is well known to society at large that English is the most widely 

spoken language in the world, serving as a source of communication in many parts of the 

world. Thus, a general aspect is that within English there are receptive and productive skills 

that must be learned by students. Hence, reading comprehension is a fundamental receptive 

sub-skill of reading, which enables students to perform an in-depth analysis of a specific text 

effectively. Nevertheless, this poses a particular challenge for many students as they do not 

find a motivating strategy to apply it. However, to solve this problem, traditional tales should 

be used and incorporated into the acquisition of new knowledge. Since, traditional tales are 

rich in cultural heritage, moral lessons, and lived experiences. Furthermore, they possess a 

diversity of elements such as themes and local symbolism that give rise to repetitive patterns 

that facilitate their understanding and internalization in a meaningful way. 

This research project presents traditional tales as a motivating and useful tool for the 

improvement of reading comprehension in a second language such as English among 

Seventh-Grade students at Jacinto Collahuazo School. By implementing these traditional 

stories, we seek to promote a more interesting and efficient reading experience with local 

texts, which leads to improved reading comprehension in English of the students in 

consideration. It analyzes how these traditional stories not only improve reading 

comprehension but also lead to the acquisition of new vocabulary, reading fluency, and the 

development of critical thinking by inferring the text effectively. 

 

Background 

If we talk about English language learning within the education system, some 

different patterns and protocols must be followed in each year of the school cycle, including 

the mastery of the four basic and main skills that seek the advancement and development of 

knowledge. 

Therefore, the most relevant skill in the process of teaching and learning a language, 

especially in English, is the development of reading skills and its sub-skill, reading 

comprehension, since it is through reading that new knowledge can be 

acquired and vocabulary can be enriched to aid communication.   

In this way, Gálvez and Del Campo (2023) in their research work entitled 

Strengthening Reading Competence in English Using a Reading Comprehension Module, 

mention that it is worth mentioning that the English teacher should be trained and make use 

of methodological strategies that allow developing the student's reading comprehension, in 

order to make effective the learning of the English language in the classroom, through 

reading and activities related to it. In other words, this means that the implementation of 

strategies as motivational material in the teaching of a second language which in this case is 

English, will always have a positive and therefore significant effect on learning.  
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It is also important to recognize that today's classroom learning is centered on the 

needs of the students. Due to this reason, the teacher should consider implementing strategies 

that focus on their interests and allow them to develop the sub-skill of the reading skill which 

is reading comprehension, in a direct and fun way. So, Cupuerán-Chico (2024) affirms in 

his graduate work entitled Folk tales as a strategy to improve reading skills on seventh-

graders at Unidad Educativa Ibarra that: 

Based on the theoretical investigation, folktales help meaningfully for the students; 

they allow them to strengthen their reading comprehension through folktales such as 

the legends with fictitious characters or events that happened particularly in Ibarra 

city also the students must get in touch with the culture of the locality because it is 

necessary to conserve and preserve them for future generations. (pp. 125) 

This means, in other terms, that traditional tales are a basis as a useful didactic 

resource for students to develop the sub-skill of reading, that is reading comprehension since, 

through it, students acquire new knowledge about general culture, which helps them grow 

as wise individuals within society. 

It is true that the texts or modules that are presented as a resource for teaching English 

in the educational environment are of utmost importance to be able to give rein to the 

curricular planning that teachers carry out, however, it should be considered that it is 

necessary to implement other types of resources that allow complementing a good planning 

focused on the learner. Hence, according to Recalde-Torres (2022), in her thesis work 

entitled, “Traditional Tales as Innovative Didactic Strategies to Improve Junior Students 

Reading Skills at 28 de Septiembre High School of Ibarra During the School Period 2020-

2021”, she states that, “Traditional tales encourage a wide range of didactic strategies to 

develop reading activities within school management” (pp. 102). Put in other words, this 

emphasizes once again that traditional tales as an essential material or resource for teaching 

a language is important, as children become interested in writing and unconsciously learn 

more about the culture and therefore useful vocabulary for the development of other skills 

including productive skills speaking, and writing.  

In relation to what has been mentioned by the authors, the use of traditional stories 

speaks a lot about the effectiveness in the acquisition of the English language, as it helps to 

develop the receptive skill that encompasses reading and listening and therefore its sub-skill 

which is reading comprehension, in an emotional, attractive, creative, imaginative and 

effective way for the student. In addition, this goes beyond the educational field since its 

application leads the student as a human being to be autonomous or independent, full of 

culture and values which helps to a better integration into society. 

 

The problem of the research 

In general terms, English is considered an important language worldwide; in fact, it 

has been occupying the first place as the most important language of communication in 

education and work. However, Latin America is the region with the lowest levels of English 
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proficiency, as there is an arduous shortage and low accessibility of English programs in 

public education. In this way, Cochrane (2022) affirms that among the countries with the 

lowest level of English proficiency in the Latin American region are Colombia, Venezuela, 

Ecuador, and Mexico. In other words, in Latin America there is a clear lack of importance 

of learning to master a foreign language, even knowing that it brings opportunities. 

On the other hand, it is true that learning English as a foreign language worldwide is 

based on four specific skills which are reading and listening as receptive skills and oral 

expression and writing as productive skills. Nevertheless, so far reading comprehension as 

a receptive skill has been a challenge for students when facing reading lessons, due to the 

lack of didactic strategies that teachers present to students when putting reading skills into 

practice.  

In fact, in Ecuador, there are low statistics on reading habits, due to the lack of 

personalized and interesting methods for the improvement of reading. Thus, according to 

Oñate (2021), it states that “Ecuador obtained 684 out of 1,000 in seventh grade, a score 

below the regional average of 699 and equal to the performance of six years ago” (par. 2). 

According to the above, it is enough to see the figures to interpret the low level of 

performance in reading and reading comprehension of Ecuadorians. This means that it 

continues to be a problem for years to date. Therefore, it is important to be inclined to use 

resources that awaken the interest in reading in students, thus opting to make use of 

traditional tales for primary levels in advance. 

Due to the aforementioned patterns, the present research project on traditional tales 

as a strategy to improve reading comprehension will be conducted on seventh-grade students 

at Unidad Educativa “Jacinto Collahuazo” elementary school. This institution is located in 

the city of Otavalo. In order to describe the possible causes that affect the teaching-learning 

process of the English language. This possible cause may be due to a lack of teaching 

resources, as students currently only use the Ministry of Education's Module as a resource 

for language learning. For this reason, teachers are limited in making use of other resources 

that motivate students to learn English, and therefore students do not take learning English 

seriously. Also, students do not understand and analyze short or long readings and lack 

knowledge of reading techniques which leads to complications in their reading lessons and 

a lack of vocabulary. After the delimitation of the described problem, it was possible to 

formulate the following questions: 

• How does the use of traditional tales influence English reading comprehension in 

seventh-grade students? 

• What kind of traditional tales are adequate to develop and improve reading 

comprehension skills? 

• What kind of strategies should be applied to develop better reading comprehension 

in English? 
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Justification 

As we all know, currently English is considered one of the most widely spoken 

languages in the world, as it offers countless opportunities in different fields such as 

education, work, politics, and so on. Hence, considering it as essential for the educational 

area, it is important to learn it since it is also a useful tool that serves as a source of 

communication within society. Nevertheless, concerning the problem described above, it has 

been seen that the development of one of the basic skills of English, reading proficiency, has 

been a challenge for seventh-grade students, due to the fact that there are not enough 

strategies for teachers to carry them out with students. As a recommendation, Albdour (2015) 

mentions that it is imperative that seventh-grade teachers receive courses on modern trends 

in English language teaching and learning that lead to the development of reading 

comprehension. In other words, teachers should be exposed to continuing education with 

updated training on current or new strategies for teaching a second language, which in this 

case is English. 

In this regard, taking into account the problem focused on the seventh-grade students 

at Unidad Educativa “Jacinto Collahuazo”, this research work is presented as a sample 

solution to the main skill of the English language, reading skill, through the use of a 

motivating, interesting, and fun strategy to specifically develop the reading comprehension 

of the students, by using traditional or classic tales of Imbabura which are of general use in 

the Spanish language, which leads the students to associate their mother tongue, Spanish, 

with their second language to be acquired, English. The traditional tales that will be used are 

four themes of classic tales read in the Spanish language or in the area of language and 

literature. The tales that will be presented will be accompanied by reading comprehension 

exercises that are intended to be done individually and in groups. This will allow students to 

easily associate their mother tongue, Spanish, with the second language to be learned, 

English, easily and effectively. Moreover, this motivating strategy is intended to help 

students develop not only reading comprehension but also part of their thinking level. 

Consequently, as mentioned by Nyoman-Mantra and Gana-Kumara (2018) it is of 

vital importance that teachers who teach the English language, use traditional stories as 

infallible material within the classroom since these go beyond reading, motivate students 

regardless of their age to interested in learning more about the general culture since it leads 

them to have a correct attitude and values towards society. This means, that traditional tales 

not only are focused on being essential for academic improvement but also help students to 

be formed in culture and values, which makes them better human beings in society. 

The purpose of this research project is that the seventh grade students at Unidad 

Educativa “Jacinto Collahuazo”, elementary school, as direct beneficiaries of this research, 

use traditional tales as a motivational strategy to improve reading comprehension, since they 

present a high level of reading comprehension problem in the English language, due to the 

lack of application of creative didactic strategies and resources. Using this resource, the 

students of the institution will be favored in the acquisition of the English language in an 

easy and effective way since they will receive specific and regulated activities that will allow 
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them to develop new reading comprehension strategies, acquire new vocabulary, and receive 

cultural knowledge in a conscious and unconscious way.  

On the other hand, the next participants favored as indirect beneficiaries are the 

parents, teachers, and administrative personnel, because they will be the individuals who 

will motivate the seventh-grade students to use the didactic resource, traditional tales, as a 

useful methodological strategy for the acquisition of the English language. The use of 

traditional tales will also give positive results in communication and interaction between 

students, teachers, and other educational and social authorities, creating new experiences 

that will be useful for the present and for the future. 

 

Impacts 

This project identifies very important impacts, such as educational, emotional, and 

social, which play a key role in increasing interest in reading comprehension in a significant 

way. Firstly, the educational impact focuses on motivating English reading comprehension 

through fun activities that develop students' creativity and reinforce their relationship with 

vocabulary. These activities are not only learner-centered but adapted to the learner's 

context, which facilitates more effective learning. 

Secondly, the emotional impact in creating a positive learning environment, in which 

they feel motivated to learn English as a second language. Therefore, it is expected that the 

results of the application of traditional tales in the classroom will benefit both students and 

teachers, demonstrating a generational and meaningful approach to learning English, without 

losing its educational, emotional, or social value. 

 

Objectives 

General objective 

• Employ traditional tales to Motivate English Reading Comprehension in Seventh-

Grade Students at Jacinto Collahuazo School.  

 

Specific objectives  

• Identify the resources used by teachers to cover the English reading comprehension 

of seventh-grade students at Jacinto Collahuazo School.  

• Design a didactic guide with a compilation of traditional tales of Imbabura to 

motivate the English reading comprehension of seventh-grade students at Jacinto 

Collahuazo School.  

• Promote the use of traditional tales of Imbabura as a resource for teaching English to 

seventh graders at Jacinto Collahuazo School. 



6 
 

CHAPTER I: THEORETICAL FRAMEWORK 

This part will show the foundations that will support the idea of this investigation 

work that traditional tales are a useful strategy and a motivating resource to improve reading 

comprehension in seventh-grade students at Unidad Educativa “Jacinto Collahuazo” 

The information to be presented will be detailed, based on theories, theses, research, 

articles, and ideas focused on traditional tales as a strategy and motivational resource for the 

improvement of the sub-skill of reading comprehension. Furthermore, the supporting themes 

will generally be based on data from Ecuador and the world. On the other hand, the 

importance of traditional tales and their main characteristics will be presented. Also, 

traditional tales such as myths and legends of Ecuador will be shown as a strategy, a useful 

tool, and the contact it generates with the culture of the country. 

 

1.1.English as a foreign language in Ecuador 

As Ecuador is one of the most linguistically and culturally diverse countries in the 

world, it is necessary for English to be taught as a culturally relevant L2 or foreign language 

to enable people to enter the world of work in a competent manner.  

For this reason, the Ministry of Education (2016) emphasizes in its curriculum the 

four basic skills of English, such as listening, speaking, reading, and writing for oral and 

written communication purposes through specific tasks that arouse interest in learning 

English. In other words, the teaching of English as a second language is as important as the 

first language since the development of the four basic English skills will lead to effective 

communication at home and abroad. Moreover, the implementation of the use of 

motivational resources and strategies will make foreign language learners interested in 

learning English effectively. 

 

1.2.The four modern skills of English as a foreign language 

The curriculum of the Ministry of Education of Ecuador emphasizes English as a 

foreign language which should cover four main competencies of effective communication 

such as listening, speaking, reading, and writing. These are competencies that must be 

developed before, during, and after the teaching-learning process of the English language in 

the oral and written communication of the students of the country. Therefore, each of them 

will be described below. 
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1.2.1. Listening 

It is the first main EFL skill that focuses on a skill that plays a role in communicating 

in the English language. 

This skill, rather than paying attention, is based on how to receive information. 

Alzubi (2024) states that the skill of listening helps to avoid making mistakes in 

communication. However, EFL faces constant challenges due to the materials commonly 

used by teachers, so it is necessary to implement E-learning that provokes autonomous 

learning and self-improvement. In other words, the author states that the ability to listen is 

not only about developing it but also how to develop it through technological tools that 

improve listening. 

 

1.2.2. Speaking 

It is the second skill that also plays an important role in communication. So, this skill 

helps communication to occur clearly, so the speaker of a foreign language must cover the 

areas of fluency, without pauses; and accuracy, pronunciation, grammar, and vocabulary 

(Colle 2022). Therefore, if dealing with this skill as a foreign language one must know what, 

why, and how an idea is being said. 

 

1.2.3. Writing 

Writing, being a proficient skill, must be developed with care. Kaplan (2024) 

mentions that writing is employed inside and outside the academic and work environment 

and, consequently, it is considered not only as a physical act of writing but as a critical 

process put in writing and implemented in an effective and concise manner. In other words, 

writing is one of the four skills that must also fulfill the function of directly communicating 

the writer's thoughts in writing by following grammatical rules. 

 

1.2.4. Reading 

Reading as a skill in English as a foreign language is one of the most important 

processes that learners need to develop to understand the symbols to be inferred. Thus, Raza 

(2019) claims that: 

Academic reading differs from other forms of reading not only in the content of what 

is read but also in how we read it and what the author expects the reader to do. It 

requires identifying and understanding strings of words fluently. This is a painstaking 

process involving comprehension, word recognition, engagement, and fluency. (p.1) 

Put another way, academic reading involves reading comprehension as a sub-

competence of English, as it not only comprehends the reading but also connects to prior 

knowledge which it converts into new knowledge. 
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1.3.The five components of reading 

The third skill of English as a foreign language is reading. As we know, reading is a 

complex process that follows a procedure of skill development. Hence, if the learner adopts 

English as a foreign language, the learner has to understand its different components in order 

to make it easier to interpret the symbols or messages of a text despite its complexity. For 

this reason, the five components such as phonological awareness, phonics, vocabulary, 

fluency, and comprehension will be explained below, since they work together at the same 

time and make reading a completely satisfactory experience.  

 

1.3.1. Phonological awareness 

Phonemic awareness is one of the elements that make reading as something 

important. Therefore, Pasalodos (2021) says that phonemic awareness is the way of hearing 

sounds or phonemes (small units of the sound of the word) understanding that these can be 

used to create words from their base in a spoken form. In other words, this component 

consists of recognizing and differentiating the small sound units at the end of a word. So, 

when reading aloud, the student must identify each of the spoken sounds correctly. 

 

1.3.2. Phonics 

This next component is best worked on when students are children because phonics 

refers to the written spelling of the alphabet related to the sound of the alphabet. Thus, Jones 

(2011), argues that “As children become more familiar with these spelling/sound 

relationships, most of the words in their spoken language become accessible to them when 

they see them in print” (p. 1). In this way, this component is concerned with the connection 

between sounds and written letters. So that they are pronounced correctly between one word 

and another. In addition, if they follow patterns, they will be read and therefore pronounced 

correctly. 

 

1.3.3. Vocabulary  

This element called vocabulary is a crucial element in reading and consequently in 

reading comprehension, as it acts as a determining factor in reading comprehension. In this 

way, Sidek and Rahim (2015) in their research study affirm that to succeed in reading 

comprehension in English as a second language it is important to develop a lot of vocabulary 

as a bibliography of words as there are words with different meanings that will serve to 

communicate richly. In other terms, vocabulary is a list of words compiled in the mind of 

the learner and consigned by context or textually for a text to be understood or a conversation 

to be fluent. 
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1.3.4. Fluency  

This element describes as much importance as the others since it is emphasized in 

the oral reading of a competent text in words or sentences.  

Thus, Jhuo et al. (2024) state in their research that fluency is crucial for language-

specific reading comprehension. Moreover, the accuracy with which words are recognized 

while respecting symbols makes oral reading and communication always successful. In other 

words, foreign language learners must develop fluency in reading or speaking, as this 

element enables them not only to succeed in learning a language but also to be fluent in their 

own language. 

 

1.3.5. Comprehension 

This research is based on reading comprehension, which alludes to the fact that 

comprehension is also an essential element in the development of text analysis that should 

be developed as early as possible, at an early age and even more so when it is a second 

language, as in this case, English in school students, since it is a partially complex process 

to carry out. 

For this reason, it is important to understand that reading comprehension is a process 

since it is nothing more than understanding the symbols, words, or sentences of what is being 

read. Likewise, this component is related to other components, such as vocabulary, and the 

student's a priori knowledge. These factors play an important role in reading, since if the 

learner is reading a text in another foreign language, the learner must necessarily know a 

priori the topic of the text and have a broad vocabulary related to it, as this will facilitate the 

understanding of the meaning or message of the text read (Forsia, et al. 2022). That is why 

it is said that all components play a valuable role in reading because they work perfectly 

together.  

 

1.4.Common European Framework of Reference for Languages  

English as a foreign language is one of the languages that follow an international 

standard at the level of educational institutions or outside of them. Therefore, the Common 

European Framework of Reference for Languages (CEFR) is used to describe and define the 

level of English by scale that a student of English as a foreign language should have.  

Because of this, Kassim and Hashim (2023) state that the Common European 

Framework is the one that carries fixed patterns within English as a foreign language and 

the curriculum. These patterns encompass six levels to be achieved, ranging from A1, the 

basic level, to C2 Proficiency, the exceptional level. These are further divided into three 

levels such as basic user, independent, and proficient. Consequently, level A1, which covers 
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basic users of the language, is the one that stands out the most, as it is the level that foreign 

language learners should have, being able to understand and maintain a basic conversation, 

with common vocabulary, phrases, and short expressions. In other terms, the CEFR is a 

universal standard already implemented in the language of competence, so the learner of 

English as a second language must comply with the parameters that bring the A1 level as 

this is at the point of adoption of the language. 

 

1.4.1. English proficiency level of seventh-grade students according to the Common 

European Framework of Reference for Languages in Ecuador 

Ecuador is one of the countries that use the CERF as a standardizer or evaluator of 

English proficiency as a second language in the different grades of primary, secondary, and 

college education. Therefore, De la Cruz-Fernández et al. (2021) state that the language 

proficiency that students should have by the end of seventh grade should be at Level A1 or 

higher. So, seventh-grade students should reach Level A1, which includes basic command 

of communication and simple interaction with their environment.  Since they are expected 

to reach Level A2 by the time they reach high school.  

Moreover, the authors mention that the Common European Framework of Reference 

for Languages has several testing systems for students, ranging from IELTS, for basic levels, 

to PET, for advanced levels which lead to the assessment of the four basic skills of the 

English language, which have to be passed over time.  

All these standards enunciated by CERF must be considered by both teachers, who 

are the influencers, and students, who are the generation moving forward so that they can 

become competent people in and out of society. 

 

1.5.Reading comprehension 

Reading comprehension is a continuous process that occurs through the interaction 

of a text with prior knowledge, utilizing various resources and strategies that encourage the 

learner to achieve optimal performance. 

According to Taimal-Chandi (2022), reading comprehension is the ability to 

understand the text itself, recognize the vocabulary and ideas of the author of the text, 

analyze, reflect, and subjectively express the information received. In other terms, the author 

means that reading comprehension is the way of understanding the words of a text written 

by an author, evaluating his thoughts, and discussing them.  

Furthermore, Butterfuss et al. (2020) state that reading comprehension encompasses 

three important elements such as the reader, the text, and the task about the text that has to 

do with a previous and specific context. That is, it is about predicting what is read with what 
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is real and obtaining new or additional information, which must be related to the social 

context. 

 

1.5.1. The importance of reading comprehension 

Reading comprehension is the sub-skill of reading that not only focuses on 

understanding the meaning of symbols, letters, or sentences written in a text but is about 

understanding and internalizing information in an entertaining and motivating way. 

Therefore, this leads to the use of resources that motivate students to improve the problem 

they usually present in this area called reading comprehension.   

According to Dorothy (2021), reading comprehension is essential both in the 

academic area and in life in general since it is not only about recognizing words but also 

about finding the meaning of the message, which makes the reader not only informed but 

also entertained. Thus, giving way to reading strategies. In other words, reading 

comprehension acts as a useful sub-skill both for the educational area and for life since life 

is full of informative texts with different meanings that will only be understood if there is 

comprehension of what has been read. 

 

1.6.Essential reading comprehension skills 

Reading comprehension is one of the most difficult sub-skills to perform since it is 

an interconnected process that has to do with the reader, the ideas, and the way of interpreting 

them. Therefore, it is crucial to perform it since childhood to acquire and improve the mother 

tongue or second language in this case. Also, it is necessary that students begin to develop 

these skills because once done, they can be applied to different types of text without any 

problem. 

According to MI-Lee (2019), the following skills involving reading comprehension 

must be developed and identified individually to lead to understanding what is read 

accurately: 

1.6.1. Decoding 

This is based on the recognition of individual letter sounds and the development of 

phonemic awareness at an early age. It also addresses strategies for quickly identifying the 

first sound of a word and its syllables within a text. The effectiveness of this method depends 

on the learning environment. 

1.6.2. Fluency 

It involves recognizing the pronunciation differences between certain words, using 

the correct tone of voice, and respecting punctuation when reading, which helps the listener 

understand the message. Continuous practice is necessary to improve, and this involves 

making good use of books or other materials based on the student's level. 
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1.6.3. Vocabulary 

This is a crucial skill for reading comprehension, as it involves a list of known and 

internalized words that are stored in the mind. It is best acquired by reading aloud, inferring 

them by context, and relating them to everyday experiences. 

 

1.6.4. Sentence structure and cohesion 

It is the way to understand sentence construction and how sentences are connected 

to other ideas. This helps students to understand the meaning of short or long texts at an early 

age. Clear and explicit instructions are necessary to achieve this. 

 

1.6.5. Reasoning and background knowledge 

This skill, like the others, is also one of the keys to reading comprehension since it 

is the relationship between what is read and what is known, thus concluding and becoming 

familiar with the topic read. To develop it, the student must be exposed to the experience of 

everyday life in the world of reading, asking, and answering questions. 

 

1.6.6. Working memory and attention 

These are two skills that work together. One consists in retaining information from 

what is read and the other of remembering and inferring the meaning of what is read. To 

develop them together, it is necessary to look for and take advantage of readings that interest 

the student by reading aloud until the student can infer the meaning of the sentences.  

 

1.7.Motivation 

This is an essential emotional element in the learning of a second language such as 

English. It is here where the teacher intervenes with the materials, resources, and precise 

techniques that motivate the student who will be the receiver of them and as a consequence 

will demonstrate a predisposition for the acquisition of the language. However, there are 

times when this is the problem that students go through, which causes them to abandon 

language learning. 

In the same way, according to (Andrade-Molina, et al., 2022) teachers who teach a 

second language such as English have to implement motivational strategies such as the use 

of magazines, images, watching series, listening to music in English that can lead to change 

the students' vision about learning English. This means that as long as this factor exists in 

the classroom, it will always allow students to show better results in any basic English skill 

used inside or outside the classroom. 
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Motivation is an important factor in English language learning and teaching, as it is 

the starting point of the passion for learning English. Thus, Moneba and Lovitos (2024) state 

that motivation is that which helps an individual feel enthusiasm for learning. In addition, 

motivation acts as an independent variable that has two indicators the integrative, which is 

the student's inclination to learn the second language; and the instrumental which has to do 

with the ability to learn the target language to integrate into society. This is essential for both 

the teacher and the learner. 

 

1.7.1. Motivation for reading comprehension 

The English area requires another factor, such as motivation. In fact, for reading to 

develop fully, there must be enough understanding, encouragement or incentive, and a wide 

vocabulary incorporated into the student. These factors are often lacking on the part of the 

teachers in charge of carrying them out.  

According to Kheang et al. (2024) argue that it is necessary to incorporate motivation 

into the teaching curriculum to achieve better results in reading comprehension. In addition, 

they suggest that the creation of a pleasant learning environment and the use of motivational 

materials, techniques, and strategies can reduce students' difficulties in reading 

comprehension. They also point out that materials such as stories, comics, magazines, and 

newspapers are very effective in learning English as a second language. In other words, 

motivation should be a fundamental aspect of school and university education to cultivate 

students' enthusiasm for reading and help them better understand the text they read without 

hindering their comprehension. 

 

1.8.Types of reading motivation  

Two types of motivation stand out in reading: extrinsic motivation, which has to do 

with external activity, and intrinsic motivation, which has to do with internal activity. These 

are fundamental for teachers to play an incentive role in English language learners. Each of 

them has to do with how each learner perceives reading. These are elements that shape 

reading as something complementary to itself. Nevertheless, both can lead to the path of 

liking or disliking reading. 

1.8.1. Extrinsic motivation 

In English language learning, some learners are often motivated to read only out of 

obligation or to receive a reward or punishment from the teacher. 

This type of motivation is called extrinsic motivation which has to do with the 

purpose for which the second-language learner reads tales, books, magazines, etc. The 

purpose of this type has to do with the behavior regulated by the internal rewards that the 

teacher gives the learner for success or failure in reading. That is to say, generating this type 
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of motivation will make the learner do it only out of obligation and not for the pleasure of 

reading (Ryan & Deci, 2020). 

 

1.8.2. Intrinsic motivation 

On the other hand, there are students who present another type of motivation 

generated precisely by the simple pleasure or love of reading.  

According to (McGeown et al., 2020) this type of motivation is called intrinsic, 

which has to do with the passion that students feel for reading different types of texts, without 

seeking any reward of external achievement, but for themselves in terms of improving or 

acquiring through it the expected of English as a second language. To put it another way, 

this type has to do with the pursuit of their own good without satisfying anyone through 

reading.  

Similarly, according to (Congo-Cervantes, 2020) this aspect is relevant in a second 

language such as English since learners as individuals act on their own initiative in class or 

in any activity in the area of English. Moreover, this type of motivation has a positive impact 

on learners in terms of the persistence of failure in a new language. 

 

1.9.Reading techniques  

Reading techniques are skills that make reading productive. There are six different 

reading techniques: scanning, skimming, previewing, active reading, speed reading, and 

structure-proposition-evaluation. Students should apply these techniques to improve reading 

comprehension. Each of them is explained below. 

 

1.9.1. Scanning 

It is a very popular technique in reading because of its particularity of speed reading. 

It is a useful technique for readers to quickly find specific things such as phone numbers, 

statistics, facts, or opinions in a specific and non-detailed way (Weht, 2019). This technique 

is one of the fastest ways to locate required information by leaving out the details of the text. 

Moreover, it is used in all types of reading whether in the native or target language. 

 

1.9.2. Skimming 

In contrast to scanning, skimming is a technique that helps the reader quickly 

discover what the text they are reading is about. Thus, Singh (2024) states that this technique 

aims to find the general topic of a text just by reading the headings, subheadings, 

introduction, and conclusion. In other words, it is a method of rapid but not selective reading, 
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since a rapid reading already gives the reader a general idea of what the topic will be about 

before going straight into the reading. 

 

1.9.3. Previewing  

It is the first quick reading that is done before entering fully into the reading. Cassano 

(2020) defines this as a reading technique where readers utilize their prior knowledge before 

reading. This approach varies based on the type of text being read, be it fiction or nonfiction, 

allowing readers to recognize details and connect them with their prior knowledge and the 

text itself. It is a method of speed reading a text that allows the reader to capture the main 

ideas and deduce meaning from the surrounding context or their prior knowledge. 

 

1.9.4. Active reading 

Active reading is a conscious reading technique. The Open University (2012) 

mentions that it is reading something in detail with appropriate strategies such as 

underlining, annotating, and reading critically by asking questions and answering them. That 

is to say that it is a useful method for reading comprehension since the reader does it 

consciously in a determined time being objective and critical at the same time. 

 

1.9.5. Structure-proposition-evaluation reading 

This is an uncommon technique applied in nonfiction books because it is done in a 

logical manner. Aucamp (2022) states that this is one of the techniques that highlight how 

to identify the structure of a book by observing details such as the titles of each chapter, 

applying reasoning, and evaluating the conclusions of the book thus forming own 

conclusions. That is to say that, this method is particularly useful for books, as they have a 

defined structure that readers can identify and analyze to draw their conclusions. 

 

1.10. Traditional tales  

Traditional tales are those experiences or stories that are told from generation to 

generation. In addition, sometimes they are those that become myths or legends of a place 

or individuals of a community in fantastic and entertaining stories. 

As Recalde-Torres (2022) mentions, these are particular stories told orally or 

recounted in written form. On many occasions, he says that these stories have a structure of 

beginning, middle, and end with mostly fictitious characters and develop a message that 

leads the reader to reflect on it. In other words, traditional tales not only allow the reader to 

feel motivated to continue reading, but also awaken the imagination every time they read 

and receive a message about it. 
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In the same way, we must take into consideration that these traditional tales, being a 

reading that increases the creative imagination in our brain, is a recreational reading. 

According to Torres-Calle (2022) states that these stories are attractive to all kinds of 

audiences, and it is the same that predominates in literature because it is related to the 

feelings towards the human and the nature where we are. This means, in other words, that 

traditional tales are essential to encourage reading in the classroom and therefore should be 

implemented in the same, for students to connect with the partially real world of the story. 

 

1.10.1. Importance of traditional tales 

Traditional tales play an important role in the learners' target language because, in 

addition to being short stories, they provide information on topics of interest to them. When 

these tales are told or read to learners, they are easily understood and allow them to engage 

their imagination and connect with their own or different cultures meaningfully.   

In the same way, Mahanand (2021) states that traditional tales allow us to learn about 

the experiences of living situations of a specific place in an interactive way between the tale 

and the reader. Likewise, the author mentions that when they are narrated or retold, they 

allow for lexical richness, critical awareness of the use of expressions in different cultural 

contexts, being subjective, and critical, and the acquisition of knowledge of one own or 

another people's culture. This means that traditional tales, although they may seem 

insignificant, are crucial when teaching a second language such as English, as they allow the 

student or any other reader to connect with the world and one's own environment by 

reflecting on the messages transmitted orally or in writing.  

Another important point about traditional tales as Akhan (2022) says is that these, 

when understood, allow them to face different challenging situations in their life path. 

Furthermore, he mentions that when properly told by teachers or other adults, they make a 

difference in the interaction between the learner and the tale, as they regulate the imagination 

and the feeling of their emotions. Properly told or narrated traditional tales have the potential 

to convey several positive elements that can benefit students academically and in their lives 

in general. 

 

1.10.2. Main characteristics and benefits of traditional tales 

Today, traditional tales are still short stories told by our ancestors to new generations. 

They are part of the culture depending on the type. Thus, if this is implemented more in the 

classroom it will make students feel more connected to the culture and therefore to the target 

language, allowing them to acquire new values and life lessons.  

On the other hand, these stories over time have taken on modern adaptations, making 

them valuable for teaching English as a second language. Thus, these stories have more 

features that benefit the learners such as: 
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• Traditional tales are short and quick writings. 

• They have an easy structure. 

• Show simple characters. 

• Increases reading comprehension and student engagement. 

• Enhances understanding of English as a second language. 

• Dialogues are common and appropriate. 

• They provide connected vocabulary between the mother tongue and the modern 

language. 

• They have different plots.  

• Provide repetitive vocabulary. 

• Present sometimes reflective messages. 

• Motivate and engage learners. 

• There are several types. 

• The traditional tales are easy to remember. 

• Adaptations depend on the location. 

• Finally, traditional tales allow learners to make comparisons between their culture 

and the target language culture (Simon, 2022). 

 

1.11. Traditional tales as motivation in the classroom 

Traditional tales are narratives written by different anonymous authors and told by 

different people, which makes them interesting and motivating for learners to learn the target 

language (English). However, despite the favorable benefits for learners, they are not usually 

applied in the classroom due to resource constraints or other reasons.   

For this reason, Martínez-Sojos (2024) states that although they are not widely used 

in classrooms today, there is hope that today's teachers will use them as motivational 

resources for teaching English as a foreign language. Furthermore, he mentions these tales 

not only enhance creativity and imagination but also aid in developing skills and 

strengthening cultural roots. Therefore, when used in the classroom, these tales are valuable 

as they help develop English skills and foster a connection between the students and the 

culture. That is why we must be the generation that makes a difference. 

 

1.12. Types of traditional tales  

1.12.1. What is a myth?  

Myths are those discourses or narratives familiar to the inhabitants of a given place. 

According to Frye (2023) mentions that they try to explain natural phenomena by adding 

mythological beings such as superheroes, gods, or deities. They are living stories that are 

told to current generations. That is to say that these mythologies, being short stories, depend 

on the reader who reads or tells them, as this makes them credible or not. 
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Another important thing is that myths are part of the culture and tradition of the 

ancestors expressed through narratives, which means that the knowledge of the place is not 

lost. Moreover, nowadays they are part of the educational field as a means of teaching a first 

or second language. 

 

1.12.2. What is a legend? 

Legends, like myths, are short stories. However, these two have the difference that 

myths do not give credibility and legends are stories that give credibility. That is why 

Armstrong and Ruths (2020) state that they are considered folklore as they tell the origin of 

different things such as ponds, mountains, and places that portray the authenticity, and moral 

values of humans as characters to the audience. In other words, they are also educational 

resources to teach interesting local history.  

Moreover, it should be taken into account that by highlighting real characters with 

real facts, they transmit knowledge about them and values that are taken for granted in those 

stories. 

 

1.12.3. What are fairy tales? 

Fairy tales are nothing more than magical stories that are transmitted to children at 

an early age for a specific purpose. Gorete-Kielb and Méndez-Silva (2023) mention that 

these stories are allies when it comes to educating children and young people as they allow 

the concrete construction of society. In addition, they are narratives that combine the real 

with the imaginary, which leads to the development of critical and imaginative thinking, 

creating meaningful learning. In other words, these types of stories are also useful resources 

for teachers to use in educational classrooms as they lead to the expected fun and reflection. 

 

1.12.4. What are fables 

Fables are short stories that are told to children at home or in class. In addition, they 

are intended to provide meaningful learning to children through stories. On the other hand, 

the characters in these fables are natural people, objects, and animals that have human 

qualities as protagonists and impact the children's consciousness.  

According to De Guzman (2024) states that fables are essential factors of culture and 

society. In addition, they are addressed to children at early ages to make known and teach 

ethical and moral values that allow the individual to grow and form a correct society. In other 

words, they are useful for developing reading skills and transmitting life lesson messages. 
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1.12.5. Religious tales 

Religious stories differ from all types of stories by highlighting deities and sacred 

days. Thus, Khudaverdiyeva (2023) states that these tales highlight characters and places, 

and even days that are sacred depending on the religion. This means that they are stories 

rooted in people's beliefs with scenarios such as heaven and hell represented by a furnace in 

which different individuals choose to believe or disbelieve in them.  This has no place in 

academia as it is rooted in individual religion as such. 

 

1.13. Traditional tales of Imbabura 

Imbabura is a province in Zone 1 of Ecuador, incredible and rich in culture. In 

addition, Imbabura is one of the places identified as being covered by volcanoes, mountains, 

and lagoons. So, they have small stories or traditional tales such as myths and legends that 

highlight the origin of the same and the culture of individuals in the province.  

According to Holmes-McDowell (2019) affirms that in the province of Imbabura, 

there is not only culture but also the sacred that are seen as important variables such as the 

mythical narration and stories told by the same ancestors about what deity is worthy of praise 

to new generations. These stories vary from the venerable, sad, and happy to the comedic. 

This means that they are unique stories that are not fables or fairy tales, but myths or legends 

that have impacted from generation to generation. 

Therefore, at the educational level, they should be made known to enrich the 

understanding of them as something venerable and the connection with their values, roots, 

and culture. 
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1.14. Traditional tales of Imbabura: myths and legends 

Myths and legends are deeply significant in Ecuador, particularly in the province of 

Imbabura. The region is home to breathtaking mountains, lakes, and volcanoes, each with 

traditional tales that profoundly influence and enrich the cultural understanding of the local 

people. In this section, we will explore two of these influential tales. 

 

1.14.1. Myths 

Myths are stories that describe fantastical events and creatures. They are prevalent in 

the province of Imbabura. According to Villareal (2020), these stories explain the origins of 

ancient cultures and feature fantastic characters such as witches, giants, and other mythical 

beings. For example, The Giant and the Lagoons is a short story about a giant that roamed 

the lakes of Yahuarcocha and San Pablo, as well as the mountain Tayta Imbabura. This story 

educates today's youth about the history of Imbabura's most prominent mountains and 

lagoons. 

 

1.14.2. Legends 

Legends are short stories passed down from ancestors to current generations. In the 

province of Imbabura, these myths highlight aspects of the culture, people, and traditions of 

the area. 

Therefore, Cazco and Restrepo (2020) state that the legends of Imbabura serve as 

educational tools that help students learn about the culture of Imbabura and improve their 

reading comprehension in an engaging way. For example, the legend El Valle del Chota by 

author David Cazco tells the story of two high mountains, Cubilche and Taita Imbabura, 

which communicated with each other through the roars of the rocks waking each other up. 

This means that this legend conveys a message about the music, dance, and traditions of the 

Afro-Ecuadorians of Chota, which is transmitted to students through both a cultural and 

linguistic approach by incorporating English language teaching. 
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CHAPTER II: METHODOLOGY 

This part presents the methodology of this research project. Therefore, this chapter 

details the information about the type of research, methods, techniques, and instruments 

used, which were mainly focused on finding an answer to the research problem that has to 

do with the sub-skill of English reading comprehension in seventh-grade students at Unidad 

Educativa “Jacinto Collahuazo” through the use of traditional tales as a motivational 

strategy. In addition, this section presents the number of participants obtained and the sample 

taken from the population, given the large number of students in five parallel classes. This 

is in line with the collection of data from interviews and surveys conducted in the school, as 

well as the analysis and discussion of the results obtained. 

 

2.1.Research approach and type of research 

2.1.1. Research approach  

This research project employed the mixed methods approach, which refers to the 

application of quantitative and qualitative approaches that allowed to obtain statistical 

answers and specific descriptions of the research problem mentioned above. According to 

(Naranjo-Toro et al., 2020), the use of this method enables the researcher to have a wide 

vision of the study problem through the results of the instruments used. In addition, it 

explains how the use of qualitative and quantitative research guarantees a deep investigation 

and the validity of the results obtained. 

Thus, according to (Mcleod, 2023), “Quantitative research involves the process of 

objectively collecting and analyzing numerical data to describe, predict or control variables 

of interest” (p.4). In this sense, this method permitted this research project to find real 

numerical data that gave access to approve the hypothesis of the problem. 

In contrast to the quantitative method, the qualitative method is very different, as it 

is not numerical. Thus, Ugwu and Eze (2023) state that “Qualitative research is concerned 

with feelings, ideas, or experiences. Finding insights that can result in testable hypotheses is 

the main goal of the data collection which is frequently done in narrative form.” (p. 20). 

Considering the quote mentioned by the authors, this method was appropriate for the study 

of this project, since it highlights subjective data, such as experiences, behaviors and the 

social context of individuals as the object of study. 

 

2.1.2 Type of research  

This research project was descriptive and narrative because the instruments 

employed were the interview and the survey. Therefore, it is important to mention the 

definition of the quantitative-descriptive research design. Thus, Ghanad (2023) states that 

the descriptive type of research enables the data to be analyzed in a generic way, without 



22 
 

altering or controlling the variables. In other words, thanks to this design, graphs were 

obtained that directly describe the characteristics of the statistical group of people. Thus, this 

study project provided a detailed description of the aspects of the phenomenon studied in a 

variable or measurable and uncontrolled way. 

On the other hand, Squire et al., (2014) mentions that the narrative type of research 

design, besides being used in the area of educational research, helps to unveil solutions to 

the problem of a culturally linked research topic. Thus, indicating its main research point of 

collecting historical data based on culture. The aim of this research project does not 

necessarily seek to establish a rigid solution to the problem already described, but it does 

propose a possible solution to be applied in future English classes. Hence, this type of 

narrative research provided knowledge of the experiential contributions that the individuals 

or object of study made known. 

 

2.2. Methods, techniques, and instruments 

2.2.1. Methods 

According to Zubaydova (2021), the deductive method is the most commonly used 

in research that has hypotheses to be tested. So, it generally goes straight to the point, as it 

makes the application of experimentation give way to be proven or disproven. Consequently, 

in the present research study, the deductive method was carried out, as it goes from the 

general to the specific, from the general description of the problem, and theoretical 

framework; to data collection, analysis, discussion, conclusions, and recommendations. 

Furthermore, this study applied this method since it tested the theoretical framework and 

hypotheses on the use of traditional tales to motivate reading comprehension in the teaching 

of English to seventh-grade students. 

 

2.2.2. Techniques 

As for the techniques, two techniques were used in this study, the survey and the 

interview, since on the one hand the former allowed statistical data to be collected and the 

latter descriptive and explanatory data, through different questions. “Survey is a tool that 

allows large populations to be assessed with relative ease. Despite a widespread perception 

that surveys are easy to conduct, in order to yield meaningful results, a survey needs 

extensive planning, time, and effort” (Jones, et al., 2013, p. 5). This helped to determine the 

strategies that were used to develop and improve reading comprehension skills in English. 

Furthermore, unlike the previous technique, the interview allowed for interviewing 

a smaller number of participants who were English teachers and collecting data in an in-

depth and described manner. According to Rutledge and Hogg (2020) states that, the 

interview as a technique focuses on the depth of the question presented to an individual in 

question, which allows interaction through a conversation between the interviewer as the 
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researcher and the interviewees as the researched. In other words, this technique made it 

possible for the study to present the information in the analytical and in-depth manner that 

was expected. 

 

2.2.3. Instruments 

The instrument that was applied was a survey because in this research study 

structured questions were asked directly to seventh-grade students, which helped to establish 

traditional tales as a motivational resource to be implemented in the classroom to improve 

the sub-skill of reading comprehension in English. According to McLeod (2023), he states 

that “Questionnaires can effectively measure the behavior, attitudes, preferences, opinions, 

and intentions of relatively large subjects more cheaply and quickly than other methods” 

(p.1). Therefore, this instrument was very useful for this research study, as it made it possible 

to collect quantitative data in a faster and therefore effective way from the specific group.  

Thus, this survey was applied to 119 seventh-grade students as a sample of the 

population of 173 students of the “Jacinto Collahuazo” school of the parallels A, B, C, D, 

and E. Moreover, it is worth mentioning that the students were in a testing period. Therefore, 

the researcher handed out two surveys, one in Spanish and the other in English, to orient, fill 

out quickly, and not take up all the time of the test. The surveys were structured with nine 

closed questions about the most frequent problems, activities, types of materials, 

pedagogical strategies, and the most effective techniques to improve and develop reading 

comprehension. In addition, about applying traditional tales to motivate reading 

comprehension in English. 

On the other hand, one of the instruments used in this research was also the semi-

structured interview, which provided information and revealed the ideas or criteria of the 

respondents. Tegan (2023) points out that semi-structured interviews are those that allow 

openly interviewing the individuals (object of study) since the questions should not follow 

an order as such, but follow a thematic framework predetermined by the interviewer. This 

instrument was very valuable because it made it possible to obtain subjective responses from 

the interviewees, which helped to break down the criteria and opinions on the research topic. 

Moreover, in this research work, an interview was conducted with two seventh-grade 

English teachers, with nine questions ranging from general aspects of English teaching to 

specific questions about reading comprehension in English. The interview included an 

analysis of the problems detected during the academic year, as well as the pedagogical 

strategies, the materials used, and the implementation of traditional tales, such as myths and 

legends of Imbabura, to improve reading comprehension in English.  

2.3. Research questions 

• How does the use of traditional tales influence the reading comprehension skills of 

seventh-grade students? 
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• What kind of traditional tales are adequate to develop and improve reading 

comprehension skills? 

• What kind of strategies should be applied to develop better reading comprehension 

in English? 

 

2.4. Study site  

This study was carried out at Unidad Educativa “Jacinto Collahuazo”, located in zone 

1, province of Imbabura, in the canton of Otavalo, parish of Jordán, on Atahualpa Avenue 

and Jacinto Collahuazo Street. Its AMIE code is 10D02. It is an urban public school in 

Ecuador, belonging to the Highland region. It was founded on February 13, 1969 and is 

considered one of the most prestigious in the north of the country. Currently, the institution 

has three levels of study: Initial, Basic Education, and High School. Furthermore, it is an on-

site school open for two days, morning and afternoon, in a bilingual intercultural context. 

 

2.5. Population and sample 

The study population was composed of seventh-grade students at Unidad Educativa 

“Jacinto Collahuazo” School. This population is divided into five parallels (A, B, C, D, and 

E), with a total of 173 students, whose average age ranges between 11 and 12 years old. The 

type of sample is sampling stratified since a specific number of students was selected from 

each parallel. As a result, a sample of 119 seventh graders were selected, with 24 students 

per parallel, as well as two authorities, the seventh-grade English teachers. Therefore, when 

including the two teachers, the final sample consisted of 121 participants. To calculate all 

the above, the following procedure was carried out. 

Tabla 1: Number of seventh-grade students 

Note. Own elaboration. This table shows the number of students per parallel. 

2.5.1. Sample size calculation 

                                                   𝑍 ² ∗ 𝑁 ∗ 𝑝 ∗ 𝑞 

School Level Class Students 

 

“Jacinto Collahuazo” 

School 

 

Seventh-grade 

students 

 

7th “A” 

7th “B” 

7th “C” 

7th “D” 

7th “E” 

36 

35 

35 

35 

32 

Total 173 

n= 
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✓ n = Sample size  

✓ Z = Confidence level (1.96 or 95%). 

✓ p = Estimated proportion of success (0.5). 

✓ q = 1 – p 

✓ e = Marge of error (0.05 for 5%). 

 

 

✓ n = Sample size  

✓ Z = Confidence level (1.96 or 95%). 

✓ p = Estimated proportion of success (0.5). 

✓ q = 1 – p 

✓ e = Marge of error (0.05 for 5%). 

 

 

✓ n = Sample size  

✓ Z = Confidence level (1.96 or 95%). 

✓ p = Estimated proportion of success (0.5). 

✓ q = 1 – p 

✓ e = Marge of error (0.05 for 5%). 

 

 

✓ n = Sample size  

✓ Z = Confidence level (1.96 or 95%). 

✓ p = Estimated proportion of success (0.5). 

✓ q = 1 – p 

✓ e = Marge of error (0.05 for 5%). 

 

                                            𝑒 ² ∗ (𝑁 − 1) + (𝑍 ² ∗ 𝑝 ∗ 𝑞) 

 

 

 

 

Figure  1: Sample size calculation 

             (1,96) ² (173) (0,5) (0,5) 

       (0,05) ² (173-1) + (1,96) ² (0,5) (0,5) 

 

             3.84 ∗ (173) (0,5) (0,5)  

         (0,0025) (172) + (3,84) (0,5) (0,5) 

 

                166 

        (0.43) + (0,96)     

        166 

        1.39 

n= 119.4 

n= 119 R 

 

Note. Own elaboration. Calculation of sample seventh-grade students 

 

2.6. Procedure 

The development of this project was based on theoretical foundations related to the 

theme of this project, to apply adequate instruments and methods for collecting relevant data, 

both from students and English teachers at Unidad Educativa “Jacinto Collahuazo”.   

Firstly, surveys and interviews were designed with questions based on the research 

objectives, allowing the development of the final proposal focused on motivation and the 

difficulties in improving reading comprehension. In addition, the research instruments were 

previously reviewed by the author, and the tutor teacher, and subsequently approved and 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

 

n= 

n= 
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validated by an English teacher. Secondly, permission was obtained through an official letter 

from the Universidad Técnica del Norte addressed to the director at the institution to get 

authorization to carry out the research at the institution. 

After this, the researcher visited the institution, where the director accepted the 

request and set a specific date for the application of the research instruments. Nevertheless, 

the application was later due to the institution's festivities and students' evaluations. 

Therefore, the interviews were conducted one day, and the student surveys the following 

week. 

Before beginning the interviews with the English teachers, the researcher provided a 

letter of consent stating the purpose of the interview. The interviews with the two English 

teachers lasted ten minutes and had their full cooperation.  

Furthermore, the student surveys were successfully administered in a face-to-face 

manner. They were administered to 119 students from the five parallel seventh-grade classes, 

who made up the sample population. In this case, the researcher did not provide a letter of 

consent, since the survey was administered anonymously. The surveys were provided by the 

researcher to be completed on time. Moreover, during the process, the researcher acted as a 

guide, reading the questions one by one to facilitate the completion of the questionnaire and 

to finish it quickly during the evaluation period. 

Finally, once the interviews and surveys were applied, the researcher proceeded 

with the analysis and tabulation of the data collected, using both methods, qualitative for 

the English teacher's interviews and quantitative for the student surveys. Each method was 

interpreted respectively, analyzing the teachers' perspectives and the results obtained from 

the percentages, represented in pie charts. Additionally, the discussion of this chapter was 

carried out, emphasizing the comparison with the theoretical framework and offering 

suggestions based on the results obtained. 
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

This chapter presents the analysis and discussion of the interview and survey results 

applied to seventh-grade teachers and students at Jacinto Collahuazo School. The purpose 

of the interview with English teachers who teach seventh-grade students was to gather data 

and information about the general difficulties that exist in the classroom with reading 

comprehension, and the resources and strategies they use to promote the sub-skill of reading 

comprehension in the English language. Likewise, the students were surveyed to obtain 

information on the frequent problems they face when developing reading comprehension, 

materials, strategies, and techniques they use to develop it in the classroom. 

These data and results helped to confirm the development of my guide as a proposal 

for this project. Finally, this process was successfully completed one week before the end 

of the school period. 

 

3.1.Qualitative interpretation of the results of the interview with English teachers 

3.1.1. Results of the teacher interview 

Interviews were conducted with two seventh-grade English teachers from the five 

parallel grades. The main objective of this interview was to know the problems and 

difficulties they have detected during the reading comprehension classes. As well as the 

resources and strategies they use to motivate their students' reading comprehension. This 

interview included open-ended questions, ranging from general questions about the 

participants to specific ones related to the topic of this research project. 

Questionnaire 

1) How long have you been working as an English teacher? 

Analysis of teacher interview 1: 

The answers to this question were brief. Thus, the first teacher mentioned, “Well, I 

have been working as an English teacher for 11 years.” This means that she started teaching 

English in 2014, which reflects considerable experience in the work environment as an 

English teacher. 

Analysis of teacher interview 2: 

Unlike the first teacher, the second teacher says, “Well, I have been teaching for more 

than 20 years”. By this, he means that he has more experience in the working world as an 

English teacher.  
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2) Could you tell me how long have you been working in this institution? 

Analysis of teacher interview 1: 

The following question allows us to know how long both teachers have been working 

at Unidad Educativa “Jacinto Collahuazo” Therefore, the first teacher mentions that “I 

arrived at this institution in the year 2021. That is, I have been working for a little more than 

three years”. This means that, despite the short time she has been with the institution, she 

has a lot of experience in it. 

Analysis of teacher interview 2: 

On the other hand, the second teacher mentions that “I have been here for 7 years”. 

Thus, unlike the first teacher, he already has a better knowledge of the institution and, 

therefore, of the English educational environment. 

 

3) Why did you decide to become an English teacher? 

Analysis of teacher interview 1: 

This question addresses why the teacher decided to become an English teacher. Thus, 

the first teacher states that “I have always liked it since I was a child. I was a very good 

English student. Later, I developed my ability to master English and I also discovered in 

college that I liked to teach what I knew. So, I decided to become an English teacher.” This 

response reveals that the teacher has a deep connection to English, as she mentioned that her 

love for English began in her childhood, which motivated her interest in teaching the subject. 

This led her to develop academically at university, which enhanced her vocation as a teacher. 

Analysis of teacher interview 2: 

Meanwhile, the second teacher comments that “Actually, my teaching career did not 

start as an English teacher. At first, I wanted to be an agricultural engineer. That goal was 

achieved. Then I studied administration and when I finished there were no vacancies at the 

university. So, I saw another path, which was to learn English, and that's how my interest in 

this subject arose.” This response indicates that the teacher initially did not have a personal 

relationship with the English area. Nevertheless, over time, he developed an interest in and 

appreciation for this area and came to appreciate the field of teaching English as well. 

 

4) In your opinion, do you consider that seventh-grade students have enough 

academic resources to reach the A1 level established by the Common European 

Framework? 

Analysis of teacher interview 1: 

The next question provides information on whether the English teachers believe their 

seventh-grade students have enough academic resources to reach the A1 level of English set 



29 
 

by the Common European Framework. The first teacher mentions that “Unfortunately, in 

the public sector, there are not many resources that benefit students to reach that level. For 

example, students do not have the technological resources nor the state texts they used to 

give that would allow them to take advantage of and develop this level.” This indicates that 

both teachers and public-school students require resources with more guidance and strategies 

that would allow them to reach the required level. 

Analysis of teacher interview 2: 

In contrast, the second teacher states that “No, due to the state's educational policy”. 

According to the above statement, he states that this is due to the norms and consequently 

allocated resources that influence the teaching and learning of the English language. 

 

5) From the following pedagogical strategies, which ones do you use to develop 

students' reading comprehension sub-skill? Choose two and give your reasons. 

a) Searching for the main idea 

b) Reading and summarizing 

c) Reading aloud 

d) Use of graphic organizers 

Analysis of teacher interview 1: 

This question provides information about the pedagogical strategies that the two 

seventh-grade teachers use to develop reading comprehension in students. Thus, the first 

teacher mentions that “Well, the truth is that the four that you have described to me are used, 

reading aloud, the use of graphic organizers, reading and summarizing, and searching for the 

main ideas. However, if I had to choose two, it would be reading aloud and reading and 

summarizing, as they are fundamental strategies that are used from a young age for the 

development of reading comprehension.” Therefore, this indicates that although 

theoretically it is argued that the four strategies mentioned are important in reading 

comprehension, reading aloud and reading and summarizing are two that they use to make 

more effective the subskill of reading comprehension of the students at Unidad Educativa 

“Jacinto Collahuazo.” 

 

Analysis of teacher interview 2: 

In the same way, the second teacher states that “We fragment the knowledge when 

reading aloud since we imagine the characters of the text, and that leads us to make a 

summary of what is understood.” Hence, this shows that the two teachers have responses 

that affirm that they agree that the two strategies mentioned make what is read not only stay 

there but that there is internalization, and consequently comprehension of the texts, through 

voice and summary, which makes it useful and applicable in the English language. 
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6) During this academic year, what are the reading comprehension problems that you 

have detected in seventh-grade students? 

Analysis of teacher interview 1: 

This question allows us to know what reading comprehension problems teachers 

have detected in seventh-grade students. Thus, the first teacher states that “Well, the reading 

comprehension problem that occurs in seventh-grade students in both English and Spanish 

is that students do not understand what they read because they read in one sitting, without 

understanding and without analyzing what they are reading. That is why I think we need to 

work more on reading comprehension so that students retain and understand what they are 

reading.” Based on this response, it is identified that one of the main difficulties lies in 

mechanical reading or reading without information retention. This prevents students from 

processing and understanding the content of the text, which in turn affects their analytical 

and other English skills, so more work needs to be done on this aspect. 

 

Analysis of teacher interview 2: 

On the contrary to the first response, the second teacher mentions that “Generally, 

since English is not our mother tongue and also there are no places in our country where the 

student can be immersed, they simply do not develop that capacity or that ability.”  From 

this response, it is evident that reading comprehension is a sub-skill that receives little 

attention, as it is perceived as part of a general reading problem. Therefore, this highlights 

the importance of implementing new strategies and didactic resources that favor its 

development. 

 

7) In your opinion, do you consider the Ministry of Education modules are adequate 

or a limiting factor for your English classes? 

Analysis of teacher interview 1: 

This question identifies whether the teachers consider the Ministry of Education 

modules are adequate or a limiting factor for their English classes. In this regard, the first 

teacher mentions that “Well, in my classes I do work with the English modules and I take 

the copies to the students. So, I consider that, instead of being a limiting factor, it is a help 

for both the teacher and the student, since it is a practical guide that benefits learning. 

However, I would like perhaps the Ministry to give us these modules already printed so that 

the student can work from home.” This response evidences that, although the Ministry of 

Education modules function as a useful resource for both, teachers and students, they are not 

distributed in printed format to each student, but rather teachers must provide copies. Thus, 

it highlights the need for the Ministry of Education to ensure that printed materials are 

provided to students in a way that facilitates their access and use both in the classroom and 

at home. 
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Analysis of teacher interview 2: 

On the other hand, in contrast to the first response, the second teacher believes that 

the Ministry of Education modules “are not adequate, but a limitation, because they are not 

developed by specialized personnel with expertise in the area of English education.” From 

this response, it is evident that the teacher considers the modules as a not so useful resource 

for teaching English since they are not well structured according to the needs of language 

learning. This highlights a difference in the teachers' opinions while one sees the modules as 

a useful tool, the other sees them as a limitation. Consequently, each teacher adapts the 

English teaching methodology according to what they consider most appropriate for their 

group of students. 

 

8) Do you agree that reading traditional tales is useful to motivate reading 

comprehension in English while getting in touch with our culture? 

Analysis of teacher interview 1: 

The following question provides information about whether English teachers agree 

that reading traditional tales is useful to motivate reading comprehension in English while 

getting in touch with our culture. The first teacher mentions that “Well, since they are 

children, young children, they are very interested in stories, poems, rhymes, songs. So, 

stories are a good strategy to reach the student. And much more if we talk about culture and 

so that they can also improve their English and reading skills.” This response shows that 

traditional stories are indeed a useful and effective strategy for seventh graders. Since, in 

addition to contributing to the improvement of reading comprehension, they allow students 

to keep in touch with their culture, in this case, that of the province of Imbabura, which 

supports the theoretical foundations of this research. 

 

Analysis of teacher interview 2: 

Similarly, the second teacher also had a similar response to the first. Therefore, he 

affirms that “The term in general, when it indicates stories, logically is functional for 

children as well as for adults. Therefore, stories will always be a main factor in the culture 

of any human being and even more so for learning English”. This response provides evidence 

that traditional Imbabura tales are beneficial resources for English language learning and 

therefore a motivation for the improvement of the sub-skill of reading comprehension of the 

English language. 
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9) How do you think the implementation of traditional tales such as myths and 

legends of Imbabura would help students to motivate reading comprehension? 

Analysis of teacher interview 1: 

Finally, the last question allows us to know the opinion of the seventh-grade English 

teachers on whether they believe that the implementation of traditional tales such as myths 

and legends of Imbabura would help students to motivate reading comprehension. Thus, the 

first teacher affirms "Stories, in general, attract students’ attention. So, I believe traditional 

stories, like myths and legends, could encourage students to read and learn more not only in 

terms of reading but also about our province’s traditions and culture." 

This response supports the idea that incorporating traditional stories can be an 

effective tool to enhance reading motivation and comprehension. Moreover, these stories 

help preserve native culture while simultaneously fostering English language learning, 

maintaining a vital connection between culture and language. 

Analysis of teacher interview 2: 

In the same way, the second teacher expressed a similar opinion to that of the first 

teacher. So, the second teacher states that ‘I really think that this would not only motivate 

the improvement of reading comprehension, but it would also contribute to the development 

of the values of each student within the learning of English. The child, as well as liking to 

fantasize and imagine, likes to dream, and when we give them something they already know, 

it generates a greater motivation towards reading and learning in English’. According to this 

response, this also confirms that the implementation of traditional stories, such as myths and 

legends, is not only valid but necessary. These tales can serve as a motivational resource for 

seventh-grade students to become interested in the stories of their province without losing 

the connection between the foreign language and their cultural identity. 

 

3.1.2. English Teachers Interview Summary 

The results obtained from the interview with English teachers indicate that, although 

the seventh-grade students at Unidad Educativa “Jacinto Collahuazo” belonging to an urban 

public institution, do not have enough resources to reach level A1, established by the 

Common European Framework, teachers implement two key pedagogical strategies to 

reinforce their learning, which are useful and good, reading and summarizing and reading 

aloud texts. These not only facilitate comprehension and understanding of the content but 

also help to improve students' pronunciation and fluency when interacting with the language. 

In addition, teachers use the Ministry of Education modules as support and guidance material 

to develop other reading comprehension strategies in the classroom. Nevertheless, teachers 

agree that traditional stories, when used as didactic material, encourage the imagination of 

students and contribute to the preservation of language learning and traditional culture. 
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3.2. Quantitative interpretation of students' survey results 

3.2.1. Students' survey results 

This survey was applied to 119 seventh-grade students as a sample of the population 

of 173 students at Unidad Educativa “Jacinto Collahuazo” School. It should be noted that 

the students were in the testing period. Therefore, the researcher gave two surveys, one in 

Spanish and the other in English, to guide the students. The teacher was a guide always 

saying the questions aloud to finish soon and not to take up all the test time. 

 

1) Do you consider the reading comprehension is important when learning English? 

Figure  2: Importance of reading comprehension 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

This pie chart illustrates the information about whether reading comprehension is 

important when seventh-grade students at Unidad Educativa “Jacinto Collahuazo” learn 

English. Thus, according to the majority, 94% of the sample respondents consider reading 

comprehension crucial for learning English. However, a small group of students, with 6%, 

do not think it as important. Therefore, a significant number of students consider reading 

comprehension to be essential for understanding and learning a text in English. 
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2) How often does your English teacher apply reading comprehension activities? 

Figure  3: Frequency of reading comprehension activities applied by English teacher 

 

 

 

 

 

 

 

 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

This pie chart shows the results on the frequency of the teachers' application of 

reading comprehension activities in the English classroom. Therefore, most of the sample of 

students indicate (42%) perceive that the teacher applies these activities occasionally, while 

the rest of the students indicate that the teacher does it often or never. This means that, 

although reading comprehension activities are implemented in the English classroom, they 

are not constantly carried out. 

 

3) Which of the following problems are the most frequent ones you find during 

reading comprehension classes? 

Figure  4: Frequent problems in reading comprehension classes 

 

 

 

 

 

 

 

  
Elaborated by: Mabeline 
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Analysis: 

This pie chart provides information on the frequent problems of the students have in 

reading comprehension classes. The results obtained, show four key percentages. Thus, 

almost half of the sample of the mentioned group (40%) say that they do not understand 

what they read because the vocabulary is too complicated. While the rest of the students 

indicate that the problem is that the text is too long. Finally, a minority of them state that 

they do not understand the readings because they do not see topics related to their interests 

or they find them boring. Therefore, the problem lies in the fact that the texts they read are 

long, do not deal with topics of their interest, and have complicated vocabulary, which makes 

them see the reading as difficult to understand. 

 

4) Which of the following types of materials does your teacher use to motivate reading 

comprehension in English in class? 

Figure  5: The use of materials to motivate English reading comprehension 

 

 

 

 

 

 

 

 

 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

This pie chart indicates the results of the types of materials used by teachers to 

motivate reading comprehension in English classes. According to the data, a significant 

proportion (34%) expressed that the most used materials are worksheets related to the topics, 

followed by the use of modules from the Ministry of Education with 26%. In addition, the 

minority considered stories to occupy 12% of their use. However, a tiny proportion stated 

that magazines, short poems, and e-books are the least used in class. This means that teachers 

choose to use traditional materials more frequently than creative and digital materials. 
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5) Which of the following pedagogical strategies does your English teacher use to 

enhance reading comprehension? 

Figure  6: Pedagogical strategies for reading comprehension 

 

 

 

 

 

 

 

 

 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

This pie chart depicts the results about the pedagogical strategies used by the English 

teacher to improve the reading comprehension subskill of seventh-grade students. According 

to the results, slightly less than half of the participants mention that reading aloud is what 

they perceive the teacher has used the most to improve reading comprehension. Likewise, 

followed by 30% of the respondents answered that reading and summarizing is another most 

used pedagogical strategy. In contrast, a smaller percentage of students indicated that 

strategies such as searching for the main idea and using graphic organizers are the least used. 

This means that the first two mentioned strategies are still much more useful than the direct 

search for main ideas. 
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6) Which of the following reading techniques does your English teacher use to make 

reading comprehension more effective? 

Figure  7: Effective reading techniques employed by English teacher 

 

 

  

 

 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

This pie chart displays the results of the reading techniques used by the teacher to 

make the students' reading comprehension more effective. Hence, it is observed that the 

majority of the survey participants affirm that the most used technique is annotation and 

note-taking, and scanning. On the other hand, a smaller proportion of the sample of students 

affirms that the use of textual connections and skimming are the ones that are not used much. 

Finally, previewing and predicting was the least mentioned and, therefore, the least used 

technique. Thus, although all techniques are present in the classroom, the ones that students 

consider most effective for their reading comprehension are annotation and note-taking, and 

scanning. 

 

7) Have you ever heard about the traditional tales of Imbabura? 

Figure  8: Traditional tales of Imbabura 

 

 

 

 

 

 

 

Elaborated by: Mabeline 
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Analysis: 

This pie chart illustrates whether the students at Unidad Educativa “Jacinto 

Collahuazo” seventh grade have ever heard about the traditional tales of Imbabura. 

According to the results, these demonstrate that the greater part of the sample of students has 

heard about the traditional tales of the province of Imbabura. Nevertheless, a considerable 

group claims not to have heard of them. This indicates that, although these stories are part 

of their culture, they are not completely immersed within their classrooms, so it is suggested 

that they be applied more frequently so that their appreciation is strengthened. 

 

8) Do you agree that the implementation of traditional tales such as myths and 

legends of Imbabura will improve your reading comprehension? 

Figure  9: Application of myths and legends of Imbabura 

 

 

 

 

 

 

 

 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

This pie chart displays the results of whether students agree or disagree that the 

application of traditional myths and legends of Imbabura improves their reading 

comprehension. According to the results obtained, most of the students surveyed agree and 

strongly agree with the application of these myths and legends in their classrooms to improve 

their reading comprehension. On the contrary, a part of them disagreed and strongly 

disagreed that they should be carried out. Therefore, it is worth analyzing that the majority 

agrees that myths and legends, being short texts and therefore from their local culture, may 

be used in English classes to improve reading comprehension. 
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9) Do you agree that traditional tales allow you to get in touch with our culture while 

learning English? 

Figure  10: Traditional tales and cultural connection in learning English 

 

 

 

 

 

 

 

 

 

 

Elaborated by: Mabeline Cuvi 

Analysis: 

The pie chart provides the results on whether or not the students agree that traditional 

tales allow them to get in touch with the culture while learning English. Thus, according to 

the data, it shows that the majority of the sample of students (69%) agree with it. Moreover, 

another high proportion (29%) also completely agree with the statement. However, 2% of 

the respondents disagreed. This indicates that the implementation of the traditional tales of 

the local province, Imbabura, within the classroom in addition to having contact with the 

culture also allows learning vocabulary in the context of the same. 
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3.3. Discussion 

The findings of this research work, based on the interviews and surveys conducted 

in the seventh-grade students at Unidad Educativa “Jacinto Collahuazo”, reveal the reality 

of the teaching and learning of the sub-skill of reading comprehension in English. These 

results were very useful for the development of the research. The data indicate that both 

teachers and students face a significant lack of materials, resources, and strategies for 

teaching reading comprehension, which leads to various difficulties in this English sub-skill. 

In the case of students, survey results reflect that many have difficulty comprehending texts 

due to the complex vocabulary of the content. As for the most effective strategies for reading 

comprehension, the students surveyed indicated that taking notes and applying scanning 

techniques help them to understand texts better. 

On the other hand, interviews with teachers indicate that the modules provided by 

the Ministry of Education are lacking, which prevents students from reaching the A1 level. 

Despite this, teachers try to supplement teaching with additional materials, such as 

worksheets, copies of short stories, and pedagogical strategies such as reading aloud and 

summarizing texts, to enhance reading comprehension and other language skills. 

Finally, based on these findings, it is evidenced that the incorporation of traditional 

tales in reading comprehension classes represents an effective didactic strategy to strengthen 

this sub-skill. Therefore, their use allows not only to enrich the learning of English but also 

to relate to accessible and relevant texts about the province of Imbabura, facilitating a more 

meaningful and motivating learning. Thus, it is suggested that educational institutions 

implement these traditional tales as a complementary strategy to improve reading 

comprehension in English. 
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CHAPTER IV: PROPOSAL 

The aim of this chapter is to design a structured didactic guide to motivate reading 

comprehension in English in seventh-grade students at Unidad Educativa “Jacinto 

Collahuazo” by employing traditional tales of Imbabura as a basis for the development of an 

attractive and meaningful learning process. 

 

4.1. Title 

Easy English with Myths and Legends of Imbabura 

 

4.2. Introduction 

Reading plays a fundamental role in any language-learning process. Nevertheless, 

reading in English is one of the most impactful skills as a useful tool to develop productive 

and receptive language skills. Reading comprehension more than reading is understanding 

the message of a short or long text by acquiring new knowledge and vocabulary focused on 

a topic, leading to decoding the meaning of the text. Apart from this, extrinsic motivation in 

reading plays a crucial role in students, since when they get interesting and appealing 

resources, they feel encouraged to read. 

Based on the findings of the survey carried out with the seventh-grade students and 

the interviews with the English teachers, it became evident that there are some problems 

such as the lack of resources, materials, and strategies for the development of the sub-skill 

of reading comprehension, the difficulty in understanding the texts due to the complex 

vocabulary of the content, and texts with topics that are not of interest, which prevent 

students from reaching the A1 level expected by teachers and therefore the Common 

European Framework. For that reason, the proposal was designed to foster the use of 

traditional tales of Imbabura to encourage and enhance English reading comprehension in 

seventh-grade students at Jacinto Collahuazo School. 

This proposal is centered on including different engaging activities based on certain 

traditional myths and legends of Imbabura so that students become motivated to learn about 

local texts in English and keep in touch with the culture while improving their reading 

comprehension in English. 

 

4.3. Justification 

The justification for this proposal comes from the need to address the difficulties that 

seventh-grade students at Jacinto Collahuazo School have in English reading, as they show 

a lack of interest in reading due to the limited resources and motivational strategies to 

develop reading comprehension. In addition to that, in Ecuador, there is a problem of lack 
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of motivation for reading, especially in the city of Otavalo since many of the students do not 

like to read because they state that they do not find topics of interest and because of the 

complex vocabulary that many of the texts contain, which suggests improving it with 

relevance and interesting resources. 

Therefore, taking into account the above, the implementation of activities focused on 

traditional tales, particularly myths and legends with short texts of Imbabura as a resource, 

will encourage motivation for reading comprehension in English leading to knowledge of 

the stories of their location that keeps them in touch with the culture and language in English 

that will develop reading comprehension and increase their imagination in an effective way. 

 

4.4. Objectives 

 

General Objective 

• Create a didactic guide using traditional tales of Imbabura to encourage students 

and enhance the English reading comprehension of seventh-grade students at 

Jacinto Collahuazo School. 

 

Specific Objectives 

• Choose myths and legends of Imbabura to motivate the English reading 

comprehension sub-skill in seventh-grade students at Jacinto Collahuazo School. 

• Develop different appealing activities based on myths and legends previously 

selected to motivate English reading comprehension in seventh-grade students. 

• Socialize the proposal of activities developed with the authorities and English 

teachers at Unidad Educativa “Jacinto Collahuazo” in order to make it known. 
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CHAPTER V: CONCLUSIONS AND RECOMENDATIONS 

This section presents the conclusions reached at the end of this research based on the 

objectives, the theoretical framework, and the analysis of these, as well as recommendations 

for future application. 

CONCLUSIONS 

• Based on the theoretical framework of this research project, English has been 

recognized as a key aspect of both education and personal development. 

Nevertheless, the limited materials and strategies adapted to the local context have 

revealed the reality of teaching and learning English reading comprehension. Thus, 

this research has shown that the use of relevant resources for students, such as 

traditional tales, particularly short myths and legends from the province of Imbabura, 

can effectively motivate students and significantly promote reading comprehension. 

• The data from the surveys and interviews gathered and analyzed have emphasized 

the interest in implementing traditional tales, such as myths and legends, as a 

resource to motivate and, therefore, enhance reading comprehension. Considering 

that this not only activates prior knowledge, but additionally enables students to get 

in touch with the culture while learning English as a foreign language.  

• Reading comprehension is the basis of language learning, in which written texts are 

decoded, that is, comprehend and interpret it. Consequently, not incorporating 

activities and strategies that develop reading comprehension in students makes the 

learning process more difficult and limits the proper acquisition of this skill. 

• Finally, the didactic guide designed in this proposal was based on traditional tales, 

such as myths and legends, centered on motivating reading comprehension in English 

at level A1. It consists of a variety of engaging activities based on three traditional 

tales from Imbabura that help reinforce reading comprehension. In addition, 

vocabulary use, creativity, imagination, grammar, collaborative participation, and 

connection with students' cultural identity are developed and evaluated, with 

instructions for teachers in each section providing a useful aid for their 

implementation.  
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RECOMMENDATIONS 

• English teachers should implement the use of traditional tales as a relevant resource 

to motivate reading comprehension in English, in which students immerse 

themselves in the language and culture at the same time. Thus, facilitating 

understanding of the language and texts through familiar contexts, such as local and 

short myths and legends. 

• Limited resources and strategies are a problem that teachers, students, and 

institutions in general constantly face. Therefore, it is recommended that English 

teachers choose to implement contextualized materials to increase students' 

motivation and interest in reading comprehension. Thus, improving the learning 

experience of English as a second language. 

• Reading comprehension should be a priority in English classes. This should be 

achieved through guided activities that encourage comprehension, vocabulary use, 

and interpretation of short texts, so that language and reading comprehension are 

acquired in a fun and interactive manner. 

• Finally, the use of traditional tales in class should be implemented and focused on 

the level of the group of students. This material should be combined with reading 

practice to develop key elements such as grammar, vocabulary, creativity, and 

collaboration, which reinforce cultural identity. 
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INTERVIEW FOR TEACHERS 

Title: Traditional Tales to Motivate English Reading Comprehension in Seventh-Grade 

Students at Jacinto Collahuazo School 

Objective: The purpose of this interview is to identify the resources and motivational 

strategies that English teachers use to develop reading comprehension in seventh-grade 

students at Unidad Educativa “Jacinto Collahuazo”. 

Directions: 

• Please analyze carefully the questions presented. 

• Answer the questions honestly. 

• The data collected will be used for the development of the final project. 

 

 

1) How long have you been working as an English teacher? 

 

2) Could you tell me how long have you been working in this institution? 

 

3) Why did you decide to become an English teacher? 

 

4) In your opinion, do you consider that seventh-grade students have enough 

academic resources to reach the A1 level established by the Common European 

Framework? 

 

5) From the following pedagogical strategies, which ones do you use to develop 

students' reading comprehension sub-skill? Choose two and give your reasons. 

a) Searching for the main idea 

b) Reading and summarizing 

c) Reading aloud 

d) Use of graphic organizers 

 

6) During this academic year, what are the reading comprehension problems that 

you have detected in seventh-grade students? 

 

7) In your opinion, do you consider the Ministry of Education modules are 

adequate or a limiting factor for your English classes? 
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8) Do you agree that reading traditional tales is useful to motivate reading 

comprehension in English while getting in touch with our culture? Give your 

reasons. 

 

9) How do you think the implementation of traditional tales such as myths and 

legends of Imbabura would help students to motivate reading comprehension? 

 

 

 

 

 

THANK YOU FOR YOUR COOPERATION 
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INTERVIEW FOR TEACHERS 

Title: Traditional Tales to Motivate English Reading Comprehension in Seventh-Grade 

Students at Jacinto Collahuazo School 

Objective: The aim of this survey is to analyze the student's performance in the English 

Language, and the resources for reading comprehension that seventh-grade students at the 

Unidad Educativa “Jacinto Collahuazo” use. 

Directions: 

• Read carefully each question and answer with honesty. 

• Use a pen to select your answer. 

• Please mark with a tick the literal of your answer. 

• The data collected will be used in the development of the final degree report. 

• Thanks for your collaboration. 

 

1) Do you consider the reading comprehension is important when learning 

English? 

Yes 

No 

 

 

2) How often does your English teacher apply reading comprehension activities? 

a) Always 

b) Usually 

c) Often 

d) Sometimes 

e) Never 

 

 

3) Which of the following problems are the most frequent ones you find during 

reading comprehension classes? 

a) I do not understand what I read because the vocabulary is too complicated. 

b) I do not understand what I read because the text is too long. 

c) The reading topics are not related to my interests. 

d) I do not like reading because reading in English is boring. 
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4) Which of the following types of materials does your teacher use to motivate 

reading comprehension in English in class? 

a) Ministry of Education modules 

b) E-books 

c) Magazines 

d) Copies of short stories 

e) Short Poems 

f) Worksheets related to the topics 

 

5) Which of the following pedagogical strategies does your teacher use to enhance 

reading comprehension? 

a) Searching for the main idea 

b) Reading and summarizing 

c) Reading aloud 

d) Use of graphic organizers 

 

6) Which of the following reading techniques does your English teacher use to 

make reading comprehension more effective? 

a) Previewing and Predicting 

b) Skimming 

c) Scanning 

d) The textual connections 

e) Annotation and Note-Taking 

 

7) Have you ever heard about the traditional tales of Imbabura? 

Yes 

No 

 

8) Do you agree that the implementation of traditional tales such as myths and 

legends of Imbabura will improve your reading comprehension? 

a) Strongly agree 

b) Agree 

c) Disagree 

d) Strongly disagree 

 

9) Do you agree that traditional tales allow you to get in touch with our culture 

while learning English? 

a) Strongly agree 
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b) Agree 

c) Disagree 

d) Strongly disagree 
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INSTRUMENT APPLICATION 

Survey applied to seventh-grade students 
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Interview with English teachers 
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Socialization of the didactic guide 
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