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ABSTRACT 

This research examines the relevance of metacognitive strategies in enhancing English 

listening comprehension skills among primary school students. The objective of the study 

was to analyze how planning, monitoring, and evaluating listening comprehension 

activities contribute to students’ understanding and autonomy in the English learning 

process. A mixed-methods approach was applied, using questionnaires administered to 

students and semi-structured interviews conducted with teachers. The study population 

included 77 seventh-grade students from 28 de Abril School. The findings revealed that 

most students had limited awareness of metacognitive strategies and approached listening 

comprehension tasks without consciously reflecting on their learning process, which 

negatively influenced their comprehension. Additionally, factors such as limited 

vocabulary, teaching methods, and lack of listening comprehension practice were 

identified as difficulties in understanding spoken English. Based on these findings, a 

pedagogical proposal grounded in metacognitive strategies was designed to support the 

development of students’ listening comprehension. The study concludes that 

metacognitive strategies constitute a valuable pedagogical resource and recommends 

their integration into English language teaching. 

Keywords: Metacognitive strategies, listening comprehension, learning process, English 
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RESUMEN 

Esta investigación examina la relevancia de las estrategias metacognitivas en el 

fortalecimiento de las habilidades de comprensión auditiva en inglés en estudiantes de 

educación primaria. El objetivo del estudio fue analizar cómo la planificación, el 

monitoreo y la evaluación de las actividades de comprensión auditiva contribuyen a la 

comprensión y autonomía de los estudiantes en el proceso de aprendizaje del inglés. Se 

aplicó un enfoque de métodos mixtos, utilizando cuestionarios dirigidos a los 

estudiantes y entrevistas semiestructuradas realizadas a los docentes. La población de 

estudio estuvo conformada por 77 estudiantes de séptimo grado de la Escuela 28 de 

Abril. Los resultados revelaron que la mayoría de los estudiantes presentaban una 

conciencia limitada sobre las estrategias metacognitivas y abordaban las tareas de 

comprensión auditiva sin reflexionar conscientemente sobre su proceso de aprendizaje, 

lo que influyó negativamente en su comprensión. Además, se identificaron factores 

como el vocabulario limitado, los métodos de enseñanza y la falta de práctica en 

comprensión auditiva como dificultades para comprender el inglés hablado. Con base en 

estos hallazgos, se diseñó una propuesta pedagógica fundamentada en estrategias 

metacognitivas para apoyar el desarrollo de la comprensión auditiva de los estudiantes. 

El estudio concluye que las estrategias metacognitivas constituyen un recurso 

pedagógico valioso y recomienda su integración en la enseñanza del idioma inglés. 

Palabras clave: Estrategias metacognitivas, comprensión auditiva, proceso de 

aprendizaje, inglés 
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1 INTRODUCTION 

Acquiring English has become a crucial language in today’s globalized world. 

According to Petrosyan (2025), 5.56 billion people use the internet every day. 

Furthermore, W3Techs (2024), estimates that 49.2% of online content is predominantly 

in English. English has become a useful and even necessary language of communication, 

education, and professional advancement, making its acquisition essential for students 

worldwide. However, this language requires time, patience, and a focus on developing 

the four language skills. 

Eventually, the researcher’s primary motivation is to encourage English language 

teachers and young learners to use metacognitive strategies that support students focusing 

on key information rather than passively listening. Metacognition has the ability to 

provide learners with the skill to observe, direct, and improve their thought processes 

(Vandergift, 2019). Metacognitive strategies help students enhance their focus on 

language proficiency, course content, and learning resources, enabling them to plan, 

monitor, and evaluate their learning process more effectively. For this reason, 

metacognitive strategies are those techniques that students use to take control of their 

cognitive learning process by encouraging them to plan, monitor, and evaluate their 

progress. 

Among the four language skills, listening is fundamental to language acquisition 

and essential for communication. Especially, listening comprehension is a key subskill, 

crucial for developing overall proficiency. Malik (2023) states that "listening 

comprehension is a complex cognitive process that involves various cognitive and 

linguistic skills, such as attention, memory, inference, and knowledge” (page 67). Whether 

students want to be fluent listeners, they should learn to distinguish among them what 

their own cognitive abilities, learning styles, age, interests, and motivations are. 

Nevertheless, teachers play an important role in the process too. Metacognitive strategies 

help teachers explain to students to understand the purpose of learning a concept, relate 

it to others, set goals, learn how to accomplish it, and succeed (Malik, 2023). For this 

reason, this research project promotes listening awareness such as predicting, identifying 

key information, and self-assessment while teachers fostering an enriching and 

motivating learning environment. 

In essence, metacognitive strategies have emerged as an effective approach to 

enhance listening comprehension by fostering students' ability to plan, monitor, and 

evaluate their own learning processes. As noted by Vandergift (2019), metacognitive 

strategies are important because they oversee, regulate, or direct the language learning 

process. These techniques further help language learners to be more motivated, reduce 

anxiety levels, and feel more confident (Öztürk, 2018). Briefly, metacognitive strategies 

empower learners to take control of their listening tasks, encouraging them to set goals, 

anticipate challenges, and reflect on their progress. 
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1.1 Research context 

English plays an important role in education by being a vital tool for gaining 

access to global resources, knowledge, academic opportunities, and cultural experiences 

(Haoning, 2024). In this sense, the researcher’s primary motivation is to offer an 

interactive activity guide based on a metacognitive strategy to support elementary 

students at 28 de Abril school in the city of Ibarra, Imbabura, Ecuador, and enhance their 

English listening abilities. The researcher noticed that most students needed to improve 

their listening comprehension even more throughout the pre-professional practicum. 

Thus, strengthening this skill is crucial for students to better understand instructions, 

engage in classroom interactions, develop overall language proficiency, and expand their 

learning possibilities. 

1.2 Research Problem 

English has emerged as a global language, serving as a vital tool for 

communication across diverse cultures and disciplines. As a result, it has been integrated 

into educational systems worldwide to equip students with essential language skills for 

success in a globalized society. However, in many Latin American countries, educational 

systems prioritize social, economic, industrial, and medical fields, often overlooking the 

critical importance of second language acquisition, which has become a universal 

language. 

On one hand, in Ecuador, achieving high English proficiency faces significant 

challenges, especially due to the need for language immersion. Cultural and linguistic 

barriers make acquiring English as a second language particularly difficult; students, 

primarily Spanish speakers, have minimal exposure to English outside the classroom, 

limiting their ability to connect with and understand the material. This lack of familiarity 

often results in anxiety and low confidence during listening activities, which impacts 

students’ engagement and progress. Limited daily exposure to English, socio-economic 

factors and the combination of time constraints in the curriculum reduce opportunities 

for practice and reinforcement, ultimately affecting overall language proficiency. 

In addition, the implementation of metacognitive strategies to improve English 

comprehension in Ecuadorian classrooms faces significant obstacles. In several schools, 

the importance of using metacognitive strategies in class is unknown, which limits 

students' intrinsic motivation to reflect on their learning. Additionally, school curricula 

often emphasize productive skills, like writing and speaking, over listening 

comprehension. The root of this problem seems to lie in the teaching methodologies used, 

as metacognitive strategies to develop, strengthen and reinforce listening comprehension 

in 10 and 11 year olds are often poorly considered or inadequately applied (Orosz et al., 

2021). 
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  In the case of the province of Imbabura, during the pre-professional internship of 

the author of this plan in different public schools in Ibarra city, the author has observed 

that listening comprehension is consistently the weakest skill among students compared 

to reading, writing, and speaking. Elementary students of seventh grade at 28 de Abril 

school, located in the province of Imbabura, Ibarra City had struggle with English, 

particularly in processing spoken information. This challenge is linked to the ineffective 

use of strategies in class, limited access to technological resources and devices, and the 

low priority given to listening skills. The issue is further compounded by the Ecuadorian 

curriculum, which limits English instruction to only 3 hours per week. 

This project will focus on students aged 10 to 11 in the seventh grade. The research 

will take place during the years 2024-2025. This proposal will emphasize the use of 

metacognitive strategies to improve the listening comprehension of elementary students 

at 28 de Abril school. 

 What metacognitive strategies can be used in an EFL classroom to improve 

listening comprehension in elementary students? 

 Do metacognitive strategies help improve the level of English listening 

comprehension on EFL learners? 

Justification 

Teaching English is increasingly important due to the growing need for 

communication skills in academic and professional fields. This project addresses a 

current and relevant need in elementary education, where listening comprehension in 

English is key to preparing students for a globalized world. Moreover, it seeks to 

strengthen language learning from an early age, providing students with a competitive 

advantage and the educational community with metacognitive strategies to improve the 

effectiveness of English language teaching. 

Furthermore, this project will significantly benefit elementary school students at 

Escuela 28 de Abril in the subject of English, including the entire educational community. 

Metacognitive strategies will help students listen better and become more proficient in 

English, but they will also provide educators with creative and effective strategies that 

they can apply in their classrooms to improve listening comprehension and increase 

students' language skills. It is generally accepted that when educators thoroughly 

understand the listening process involved in auditory comprehension, they can offer their 

students appropriate guidance and recommendations. As a result, this increases the 

effectiveness of practice during listening exercises (Wah, 2019). The implementation of 

this project will improve learning and enrich the educational experience at the regional 

and national levels. 
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On the whole, this study offers valuable support to educators in teaching English 

by promoting the use of metacognitive strategies, ensuring the effective implementation 

of proposed listening techniques. Additionally, the integration of technological resources 

and access to innovative teaching materials for listening skills provides a strong 

foundation for the development of the project. At the economic level, the project fits 

within an affordable budget, as the strategies. do not require expensive materials, and 

they will be easy to acquire or create for implementation in the classroom. 

1.3 OBJECTIVES  

1.3.1 General objective: 

 To promote the use of metacognitive strategies for enhancing English listening 

comprehension in 7th grade elementary students at 28 de Abril school during the 

2024-2025 period.  

1.3.2 Specific objectives: 

 To analyze the methodological strategies used by the English teacher in the 

enhancement of listening comprehension in seventh grade students. 

 To propose metacognitive strategies in the development of listening skills through 

an academic guide for elementary students.  



5 

 

2 CHAPTER I: THEORETICAL FRAMEWORK 

2.1 Key Theories in Learning 

2.1.1 Constructivist Learning Theory 

The constructivist theory of learning has transformed instructional strategies by 

emphasizing analytical thinking and active participation in education. It posits that 

learners construct their own knowledge and derive meaning from personal experiences. 

Constructivism is regarded as a pedagogical approach based on the idea that mental 

creations are what lead to learning (BADA, 2015). In short, individuals develop new 

concepts by integrating new information with prior knowledge. In constructivism, 

teachers play a crucial role, acting as guides to help students achieve a deeper 

understanding. 

Jean Piaget, a key proponent of constructivist theory, proposed that students acquire 

knowledge through interactive engagement with their environment, shaping their 

learning experiences. His theory provides a strong foundation for understanding 

children’s cognitive development, their reasoning processes, and their capabilities at 

various developmental stages (Devi, 2019). Piaget identified three fundamental 

components of learning: accommodation, assimilation, and adaptation. 

Additionally, Lev Vygotsky further advanced constructivist theory, arguing that 

cognitive development is inherently social and occurs through interaction and education. 

He emphasized that learning is a continuous process, influenced by socialization and 

guided participation. These theoretical foundations underscore the importance of learners 

taking an active role in their educational journey. 

Considering all of the above; integrating metacognitive strategies into English 

language learning enhances listening comprehension by applying constructivist 

principles. These strategies empower students to actively engage, self-regulate, and 

reflect on their learning processes, fostering meaningful and self-directed knowledge 

construction. 

2.1.1.1 Cognitive Load Theory 

This pedagogical theory was developed by behavioral psychologists in the mid-

20th century, with Jean Piaget as a key figure. He described learning as a process of 

assimilation and accommodation, in which new information is integrated into existing 

mental structures (Dodonova & Dodonova, 2011). Cognition is defined as procedures 

and actions related to gathering, storing, retrieving, and processing information (Byrne, 

2019). In this regard, cognition is deeply connected to human behavior, as individuals 

interact with their surroundings in ways that reflect both their emotional and mental states 

(Barsalou, 2020). Hence, developing cognitive abilities is essential for students' 

intellectual growth, as it enables them to connect new ideas with prior knowledge while 

fostering problem-solving, logical thinking, innovation, and autonomy (Mursid et al., 

2022). 
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The cognitive learning theory presents various cognitive processes involved in 

thought. As Al-Alwan, Asassfeh, and Al-Shboul (2013) explained key cognitive 

processes in language learning include attention, memory, perception, and reasoning. 

When learners understand how their brain functions, they process and retain knowledge 

more efficiently. Similarly, Rusconi (2024) points out that "these mental activities, like 

thinking, remembering, and problem-solving, allow us to acquire, adapt, and apply 

knowledge". Therefore, a deeper understanding of cognitive processes enhances 

language learning by improving knowledge acquisition and application. 

From this perspective, English language learning and cognitive processes are 

closely interconnected, both involve acquiring, storing, transforming, and applying 

knowledge. These processes rely on three primary functions: cognitive, communicative, 

and interpretive, which align with both social context and intrinsic factors. Through 

mental processes, students interpret, retain, and apply what they learn (Luangkrajang, 

2022). Besides, listening comprehension strengthens language acquisition by enabling 

learners to analyze, decode, and critically reflect on auditory input, ultimately enhancing 

their cognitive and linguistic abilities. 

2.1.1.2  Language Teaching Methods and Instructional Approaches 

Nowadays, the teaching of English as a foreign language has evolved through 

various methodologies shaped by linguistic, psychological, and educational theories. In 

the 19th century, the Grammar Translation Method focused on written translation and 

explicit grammar instruction. Later, the Direct Method emerged, emphasizing oral 

communication and immersion in the target language (Richards & Rodgers, 2001). 

Nevertheless, structuralist approaches such as the Audiolingual Method shifted towards 

communicative and cognitive methodologies, prioritizing interaction, comprehension, 

and learner autonomy. 

 

Additionally, approaches like Communicative Language Teaching (CLT), and 

Task-Based Language emphasize real-world communication and student engagement. 

These methods and approaches foster authentic, task-based learning in context, shaping 

contemporary English language instruction (Sanako, 2021). Additionally, technological 

advancements have further enhanced interactive and immersive learning experiences, 

making English language acquisition more dynamic and accessible. The following chart 

illustrates how the teaching of listening comprehension has transitioned from a secondary 

skill to a central focus in English language learning. 
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Table 1  

Methods and Approaches 

Method/Approach Time Period Main Features Listening 

Comprehension Focus 

Grammar-Translation 

Method 

19th-20th 

century 

Focus on written 

language, grammar 

rules, and translation. 

Minimal listening 

practice: listening was 

not a priority. 

Direct Method 19th-20th 

century 

Emphasis on speaking 

and listening, avoiding 

translation. 

Listening improved 

through exposure and 

repetition. 

Audio-Lingual 

Method 

1950s Based on behaviorism; 

drills and pattern 

repetition. 

Strong focus on listening 

through dialogues and 

mimicry. 

Communicative 

Language Teaching 

(CLT) 

1970s Interaction and real-

life communication as 

key elements. 

 

Emphasizes meaningful 

listening in 

conversations. 

Task-Based Language 

Teaching (TBLT) 

1980s Learning through tasks 

that require language 

use. 

Authentic listening tasks 

for comprehension and 

problem-solving. 

Problem-Based 

Learning (PBL) 

2000s Learning through real-

world problems that 

promote critical 

thinking. 

Enhances metacognitive 

listening strategies and 

self-regulation. 

Note. Adapted from “Approaches and Methods in Lnaguage Teaching” by J. C. Richards & T. S. 

Rodgers, (2001), Cambridge University Press. 

 

2.2  Strategies for learning English as a Second Language 

2.2.1 Strategies for language development 

When learning something new, it's important to know how to handle a task 

effectively. In this context, selecting the right strategies is essential for achieving 

effective learning and success. In the process of teaching language skills, teachers should 

be aware of the appropriate strategies and how to implement structured routines and 

systematic techniques to facilitate task completion. Within this framework, a method 

consists of a set of organized strategies designed to engage students, enhance learning 

outcomes, and improve overall learning quality (Jack, 2024). 
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Teachers employ various strategies to promote students’ learning and mastery of 

knowledge, skills, and abilities. To achieve this, teachers must have a comprehensive 

understanding of different methodologies and be able to adapt them to students' needs, 

learning styles, and objectives (Yang C. , 2025). However, learning strategies are not 

one-size-fits-all, as students respond differently to various approaches. For this reason, 

in addition to implementing diverse strategies, teachers must guide their students to 

understand why specific approaches are more effective for certain tasks, leading to better 

learning outcomes (Munna & Kalam, 2021). This fosters critical thinking and autonomy, 

enabling students to make informed choices about the strategies that best support their 

learning. 

According to (Jack, 2024): 

The selection and application of teaching methods require consideration of multiple 

factors, including but not limited to the characteristics of the subject ... By scientifically 

and logically designing and adjusting teaching methods, educators can better guide 

students’ learning, enhance teaching effectiveness, and facilitate comprehensive student 

development and growth. 

Teaching strategies serve as dynamic tools that support students' learning by 

addressing their unique learning styles, interests, and cognitive abilities. Engaging 

students in interactive and meaningful learning experiences helps them develop essential 

skills, improve academic performance, and gain confidence in applying strategies that 

promote active language acquisition. As Munn and Kalam (2021) state, “If the learners 

find interest in learning something, it becomes easy for the teachers to teach them”. 

2.2.2 Strategies for Effective Language Learning 

Language learning strategies (LLSs) refer to techniques, actions, or behaviors that 

learners consciously use to facilitate the acquisition, retention, and application of a new 

language (Oxford, 1990). According to Hardan (2013) stated that "every learning process 

requires a manner or a strategy to be adapted in order to achieve the main purpose of 

learning".  Furthermore, these strategies enable students to approach tasks systematically, 

organize and manage information efficiently, and achieve their learning goals. 

O'Malley and Chamot (1990) identified three primary types of strategies: 

metacognitive, cognitive, and social-affective. Cognitive strategies involve processing 

and storing information in working or long-term memory for future use. Metacognitive 

strategies focus on planning, monitoring, and evaluating learning. For example, before a 

listening activity, students identify learning objectives and focus on specific language 

details that aid comprehension (Vandergrift, 1999). Finally, social-affective strategies 

involve interacting with others and regulating emotions. 
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Oxford (1990) expanded on these classifications and introduced a more detailed 

taxonomy that divides language learning strategies into two sections: direct and indirect  

strategies. Direct strategies involve direct engagement with language material. Memory 

strategies help learners retain information by forming mental associations, using visual 

aids, and reviewing content. Cognitive strategies require active interaction with language 

input, enabling learners to process and internalize new structures. Compensation 

strategies assist in overcoming language gaps by using context clues or alternative 

communication methods. On the other hand, indirect strategies support the learning 

process by regulating cognitive and emotional aspects. Metacognitive strategies focus on 

planning, monitoring, and evaluating learning progress. Lastly, social strategies 

emphasize interaction, collaboration, and receiving feedback. 

Studies have shown that successful language learners tend to use a combination 

of these strategies depending on their specific learning needs (O'Malley & Chamot, 

1990). For instance, advanced learners frequently employ metacognitive strategies to 

regulate their learning, whereas beginners often rely on cognitive and memory strategies 

to build foundational language skills. Furthermore, training students in the effective use 

of language learning strategies has been shown to enhance performance, increase 

motivation, and promote learner autonomy in language learning (Gilakjani & Ahmadi, 

2011). 

Table 2  

Classification of language learning strategies 

TYPES OF 

STRATEGIES 

STRATEGY STATEMENT 

DIRECT 

Oxford (1990), 

stated that “Direct 

strategies comprise 

memory, cognitive 

and compensation 

strategies.” 

Memory 

Strategies 

Memory strategies involve creating mental 

connections, employing pictures and 

sounds, and conducting efficient reviews 

to enhance learning retention. 

Cognitive 

Strategies 

Cognitive strategies are related to 

comprehending and storing input in 

working memory or long-term memory for 

later retrieval.  

Compensation 

Strategies 

Compensatory strategies describe changes 

made to the surroundings that help 

students get beyond obstacles. 

INDIRECT 

Indirect strategies 

include 

metacognitive, 

Metacognitive 

Strategies 

Metacognitive strategy is a type of self-

regulated learning, involving pre-

listening, while-listening, and post-

listening strategies. 
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affective and social 

strategies (Oxford, 

1990). 

Affective 

Strategies 

This technique relies on students 

understanding how to reduce fear and 

consider their feelings and attitudes to 

motivate themselves in enhancing 

listening skills. 

Social Strategies Social strategies promote learning by 

fostering empathy between teachers and 

students, encouraging interaction, support, 

and teamwork to improve listening 

comprehension and overall 

communication skills in language 

learning.  

Note. Adapted from “Language Learning Strategies, Motivation and Gender in Foreign Language 

Context” by R. Ranjan &  A. Philominraj (2020), Universal Journal of Educational Research, 8(2),by 

Horizon Research Publishing. 

2.2.3 Metacognition for Learning English 

Metacognition plays a crucial role in English language learning. In an EFL 

context, it involves understanding the cognitive processes behind comprehension 

(Episiasi et al., 2023). By fostering metacognitive awareness, learners become more self-

regulated, taking control of their learning progress and outcomes. 

As Haukas (2018) pointed out, "metacognition allows humans to exert self-control 

over their actions”. Metacognition relates to awareness and reflection on one’s own 

knowledge, experiences, emotions, and learning across domains. Furthermore, it plays a 

crucial role in problem-solving, and critical thinking. Learners must adopt effective 

learning strategies tailored to different language skills. By doing so, they become more 

independent and develop a structured, strategic approach to language learning. 

Ultimately, metacognition enables students to actively direct their educational path by 

selecting the most appropriate strategies for speaking, listening, reading, or writing. 

Teachers should promote metacognitive awareness in the classroom to empower students 

to take control of their learning process, ultimately leading to greater language 

proficiency and improved academic outcomes. 

2.2.4 Significance of Metacognitive Awareness on EFL Learners 

Metacognition plays a vital role in EFL tasks, as it enables students to monitor, 

guide, and regulate their thoughts and emotions. Throughout this process, metacognitive 

strategies support cognitive development and enhance self-directed learning. Haukas 

(2018) describes metacognition as a distinct human ability, allowing individuals to reflect 

on their own thinking. It involves a deep understanding of how students perceive, think 

critically, comprehend, and regulate their learning experiences in the EFL classroom. 
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Furthermore, listening is recognized as a fundamental skill in foreign language 

learning. However, when students begin developing this skill, they often struggle to 

comprehend and effectively learn English. Several factors contribute to these difficulties, 

including accents, lack of focus, fast speech, limited vocabulary, and unclear 

pronunciation (Episiasi et al., 2023).  

As English continues to dominate language curricula worldwide, teachers have 

become facilitators who guide students through effective learning strategies that serve as 

essential tools for language development. Oxford, O’Malley and Chamot (1990) 

emphasized the importance of learning strategies in language acquisition; however, these 

strategies are not always implemented effectively by educators. Metacognition helps 

learners develop awareness of their learning process, allowing them to regulate their 

thoughts, emotions, and strategies. As McCormick et al. (2013) states, “metacognition 

involves cognition, the awareness, and control of cognitive processes” (p.70). A 

successful learner is one who understands their progress and selects appropriate strategies 

to achieve specific learning goals. 

2.2.5 Areas of Metacognitive Knowledge 

According to Flavell (1979, as cited in Haukas, 2018, p. 12), metacognition 

consists of three main components: metacognitive knowledge, metacognitive 

experiences, and metacognitive strategies. Metacognitive knowledge involves learners' 

awareness of their cognitive abilities and strategies, while metacognitive regulation 

encompasses planning, monitoring, and evaluating learning processes. Metacognitive 

experiences include reflections and emotions that influence motivation and decision-

making. In EFL contexts, metacognitive strategies foster self-directed learning, enabling 

students to monitor their progress and develop language proficiency. These three domains 

enhance learner autonomy by helping students refine their strategies and improve 

problem-solving skills. 

2.2.6 Metacognitive Knowledge 

Metacognitive knowledge forms the foundation for understanding oneself and 

others as cognitive processors. This awareness enables students to monitor their cognitive 

processes, effectively manage their learning, and optimize their performance in language 

tasks. Within this framework, metacognitive knowledge is categorized into three key 

components: 
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Table 3  

Components of metacognitive knowledge 

Person knowledge Task knowledge Strategic knowledge 

It refers to awareness of 

oneself and others as 

cognitive processors, 

including beliefs about 

one’s abilities and 

limitations in learning. 

It is the understanding of 

how to manage a task. 

The strategies involve 

recognizing which 

strategies are effective for 

achieving a goal. 

Note. Adapted from Metacognition in Language Learning and Teaching by A. Haukas, C. Bjørke & M. 

Dypedahl, (2018), Routledge. 

Based on the information in the table, Learners who develop metacognitive 

awareness can better regulate their cognitive processes, resulting in more effective 

language learning. By understanding their own thinking patterns, they can assess their 

strengths and weaknesses in relation to others as cognitive beings. Learning English, in 

particular, requires higher-order cognitive skills, such as comprehension, critical 

thinking, and interpretation. Through structured tasks, learners refine their ability to 

analyze language structures, infer meanings, and enhance overall communication skills.  

2.2.7 Metacognitive experiences 

Metacognitive experiences are closely connected to learners' knowledge and the 

structure of listening tasks. Flavell (1979, 907 cited at Haukas, 2018) defines 

metacognitive experiences as “any conscious cognitive or affective experience that 

accompany and pertain to any intellectual enterprise”. When learners engage in 

metacognitive processes, their internal cognitive states influence their approach to 

listening comprehension. By fostering metacognitive awareness, learners enhance their 

ability to evaluate their listening performance, adjust strategies, and meet task 

requirements based on their individual cognitive approaches. 

2.2.8 Metacognitive strategies  

Metacognitive strategies, first introduced by Flavell, encompass various 

techniques that enable learners to monitor and regulate their understanding, shifting from 

teacher dependence to active reflection on the most suitable strategies for different tasks. 

According to Haukas (2018), “metacognitive strategies refer to the deliberate use of 

strategies to control one’s own cognition”. By applying these strategies, learners develop 

stronger cognitive abilities, improve comprehension, and enhance self-awareness, 

ultimately strengthening their learning process. 
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In the context of listening comprehension, learners who effectively employ 

metacognitive strategies can actively manage their listening process by selecting 

appropriate techniques, monitoring their progress, and adjusting their approach when 

necessary. Strategic listeners become more aware of their cognitive processes, enabling 

them to organize and evaluate their listening abilities for better understanding. This 

awareness allows learners to refine their skills, engage more effectively with spoken 

language, and transfer these strategies to real-world communication and academic 

experiences. 

2.2.9 Stages of Metacognitive Processing 

Metacognitive elements play a crucial role in learning English as a foreign 

language. Guiding students to understand and reflect on their learning process enhances 

their ability to adapt and modify strategies for more effective learning. By recognizing 

the stages of planning, monitoring, and evaluating, learners develop metacognitive 

awareness, enabling them to regulate their strategies and improve performance. This 

structured framework fosters self-regulated learning, encouraging students to become 

more independent and strategic in their language acquisition journey. 

Figure 1 
Phases of metacognition into students' task completion 

 
Note. Adapted from The Core Collaborative Learning Lab (2024). 

 

 

COGNITIV
E LEARNER
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2.2.10 Metacognitive strategies  

Table 4 

Metacognitive Listening Comprehension Strategies in EFL Learners 

Strategies Explanation 

Directed Attention  

 

Directed attention refers to strategies that help listeners 

focus and stay engaged with listening tasks. Activating 

appropriate listening processes enables learners to 

minimize distractions and focus on key linguistic elements, 

effectively capturing relevant information. 

Mental Translation  The mental translation technique connects the native and 

target languages. While students often rely on translation 

in the early stages of listening exercises, they should 

gradually reduce or refrain from using it to improve 

fluency. Learners enhance understanding by linking new 

and familiar linguistic structures through mental 

translations between English and Spanish (Al-Alwan et al., 

2013). 

Planning and 

Evaluation 

Before beginning the listening material, students analyze 

the task requirements, set goals, formulate strategies, and 

make predictions based on context. This is the stage of 

planning. Following listening, there is an evaluation phase 

that concentrates on understanding, recognizing 

challenges, and adjusting strategies to guarantee continued 

enhancement. 

Person Knowledge This strategy involves prior knowledge, whether beliefs, 

experiences, or preexisting knowledge. With these, 

individuals connect recent auditory knowledge and new 

concepts with preexisting ones, strengthening their 

understanding and retention of the concepts. 

Problem-Solving Problem-solving strategies are dynamic, encouraging 

students to actively overcome obstacles while listening, 

develop critical thinking, and build resilience. This phase 

involves monitoring comprehension, where students track 

their understanding, identify difficulties, and adjust 

strategies to interpret auditory information more 

effectively. 

Note. Adapted from Metacognition in Listening Comprehension: Analyzing Strategies and Gender 

Differences among Saudi EFL University Students, Cogent Social Sciences, (2023), 10(1). 
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2.3 An Overview of the English Language 

Throughout history, language has played a fundamental role in fostering 

communication and shaping societies. People use language to appropriate reality through 

cognition, which makes it special and extremely significant (Congo et al., 2018). This 

system integrates multiple codes, including written, spoken, and non-verbal cues, such as 

body language (Al-Khresheh & Alruwaili, 2023). Language serves as the foundation for 

communication, facilitating the exchange of ideas, thoughts, feelings, and emotions.  

 

English acts as a bridge that connects individuals worldwide, fostering personal 

development and professional success. Mastering the language requires proficiency in 

four essential skills: reading, writing, listening, and speaking. Haris (1969, as cited in 

Ambarwati and Ambarwati, 2020) states that these skills are supported by five key 

language components: grammar, vocabulary, pronunciation, fluency, and 

comprehension. Developing these competencies enables learners to meet the standards 

set by the Common European Framework of Reference for Languages (CEFR). 

According to Cambridge English (2021), the CEFR classifies English proficiency into 

three broad levels:  basic (pre-A1 to A2), independent (B1, B2), and proficient (C1, C2). 

2.4 English Language Acquisition in Non-Native Settings 

Nowadays, English has become a universal language, creating opportunities for 

knowledge, learning, and global advancement. Recognizing its significance, the 

Ecuadorian government issued Ministerial Agreement 41014, which established the 

integration of English into primary, secondary, and higher education curricula. The 

curriculum is designed for both unilingual and bilingual learners, aiming to foster 

effective communication in a globalized world (Ministry of Education, 2019). 

According to the Ecuadorian curriculum, primary school students are expected to 

reach A2 proficiency in English. Middle school students should reinforce previously 

acquired knowledge, focusing on grammar and vocabulary within specific contexts. This 

learning process is supported by methodologies designed to foster meaningful learning, 

encouraging students to engage in purposeful communicative interactions and develop 

their ability to create and interpret meaning effectively. As mentioned, Ministry of 

Education (2019), "as primary learners, they are instructed mainly through games, songs, 

rhymes, and playful activities". 
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Listening comprehension plays a fundamental role in language acquisition. 

Djabborova (2020) asserts that "listening comprehension skills are the basis of language 

learning" and additionally mentioned that people spend at least 45% of their 

communication time listening. The Ecuadorian curriculum is structured around five 

instructional threads, ensuring an authentic and meaningful learning process. One of 

these threads specifically focuses on listening skills. Ministry of Education (2019) 

establishes "Oral communication thread is divided into three sub-threads: 1) Listening 

Skills, 2) Spoken Production, and 3) Spoken Interaction". As part of the EFL program, 

students are provided with strategies to enhance listening comprehension, such as 

inference, prediction, listening for gist, and listening for detailed information. 

Additionally, listening comprehension enables learners to distinguish sounds, expand 

vocabulary, and understand grammatical structures, reinforcing their overall language 

proficiency. 

2.5 English as a Foreign Language Outcomes in Secondary Schools in Ecuador 

and Educational Policies 

Learning English as a foreign language is essential from the early school years, as 

it lays the foundation for future academic success in secondary school. The foreign 

language curriculum is structured according to educational levels, ensuring progressive 

development of language skills. In the early years, students become familiar with 

grammar and vocabulary, which serve as a foundation for later school years, when 

context and formality become more complex. Furthermore, primary education focuses 

on enhancing linguistic skills from A1 to A2 proficiency levels, while simultaneously 

fostering cognitive, social, emotional, and physical development (Velásquez & Argudo, 

2023). The following scheme illustrates the English proficiency levels expected of 

primary and secondary school students based on their educational stage. 

Figure 2 

Levels of Proficiency: Branching Approach, English Levels for Primary and Secondary 

Learners 

 

Note. Taken from the Ministry of Education of Ecuador (2019). 
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Elementary-level learners are expected to achieve A2 proficiency according to the 

Common European Framework of Reference for Languages (CEFR). At this level, 

students should be able to comprehend high-frequency words and phrases related to 

everyday life and understand the main ideas of brief, straightforward announcements or 

communications (Council of Europe, 2018).  

2.6 Learning English as a Second Language 

Learning English as a second language has become an essential tool for global 

communication, as it is widely regarded as the primary medium for international 

exchange (Basantes A. et al., 2017). However, acquiring a foreign language requires a 

structured learning process that facilitates effective teaching and acquisition. This process 

involves the application of diverse methodologies and strategies that are both practical 

and engaging, fostering an interactive and meaningful learning experience. The 

development of learning strategies and methods throughout the learning process 

promotes strong learner autonomy, ultimately leading to positive outcomes and effective 

learning practices ( Yu et al., 2023). When students apply learning strategies correctly, 

they are encouraged to reflect on their learning process, fostering a deeper understanding 

and a more comprehensive development of their skills. 

Furthermore, mastering the three main language learning strategies: cognitive, 

metacognitive, and social-affective are crucial to improving proficiency. Additionally, 

learning English encourages creativity, critical thinking, and problem-solving. Birgili 

(2015) mentioned that "creative thinking is correlated to critical thinking and problem 

solving". Briefly, understanding and producing the English language enhances learners' 

ability to analyze, synthesize, and express ideas clearly, contributing to their overall 

intellectual and linguistic growth.   

2.7 Fundamental Learning Stages 

Learning is a structured process influenced by environmental interactions, 

personal experiences, and reflection.  According to Naeve et al. (2008, as cited in 

Pupiales, 2023), "different patterns to learn are a representation of simple aspects that 

need to be accompanied by measurable goals and efficient behavior". From this 

perspective, the learning process integrates both cognitive and affective factors, 

emphasizing the importance of setting clear goals and maintaining commitment and 

responsibility throughout the process.  

Learning is closely related to prior knowledge, as existing knowledge serves as 

the foundation for acquiring new concepts. Naeve et al. (2008) emphasized the 

connection between knowledge and learning, contributing to meaningful understanding. 



18 

 

Figure 3 
Learning process  

 

Note. Taken from Learning processes and processing learning: from organizational needs to learning 

designs (2008), Journal of Knowledge Management. 

Based on the diagram above, the learning process integrates motivational and 

goal-oriented elements that align with specific contexts and objectives, helping learners 

evaluate their judgment (Naeve et al., 2008). As a result, learning and knowledge 

maintain a cyclical relationship throughout the educational process. Learning a foreign 

language is directly related to the process of learning in general, enabling students to 

develop their language skills by using what they already know. But clear objectives, 

organization, and incentives are also necessary for successful acquisition. 

2.8 Skills in English Language Learning 

In the acquisition of English as a foreign language requires the development of 

four essential skills, which are categorized into two groups. According to Sayfullin and 

Pulatjon (2022), classify these groups into passive or receptive (Listening and Reading) 

and active or productive (Speaking and Writing). Each of these language skills plays a 

crucial role in the language acquisition process. 

 Receptive Skills: Listening and Reading. Receptive skills are fundamental for receiving 

and processing language input from the environment. The development of these skills 

requires sustained attention, focus, and consistent practice (Sayfullin & Pulatjon, 2022). 

These abilities facilitate the acquisition of vocabulary, grammar, and cultural awareness. 

Developing these skills requires effective strategies, such as active listening and guided 

reading, which enhance understanding and retention (Holmes, 2019).  

Productive Skills: Speaking and Writing. These competences enable learners to express 

ideas using spoken or written language. Speaking involves verbalizing and interpreting 

messages, while writing relies on graphic symbols to create meaningful compositions 

(Sayfullin & Pulatjon, 2022).  
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2.8.1 Listening skills 

Listening skills are fundamental in English learning, as they enable students to 

understand and process spoken language in diverse contexts. Gupta (2025) defined 

listening as "an active, voluntary, and intentional process that involves making sense of 

the words and sounds you hear”. Developing this skill requires patience and consistent 

practice (English Central Blog, 2025). Learners must consider the social and cultural 

context, accent variations, and specific listening subskills to enhance their 

comprehension of a foreign language (Martínez, 2018). 

Listening enables learners to internalize linguistic patterns and structures before 

actively producing language (Holmes, 2019). As a receptive skill, continuous exposure 

to diverse speech models enables students adapt to different pronunciations, rhythms, and 

communication styles, enhancing their overall listening comprehension (Brodowicz, 

2024). In language classrooms, listening is one of the most utilized skills. Djabborova 

(2020) noting that “In schools, students spend 60-70% of their classroom time listening”. 

Therefore, incorporating real-life conversations, multimedia, and interactive activities is 

essential to improving students' adaptability to various speech patterns while reinforcing 

listening as a central component of the teaching-learning process. 

2.8.2 Listening stages 

  Pre-listening. The first step in developing listening comprehension is to establish 

a strong receptive foundation. During this phase, teachers introduce key terms, 

identifying unfamiliar vocabulary, and familiarizing students with essential structures. 

This approach helps learners grasp the content, anticipate tasks, and engage with the 

material by providing context and fostering motivation (Djabborova, 2020). This stage 

enables learners to anticipate content, recognize significant vocabulary, and activate prior 

knowledge, ultimately enhancing their comprehension within a given context. 

 Mental Imagery 

 Predicting from Context 

 Previewing Audio Features 

 Pre-teaching Key Vocabulary 

Listening. This stage is the core of English listening comprehension. At this point, 

students participate in activities that help them anticipate the content of the audio. After 

the recording is played, the teacher may replay it for clarity. Active listening and deeper 

engagement are encouraged by reflecting on emotions and reactions, and interactive 

engagement helps support understanding. (Surkamp & Viebrock, 2018). 

 Listening for gist and detail 

 Listening for detailed understanding 

 Note-taking 

 Dictation 
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  Post-listening. This final stage, students interact with the content by expressing 

their perspectives, relating it to their own experiences, and sharing opinions on specific 

parts of the recording. This step enhances students' focus, guiding them toward active 

listening and meaningful engagement. Encouraging learners to reflect on their emotions 

and express their reactions fosters deeper comprehension (Surkamp & Viebrock, 2018). 

Additionally, creative interactions with the audio can reinforce understanding and 

promote the construction of meaning. 

 Checking and Summarizing 

 Reflection and Questioning  

 Discussion 

 Critical and creative response 

 Information exchange 

 Problem solving 

2.8.3 English Listening comprehension   

English listening comprehension is an active process in which learners derive 

meaning by integrating context, prior knowledge, and strategic resources (Gilakjani & 

Ahmadi, 2011). This complex skill requires a combination of cognitive abilities, 

emotional factors, social interactions, quality input, and metacognitive strategies. 

Ultimately, listening comprehension occurs when learners can effectively process spoken 

language and interpret its meaning.   

Listening comprehension plays a crucial role in second language learning, 

significantly influencing English-speaking proficiency. Beyond decoding listening input, 

EFL learners must also interpret the speaker’s intent, process linguistic features such as 

speech speed and fillers, and navigate interactive listening situations. Additionally, 

proficient listeners grasp the overall message without needing to decode every word, 

recognize different discourse genres, and adapt to various communication contexts, 

ultimately becoming more effective communicators.  
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3 CHAPTER II: METHODOLOGY 

3.1  Description of the study area 

This study was conducted at 28 de Abril school, located in San Miguel De Ibarra, 

in the city of Ibarra, Imbabura province, during the 2024-2025 academic year. The school 

population was 718 students who were distributed by kindergarten, elementary school, 

and middle school. Besides, this institution was public and co-educational (boys and 

girls) and is considered a double-shift school where students attended either in the 

morning or the afternoon based on their educational level. 

3.2 Research Approach and Type of Research 

This study focused on quantitative and qualitative research, incorporating both 

quantitative and qualitative methods. Kimmons (2022) defined mixed-methods research, 

or multi-strategy designs, as “a research approach that utilizes both qual and quan data” 

(page. 118). Combining these methods improved the credibility of research findings and 

deepened the understanding of a topic or issue. Moreover, throughout the study, 

numerical data produced quantifiable outcomes, while descriptive analysis explored the 

process. Consequently, the application of this strategy greatly increased support for this 

research. 

In this investigation, quantitative and qualitative methods were useful for data 

collection and analysis. In this context, Cropley (2022) stated that “qualitative research 

is concerned with the patterns and forms of variables, whereas quantitative research 

examines differences in amount or level of the variables being studied and cause and 

effect relationships among these variables.” Likewise, quantitative research also 

emphasized the researcher's interpretation of the world, often using theoretical terms and 

abstract ideas. This type of research often collected data using measurement tools, such 

as tests or surveys. While the statistical part was essential, qualitative research explored 

how individuals interpreted their real-life experiences through their personal perspectives 

and language, often also using interviews as a primary tool (Cropley, 2022). Without a 

doubt, both were vital for the development of this study. 

To conduct the research, a mixed methodology was used because it allowed the 

use of multiple data sources, collection methods, and analysis to gain a fuller and richer 

understanding of the phenomenon under investigation. According to Şahin and Öztürk 

(2019, as cited in Creswell, 2012) points out “the combination of quantitative and 

qualitative methods, instead of using a single method, will provide a better understanding 

of the research problem is the basic assumption of mixed method research” (p. 302). 

Furthermore, by employing this type of mixed approach, the validity and reliability of 

the results allowed for the information to be modified, acknowledged, and managed in 

some way by considering possible biases or limits of the data collected.  

 

 



22 

 

3.2.1 Descriptive research design 

In a descriptive research design, a group of people or a phenomenon is observed 

and described in terms of their behavior, attitudes, or characteristics. According to ( Lau 

& Kuziemsky, 2016) “Descriptive evaluation studies describe the process and impact of 

the development and implementation of a system” (p. 208). This kind of research design 

helped to understand exactly how the study achieved the measurements that were relevant 

to the approach and measurement criteria. As this research study was based on the 

listening reactions of a certain set of students, it was important to take into account the 

attitudes and behaviors of the English professors at the institution when assessing and 

determining the information. 

3.2.2 Cross-Sectional research design 

The present study was based on a cross-sectional research design, as data was 

collected at a single point in time with no follow-up over time. A cross-sectional study is 

a type of research design in which data or information is collected at a single point in 

time (Thomas, 2020). This approach was appropriate because it provided a brief 

description of how students applied metacognitive techniques in listening 

comprehension, allowing for efficient and objective analysis without researcher 

intervention over time. Furthermore, it facilitated data collection through questionnaires, 

ensuring representative assessment within a specific context. 

3.3  Methods – Techniques – Instruments 

3.3.1 Research Methods 

In this study, two methods were applied to analyze the issue in depth and generate 

new knowledge related to its variables. The researchers used deductive and inductive 

approaches. 

3.3.2  Deductive  

In this research, the deductive method was applied, as the researchers started with 

general observations of the English class and then made deductions about the factors and 

conditions influencing students' listening comprehension. Moreover, Proudfoot (2023), 

describes this technique as a "structured analysis of data with a well-established and 

rigorously theorized conceptual framework". Briefly, this approach allowed the 

researchers to start with broad concepts related to teaching and learning theories, 

methods, and approaches, gradually narrowing the focus to specific aspects like 

metacognitive strategies. The same process was applied to the second variable, refining 

the focus from general to specific elements. 
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3.3.3 Inductive  

In addition, this research employed the inductive method because it moved from 

the more specific elements, such as individual behaviors and classroom interactions, to 

broader conclusions regarding teaching strategies and student outcomes. According to 

Patel, M., and Patel, N. (2019), the inductive method is used to “describe reasoning that 

involves the use of specific observations, such as observed patterns, to reach a general 

conclusion”. Furthermore, this approach helps in recognizing how various aspects of the 

learning environment affect student outcomes. 

3.4 Research Techniques and Instruments   

In this research work, two techniques were used to collect information from both 

teachers and students. Data was collected through a semi-structured interview and a 

questionnaire, focusing on the key research variables. Together, these tools effectively 

collected essential information. 

3.4.1 Interview 

An interview is a qualitative research method involving two participants: the 

interviewer and the interviewee. This approach enables the collection of information 

through a series of questions. Additionally, it allows the researcher to delve deeply into 

the thoughts, experiences, and perspectives of the interviewee. It is used to gather primary 

and detailed information (Enago Academy, 2023). There are three kinds of interview: 

structured, unstructured and semi-structured interviews.  

3.4.1.1 Semi-structured Interview (Instrument) 

In this research, a semi-structured interview was conducted to gather English 

teachers' perspectives on metacognitive strategies for improving students' listening 

comprehension. The interview was organized into two sections. The first section included 

contextual questions to collect general information about listening strategies. The second 

section delved deeper into teachers' perceptions, ideas, relevant insights, and expectations 

regarding metacognitive approaches. The questions focused on students' participation, 

behavior, and their engagement with listening activities. The interview consisted of 7 

questions in total: three in the first section and four in the second. All interviews were 

conducted in person and lasted between 10 and 15 minutes.  

3.4.1.2 Survey 

A survey is a quantitative data collection method used to gather information from 

a population or a specific subset of the population, with the objective of learning about 

their opinions, perspectives, behaviors, or characteristics. This approach often employs a 

variety of data collection techniques, such as questionnaires (in paper or online format), 

interviews (conducted face-to-face or by telephone), and observational methods (Tanner, 

2018).  
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3.4.1.3 Questionnaire (Instrument) 

This technique was implemented at 28 de Abril school with seventh-grade 

students in Ibarra to collect quantitative data. The objective was to generate significant 

results that supported the implementation of metacognitive strategies aimed at improving 

English listening comprehension. The data was collected virtually using the Google 

Forms platform, ensuring accessibility and efficiency in gathering responses. For this 

study, an organized set of eight multiple-choice questions was designed. These questions 

directly addressed aspects of listening comprehension, and the strategies teachers 

employed to develop listening skills in the classroom through metacognitive approaches.  

3.5 Research Questions 

 What metacognitive strategies can be used in an EFL classroom to improve 

listening comprehension in elementary students? 

 Do metacognitive strategies help improve the level of English listening 

comprehension on EFL learners? 

3.6 Description of the study area / Population / Study group (Sample)  

3.6.1 Matrix of variables operationalization or diagnostic matrix  

A variable development matrix was created to establish connections between 

independent and dependent variables. This process facilitated the creation of data 

collection instruments, the design of research objectives, and the selection of techniques 

and tools, as well as the identification of information sources. In a similar way, it 

supported shaping the research’s theoretical framework by outlining the parameters and 

metrics and providing an explanation of the tools and strategies used in the study. 
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Table 5 

Matrix of variables of the present research project 

Variables 

 

Indicators 

 

Data Collection 

Technique 
Information sources 

 

Metacognitive 

strategies 

(Independent) 

 

Methodology 

Practice strategies 

Listening activities.  

Situation and Environment.  

Interview 

 

Instrument: 

Semi-structured 

Interview 

Primary sources: 

English teacher of 28 

de Abril school 

Educational resources 

for researching 

(documents, articles, 

journals, etc.) 

 

English listening 

comprehension 

(Dependent)  

Interactions and 

participation between 

learners.  

Difficulties in English 

listening comprehension.  

English listening activities.  

Survey 

 

Instrument: 

questionnaire 

Secondary sources: 

Elementary students 

of 28 de Abril school 

Academic research 

databases (journals, 

thesis research 

papers, and articles.) 

Note. Created by the author. 

3.7 Participants  

3.7.1 Population 

The student population at 28 de Abril School consisted of 718 students. For this 

study, the sample included 77 seventh-grade students, divided into three sections: 29 

students in section A, 23 in section B, and 24 in section C. The average age of the students 

was 10 to 12 years old. Additionally, the school had two English teachers assigned to 

teach seventh-grade students during the academic year, from August 2024 to July 2025. 

Table 6  

Elementary students' population 

School Year Courses 
Nº students Nº teachers 

28 de Abril 

school 

Elementary 

(EGB) 

A 29 2 

B 24  

C 24  

Total   77 2 

Note. Created by the author. 
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3.8 Sample 

The study was conducted with seventh-grade students at 28 de Abril school. Given 

that the total number of students was fewer than 100, the entire population was included, 

eliminating the need for a sample. 

3.9 Procedures – Data Analysis Plan  

The research variables outlined in the theoretical framework served as the 

foundation for developing the study's methodology, data collection, and analysis. Based 

on the theoretical foundation's findings, the researcher created two instruments: student 

surveys and teacher interviews. These tools were administered both online and in person. 

The survey and interview were first submitted to the English teacher and the area head 

for review and evaluation. Once these instruments were validated, a formal request was 

made to the faculty secretary at Técnica del Norte University to authorize the research at 

28 de Abril school. 

Subsequently, the researcher submitted a request to the school principal to conduct 

the study and administer the instruments to the participants, who were English teachers 

and students. The total population was less than 100 people, so sampling was not 

necessary. In other words, the survey questionnaire was administered online to 77 

seventh-grade students, while semi-structured interviews with teachers were conducted 

in person. The survey took between 5 and 10 minutes, and the interview took 

approximately 10 to 15 minutes. The data collected was then organized, analyzed, and 

systematized using tables and graphs generated in Google Forms. It is important to note 

that the data was kept strictly confidential and was used exclusively for academic 

purposes. Finally, the results were interpreted through graphs and analyzed thoroughly to 

meet the research objectives. 
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4 CHAPTER III: RESULTS AND DISCUSSION 

This chapter presents and analyses the results obtained through the data collection 

instruments used in the research: a student survey and teacher interviews. The survey was 

administered to 77 students in grades A, B and C of the 28 de Abril school. It aimed to 

assess perceptions, attitudes and interest or rejection towards English and the use of 

metacognitive strategies in listening comprehension. This tool consisted of 10 multiple 

choice and Likert scale questions. On the other hand, the teacher interviews included 7 

open-ended questions, which offered a more in-depth qualitative insight into their 

methodologies, pedagogical strategies, and activities that are applied within the 

classroom in order to gain additional insight into the pedagogical use of metacognitive 

strategies. Both instruments were intended to capture the perspectives of educators and 

learners. The outcomes are shown below. 

4.1 Survey for students 

Question 1: Gender 

Figure 4 

Gender of students 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

As illustrated in figure one, it is possible to observe that the majority of 

participants were female, totaling 41 individuals, while the male group comprised 36 

participants. The respondents were within the age range of 10 to 12 years, reflecting the 

target population of the study. 
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Question 2: How much do you like learning English? 

Figure 5 

Students’ attitudes towards learning English 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

The figure above reveals that most students have a positive attitude towards 

learning English. It has been found that 19.48% of the students answered, “I like it a lot”, 

whilst the 53.25% of participants said, “I like it” which indicates that more than two-

thirds of the students enjoy learning English as a foreign language. Nevertheless, 22.08% 

answered “I don’t like it very much” and 5.19% chose “I don’t like it at all”, revealing 

that nearly one-third of the students show a lack of motivation or interest. By 

complementing the creation of a positive learning environment with engaging, student-

centered tactics, teachers can increase both extrinsic and intrinsic motivation in students 

(Siqueira et al., 2020). In spite of the results showing that there is generally a positive 

learning environment in classrooms. The findings also emphasize the need to address the 

causes of unfavorable opinions. Nonetheless, they also emphasize the need to listen to 

opinions so that a positive attitude toward learning English can be fully created.  
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Question 3: Being able to understand what people say in English affects how I learn. 

Figure 6 

Perceived impact of listening comprehension on English learning 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

According to the results shown in the illustration, most students recognize the 

importance of listening comprehension in the process of learning English. Specifically, 

44.16% of the respondents strongly agree and 35.06% agree that understanding spoken 

English contributes significantly to improving their learning, reflecting a high level of 

awareness regarding the role of listening comprehension in language acquisition. 

Moreover, 6.49% of the students selected a neutral response, which may suggest 

uncertainty or limited experience with listening-focused activities. In contrast, only a 

small percentage expressed disagreement, with 7.79% disagreeing and 6.49% strongly 

disagreeing, indicating minimal resistance to this concept. Overall, these findings suggest 

that enhancing listening comprehension could serve as a key strategy for improving 

English language learning outcomes. Language develops as a receptive skill, first heard 

and then spoken. When accent, rhythm, intonation, and tone are listened to attentively, 

the language can be learned accurately (Alisoy, 2020). 
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Question 4: How difficult is it for you to understand English when people speak? 

Figure 7 

Students’ perceived difficulty in understanding spoken English 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

The figure illustrates students' perceptions regarding the difficulty of 

understanding spoken English. The data reveals that 25.97% find it very difficult. 

Likewise, almost half of the participants 49.35% find it somewhat difficult to understand 

English when people speak. This suggests that a large proportion of students continue to 

have difficulties with listening comprehension. On the other hand, 19.48% said they did 

not find it very difficult, and a small minority, 5.19%, responded that they did not find it 

difficult at all. As a result, this indicates that some students have developed strong 

listening comprehension skills, but not the majority of the group.  

Listening difficulties are caused by various factors such as pronunciation, accent, 

or speech rate. In addition, the challenges posed by understanding, interpreting, and 

responding to spoken language, as effective listening involves grasping meaning, tone, 

and intention rather than recognizing every word (Pardayeva, 2025). This indicates that 

while more than half of the respondents are managing to understand spoken English with 

relative ease, there is still a notable percentage of learners who require additional support 

to improve this skill. Therefore, it is essential to implement strategies that enhance 

students’ listening abilities, such as exposure to authentic audio materials and training in 

bottom-up and top-down listening processes (Wah, 2019).   
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Question 5: How motivated do you feel to practice listening in English? 

Figure 8 

Students’ self-perceived motivation to practice English listening 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

This figure provides information on the self-motivation of students to practice 

English. The results indicate that more than half of the respondents, 23.38%, declared 

themselves "highly motivated", while 54.55% declared themselves "somewhat 

motivated". These percentages reflect a strong willingness to participate in the practice 

of listening. Nonetheless, 20.78% stated that they were "slightly motivated", and only 

01.30% said that they were "not motivated at all". These findings suggest a moderate 

interest that could be strengthened with more attractive or relevant materials. These 

results show a general favorable attitude towards hearing practice. As explained by 

Gardner (1985) found that the integration of motivation is a crucial factor for success in 

foreign language acquisition.  Furthermore, to pursuit and enhance this motivation, it is 

important to offer learners original, varied, and contextually relevant listening pursuits 

according to their competence level, social and individual interests (Guevara, 2023). 
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Question 6: How does your teacher motivate you to improve your listening skills in 

English? 

Figure 9 

Teacher strategies for motivating students in listening practice 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

The bar chart indicates that the most common strategy used by the teacher to 

motivate students in listening practice is to encourage them to keep trying even when they 

do not understand. This can be deduced from the fact that it was declared by 38.96% of 

respondents. This activity is followed by the importance of listening to learn English with 

24.68%. In addition, 18.18% also selected fun activities to facilitate listening. Finally, 

providing clear goals for listening comprehension accounts for 14.29%, whilst praising 

students as they progress is the least common strategy due to 3.90%.  

 

The results suggest that the application of positive reinforcement and 

perseverance, combined with meaningful tasks, are an important motivational tool into 

the class for students to motivate themselves. According to Guevara (2023), "meaningful 

learning is required considerable levels of motivation and positive attitude towards 

learning in general". The creation of meaningful goal-oriented learning can significantly 

improve learners' participation in the development of their individual competences. Self-

motivation prevents students from getting into emotional problems such as indifference, 

vulnerability, despair or anguish when learning something new or in this case a foreign 

language (Yang & Wang, 2022). 
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Question 7: What activities do you usually do in English class to practice listening? 

Figure 10 

 Students’ preferences for listening activities 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

The pie chart presents students' preferences for listening activities in English 

classes. Therefore, the most chosen option is answering questions after listening to 

something, which was selected by 16%. On the other hand, 15% were represented with 

two activities, such as completing exercises in which they have to fill in the missing 

words and listen to important details. Furthermore, the match of images or words with 

what they hear is represented by 13%. Listening to songs and talking about the lyrics, 

with 10%. Listening to short conversations or dialogues and watching videos or short 

films in English was chosen by 8%. The least popular option was dictation, chosen by 

7%, followed by listening to information and deciding whether it is true or false, chosen 

by 5%. Finally, listening to stories and answering questions was chosen by only 3%. 

These findings suggest that students are more motivated by interactive tasks based on 

music. Therefore, attractive and authentic materials can increase listening comprehension 

and enjoyment (Batluk, 2015). 
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Question 8: What listening activities do you enjoy the most in class?  

Figure 11 

Students’ preferences for listening activities 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

The pie chart above displays the results of the listening activities that students 

prefer. First of all, the most preferred activity among students was playing listening 

games in class, with 28%. This is followed by working in pairs or groups with 24%. 

These results demonstrate students' preference for interactive and collaborative tasks, 

which closely align with key metacognitive strategies like monitoring and planning. For 

instance, group work allows students to analyze and compare their tasks with those of 

their peers. This allows them to reflect on their own understanding and help themselves 

better adjust their listening. 

Besides that, activities like listening to songs and singing in English belong to 

15%. In turn, photos that match the story are heard in 11%. This means they support 

visual context and inference, which improves understanding. Fewer people preferred to 

watch videos or cartoons and listen to stories in English, with only 8% indicating this 

preference. Nonetheless, listening to podcasts or audio clips was only selected by 4%. 

This may be due to limited visual support. In general, pooled data suggest that 

metacognitive instruction should be integrated into meaningful and attractive activities 

which encourage active student participation. In agreement with Goh (2008) points out 

"metacognitive instruction should be incorporated into tasks that are meaningful and 

attractive to learners" (p. 197). Besides, this supports the use of games and peer 

interaction in listening lessons practice.  
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Question 9: When you don’t understand something in English, what do you usually 

do? 

Figure 12 

Student responses and strategies when facing listening difficulties 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

The bar chart provides insight into strategies that students use when they face 

difficulties hearing in English. First of all, one of the most common strategies was to ask 

help teacher to explain it with 32.47%. Secondly, it was to ask a classmate to explain it 

by 23.38%. Therefore, these preferences indicate how important social interaction and 

teaching support are. Both are aligned with metacognitive strategies for monitoring and 

evaluating comprehension. When there is no complete comprehension, students usually 

actively seek clarification and they themselves realize the gap in their understanding of 

the language.  

Subsequently, another important strategy was to listen again until it was 

understood what is worth 20.78%. This reflects persistence and self-regulation as key 

components of metacognitive knowledge. Curiously, guessing the meaning of the context 

was chosen by 16.88% of the students. This means that most of the students are applying 

techniques for inferring, which are essential for developing an autonomous listening. 

Finally, the option less selected was to write it and ask questions later by 6.49%. This 

shows that most students prefer an immediate resolution of comprehension problems. 

These outcomes support the view of Vandergrift and Goh (2012) affirm that "a 

metacognitive approach can help language learners become more aware of listening 

processes and the demands of listening tasks" (p. 91). Thus, strategies such as inference, 

re-listening, and self-monitoring can be factors that help improve students' linguistic 

ability to cope with auditory challenges in a more autonomous and independent way.    
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Question 10: Do you do anything to help you understand when you listen to English?  

Figure 13 

Use of metacognitive strategies to support listening comprehension 

 

Note. Table based on the author’s own elaboration. Data obtained from a survey applied in 2025. 

This figure explains the use of metacognitive strategies to support listening 

comprehension. First, the most common approach reported by students is to guess the 

meaning of unknown words at 29.87%. In the meantime, focus on keywords or phrases 

and ask for help from the teacher or classmates, which are represented by a rate of 

20.78%. Followed by 12.99% of respondents who choose to listen or try to repeat what 

they hear. Moreover, 9.09% write words or phrases they do not know. Ultimately, there 

is a minimum percentage of 6.49% which is equivalent to the less used strategy that is to 

pay attention to what is happening in the conversation. These observations suggest that 

students tend to rely more on inference and selective attention. This refers to the view of 

Vandergrift (1999) who mentioned that metacognitive strategies play a crucial role in 

improving listening comprehension by allowing students to be aware of what they learn 

and how they do it. 

4.2 Interview for teachers  

This second section relates to the in-person interview with two English teachers who 

work with seventh grade students. The interview begins with a question aimed at creating 

a comfortable environment and gathering information about the interviewees' teaching 

experience. Subsequently, the following questions were already related to the main study 

variables such as listening comprehension and the use of metacognitive strategies. The 

aim was to gain a deeper insight into teachers' perspectives and practices regarding the 

development of listening skills that are applied in class with students. 
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Question 1 

How many years have you been teaching English?  

Teacher A: I have been teaching for 31 years. 

Teacher B: I have been teaching for 25 years. 

Analysis 

The aim of this introductory question was to find out about the participants' 

professional background. Teacher A has 31 years of experience, while teacher B has 25. 

These responses indicate that both teachers have a high level of teaching experience. In 

addition, this increases the reliability of their opinions. The teachers' extensive experience 

in the field allows us to understand a deeper perspective on English teaching, as it is 

essential to interpret their answers to the following questions. As suggested by Richards 

and Farrell (2005) mentioned that experienced teachers develop flexible practices and 

reflective skills. As a result, their ideas are particularly valuable for research on 

metacognitive strategies and understanding of listening comprehension. 

Question 2 

What challenges do you encounter when teaching listening skills to your students, 

and how do you address them? 

Teacher A: 

Students often struggle because they try to understand every word instead of the 

overall meaning. To address this, I use strategies like completing words with suffixes, or 

matching key vocabulary, and filling the missing words from songs to improve listening 

comprehension.  

Teacher B:  

Some students do not fully understand English. That becomes a challenge. It could 

be due to the teacher’s pronunciation or fluency, which makes it hard for them to catch 

the main idea the first time. However, when you speak slowly and use gestures or body 

language to support the message, it becomes easier. 
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Analysis 

Teacher A explains that students tend to focus too much on individual words 

rather than the general meaning, which limits their understanding. To handle this, use 

strategies like filling in the gaps with songs, completing suffixes, and matching 

keywords. Meanwhile, teacher B indicates the problems with students' ability to follow 

pronunciation and fluency, finding it useful to support communication with gestures, 

visual cards, and speaking slowly to achieve better comprehension. The responses of both 

teachers reveal different challenges in teaching listening skills. Recent research by Zhang 

et al. (2023) states that multimodal signals such as gestures, modalities, and mouth 

movements improve understanding in language processing for both native and second 

speakers.  

Question 3 

How do you foster student engagement during your listening lessons? 

Teacher A: 

Sometimes, I use strategies like gap-filling activities. If students don’t understand 

during the first listening, I provide feedback or repeat the activity at a slower pace. 

Repetition over time helps them better grasp the content and stay engaged. 

Teacher B: 

When I present topics, I observe students and their reactions, such as gestures or 

facial expressions. It's not always easy to deduce since some students smile without truly 

understanding, but these cues have helped me adjust my approach to keep them engaged. 

Analysis 

In agreement with the collected data, teachers' responses reflect different 

strategies for encouraging student participation in listening classes. Teacher A stresses 

the importance of repetition and adjustment of the pace of activity to facilitate 

comprehension. However, teacher B focuses on observing non-verbal signals such as 

body language or facial expressions to assess comprehension. This allows them to choose 

the best teaching strategies in real time and keep students engaged throughout the 

listening lessons. In addition, through the interaction and gestures of the teacher, a 

significant improvement in students' understanding and attention can be achieved 

(Wulandari, et al., 2024). 

Questions 4 

How do you assess your students' listening comprehension, and what internal or 

external factors do you believe influence their performance? 
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Teacher A: 

We do some activities in order to evaluate the listening. For example, I use 

activities like gap-filling and completing application forms to assess listening 

comprehension. Although I don’t follow a specific strategy, I support students by 

consistently using English in class and encouraging regular practice to improve their 

listening skills. 

Teacher B: 

One of the main factors affecting listening performance is time. Students lack 

sufficient opportunities to practice both at school and at home, which limits their 

progress. Daily exposure is essential when learning a second language. 

Analysis 

This question is completely necessary to know what the internal or external factors 

are that will negatively affect the development of listening comprehension in students. 

Teacher A is based on practical activities such as performing real-life tasks while 

emphasizing the value of regular English use in the classroom. On the other hand, teacher 

B stresses time constraints as a key external factor, pointing out that limited practice 

inside and outside school hinders students' progress. He emphasizes the need for daily 

commitment to strengthen second language learning. As indicated by Wah (2019), 

“students should be trained to improve their listening skill by giving listening practice a 

lot and strategies and new techniques” (page 886). 

Question 5 

What teaching strategies do you primarily use to develop your students' listening 

skills in English classes? 

Teacher A:  

I start by giving clear instructions and explaining the topic. Students must follow 

steps and focus on listening to specific information. I use scrambled sentences, so they 

listen carefully to put them in order and understand the main idea. 

Teacher B:  

Listening is a skill that must be taught gradually. First, students need to catch key 

vocabulary and basic ideas. I use videos and varied listening activities, encouraging them 

to enjoy the language to stay motivated. 
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Analysis 

According to the interviews, the strategies used by both teachers reflect an 

understanding of the progressive development required in listening comprehension. 

Teacher A uses structured activities with a focus on clarity and comprehension of tasks. 

He promotes active listening through the restructuring of sentences. From a different 

perspective, teacher B emphasizes exposure and enjoyment. He mentioned that students' 

listening skills are gradually built through repeated practice and audio-visual resources. 

Both views stress the importance of scaffolding and motivation as essential components 

to support learners' progress in auditory comprehension. Effective pedagogical support 

requires a motivational framework in which instructions are clear so that students can 

understand the mental and emotional processes of their learning. (Goh and Taib, 2006 

cited in Ahmadi Safa and Motaghi, 2021).  

Question 6 

How do identifying and self-monitoring strategies support students in developing 

their listening skills? Why? 

Teacher A: 

I use strategies like repetition and gap-filling. If students don’t understand during 

the first listening, I repeat the activity later at a slower pace. This helps them process and 

retain information more effectively, supporting their listening development. 

Teacher B: 

I observe students' reactions during listening tasks to check if they are following. 

At first, it's hard to tell because students may smile without understanding, but over time, 

I learn to interpret their non-verbal cues to adjust my approach. 

Analysis 

This question was asked to know about the importance of self-control and 

recognition in developing listening skills. On the one hand, teacher A emphasizes the use 

of rhythm and repetition as a way for students to notice gaps in understanding and 

gradually improve. These applications indirectly promote self-control by giving students 

multiple opportunities to reflect on what they hear. On the other hand, teacher B focuses 

on interpreting student behavior to assess comprehension, which also supports self-

awareness in students. Both teach the importance of self-control and recognition in 

developing listening skills. In agreement with O'Malley and Chamot (1990 cited in Cao 

and Lin, 2020) found that "self-monitoring skill is checking, verifying or correcting 

his/her comprehension or performance in the course of a language task. This skill let the 

learners know what they understand and what they misunderstand". 
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Question 7 

Have you incorporated metacognitive strategies, like those mentioned above, into 

your listening activities. If yes, how? 

Teacher A: 

Although I understand what metacognitive strategies are, I find it difficult to apply 

them in listening activities due to the lack of training, workshops, or courses that explain 

how to implement them effectively. 

Teacher B: 

Yes, I believe I apply them when asking students personal or reflective questions, 

especially about familiar topics. This encourages them to express their thoughts and 

feelings, which I consider a form of metacognition. 

Analysis 

As stated in the responses, it is clear that both teachers have different levels of 

familiarity with and application of metacognitive strategies in the classroom. Firstly, 

teacher A recognizes the importance of these strategies but points out the lack of teaching 

resources, materials, and opportunities to apply them effectively in listening activities. In 

comparison, teacher B associates metacognition with student reflection and emotional 

expression during listening tasks. Both perspectives suggest that there is an interest in 

incorporating metacognitive strategies, but it is needed more training and clarity to apply 

them effectively. 

Question 8 

Do you think that a pedagogical guide with metacognitive strategies could 

contribute to students' development of listening skills?  

Teacher A: 

Yes, I believe a pedagogical guide with metacognitive strategies could be very 

helpful. Having structured support can enhance listening skills and lead to better learning 

outcomes. 

Teacher B: 

Yes, because teaching one skill in isolation is not effective. Listening is closely 

connected to speaking, and a guide could help improve multiple language skills at once, 

especially listening and speaking, which are essential and often integrated. 
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Analysis 

  The aim of this question was to find out whether teachers recognize the importance 

of using a teaching guide based on metacognitive strategies to improve students' listening 

comprehension skills. Teacher A strongly supports this suggestion as a way to improve 

learning outcomes. Similarly, Teacher B points out that it could be a good way to improve 

all language skills. He refers to listening comprehension and oral expressions, suggesting 

that a guide could help improve whole language skills simultaneously. The perspectives 

of both teachers reflect a high level of acceptance of the integration of metacognitive 

strategies for teaching listening comprehension to 7th grade elementary students.  

4.3  Discussion of Findings 

Results of the study reveal that seventh-grade elementary students tend to have 

some difficulty understanding the listening activities taught in English classes. This factor 

is compounded by a lack of teaching resources, methodological applications, and 

strategies, as well as limited exposure to the language. Nonetheless, it is possible that new 

strategies can be suggested for using them in the classroom to improve listening 

comprehension more effectively. 

Based on the results obtained from the subjects' responses to the questionnaires, it 

is found that most students enjoy learning the language, but over half still struggle to 

understand spoken English. Likewise, most students employed a variety of techniques to 

comprehend an audio recording, including inference, listening repeatedly, and asking for 

clarification. Moreover, it can be concluded that students use metacognitive strategies 

without being aware of them. Students who monitor and adjust their listening 

comprehension processes are more likely to improve their performance (Vandergrift L. , 

1999). As a result, even though students are motivated, they require organized instruction 

to develop effective listening comprehension strategies. 

On the other hand, the results obtained from interviewers and surveyors 

underlined the importance and challenge of listening comprehension. Both parties 

emphasized the importance of applying strategies and prior knowledge to make learning 

more meaningful and effective. On the part of the teaching community, the value of 

applying metacognitive strategies was recognized. This confirms that explicit 

metacognitive teaching is essential for fostering student autonomy and improving their 

listening comprehension skills (Vandergrift & Goh, 2012). Therefore, the integration of 

structured pedagogical support is essential to bridge the gap between student motivation 

and actual performance. 

From the information above, it can be concluded that elementary school students 

find it difficult to process and interpret what they hear in English classes. In addition, 

there is a lack of awareness of strategies to improve listening comprehension. The 

questionnaire reveals that students do not use metacognitive strategies. Therefore, 

implementing these strategies can improve students' English listening comprehension and 

overall language skills. 
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5 CHAPTER IV: PROPOSAL 

5.1 Introduction 

This proposal is a useful teaching resource for teachers of English as a foreign 

language working at the 28 de Abril school. Its aim is to help primary school students 

improve their listening comprehension of English. The design of this proposal focused 

on data previously collected from questions practically oriented towards the development 

of listening comprehension. These questions helped to consider the preferences, needs, 

and resources available to the children. In addition, the design of the proposal considers 

the pedagogical and teaching resources available to teachers. These instruments helped 

to shape the design and model that the researcher should consider, as a lack of resources 

for the better development of the listening comprehension skills of the students at 28 de 

Abril school was identified. 

5.2 Proposal title 

METACOGNITIVE DREAMERS: UNLOCKING LISTENING SKILLS 

5.3 Proposal objective 

 To enhance English listening comprehension through metacognitive strategies in 

elementary students at 28 de Abril school.  

5.4  Rationale 

 Listening comprehension in English is an ongoing challenge for both teachers who 

teach it and students who are learning this foreign language. Specially, many students 

often have difficulty understanding the content of listening comprehension tasks and 

managing their own learning process. For this reason, it is important to promote resources 

that go beyond mechanical practice and encourage awareness, reflection, and self-

regulation. These are key components for achieving more meaningful and effective 

learning. 

 Further, metacognitive strategies offer learners structured learning by involving 

control, planning, and evaluation. By incorporating these elements before, during, and 

after the listening process, they enable learners to detect errors, verify comprehension, 

recognize mistakes, and apply techniques to manage the meaning of new concepts. In 

this way, metacognition transforms listening comprehension from a passive activity into 

an active process in which learners consciously participate. 

In this regard, the inclusion of metacognitive strategies in the proposal is due to 

their potential to improve both learning outcomes and student confidence. By using these 

techniques, students self-direct their learning and train themselves to be independent and 

autonomous beings. Moreover, this guide can provide teachers with adaptable exercises 

that can be easily and practically incorporated into the classroom. Therefore, this 

handbook is designed as a pedagogical resource that responds to the needs of students. 
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5.5 Theoretical foundations 

English is a highly valued language around the world. However, learning it 

requires the development of language skills. One of these is listening comprehension. 

Listening involves a complex process that requires attention, prediction, and 

interpretation. Furthermore, developing listening comprehension requires a lot of effort. 

As Pakpahan et el. (2023) state, “It involves cognitive processes but also several 

behavioral and affective processes”. For this reason, this guide is based on learning 

strategies that enable students to become more autonomous, emotional, and effective 

listeners. 

In this regard, metacognitive strategies are considered useful, as they allow 

students to consciously plan, monitor, and evaluate their learning process. In agreement 

with O ‘Malley and Chamot (2001), these strategies help students control their cognitive 

processes, while Vandergrift and Goh (2012), emphasize their importance in listening 

comprehension tasks, as they guide students before, during, and after the activity. In the 

planning stage, students set goals and activate their prior knowledge. This is followed by 

monitoring, where they assess their comprehension and adjust strategies. Finally, in the 

evaluation phase, they reflect on their performance and growth. 

The incorporation of metacognitive strategies in English language teaching, 

specifically in listening comprehension, is a symbol of autonomous learning. These 

strategies reflect advanced cognitive skills that promote academic success, such as self-

awareness, self-regulation, and intentional learning management (Al-Khresheh & 

Alruwaili, 2023). In a recent study, Al-Khresheh and Alruwaili (2023) mentioned five 

metacognitive listening strategies that can be useful in enhancing listening 

comprehension. These include "direct attention", which involves consciously focusing 

on the task of listening. Secondly, "mental translation", which helps to translate the 

content from the native language into the target language. It also includes "problem 

solving", which involves recognizing and overcoming problems while listening. After 

that, in "planning and evaluation", students set goals before listening and evaluate their 

performance afterwards. Finally, "personal knowledge" involves using personal 

experience and knowledge to understand new information. 

In view of the above, it can be deduced that implementing these strategies in a 

structured and methodical manner fosters the improvement of critical thinking skills in 

children and allows them to devise solutions and modify their listening strategies. 

Furthermore, these strategies cultivate a determined and persistent academic attitude. On 

the other hand, these theoretical perspectives allow students to be more reflective and 

independent. By applying metacognitive strategies, students improve their listening 

comprehension while developing autonomy and confidence in their language learning 

process. 
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6 CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

6.1 Conclusions 

 The ability to listen in English language learning is a constant and active process. 

Therefore, the integration of metacognitive strategies to improve listening 

comprehension emphasizes active participation, reflection, and knowledge 

construction. Furthermore, these strategies enable students to become aware of 

their own cognitive processes, promoting meaningful learning, autonomy, and 

self-regulation.   

 

 The study supports earlier findings that showed teachers and students still do not 

know enough about how to use metacognitive strategies in listening 

comprehension exercises. Thus, the study emphasizes how crucial professional 

growth and specific instruction in the application of metacognitive strategies are 

for both teachers and students. 

 

 

 Providing an academic guide with metacognitive strategies that offer different 

visual, kinesthetic, and collaborative activities to improve listening 

comprehension. This gives teachers a practical framework for increasing their 

students' motivation, participation, reflection, and active awareness, thereby 

improving their listening skills. 

6.2 Recommendations 

 Language teachers used to apply active learning strategies aimed at improving 

listening skills at different educational levels, for this reason, it is important that 

teachers receive prior training on the theoretical and practical aspects of 

metacognitive strategies. Continuous professional development will enable 

educators to apply these strategies effectively, adapting them to the needs of 

students and improving the quality of English language learning.   

 

 The research revealed that mastering language is an important prerequisite for 

mastering social skills. On this basis, teachers should establish an emotional 

connection with their students to better understand their learning styles and 

personal challenges. This empathetic approach allows educators to select and 

apply the metacognitive strategies that best suit each group, promoting 

confidence, motivation, and a positive learning environment. 

 

 The guide encourages the use of visual, kinesthetic, and group activities that will 

stimulate students' interest and increase their motivation to learn English. The 

implementation of metacognitive strategies inspires both teachers and students to 

explore new skills and become more deeply involved in the process of learning 

English, leading to effective communicative mastery of the language.  
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8.6 Annex 6. Evidence of Proposal Socialization 
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