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RESUMEN   

 

La enseñanza del inglés como lengua extranjera siempre ha enfrentado el reto de 

desarrollar la comprensión auditiva, considerada una de las habilidades más complejas en 

el proceso de enseñanza-aprendizaje. En este contexto, los podcasts educativos surgen 

como alternativas innovadoras que pueden enriquecer las prácticas pedagógicas, motivar 

a los estudiantes, potenciar sus habilidades y acercarlos a una experiencia más auténtica 

con el idioma. Esta investigación tuvo como objetivo determinar la efectividad de los 

podcasts educativos como herramienta tecnológica para mejorar las habilidades de 

comprensión auditiva en estudiantes de sexto grado de la Unidad Educativa Pimampiro. 

La investigación empleó un enfoque de métodos mixtos y un diseño descriptivo, que 

resultó óptimo para un análisis detallado del uso del podcast como herramienta 

pedagógica. La muestra estuvo compuesta por estudiantes de sexto grado. Se utilizaron 

entrevistas y encuestas como instrumentos de recolección de datos, produciendo datos 

tanto cuantitativos como cualitativos que guiaron la investigación. Los resultados 

demostraron la aceptación de los podcasts como herramienta educativa por parte de los 

beneficiarios directos e indirectos, quienes mostraron una preferencia por esta 

metodología sobre los métodos tradicionales. Se concluye que los podcasts educativos 

constituyen una herramienta eficaz para mejorar el desarrollo de la comprensión auditiva, 

consolidándose como una alternativa metodológica innovadora para la enseñanza del 

inglés como lengua extranjera. 

 

Palabras clave: Escucha, podcast educativo, comprensión auditiva, herramienta 

tecnológica, guía didáctica. 
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ABSTRACT  

 

Teaching English as a foreign language has always faced the challenge of 

developing listening comprehension, considered one of the most complex skills in the 

teaching-learning process. In this context, educational podcasts emerge as innovative 

alternatives that can enrich pedagogical practices, motivate students, enhance their skills, 

and bring them closer to a more authentic experience with the language. This research 

aimed to determine the effectiveness of educational podcasts as a technological tool for 

improving listening comprehension skills in sixth-grade students at the Pimampiro 

Educational Unit. The research employed a mixed-methods approach and a descriptive 

design, which proved optimal for a detailed analysis of podcast use as a pedagogical tool. 

The sample consisted of sixth-grade students. Interviews and surveys were used as data 

collection instruments, yielding both quantitative and qualitative data that guided the 

research. The results demonstrated the acceptance of podcasts as an educational tool by 

both direct and indirect beneficiaries, who showed a preference for this methodology over 

traditional methods. It is concluded that educational podcasts constitute an effective tool 

to improve the development of listening comprehension, consolidating themselves as an 

innovative methodological alternative for teaching English as a foreign language. 

 

Keywords: Listening, educational podcast, listening comprehension, 

technological tool, didactic guide. 
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INTRODUCTION 

English is considered a universal language, as it is the most widely spoken 

language globally. Mastering, it implies the achievement of countless opportunities, in 

addition to facilitating communication throughout the world. In the educational context 

and within the language teaching and learning process, the correct development of the 

four language skills is essential to achieve effective communicative competence. Sadiku 

(2015) state that “These skills should be addressed in a way that helps students meet the 

standards you set for them and develop their communicative competence gradually” (p. 

29). 

From this perspective, listening comprehension plays a very important role, as it 

allows students to understand any type of oral production. However, developing this skill 

can be a challenge, especially when teaching methods do not provide effectiveness, and 

to this is added the low exposure to the language, which negatively contributes to the 

achievement of good results. According to Walker (2014), Listening is often a challenge 

for foreign/second language learners. Unlike other language skills, listening requires 

immediate understanding and processing. 

Faced with this problem, podcasts have appeared as an innovative and easily 

accessible tool to improve the teaching of the English language. These resources offer 

students the possibility of listening to conversations, interviews, and speeches in real 

situations, which contributes to improving their listening comprehension skills through 

constant practice. Furthermore, podcasts allow for fairly accessible immersion, as 

students can listen to them at any time, which is crucial since learners can adapt them to 

their own learning pace. The accessibility of podcasts makes them an attractive 

educational tool for the population targeted in this important era (Abdulrahman et al., 

2018). 

 

Research Context 

 

Today, mastery of English is necessary to progress in many areas, including work, 

education, and even personal life. However, many students still have great difficulties 

with listening comprehension. This research is motivated by the need to generate 

innovative and accessible strategies to improve listening comprehension. Podcasts, as an 

educational tool, offer real listening experiences that can improve students' listening 

skills. Thanks to their wide and varied content, podcasts present a great opportunity to 

improve students' listening skills. This research seeks to demonstrate the effectiveness of 

podcasts in improving listening comprehension and their usefulness in complementing 

language teaching. 
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Research Problem 

English has undergone many changes over the years. However, the reality of 

English in Latin America is truly worrying. The English Proficiency Index (EPI) shows 

that most countries in the Latin American region maintain a mostly low level of English 

proficiency. According to Cochrane (2022), some of the Latin American countries with 

the lowest rates of English proficiency are Colombia, Venezuela, Ecuador and Mexico. 

Therefore, it is speculated that the low level of English at the continental level is due to a 

series of factors that directly affect the language acquisition process. Factors such as 

inequality in access to educational resources between rural and urban areas, traditional 

methodologies focused on grammar rather than communication skills, and limited 

exposure to the language. These factors influenced the teaching-learning process, making 

it insignificant and of no relevance in the search to raise the level of the English language. 

Regarding to Ecuador, it occupies one of the lowest positions of English level 

according to the English proficiency ranking. This global ranking supports the country's 

low level of English by showing the unfavorable position it occupies. According to this 

ranking, the country is ranked 82nd, which reflects significant challenges within the 

country’s educational system. Ormaza et al. (2022) state that “In Ecuador, the educational 

system has undergone transformations in recent years from three areas of action: the 

educational model, economic factors, and educational infrastructure” (p. 231). However, 

despite these transformations, the country's English proficiency remains low, suggesting 

that these changes have not been sufficient to improve language learning outcomes. 

Teaching English presents a number of challenges, and even more so when it 

comes to developing the four skills. It is well known that listening is one of the most 

important skills and, at the same time, one of the most difficult to develop; many of the 

problems noted in students are related to this skill. The main problem is that students' 

listening skills are not adequately developed, which limits their ability to understand; 

without proper comprehension, it is difficult for students to communicate, since it is one 

of the most important keys to being able to understand conversations, speeches, and any 

type of oral production. 

In the province of Imbabura, some problems have been evidenced among students 

who are learning English as a second language. Many of them have difficulties in the 

correct development of listening skills, which affects their auditory comprehension. It is 

believed that one of the causes that contributes to these problems is that English teachers 

at the national level do not use strategies that strengthen communicative competence in 

their students. It is considered that most of the teachers continue to use obsolescence 

methodologies. According to Lozano Corrales et al. (2018), Teachers face significant 

challenges in assessing their students' competencies, which may reflect a lack of effective 

teaching strategies. 
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In the city of Pimampiro, the problem is even more evident in the framework of 

public education, where educational institutions face great challenges referring to the 

teaching and usage of the English language. Such is the case with Pimampiro High 

School, since their students show shortcomings with listening skills and thus have 

difficulty with auditory comprehension. Especially those students who are in the sixth 

grade or are between 10 and 11 years old, it is becoming a challenge as they have 

problems with the correct development of the English listening skill, difficulties that are 

commonly observed in the class environment, where students show their shortcomings 

when carrying out activities. 

 

To guide this research, the following questions have been raised with the purpose 

of analyzing the relevance of using educational podcasts as a pedagogical tool in 

improving academic performance in learning a new language. 

 

➢ How does educational podcasts contribute to improving listening skills in 

6th graders at Pimampiro High School? 

 

➢ Can educational podcasts be productive in the classroom in order to 

develop listening skills? 

 

Justification 

 

The research proposes implementing innovative strategies such as podcasts to 

transform traditional methodologies that have proven inefficient in developing listening 

skills in English language learning. Currently, many pedagogical practices prioritize 

grammar mastery over language comprehension and production skills, limiting students' 

ability to apply the language in real contexts. Podcasts allow the teaching to be redirected 

towards more meaningful learning, focused on developing listening to comprehension 

and promoting more dynamic, interactive teaching aligned with the current needs of 

students. 

Global technological advances in recent years have opened up new opportunities 

for teaching and learning. In this context, podcasts stand out as pedagogical tools that 

offer varied and adaptable content, making them a key resource for promoting 

independent learning. Their implementation as a methodological strategy allows 

prioritizing communication and understanding, essential aspects for the development of 

linguistics skills. In addition, the use of podcasts in the classroom responds to the 

demands of an evolving educational system, which seeks to integrate technology into 

teaching to make it more accessible, personalized, and effective. 
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Learning has been evolving and has allowed the development of autonomous 

skills by students thanks to the Internet and its many technological tools. Therefore, the 

pedagogical importance of podcasts is increasingly relevant among students seeking to 

improve their listening comprehension in the English language. Cifuentes Franco et al. 

(2023) state that “Emerging technologies such as podcasts allow us to reimagine the 

learning domain and leverage them in ways that make implementing this tool easier for 

the instructor and more beneficial for the student” (p. 8). Experts define them as a very 

convenient learning path, which allows users to acquire knowledge whenever and 

wherever they want, and even while doing other activities. 

The ability to understand and communicate in English has a significant social 

impact, as it allows students to interact with people from different cultures, broaden their 

horizons, and develop collaborative skills in multicultural environments. In a globalized 

society where English is the universal language, the use of educational podcasts 

transcends the academic sphere, fostering practical learning and confidence in using the 

language in real-life contexts. Furthermore, this methodology not only benefits current 

students but also lays the foundation for a replicable model at a national level, which can 

impact other institutions, teachers, and students, promoting the teaching of English as a 

key tool for success in an interconnected world. 

This work would benefit the high school, making 6th-grade students perform 

better in learning the English language, emphasizing comprehension skills. One of the 

great benefits of podcasts as technological tools is the extensive content that they offer. 

Considering that they can adapt the content according to the needs of the students, they 

seem to be an ideal tool to achieve developing competencies in the students. From this 

way, it can be achieved that the teaching-learning process could be more significant and 

thus help to improve their skills.  

By including podcasts in the educational process, sixth grade students can 

experience a more active and relevant learning experience. This method not only assists 

students in improving their overall understanding and competencies in English, but also 

provides the teacher with a revolutionary resource to enrich conventional teaching 

methods. As a direct beneficiary, the teacher can use this tool to create more engaging 

lessons, support different learning methods, and effectively monitor the progress of their 

students. Ultimately, this strategy supports both the students and the teacher, fostering a 

collaborative and enriching teaching-learning environment that enhances educational 

outcomes for sixth-grade learners. 

Listening comprehension is one of the linguistic skills of any language, which 

refers to the interpretation of oral production. The didactic use of podcasts can enrich the 

learning experience and enhance the student's attention since podcasts are an excellent 

tool for learning new languages. UDIMA (2025) state that “Podcasts are a versatile tool 

that can enhance the learning experience in education. Educators and students can 
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leverage this technology to access educational resources, foster creativity, develop skills, 

and promote effective communication” (p. 1) 

 

Instead, the indirect beneficiaries of this initiative encompass all educational 

institutions at national level, along with their teachers and students who are involved in 

the English language teaching and learning process. By implementing an effective model 

that incorporates the use of technological resources such as podcasts, a replicable model 

is created that can be followed by other educational institutions. This not only helps to 

enhance students’ language skills in various areas but also provides teachers with an 

innovative and effective tactic to improve their teaching methods, fostering a more active 

and relevant education at a national level. 

 

Objectives   

General Objective 

➢ To determine educational podcasts as a tool to improve listening skills in 

English language teaching in sixth graders at Pimampiro High School. 

Specific Objectives 

➢ Select an appropriate methodology to evaluate the influence of educational 

podcasts on the development of listening skills. 

 

➢ Analyze the results obtained from the implementation of educational 

podcasts to determine their effectiveness in improving listening 

comprehension in English. 

 

➢ Design an educational podcast-based didactic guide as a teaching strategy 

to facilitate the development of listening skills in  sixth graders students.  
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1 CHAPTER I: THEORETICAL FRAMEWORK 

 

1.1 Learning Theories. 

Learning theories are fundamental in the context of education, as they provide an 

approach to understanding how human beings acquire knowledge. These theories allow 

the development of effective teaching strategies, which are adapted to the needs of 

students and to the current state of education. However, in this research, a detailed 

analysis of two theories that are closely related to the proposed topic was carried out, 

providing theoretical support that favors a detailed understanding of the object of study. 

1.1.1 Constructivism. 

Constructivism is a learning theory that posits that individuals construct new 

knowledge based on their prior experiences and understanding. As stated by Olusegun 

(n.d.) describes constructivism as an approach to teaching and learning founded on the 

idea that knowledge is actively built through "mental construction." In other words, 

students integrate new information with what they already know, shaping their 

understanding in the process. Furthermore, constructivism fosters the development of 

lifelong learning skills by encouraging students to cultivate metacognitive strategies, 

enabling them to monitor and regulate their own learning progress effectively. 

1.1.2 Connectivism 

Today, digital technology brings people together and creates new learning 

opportunities. Connectivism is a learning theory that emphasizes the role of technology 

and social connections in the learning process. According to it, knowledge is distributed 

through an information network and can be stored in various digital formats. 

Connectivism is an ingenious learning theory that proposes that in order to learn 

effectively, students must embrace the integration of thoughts, theories, and information 

experienced when using today's technology (Ayala, 2024). 

1.2 Methods and approaches in English language teaching 

Teaching methods have been evolving for centuries in search of more effective 

approaches to enhance the teaching-learning process. Initially, methods such as the 

Grammar-Translation Method and the Direct Method played a central role in education. 

However, new methods emerged, offering diverse teaching alternatives. Methods such as 

Total Physical Response, the Silent Way, and Suggestopedia were introduced, challenging 

the dominance of traditional approaches. More recently, by the end of the 20th century, 

the communicative approach gained prominence with methods such as task-based 

teaching and cooperative learning. Today, Neurolinguistic Programming and technology-

enhanced teaching are offering innovative alternatives that align with the current 

educational reality. 
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1.2.1 Approaches 

An approach is a theory that directs the execution of a process, specifically the 

teaching process. In this regard, an approach defines the strategies and methodologies 

used to promote student learning. Its purpose is to support teaching practice with 

theoretical bases that allow for improved teaching. Through the different approaches, the 

aim is to optimize the teaching-learning process and thus adapt it to the educational needs 

of students.  Hoque (2016) states  an approach is a way of looking at teaching and 

learning. Underlying any language teaching approach is a theoretical view of what 

language is, and of how it can be learnt. An approach gives rise to methods, the way of 

teaching something, which use classroom activities or techniques to help learners learn.  

 

1.2.2 Methods 

A method is a collection of steps taken to accomplish a particular goal. It 

determines how knowledge is arranged, communicated, and developed in the classroom. 

Its use is founded on didactic and pedagogical ideas that aim to maximize knowledge 

retention and comprehension. It is feasible to modify instructions to meet the various 

needs of pupils using a variety of techniques. Richards & Rodgers (1986) state that 

“Method is an overall plan for the orderly presentation of language material, no part of 

which contradicts, and all of which is based upon, the selected approach” (p. 2).  

 

1.2.3 Current methods to teach English as a foreign language 

In the current teaching of English as a foreign language, a variety of methods are 

employed to facilitate the learning of this new language. From methods such as 

Communicative Language Teaching (CLT), Task-Based Learning (TBL), and Total 

Physical Response (TPR), which prioritize communication and interaction, to those that 

leverage technology and the use of digital tools such as Technology Integration (TI), each 

methodology seeks to respond to the challenge of equipping students with the language 

skills necessary to function in real-life contexts. 

 

1.3 Electronic learning (e-learning) 

A teaching and learning method that uses digital technologies to facilitate access 

to educational content and thus offer a fully technological learning experience based on 

virtual platforms. E-learning focuses on the use of interactive tools such as podcasts, 

forums, speeches, interviews, videos, and online assessments that allow students to learn 

autonomously or with the guidance of an instructor. E-learning is a type of teaching that 

focuses on the possibility of seamless distance education, as it prioritizes fully online 

education instead of traditional face-to-face teaching. 
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E-learning refers to the use of new Internet technologies to improve the quality of 

learning, facilitating access to different resources to increase knowledge and practice in 

the teaching-learning process:  

It is a teaching-learning modality that consists of the design, 

implementation, and evaluation of a course or training plan developed through 

computer networks and can be defined as an education or training offered to 

individuals who are geographically dispersed or separated or who interact at 

different times from the teacher using computer and telecommunications 

resources. (Moreira & Segura, 2016, p. 2) 

 

1.4 Blended learning (b-learning) 

B-learning, or blended learning, is an educational model that combines both 

online and in-person learning. This educational model seeks to leverage the best of both 

modalities to enhance teaching, adapting it to today's technological advances. This model 

combines the flexibility of digital learning with the direct interaction offered by in-person 

education.  

It is a flexible model that allows it to be adapted according to the needs of 

the students and the content to be taught. Along with the traditional model, it is 

capable of integrating educational innovation with advances in ICT. (Juca et al., 

2020, p. 216) 

 

B-learning allows for personalized learning, allowing students to tailor their time 

to their needs, whether they find a particular topic more difficult to understand or want to 

delve deeper into the topic covered in class. As a blended model, the virtual component 

also plays an important role, as students can access various digital tools and clarify their 

doubts immediately, whether through emails, forums, ICT communication tools, etc. 

 

1.5 Mobile learning (m-learning) 

M-learning is a learning model that leverages mobile devices to facilitate 

continuous access to educational content. Technological advances and the development 

of wireless data networks have allowed these devices to connect to the internet, enabling 

access to educational materials anytime, anywhere, without the need to be physically 

present in a classroom.  

M-learning provides the potential to provide the right information to the 

right people at any time and any place using portable learning devices. Thus, m-
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learning can be summarized in a single statement: "deliverance of education or 

any learning via any portable devices." (Behera, 2013, p. 25) 

 

Through multimedia materials such as videos, audios, quizzes, and e-books, m-

learning offers more interactive and effective learning. It also encourages collaboration 

among peers and allows for faster feedback. Thanks to this model's ability to adapt to 

different learning styles, m-learning improves educational practices and reinforces 

teaching, providing a more dynamic and enriching environment. 

 

1.6 Techniques 

Techniques are the steps, means, and methods used to conduct research. These are 

generally used to obtain or analyze data, whether qualitative or quantitative, as 

appropriate. Typically, a research technique is of the implemental type, as it is carried out 

in the classroom. The main techniques used in the search for information in this research 

focus on a mixed perspective, implementing both quantitative and qualitative approaches 

with the purpose of addressing an immediate objective.  

 

These techniques ensure objectivity, consistency, and reliability of the results, 

facilitating decision-making and advancing knowledge. Likewise, the techniques used to 

collect data can influence research validity. It is, therefore, critical that the data collection 

exercise should be a well-thought-out process, and its instruments should have both 

validity and reliability (Li et al., 2018). 

 

1.7 Podcasts 

A podcast is a digital audio program composed of a series of episodes in audio or 

video format, which can be downloaded or played online. It emerges as an evolution of 

digital radio and streaming audio, offering a flexible and accessible way to consume 

content. Awati (2024) defined it as “the preparation and distribution of digital audio files 

to the computers of subscribed users using Really Simple Syndication (RSS) feeds.” 

The term “podcast” originates from the blend of the words “iPod,” referring to the 

Apple player, and “broadcast,” meaning transmission. Thanks to its thematic diversity 

and ease of access, currently the podcast has established itself as a key tool in education, 

enabling learning in a dynamic and innovative way.  
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1.8 Types of podcasts  

Podcasts tend to stand out for providing a diversity of content, which is geared 

towards all audiences. From educational programs to personal stories or discussions on 

various topics, each type of podcast caters to a variety of interests and requirements. This 

study will examine podcast types and how they have changed how we learn, get 

information, and have fun. 

 

There are several types of podcasts like: 

 

1.8.1 Interview podcasts 

Interview podcasts typically have a central premise or theme that defines the scope 

and topic of the conversation and allows for in-depth exploration of topics through direct 

dialogue, generating rich and dynamic content for the audience. This type of podcast is 

the most popular and involves an interview with a host who speaks with one or more 

guests. According to Hewitt (2023), interview podcasts are about packing knowledge and 

insight into a relatively tight space, so make the voices as loud as they can go without 

causing distortion or making them sound over-processed. 

 

1.8.2 Conversational podcasts 

Conversational podcasts are a type of podcast in which two or more individuals 

engage in a fluid dialogue about a particular topic. This podcast format is closer to what 

you would expect from a radio show, as it features two or more hosts in addition to guests, 

who comment on recent events or engage in entertaining conversations. This type of 

podcast requires a high level of comfort and familiarity between the hosts. If the hosts 

don’t know each other well or don’t get along, the audience will be able to tell (Santo, 

2023). 

 

1.8.3 Educational podcasts 

Educational podcasts are an innovative teaching tool whose fundamental purpose 

is to enhance learning through the transmission of knowledge and the development of 

skills. These audio and video resources can address any specific topic over a series of 

episodes, allowing for progressive depth of content. Furthermore, their educational nature 

makes them an effective strategy for structured teaching focused on meaningful 

knowledge acquisition. It can defines educational podcasts as a “didactic medium that 

implies the existence of a sound file with educational content and that has been created 

from a didactic planning process” (Solano & Sanchez, 2010, p. 128) 



 

11 

 

 

1.8.4 News podcasts 

News podcasts are audio or video programs that present current information on 

events and topics of interest. These can be listened to online, downloaded, or subscribed 

to. It can be normally distributed through digital platforms and allow listeners to access 

information at any time. Also, that are generally designed to provide a general overview 

of global events.  

The daily news podcast is a type of regular frequency podcast created for 

multiplatform on-demand distribution by a prestigious news brand, whose 

purpose is to expose and explain daily news topics in a short format, between 3 

and 25 minutes. (Martínez-Costa Pérez & Lus Gárate, 2019, p. 320) 

 

1.8.5 Monologue podcasts 

Monologue podcasts, also known as solo podcasts, are characterized by a single 

host who leads each episode individually. These programs are generally led by experts in 

a specific field, allowing the audience to access specialized information. One of the main 

advantages of this format is its independence from third parties. However, despite its 

apparent simplicity, this type of podcast requires a high level of research to ensure quality 

content. Furthermore, although it can cover a wide variety of topics, it is essential that the 

host possess sufficient knowledge and experience to sustain multiple episodes in an 

engaging and rigorous manner (Santo, 2023). 

 

1.9 Benefits of podcasts 

Podcasts offer a flexible and accessible learning method, as they can be listened 

to anytime, anywhere. Their dynamic nature allows their audiences to improve both their 

listening and comprehension skills, especially when learning languages. More 

importantly, it can offer a wide variety of topics and styles to help people find content 

suited to their different interests and needs. Podcasts also promote independent learning 

and critical thinking, as they often encourage reflective reflection from different 

perspectives. Gray (2024) highlight “podcasting allows lecturers to easily broadcast 

engaging audio content, which students can listen to at any time and wherever they are.”  
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Table 1  

Direct benefits of podcasts 

Podcasts 

 

 

Benefits 

 

 

• Promote more diverse participation in the classroom 

• Reinforce the learning of other languages 

• Instant availability 

• Establish a bond between teachers and students 

• Stimulate critical thinking 

Source: (Garcia, 2019) 5 benefits of podcasts as an educational tool. Chart by 

Minda, 2025. 

 

1.10 Characteristics of podcasts 

 

Podcasts are digital audio programs composed of a series of episodes in audio and 

video format, which can be downloaded or played online anytime, anywhere, and have 

several key features that make them unique and effective as an educational tool as well 

as a very popular entertainment platform. These are characterized by transmitting 

knowledge and fostering learning in a specific audience. It focuses on facilitating 

comprehension and in-depth analysis of various topics, contributing to the cognitive 

development of the listeners. 

 

Table 2 

 Characteristics of podcasts 

Podcasts 

 

 

 

Characteristics 

• Audio or video format 

• Episodic structure 

• Accessibility 

• Dialogue mode 

• Diverse content 

• Audience interaction 

Source: (Salinas Islas, 2024) How to Make a Successful Podcast: Planning, 

Structure, and Monetization: Characteristics of a Podcast. Chart by Minda, 2025 
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1.11 English language in Ecuador 

 

Currently, English in the Ecuadorian region represents a great challenge within 

education; despite its great value in the academic field, it continues to cause difficulties 

for those who seek to learn it. All of these challenges are believed to be normally due to 

a series of factors that prevent the good development or acquisition of this language; 

factors such as the shortage of certified teachers, the lack of technological resources, and 

little exposure to the language are believed to be what hinder this learning. In addition, 

according to English Proficiency Index (2024) the level of English language proficiency 

in the country is very low compared to other nearby countries, which shows that the 

reality of English at the national level is not optimal for us. 

 

 

1.12 English Curriculum 

 

The English curriculum in Ecuador is designed to develop communicative 

competence in the language. Its successful implementation is based on the Common 

European Framework of Reference for Languages (CEFR), as its implementation seeks 

to ensure students acquire skills in listening comprehension, oral expression, written 

comprehension, and written production. To achieve this, the curriculum is based on both 

principles and objectives that seek educational excellence in English language teaching.  

Belonging, practical experience, consideration of learning styles, and the 

creation of a low-anxiety classroom environment are essential elements of the 

curriculum approach, with an emphasis on the practical application of English in 

real-life situations and adaptation to individual student needs. (Velásquez & 

Argudo, 2023, p. 3088) 

 

1.13 MCER – Listening  

The Common European Framework of Reference for Languages (CEFR) is a 

common basis for language teaching, learning, and assessment. It defines what students 

must learn to communicate effectively and establishes levels of language proficiency 

against which their progress can be measured. According to  Cambridge University 

(2025),It is used worldwide to define students' language skills on a scale of English levels, 

from A1, a basic level of English, to C2, for those with exceptional English proficiency. 

Listening comprehension is a process in which the student receives, and processes 

information presented by one or more speakers. This process encompasses diverse 

activities, such as listening to dialogues, news, lectures, presentations, speeches, and 
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podcasts. Depending on the purpose, the listener may focus on grasping the essence of 

the message, obtaining specific information, or understanding details. To assess this skill, 

according to the Common European Framework of Reference for Languages, there are 

illustrative scales that measure general listening comprehension. 

 

1.14 English Skills 

The teaching of English as a foreign language is based on the development of four 

language skills: reading, writing, speaking, and listening. These skills operate 

independently to provide students with the skills necessary to achieve functional 

proficiency in the language. Furthermore, their development is essential to ensuring 

effective communication and fostering confidence in linguistic interaction. In this 

context, these skills are categorized into two main groups: productive skills, which 

include speaking and writing, since they involve active language production; and 

receptive skills, consisting of reading and listening, which require the processing of 

incoming information. 

 

Table 3 

 Classification of Skills 

English Skills 

 

Productive Skills 

 

• Speaking 

• Writing  

 

Receptive Skills 

• Reading 

• Listening 

 

Source: Sreena & Ilankumaran (2018) Developing Productive Skills Through 

Receptive Skills – A Cognitive Approach. Chart by Minda, 2025 

 

1.15 Listening skills  

Listening, as one of the four macro skills of the English language, is fundamental 

to learning the language. It represents the ability to accurately receive and interpret 

messages in the communication process. Anderssen et al. (2019) mention that “listening 

and understanding is a complex cognitive process and is perceived as a difficult skill to 

learn and master” (p. 2). 

Listening is a difficult skill to learn; thus, it requires adequate care in 

teaching. It claim that is very important to the personal and academic life of a 
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student because it is not only core to the learning of the English language but also 

to other courses across the curriculum. (Onuoha & Agwuocha, 2024, p. 1) 

 

 

1.15.1 Listening Subskills 

 

Listening is an active and interactional process in which a listener receives speech 

sounds and tries to attach meaning to the spoken words. This normally is a process divided 

into subskills. Mastering these subskills represent a good development of listening skills. 

Since these elements of the listening process help students to enhance their abilities and 

become good listeners. There are various types of listening sub-skills to help listeners 

make sense of the listening text. (Solak & Erdem, 2016) 

 

Table 4 

 Listening Subskills 

Subskills Purpose 

Listening for-gist • Get a general idea 

Listening for Specific information • Get a specific piece of information 

Listening in detail • Listening to every detail, and 

trying to understand as much as 

possible 

Listening to infer • Understand how listeners feel 

Listening to questions and responding • Listening to answer questions 

Listening to descriptions • Get specific description 

Source: Solak & Erdem (2016) Teaching Language Skills for Prospective 

English Teachers: Teaching Listening Skills. Chart by Minda, 2025 

 

1.16 Listening comprehension 

 

Listening is one of the four core language skills and plays a vital role in everyday 

life and education. Mastering this skill requires excellent listening comprehension, as it 

refers to the cognitive process of interpreting and constructing meaning from an auditory 

text, which is crucial for achieving effective communication. It is typically associated 

with the ability to identify phonetic information, recognize words in speech signals, and 

understand the semantic and syntactic language. According to Zhang & Shen (2023) 

listening comprehension is a dynamic, complex cognitive process in which a variety of 
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knowledge and capacities, both linguistic and non-linguistic, are required of listeners in 

order to interpret and construct the meaning of aural text. 

 

1.17 Stages in teaching listening 

 

For decades, maintaining effective communication between human beings has 

been linked to the ability to listen, as it is essential for an excellent understanding between 

peers. The pursuit of successful listening practice involves three important stages for its 

satisfactory development. Pre-listening, while-listening, and post-listening: each of these 

stages provides the foundation for a good understanding of listening skills, as they 

facilitate the acquisition of listening skills and promote more effective learning. “Pre-

listening, while-listening, and post-listening are three common categories for listening 

activities. Students can use these activities to help them enhance their listening skills” 

(Movva et al., 2022, p. 1501). 

 

Table 5 

 Listening Stages  

Stages Function 

Pre-Listening Activate previous knowledge  

While-Listening Relate activities to the listening process 

Post-Listening Give feedback  

Source: Movva et al. (2022)The Effect of Pre, While, and Post Listening 

Activities on Developing EFL Students’ Listening Skills. Chart by Minda, 2025 

 

1.18 Process of listening 

Listening is a complex process that involves interpreting, evaluating, and 

responding to a previously understood message. This process involves a series of phases 

that are essential for effective listening skills. This process consists of five stages: 

receiving, understanding, evaluating, remembering, and responding, each playing a 

crucial role in the receptive and communicative intent. Tyagi (2013) highlights “it as the 

psychological process of receiving, attending to, constructing meaning from, and 

responding to spoken and nonverbal messages” (p. 1). 
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Table 6 

 Process of Listening  

Process of listening 

 

 

Stages 

Receiving 

Understanding 

Remembering 

Evaluating 

Responding 

Source: Tyagi (2013) An Important Skill and Its Various Aspects. Chart by 

Minda, 2025 

 

1.18.1 Receiving 

It entails closely recognizing and interpreting the sounds that we perceive to be 

words. Until we put sounds into perspective, they have no significance. As a result, 

listening is an active activity that interprets both spoken and nonverbal messages. 

It is referred to as the response caused by sound waves stimulating the 

sensory receptors of the ear; it is a physical response; hearing is the perception of 

sound waves; you must hear to listen, but you need not listen to hear (perception 

necessary for listening depends on attention). (Tyagi, 2013, p. 2)   

 

1.18.2 Understanding 

It refers to the ability to correctly identify and interpret sounds we perceive as 

meaningful words. Sounds have no value in and of themselves; their meaning is only 

established when given context. For interpersonal communication to be successful, the 

listener must understand the intended meaning and context assumed by the speaker 

(Tyagi, 2013) 

 

1.18.3 Remembering 

In the listening process, the remembering stage occurs when the listener 

categorizes and retains the information they have learned from the speaker. Remembering 

starts when you listen; if you don’t remember something someone said, you may not have 

listened effectively. When listening, our attention is selective, as is our memory: what is 

remembered may be very different from what was originally seen or heard (Tyagi, 2013) 
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1.18.4 Evaluating 

The evaluation phase in the listening process is key because it allows the listener 

to critically analyze the information received and determine its usefulness. In this way, 

it allows the listener to form an opinion of what they heard and, if necessary, begin 

developing a response. “Only active listeners participate at this stage in listening. At this 

point the active listener weighs evidence, sorts of fact from opinion, and determines the 

presence or absence of bias or prejudice in a message” (Tyagi, 2013, p. 2) 

 

1.18.5 Responding 

The responding stage is the stage of the listening process in which the listener 

provides verbal and nonverbal reactions based on short- or long-term memory.  

This stage requires that the receiver complete the process through 

feedback; because the speaker has no other way to determine if a message has 

been received, this stage becomes the only overt means by which the sender may 

determine the degree of success in transmitting the message. (Tyagi, 2013, p. 2) 
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2 CHAPTER II: METHODOLOGY 

 

2.1 Type of research 

This research work was based on a mixed research, which involved qualitative 

and quantitative methods in order to analyze all data that the research gathered such as 

the perceptions and experiences of all participants besides their results. Oranga et al. 

(2025) mentioned in their work that, “Mixed  methods  research  involves using  both  

quantitative  and  qualitative  methodologies  in  a single  study  or  inquiry  to gain  a  

more  comprehensive  understanding  of  the  issue  under investigation” (p. 85). 

According to the type of methodology indicated above, a qualitative method, as 

an interview was conducted with the English teachers. Therefore, the data obtained 

through this research tool allowed the researcher to understand the perspectives of 

teachers.  Alam & Asmawi (2024) state that “Qualitative research emphasizes the 

collection of  non-numerical  (descriptive)  data,  such  as  words,  images,  and  

observations,  to acquire insights into the complexity of the issue under examination” (p. 

3). Likewise, due to the design and application of a quantitative method, a survey aimed 

at the sixth graders to analyze their preferences regarding the use of podcasts as an 

educational tool to improve their listening skills. Hence, in other words quantitative 

approaches refer to “the process of collecting and analyzing numerical data. It can be used 

to find patterns and averages, make predictions, test causal relationships, and 

generalize results to wider populations” (Bhandari, 2020). 

 

2.2 Research approach 

 

2.2.1 Descriptive 

The following research adopts a descriptive approach, which is optimal because 

it allows for a detailed analysis of the use of educational podcasts as a tool for improving 

listening skills in sixth-grade students. This approach facilitates the collection and 

organization of information, using various data collection techniques that allow for the 

description of perceptions, experiences, and opinions associated with the use of podcasts 

as an educational tool. “The primary goal of descriptive research is to provide a detailed 

and accurate description of a subject, usually through the use of various data collection 

techniques such as surveys, interviews, and observations” (Sreekumar, 2025). 

 

2.3 Research techniques and instruments 

The following instruments were used to support the research about the use of 

podcasts as educational tools, the same as they served to gather information from both 
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students and teachers about their knowledge, experiences, and perceptions. Besides it was 

implemented in a better way in order to obtain the best results in improving listening skills 

in English as a second language. Those instruments will be detailed below in order to 

offer a better understanding of the use and application of them. 

 

2.3.1 Interview 

The following qualitative data collection instrument was chosen to conduct the 

research, as it is considered important for collecting non-numerical data. In this case, the 

interviews were directed, in a type of face to face interview where the interviewer catch 

the real reaction and opinion of the interviewees, and note the real interest of teacher 

regarding to the use of podcast as an educational tool. Its implementation allowed for a 

better understanding and explanation of the problem. It also allowed the researcher to 

explore the opinions, experiences, and behaviors of the survey group. The interview was 

structured and consisted of seven questions. 

 

2.3.2 Survey 

This technique served to gather numerical, or quantitative, data. To carry out the 

following work, it was essential to use a primordial instrument of collecting data, a 

questionnaire, which was used to collect data from respondents, which was applied by 

paper. It employed important questions that helped the researcher obtain important 

information. In order to obtain the best results, the survey was guided by the researcher. 

This research had a structured construction, which means that it consisted of 8 closed 

questions, the same allowed to determine the status of the students according to their 

experience in class. 

2.4 Research Questions 

➢ How does educational podcasts contribute to improving listening skills in 

6th graders at Pimampiro High School? 

 

➢ Can educational podcasts be productive in the classroom in order to 

develop listening skills? 

 

2.5 Population and sampling 

 

2.5.1 Population 

This study was developed at Pimampiro High School located in Pimampiro, 

especially at Paquisha and Juan Montalvo street. This educational institution has a student 
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population of 2,144, the same that is divided into two schedules one in the morning and 

one at night. This is an institution that offers all general educational levels from 

elementary school, middle school and baccalaureate. Nevertheless, the study group 

selected for this research were students in sixth grade, which are divided into four 

parallels A, B, C and D.   

 

2.5.2 Sample 

In this investigation a large sample was employed since the focus group is made 

up of the sixth grade students, which has a total of 142 students which exceeds 100. 

Consequently, it was necessary to apply the sample size formula for finite population to 

reduce the possibility of sampling error and obtain an accurate sample for the study in 

order to obtain the sample for the research, the same that was composed of four different 

classes: A, B, C, and D, all those who will be surveyed to carry out the data collection for 

this investigation. 

 

Table 7 

 Sixth grade students of Pimampiro High School 

Parallels Students 

A 36 

B 35 

C 35 

D 36 

Total (N) 142 

Source: Pimampiro High School information. Chart by Minda, 2025 

 

 

 

The sample size formula used to determine the number of students who will be 

inducted into a survey needed for this research to obtain the desired results, is presented 

below.  
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Formula for finite population: 

 

𝒏 =  
𝑵 ∗ 𝒛𝟐 + 𝒑𝟐

(𝑵 − 𝟏) ∗ 𝒆𝟐 + 𝒛𝟐 ∗ 𝒑𝟐
 

 

• N = 142 (population size) 

• Z = 1.96 (confidence level) 

• p = 0.5 

• q = 1- p = 0.5 

• e = 0.05 (margin of error) 

 

Substituting values: 

 

 

𝒏 =
(𝟏𝟗𝟔)𝟐 ∗ (𝟎. 𝟓) ∗ (𝟎. 𝟓) ∗ (𝟏𝟒𝟐)

(𝟏𝟒𝟐 − 𝟏) ∗ (𝟎. 𝟎𝟓)𝟐 + (𝟏𝟗𝟔)𝟐 ∗ (𝟎. 𝟓) ∗ (𝟎. 𝟓)
 

 

𝒏 = 𝟏𝟎𝟔. 𝟒𝟐 ≅ 𝟏𝟎𝟕  

 

Rounding up to ensure representative: 

 

𝒏 = 𝟏𝟎𝟕 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 

 

 

As a result of applied the sample size formula, 107 students out of total of 142 

would be selected for data collection in this research. Hence 107 were the 

population that was used to gather relevant information that helped this study to 

reach the objective. 
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2.6 Procedure 

The procedure was conducted by an exhaustive research about podcasts and their 

effectiveness, then it was necessary to make a primary selection of the type of podcast 

more optimal to be used in the following research, and thus a primordial recollection of 

data which was not easy because to do that it was necessary to achieve a series of enabling 

documents in order to save the integrity of population selected for the investigation, after 

that it was essential the socialization of the procedure with the principal of the 

establishment and the teachers who work with this level of students, then after all that 

steps it was possible to continue with the development of instruments of this investigation, 

this research instruments, including an interview and a survey, were designed and 

developed to gather both qualitative and quantitative information. Afterward the 

instruments were administered at Pimampiro High School, where the teachers conducted 

an oral interview and students completed the survey in a traditional way, by paper and 

pens. After gathering data, the application of Microsoft forms was used to analyze the 

results, enabling the creation of pie charts for more effective interpretation of the 

quantitative findings and in the case of qualitative responses the different responses were 

interpreted and analyzed, and a partial conclusion was reached in an assessment that 

highlighted the agreements between responses, bringing to light the stance towards this 

new educational strategy. 
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3 CHAPTER III: ANALYSIS AND DISCUSSION 

The following chapter presents a detailed analysis of the results obtained after the 

survey application and interviews. These tools served as research instruments to collect 

data on the strategies employed by English teachers and students' perceptions of using 

podcasts as an educational tool to improve listening comprehension. The results are 

presented using pie charts to facilitate a more effective analysis of the data. A discussion 

of the results follows, offering an interpretation of the findings to help determine the 

effectiveness of using podcasts in improving listening comprehension.  

 

3.1 Quantitative interpretation 

3.1.1 Student survey analysis 

 

Question 1: How difficult is English for you? 

Figure 1 

English class difficulty 

Source: Students’ survey. Chart by Minda, 2025 

 

The pie chart 1, which asks about the difficulty of English according to students' 

opinions, shows that the majority of students (62%) perceive English as moderate. This 

suggests that the level of difficulty for this group of students is manageable. However, the 

pie chart also shows that (11%) find it somewhat difficult or very difficult, which could 

indicate a need to strengthen support strategies that promote learning and thus reduce this 

percentage in the future. 
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Question 2:  How much do you understand when your teacher speaks in English? 

Figure 2 

Difficulty understanding spoken English 

Source: Students’ survey. Chart by Minda, 2025 

 

After analyzing pie chart 2, it was found that (56%) of students do not fully 

understand spoken English, suggesting that approximately 6 out of 10 students only 

understand a small portion when the teacher speaks in English, even though (15%) of 

students understand most of the English phrases they hear. This may reflect that the 

strategies used in class are not always effective for most students. Therefore, it is 

recommended to adopt innovative strategies that leverage technology to improve 

students' skills. 
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Question: How often does the teacher do listening activities in class? 

 

Figure 3 

Frequency of listening activities 

Source: Students’ survey. Chart by Minda, 2025 

 

 

According to the pie chart, teachers do not regularly conduct listening activities, 

as evidenced by the low percentage of listening activities proposed by (44%) of teachers. 

However, (26%) and (24%), respectively, show an intention among teachers to 

significantly enhance this skill. The reality is that most teachers only conduct listening 

activities "sometimes," which may not be enough to develop this skill consistently. Given 

that this is the most difficult skill to develop, implementing activities designed to promote 

it would be crucial, adhering to innovative educational strategies that foster its 

development. 
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Question: How long do listening activities last in your English class? 

 

Figure 4 

Duration of listening activities 

Source: Students’ survey. Chart by Minda, 2025 

 

 

The pie chart shows the estimated duration of listening activities in class. A 

significant (59%) of students indicated that the time dedicated to activities that improve 

listening comprehension should be 5 minutes or more, which is positive for developing 

and enhancing this skill. Additionally, a smaller (17%) indicated that these activities 

lasted around 3 or 4 minutes, which is still considered good since longer periods of 

listening activities can generally become tedious. Therefore, it is recommended to 

continue using activities for this duration to avoid overwhelming students and, above all, 

to improve their listening skills. 
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Question 5: Do you think the activities your teacher does help you improve your listening 

skills? 

 

Figure 5 

Students' perceptions of teacher’s activities 

Source: Students’ survey. Chart by Minda, 2025 

 

Figure 5 shows that the majority of students consider the activities carried out by 

the teacher in class to be beneficial, with (55%) and (25%), respectively, demonstrating 

student acceptance of these activities. Although (17%) of students are unsure, the majority 

support them. Therefore, interpreting the higher percentages, we conclude that more than 

(80%) of students consider these activities positive, which is undoubtedly a positive 

indicator of the perceived effectiveness of the teaching strategies. For this reason, it is 

recommended to continue carrying out these activities, enhancing them with the 

incorporation of new strategies that further improve students' skills. 
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Question 6: From the following list of activities, choose the most common activities that 

your teacher uses in class. 

 

Figure 6 

Most common listening activities used in class 

Source: Students’ survey. Chart by Minda, 2025 

 

Bar chart number 6, which asks students about the recurring activities used by 

teachers to improve listening skills, shows that songs are the most frequently used 

resource by teachers (36%), followed by videos (22%). This demonstrates that teachers 

prefer to use audiovisual resources, which are very engaging and accessible. In summary, 

it has been shown that students respond positively to the stimulation of their skills through 

audiovisual resources. Therefore, it is suggested that teachers continue using audiovisual 

resources while also increasing the use of less frequently utilized resources like podcasts 

and audiobooks which highlight (6%). This could help students develop their listening 

skills better and reduce comprehension difficulties. 

 

 

 

 



 

30 

 

 

Question 7: How effective do you think listening to video audios like podcasts can help 

you improve your listening skills? 

 

Figure 7 

Effectiveness of video audio like podcasts 

Source: Students’ survey. Chart by Minda, 2025 

 

The following figure presents data on students' perceptions of podcasts and their 

potential effectiveness with regular use. Although podcasts are not widely used in class, 

(33%) of students believe they can be a very effective tool. This suggests a missed 

opportunity to incorporate this resource more extensively. In summary, given that most 

students believe podcasts can be effective, incorporating them into teaching methodology 

could be an effective way to improve their English skills.  
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Question 8: How interested would you be in learning English through educational 

podcasts? 

 

Figure 8 

Interest in using educational podcasts to improve listening 

Source: Students’ survey. Chart by Minda, 2025 

 

Pie chart 8 shows that the majority of students demonstrate a clear interest in 

learning with educational podcasts, with (43%) and (31%), respectively, reflecting their 

enthusiasm for incorporating podcasts into their learning routines. That reinforces the 

opportunity to integrate this format into English classes, which not only enhances the use 

of innovative audiovisual resources but also offers an alternative in the teaching and 

learning process for both teachers and students. In summary, considering that most 

students are optimistic about using podcasts, this method could be an effective way to 

improve their listening skills. 
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3.2 Qualitative Interpretation 

3.2.1 Teachers’ interview analysis 

 

Question 1: How many years of experience do you have teaching English as a foreign 

language to sixth grade students? 

 

Teacher A: 

Well, with the sixth-grade students, approximately four years rotating, and specifically 

and only when I settled in sixth grade, two years. 

Teacher B: 

Seventeen years. I have been working as an English teacher for seventeen years. 

Teacher C: 

With sixth grade students, the experience is about ten years because the last six I have 

been with elementary school. 

 

Analysis. 

The first question inquired about the teachers' years of experience. The results show that 

all three teachers have extensive experience teaching English as a foreign language, 

particularly in sixth grade. This is reflected in the fact that they obtained responses from 

subject matter experts. Overall, the teachers demonstrate a broad level of experience that 

supports their perceptions of students' listening skills development, since the diversity of 

teaching experience enriches the analysis by providing perspectives from different levels 

of specialization. 

 

 

Question 2: From your experience, how important is it to develop English listening 

skills for students at this level? 

 

Teacher A: 

Well, from experience I can say it is a bit difficult because, in reality, when you teach 

children, they sometimes cannot even speak Spanish, so it is somewhat complicated to 

develop an additional language. That is why I think it is very important to develop 

listening skills. 
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Teacher B: 

It is very important for students to develop their listening comprehension, because they 

can interpret and develop their ear by listening to songs and audio recordings and 

watching movies. It is quite important because they watch and memorize and learn 

vocabulary as well. 

Teacher C: 

In my experience, I believe that listening comprehension is the most difficult thing for 

children at this level, and yes, it would be good to find a suitable and appropriate strategy 

to make them efficient in this, since it is difficult. 

 

Analysis. 

According to the responses to the second question, which explores the importance of 

developing listening skills, all three teachers agree that developing listening 

comprehension is crucial for sixth-grade students. They emphasize the fundamental 

importance of developing this skill, noting that although it is the most difficult skill to 

cultivate, it can help students acquire vocabulary and improve interpretation through 

various auditory tools. In summary, they all concur with the relevance of this skill at this 

critical stage of learning and the need to strengthen it. 

 

 

Question 3: What challenges do you usually face in developing listening skills in your 

students? 

 

Teacher A: 

Concentration is a problem; a large number of students lack study habits, which reduces 

their concentration. Furthermore, distractions such as games make it even more difficult. 

Teacher B: 

One of the difficulties is that the children write as they hear, which confuses them. 

Another is that they also get confused by the pronunciation of each letter, which indicates 

a lack of vocabulary and exposure to the language. 

Teacher C: 

When students are first given the audio recordings, they do not seem to become very 

familiar with what they hear. 
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Analysis. 

Regarding question three, about the challenges teachers face in developing listening 

skills, the responses reveal common difficulties in developing auditory comprehension. 

According to the teachers, these challenges are attitudinal, linguistic, and even sensory, 

reflecting the diverse realities within the classroom. In summary, the main challenges are 

lack of attention, insufficient language proficiency, and limited prior listening experience. 

To address these challenges, the implementation of innovative strategies is recommended. 

 

 

Question 4: What strategies do you use in your classes to develop listening skills? 

And how frequent do you use them? 

 

Teacher A 

Well, strategies for auditory development as I said, the environment does not allow for a 

laboratory, which should be necessary. I use my instrument and my speaker for the audio, 

and I also dictate commands, and the students listen, because there is nothing more that 

can be done, and group work too, and that would be it. 

Teacher B 

By giving them the commands, the children memorize them; they know when they are 

given an order and can interpret what is meant. They listen to songs, practice the songs, 

listen to the audio recordings of the assignments, and also have short conversations in 

pairs. 

Teacher C 

To develop listening comprehension, I always bring the songs to them using the audio, 

and I also like the students to try to pronounce them, practicing so that others can hear the 

pronunciation. 

Analysis. 

Highlighting the four question, which examines the strategies teachers use to improve 

listening skills, it found that teachers employ a variety of traditional strategies due to 

environmental limitations. The use of commands, songs, and group work are the activities 

or strategies teachers generally use, highlighting the need to implement new strategies 

that promote the development of listening skills. Therefore, it is recommended to use a 

wide range of resources in addition to songs, such as videos, podcasts, and even 

audiobooks, to make classes more engaging and effective, thus exposing students to the 

realities of the language. 
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Question 5: Do you know about Podcasts? 

 

Teacher A 

They are like conversational videos, if I am not mistaken, and I think they can cover 

different topics; that is what I know about podcasts. 

Teacher B 

From what I know, from what I have seen, it is like an interview; one person asks 

questions and the other answers; it is a conversation. 

Teacher C 

The truth is, what I understand about a podcast is that it's an auditory aid that's currently 

being used as a tool, but I'm not actually putting them into practice. 

Analysis. 

In question five, all three teachers expressed a very general understanding of podcasts, 

highlighting their limited knowledge of this innovative platform. Teachers A and B 

associated them with interview or conversational videos, while Teacher C described them 

as a modern educational tool. Overall, all three teachers demonstrated a basic grasp of 

podcasts; however, their testimony reveals a lack of innovative strategies that promote 

the development of various skills, such as listening comprehension in this case. 

 

Question 6: Do you think that educational podcasts could be an effective tool to 

improve students’ listening skills? 

 

Teacher A 

Yes, I do believe so because, being auditory, it is necessary, and as I said, the environment 

and reality do not allow for more, but if these podcasts are made, then one will interact a 

little more with the student, and it will encourage the kids themselves to learn. 

Teacher B 

Yes, it would be very important to implement these podcasts because that way students 

would practice listening and speaking, both skills. 

Teacher C 

I think so, because it's a tool that's being used today and that we should all be using. 
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Analysis. 

Question six explores the effectiveness of podcasts as an educational tool. The results 

demonstrate complete consensus among the teachers, who consider podcasts a tool with 

potential for improving listening skills. Furthermore, podcasts, being a versatile tool, help 

expose students to the realities of the language through the content offered by this 

platform. Teacher C even goes a step further, stating that they would not only improve 

listening skills but also speaking skills, two abilities perceived as complex by the students 

themselves. In short, all three teachers see potential in using podcasts as an educational 

tool that guarantees the development of listening skills. 

 

Question 7: Would you like to use educational podcasts as a teaching tool to improve 

your students' listening skills? 

 

Teacher A 

Sure, I would like to, but like I said, it needs to be suitable. Because you cannot just launch 

a podcast without any material and in just any place; it has to be somewhere completely 

quiet, because that way I can guarantee a good result. Yes, yes, I would like to learn more 

and, above all, use it as a strategy. 

Teacher B 

I would like it; it is a good strategy to develop these skills I mentioned, listening and 

speaking, and also to learn vocabulary. Yes, it would be very important and a very good 

strategy for the kids to develop their English. 

Teacher C 

Of course, knowing that it's a tool that's being used nowadays, I would obviously like to 

use it to improve students' listening comprehension. 

Analysis. 

According to question seven, which relates to teachers' interest in using educational 

podcasts as a teaching tool, it was found that, given the possibility of implementing such 

strategies, teachers expressed a positive attitude toward using this platform. All of them 

expressed a high level of interest in using a podcast-based teaching guide to improve 

students' listening comprehension. They consider it an opportunity to implement 

technology and innovation to benefit teaching. In general, there is a willingness and 

motivation to improve students' listening skills through innovative strategies such as 

podcasts. 
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3.3 Discussion 

Considering the previously developed theoretical information, as well as the 

qualitative and quantitative results obtained, several points were identified and 

understood. Furthermore, the teachers' perspectives regarding the development of 

essential skills in the teaching and learning process of English as a foreign language were 

revealed. 

Firstly, the results obtained from the application of the survey as a quantitative 

tool will be addressed. These results allowed us to understand the students' opinions on 

the different components associated with the teaching strategies used to enhance their 

skills. According to the results, it was evident that the students consider the difficulty of 

their English classes to be normal. However, if we focus specifically on the development 

of listening skills, it can be seen that, although most students consider English to be of 

normal difficulty, there is a minority who disagree. This demonstrates a need to innovate 

the methodology so that the teaching and learning process is more effective for the 

equitable development of essential skills in acquiring the English language. 

Secondly, it is important to highlight the students' positive reception of 

educational podcasts as a teaching strategy, representing an innovation in the 

methodology used by teachers. Their interest in using podcasts emphasizes the content 

itself; it is relevant to them, suggesting that, once the appropriate podcasts are selected 

and provided with content that is interesting to students, we would obtain an effective tool 

to help enhance their listening skills. 

Thirdly, analyzing the teachers' perspective on using podcasts as an educational 

tool, it was evident that they consider podcasts a valuable and interesting resource. 

Furthermore, they expressed interest in implementing this strategy, seeing it as an 

opportunity to innovate their teaching methodology. It is also crucial to note that, despite 

the fact that very limited conditions and resources could be a constraint on implementing 

this teaching strategy, they remain optimistic about the possibility. 

Fourth, considering the valuable information supporting podcasts as a tool capable 

of delivering positive results, as well as the opinions and perspectives of students and 

teachers, respectively, the findings suggest podcasts as a tool with significant potential. 

They can positively impact the application of different methodologies and, consequently, 

the development of listening skills, as well as enhance the overall learning of English. 

In conclusion, this study highlights the effectiveness and potential of podcasts as 

an educational tool. To this end, a podcast-based teaching guide has been developed with 

the aim of improving and enhancing skills associated with learning English. Therefore, 

this study supports the use of technology as an alternative in the teaching and learning 

process of a new language and provides practical options for teachers seeking to improve 

listening skills through innovative tools. 
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4 CHAPTER IV: PROPOSAL 

 

4.1 Title 

The Sound of Learning: A Podcast-Based Didactic Guide that Endows You With 

Knowledge. 

 

4.2 Introduction 

Among the challenges of learning a new language, the search for innovative 

strategies that offer effective results in language development, and the need for a balance 

between pedagogy and technology, "The Sound of Learning: A Podcast-Based Didactic 

Guide that Endows You with Knowledge" emerges as a direct response to this need. 

Designed specifically for sixth-grade students at Pimampiro High School, this guide 

represents a dynamic shift from traditional classroom activities. It leverages the accessible 

power of podcast technology to transform the development of listening comprehension. 

 

This initiative is based on evidence from student surveys and teacher interviews, 

which highlight the need to innovate classroom strategies. By utilizing the authentic and 

varied sounds of real English offered by podcasts, the guide aims to boost language 

acquisition, foster peer interaction, and directly strengthen listening skills, a fundamental 

pillar of linguistic competence. More than just a tool, it offers educators a modern and 

effective resource designed to capture students' interest, maximize collaboration between 

teachers and students, and provide meaningful exposure to the language.  

 

In summary, "The Sound of Learning" aims to make the educational process more 

engaging and efficient by providing both teachers and students with an innovative 

resource which help them to be more immerses in the teaching and learning process. 
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4.3 Justification 

The podcasts based didactic guide presented below it was developed in order to 

serve as an alternative an innovative strategy for developing auditory comprehension. Its 

main purpose is to help both teachers and students to make the teaching and learning 

process more attractive, efficient and innovative taking advantage of the technology with 

the use of podcasts and generating genuine interest through elaboration an alternative 

guide that boost the language interaction between peers and thus enhancing important 

skills in the language acquisition like listening skill.  

This guide is directed to help six grade students of Pimampiro High School, 

seeking to offer an alternative of the common activities that teacher normally does with 

the objective of present a dynamic option that maximize the teachers and students 

interaction, making a more interactive learning process and avoiding the traditional 

performance, offering to students with that, more opportunities to be exposure to the 

language which help them in the learning process. 

The present guide is designed based on the results obtained from the survey 

conducted to the students, as well as the teacher’s interview, what revels the necessity of 

innovating the strategies used in class in order to enhance the listening comprehension of 

students. In this way, the following podcasts based didactic guide seek to boost the english 

language acquisition, exposing the students to the real life english. 

Finally, the educational podcasts as an academic strategy offers educators a 

modern and more innovative and effective tool which help them to strengthen the 

students’ skills. Specifically, the listening comprehension, since it provides an essential 

material that meet the student’s interest. 

 

 

4.4 Objectives 

4.4.1 General objective 

➢ Design a podcast-based didactic guide to enhance listening skills in sixth 

grade students.  

 

4.4.2 Specific objectives 

➢ Select an optimal educational podcasts to foster english listening skill in 

six graders. 

➢ Develop podcasts activities that help to improve listening skills. 
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5 CHAPTHER V: CONCLUSIONS AND RECOMMENDATIONS 

 

5.1 Conclusions 

 

➢ As a dynamic and educational tool, podcasts boost the development of 

listening skills through innovation and real language exposure since they 

implement approaches that focus on a participative teaching and learning 

environment, reinforcing the potential of students. Additionally, the use of 

podcasts as a technological tool aligns with constructivism and 

connectivism theories, which both foster lifelong skills and imply the role 

of technology in education, respectively, in addition to the different 

models of learning, like e-learning, m-learning, and b-learning, which seek 

to offer flexibility in the teaching and learning process. 

 

➢ Their functionality guarantees that podcasts can be an effective tool in 

developing listening skills. Being an adaptive platform, it can address 

different topics in order to catch the interest of students and thus provide 

enough resources for both teachers and students, making use of all its 

benefits and becoming an opportunity that might boost listening 

comprehension which supports the intention of the use of podcast as an 

innovative and educational tool. 

 

➢ Finally, thanks to their flexibility, dynamism, and the ease with which they 

can be tailored to different target groups, podcasts can enhance skills, 

develop autonomy, promote critical thinking, and foster comprehension 

through consistent practice. This demonstrates that podcasts serve as a 

powerful educational tool, promoting active listening and supporting 

language development. 
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5.2 Recommendations  

 

➢ The listening skill being perceived as a difficult skill to develop, the 

activities normally do not align with the efficiency that this skill 

demands. Therefore, it is recommended that the incorporation of 

innovative teaching strategies such as podcasts can significantly 

increase the student’s engagement in the activities that seek to enhance 

the student’s potential. Since with the podcast application, teachers 

would offer a variety of modern activities that can completely 

transform the learning process. 

 
➢ It recommended to the educators integrate podcasts into their 

educational content and use this alternative as an educative tool to 

foster the skills of their students and innovate the strategies they 

normally use, to boost their teaching and improve in a progressive way 

the competence of students. 

 

➢ It is also recommended to select podcasts that align with students' 

levels and objectives, as well as to design complementary activities 

that reinforce listening comprehension. For immediate results, regular 

podcast use is recommended, choosing engaging content to maintain 

motivation. This provides an innovative strategy that is both interesting 

and promotes learning. 
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