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ABSTRACT 

Learning English as a foreign language still holds limitations within the educational area. 

The use of traditional methods and strategies in English classes does not help much in developing 

the skills of this language in mention. However, the existence of more communicative approaches 

could help with this problem; such is the case with the natural approach. This study investigates 

the use of the natural approach in the Rumipamba School and its impact on the vocabulary of 

fourth-grade children. The research was aimed at designing a virtual academic guide using 

strategies of the natural approach to vocabulary development, selecting appropriate strategies, and 

planning activities to help teachers implement innovative ideas in the classroom. The present 

research had a mixed approach, with quantitative and qualitative components that were 

complemented by carrying out a broader analysis of the data collected in the interviews and 

surveys. The findings revealed the need for a change in strategies that motivate learning English as 

a foreign language. Applying new strategies in a more natural environment could help to have a 

more dynamic and pleasant learning environment. The academic proposal incorporates the use of 

games, videos, songs, and interactive activities, which promotes both vocabulary acquisition and 

writing skills. It also fosters collaborative work, creativity, and a stress-free environment, 

improving children’s self-esteem. The study therefore advocates the natural approach as an 

appropriate strategy for vocabulary development, producing positive results in learning English 

through pleasant experiences. 

 

Keywords: Natural approach, Vocabulary, development, innovation, motivation, writing, 

strategies.  
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RESUMEN 

El aprendizaje del idioma inglés como lengua extranjera aún mantiene los limitantes dentro 

del área educativa. El uso de métodos y estrategias tradicionales en las clases de inglés no ayudan 

mucho en el desarrollo de las habilidades de este idioma en mención. Sin embargo, la existencia 

de enfoques más comunicativos podría ayudar en esta problemática, tal es el caso del Enfoque 

Natural. Este estudio investigó el uso del enfoque natural en la Escuela Rumipamba y su impacto 

en el vocabulario de niños de cuarto grado. La investigación tuvo como objetivo diseñar una guía 

virtual académica utilizando estrategias del enfoque natural para el desarrollo del vocabulario, 

seleccionando estrategias adecuadas y planificando actividades para ayudar a los maestros a 

implementar ideas innovadoras en el aula. La presente investigación tuvo un enfoque mixto, con 

componentes cuantitativos y cualitativos que se complementaron para realizar un análisis más 

amplio de los datos recolectados en las entrevistas y encuesta. Los hallazgos revelaron la necesidad 

de un cambio de estrategias que motiven el aprendizaje del idioma inglés como lengua extranjera. 

La aplicación de nuevas estrategias en un entorno más natural podría ayudar a tener un ambiente 

más dinámico y agradable de aprendizaje. La propuesta académica incorpora el uso de juegos, 

videos, canciones y actividades interactivas, que promueve tanto la adquisición de vocabulario 

como las habilidades de escritura. Además, fomenta el trabajo colaborativo, la creatividad y un 

ambiente libre de estrés, mejorando la autoestima de los niños. Por lo tanto, el estudio aboga el 

enfoque natural como una estrategia adecuada para el desarrollo del vocabulario, produciendo 

resultados positivos en el aprendizaje del inglés a través de experiencias placenteras. 

 

Palabras clave: Enfoque natural, Vocabulario, desarrollo, innovación, motivación, escritura, 

estrategias. 
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INTRODUCTION 

Currently, English is essential for developing competent communication skills in various 

areas of daily life. In Ecuador, children are acquiring knowledge to achieve mastery of languages. 

As Khan (2017) argue, that learning English is necessary in contemporary society because it is 

increasingly used in all fields of knowledge, as it a global language that influences all countries, 

regions, and professions. Therefore, improving students´ proficiency is crucial, and the teachers 

play a fundamental role, particularly in class instruction.  

Moreover, English language teaching in Ecuador has not undergone significant 

methodological changes in recent years, which may contribute to its low language proficiency 

levels. According to the EF English Proficiency Index Education First (2019), Ecuador maintains 

a moderate level of English compared to other Spanish-speaking countries. However, Castillo 

(2021) argues, Ecuador continues to be one of the two Latin American countries with the lowest 

English proficiency, only ahead of Mexico. The most recent EF report (Education First, 2023) 

assigned Ecuador a score of 467 out of 1,000, equivalent to an A1 level on the Common European 

Framework of Reference for Languages (CEFR), indicating a very basic command of the language.  

In Ecuador, English is widely perceived as a challenging language to master, often resulting 

in learner anxiety and discouragement. Primicias (2023), identifies inadequate teacher training 

within the national education system as a fundamental contributor to this problem. Furthermore, 

pedagogical practices remain largely anchored in traditional methods that hinder effective language 

acquisition. This limitation is particularly noticeable in vocabulary instruction, which frequently 

depends on rote memorization of word lists an approach that fails to promote meaningful learning 

(Primicias, 2023). 

As a result, many students fail to master a foreign language, hindering their development 

in the language. However, education plays a fundamental role that fails on both students and 

teachers. Many students lack the motivation or maturity to engage effectively with language 

learning. To further dimension the issue, according to Castro et al. (2023) "when analyzing the 

performance of average students in the classes in the scenarios explored, the lack of interest and 

motivation towards language learning is noted, which results in not very favorable academic 

results" (p. 638). Hence, motivation should be a key aspect at an early age, also using teaching 

strategies that motivate children can give them a different perspective when learning a new 

language (Pazmiño et al., 2024). 
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Nevertheless, English language instruction is present in both urban and rural schools across 

Imbabura province. However, rural areas demonstrate significant disparities in teaching quality 

compared to urban sectors, primarily due to unequal resource allocation (Herrera et al., 2022). 

Despite these differences, both educational contexts frequently employ similar traditional and 

repetitive teaching methodologies. Patricia et al. (2024), identify multiple systemic challenges 

affecting rural education: limited technological infrastructure, inadequate transportation networks 

that restrict access for both teachers and students, and a critical shortage of pedagogical resources. 

These compounded limitations substantially impede effective educational development in rural 

communities. 

This research originates from observations of fourth-grade students' English proficiency at 

Rumipamba School, located 25 minutes from Ibarra's city center, which revealed significant 

language learning gaps. Consequently, this study seeks to provide academic guidance by 

introducing Rumipamba School educators with innovative teaching strategies and activities 

designed to enhance students' language competencies. 

The lack of Natural Approach-based strategies at Rumipamba School has resulted in 

significant student difficulties with vocabulary retention and phrase memorization. This deficiency 

directly impedes effective classroom participation. Consequently, enhancing lexical acquisition 

and promoting written production should be prioritized as fundamental strategies for supporting 

language development (Campos et al., 2024). 

Additionally, it is important to highlight that the main objective of this study is to propose 

the Natural Approach as a method for vocabulary development in fourth-grade students at 

Rumipamba School, while outlining its potential benefits in the teaching-learning process. 

Furthermore, this research is guided by three specific objectives: First, to establish a theoretical 

foundation for the Natural Approach in vocabulary development for fourth-grade students. Second, 

to diagnose the current teaching methodologies used by educators for vocabulary development at 

Rumipamba School. Finally, to design a virtual academic proposal aimed at enhancing vocabulary 

acquisition among young learners. 

Having established the research objectives, we must now focus on vocabulary development. 

Vocabulary serves as a fundamental pillar in English language acquisition since it provides the 

foundation for mastering other linguistic skills (García, 2020). The expectation is that students will 

develop an extensive lexical repertoire, which will prove instrumental in their overall learning 
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process. However, a significant challenge in foreign language acquisition emerges from the 

persistent use of traditional teaching methods by many educators. The lack of innovative strategies 

in classroom instruction has resulted in non-interactive learning environments, ultimately 

diminishing students' motivation to learn a foreign language (Mirza, 2021). 

Regarding vocabulary instruction, educators must be knowledgeable about various teaching 

methods, strategies, and most importantly classroom activities. While children learn gradually, 

engaging activities significantly increase their interest, leading to more effective learning outcomes 

(Restrepo, 2020). Nevertheless, it's crucial to distinguish between vocabulary memorization and 

writing development. The latter requires sustained practice and repetition to progress. 

Consequently, teachers need comprehensive understanding of vocabulary acquisition and effective 

writing strategies. Furthermore, since learning styles vary, educators must identify and implement 

the most suitable approaches to maintain student engagement throughout the learning process 

(Solarte, 2019). 

In contrast to traditional methods, numerous contemporary approaches, methods, and 

strategies exist to help teachers achieve effective classroom outcomes. Among these, the Natural 

Approach stands out for its simplicity and adaptability (Danju, 2020). Its activities are not only 

easily comprehensible for students but also allow for flexible modifications based on specific 

classroom needs. What particularly distinguishes the Natural Approach from other methodologies 

in vocabulary instruction is its foundation in first language acquisition principles. By mirroring the 

natural process through which infants acquire their mother tongue, this approach offers a 

particularly effective framework for young learners' vocabulary development. 

Consequently, this study will be conducted at Rumipamba School, located in the rural sector 

of Ibarra city, Imbabura Province, Ecuador. The research focuses on a population of 38 fourth-

grade students who demonstrate limited vocabulary knowledge in an area requiring significant 

improvement, along with their writing skills. This investigation was carried out during the 2023-

2024 academic year. 

It is crucial to mention the questions to be discussed in this study for a better understanding: 

• How does the natural approach influence vocabulary development in the English language in 

fourth-grade students at Rumipamba School? 

• How can the natural approach improve the vocabulary of fourth-grade students at Rumipamba 

School? 
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• Can the natural approach be productive when it comes to learning vocabulary for fourth-grade 

students at Rumipamba School? 

This introduction presents the research justification, context description, and both general 

and specific objectives. Chapter 1 provides the theoretical framework, examining relevant theories, 

previous studies, and the variables considered in this investigation. Chapter 2 details the research 

methodology, including the target population, data collection instruments, and analytical 

procedures employed. Chapter 3 presents and analyzes the research findings through systematic 

examination of collected data using the implemented instruments. Chapter 4 introduces the 

proposed intervention, addressing identified problems through Natural Approach-based vocabulary 

development activities. Finally, Chapter 5 consolidates conclusions and provides actionable 

recommendations derived from the study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

5 

 

CHAPTER I: THEORETICAL FRAMEWORK. 

Natural Approach for the Development of Vocabulary in Fourth Grade Students at 

Rumipamba School. 

1.1 Second Language Acquisition 

Second Language Acquisition (SLA) examines how individuals and groups learn additional 

languages after acquiring their first language (L1) during childhood. This field of study 

encompasses the learning of what is typically called a second language (L2), regardless of whether 

it represents the learner's second, third, or subsequent additional language. (Oliver & Azkarai, 

2017) In academic contexts, the language being learned is often referred to as the target language 

(TL). SLA research investigates both informal naturalistic learning and formal classroom 

instruction, along with related learning environments and situations (A’zamjonovna & Murotovna, 

2023). 

Hoque (2017) offers another definition of second language acquisition: 

The definition of second language learning and acquisition is the process of picking up a 

second language after mastering one's mother tongue or first language. It is a methodical 

investigation of language acquisition processes other than native tongue acquisition. 

Learning a language other than one's native tongue is known as second language 

acquisition or SLA. For example, when a youngster enters school, he learns English even 

though his native tongue is Hindi. The method of learning a second language is how 

English is acquired. A small child can pick up a second language more quickly than an 

adult can learn the same language (p. 1). 

In other words, second language acquisition (SLA) refers to the process of learning an 

additional language after having acquired one's first language (L1). This process may occur through 

either formal classroom instruction or naturalistic exposure in daily contexts. While SLA presents 

considerable cognitive challenges, it offers significant rewards by enabling learners to develop new 

communicative competencies and fostering intercultural connections. 

1.2 Learning Theories 

Learning is the process by which individuals acquire new knowledge, skills, or behaviors 

through experience, instruction, or both. This transformative journey not only involves memorizing 

facts but also developing the ability to apply what is learned in real-life situations. Learning 
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involves changes in an individual's mental state or behavior as a result of exposure to new 

information or stimuli, which can be observed through improved performance, adapted responses, 

or shifted perspectives over time. 

According to Illeris (2018), Learning encompasses the accumulation of knowledge, the 

retention of facts, skills, and techniques, the understanding of abstract concepts, and the ability to 

connect different aspects of a subject to both each other and the real world. It also involves the 

process of adapting to situations and making improvements over time. Mitchell et al. (2019) argue 

that learning is a continuous and organized process that extends beyond mere measurement or 

randomness. Thorndike's perspective on learning emphasized trial and error as a fundamental 

mechanism. Through experiments, it was determined that factors such as reflection, memory, prior 

experiences, and intelligence do not directly influence the learning process. These observations 

were formalized into laws, which include three key components: a stimulus aspect related to 

environmental events, a response aspect linked to behavioral reactions, and the formation of 

associations or connections between stimuli and responses. Utilizing these principles, educators 

can effectively teach children positive behaviors, such as appropriate classroom conduct, while 

minimizing distractions. 

The process of learning a language often involves analyzing and systematizing its structure, 

with little consideration given to the factors that influence how the mind learns. However, the 

success of language learning and teaching depends more on understanding how the mind observes, 

organizes, and retains information than just analyzing the language itself. Therefore, it is important 

to focus on understanding the structure and processes of the mind to achieve successful language 

learning and teaching outcomes (Mitchell et al., 2019). 

According to Delgado and Fernández (2021) these processes to understand the mind are 

fundamental when teaching a new language since it is necessary to understand how the mind of 

children and young people receives the information provided to them and how they store and 

organize it in their brains. Consequently, it is necessary to know the learning theories that can 

influence this process of acquiring a second language. Constructivism, behaviorism, and 

cognitivism are some of the main theories for an optimal teaching and learning process in 

education. 
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1.2.1 Constructivism  

The theory of constructivism in learning plays a very important role when teaching and 

learning since it mentions that students build their knowledge according to their experiences and 

interactions with the world around them, building new information that connects with the one they 

had previously. 

Constructivism, as defined by Olusegun (2018) is a learning theory rooted in scientific 

observation of human cognition, asserting that individuals actively construct knowledge through 

experience and reflection. This framework positions learners not as passive recipients but as active 

participants in their own learning process. To support this cognitive development, Fernández, 

(2002) advocates for pedagogical strategies that incorporate real-world scenarios and experiments, 

enabling students to integrate new knowledge with prior understanding while demonstrating 

conceptual growth. 

Therefore, this theory leaves a great weight on teachers because teachers are the basis of 

teaching for students since they help in many ways to understand their students, generating greater 

confidence in the student-teacher bond, and to implement active strategies that generate 

autonomous learning that becomes a new one with those previously acquired. 

1.2.2 Behaviorism 

According to Alauddin State Islamic University (2020), behaviorism is a school of 

psychology founded in 1913 by John B. Watson, who believed behavior should be a separate 

psychological discipline. Instead, behaviorism focuses on observable and measurable interactions 

between environmental stimuli and behavioral responses, translating them into reproducible 

criteria (Clark, 2018). Moreover, Behaviorism arose as a reaction to introspection (analysis of the 

human soul based on subjective reports) and psychoanalysis (talk about the invisible 

subconscious). Behavioral psychologists proposed behavioral psychology learning theory. They 

believe that environmental rewards or reinforcements control human behavior. It can be seen that 

there is a close relationship between behavioral responses and stimuli in teaching practice. 

Put differently, behaviorism is a philosophy that emphasizes observable actions and the 

environmental factors that impact them within the context of the learning process. Behaviorism 

highlights the significance of rewards and penalties in modifying and regulating behavior, and it 

postulates that learning arises via correlations between inputs and responses. 
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1.2.3 Cognitivism 

Cognitivism arose largely as a reaction to behaviorism, which viewed learning as an 

adaptive process; knowledge can be transferred between individuals but stored as internal 

psychological structures or representations. Social cognitivism recognizes Learning is at least a 

social activity as well as a behavioral and cognitive activity that integrates different elements. The 

relation of behaviorism and cognitivism to social aspects of learning (Klinger, 2023). Therefore, 

cognitivism is an approach that focuses on the learner's cognitive processes and how he is full of 

knowledge, how he stores knowledge in his mind, how he develops his cognitive abilities, and how 

they adapt to individual needs. 

Ortiz et al. (2021) shared the idea of introducing teachers to learning from a behaviorist, 

cognitivist, and constructivist perspective, where teacher learning corresponds to theories, 

strategies, and techniques that enable structuring, planning, and implementation of relevant 

processes. According to this cognitive approach, learning processes and effectiveness require 

behavioral observation, such as the ability to learn and process mental problems (memory, 

concepts, etc.) in response to experience and practice. Another perspective according to Ertmer et 

al. (2013) Cognitivism studies the environment, reactions to the environment, and how to explain 

yourself. It also provides an opportunity to assess learned thoughts and behaviors as well as mental 

processes (interpretation, processing, and storage). The theory of cognitivism is based on Bloom's 

taxonomy. 

In summary, these learning theories help teachers to understand in different ways how 

children or young people can learn and acquire new languages, in this case, a foreign language, and 

how to build meaningful learning, whether the student is the main actor or the teacher who is the 

most reliable source for this process. As Betancourt (2015) mentions, “the teaching work should 

be oriented to the student's protagonism, promoting situations in different contexts that provide 

opportunities for students to express themselves, using English as a transmitter channel for their 

ideas” (p.109). That is why, in this teaching-learning process, Stephen Krashen's theories play an 

extremely important role by focusing on the acquisition of second languages. 

1.2.4 Krashen Theory  

Nowadays, learning a foreign language is of utmost importance when it comes to English 

because it is one of the most widely spoken in the whole world. English has become one of the 
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most important languages of communication worldwide as it intertwines and strengthens 

communication between various cultures. Consequently, Stephen Krashen developed several 

theories that talk about the acquisition of a second language. 

To fully comprehend this theoretical framework, one must first examine its originator - 

Stephen Krashen, Professor Emeritus at the University of Southern California. As Raju et al. (2018, 

as cited in Jamdade, 2018) note, "Krashen is an expert linguist and educational researcher whose 

extensive work has primarily focused on second language acquisition" (p. 179). His 

groundbreaking theory of second language acquisition comprises five fundamental hypotheses that 

form the theoretical foundation for this study, which we will examine in detail. 

 

Table 1 

Krashen Theory 

Theory Main features  

The Natural Order 

Hypothesis 

• Directly related to acquisition and not to learning.  

• Mistakes are common if the structure used is not fully 

learned. 

• Students can use what they have learned to correct their 

production, thus correcting their own mistakes. 

• Krashen assumes that there is a predictable order in the 

acquisition of grammatical structures.  

• There is an order in the acquisition of rules of the mother 

tongue, that is, some rules are internalized before others. 

The Monitor Hypothesis • The conscious knowledge "Monitor" has a limited role in 

the process of language production.  

• The ability to produce sentences in a foreign language is 

thanks to the acquired competence. 

• The role of the monitor is to correct speech deviations and 

to give a better fluent speech. 

• The actual acquisition of language occurs mainly at the 

subconscious level. 
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The Input Hypothesis • It is one of the main axes of Stephen Krashen's theories, 

the most important of the five hypotheses.  

• For Krashen, the acquisition of a second language only 

occurs when the individual is surrounded by the language 

to be acquired, as long as the target language is one level 

higher than his current level of linguistic understanding. 

Learning/Acquisition 

Distinction Hypothesis 

• According to Krashen there are two ways in the process 

of appropriation of a language, acquisition and learning.  

• Acquisition is the automatic process that takes place at 

the subconscious level of the individual.  

• Learning on the other hand is a conscious process, in 

other words, it is the formal knowledge about the 

language.  

• The individual can explain the grammatical rules in the 

target language. 

The Affective Filter 

Hypothesis 

• Motivation, self-confidence, and anxiety are key factors 

that are directly related to the acquisition and learning of 

a foreign language.  

• Krashen mentions that a student with a lot of motivation 

and a low level of anxiety is more likely to acquire a 

second language successfully. 

Note: Own elaboration. Information retrieved from “Stephen Krashen: his contributions to 

bilingual education” by Contreras (2012). Revista Rastros Rostros, vol. 14, p.124. Krashen’s “Five 

Proposals on Language Learning” by Abukhattala (2013). English Language Teaching, Vol. 6, (p.128-131) 

 

Krashen's theories are widely known in the context of foreign language learning because 

they help teachers look at second language teaching from a different perspective. Using these 

hypotheses, teachers can understand how students learn and acquire a second language more 

effectively and thus develop new learning strategies for students. But of all Krashen's hypotheses, 

there are five in total, and in the context of foreign language learning, only three are the most well-

known and discussed, and they are: the input hypothesis, the emotion filtering hypothesis, and the 
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monitoring hypothesis. They have had a significant impact on the field of education because they 

describe how students acquire a foreign language (Jegerski, 2021). 

Teachers, to make use of this conceptual framework of the theories, must apply learning 

methods that are most suitable for their students. In this way, they will be able to obtain better 

results when teaching a second language. For that, it is first necessary to know its definition. 

1.3 Method 

In the context of teaching, it can be said that a method is a set of organized procedures with 

which a specific goal can be achieved. But another more specific and detailed definition is the 

following: 

According to Gómez et al. (2018) the term "method," derived from the 

Greek methodos (meaning "way" or "process"), holds particular significance in the field of 

language learning. However, another, more in-depth definition of the term "method" is the 

following: A method is the application of a method in language teaching. An example of a method 

is the grammar-translation method. This method uses the memorization of various grammatical 

rules and the translation of second-language material into the student's native language. Students 

were able to develop the intellectual capacity to understand the new language through a deductive 

process of acquiring the rules of the language (Hasanova et al., (2021).  

Another clearer definition of "method" is the following: Method is a language learning 

theory or even a philosophy about how people learn in general. They might focus on psychology, 

such as behaviorism or cognitivism. They may also be based on older philosophies, such as 

idealism or realism ( Richards & Rodgers, 2014). 

The methods are widely used when teaching a new language, helping the student's 

comprehension; besides that, different ways can be used to teach, among which there are several 

methods for teaching the English language. 

1.4  Approach 

An approach in the field of education and teaching is a systematic method for addressing a 

problem in terms of a specific study in a coherent way. However, according to Parry (2018), The 

initial level, known as "focus," delineates the hypotheses, beliefs, and theories regarding language 

and language acquisition. These serve as foundational constructs or benchmarks, offering a 



 

 

12 

 

theoretical underpinning for the action’s language teachers undertake with their students in the 

classroom. 

Another definition of approach is the following: The general strategy or theoretical 

framework that directs language learning and instruction is referred to as an "approach.". It includes 

the fundamental ideas, precepts, and theories surrounding language learning that guide educational 

procedures. Different approaches may prioritize different teaching strategies and activities in 

accordance with their emphasis on different elements of language learning, such as grammar, 

vocabulary, communication skills, or cultural competency. Among the popular methods used in 

language instruction are audiolingual technique, the natural approach, communicative language 

teaching, and task-based language education. Every method presents a different angle on language 

learning and how it ought to be taught in classrooms (Richards & Rodgers, 2014). 

Once these definitions are clear, it can be said that a method and an approach are two 

different things that lead us to the same goal, the approach being a theory from which the teaching 

methods arise, since an approach is the one that informs the method, while the method is the one 

that defines or establishes how it should be taught. Consequently, many methods have things in 

common because they can arise from a single approach from which these methods emerge but have 

different characteristics. The approach shows the way, but it is not the way itself; it needs something 

else, which in this case is the method, which is the plan, the definitive way since this is a practical 

implementation of the approach. 

1.5 Methods and Approaches   

Over the years, teaching has changed in many significant aspects that have improved the 

teaching of the English language. Methodologies and approaches have played a very important role 

when teaching a foreign language, benefiting students for a better understanding and interaction 

with the target language. However, not all these approaches and methodologies have achieved a 

good result; that's why some are more effective than others, but they all have the same objective, 

which is to help the student generate more interest when learning (Gómez et al., 2018). 

Understanding these approaches and teaching methods is paramount in today's educational 

landscape, particularly in the realm of teaching foreign languages. By employing various strategies, 

educators can effectively engage children and young learners, thereby fostering a conducive 

learning environment. These approaches not only captivate students' interest but also yield 
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gratifying outcomes for teachers. Consequently, it is imperative for educators to discern the most 

suitable approach or method to incorporate into their classes. 

The following are the approaches and methodologies that have made important 

contributions to the teaching-learning process of a second language. 

Table 2  

Methods 

Methods  Creators  Main fatures 

 

 

 

Direct 

Method 

 

 

 

Made popular by 

Berlitz in the 1950s. 

• It allows only the second language. 

• It allows only the second language, uses 

everyday vocabulary, and stresses 

pronunciation. 

• It is used in Community Language Learning. 

• A playful and dynamic learning environment is 

fostered. 

 

 

 

 

Grammar 

Translation 

 

 

 

 

Johann Gottfried 

Seume, Karl Plotz, and 

Heinrich Gottfried 

Ollendorff 

1840-1940. 

• Students study grammar rules and structures in a 

systematic way. 

• Translation is a key activity in this method. 

• Oral interaction between students and with the 

teacher is limited. The emphasis is on written 

skills and understanding of the written language. 

• The main objective is to develop the ability to 

read and understand literary and classical texts in 

the target language. 

 

 

 

 

Silent Way 

 

 

 

 

• It seeks to promote students' autonomy and 

critical thinking. 

• The teacher avoids verbal overactivity and 

allows students to actively participate. 
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 From Bruner (1966) to 

Gattegno (1990s). 

• Correct pronunciation is a priority. 

• Students are encouraged to discover grammar 

rules and language patterns for themselves. 

 

 

 

Suggestopedia 

 

 

 

Georgi Lozanov 

1970 

• It takes an authoritative holistic but lexical 

approach and uses music and ambiance. 

• Teachers use positive phrases to increase 

students' confidence and facilitate language 

acquisition. 

• Suggestopedia seeks to balance brain activity 

using methods that involve both the right and left 

hemispheres. 

Total Physical 

Response 

James Asher 

1969 
• Language acquisition can be facilitated by 

associating words with physical actions.  

• Students learn by imitating the actions of the 

teacher. 

• TPR seeks to reduce the stress and anxiety 

associated with learning a new language by 

allowing students to become physically 

involved in the learning process. 

• After establishing a solid understanding 

through physical response, students’ progress 

to the stage of oral production when they feel 

ready. 

Own elaboration. Information retrieved from “Approaches and Methods in Language Teaching” by 

Richards, J., and Rodgers T., Cambridge Language Teaching Library, 2001.  

 



 

 

15 

 

 

Table 3  

Approaches 

Approaches  Creators  Main Features  

 

 

 

 

 

Lexical 

Approach 

 

 

 

 

 

Michael Lewis 

1997 

• It prioritizes the learning and teaching of lexical 

units, such as collocations, ready-made phrases, 

and idiomatic expressions. 

• Students learn not only isolated words, but also 

how they are used in real situations. 

• Special attention is paid to collocations and 

chunking. 

• Fluency is improved when students have access 

to a diverse range of vocabulary. 

• Students are encouraged to develop personal 

strategies for vocabulary acquisition. 

 

 

 

 

 

Multiple 

Intelligences 

 

 

 

 

 

Howard Gardner 

1993 

• Gardner proposed that intelligence is not a 

unitary concept but exists in various forms. 

• Gardner states that pedagogy is most successful 

when learner differences are acknowledged and 

factored into the process. 

• It provides a more inclusive way of 

understanding intelligence and suggests that 

everyone can have areas in which they excel. 

• Educators are encouraged to use strategies that 

are tailored to students' individual strengths. 

 

 

 

 

 

 

• Replaced the Situational Approach. 

• The main objective is to develop effective 

communication skills in real life situations. 
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Communicative 

Language 

teaching 

 

Howatt 

1970-1980 

• The aim is for the learning to be meaningful and 

contextualized. 

• The lessons encourage communication, may 

include discussions, role plays, simulations and 

other tasks that require verbal interaction. 

• Work in pairs and groups is encouraged to 

promote interaction between students. 

• The clarity of the message is valued more than 

the correction of minor grammatical errors. 

 

 

 

 

 

 

Natural 

Approach 

 

 

 

 

 

 

Stephen Krashen y 

Tracy Terrell 

1977-1983 

• It is inspired by the natural language acquisition 

that occurs when children learn their mother 

tongue. 

• Students first understand the language through 

exposure and interaction before being 

encouraged to speak. 

• Importance is given to the development of 

listening comprehension skills. 

• The Total Physical Response technique is 

incorporated to reinforce the understanding and 

production of language. 

• Explicit grammatical overloading is avoided. 

• Communication and interaction are encouraged 

in the classroom. 

• The aim is to create a relaxed and pressure-free 

environment. 

• Authentic and real materials are used, such as 

recordings of native speakers, videos, and 

genuine texts. 
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Note: Own elaboration. Information retrieved from “Approaches and Methods in Language Teaching” 

by J. Richards and Rodgers (2014), Cambridge Language Teaching Library, 2001.  

 

Throughout history, all these approaches and methods have been key to effective second 

language teaching and have become the most popular methods in the classroom. Teachers must 

understand and be aware of the purpose of each subject and its use in teaching, considering the 

needs of students. However, this research paper will focus on the natural approach and provide 

theoretical support for this approach, as well as the wide range of outcomes that can be achieved 

when using it in the classroom and with students. In this case, the approach is based on direct and 

natural learning in everyday life, trying to allow students to learn meaningful vocabulary. This 

approach is discussed in more detail.  

1.6 Natural Approach Background 

The natural approach over the years has come to have a good reception in teaching. This 

approach tries to relate the learning of a baby's first language with the teaching of a second language 

in the classroom. But this approach has had a long history in the past. 

According to Richards and Rodgers (2001), "In 1977, Tracy Terrell, a Spanish teacher in 

California, outlined a 'new' approach called the 'natural approach'. A proposal for a philosophy of 

language teaching” (p.178).  As of this year, this approach has begun to develop in depth and has 

received additional input from other language experts over the years. Building on this foundation, 

the Natural Method grew out of Terrell's experience teaching Spanish courses, although it is also 

used in beginner to advanced courses and several other languages. At the same time, Terrell 

collaborated with applied linguist Stephen Krashen of the University of Southern California and 

used Krashen's influential theory of second language acquisition to deepen the theoretical basis of 

natural law (Richards & Rodgers, 2001). 

This approach has been very well received and has been developed for several years. This 

natural approach to language teaching, as mentioned, was developed by Terrel thanks to his 

experiences teaching Spanish classes, and later Krashen would join to help the development of this 

approach with theories about the acquisition of a second language, achieving a theoretical basis for 

the natural approach becoming significant in language teaching methodologies. Next, it is 

emphasized what the objective of this approach is 
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1.7 Natural Approach 

To understand this approach, the following must be considered: This approach aims to 

cultivate target language communication skills by emphasizing authentic meaning-making and 

interaction. (Toprak, 2019). This approach provides the opportunity for children to acquire 

vocabulary in a meaningful way using real-life situations, in addition to encouraging 

communication in the language to be learned. 

Firstly, this approach refers to the way an individual acquires a language naturally.  

According to Navarro (2010, as cited in Betancourt, 2015) references Noam Chomsky's influential 

theory of innate language faculty, which posits that children possess a biological capacity for 

assimilating grammatical structures. Since this hypothesis by Chomsky in 1965 was accepted, 

language acquisition was established by exposing that the L1 mother tongue is not learned; it is 

acquired naturally and unconsciously through its interaction in real communication. 

Therefore, this approach is ideal when starting to acquire a second language little by little 

because it tries to make the student receptive to the environment. As one of the core tenets of the 

Natural Approach emphasizes that learners understand language before they can actively produce 

it, the primary focus is to ensure effective comprehension (Toprak, 2019). Students should be 

surrounded by an environment that provides consistent and clear communication in the target 

language.  

Second, grammar is not deepened in this way because an important part of learning 

grammar is frequent mistakes that need to be corrected all the time, which result in impaired 

communication and even affect students' self-confidence and self-esteem in the learning process. 

However, according to Crawford (2016), errors indicate immaturity rather than wrongdoing; they 

disappear naturally as part of approximation as language acquisition progresses. This approach tries 

to make students confident about the language and gain good self-esteem, Moreover, Richards and 

Rodgers (2001) point out that Krashen and Terrell emphasize the priority of meaning in their 

description of the nature of language. For example, emphasizing the meaning of vocabulary shows 

that language is essentially its dictionary, but only grammar determines how the vocabulary is used 

to construct messages.  

Ultimately, the natural approach focuses on fostering communication, creating genuine 

meaning, and developing communication skills in the target language. This pedagogical method, 

especially suitable for the gradual acquisition of language, reflects the natural process of learning 
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the first language, considering errors as inherent to the progression of linguistic development in the 

learning process (Quiñonez, 2023). The approach aims to make students receptive to the linguistic 

environment, emphasizing that understanding precedes production. Focusing on the importance of 

comprehension, avoid immersing students in the grammatical part of the second language 

immediately to avoid confusion in communication with constant corrections. This approach 

suggests that a language is defined by its lexicon, where the acquisition of a large amount of 

vocabulary is what can give an understanding of a language, so grammar plays a secondary role in 

the construction of the message (Barcroft, 2015). 

Once understood as the natural approach having an important contribution to the acquisition 

of a second language, it should be understood in the same way as the role of the teacher inside and 

outside the classroom for the teaching of a second language, but in this case for the development 

of vocabulary. In addition, the role of the student is also crucial in the teaching-learning process 

since the teacher must know their interests to build confidence with them. Therefore, the following 

are the roles that they must fulfill. 

1.7.1 Teachers’ role  

In the natural approach, the role of the teacher is crucial in teaching a second language, as 

this must be differentiated from more traditional methods. The teacher has a very important role 

when teaching, as he is responsible for creating situations and contexts that mimic the natural 

process of language acquisition and is the facilitator of the environment. According to Richards 

and Rodgers (2001) the teacher has three fundamental roles.  

First, the teacher is the main source of comprehensible information in the target language 

because the classroom teacher, in addition to being the main generator of such information, also 

provides information for acquisition. His role requires teachers to provide constant verbal input 

while providing a variety of nonverbal cues to help students interpret that input. Second, teachers 

create an atmosphere in the classroom that provides a fun, friendly, and, most importantly, 

entertaining environment for students with lower affective learning filters. Finally, teachers should 

choose and use different activities in the classroom that include diversity, such as group work, 

content, and different contexts. Teachers are responsible for collecting materials, developing ways 

to use them, and then applying them in the classroom, considering the needs and interests of the 

students (Krashen & Terrell, 1983).  
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In addition, it should be mentioned that, to acquire a second language, there must be an 

environment of interaction during the class. According to Guevara et al. (2017), many interactions 

occur during the learning and teaching process. This can happen in different ways, between the 

teacher and the students, vice versa, or even between students. He also mentions that there may be 

interaction between students and the subject, and even between students and the resources intended 

for the class that the teacher uses as materials and tools to help carry out the class. All this is under 

the supervision of the teacher for the good development of the educational environment. 

Therefore, the natural approach plays an important role in second language learning, along 

with the role of the teacher, because the teacher must find ways to use them in vocabulary learning, 

considering the interests of the students. It is very important to attract their attention and interest. 

The following are the roles of students in the language learning process. 

1.7.2 Student role 

In language teaching with a natural approach, the role of students is essential to achieving 

second language acquisition in an effective way, where the student must be active and participatory, 

leaving the traditional classroom 

In this approach, the student has a certain level of challenge, as mentions: “The student is 

challenged by an input that is slightly beyond his current level of competence and can assign 

meaning to this input by actively using context and extralinguistic information” (Richards & 

Rodgers, 2001, p. 186). Students must be open to constant exposure to the second language. As 

they participate in activities and interact with the language, they must observe, listen, and absorb 

the language intuitively in a freeway, without the fear of grammatical correction since this is null, 

because the main thing is that they develop their understanding before focusing on the production 

of the language.  

On the other hand, the Natural Approach proposes three distinct stages of language 

acquisition. The first stage is the pre-production stage, during which learners engage in language 

activities without actively producing the target language (Krashen & Terrel, 1983, as cited in 

Richards & Rodgers, 2001). The second stage, early production, is characterized by learners 

responding to questions using single words, short phrases, or fixed conversational patterns 

(e.g., How are you? What’s your name?), as well as completing structured exercises like cloze 

tasks. Finally, in the speech-emergent phase, learners demonstrate greater fluency by participating 
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in role-plays, games, and group problem-solving activities, while also expressing personal opinions 

and information. 

In summary, the student plays a key role in second language acquisition, as this approach 

challenges learners by exposing them to slightly advanced input. Students must engage with the 

target language through natural, meaningful activities, prioritizing comprehension before 

production. This progressive participation enables them to actively build linguistic knowledge. 

1.7.3 Strategies   

The natural approach as a method of teaching a second language mimics the natural process 

of learning a first language, so it is necessary to understand the lessons and strategies that can be 

implemented in the classroom. As Toprak (2019) notes, the strategies that are used in this approach 

are usually taken from other methods, such as TPR, which involves body movements; direct 

method activities such as imitation; and group communicative language teaching activities that 

require the exchange of meaningful information in a group. The natural approach includes activities 

that are usually reflected in other methods, which help this approach provide an efficient result 

since, despite that, it proves to be different by putting the student in an anxiety-free environment, 

providing understandable information, and reducing the affective filter.  

Moreover, Krashen and Terrel (1983, as cited in Toprak, 2019) further mentioned that they 

have identified a wide range of methods and activities that can be used in natural methods 

classrooms. These include emotionally humanistic strategies and activities (debriefing, conducting 

interviews, imagining, creating, and completing personal charts and tables), problem-solving 

activities (using series, diagrams, graphs, advertisements), and group games and activities (role-

plays, restructuring, and small games). and large groups as well as methods derived from TPR (the 

use of commands to guide behavior and action sequences) that are dynamic in the classroom and 

create an environment for interaction between students.  

This approach makes language learning enjoyable for children and teens by incorporating 

engaging, relevant activities tailored to their needs and interests. Since the target language is 

constantly present, well-designed games and dynamic tasks help students acquire knowledge 

naturally. Below are some key activities used in this method. 
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1.8 Natural Approach strategies   

The activities of the natural approach are interactive activities that can help students develop 

their skills gradually, depending on the situation that the teacher creates in the classroom. In 

addition, many of these activities need the support of a group of students so that language 

acquisition occurs naturally. A table detailing the activities of this approach is detailed below. 

1.8.1 Affective-Humanistic  

In the context of the Natural Approach, affective-humanistic activities refer to the creation 

of humanistic and affective activities within the classroom, where emotions and opinions are 

considered, creating a stress-free environment by promoting students' confidence and self-esteem. 

According to, Krashen and Terrel, (1983) the affective activities try to engage students' feelings, 

opinions, desires, reactions, thoughts, and experiences. Although not all emotional humanitarian 

activities "work" for all students and for everyone in all contexts Teachers are diverse enough to 

be especially valuable in nature education classrooms. 

Table 4  

Affective-Humanistic strategies 

 Main Features 

 

 

 

 

 

Dialogs  

• Students produce a little beyond their capacity acquired 

in the early stages of production with the appropriate 

means. 

• It can be short and interesting. 

• It contains several routines and patterns that can be 

easily assimilated. 

• Open dialogues allow the student a certain measure of 

creativity. 

• Dialogues don't have to be rigid. 

• The dialogues are modified as the students’ progress. 

 

 

 

• Group activities are present. 

• The interviews can be conducted in a variety of ways (on 

the blackboard, on the projector, or reproduced). 
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Interviews 

• The answers should be short, even with one word. 

• Interview questions have a greater impact when they are 

related to events in their lives. 

• It has a situational or thematic focus. 

• Interviews can be built around a particular grammatical 

structure. 

• Reduce the emotional filters. 

• They provide meaningful interaction in the target 

language. 

 

 

 

 

 

 

 

 

 

 

 

 

Preference Ranking 

• This activity is in an oral form, and the material 

should be printed and distributed to the students. 

• There are 3 or 4 answers already given. 

Students should rank their answers according to their 

own preferences. 

Ex:   

------------ swimming 

------------ reading novels 

------------ playing football 

------------ cooking 

• There should be a conversation between the teacher and 

the student. 

Ex: 

Teacher: Who ranked playing football as number one? 

Juan: (raising his hand) 

Teacher: Where do you play soccer, Juan? 

• The teacher can ask a series of questions to have an 

interaction with the student. How often? Who do you 

play football with? Who else in the class plays soccer, 

etc.? 

• The teacher must make contributions to the students. 
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• Students will express their opinions and feelings in the 

target language. 

 

 

 

 

 

Personal Charts and Tables  

• It provides understandable information. 

It requires a single word or short answers.  

• It can be used at more advanced levels. 

• It can serve as a basis for interesting discussions. 

• Can produce desired, understandable information. 

• The level of discussion depends on the class. 

• You can create graphs for students to fill in with personal 

information first and then serve as a basis for discussion. 

 

 

 

 

 

 

 

 

 

Revealing Information about 

Yourself 

• It involves providing personal information as a basis for 

discussions (like the graphs above). 

• Indicates opinions on some issue or topic. 

• An example is to combine drinks and occasions. 

-Breakfast          -Soft drinks 

-Lunch               -Coffee 

-Dinner              -Milk Shake  

• According to the number of options that the teacher can 

provide, the students have a greater number of options to 

choose from for a dialogue. 

• The teacher may ask questions such as: What do you 

have for breakfast? How many people drink coffee? 

What are other popular drinks at breakfast? etc. 

 

 

 

 

 

 

 

• The student's imagination is the basis for starting a 

dialogue. 

• The visualizations in the students' minds serve as the 

basis for comprehensible information in two ways. 

• The teacher can choose to guide the students' 

visualizations explicitly. 
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Activities Using the 

Imagination 

• Ex: 

Teacher: Think of a nice place. It can be outdoors or 

indoors. Pay attention to your surroundings. Try to feel 

the air around you. What's the weather like? Can you see 

the sun? Is it cloudy? etc. 

• The teacher can ask the students to imagine a 

hypothetical situation and ask them to describe what 

happened in that situation. 

• The teacher can make groups for the activities. 

• They have ample opportunities to express themselves 

using their imagination. 

• The teacher has the opportunity to provide 

comprehensive information in the form of questions, 

comments, and reactions. 

• Students can play role-playing games. 

• Students are interested in the experiences of others. 

Own elaboration. Information retrieved from “The Natural Approach-Language Acquisition in the 

Classroom” by Krashen and Terrel (1983), Alemany Press Published. 

 

In summary, these activities help the student to get into confidence with the target language, 

which allows him to make mistakes without affecting his emotions, considering the opinions of the 

students, and create an atmosphere of trust between the teacher and the students where the target 

language becomes a form of communication without stress. The following is a new activity that 

can be considered in the classroom when teaching a second language through real-life problems 

and solutions. 

1.8.2 Problem-Solving  

The Natural Approach emphasizes dynamic and engaging language learning activities that 

captivate students' interest. For instance, Problem-solving tasks are particularly well-suited to this 

methodology as they enable learners to apply linguistic skills in authentic, real-world contexts. To 

better understand this activity, Krashen and Terrel (1983) mentioned that “the main characteristic 
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of this type of activity is that the student's attention is focused on finding the correct answer to a 

question, a problem, or a situation” (p. 112). Below are some guidelines that help to better 

understand this concept: 

Table 5  

Problem-Solving strategies 

 Main Features 

 

 

 

 

 

 

 

 

 

Task and Series 

• The teacher or student chooses a specific activity. 

• Students describe all the components of the activity with 

the teacher's guidance. 

Ex: The chosen theme is "washing a car," so this activity 

will have 3 stages. In the first stage, the teacher will 

guide the students in the creation of the necessary 

vocabulary to talk about the activity (bucket, sponge, 

rags). Then the teacher and students create expressions to 

describe the sequence of events to complete the activity. 

(First, I look for a bucket and a sponge or some rags.). 

Then I park the car and use the hose. During the final 

stage, after constructing the sequence of the activities, 

the discussion will be expanded to include questions and 

discussions about a specific activity according to the 

student's lives (How often do you wash the car? When? 

Where? etc.). 

• This activity encourages the narration of the students and 

promotes their input in the form of a series. 

• Teacher can use images or drawings that make up a story, 

and students create the story using the language of their 

level. 
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Charts, Graphs and Maps 

• Newspapers, magazines, and brochures in the target 

language can be excellent sources of tables, charts, 

diagrams, maps, etc. 

• They contain information that can be used to create 

communicative situations quite easily since students 

participate in the search for information. 

• Maps can be used in the same way as graphs, tables, 

and diagrams. 

• Maps can be used to explore linguistic and cultural 

situations in different regions of the world, connecting 

language learning with geography. 

• It encourages the analysis of the data since the teacher 

can ask location questions, and the student must find 

a way to guide him using the information from a map. 

 

 

 

 

 

Developing Speech for 

Particular Situation  

• In this activity, the natural approach tries to prepare 

the student to use the target language in specific 

situations. 

• At the early stage of speech, the use of dialogue and 

open sentences is suggested. 

• These activities focus on creating speech situations 

that reflect real and practical contexts. 

• It may look like role-playing and simulations to 

imitate real-life situations. 

• The use of specific vocabulary is incorporated in a 

relevant and specific way for the situation. 

• It maximizes the potential of students to acquire the 

language effectively. 

 

 

 

• Students are exposed to linguistic situations that they 

may encounter in the real world, such as interpreting 
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Advertisements 

advertisements, understanding advertising messages, 

and responding to them. 

• Advertisements in newspapers and magazines are an 

excellent source of debate. 

• They can be adapted to early or intermediate 

production stages. 

• As the comprehension and production of the students 

increase, the difficulty level of the ads can be 

increased. 

• Ads can also be used to focus on certain common 

situations. 

• Students can create advertisements using their 

imagination, which encourages the practice of 

creative expression in the target language and 

applying persuasion. 

• Advertising uses specific and persuasive vocabulary. 

• Students can do role-playing practice related to 

advertising, where one can be the advertiser and the 

other the consumer, by practically applying the 

language. 

• The announcements can reflect current events and 

trends, making students attracted to learning and 

putting their knowledge into practice. 

Own elaboration. Information retrieved from “The Natural Approach-Language Acquisition in the 

Classroom” by Krashen and Terrel (1983), Alemany Press Published.  

 

These real-world activities, relevant beyond the classroom, serve as powerful tools by 

immersing students in everyday problems that require solutions. They help learners engage with 

the target language while developing problem-solving skills and diverse perspectives. Below, we 

explore game-based activities as a key support tool in this approach. 
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1.8.3 Games  

Games in education play a very important role, much more so when it comes to teaching 

children. Many activities that involve games create a more dynamic and participatory atmosphere 

in the classroom. Games can help improve the understanding of the activity in many children and 

adolescents. Implementing these strategies within the classroom promotes a new perspective for 

the student regarding the acquisition of a second language. According to Krashen and Terrel (1983), 

"language teachers have always used games in language classrooms, mainly as a mechanism to 

stimulate interest and often as a reward for diligently working on other, presumably less 

entertaining, parts of the course” (p. 121). 

In addition, Games serve as effective tools for vocabulary acquisition by engaging students 

through entertaining and dynamic learning experiences. In this regard, Krashen and Terrel (1983) 

note, games qualify as acquisition activities because they provide comprehensible input while 

shifting focus from language forms to gameplay. Both digital and traditional classroom games can 

create motivating learning environments when integrated with instruction. Teachers who present 

activities in game formats often achieve greater student engagement, as learners naturally focus on 

outcomes rather than conscious language study. 

To sum up, games are an essential tool in the classroom when working with children since 

activities that involve games for teaching can achieve significant changes in the environment inside 

and outside the classroom, improving the self-esteem of many students. Here is another activity 

that can be done inside the classroom to teach a second language. 

1.8.4 Content Activities  

Content activities within teaching are a very broad term since they encompass not only 

activities for teaching a second language but any activity that allows them to learn something new. 

According to, Krashen and Terrel (1983),  define "content" as any instructional activity focused on 

acquiring knowledge beyond language itself. In the context of language learning, this typically 

involves studying academic disciplines such as mathematics, science, social studies, art, and music 

through the medium of the target language. In other words, language can be learned not only with 

one subject but also with any other subject to teach a second language, to teach vocabulary, and to 

use new terms that are used and described in mathematics, the natural sciences, art, music, etc. 

They can be presented in the form of slides, films, or face-to-face meetings.  
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These content activities are essential to children's learning since, at an early age, children 

acquire more knowledge in a faster way because, at that stage of growth, they absorb all the 

knowledge like sponges. Below are more activities that can be useful in teaching a second language, 

where the creation of groups is a key point. 

1.8.5 Grouping strategies  

Activities involving collaborative work, commonly known as group work, require 

participation from all group members to achieve a common goal through strategies that maximize 

language immersion and interaction. Regarding this, Krashen and Terrel, (1983) state: 

Comprehensible information is the most important element of language learning. In 

the initial phase, teachers spend most of their time providing this information directly to 

students. While the goal is to continue to provide compressible input as learning progresses, 

teachers must also provide activities that allow students to construct the target language. 

Although the result itself is not believed to lead to greater learning (or better learning), it is 

important because the presentation generates more responses from teachers and other 

students. In fact, as students develop, much of the input can come from other students in 

the class (p.124). 

According to Krashen and Terrel (1983), there is a great disadvantage to achieving 

complete student production due to time, since if each student speaks for 5 minutes, only about 12 

students could speak in a single class hour. That is why Kashen and Terrel mention Christison and 

Bassano, who have developed student group activities, totaling six activities that are described in 

the table below. 

 

Table 6  

Grouping strategies 

 Main Features 

 

 

 

 

• It requires students to move around the classroom and 

interact with each other. 

• These activities are good in the initial stages and in classes 

where students do not know each other. 
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Restructuring 

• It provides maximum physical movement and interaction 

with minimal threat. 

• The level of language use may be minimal in some 

restructuring activities. 

• An example is for students to be aligned according to their 

predetermined criteria. They will usually have to talk to each 

other to determine an order. The following possibilities can 

be used: 

1. Alphabetical according to last name.  

2. The time you went to bed last night. 

3. Length of hair.  

4. The amount of money you have in your pocket 

right now.  

 

 

 

 

 

One-Centered 

• These activities are focused on a single student but involve 

the entire class. 

• It is possible that a student who uses the language a lot or 

who responds minimally will be chosen. 

• The student who is very verbal is given the required attention, 

while the shy student is given the opportunity to perform 

successfully. 

• An example is that a student thinks about something that 

happened to him yesterday, while the rest of the students 

have to ask questions until they guess what the event was. 

 

 

 

Unified Group 

• All members of the group participate in a unified group 

activity. 

• Groups can be any number of students, and there may be 

several in the classroom. 

• All members of the group must participate for the activity to 

be successful. 
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Dyads 

• It involves students working in pairs and is probably the 

most common activity of the natural approach for 

beginners, intermediates, and advanced students. 

• It allows for more sincere interpersonal communication 

between the participants. 

• It gives each student more opportunities to speak at a given 

class time. 

 

 

 

Small Groups 

• Small groups are useful in many activities of the natural 

approach. 

• Most teachers prefer to hold small groups because they are 

more effective for second language acquisition activities. 

 

 

 

 

Large Groups 

• These activities can involve larger groups or the whole 

class as a single group.  

• It can help students collaborate with each other 

achieving the goal of vocabulary acquisition or any 

other specific topic.  

• Large groups are difficult to manage, but with the right 

methodology and strategies you can achieve many 

things that help the development and acquisition of a 

second language. 

Note: Own elaboration. Information retrieved from “The Natural Approach-Language Acquisition in the 

Classroom” by Krashen and Terrel (1983), Alemany Press Published, 1983.  

 

The activities proposed by Krashen and Terrell play a crucial role in language teaching, 

enabling teachers to design dynamic and engaging lessons adaptable to different ages and 

proficiency levels. These methods facilitate vocabulary acquisition, extending beyond unit-specific 

content to practical, real-world usage. Their flexibility makes them particularly effective for young 

learners, laying the foundation for future language proficiency. The following section outlines the 

key variables of this study. 
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1.9 Importance of Vocabulary  

Vocabulary is a crucial aspect of language learning, enabling effective communication in 

the target language. As  Yokubjonova (2020) notes, "vocabulary is a critical skill that can be 

comprehended through listening and reading" (p. 67). This highlights the central role of lexical 

knowledge in language development. 

Vocabulary plays a fundamental role in daily communication; the broader a person’s lexical 

knowledge, the greater their linguistic proficiency and expressive versatility. Words serve as the 

building blocks for conveying thoughts, emotions, and intentions. In language learning, mastering 

even a single word represents a meaningful achievement, while expanding one’s vocabulary 

significantly enhances overall language acquisition and competence (Yokubjonova, 2020). 

Many students encounter difficulties when learning a second language, often stemming 

from limited vocabulary knowledge and poor understanding of word structures. As Yokubjonova 

(2020), emphasizes, "the basic skills of this language are good vocabulary and learning word 

structures" (p. 67). While no single strategy guarantees complete vocabulary acquisition, 

researchers have explored various approaches including multimedia tools, encyclopedias, and 

educational websites to facilitate learning (Yokubjonova, 2020). Notably, these strategies must be 

adapted to individual learners’ needs, as no universal method exists for all students. 

In general, vocabulary is an important aspect of language learning because it enables 

learners to communicate effectively, understand language input, understand grammar, speak 

fluently, and gain insight into the culture of the target language. 

1.9.1 Definition  

Having a clear definition of vocabulary is essential for effective classroom instruction, as it 

facilitates knowledge transmission and student motivation. Neuman and Dwyer (2009, as cited in 

Alqahtani, 2015, p. 24). define vocabulary as "words we must know to communicate effectively: 

words used in speaking (expressive vocabulary) and words understood in listening (receptive 

vocabulary)."  Similarly, Hornby (1995, as cited in Alqahtani 2015, p. 24) describes it as "the total 

number of words in a language" or "a list of words with their meanings." 

Vocabulary encompasses the complete set of words and phrases an individual can 

comprehend and utilize in a language, spanning from basic terms (e.g., 'cat,' 'dog') to specialized 
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terminology. It represents a learner's lexical capacity across all language skills: speaking, listening, 

reading, and writing. 

1.9.2 Types of Vocabulary             

The vocabulary in language has two types which can be classified into receptive vocabulary 

and productive vocabulary which are detailed below. 

• Receptive Vocabulary  

Receptive vocabulary refers to words that learners can recognize and comprehend when 

encountered in reading or listening contexts but cannot actively produce in speech or writing 

(Maskor & Baharudin, 2016). In contrast, productive vocabulary consists of words that learners 

can accurately use in spoken or written communication. 

• Productive Vocabulary 

Productive vocabulary encompasses lexical items that learners can accurately produce in 

both oral and written forms, demonstrating not only comprehension but also proper pronunciation 

and contextual usage (Maskor & Baharudin, 2016).  As these authors highlight, unlike receptive 

vocabulary, productive lexical knowledge requires active retrieval and appropriate application in 

communicative contexts, representing a cognitively demanding process of language generation 

(Maskor & Baharudin 2016). Hence, this distinction between vocabulary types enables learners to 

strategically target their language development, fostering comprehensive linguistic competence 

that bridges recognition and production abilities. 

1.10 Common European Framework of Reference for Languages 

The Common European Framework of Reference for Languages (CEFR) provides 

standardized guidelines for second language acquisition, establishing six proficiency levels (A1 to 

C2) that define learners' progressive language development. According to Council of Europe and 

Common European Framework of Reference for Languages Project (2020), these reference levels 

are accompanied by detailed descriptive scales and support "the design of programs that promote 

multilingualism and intercultural education" (p. 27). The framework serves as a comprehensive 

system for assessing language competencies across different learning stages. 

In addition, the Ministry of Education in Ecuador imposes that students must achieve a 

certain level of proficiency at each academic stage; for example, the most basic level must be 

reached until completing the 9th EGB, as mentioned by the Ministerio de Educación  (2023)  The 
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A1 level is achieved when language students are able to understand and use everyday expressions 

that are frequently used to meet immediate needs. Therefore, according to the standards established 

by the foreign language curriculum of Ecuador according to the common European framework of 

reference, 4th-grade students must have an exit profile of level A1.1. 

 

Note: Levels of the exit profile in English. Retrieved from "Currículo Nacional de inglés" del "Ministerio 

de Educación", 2023. (https://educacion.gob.ec/curriculo-lengua-extranjera/). 

1.11 English Skills  

English skills are fundamental to achieving language proficiency, so this term covers a wide 

range of abilities ranging from oral and written to listening and reading skills. Therefore, the 

development of English skills not only involves the acquisition of vocabulary and grammar but 

also the ability to communicate effectively in various situations.  

According to Sreena and Ilankumaran (2018) the basic skills are listening, 

speaking, reading, and writing. These are called "language skills." The four 

language skills are related in two ways. Language skills are divided into receptive 

and productive skills, also called active skills and passive skills. Passive skills 

include listening and speaking, while active skills focus on reading and writing. It 

is not possible to speak without listening, and it is not possible to write without 

reading. So, these four skills come in pairs (p. 670). 

Figure 1  

An overview of the transition of English from the second year of general primary education to the 

third year of a bachelor's degree in Ecuador. 

https://educacion.gob.ec/curriculo-lengua-extranjera/
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Based on this, it is concluded that the importance of developing English skills is essential 

for communication and understanding of a language. It is also necessary to understand what each 

skill implies and why they are productive and receptive.  

Figure 2  

Classification of Language Skills 

Note: Classification of Language Skills. Retrieved from "Languages and Languages Skills" by Noushad 

Husain, 2015. 

 

1.11.1 Listening  

Listening, as a foundational receptive skill, emerges naturally from infancy and maintains 

critical importance for both language acquisition and social interaction. As Tyagi (2013, p. 1) 

assets, "listening ability is the key to receiving messages effectively," describing it as both an active 

psychological engagement with the speaker and a demanding cognitive process. This language skill 

requires substantial attention and energy, necessitating listeners to suspend their own thoughts to 

fully concentrate on the speaker's message. 

In addition, this ability allows us to acquire vocabulary from a very early age since it is the 

main source of input that human beings have. According to Calderón, Slavin, and Sánchez (2011, 

as cited in Learning A-Z, 2019) conclude that, “for English learners, the active participation of 

children during the teacher's reading aloud contributes to vocabulary growth” (p.3). This is because 

children pick up words that sound interesting to them or on many familiar occasions. That's why 

the ability to listen plays a fundamental role in the acquisition of vocabulary and in its development 

throughout learning. 

By listening to native speakers, individuals can hear words used in real context and begin 

to understand how they are pronounced. This can help us to develop our vocabulary and improve 
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our ability to understand and use new words. Another of the essential skills for communication is 

detailed below. 

1.11.2 Speaking 

As a fundamental productive skill, speaking serves as the primary vehicle for expressing 

ideas and facilitating human communication. While this ability naturally develops during early 

childhood following listening acquisition, second language learners require deliberate practice and 

structured repetition to achieve proficiency. For English learners, developing spoken competence 

is particularly crucial for both social interaction and academic achievement. Research by 

Goldenberg, (2008, as cited in Learning A-Z, 2019) highlights the importance of balancing 

immersive language experiences with direct instruction of language fundamentals. The study 

argues that optimal teaching approaches should merge authentic communicative contexts with 

systematic instruction in grammatical structures, lexical knowledge, phonological awareness, and 

culturally appropriate language use. 

By practicing speaking in English, students can learn to use new words in context and 

become more comfortable with the language. This can help them to develop new vocabulary and 

to be more competent in the use of English in their daily life, in the case of children this can be 

developed in a better way based on the constant repetition of the words to familiarize even the 

sound. Another skill is detailed below which is an output skill. 

1.11.3 Reading  

Reading serves as a fundamental productive skill that significantly contributes to 

vocabulary acquisition and contextual language understanding. Through exposure to written texts, 

learners encounter new lexical items and explore their meanings within authentic contexts 

(Goldenberg, 2008; Ludwig, et al., 2019, as cited in Learning A-Z, 2019).  Far from being a passive 

activity, reading constitutes a complex cognitive process involving text processing, interpretation, 

and critical evaluation to construct meaning. For second language learners, this process becomes 

particularly demanding as it requires applying these skills in a non-native linguistic system. 

Research indicates that both English language learners (ELLs) and native speakers benefit from 

explicit instruction in core literacy components, including phonemic awareness, phonics, 

vocabulary development, reading comprehension strategies, and writing integration. 
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Regarding all the information presented above, it can be concluded that the ability to read 

carries great benefits when it comes to acquiring vocabulary and managing to learn new words or 

phrases by practicing reading with constancy. In addition, this ability will not develop at an early 

age, as is the case with speaking and listening, since reading involves a process. The skill with the 

most difficulty during the children's learning process is detailed below. 

1.11.4 Writing 

Writing represents a complex productive skill that develops progressively following the 

acquisition of foundational oral language competencies. As a cognitively demanding process, 

writing enables learners to externalize their thinking linguistically yet requires systematic 

instruction to achieve mastery. This study focuses particularly on writing development due to its 

documented challenges for second language (L2) learners (Durga et al., 2018).  While young 

learners often demonstrate receptive vocabulary knowledge through oral recognition and 

pronunciation, they frequently encounter difficulties with orthographic precision. A persistent 

challenge lies in the disjunction between phonological awareness (sound recognition) and 

orthographic representation (written form production), resulting in discrepancies between oral 

fluency and written accuracy. 

Like first language acquisition, second language (L2) writing develops progressively, with 

learners advancing at varying rates (Bunch et al., 2012, as cited in Learning A-Z, 2019). However, 

L2 writers frequently encounter challenges in written expression, particularly with lexical 

limitations, grammatical precision, spelling accuracy, and writing confidence. Research indicates 

that contextualized practice using new vocabulary in authentic situations promotes lexical 

expansion and synonym exploration (Bunch et al., 2012, as cited in Learning A-Z, 2019). Such 

meaningful engagement not only facilitates vocabulary development but also strengthens learners' 

capacity for effective written communication. 

In summary, writing competence requires consistent practice and dedication. Children must 

learn to transcribe the vocabulary they know orally to effectively express their ideas in written 

form. For meaningful acquisition, the connection between pronunciation, auditory recognition, and 

orthographic representation must be reinforced through memorization. Crucially, integrated 

language skills are fundamental for vocabulary development, as they enable contextual word 

comprehension and usage. By systematically developing listening, speaking, reading, and writing 
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abilities, learners can expand their lexical knowledge and achieve greater proficiency in applying 

English across diverse communicative contexts. 
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CHAPTER II: METHODOLOGY 

This research was carried out at Rumipamba school, located in the rural area of Ibarra. 

Within schools, fourth-grade students in classes A and B were considered, for a total of thirty-eight 

students, who participated in the development of this research. 

Methodology refers to the structured approach that guides a research study, encompassing 

the methods, procedures, and theoretical foundations used to achieve its objectives. It involves 

examining research paradigms, theoretical frameworks, key stages of investigation, and analytical 

techniques to ensure the study’s rigor and logical consistency (Patel & Patel 2019). In other words, 

the methodology is important because it provides a framework for organizing and conducting 

research or other types of projects in a structured and systematic way. This helps to ensure that the 

results are reliable, valid, and useful for making decisions and solving problems. 

1.1 Type of Research 

1.1.1 Mixed research 

This study utilized mixed methods designed to comprehensively examine teaching practices 

at Rumipamba School.  Following Patel and Patel (2019),   framework, qualitative methods 

focused on analyzing human behavior through observation of "body language, attitudes, opinions, 

and emotions" (p. 49), specifically evaluating teachers' implementation of natural approach 

strategies for vocabulary development. Quantitative measures complemented these observations 

with empirical data, enabling triangulation of findings. 

The quantitative approach in this research focused on measuring observable phenomena 

through numerical data, primarily collected via surveys and questionnaires (Patel & Patel 2019). 

This method enabled systematic analysis through statistical tabulation, with results presented in 

percentages to objectively evaluate patterns. The quantitative findings were then triangulated 

with qualitative data, which provided deeper contextual insights into how vocabulary development 

was influenced by the natural approach’s strategies, activities, and methods. By integrating both 

approaches, the study ensured a comprehensive understanding of the pedagogical dynamics at 

Rumipamba School. 
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Finally, it can be concluded that, thanks to the mixed research, the expected results were 

achieved, which helped the fruitful development of this research by helping to obtain a broader 

view of all the aspects that influence the result of this study. 

1.2 Techniques and Instruments  

The techniques that will be used for this process will be surveys, interviews, and 

observation. Surveys for students, interviews for teachers, and observation to analyze the way 

vocabulary is taught. These techniques will provide the collection of important information to 

obtain results and conclusions in the "Rumipamba" school. The following is detailed in what each 

of them implies. 

1.2.1 Interview (Technique) 

The interview represents a fundamental qualitative research method that provides direct 

access to participants' knowledge and perspectives.  As Monday (2020) conceptualizes, interviews 

serve as both a data collection method and a means of acquiring insights into participants' 

perspectives. Moreover, this technique offers particular value for collecting rich, naturalistic data 

while maintaining flexibility to explore complex phenomena. Interviews enable researchers to 

capture diverse viewpoints, often yielding deeper insights than more structured data collection 

approaches. 

Based on this definition, it was concluded that the interview was a research tool that played 

a fundamental role in obtaining specific data and relevant information about how vocabulary 

development occurs in fourth-grade children of the Rumipamba school, which was applied to the 

English teacher. This interview contained open and closed questions that placed greater emphasis 

on obtaining accurate and clear information, with which the teacher managed to satisfactorily 

answer the questions posed for this research. 

1.2.2 Survey (Technique) 

It is a tool that researchers have used over the years to obtain information and collect data 

through surveys or questionnaires developed based on the needs of the researcher, which can be 

about attitudes, opinions, or other variables in a population raised previously, which allow 

quantitative data to be collected for their respective analyses (Wilkinson & Birmingham, 2003). 

However, a more precise definition is provided by Glasow (2005), who describes research 
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methodology as a process in which questionnaires are administered, observed or emerging 

problems are addressed, needs are evaluated, and objectives are established whether or not they are 

ultimately achieved. This approach also establishes baselines for future comparisons, analyzes 

prevailing trends, and systematically examines existing conditions, including their extent and 

contextual relevance. 

Based on this definition, the surveys were conducted using a questionnaire. 

structured for the students, who had a series of open and closed questions related to vocabulary 

development with a natural approach within the classroom, so they expressed their answers 

according to their experiences in English classes. The questions that were posed in the survey to 

both fourth-grade A and fourth-grade B children were the same, reflecting opinions of their 

academic environment and the teaching received by the teacher to promote vocabulary 

development, which was analyzed later. 

1.2.3 Observation (Strategy) 

Observation is a data collection technique that involves systematically recording behaviors, 

events, and phenomena in their natural context to gather relevant research information. Erlandson, 

et al. (1993, as cited in Kawulich, 2005),  describe how observation allows researchers to document 

existing situations using all five senses, creating a detailed "written photograph" of the studied 

environment. This method provides rich, contextual insights essential for understanding real-world 

dynamics. 

Based on this definition, this technique was applied to obtain information about the 

environment in which students are involved during English classes. Observation played a crucial 

role in reaching conclusions about how the classes are and the environment that children receive 

inside the classroom for vocabulary development, as well as knowing how the teacher uses 

activities, methods, and strategies that are in relation to the natural approach in the classroom for a 

better acquisition environment. The following are the research questions that were raised for the 

development of this thesis. 

1.3 Research questions 

• How does the natural approach influence vocabulary development in the English language in 

fourth-grade students at Rumipamba School? 



 

 

43 

 

• How can the natural approach improve the vocabulary of fourth-grade students at Rumipamba 

School? 

• Can the natural approach be productive when it comes to learning vocabulary for fourth-grade 

students at Rumipamba School? 

1.4 Operationalization Matrix of Variables 

Table 7  

Operationalization Matrix of Variables 

Variable  Indications  Data collections 

Techniques 

Information sources  

Natural approach 

(Independent) 

Teaching methodologies 

Learning environment 

Facilities and sources 

Interviews  

 

Secondary sources 

• Magazine articles. 

• Reviews 

• Textbooks  

• Biographies 

Vocabulary  

(Dependent) 

Student participation. 

Student interaction 

English vocabulary 

activities.  

Surveys 

Observation 

 

Primary sources 

• Fourth-grade 

students at Rumipamba 

school 

• Academic research 
  Note: This table shows the operationalization matrix of the variables. The author. 

1.5 Participants  

1.5.1 Population 

The population chosen to develop this research project is from the Rumipamba School, 

located in the rural area of the city of Ibarra. This school has several classrooms and a total of 649 

students studying there. However, only the students of the fourth year have been chosen for this 

research, whose parallels are "A and B," with 20 students in classroom A and 18 in classroom B, 

for a total of 38 students and two teachers. 

Table 8  

Population 

Class Number of Students Teachers 

Class “A” 20 1 

Class “B” 18 1 
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Total 38 2 

Note: This table shows the total population that was used for research. The author 

1.5.2 Sample  

As outlined previously, this study focused on a specific student population, selecting fourth-

grade students as the target group due to their suitability for the research objectives. The study 

involved a total of 38 students and two English teachers. Given that the population size was under 

100 participants, statistical sampling formulas were not applied. Consequently, the entire 

population was included in this research study. 

1.6 Investigation procedure  

This research was structured into four key stages to ensure systematic development and 

reliable results. The first stage involved designing and implementing research instruments, 

beginning with interviews conducted with the school’s English teacher. These interviews aimed to 

determine whether they applied the Natural Approach in the classroom and identify the specific 

strategies, methods, and activities used to develop vocabulary among fourth-grade students. 

Additionally, a second instrument, a mixed-format (open and closed-ended) multiple-choice 

questionnaire, was administered to fourth-grade students at Rumipamba School. This questionnaire 

assessed whether the teacher actively fostered vocabulary development through strategies, 

methods, and activities aligned with the Natural Approach. 

The second stage of this research consisted of the validation of these instruments by the 

professionals and experts of the university, who gave their acceptance and guidance in case it was 

necessary to correct or change something. These instruments would be used in the process of 

obtaining information and data. The third stage was the application of the instruments within the 

Rumipamba school and, at the same time, the collection of data and information. Finally, the last 

stage consisted of the interpretation and analysis of the data obtained through the application of the 

instruments. 
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CHAPTER III: DATA ANALYSIS AND DISCUSSION 

This chapter will discuss the analyses obtained and the results collected from the surveys 

applied to the students and the interviews applied to the teacher. These were very helpful for 

developing and analyzing this research work, with both quantitative and qualitative evaluations. 

The results obtained are detailed below. 

1.7 Analysis of the surveys applied to the Fourth-grade students at Rumipamba school, 

Parallel "A”. 

 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The age distribution analysis reveals that 55% of fourth-grade students fall within the 9–10 

age range, suggesting a predominance of older learners in this level. The remaining 45% belong to 

the 7–8 age group, indicating a slightly younger minority. This age distribution aligns with expected 

developmental stages for fourth-grade academic requirements. Regarding gender distribution in 

fourth grade “A”, male students represent 55% of the population compared to 45% female students. 

While modest disparity exists, the classroom maintains a relatively balanced gender ratio, with both 

groups represented in substantial proportions. 
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Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph shows the results obtained to the first question asked in the survey to the fourth 

grade “A” students of the Rumipamba school. On the one hand, it can be observed that 65% of 

students like to learn the English language, which is a clear indication that students have the 

predisposition to learn and acquire this language. On the other hand, 20% of the students chose the 

option almost a lot, which indicates that there is a small disagreement when learning the English 

language. Finally, 15% of students do not pay much attention to English language learning, so they 

chose "little" as an answer. In conclusion, the majority of students demonstrate a marked interest 

in learning a second language, while a minority show less enthusiasm. This disparity could stem 

from pedagogical approaches, such as the teacher’s methodology, or intrinsic factors like 

motivation and emotional barriers (Dörnyei & Ushioda, 2021). Addressing these variables could 

help create a more inclusive and effective learning environment for all students. 

 

 

 

 

Figure 4 

 How much do you like to learn English? 
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Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph depicts survey results on students' perceptions of group activities in vocabulary 

acquisition. About 55% of students believe that the teacher rarely employs group activities for 

vocabulary development in the classroom, posing a potential impediment to second language 

learning. Conversely, 20% of respondents contradict this view, asserting that the teacher 

consistently utilizes group activities for vocabulary acquisition. Additionally, 15% mention that 

group activities are almost always employed, while 10% indicate that such activities are only 

occasional. To sum up, these findings suggest a disparity in students' perceptions, with over half 

indicating limited exposure to group-based vocabulary instruction. This could reflect 

inconsistencies in teaching methodology or uneven implementation of collaborative strategies. 

Research emphasizes that group activities enhance vocabulary retention by promoting peer 

interaction and contextualized practice (Ramzan et al., 2023). 

 

 

 

 

Figure 5 

 Does the English teacher do group activities that help you learn vocabulary in the classroom? 
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Figure 6  

Does the English teacher use videos, movies, or audio in his classes?  

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph shows the results obtained according to the survey carried out to the students. 

Where it can be evidenced that the teacher does not use any support material for language teaching 

from the students' perspective reflected in the graph with 100% denial. Consequently, this shows 

the lack of creativity and lack of methods used in the classroom, which can create a boring and 

unattractive environment when teaching a foreign language. According to Jiménez (2018), the 

integration of Information and Communication Technologies (ICT) has enabled the development 

of enhanced learning environments. These digital tools facilitate personalized instruction and track 

individual progress, ultimately contributing to more effective professional training outcomes. 
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Figure 7  

Which of the following materials does the English teacher use to teach vocabulary? It can choose 

more than one answer. 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph shows the results obtained from the survey conducted with the students. On the 

one hand, 67% of the students surveyed consider that the teacher does not use any material from 

the list shown in the graph, so it can be said that the classroom environment is very monotonous 

and traditional, which can cause students to get bored during class, losing all interest in learning. 

On the other hand, less than half of the students agree that one of the resources used in the classroom 

are objects and puppets. While 4% of the respondents mentioned that the teacher uses flashcards 

and mimics in his class when teaching vocabulary to his students. Finally, none of the other listed 

materials were selected by respondents, further emphasizing a concerning absence of 

methodological diversity. These findings underscore the need for integrating dynamic, 

multisensory resources to create a more stimulating and effective learning experience for students 

(Fan et al., 2024). 
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Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph, based on student responses from a survey, indicates that 58% of respondents 

believe greetings are the most reinforced activity in the classroom, while 32% highlight filling in 

the gaps as the predominant classroom activity. Conversely, 7% state that none of the mentioned 

activities are employed by the teacher, and the remaining 3% note the usage of daily expressions. 

Notably, emerging student disinterest signals potential engagement challenges, possibly stemming 

from an over-reliance on routine activities that fail to stimulate communicative competence 

(Amelia, 2024). These findings suggest the need for more balanced activity selection that combines 

structural practice with meaningful communicative tasks to maintain student motivation and 

enhance practical language use. 

Figure 8  

From the following list. Identify which activities the English teacher uses the most during his 

class to teach vocabulary. You can mark more than one answer. 
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Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph illustrates survey results from fourth-grade students "A". Approximately 55% of 

respondents believe that the teacher's methodologies and strategies lack interactivity and fail to 

provide an adequate learning environment. Conversely, 45% of students find the activities and 

teaching materials engaging, facilitating vocabulary development.  The majority perceives the 

teacher's approaches as uninteresting, potentially leading to distractions and waning interest. This 

lack of creativity in vocabulary teaching could adversely impact students (Rollins, 2020). However, 

a minority of students find the methods and strategies interesting, suggesting that less than half are 

naturally drawn to the language, while the remainder relies on engaging activities and strategies 

for attraction. 

45%
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Figure 9  

Do you think that the activities and teaching materials used by the English teacher in class 

create a fun environment to help you learn new English words? 
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Figure 10 

 From the following list. Select which of these virtual applications the English teacher uses to 

help you learn vocabulary. You can mark more than one answer. 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph shows the results obtained from the survey applied to the students. On the one 

hand, 90% of students mention that the teacher does not use virtual applications. On the other hand, 

5% of the respondents mention that the teacher makes use of alphabet soup activities. While the 

remaining 5% of respondents mentioned that what the teacher uses in the classroom is virtual 

listening and choosing activities. Finally, it can be concluded that most students, almost 100%, 

mention that the teacher does not use technology to teach vocabulary to his students, much less the 

combination of entertaining activities with technology that can be found today with different 

educational websites. Technology nowadays has managed to be of great help for teaching a foreign 

language and much more to acquire vocabulary in children, achieving great results when capturing 

their attention and concentration (Zhao, 2005). 
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Figure 11  

Would you like your English teacher to use the virtual applications of the previous question to 

motivate you to learn vocabulary in the classroom? 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

 

The graph, derived from a student survey, reveals that 95% of respondents express a 

preference for methodologies incorporating virtual tools, applications, or virtual activities for 

teaching vocabulary in classrooms. In contrast, 5% of students express dissatisfaction with the use 

of virtual applications for second-language vocabulary instruction. The predominant desire for 

technology-enhanced methodologies suggests students' enthusiasm for engaging and dynamic 

approaches. The potential benefits of utilizing the internet as a tool for teaching foreign languages, 

with its entertaining activities, are highlighted (Shadiev & Yang, 2020). However, the 

underutilization of these tools by teachers is attributed to a lack of knowledge, despite their 

accessibility and potential to serve as valuable support materials for both students and educators. 
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61%

39%
Male

Female

1.8 Analysis of the surveys applied to the Fourth-grade students at Rumipamba school, 

Parallel "B”. 

 

 

 

 

 

 

 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph presents data from a survey conducted among fourth-grade students parallel "B." 

Among the respondents, 61% fall within the age range of 7 to 8 years, while 33% indicate ages 

between 9 and 10. Interestingly, only 6% of students, equivalent to a single student in the class, 

report between 10 and 11. This distribution suggests that the majority of students align with the 

expected age for this grade level, notably when compared to their counterparts in parallel "A," who 

tend to be older. Additionally, the survey reveals a gender breakdown, with 61% identifying as 

male and 39% as female. This indicates a predominantly male presence in the classroom, with a 

total of 18 students surveyed. 
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Figure 12  

Age and Gender 
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Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey conducted with the students. First, 

56% of respondents said they like learning English. Secondly, 39% of the students mentioned that 

they like to learn the English language, but not in its entirety, which is why they chose the answer 

almost a lot. Finally, 5% of the students answered that they do not like learning this language at all, 

representing 1 student who chose this answer. It is concluded that there is a great predisposition on 

the part of the respondents to want to learn a foreign language, resulting in gratifying that children 

have this desire. 
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Figure 13  

How much do you like to learn English? 
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Figure 14  

Does the English teacher do group activities that help you learn vocabulary in the classroom? 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey conducted with the students. On the 

one hand, 74% of respondents mention that the teacher never uses group activities to teach 

vocabulary to students. On the other hand, 21% of students mention that only sometimes the teacher 

uses group activities for vocabulary teaching. Finally, 5% of the respondents mentioned that the 

teacher always uses group activities in the classroom to teach vocabulary. To conclude, it can be 

evidenced that the teacher makes little use of group activities in the classroom, with more than half 

affirming this observation. However, only 1 student mentioned that he always uses group activities, 

but this answer is denied by most students. Group work is very helpful when teaching vocabulary 

in the classroom because with this strategy you can implement efficient methods for students to 

work on memorizing new words (Fein, 2018). 
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Figure 15  

Does the English teacher use videos, movies, or audio in his classes? 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey conducted with the students. On the 

one hand, 94% of students mention that the teacher does not use any tools mentioned in the 

question to teach vocabulary to children during classes. On the other hand, 6% of the respondents 

mention that the teacher does use the mentioned tools. Finally, it is concluded that the teacher 

does not use materials to teach vocabulary during the class, since only 1 student mentioned the 

opposite. Making use of these types of materials and tools during a class where there are children 

present is very important since they can capture their attention and improve the teaching 

environment, much more when teaching the basics to acquire vocabulary and acquire a foreign 

language (Petrenko & Philippov, 2017). 
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Figure 16  

Which of the following materials does the English teacher use to teach vocabulary? It can 

choose more than one answer. 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey applied to the students. On the one 

hand, 69% of the respondents mentioned that the teacher does not use any of the materials shown 

in the graph. On the other hand, the rest of the students mentioned that the teacher does use the 

materials; in total, 5% of students maintained this opinion. Finally, it can be concluded that most 

students share the opinion that the teacher does not use any material to improve his teaching when 

it comes to providing vocabulary to students; this implies that an inappropriate teaching 

environment is created for children who want to learn a foreign language (Sesma & Léon, 2016). 

The lack of creativity on the part of the teacher can harm the predisposition of students to want to 

learn the English language, which can make the student end up hating this subject. 
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Figure 17  

From the following list. Identify which activities the English teacher uses the most during his 

class to teach vocabulary. You can mark more than one answer. 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph reflects the results of a survey of fourth grade "B" students, indicating diverse 

perceptions regarding teaching activities. While 28% of respondents highlight greetings as the most 

frequently employed activity by teachers, 17% believe these activities are not utilized for 

vocabulary instruction. Other reported activities include filling in the gaps, daily expressions, and 

videos, each representing 11%, while 5% mention the use of image interpretations. In conclusion, 

the teacher employs various activities for vocabulary instruction in the classroom. Despite some 

respondents expressing the opposite view, there may be a level of disinterest among students, 

possibly stemming from activities that fail to capture their interest and contribute to a lack of 

enthusiasm for language learning.  This disengagement may align with research showing that 

uninspiring vocabulary activities can reduce learner motivation (Guthrie & Wigfield, 2017), 

reinforcing the need for more dynamic and student-centered approaches. 
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Figure 18 

 Do you think that the activities and teaching materials used by the English teacher in class 

create a fun environment to help you learn new English words? 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey applied to the students. On the one 

hand, 56% of the respondents mentioned that the activities that the teacher carries out in the 

classroom to teach vocabulary are very entertaining, providing an appropriate environment for the 

acquisition of a foreign language, in this case, vocabulary. On the other hand, 44% of students 

mention that the classroom environment and the activities and materials that the teacher provides 

do not attract attention for proper learning. Finally, it is concluded that less than half of the students 

feel dissatisfied with the materials and activities that the teacher shows in class because children 

need eye-catching materials and dynamic activities to feel attracted to a topic (Diah et al., 2020). 

In this case, acquiring vocabulary at an early age is very fundamental if you want to reach mastery 

of a foreign language, so children need to have fun in class while at the same time learning. 
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Figure 19  

From the following list. Select which of these virtual applications the English teacher uses to 

help you learn vocabulary. 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey conducted with the students. On the 

one hand, 69% of the respondents mentioned that the teacher does not use technology as a tool to 

teach vocabulary in the classroom. On the other hand, the rest of the students, a total of 5 students, 

mention that the teacher does use the mentioned virtual activities, but this is reflected in the opinion 

of a few students. Finally, it can be concluded that the majority of students share the opinion that 

the teacher does not use virtual tools as a support to teach classes, so the students reflect their 

dissatisfaction. The use of virtual tools for the creation of interactive and fun activities in the 

classroom is essential for a teacher who teaches a foreign language (Kessler, 2018). In the case of 

children who are learning new words, it is essential to capture their attention with methods, 

strategies, and tools that are related to current affairs. It is much better if it is the use of technology 

since many activities can be carried out where the student is more involved in his learning, getting 

him interested in learning and acquiring a broader vocabulary. 
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Figure 20  

Would you like your English teacher to use the virtual applications of the previous question to 

motivate you to learn vocabulary in the classroom? 

 

Source: Survey applied to students  

Author: Erik Simbaña Criollo 

The graph shows the results obtained from the survey conducted with the students. On the 

one hand, 94% of students mention that they would like the teacher to use virtual applications for 

teaching vocabulary in the classroom. On the other hand, 6% of the respondents in this case, only 

1 student mentioned that they would not like the teacher to use virtual tools for teaching a foreign 

language. Finally, it is concluded that the majority of students want to make use of virtual 

applications, which can benefit their level of teaching and learning. Because for children, making 

use of digital tools facilitates their understanding and motivates them to want to learn. According 

to Shonazarovna (2019) at an early age, it is very important to use different methods and strategies 

for teaching a foreign language because during that period it is the basis for getting the motivation 

and predisposition of children when it comes to teaching them a foreign language and, in this way, 

not getting them to end up hating or stressing about learning. 
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1.9 Interview applied to the Fourth-grade teachers. 

1. In your opinion. Do you think learning English is necessary at an early age? 

           Teacher “A”:  

 Yes, I think it is so important because the kids need foundations when they are children. 

           Teacher “B” 

 Yes, because it helps children start to understand the language and learn simple things. 

Both educators strongly advocate for early foreign language instruction, specifically 

English, emphasizing the importance of establishing foundational skills during childhood. They 

recognize this as a critical need in today's globalized context, where English has emerged as a 

dominant lingua franca. According to (Salwa, 2015) the teachers maintain that early exposure 

increases both the likelihood of language acquisition and eventual mastery, as young learners 

demonstrate greater capacity for language absorption during their formative years. 

2. What are some of the common challenges elementary students face when trying to 

learn vocabulary? 

 

Teacher A: 

Students need elementary English because it is very important, but the most common 

challenges they have are that they forget words and that some cannot pronounce. 

            Teacher B:  

Children in English classes, I think they present lack of attention during class and 

disinterest in the language. 

Teachers recognize the fundamental importance of teaching English at the elementary level, 

yet identify several persistent challenges in young learners. Students commonly struggle with 

vocabulary retention, meaningful integration of new words into their active lexicon, maintaining 

attention during lessons, and general lack of interest in language learning. Additionally, significant 

pronunciation difficulties arise due to L1 (Spanish) interference, as children naturally attempt to 

assimilate English phonetics into their native language's sound system (Chaira, 2015). This 

phonological transfer results in inaccurate pronunciation patterns that require targeted corrective 

strategies, particularly systematic repetition exercises, to help students develop proper articulation 

(Salsabila et al., 2025). These findings highlight the need for pedagogical approaches that address 

both cognitive aspects of language acquisition and the affective dimensions of student engagement. 
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3. What strategies do you commonly use to teach vocabulary in your classes?  

Teacher A: 

In my classes, I implement strategies like flashcards, quizzes, and drawings, no more. 

            Teacher B:  

In English classes I usually use quizzes, pictures, drawings, songs. No more. 

Strategies are of the utmost importance when teaching children because they are attracted 

by interactive and entertaining activities (Buehl, 2023). The teacher mentions that he commonly 

uses flashcards, questionnaires, images, drawings, and songs, so it is considered that there are no 

strategies that attract the attention of children so that they feel motivated to pay attention and 

memorize words since the activities and strategies mentioned can be considered a little traditional 

and monotonous. 

4. Do you use realia to teach vocabulary to your students? 

 

Teacher A:  

Yes, because we have Books, notebooks, and other materials like fomix, wood, and 

materials that the children need to make posters or do other homework. 

Teacher B:  

Yes, because using realia helps children better understand, we often create posters and 

work with glue, images, and materials to make crafts. 

According to the response of the teachers, they mention that if they use realia to teach 

vocabulary in the classroom, such as materials to create a poster, however, these activities are very 

common in classrooms and have been done for several years without having an excellent result, so 

children come to take it as a tired job, and in learning vocabulary, these activities become stressful 

and not at all appropriate for students. For the correct learning of vocabulary, the student must 

enjoy the language and the environment that surrounds him. In this way, students will be attracted 

by the language they want to learn (Vera et al., 2022). 

5. From your experience, have you ever heard of or used the Natural Approach in 

your classes? Explain your answer.  

Teacher A: 
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I don't know, I don't have idea. 

Teacher B: 

I remember hearing it once, but I know what it's about. 

The teachers' responses indicate limited familiarity with the Natural Approach, suggesting 

they do not employ strategies that facilitate natural language emergence. This approach emphasizes 

vocabulary acquisition through meaningful exposure rather than direct instruction, mirroring first 

language acquisition processes where comprehension precedes production and grammatical 

accuracy (Schmitt & Schmitt, 2020). Central to this methodology is sustained exposure to the target 

language in authentic contexts, presenting vocabulary through situational use rather than as isolated 

lexical items for memorization (Schmitt & Schmitt, 2020). The absence of such practices in the 

observed instruction reveals a gap between current teaching methods and principles of 

communicative language acquisition. 

6. Do you consider it useful to implement a guide of interactive strategies that facilitate 

vocabulary development in children?  

Teacher A: 

Yes, I will have more strategies and interact with computers, but it is not possible, 

because my school's people don't have the necessary resources for that homework. 

Teacher B: 

Yes, because as a teacher, it would help me to facilitate the teaching of English to 

children, and besides, it would help to make my classes different with new activities. 

Teachers consider that a guide with interactive strategies would be a great help because 

they could interact with computers. However, he mentions that the school does not have the 

necessary resources for such activities. Despite this, many of the activities that this approach can 

provide can be done without the need for many resources, since this approach focuses on the student 

acquiring vocabulary naturally, just as a baby could acquire it throughout its cognitive 

development. According to Krashen and Terrel, (1983), explain that central to this methodology is 

sustained exposure to the target language in authentic contexts, presenting vocabulary through 

situational use rather than as isolated lexical items for memorization. 
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7. Would you like to have a virtual tool that helps vocabulary development in your 

students using the natural approach? 

 

Teacher A: 

Yes, because it would help me improve my classes and reach my students in a different 

way. 

Teacher B: 

Yes, because in this way the classes would be more dynamic and fun, and even a virtual 

tool would be more accessible to always carry. 

The teachers mentioned that they would like to have a virtual tool that helps develop the 

vocabulary of the students. Because of this, they will be able to make use of technology as one 

more tool for teaching. In this digital age, it is often better to have virtual resources, which can be 

very useful and moldable for different activities within the classroom (McKnight et al., 2016). 

1.10 Discussion  

The data collected reveals a lack of Natural Approach strategies for vocabulary 

development in fourth-grade students at Rumipamba School, resulting in limited word retention 

and expression difficulties. Surveys and interviews indicate this stems from unengaging teaching 

methods and low student motivation, creating insecurity in learning new words. Without 

interactive, meaningful input, students struggle to build essential vocabulary, hindering their 

communicative fluency. 

On the one hand, teachers who have been practicing their profession for a long time do not 

use new strategies and methods in their classes, or perhaps they do not know them. Nowadays, 

some teachers who have new perspectives on teaching have begun to use new methods and 

strategies in their classes since they focus more on how children learn and the significant change 

that an appropriate environment can have to acquire a foreign language (Leon, 2017). In addition, 

on many occasions, teachers give only instructions for activities that are very boring and even not 

interactive at all with children, which can divert children's attention when they want to teach in the 

classroom, leading children to hate the language and consider it difficult (Hidajat et al., 2020).  

On the other hand, the use of innovative teaching strategies has transformed foreign 

language learning, making it more engaging and relevant for children and young learners. 

Moreover, for effective language acquisition, classes must be dynamic and fun, as children lose 
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interest if the approach feels like a rigid subject (Pinter, 2017). Instead of grammar rules or 

memorization, they learn best through actions, visuals, and context similar to how they acquired 

their first language. This method helps them see language as a natural tool rather than just a school 

requirement. 

In conclusion, the student survey highlights a lack of Natural Approach-based vocabulary 

activities in the classroom, underscoring the need for more dynamic, meaningful, and engaging 

methods. To address this, integrating digital tools (games, videos) and creative resources (songs, 

movies) is recommended, as students show greater motivation when learning is interactive and 

enjoyable. So that, the findings stress the importance of fostering a trusting and fun learning 

environment, where vocabulary development feels natural rather than forced. Finally, teachers are 

encouraged to adopt diverse, student-centered strategies to make vocabulary acquisition both 

effective and entertaining. 
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CHAPTER IV: ACADEMIC PROPOSAL 

Propose the natural approach for the development of vocabulary in Fourth grade students. 

1.11 Proposal title 

Virtual academic guide: Natural Approach for the Development of vocabulary 

1.12 Objective 

• General  

Design a virtual academic guide using strategies from the natural approach to vocabulary 

development.  

• Specific  

✓ Select the most appropriate strategy for vocabulary development. 

✓ Designing activities using the strategies of the natural approach to vocabulary 

development. 

1.13 Introduction 

This proposal on the Natural Approach for vocabulary development in fourth-grade 

students at Rumipamba School emerges as an essential pedagogical strategy for teachers seeking 

to foster natural language acquisition in the classroom. Through this approach, educators will gain 

the necessary tools to guide students in meaningful vocabulary learning, prioritizing contextual 

understanding and interactive play over traditional memorization techniques. The proposal is based 

on needs identified in a student survey, which revealed a lack of dynamic and engaging vocabulary 

teaching methods. After analyzing the data, a practical guide was developed featuring activities 

grounded in comprehensible input, such as role-playing games, interactive storytelling, and 

audiovisual resources. These techniques allow students to absorb new vocabulary intuitively and 

emotionally, mirroring how they acquire their first language. By integrating the Natural Approach 

with modern didactic tools, this initiative not only enriches children’s vocabulary but also reduces 

learning anxiety, transforming the classroom into a space where English is experienced and used 

organically. 

1.14 Justification 

"Natural Vocabulary: Learning through Play and Interaction" is a didactic proposal 

designed to transform the vocabulary development in fourth grade students of the Rumipamba 

School by implementing the Natural Approach. This method goes beyond rote memorization, 
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instead creating an immersive environment where students acquire new words organically through 

stories, games and real-world contexts. The proposal includes a series of engaging research-backed 

activities that encourage students to discover vocabulary in a meaningful way, building confidence 

as they learn. In addition, it is structured in 3 progressive modules, each unit contains 3 lessons that 

introduce thematic vocabulary through multisensory experiences. 

The urgency of this initiative is underlined by the difficulties of the students surveyed, such 

as limited lexical retention, low motivation and difficulty expressing ideas fluently. By aligning 

with Krashen's principles of understandable input and non-affective filtering, this approach not 

only addresses gaps in traditional teaching, but also fosters the joy of language learning. 

Proposal Development  

The Canva platform was the digital and technological tool with which the design and 

development of this virtual academic guide were carried out. This academic guide consists of 3 

units with 3 lesson plans, where you can find support links for each class as well as the resources 

that the teacher should use for all the respective units. 

This academic guide can be viewed in its entirety at the following link: 
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

This chapter presents the conclusions and recommendations of the chapters developed 

previously. 

1.15 Conclusions 

Vocabulary plays a very fundamental role in the development of a language. Therefore, 

teachers should focus on getting children to acquire the most words during the early stages. 

Therefore, they must apply eye-catching procedures and materials that are entertaining and current, 

ensuring that there is an innovative atmosphere in the classroom and making children more 

attracted to learning a second language. 

The use of the natural approach in the classroom can achieve significant changes in the 

acquisition of a second language and much more in vocabulary. Immersing students in a stress-free 

environment and simple activities where confidence with the language is generated helps the 

student be more active when learning, motivating him to improve his skills. 

The results of the surveys and interviews carried out show that students and teachers carry 

out non-dynamic activities. The natural approach tries to make the student acquire vocabulary by 

matching the students' day-to-day activities in which the student feels identified. In addition, it tries 

to imitate the acquisition of the first language with the acquisition of the second, creating situations 

where the student feels obliged to learn and acquire a second language. However, the main problem 

identified is that the teacher does not have any knowledge of this approach; therefore, the activities 

that are usually developed in the classroom are the traditional ones, copied and repeated without 

more activities that promote interest in the child. 

The creation of the academic guide, presented as an academic proposal, was welcomed by 

teachers who teach a second language. It contains interactive and positive ways to learn a second 

language. The guide offers games, videos, songs, visual material, and many activities where the 

student is not only sitting but also playing and, at the same time, acquiring vocabulary. Being an 

extension of the Ecuadorian English education activities module helps to follow the same theme 

with different activities. 

This virtual academic guide contains the steps that the teacher must follow to generate 

dynamic games and activities. The guide is moldable for the teacher to couple different topics, and 

in addition, the guide advises the teacher in case they do not have the complete material with 

options so that the class develops without losing the essence of fun. The virtual academic guide 
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called: Natural Approach for the Development of Vocabulary was socialized to the English teachers 

of the Rumipamba School, achieving a social impact, creativity in the activities presented, and an 

impact on the academic part of excellent use. 

1.16 Recommendations 

The strategies of the natural approach can be applied to different English lessons, especially 

speaking, where more interactive activities can be performed. If there is the possibility for children 

to acquire vocabulary using technology, such as in games, videos of any kind, or easy songs, they 

should be taken advantage of to the fullest since many children are digital natives, and playing 

constantly can make children acquire vocabulary in a meaningful and unconscious way that they 

will never forget. 

Incorporating games and activities from everyday life into teaching can create a different 

and entertaining environment for children. Using simple rewards can actively encourage children's 

participation, so they will try harder to get prizes. Building confidence in language and motivation 

in children helps them not end up hating the language. 

Teachers need to be more informed about the different teaching practices that exist to ensure 

meaningful learning in second language acquisition. For this, teachers must experiment with new 

strategies in the classroom. Experimenting does not always mean failure. Getting to know students 

adds up to many points when it comes to reaching them. The use of tools such as video games can 

help children try to immerse themselves more in the language. Even games that can be performed 

on a playground can be useful for learning a language. Surrounding the student with the English 

environment can help the student psychologically feel good about the second language. 

Providing materials to students can help facilitate their understanding; having a visual or 

real picture of the materials can catch children's attention. The games are well received by the 

children. At an early age, it should be tried that they first develop their basic skills to establish the 

basis for a good development of the language. The application of this virtual academic guide can 

achieve significant changes in the classroom, where the child not only learns but also has fun. 
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