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ABSTRACT 

 

 

This project aims to boost English reading skills in sophomore students at Del 

Milenio San Gabriel de Piquiucho High School, considering the scarcity of culturally 

appropriate materials and low English abilities in Ecuadorian schools. The primary 

objective was to suggest a method that uses traditional Afro-Ecuadorian stories from 

Chota Valley as classroom material to improve English as a foreign language reading 

comprehension. The study used a mixed method approach, including interviews with 

teachers and surveys with students, which gave information about how students felt, their 

reading customs, and what they needed to learn. The outcomes revealed that students do 

not encounter English reading materials that relate to their culture. Nonetheless, they 

expressed eagerness for stories that represent their heritage. These discoveries highlight 

the necessity for materials that link language learning with students' cultural identity. A 

new teaching model helped students understand English better. This culturally didactic 

model used Afro-Ecuadorian stories to teach language. It made learning fun and improved 

reading comprehension. Students learned new words and understood texts in a better way. 

They also developed critical thinking. This model connected students to their cultural 

identity in the Chota Valley. 

 

Keywords: Reading comprehension, meaningful learning, English as a foreign 

language, Chota Valley, traditional stories. 
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RESUMEN 

 

 

La siguiente investigación busca mejorar la comprensión lectora de los estudiantes 

de Segundo de Bachillerato de la Unidad Educativa Del Milenio San Gabriel de 

Piquiucho; tomando en cuenta la casi nula disponibilidad de recursos culturalmente 

relevantes; además de los bajos niveles del dominio del idioma inglés en las instituciones 

ecuatorianas. El objetivo principal fue proponer una estrategia basada en historias 

tradicionales afroecuatorianas del Valle de Chota para fortalecer la comprensión lectora 

en inglés como lengua extranjera. El estudio usó un enfoque mixto que incluyó entrevistas 

a docentes y encuestas a los estudiantes, las cuales permitieron obtener la información 

sobre la percepción de los docentes, hábitos de lectura de los educandos y necesidades 

educativas. Los resultados mostraron que los estudiantes no tienen exposición a 

materiales de lectura culturalmente pertinentes en inglés; sin embargo, mostraron interés 

por historias que reflejan sus tradiciones. Estos hallazgos demuestran la necesidad de 

contar con materiales que conecten el aprendizaje del idioma con la identidad cultural de 

los estudiantes. La estrategia didáctica propuesta se presenta como un recurso efectivo 

para ayudar a mejorar la comprensión lectora; debido a que integra contenidos culturales 

con objetivos lingüísticos, impulsando la motivación, desarrollo del vocabulario, 

interpretación del texto y pensamiento crítico; a través de narrativas significativas. 

 

 

 

Palabras clave: Comprensión lectora, aprendizaje significativo, inglés como 

lengua extranjera, Valle del Chota, historias tradicionales. 
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INTRODUCTION 

 

Due to the world is so connected, English is now essential for school and work. In 

schools, English lessons now focus on teaching in a way that makes sense and uses real- 

life situations. Considering this, using cultural things from the local community is a good 

way to get students more interested in learning the language and about their local area. 

 

 

The Chota Valley is known for its rich history and has kept alive many traditional 

stories passed down through families. These stories show who the people are, what they 

value, and what they believe. Besides being important culturally, these stories can be a 

great learning tool for English because they offer familiar situations that can help students 

understand better and stay engaged. Vargas et al. (2024) found that "students understood 

texts that were culturally familiar more easily, while unfamiliar situations were harder" 

(p. 105). Also, using these kinds of materials can help students feel a connection to their 

heritage, which encourages them to learn. 

 

 

Reading helps students connect with written information. Ali et al. (2022) explain 

that reading is a basic skill students need to do well in school, and it's especially important 

for those learning a new language because it gives them opportunities to experience 

English even when they don't hear it much otherwise. This ability allows students to read, 

think about, and ask questions about different written subjects. Therefore, this study aims 

to find out if using traditional stories from Chota Valley in lessons can make sophomore 

students at Del Milenio de Piquiucho High School better at understanding what they read 

in English. 
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Research Context 

 

The enhancement of English language learning significance for students is a 

primary concern for Ecuadorian educators. There is a demonstrable requirement for 

pertinent academic instruments that facilitate English learners' connection with their 

cultural heritage, thereby fostering meaningful educational experiences. The 

incorporation of local cultural content into English language instruction has the potential 

to elevate student motivation, cultivate a sense of belonging, and advance communicative 

proficiencies (Aguallo, 2025). Consequently, this investigation endeavors to examine the 

integration of traditional Afro-Ecuadorian narratives into English lessons to augment the 

reading comprehension of sophomore students at Milenio de Piquiucho High School, 

given that reading frequently presents considerable challenges for students (León Molina, 

2024). 

 

This study views Afro-Ecuadorian stories as valuable cultural tools and teaching 

methods that can make learning more interesting. By using these stories, this project 

examines if students develop better understanding skills and become more involved in 

learning English, which helps them improve their overall English ability. 
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Research Problem 

 

 

English is undeniably one of the foremost foreign languages globally (EF 

Education First, 2023). Throughout Latin America, various factors, including the pursuit 

of enhanced employment prospects, superior educational opportunities, and economic 

advancement, have prompted individuals to acquire English proficiency. Furthermore, a 

burgeoning desire to broaden cultural understanding and engage with international 

customs is evident (Vonkova et al., 2021). Nevertheless, English language proficiency 

levels persist as inadequate. As per Carrió-Pastor (2021) Latin America exhibits some of 

the weakest global outcomes, attributable to shortcomings in public education initiatives 

and a restricted provision of language instruction. Indeed, the EF English Proficiency 

Index indicates that nations such as Ecuador, Colombia, Venezuela, and Mexico possess 

the lowest levels of English proficiency (EF Education First, 2023). 

 

 

Ecuador, distinguished by its extensive cultural diversity and thriving tourism 

sector, encounters considerable challenges concerning English language proficiency 

(Orosz et al., 2021). Moreover, a pervasive absence of student motivation exacerbates 

this issue; as one educator noted, "we live in a society that does not attach too much 

importance to English, either" (Orosz et al., 2021, p.7). Proficient English reading 

comprehension skills are essential. 

 

 

The researcher observed that students at Milenio de Piquiucho High School 

struggled with understanding English texts and improving their reading skills. Teachers 

also found it hard to get students interested in typical reading materials because these 

materials often didn't relate to their culture and weren't engaging. National studies on 

teaching English as a foreign language have also pointed out this problem (Guerrero & 

Moreira, 2025). The Ministry of Education makes this problem worse by requiring high 

school graduates to reach an intermediate English level (B1) according to the Common 

European Framework of Reference (Ministerio de Educación, 2016). 

 

 

The following research focuses on sophomore at Del Milenio de Piquiucho High 

School. It explores whether the use of traditional stories from the Chota Valley in English 

classes could be useful for students. If Afro-Ecuadorian narratives are used in classroom, it 

might improve reding comprehension and help to students to feel a stronger link to their 

background. This proposal aims to show how relevant cultural material can boost students’ 

involvement, making learning English more meaningful for all them. 
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Based on these aspects the research questions that guide this study include: 

 

 

• How can stories from Chota Valley improve students’ reading comprehension in 

English? 

• What strategies can be used to enhance reading comprehension through local 

narratives? 
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Justification 

 

 

The narratives of the Chota Valley communities are essential for preserving 

cultural heritage and strengthening community identity. Oral traditions and culturally 

based practices have historically served as potent instruments for safeguarding ancestral 

knowledge, fostering a sense of belonging, and sustaining the resilience of Afro- 

Ecuadorian communities within a globalized environment. As Solís Morán (2019) 

emphasizes, culturally rooted strategies, such as storytelling, directly contribute to the 

restoration and preservation of Afro-Ecuadorian identity. 

 

 

These stories are great for learning a language. When Afro-Ecuadorian tales are 

included in English classes, students can understand and get more involved because the 

stories are familiar to them. Mixing language and culture like this makes reading activities 

easier to do and more interesting. Vargas García et al. (2024) showed that students learn 

more easily from texts they are culturally familiar with, while new content is harder. 

Therefore, using stories from the Chota Valley to teach English can help students 

understand what they read better and make learning more rewarding. 

 

 

The primary beneficiaries of this study are the sophomore students enrolled at 

Milenio de Piquiucho High School. Through this initiative, they were afforded the 

opportunity to enhance their English proficiency while simultaneously reinforcing their 

connection to their cultural heritage. Without a doubt it is a more engaging and pertinent 

learning experience. This approach facilitated their reading comprehension and cultivated 

a deeper appreciation for their identity. Consequently, students exhibited increased 

motivation and confidence in their English language proficiency. 

 

 

Teachers and the school also gained from this study. Educators learned new ways 

to encourage students to be active in their learning and to get more involved. Using 

content that related to students' cultures, teachers improved their teaching methods, 

making classes more interesting and welcoming to everyone. Besides the high school 

became known for combining cultural identity with modern teaching approaches. This 

work helps create a school environment that is more accepting and aware of different 

cultures, allowing students and teachers to do well in a place that respects variety and 

background. 



16  

Impacts 

 

The implementation of this project has significant impacts in various areas. 

 

• Culturally: 

 

The initiative contributed to the preservation and dissemination of Chota Valley 

narratives, thereby cultivating a renewed appreciation for local heritage and strengthening 

community identity. As Bouisson (1997) observes, these narratives encapsulated the 

resilience and connection to the land that have historically defined Afro-Ecuadorian 

identity, transmitted across generations. 

• Educationally 

 

The incorporation of culturally pertinent content into English lessons enhanced 

student engagement and language acquisition. For instance, the inclusion of traditional 

tales has proven to be an efficacious method for improving reading comprehension, 

offering relevant texts linked to students' local environment, and stimulating motivation 

(Cuvi Inlago, 2025). 

• Socially 

 

The project successfully narrowed generational divides by recognizing the 

wisdom of community elders and integrating their stories into the academic curriculum, 

thus promoting intergenerational understanding and cooperation. This comprehensive 

approach addressed immediate educational requirements and the enduring preservation 

of the Chota Valley's cultural identity. 

 

Objectives 

General objective 

To enhance reading comprehension in English as a Foreign Language of sophomore 

students at Milenio de Piquiucho High School, through the integration of traditional Afro- 

Ecuadorian stories from the Chota Valley. 

 

Specific objectives 

 

• To examine the theoretical framework of English language teaching 

emphasizing on culturally pedagogy. 

• To identify the needs, perceptions, and reading in English habits of 

sophomore students through interviews and surveys. 
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• To design and propose a didactic model based on traditional Afro- 

Ecuadorian stories from the Chota Valley aim in improving students’ 

reading comprehension skills in English. 

 

 

 

 

 

Chapter 1: Theoretical Framework 

 

 

1.1 English as a Foreign Language (EFL) 

English has achieved the status of a global lingua franca, holding significant 

importance in both academic and professional spheres, as well as in intercultural 

communication (Oliveira, 2023). Based on the EF English Proficiency Index (2023), 

Ecuador exhibits a low level of English proficiency, indicating a substantial need for more 

efficacious strategies in English language instruction (EF Education First, 2023; British 

Council, 2015). Within multicultural societies, particularly in regions possessing a strong 

local identity such as the Chota Valley, the incorporation of cultural content into English 

lessons can enhance student engagement and facilitate language acquisition (Ladson- 

Billings, 2021). English functions not merely as an academic subject but as a valuable 

instrument enabling students to establish connections with the wider global community. 

 

 

This language is important in education not just for learning basic grammar and 

words, but because it opens doors to worldwide information and online tools. As the 

world becomes more connected, the necessity for people who speak English well keeps 

growing, leading to more chances for scholarships, research, and jobs opportunities 

(British Council, 2015). Carrió-Pastor (2021) points out that differences in education 

affect how people in Latin America learn English, meaning that teaching methods need 

to be more suitable and specific to the situations of communities that don't have many 

resources, where education protects who they are and offers new possibilities. 

 

 

1.2 English Language Teaching in Ecuador 

 

 

The Ministry of Education in Ecuador implemented the National English 

Curriculum in 2016, consistent with the Common European Framework of Reference for 

Languages (CEFR). The established standards designate B1 as the anticipated proficiency 

level for students upon high school graduation (MinEduc, 2016). Even so, research shows 

that many students finish school having reached only A1 or A2 levels, which highlights 

a big difference between goals and what actually happens (Gualco, 2020). A main 
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problem is that there is not enough time set aside for English classes, and there are 

not enough good learning materials for it (British Council, 2015). 

 

 

In rural, marginalized regions such as the Chota Valley, this circumstance is 

further exacerbated. Educational institutions frequently lack reliable internet 

connectivity, current textbooks, or opportunities to engage with authentic English 

language input (Factors Affecting English Language Teaching, 2024). Furthermore, 

instructors typically do not receive ongoing professional development, which impedes 

their ability to employ contemporary pedagogical methodologies (Cifuentes-Rojas et al., 

2020). Within such environments, innovative approaches that incorporate cultural 

components, such as Afro-Ecuadorian narratives, may contribute to narrowing the 

discrepancy between students' daily experiences and their English language learning to 

facilitate the association of novel information with pre-existing knowledge. 

 

 

1.3 The Common European Framework of Reference for Languages (CEFR) 

The CEFR is an international standard to describe language ability. It divides 

learners in six levels, from A1 (beginner) until C2 (proficient), and it is widely use in 

curriculum design, assessments and teacher training (Council of Europe, 2020). 

Figure 1: 

CEFR Levels A1–C2. 
 

Note. Source: Language Atlas (2023). 

 

 

In Ecuador, the national curriculum has incorporated CEFR descriptors to direct 

the objectives and anticipated results for each educational stage. Theoretically, this 
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approach fosters consistency and comparability among institutions, thereby 

facilitating optimal student development. 

 

 

However, putting the CEFR into practice in real classrooms is complicated. 

Alderson (2007) pointed out earlier that a main problem is teachers not being ready to use 

and turn these descriptions into classroom activities. More recently, Mohammed, Raof, 

and Md Yusof (2021) found problems in many schools with teaching materials, training 

for teachers, and testing methods, which stop students from showing real communication 

skills. Especially in public schools in poor areas, using CEFR requires adjusting it to fit 

local conditions, while still keeping up with worldwide expectations. 
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1.4 Language Skills 

Language skills are traditionally categorized into productive and receptive skills. Productive skills refer to the abilities related to language 

output (speaking and writing), while receptive skills concern the interpretation and understanding of language input (listening and reading). In the 

EFL classroom, balanced development of both skill types is essential for communicative competence (Richards, 2022). 

Table 1: 

Definitions of productive and receptive skills. 
 

 

Type Skill Definition 

Product ive Speakin g Speaking is the skill of using your voice to share thoughts, emotions, and facts. It 

involves combining sounds, vocabulary, grammar, and appropriate language choices quickly, 

allowing you to engage in conversations and build self-assurance when communicating 

genuinely (Rao, 2019). 

 

Productive   Writing  Writing involves creating clear messages for specific groups of people and reasons, 

which includes planning, writing a first version, and making changes; it's a skill that requires 

managing language structure and arrangement, and is frequently taught with speaking as part 

of what students produce in class (Pulatova, 2025). 

 

Receptive  Listening  Listening is how we construct understanding from spoken words, using methods such 

as guessing what's next, checking our understanding, and putting ideas together; for those 

learning English as a foreign language, it's the main way they get information and is strongly 

connected to their overall school success (Magyar, Habók, & Molnár, 2022). 
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Receptive Reading Reading  is  constructing  meaning  from  written  text  through  decoding  and 

syntactic/semantic processing while applying strategies to connect ideas with prior knowledge; 

in higher education contexts it supports vocabulary growth and knowledge use (Pulatova, 

2025). 

 

 

Note. Synthesized from Rao, 2019; Magyar et al., 2022; Pulatova, 2025. 
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1.5 Subskills Related to Reading 

 

 

Reading subskills are distinct capabilities that facilitate the enhancement of 

reading comprehension. These encompass foundational processes, such as word 

recognition and fluency, alongside more advanced strategies like inference and 

summarization. Nation (2020) observes that explicit instruction in subskills enables 

learners to achieve independence in their interaction with texts. These subskills can be 

categorized into two groups: those pertaining to decoding and fluency, and those related 

to reading strategies. While subskills focused on decoding provide access to the literal 

meaning of a text, strategy-based subskills assist learners in interpreting and engaging 

with the text on a more profound level. 

 

 

• Vocabulary Recognition 

 

 

Vocabulary recognition denotes the capacity to identify and comprehend words 

within a text. This ability is crucial for all other reading processes. Learners possessing 

an extensive vocabulary are better prepared to comprehend texts and deduce meaning 

from context. Nation (2020) contends that familiarity with a significant proportion of 

words in a given text is essential for effective comprehension. In English as a Foreign 

Language (EFL) environments, teaching vocabulary in context is paramount. Should 

educators employ culturally relevant texts, such as Afro-Ecuadorian narratives, 

vocabulary acquisition can be supported by providing semantic assistance through 

context and prior knowledge. 

 

 

• Reading Fluency 

 

 

Reading fluency is defined as the ability to read accurately, expeditiously, and 

with appropriate expression. The reduction of cognitive effort in decoding consequently 

enables the reader to concentrate on comprehension (Rasinski, 2006). Proficient readers 

are more inclined to sustain motivation and accurately interpret texts. Practices such as 

echo reading, timed readings, and oral reading utilizing culturally significant narratives 

can enhance both fluency and engagement. Within multilingual environments, tasks 

designed to foster fluency also facilitate the connection between spoken and written 

language. 
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1.6 Strategic Reading Behaviors 

 

 

Strategic reading behaviors encompass the application of beneficial techniques 

that augment comprehension. These techniques are frequently imparted to English as a 

Foreign Language learners to improve critical reading abilities and active interaction with 

textual content. Prominent among these strategies are skimming, scanning, inferring, and 

questioning. Each of these strategies fulfills a unique objective and can be adapted to 

various text types and reading objectives. Instructing students in these strategies assists 

them in becoming more autonomous readers, capable of navigating a diverse array of 

academic and authentic materials (Gonzalez-Torres & Vargas-Saritama, 2025). 

 

 

• Skimming 

Skimming involves rapid reading to get the general understanding of a text. This 

method is very useful for getting an idea of what something is about or finding the main 

topic without focusing on all the details. Singh and colleagues (2020) point out that 

skimming helps you understand things from a broad perspective, which encourages 

readers to use what they already know and set goals for what they want to learn. For 

stories from Afro-Ecuadorian culture, skimming can help students anticipate what to 

expect and understand the cultural background of the narrative. 

 

 

• Scanning 

Scanning is a method employed to pinpoint precise information, such as names, 

dates, or keywords. It necessitates concentrated attention and selective reading, enabling 

learners to bypass extraneous details. Abidin (2020) observes that scanning proves 

advantageous in academic pursuits, such as responding to comprehension inquiries or 

identifying supporting evidence within texts. Employing scanning with traditional stories 

can aid learners in recognizing essential plot elements, character designations, and 

specific vocabulary within their context. 

 

 

• Inferring 

Inferring means figuring out hidden meanings by using clues in the text and what 

you already know. This skill requires advanced thinking and is essential for understanding 

what you read. Sanhueza and Quintanilla (2024) explain that making inferences helps 

readers get more involved and understand better. For example, when reading Afro- 

Ecuadorian stories, students can guess why characters act a certain way, learn about right 

and wrong, or understand deeper meanings, which helps them better understand the 

language and culture. 
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• Questioning 

Questioning promotes reader engagement with textual content through the 

formulation and resolution of questions prior to, during, and subsequent to reading. Ares- 

Ferreirós et al. (2025) contend that questioning facilitates comprehension by encouraging 

clarification, anticipation, and integration of information. When applied to culturally 

pertinent narratives, inquiry allows learners to establish connections between the subject 

matter and their personal experiences and societal concerns, thereby cultivating critical 

thought and intercultural understanding. 

 

 

1.7 Reading Stages 

Understanding what you read does not happen all at once when you interact with 

a text; instead, it's a step-by-step process. According to Grabe and Stoller (2019), reading 

involves stages: before reading, during reading, and after reading. Each of these stages 

has a specific goal and activities meant to help students understand more deeply. These 

steps allow teachers to organize their lessons, helping students remember what they 

already know, think carefully about the text, and consider what they have read. For those 

learning English as a Foreign Language (EFL), consistently following these stages greatly 

improves understanding and helps students become more self-reliant. 

 

 

• Pre-reading 

The pre-reading stage prepares learners for the reading activity by activating 

relevant background knowledge, establishing a purpose, and introducing essential 

vocabulary or concepts. This stage is particularly crucial in EFL environments where 

unfamiliar subjects or cultural allusions may impede comprehension. According to Day 

et al. (1988), pre-reading activities such as brainstorming, predicting, or discussing prior 

experiences can elevate motivation and comprehension. Within the context of Afro- 

Ecuadorian narratives, students are able to connect traditional characters, themes, or 

ethical principles to their personal experiences, thereby enhancing the significance of the 

reading process. 

 

 

• While-reading 

The during-reading phase encompasses direct engagement with the text utilizing 

strategies that facilitate comprehension and sustain concentration. Grabe and Stoller 

(2019) underscore the importance of structured reading techniques, such as highlighting, 

annotating, or posing guiding questions, during this period. For English as a Foreign 

Language learners, this stage is vital for monitoring comprehension and developing 

decoding, fluency, and strategic reading practices. When students read Afro-Ecuadorian 

stories, educators can momentarily interrupt the reading at pivotal points to request 
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predictions or clarifications, which aids in sustaining attention and promoting 

interaction with the content. 

 

 

• Post-reading 

The phase after reading helps you fully grasp what you have read, think about 

your experience, and understand more than just the words on the page. It is a chance to 

sum up, look closely at, and truly absorb the information. Duke and Pearson (2002) wrote 

that good activities after reading help you use higher-level thinking skills, like judging 

and combining ideas. When reading stories from different cultures, this might mean doing 

creative things like writing a different ending, talking about what's right or wrong, or 

comparing the story to others from different cultures. These activities help students 

understand their reading more deeply and connect it to bigger goals about culture and 

language. 

 

 

1.8 Diverse Literature and Culturally Relevant Pedagogy 

Including various literary works in English classes gives students ways to explore 

who they are, their culture, and how they see things using important texts. Culturally 

relevant teaching, as Johnson & Elliott (2020) explain, emphasizes how important it is 

for what is taught to connect with students' cultural backgrounds, life experiences, and 

beliefs. When students see their own stories, traditions, and values in what they are 

learning, they become more interested and feel more connected to the classroom. 

 

 

With the use of Afro-Ecuadorian stories in English as a Foreign Language 

lessons, students could improve their language skills and also their cultural 

understanding. According to Johnson and Vlach (2025) different types of literature 

encourage students to think critically by making them question common stories and 

think about their own cultural identities. These texts are strong tools for making 

education open to everyone and for recognizing the voices of groups that have often 

been ignored. Also, culturally rich stories provide real-world situations for learning new 

words, understanding what they read, and discussing different cultures. 

 

 

The integration of culturally relevant texts cultivates not only reading proficiency 

but also empathy, self-esteem, and intercultural understanding. In multilingual and 

multicultural environments, such as the Chota Valley, this methodology facilitates the 

connection between educational institutions and communities, thereby rendering learning 

more pertinent and empowering for students. The deliberate incorporation of varied 



26  

literature within the English as a Foreign Language classroom represents a 

pedagogical and societal necessity. 

 

 

1.9 Afro-Ecuadorian Culture and Chota Valley 

The Chota Valley in northern Ecuador is home to a significant community of 

people of African descent. This region has a rich cultural history, built over time through 

spoken stories, music, dance, and tales. Oral histories passed down through generations 

in the Chota Valley carry on historical memories, shared beliefs, and strength. These 

stories show the real lives of Afro-Ecuadorians, including their difficulties, successes, 

and sense of who they are (Licoa Campos, 2024). 

 

 

Understanding the culture of the Chota Valley is crucial for creating good teaching 

methods. Afro-Ecuadorian traditions, like bomba music, spiritual beliefs, and old 

knowledge, offer important insights into how the community sees the world. When 

teachers include these elements in classrooms, they can build cultural pride, student 

participation, and better language learning. In this way, recognizing and supporting 

students' cultural backgrounds is essential for promoting fairness and inclusion in 

education that includes many cultures (Nieto, 2012). 

 

 

Adding Afro-Ecuadorian stories to English as a Foreign Language classes helps 

students understand what they read better and also strengthens students by putting their 

culture at the center of their learning. These stories often have symbolic characters, moral 

problems, and strong images, making them good for developing critical reading and the 

ability to figure things out. 

 

 

When learning a new language, students feel more motivated and confident if the 

learning materials come from their own communities. These culturally relevant materials 

help students connect their personal lives with what they are studying in school, which 

boosts their sense of self and helps them do better academically. 

 

 

1.10 Use of Afro-Ecuadorian Stories in EFL Contexts 

Afro-Ecuadorian narratives into English as a Foreign Language pedagogy 

presents a robust methodology for improving reading comprehension and cultivating 

cultural self-esteem and critical understanding among students. This strategy aligns with 

current educational tenets that champion culturally pertinent instruction and 

comprehensive curricula. 
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When teachers include local stories in learning a language, they give students 

good chances to connect their own lives to school topics. This makes students more 

interested and helps to have a good performance. Also, this way of teaching supports 

national policies about teaching about different cultures, showing Ecuador's commitment 

to respecting its diverse heritage. 

 

 

As more and more people around the world need to speak English well, teaching 

methods must not only build language skills but also respect students' backgrounds, 

stories, and viewpoints. Through the use of Afro-Ecuadorian stories in English classes 

could be a big step towards reaching these connected educational goals. 

 

 

 

Chapter II: Methodology 

 

 

This chapter presents an overview of the research methodology, encompassing the 

research design, techniques, instrumentation, and research questions. Furthermore, it 

details the population under investigation, the procedural steps, and the methods 

employed for data analysis pertaining to Afro-Ecuadorian Stories from Chota Valley, 

with the aim of enhancing reading comprehension among sophomore students at Milenio 

de Piquiucho High School. 

 

 

1. Type of research 

The investigation utilized a mixed-methods research design. Dawadi, Shrestha, 

and Giri (2021) clarify that mixed methods integrate qualitative and quantitative 

approaches to address intricate research questions, thereby yielding a more profound and 

exhaustive comprehension of educational phenomena. This design enables the researcher 

to accumulate diverse forms of data and to triangulate among various sources, which 

substantiates the validity of the findings. 

 

 

Taking into account the nature of this study, the use of a mixed method 

approach results appropriate due to it facilitates the collection of descriptive and 

statistical information. At the same time, it allows to determine the necessities and 

preferences of the students besides the perspectives teachers have about the topic. 
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2.1.1 Qualitative Research 

 

 

 

Qualitative research aims to comprehend experiences, perceptions, and social 

meanings that cannot be quantified solely through numerical data. Oranga and Matere 

(2023) assert that qualitative studies are instrumental in capturing participants' voices, 

opinions, and attitudes, thereby enhancing the depth of educational inquiries. Within this 

investigation, the qualitative component comprised interviews conducted with educators. 

The interviews looked into how important it is to include cultural content in English 

lessons, what materials are currently available, the problems teachers face, and if teachers 

would be open to use a digital program based on Afro-Ecuadorian stories. This approach 

helps us understand their opinions and how cultural stories could be used in real 

classrooms. 

 

 

2.1.2 Quantitative Research 

 

 

Quantitative research entails the collection, measurement, and analysis of 

numerical data to evaluate hypotheses and identify patterns within populations. As 

articulated in An Overview of Quantitative Research Methods (2023), this methodology 

employs structured instruments, including surveys and statistical techniques, to ascertain 

relationships or distinctions among various variables. In the context of this study, the 

quantitative data originated from a student survey concerning their engagement with 

English stories: specifically, whether they had encountered such narratives, their 

preferred genres, and their enthusiasm for utilizing these materials. Consequently, the 

quantitative findings will facilitate the formulation of generalized conclusions regarding 

preferences and exposure, thereby augmenting the comprehensive information acquired 

from teacher interviews. 

 

 

2. Method 

 

 

A research methodology constitutes the structured approach employed by an 

investigator to collect, analyze, and interpret data in order to address the inquiries of their 

study. The authors of GO-GN Research Methods Handbook, Farrrow et al., (2020) asserts 

that methodologies bridge theoretical frameworks with practical research endeavors, 

delineating the processes of data acquisition and comprehension. Within the domain of 

educational research, methodological selections are not solely predicated on technical 

considerations, but also on the necessity to address the intricate dynamics of human 

learning and interaction. For the present investigation, three specific methods were 

employed: inductive, deductive, and ethnographic. 
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2.2.1 Inductive Method 

 

 

The inductive method necessitates an investigator commencing with particular 

observations and subsequently formulating broader concepts or theories. As articulated 

in the chapter "Inductive and/or Deductive Research Designs" (2022), inductive research 

investigates novel ideas and exhibits adaptability, initiating with information and 

thereafter constructing theories. Research-Methodology.net elucidates that inductive 

reasoning constitutes a "bottom-up" process, wherein the researcher initially collects data, 

discerns shared characteristics, and ultimately generates general propositions. 

 

 

This study used an inductive approach to examine teachers' answers from 

interviews and open-ended survey questions. This method allowed common ideas and 

themes to surface naturally regarding how cultural stories could improve reading 

understanding, according to what the participants said. As a result, this way of researching 

helps us truly grasp how important Chota Valley's traditions are for students and teachers. 

 

 

2.2.2 Deductive Method 

 

 

The deductive approach employs a top-down reasoning process, wherein a 

researcher commences with a general concept or proposition and subsequently evaluates 

it against specific data or facts. As stated by Research-Methodology.net, the deductive 

method necessitates the initial formulation of hypotheses, which are then either 

substantiated or refuted by empirical evidence. In educational research, this methodology 

facilitates the validation of theoretical assumptions regarding various factors within 

authentic contexts. For the present investigation, the deductive method was utilized to 

examine hypotheses such as "students who read English stories demonstrate enhanced 

comprehension" or "educators perceive cultural content as a motivator." These 

predictions were assessed using data acquired from a quantitative survey. Consequently, 

the deductive method guarantees that theoretical constructs are compared with actual 

results, thereby enhancing the rigor and explanatory power of the research. 

2.2.3 Ethnographic Method 

 

 

Ethnography represents a qualitative research methodology wherein investigators 

immerse themselves within a community's natural setting for an extended duration. This 

immersion facilitates direct observation and participation in individuals' quotidian 

activities. The objective of ethnography is to comprehend beliefs, customs, symbols, and 

behaviors from the perspective of the group members themselves. This is accomplished 

through a combination of  participant observation,  interviews,  and field note 
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documentation (Hammersley & Atkinson, 2019). Moreover, ethnography has 

been characterized as both a research method and a literary form, designed to elucidate 

cultural significance through prolonged engagement with social environments (Geertz, 

1973). 

 

 

The researcher used an ethnographic method to analyze the culture of the Chota 

Valley trough visits and previous studies about this region. This included how 

traditional stories are shown, lived and valued in the communities in the territory. By 

participating in some activities and observe in her visits, the investigator detected little 

details and cultural connections that possibly were not taking into account, using just 

interviews or surveys. So, the ethnography strengths this study, connecting its findings 

with the people real cultural experiences. This provokes results be more believable and 

relevant for the situation. 

 

 

2.3 Techniques and instruments 

 

 

In scholarly inquiry, methodologies denote the processes employed for data 

acquisition, while instruments represent the specific tools that facilitate these processes. 

Creswell (2018) indicates that research methodologies encompass procedures such as 

interviews, surveys, or observations, which are executed through the utilization of 

instruments like interview protocols, structured questionnaires, or observation checklists. 

Choosing the right tools significantly impacts how trustworthy and accurate your research 

results are. Also, Teachers College–Columbia University explains that a research 

instrument is a tool like interviews, tests, surveys, or checklists used to gather, measure, 

and study information, showing the difference between research methods and these tools. 

 

 

Teachers’ interviews and students’ surveys were supported by guides of 

interviewing and surveying developed specifically to determine the perspectives of 

teachers about the cultural materials and the students’ narratives preferences. This 

strategy allows collect comprehensive qualitative information and quantitative patterns, 

giving a more complete understanding of the problematic. 

 

 

2.3.1 Interview 

 

 

Interviews serve as a primary methodology for acquiring knowledge concerning 

individuals' lived experiences and their subjective interpretations within qualitative 

research. Chand (2025) posits that interviews facilitate a profound understanding of 
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human cognition and behavior, thereby enabling the elucidation of 

underlying motivations and contextual factors. 

 

 

Because of the investigation, educators engaged in semi-structured interviews 

wherein they were questioned regarding cultural artifacts, their current pedagogical 

approaches, inherent challenges, and their inclination to incorporate Afro-Ecuadorian 

narratives, all conducted in adherence to a predetermined interview protocol. These 

conversations uncover small but important points that surveys might not catch, and what 

the teachers say helps us get a completer and more correct picture of how stories from 

various cultures can make reading better. 

 

 

2.3.2 Survey 

 

 

Surveys constitute structured methodologies for acquiring uniform information 

from a designated population. They are frequently employed in quantitative research due 

to their capacity to facilitate the systematic collection of extensive data and the 

identification of prevailing patterns across diverse demographics. This method proves 

particularly advantageous in educational studies for quantifying attitudes, preferences, 

and experiences in a measurable format (ecampusOntario, 2012). 

 

 

In this study, students completed a survey to determine how much they encounter 

English stories, if they like to use them, and what kinds of stories they enjoy most. This 

survey allowed us to measure student likes and feelings, providing numbers that support 

what teachers told the researcher in interviews. 

 

 

2.4 Research Questions 

 

 

• How can stories from the Chota Valley improve students’ reading comprehension 

in English? 

• What strategies can be used to enhance reading comprehension through local 

narratives? 
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2.5 Study Site 

 

 

This research was conducted at Unidad Educativa del Milenio San Gabriel de 

Piquiucho, located in the Chota Valley of Imbabura Province. This institution was 

established under the nation's Unidades Educativas del Milenio initiative, which aimed to 

enhance educational standards in rural areas by providing modern facilities such as 

laboratories, libraries, and technology-equipped classrooms (Ministerio de Educación, n. 

d.). Its inauguration in 2014 extended this program into the northern highlands (Ministerio 

de Educación, 2016). 

 

 

This school mainly educates Afro-Ecuadorian students, who have a rich culture in 

their area. According to Padilla (2024) rural schools in northern Ecuador struggle with a 

lack of resources, limited access to real-world materials, and poorly trained teachers, all 

of which make learning English difficult. However, the school regularly takes part in local 

celebrations of Afro-Ecuadorian music, dance, and traditions as part of its curriculum 

(Ministerio de Educación, 2022). This situation makes the school an ideal place to 

research how to combine English as a Foreign Language reading methods with the 

students' cultural backgrounds. 

 

 

2.6 Population and Sampling 

 

 

The population of this study included sophomore students (Segundo de 

Bachillerato) and the English teachers of the institution. Two intact groups participated: 

Section A (n=31; 17 female, 14 male) and Section B (n=29; 18 female, 11 male). All 

students in these groups were considered, which corresponds to a census of the accessible 

population. Teachers were included by purposive sampling, as only those in charge of 

sophomore levels could provide relevant information. According to Etikan (2016) 

purposive sampling is valid when the participants are selected for their direct relation to 

the phenomenon studied. 

 

 

Table 2: 

Sophomore enrollment by section and gender (study sample) 
 

 

 

Section Female Male Total 

A 17 14 31 
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B 18 11 29 

Total 35 25 60 

 

 

This setup allowed the researcher to find similarities between the two sets of 

people and ensured that all students in that specific grade had a fair chance to participate 

(if they were there). To gather teachers' opinions, English teachers from that grade were 

specifically picked, following the usual rules for choosing participants in qualitative 

studies. 

 

 

2.7 Procedure 

 

 

The investigation adhered to a structured methodology comprising several stages. 

To begin, two tools were created: a survey for students and an interview guide for 

teachers. The student survey used multiple-choice questions to find out how much 

English stories they had encountered, if they liked using these materials, and what kinds 

of stories they preferred. The interview guide for English teachers asked about their 

thoughts on including local culture, if they had enough relevant materials, and if they 

were open to trying the new method. Educational studies often improve by using tools 

that gather both number-based and descriptive information, which gives a full picture of 

what is being studied (Creswell & Creswell, 2018). 

 

 

Subsequent to the development of these instruments, an academic advisor assisted 

in their validation to ensure clarity, relevance, and appropriateness for the target 

population. As Jamshed (2014) observes, instrument validation is crucial for ensuring that 

the collected data accurately reflects the phenomena under investigation. Following this, 

formal authorization was requested from the school's administration. Next, the method 

was put into practice following a particular order. First, all groups of second-year students 

filled out surveys during their classes. 

 

 

Then, after teaching classes, teachers took part in interviews that lasted about 10 

minutes each. These talks gave a full picture of the difficulties of teaching English in the 

countryside and how Afro-Ecuadorian stories could be included in reading lessons. This 

order of steps matches a mixed-methods plan, where number-based information is 

gathered and looked at first, before spoken information is collected to explain the first 

results. 
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Finally, all the collected information was put together and looked at in many ways. 

Surveys’ results and the information provided by the teachers allows to compare and 

appreciate the different viewpoints of the two parts: students and teachers. Without a 

doubt it makes the results more valid, leading to a complete understanding of how 

education works in these areas and how strategies can be used to solve those problems. 
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Chapter III: Data Analysis and Discussion 

 

 

This chapter delineates the insights gleaned from the application of our 

instruments within the selected cohort. Our undertaking primarily employed a single 

instrument: a survey administered to students to ascertain their preferences, frequency of 

English reading, and perceptions regarding Afro-Ecuadorian culture within the 

educational setting. 

 

 

The survey was filled out by sixty students who are learning English. Because of 

this, they might make common mistakes with words, grammar, and understanding what 

they read. We expected these kinds of errors from students at their English level and kept 

them in mind when looking at the results. Besides finding out about students' reading 

habits and if materials were easy to get, the survey also wanted to see how much they 

knew about different cultures and if they were open to using Afro-Ecuadorian stories in 

their English lessons. 

 

 

On the other hand, it comprised seven questions, some of which offered a single 

response option, while others provided multiple choices. Whether they possess access to 

technology. And the prospect of incorporating narratives originating from their culture 

into English language instruction. The subsequent section presents the responses to each 

query in tabular format, accompanied by a concise analysis highlighting the predominant 

patterns. 

 

 

3.1 Qualitative interpretation of interviews 

3.1.1 Principal Interview 

 

1. According to your experience, what factors hinder sophomore 

students from reaching the B1 level based on the Common European 

Framework (CEFR), as suggested in the national curriculum of 

English as a Foreign Language? 

 

“Ah, I consider that the Ministry of Education is the institution in 

Ecuador that gives us all the strategies about methodology and 

everything related to the English language. But I also think that English 

language education in Ecuador is not correct. For example, we don’t have 

the books for the students, and this is a very big problem in our 

educational system. Another big problem is that we don’t have enough 

teachers in the primary level. We only have two English teachers for 365 

students: Leomar De La 
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Cruz and Norma Bastidas. Only two people. This is another big 

problem, especially in high school. Yeah, thank you so much.” 

 

2. In your opinion, how important is it to include students’ cultural 

identity as part of their learning process? 

“For example, this high school is called ‘Guardianes de los Saberes’. 

Because of that, it is very important that we include the culture in the 

students. But the problem is that the books do not include anything about 

culture, traditions, music, dance, or other aspects. Only the ‘Cartilla de los 

Saberes’ includes that, but the ‘Cartilla de los Saberes’ is very general.” 

3. How do you think incorporating students’ cultural identity into the 

learning process can positively influence their self-motivation and 

engagement to develop the required academic skills? 

 

“For example, in this school… what example could I give? Today we 

celebrate the “Día de la Bomba del Chota.” On this day, English teachers 

include several activities to enrich the culture—such as traditions, music, and 

food. For instance, I might celebrate the “Día de la Bomba del Chota,” and if 

you are an English teacher, you could include the traditional food of 

Piquiucho. Another teacher might talk about traditional clothing, while 

another prepares students to dance. In this way, we include different 

activities to promote and support this kind of cultural practice in the Chota 

Valley.” 

 

4. From your point of view, what potential benefits could arise from 

using traditional stories from the Chota Valley to support students’ 

English reading skills? 

 

“I believe that using traditional stories from the Chota Valley 

could help students improve their English reading skills because the 

stories are familiar and meaningful to them. When students read about 

their own culture, they can understand the context more easily and feel 

motivated to read. This connection helps them focus on vocabulary, 

comprehension, and interpretation. In our institution, we have many 

handicrafts and a cultural museum that preserve local customs, and 

including these traditions in reading activities would make English 

learning more engaging and relevant for students.” 

 

5. Would you consider incorporating traditional stories from the local 

Afro-Ecuadorian community to support sophomore students’ English 

reading development? 
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"Ah, yes, of course I would, because, you know, it's really 

important that our students, in order to start learning a language, should 

start learning something from their local areas, from their towns, right? 

In order to acquire and to make their knowledge much more significant. 

So, basically, it's very important and necessary to talk about that and to 

consider these kinds of topics to teach students. If we have materials, of 

course, that's going to be a great activity." 

 

 

3.1.2 Principal interview interpretation and analysis 

 

 

The Rector articulated that attaining the B1 English proficiency, as stipulated by 

the national curriculum, is primarily impeded by inadequate resources and a dearth of 

English educators, particularly within the foundational grades. He observed that the 

absence of appropriate texts and instructional materials significantly restricts learning. In 

addition, official textbooks lack enough cultural material, offering only general facts in 

the "Cartilla de los Saberes." He also emphasized how vital it is to include cultural identity 

in education, especially since the institution is called "Guardians of Knowledge." Cultural 

gatherings, like the "Día de la Bomba del Chota," were highlighted as great ways to 

encourage meaningful learning through music, food, and customs. 

 

 

From a closer look, this creates two problems: The first one with how things are 

set up make it hard to learn the language, and the second problematic, missing cultural 

parts in teaching materials stop students from linking English learning to who they are. 

 

 

3.1.3 English area coordinator teacher interview 

 

 

1. Based on your experience, what factors hinder sophomore students 

from reaching the B1 level based on the Common European 

Framework (CEFR), as suggested in the national curriculum of 

English as a Foreign Language? 

"Reading? Yeah. Oh, as you know, uh, teaching and learning 

English is not an easy way, right? So we see probably students have 

difficulties when they are trying to understand, uh, some words that they 

haven't learned before or previously that talking any kind of topics in a in 

a classroom." 

2. What are the main reasons why students have not developed the habit 

of reading in English, based on what you have observed in your 

classes? 
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"Oh, as teachers, we have to use different kinds of strategies, 

right? In order to help students to learn or acquire as much knowledge as 

can be possible. So, a couple of those, I like to work with them and first 

of all, and sometimes I like to work with fair activities and other times I 

like to work in groups and I like to provide them as much material as can 

be possible, in order to them work and, uh, try to understand all of the 

activities and conference we are talking about." 

3. Do you think the local culture from the Chota Valley could be 

meaningfully integrated into English language teaching in this 

institution? 

 

“Oh, we're talking about cultural, um, you know, it is not just only 

to learn English, it is, uh, it involves much more aspects. It, it is exactly 

to learn about the culture from your countries and, um, it is not just only 

what we have been in a classroom. So, basically, I mean, when we are 

talking about culturally, it refers to understand how people, um, from 

their sites of the country or from the part of the world are, um, speak, uh, 

about their clothes, about their personal experiences and in this case, I 

think it's very important and very deciding to, um, let me see, to validate 

and accept their situations and personal experiences from their point of 

view.” 

 

4. What is your opinion about the role of Afro-Ecuadorian culture to 

develop reading resources for English language learning? 

“Ah, yeah. Ah, and the curriculum, it's something that I like to 

apply or comply with all the time, it means because we don't have, um, 

topics or themes to talk with our students about the things of the area. So, 

basically I think that it's really important that the government, I don't 

know who, should, uh, consider some activities or some topics to been 

talking about the area where students are from or what they have, um, 

studied.” 

5. Would you consider using traditional stories from the local Afro- 

Ecuadorian community to support students’ English reading 

development? Please justify your answer. 

"Yes, sure I will be, because you know, it's really important that, 

uh, our students, in order to start learning a language, should, uh, start 

learning something from their local areas, from their towns, right?, in 

order to acquire and to do much more significant their knowledge. So, 

basically, it is very important and necessary to talk about that and 

considering these kind of topics to teach students. If we have materials, of 

course, that's going to be a great activity. That's all, that's all about that." 
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3.1.4 English area coordinator teacher interview interpretation and analysis 

 

 

The English area coordinator observed that a significant obstacle impeding 

students from attaining a B1 proficiency level is their difficulty with reading 

comprehension, primarily attributable to unfamiliar vocabulary and subject matter 

encountered during instruction. He remarked that students have not cultivated a regular 

English reading practice, notwithstanding educators' implementation of diverse 

pedagogical approaches such as collaborative exercises, engaging activities, and the 

provision of varied materials. She is of the opinion that English instruction ought to 

encompass more than mere grammar and vocabulary, extending to "cultural" dimensions, 

including community traditions, experiences, and values. She indicated that the official 

curriculum exhibits a deficiency in pertinent local topics, so impeding the establishment 

of connections between academic learning and students' individual lives. She highlighted 

how important it is to include Afro-Ecuadorian culture and said she was willing to use 

old stories from the Chota Valley if she could find them, despite the fact that she thinks 

students do not are interested in their own culture and less in learning English. 

 

 

From this perspective, there are problems in the system that make it hard to read 

well, and there aren't enough learning materials. Both of these things make it less likely 

for students to reach their expected skill level. It's clear that using students' cultural 

identity as a teaching method can encourage them and make learning better, helping 

schools to value local culture. 

 

3.1.5 Class teacher interview 

 

 

1. In your experience, what are the main difficulties students face when 

developing reading comprehension skills in English? 

“Ah, your question, I believe that the, the main problem in our 

schools, or most of our schools, are the time. The hours the teachers need 

to teach. Another problem is the, ah, physical resources and materials. 

We don’t have technology in our classes for explain to our students.” 

2. What strategies do you apply in your English classes to support the 

development of students’ reading comprehension skills, prioritizing 

those you find most effective? 

“I try to apply different strategies to help students develop their 

reading comprehension, but one of the main problems is the internet. Most 

students spend their time online looking at memes or images that show 

emotions instead of reading. Since they rarely read in Spanish, reading 

in English 
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becomes even more difficult for them. Because of this, I have to 

look for simple and visual materials to catch their attention, but even 

then, many students do not enjoy reading activities.” 

3. Do you consider the resources for reading skill currently used in your 

English classes represent or connect with your students’ cultural 

identity? 

“Ah, I don't think it is, ah, meaningfully integrated. No. Here, ah, 

according to my experience, students don't like learn about their culture, 

it's an example. They only think in in things that are, you know, that are 

represented in other countries, but not local culture. They don't like that. 

For example, when I teach them about the Europe, ah, customs but about 

their culture, they don't like. They are very bored with about the topic. 

That's the real situation here.” 

4. What pedagogical benefits do you identify in the use of local 

narratives within the classroom? 

 

“I think that, in theory, using local narratives in the classroom 

could bring many benefits if students were more interested and engaged. 

However, at the moment, they do not seem to appreciate meaningful 

learning experiences. They are more focused on material things, like 

money, instead of valuing education as we used to before. This situation 

makes it difficult to take advantage of the pedagogical value of cultural 

stories, which is very sad because these narratives could help them learn 

and connect with their identity..” 

 

5. Would you be willing to include stories from the Chota Valley in your 

classes if you had access to materials adapted to your students’ level? 

“I would be willing to include traditional stories from the Chota 

Valley in my classes if I had materials adapted to my students’ level. 

Right now, when I work on reading activities, students often focus more 

on pictures than on the stories themselves, and they are not very 

interested in the content. They tend to prefer modern topics or things 

related to popular culture, such as big companies or famous people. 

However, I believe that with the right materials and engaging activities, 

they could learn to appreciate local stories and understand their 

importance for both culture and language learning.” 
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3.1.6 Class teacher interview interpretation and analysis 

 

 

The teacher identified key obstacles to students' reading comprehension: 

insufficient English class time, a shortage of technology, and students' low motivation. 

She considers that students prefer social media, looking at memes and pictures, over 

reading practice, even in their native language Spanish, which complicates English 

reading. In her opinion, the materials used in English classes do not connect with 

students' cultural backgrounds, and she mentioned that student’s low enthusiasm for 

learning about local customs. She also observed that students show a complete 

disinterest with all kind of topics independent of where they come from. 

 

 

Taking into account these points, it is clear there is a big problem; what students 

like to read does not match the materials in class, which makes them less interested in 

reading English. Even though the teacher wonders if students care about stories from their 

own area, this shows that we need ways to make reading more fun and important, not 

disconnect students from their background. Moreover, using Afro-Ecuadorian stories that 

are changed to be right for their age could be a new way to fix this problem, improving 

reading ability and helping them understand their culture better. 

 

 

3.2 Quantitative interpretation of surveys from students 

 

 

3.2.1 Results of surveys 

 

Question 1. Do you like reading texts or stories in English? 

Table 3: 

 

Preferences for reading in English. 
 

 

 

Option Votes % 

I really like it 8 13.3% 

I like it sometimes 15 25.0% 

I do not like it very much 34 56.7% 
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I do not like it at all 3 5.0% 

Total 60 100% 

 

 

More than half of the students (56.7%) reported that they do not like reading texts 

or stories in English very much. About one third (25.0%) indicated that they sometimes 

like it, while only (13.3%) expressed strong enjoyment. A small minority (5.0%) stated 

that they do not like it at all. 

 

 

Question 2: Do you know any Afro-Ecuadorian ancestral story or tale? 

 

 

Table 4: 

Knowledge of Afro-Ecuadorian stories. 
 

 

 
 

 

 

 

 

 

well 

Option Vot 

es 

Yes, I know one or more stories 20 3 

3.3% 

I have heard about them, but I do not know any story 32 5 
3.3% 

No, I do not know any 8 1 

3.3% 

Total 60 1 

00% 

The (53.3%) of students are aware of Afro-Ecuadorian historical stories but they 

are not familiar with none of them in deep. A significant percentage (33.3%) mentioned 

that they know at least one story, and a small number of students (13.3%) indicated they 

did not know about any story. 

Question 3: Have you ever read in English a story or tale from the Chota 

Valley about Afro-Ecuadorian culture? 
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English 

Table 5: 

Reading Afro-Ecuadorian stories in English. 

Option Vo 

tes 

I have read one or more stories 5 

I have seen parts of a story or some text 5 

I have heard about them but not read them in 25 

I have never read them in English 25 

Total 60 

 

 

 

 

 

 

.3% 

 

.3% 

 

1.7% 

 

1.7% 

 

00% 
 

 

 

Most students reported limited exposure to Afro-Ecuadorian stories in English. 

About 41.7% of people know about them without reading, and the same percentage said 

they've never read them in English. A small number of people, 8.3% each, reported 

reading at least one story or seeing some parts. 

 

 

Question 4: How interesting would it be for you to include Afro-Ecuadorian 

stories or tales in your English classes? 

Table 6: 

Interest in Afro-Ecuadorian stories in English classes. 
 

Option Votes % 

Very interesting 9 15.0% 

Quite interesting 31 51.7% 

A little interesting 16 26.7% 

Not interesting at all 4 6.6% 

Total 60 100% 
 

 

Almost half of the students (51.7%) considered including Afro-Ecuadorian stories 

in English classes to be “quite interesting,” while (15.0%) found it “very interesting.” 

Around one-third (26.7%) showed limited interest, and only a small fraction (6.6%) 

reported no interest at all. 
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Question 5: To make the stories more interesting for you... What type of 

literary genre do you prefer? (Check the ones you like) 

 

 

Table 7: 
 

Preferred literary genres.   

Genre Votes % 

Horror 16 26.7% 

Romance 18 30.0% 

Realistic / life stories 12 20.0% 

Myths 10 16.7% 

Legends 8 13.3% 

Other 2 3.3% 

 

 

The most preferred literary genres were Romance (30%) and Horror (26.7%), 

followed by Realistic/life stories (20.0%). Myths (10.0%) and Legends (13.3%) received 

less attention, while only a small fraction (3.3%) selected “Other.” These results highlight 

a stronger inclination toward modern and engaging genres compared to traditional 

narratives. 

 

 

Question 6: What kind of activities would you like to do with stories in 

English about Afro-Ecuadorian culture? (Check all that you like) 

 

 

Table 8: 

Preferred activities with Afro-Ecuadorian stories. 

Activity Vo 

tes 

Read interactive stories with images or audio 15 

Answer comprehension questions about the story 6 

Match characters with their values or actions 5 

Put the main events of the story in order 4 

 

 

 

 
 

 

5.0% 

 

0.0% 

 

.3% 

 

.7% 
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Find keywords and important phrases in the text  7 11.7 
% 

Summarize the story in your own words 
2 

1 20.0 
% 

Infer the message or moral of the story  6 10.0 
% 

Match images with parts of the story  8 13.3 
% 

Complete sentences or paragraphs based on story 
0 

1 16.7 
% 

 

The most appealing activity was reading interactive stories with images or audio 

(25.0%), followed by summarizing the story in students’ own words (20.0%). Completing 

sentences (16.7%) and matching images with parts of the story (13.3%) were also 

relatively popular. Traditional comprehension tasks, such as answering questions (10.0%) 

or ordering events (6.7%), received less preference, suggesting a stronger inclination 

toward interactive and creative activities. 

 

 

Question 7: Can you have access to some device with internet connection? 

 

 

Table 9: 

Internet and device availability. 
 

Option Votes  % 

I always have access and no problems  40 66.7% 

Sometimes I have connection problems  16 26.6% 

I do not have frequent access to internet/device  4 6.7% 
 

 

Total 60 100% 
 

 

Most students (66.7%) reported having consistent access to a device with an 

internet connection without problems. However, (26.6%) indicated occasional connection 

difficulties, and a small minority (6.7%) reported not having frequent access at all. These 

results suggest that while digital activities are feasible for the majority, some students 

may face challenges that need to be considered in lesson planning. 
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3.2.2 Student’s survey summary 

 

 

Sixty students participated in a survey concerning their English reading habits and 

their perspectives on Afro-Ecuadorian culture within an educational context. The initial 

inquiry sought to determine whether students found pleasure in reading English texts or 

narratives. A majority of the students, specifically 56.7%, indicated a limited enjoyment 

of reading, while 25% reported occasional enjoyment. Only 13.3% expressed a genuine 

fondness for reading, with 5% declaring a complete aversion to it. 

 

 

The next question asked students if they knew traditional Afro-Ecuadorian stories. 

Most of the half of students, which is the 53.3%, said they knew about them but not the 

details. On the other hand, 33.3% chose that they know at least one story. A small group 

of them which was the 13.3% admitted they knew nothing about these stories. 

 

 

The third question checked if students had read any English stories about Afro- 

Ecuadorian culture from the Chota Valley. Most students, 41.7%, had only heard of these 

stories without reading them in English, and another 41.7% said they had never read them. 

Only 8.3% had read one or more stories, and another 8.3% had read parts of these texts. 

 

 

For the fourth question, more od the half of the students 51.7%, thought the idea 

was "quite interesting," and 15% thought it is "very interesting." About 26.7% showed 

little interest, and only 6.6% had no interest at all. 

 

 

The most popular types of stories were Romance, at 30%, and Horror, at 26.7%. 

Realistic/Life Stories came next, chosen by 20%. Myths and Legends were less popular, 

chosen by 16.7% and 13.3% respectively. A small number of students, 3.3%, picked other 

categories. 

 

 

In the question number 6 the most of students preferred option was interactive 

stories featuring visual or auditory elements (25%). The one who follows it is the 

reformulation of stories in students' own words (20%), and the completion of sentences 

extracted from the text (16.7%). The activity involving the matching of images to story 

segments (13.3%) and the identification of key vocabulary with a (11.7%). Less voted 

were conventional comprehension exercises like answering questions (10%) and 

sequencing events (6.7%). 
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For the last question (Question 7) about having devices with internet, most 

students (66.7%) said they had good access. On the other hand, 26.6% mentioned they 

sometimes had trouble getting online. A small number (6.7%) reported often not having 

internet or a proper device. 

 

 

To sum up, the survey shows students like Afro-Ecuadorian culture, but they do 

not know much about these stories when they are in English. Still, the findings suggest 

that using culturally important stories in English lessons, especially with fun and 

interactive tasks, could make students more interested. 

 

 

3.2.3 Discussion 

 

 

Investigations and subsequent discussions indicate that systemic deficiencies and 

an absence of motivation significantly contribute to students' failure to attain a B1 English 

proficiency level. A considerable number of students reported a disinclination towards 

engaging with English reading materials. Educators and administrators observed 

insufficient quality in learning resources, inadequate instructional time, and a curriculum 

that lacked relevance to students' lived experiences. This aligns with research 

demonstrating that intrinsic motivation towards reading facilitates comprehension, as 

unmotivated students often exhibit diminished understanding and limited engagement in 

reading activities. 

 

 

From a cultural perspective, studies in language pedagogy consistently emphasize 

the imperative inclusion of cultural learning within language instruction. In previous 

investigation some researchers suggest that how deeply students engage with a new 

language depends on their native culture and past experiences, and that including cultural 

elements in language classes leads to deeper and more successful learning (Paige et al., 

2000). This supports worries about textbooks that do not show enough local traditions. 

 

 

Some of researches about English language teaching suggests that incorporate 

cultural relevant context into instructional activities enhance student interest and 

participation. This strategy promotes a great sense of connection between students and 

the educational content, as well as the language they are learning (Basuki, 2024). A 

method to connect English language learning with identity formation. 

 

 

Studies show that including stories and literature in language classes can make 

students more eager to learn and better at understanding what they read, especially when 
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the materials are meaningful and culturally important. Literature helps students 

relate to texts personally, which boosts their understanding and makes them enjoy 

reading in a new language (Springer, 2025). Thorough studies on adding culture to 

language teaching highlight how deeply connected learning culture and learning a 

language are. Good language teaching always includes cultural information, rather than 

just adding it sometimes (Paige et al., 2000). 

 

 

Eventually, it is important to consider that the teacher's appreciation about 

students not being interested in cultural topics might mean the current materials are not 

hooking their attention. If students read texts that are familiar with their own 

background, like traditional Afro- Ecuadorian stories made attractive for them. 

Moreover, they might feel a stronger connection with their roots. This could increase 

their motivation and help them understand what they read better. 

 

 

To conclude, the information suggests that adding traditional Afro-Ecuadorian 

stories to English language learning is helpful and overall necessary. It can greatly 

improve how well they learn to read and write, help them feel more connected to their 

background, and make them feel more like they belong in school. 
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Chapter IV: Proposal 

 

 

4.1 Introduction 

 

 

This plan suggests creating an education website to help students improve their 

reading skills using traditional Afro-Ecuadorian stories from the Chota Valley. This 

online tool is designed to address the shortage of culturally appropriate materials in 

English classes, especially in country areas where students often don't see their own 

culture and history in their schoolwork. By including real stories passed down through 

families, the plan aims to make students more eager to read, expose them to important 

texts, and link learning English with their local culture. 

 

 

The aim of the website is to provide a great and beneficial learning experience, 

allowing students to improve their English skills while surfing into their community's 

culture. It combines various materials like audio, images, vocabulary lists, and quizzes to 

make learning funnier and more enjoyable. These aspects will expand students' 

vocabulary and comprehension as well as boost their desires for learning English, 

linking it to cultural narratives from their territory. 

 

 

The platform offers reading content about the Chota Valley communities. Stories 

about their traditions, customs that are being lost with the past of the years. Educators 

will have access to activities for pre, during, and post reading, all aligned with the level 

students should have and centered in communication. Finally, the website wants to be a 

useful resource that enhances teaching, boost cultural appreciation, and improves 

reading comprehension through the use of traditional stories from this region. 
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4.2 Justification 

 

 

The development of an educational website is crucial because English language 

learners require reading materials that are culturally relevant, readily accessible, and 

meaningful. Current English classroom resources often depict foreign environments, 

individuals, and circumstances, which can hinder student engagement and 

comprehension. This website will address this deficiency by incorporating traditional 

Afro-Ecuadorian narratives from the Chota Valley, thereby establishing a learning 

environment where students can engage with texts appropriate for their linguistic 

proficiency and cultural background. The objective of this online platform is to enhance 

student motivation, improve comprehension, and increase exposure to English through 

stories from their community. 

 

 

This website is a helpful teaching tool. Basantes-Andrade et al. (2025) state that 

online tools greatly help people understand different cultures because they offer learning 

experiences that are open to everyone, change with time, and fit different cultures, even 

though new ideas are still needed in areas that haven't been studied much. This project 

matches the B1 learning goals set by the Common European Framework of Reference 

(CEFR) for students in their second year. The chosen stories let teachers cover important 

topics like daily activities, feelings, traditions, and how people act in society, while 

making sure the reading tasks are relevant to students' lives. 

 

 

This method makes teaching and learning easier by making things more available, 

keeping students interested, and including different media like sounds, pictures, and word 

definitions to help understanding and personalized learning. It connects language skills 

with an appreciation for culture, which helps build advanced reading and writing abilities 

through interesting and relevant material. 

 

 

Tabla 10: 

CEFR topics for sophomores and justification of the selected stories. 
 

 

 

CEFRB1 Topic Learning 

Outcome 

Assigned 

Story 
Justification (Why this story 

fits the topic) 

Daily Routines / 

Community Life 

Students can describe 

daily activities, 

Trading Ties 

(Cambeo) 

Students can talk about what they do 

each day, tasks in their community, 
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 community tasks, and 

cultural roles. 

 and cultural jobs. "Trading Ties" 

(Cambeo) shows the usual ways 

people trade and interact daily in the 

Chota Valley. This helps students link 

words about daily life with real 

community traditions. 

Food anD Cultural 

Practices 

Students can discuss 

meals, food customs, 

and cultural habits. 

The Seasoning 

Bone (Hueso 

Sazonador) 

"The Seasoning Bone" (Hueso 

Sazonador) looks at an important food 

item used in Afro-Ecuadorian 

cooking. It's great for learning words 

about food, cooking, and cultural 

identity through traditional dishes. 

Traditions, And 

Community Roles 

Students can explain 

traditions, ceremonies 

and the people's roles 

in cultural practices. 

Voices of the 

Souls (Animeros) 

"Voices of the Souls" (Animeros) 

directly relates to spiritual traditions 

and community roles. It gives good 

material for talking about cultural 

rituals while practicing how to 

describe and tell stories. 

Life Events / Past 

Experiences 

Students can talk 

about things that 

happened in the past 

using simple past 

tense and talk about 

important life 

experiences. 

Little Farewells 

(Children’s 

Funeral) 

"Little Farewells" (Children’s 

Funeral) discusses a special cultural 

way of saying goodbye to children. 

This allows students to practice how 

to talk about past events at the same 

time they learn about the emotional 

and  historical  parts  of  their 

community. 

Clothing and Identity 

/ Cultural Expression 

Students can describe 

how people look, 

learning vocabulary 

about clothes and also 

knowing recognizing 

all the accessories it 

has and the meaning of 

each one. 

Roots in Cloth 

(Traditional 

Clothing) 

"Roots in Cloth" (Traditional 

Clothing) focuses on traditional Afro- 

Ecuadorian clothes, making it good 

for learning words about clothing, 

what cultural symbols mean, and how 

identity is shown through garments. 

Music, Emotions, and 

Social Connection 

Students can express 

emotions, describe 

artistic expressions, 

and talk about cultural 

events. 

Rhythm of the 

Bomba 

It is very important to Afro- 

Ecuadorian heritage. This story helps 

students understand emotions, words 

for music, and group festivities, 

linking language study with cultural 

appreciation. 

 

General objective 

Design a website on traditional Afro-Ecuadorian stories from Chota Valley for the 

development of reading comprehension in English as a Foreign Language of sophomore 

students at Milenio de Piquiucho High School, academic period 2025- 2026. 
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Specific Objectives 

• Promote students’ connection with their Afro-Ecuadorian culture through 

traditional stories from the Chota Valley. 

• Improve reading comprehension in English as a foreign language, 

using interactive activities on the website. 

 

 

 

General Descriptors 

 

 

The Common European Framework of Reference for Languages (CEFR) provides 

comprehensive descriptions of the proficiency’s language learners can attain at different 

skill levels. These descriptions delineate the communicative competencies individuals 

must develop to effectively utilize a language in practical contexts. The Council of Europe 

(2020) states that "The Framework thoroughly describes what language learners must 

learn to do to communicate and what knowledge and skills they must gain to function 

effectively." 

 

 

These overarching descriptions serve as the foundation for establishing the 

requisite English proficiency level within organizations. In Ecuador, secondary school 

students are expected to achieve a minimum B1 level upon their graduation. As a result, 

this strategy follows CEFR rules, making sure that what is learned matches worldwide 

language skill levels. 

 

 

B1 Descriptors 

 

 

The B1 level of the Common European Framework of Reference for Languages 

(CEFR) signifies a point at which learners are capable of understanding and producing 

written discourse on familiar subjects, and of articulating their opinions and experiences 

with reasonable clarity. The CEFR characterizes a representative B1 user as an individual 

who: 

“Can understand the main points of clear standard input on familiar matters 

regularly encountered in work, school, leisure, etc.” 

(Council of Europe, 2020. CEFR Companion Volume.) 

Specifically, for the reading skill the CEFR descriptors for B1 indicate that 

learners: 
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“Can read straightforward factual texts on subjects related to his/her field and 

interests with a satisfactory level of comprehension.” (Council of Europe, 2020; CEFR 

Descriptors Database.) 

“Can understand short texts on subjects that are familiar or of current interest, in 

which people give their points of view or express feelings.” (Council of Europe, 2020; 

CEFR Descriptors Database.) 

The website referenced in this proposal holds significance due to its inclusion of 

Afro-Ecuadorian narratives originating from the Chota Valley, which will resonate with 

students. These stories are presented in accessible English, and their engagement will 

facilitate the enhancement of students' abilities in identifying main ideas, interpreting 

meaning, and comprehending factual accounts, all crucial competencies for B1 level 

reading proficiency. 

 

 

 

Link of the website: 

 

 

https://view.genially.com/690307666cafc8da03c2ec0d/guide-sounds-of-the- 

chota-valley 

https://view.genially.com/690307666cafc8da03c2ec0d/guide-sounds-of-the-chota-valley
https://view.genially.com/690307666cafc8da03c2ec0d/guide-sounds-of-the-chota-valley
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Chapter V: Conclusions and Recommendations 

 

 

Conclusions 

 

 

• Teaching methods that consider culture offer a strong way to create good 

learning activities. Studies show that when teaching materials relate to 

students' cultures and local knowledge, students participate more, understand 

better, and are more eager to learn. So, including stories from Afro- 

Ecuadorians in the Chota Valley fits with worldwide ideas for education that 

includes everyone and supports their culture. 

 

 

• The research steps helped us find clear trends in how students read and how 

that relates to cultural topics. Using both qualitative and quantitative methods 

made sure the results were trustworthy and clearly showed that students didn't 

have much access to materials that were culturally meaningful to them. The 

outcomes from this process show that the study's plan and goals matched up 

well. 

 

 

• Reading English as a foreign language is a vital skill for improving 

communication and thinking abilities. However, this study reveals that 

students often find reading comprehension difficult because they have a small 

vocabulary, are not familiar with the context, and don't see many real-life 

texts. When reading materials are linked to what students know culturally, 

their understanding and interest grow, proving how important it is to teach 

reading in EFL classes by connecting it to their world. 

 

 

• This approach teaching method designed to improve English reading 

comprehension successfully combines cultural information with language 

goals, creating an interesting learning space that helps with building 

vocabulary, understanding texts, and thinking deeply by using stories that are 

well-known and real. 
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Recommendations 

 

 

• It is recommended that educators and curriculum developers persist in 

integrating culturally responsive principles into English instruction, thereby 

ensuring that educational resources consistently mirror the cultural 

backgrounds of students. Professional development initiatives should also be 

established to enhance instructors' capacity to incorporate local narratives and 

cultural content into their pedagogical methods, particularly within the domain 

of English. 

 

 

• Future lesson planning should regularly determine what students enjoy 

reading, their preferred learning styles, and their cultural backgrounds. By 

staying informed about student needs, educators can select or develop reading 

materials that motivate them and address particular comprehension issues 

identified through assessments. 

 

 

• Teachers should use this teaching proposal based on traditional Afro- 

Ecuadorian stories into the English lessons. Besides of using these cultural 

narratives they must monitor student progress through evaluations, and adjust 

the resources according to results they get from those tests. Through this 

method, it could foster reading practices in the whole school and arise the 

curiosity of the students about their origins. 

 

 

• As a recommendation, it is proposed to implement the aforementioned 

instructional model as an integral component of the English teaching process, 

with the objective of improving students' reading comprehension and 

linguistic proficiency. 
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Annexe 2: Request to the principal for permission to apply the research instrument 
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Annexe 3: Consent letter Rector 
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Annexe 4: Rector’s interview 
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Annexe 5: Consent letter Coordinator 
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Annex 6: Coordinator’s interview 
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Annexe 7: Consent letter teacher 
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Annexe 8: Student’s questionnaire 
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Annexe 9: Student’s questionnaire 
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Annexe 10: Student’s questionnaire 
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Annex 11. Proposal Socialization Certificate 
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Annex 12. Evidence of Proposal Socialization 
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